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Abstract

Adapted physical activity (APA) is an area of scholarship and professional practice
situated across the medical, social, arabt recently, resistance and radical models of disability.
As APA scholars begin to shift towards more critical and social justice lenses of disability and
movement understanding, reflexivity in the preparation of APA professionals becomes
imperative. Trd i t i onal ly APA researchers have studied
ableism that constructs disability. Il woul d |
Using an interpretive autoethnographic approach, | explored how my abte/SRA
professional practice resulted in disablist practices that upon reflexion caused harm and trauma.
The aim of my research was to explore how ableism infiltrates professional practice. | sought to
understand how assumptions, social constructions, enpefuations of ableism in APA practice
can be explored apistemological rupturde create more reflexive practice. My research
objectives were to (a) bring understanding and meaning to my past professional practice, (b)
interrogate the many interseaimbetween the self and culture, and (c) explore how reflexivity
can lend itself to the work of APA practitioners.

Through an interpretive autoethnographic approach | curated storied narratives of key
moments of moral discomfort, participant distress, iambsed professional expectations from
my professional experiences as an adapted physical activity practifibednree narratives
were stories of fixing, infringing, and justifying. The storied writing also involwegoing
reflexive note takingThe $ories and notes were then analyzed thematically, generating four
themescommunication, the expertism fagade, the surrounding environment, and the violence of
disablism The theme&ommunicatiorhighlighted the nuanced complications thaisarwhen

ableistunderstandings and practice sileticemmunication betweemyself the APA



iii
practitioner and participarg Theexpertism facadwas based in the moral discomfort and
perception whehassumedhe role of expertregardless oy limited professional expénce
and internal questioning. In tiseirrounding environmerheme, | discussed the influence that
the social environment dan reinforcingableist understandings and actiomsny APA practice
In the final theme o¥iolence of disablism lookedat how disablist practice led to implicit and
explicit forms ofviolence in adapted physical activity.

Thenarrativesmay bring others tanderstandhe importance of reflexion on ableism
both conceptually and practicalipm APA professionapreparatio and practice There are
implicationsof my workto APA practitioner preparation, including confronting the culture of
ableism pervasive in the APA curriculum, the need for working on reflexive skills early in APA
practitioner preparationand critically examining the ethical concerns resulting from
perpetuating violence in APAractical implicationsnclude the need to creapace for
practitioners to sit witland reflexively understand theiroral discomfort anéthicaltensionsn
their dayto-day work. Througlout my reflexion, it was also importafdr meto critically

analyze my positionality as a naolisabled White, settler.
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Chapter 1: Introduction

As | entered the field of adapted physical activity (APA) as a volunteer and then
professional, and now more recently as a graduate student, my understanding of my role and the
impact of my actions as a person without impairment has evolved. At the Ioggaimy
journey, | was enticed by the idea of altruism and doing goo@tfwers (Campbell, 2009)and
lessorhowmy ‘ g o od honingothérs. Myausderstanding of impairment and
disability initially stemmed from pity and perceptions of helplessnembedded in my
embodiment as a person without impairment.

As | continued my volunteer and professional work, | began to question the assumptions |
held aboupeople experiencing disabilignd the practices upheld in the field of APA. In my
undergrauate preparation inealth and physical educatidhere was only on&PA course and
it was rooted in the medical model, highlighting pathologies and deficiehgasered mach of
my professional k n o wl aadirigl@nd erroio Questidngeliickly aros r a c t i
from the disjuncture between my education ahd expectations | had as ARA practitioner
As such, wasbeginninga journey taacknowledgend disrupmy privilege and unpack my
understanding atoncepts such amoral discomfort and harapersonally, academically, and
professionally It was at graduate school that | began to be deeply reflexive of what | came to
understand as my ableisiram interested ihow APA professional practice, rootedamableist
amelration of perceived deficitsyeatesand sustaisithose experiencing disability as t@¢her

through harmful tactics

1 Here and going forward | italicized and capitaliattier to depict those being othered through
ableist practicesGampbell, 2009)



As someone who does not experience disability, | want to better understand how ableism
is performed in APA by reflexivelgxaminingcritical momens of tensionmy journey in
adapted physical activity and critically examining how, where, when, and with whom my
professional stance and assumption base were molded and sustsirgegksthat ableism, is an
epidemic passed dowrom generation to generation (Hutcheon & Lashewicz, 20@6luding
generations of new professiondlsvould like to further understand opportunities for disrupting
the values to which | adhetand how my experience might inform others veneexperiering
uncertainty- my desire waso think deeplyaboutthe need for reflexion on the cycle of ableism
within APA practice As a field, we need to implicate ourselves and interrogate the harm we
causethrough our research and professional practicaniard turring to professionaand
researchharmis notwell articulated in APA researamnd writings People experiencing
disability continue to be th&ubjectof our research and professional attentigRamcharan,
2006).

In my uncertainty | enteda cohabitation with reflexivity throughout this
autoethnographyo explore how ableism infiltratemy professional practice.doughtto
understand howurning inward and exploringssumptions, social constructions, and
perpetuations of ableism in APAgmtice carbring about apistemological ruptur@Nunes,

2009) creating opportunities for change througfiexive practice A rupture i s not
blatant rejection of the old; rather, it is a breaking away, a moving beydris tearing down

is the rupture of epistemologya sporadic moment where accepted norms are distinctively

broken away froth ( Ki n2p%7np. 399%96). While the term epistemological rupture has a
deephistory inphilosophy(Eisenstein & McGowan, 20)2n the contextmy APA practiceit

refers to a shift in the way that | perceived my knowing and the knowing of my participants



within the contexts and culture of APA.rupture occurred in the understanding of myself, my
role, and my APA knowledge and the meaning | gave teihieodied knowledge,
communication of needs, and happiness of those | instructed on physical activity programs. |
became aware that my watitentioned benevolence was harming others.
Purpose of the Research

The aim ofthis researctwas to explore how ableism infiltrates professional practice. My
research objectivasere to (a) bring understanding and meaning to my past professional
practice, (b) interrogate the many intersections between the self and culture, and (c) explore how
reflexivity can lend itself to the work of APA practitionetsoughtto understand how
assumptions, social constructions, and perpetuations of ableism in APA praatitbec
explored toward creating moreflexive practice.

| completed armnterpretiveautoghnography texplorethe research objectives. Personal
narratives were written based in my APA practresealingableist constraintsnposedon the
participantsnvith whom| worked. Through autoethnographic reftens I questiordand
exploredmy personal experiencesthin the context ofthesocial and culturaraditions of
adapted physical activitfCuster, 2014).

| am presenting a papbased thesis. Following the introduction chapter, | provide a
review of literature chapter, followed laymethodology and methods chapter. Chapter four is my

completed autoethnography. | finish the thesis with a fifth concluding chapter.



Chapter 2: Literature Review?

Whenit became time to outline my research interest, witihtyears of experiende
various forms of adapted physical activity programing and spowtsnitial aim wasto study the
experiences of coaches. As my reading graduateourse workexpanded, | begaio think
critically about professional practices in AP#ore broadlyand the influence of ableism any
professionapractice My critical reflexionswereaided by my readings e foundations of
adapted physical activity, ableism, disablism, reflexivity, and moral distress.

Adapted Physical Activity

Adapted physical activity is understood to bar@ssdisciplinaryarea of practice and
research within kinesiologwith the aim ofadaption of leisure, recreatigand sport for people
experiencing disabilities (Sherrill & Hutzler, 2013; Winnick & Porretta, 2017). The basis of APA
has largely been constructed within asteen colonial context with 88% of the research
published in Adapted Physical Activity Quarterly (APAQ) between the years 2004 and 2013
coming from the USA, Canada, and major Europmamtries (Haegele et al., 2015). This
reflects aEurocentric and Westerculturalperspective bthe sociecultural and political
underpinnings of APA and disabilititaggele et al(2015)further noted that there is a lack of
theoretical depth within the published literatuadditionally,there isanoverreliance on the
medical model of disabilitgnd benevolent APA practice (Reid, 2008)deficit-based
understanding ialsocommonly present in APA preservice textbsalkhichinclude chapters
categorized by pathology, and/or focus on how to correct or improve movéargenBlock,

2016; Hodge et al., 2012; Roth et al., 2017; Winnick & Porretta, 2017).

2| presented my reflexive voice throughout the thesis, demarcated through the use of italics.



Researchn APA is largelybasedn the study otlisability, whether it is perceived within
the body or factors imposing on the body. Therehmageverbeen aecentshift to a more social
and relational understanding of AP#here reflexivity is being critically considered as essential
to the growth of APA as adid (e.g.,DePauw, 2009; Ebe& Goodwin,2020; Goodwin &
Howe, 2016; Goodwin & RosseWimball, 2012; Standal, 2008; Standal & Rugseth, 2016).
Through conversations with professors and many readings, it became clear that | could
not research th®ther(Campbell, 200 Nor could | ask other practitioners to be vulnerable
prior to confronting my own role in harrneeadto research theelfto better understand my
place in the field of adapted physical activity practice.
Ableism
Ableism and disablisrarecore foundations to my research. Campbell (2009) described
ableism as
a network of beliefs, processes and practices that produces a particular kind of self and
body (the corporeal standard) that is projected as the perfect, species typtbarefute
essential and fully human. Disability then is cast as a diminished state of being human.
(p.5)
Further Campbell (2012) stated that “ ..at 1its
(i rrespect iinhaenttyrfegative gngheuld)the apportunity present itself, to be
ameliorated, cured, or indeed eliminated” (p.
Differing from ableism, disablisnsd e scr i bed as “a set of assul
promoting the differential or unequal treatment of people because of actual or presumed
di sabil i ti esd p. 150 aAithodglerhahy,use2h@ tv8 terms interchangeably, they

are vastly different Campbell(20083) highlightedthe differences in stating:



Disablism relates to the production of disability and fits well into a social constructionist
understanding of disability. Whereas ableism can be associated with the production of
ableness, the pexttible body and, by default, the creation of a neologism that suggests a

falling away of ableness that is disabilifp. 152-153)

Somewhat recently, critical disability theorists have purported that unpacking the
assumptions of ableism magsistus reimagie disability asa social construabn (Shier et al.,

2011). Campbell (2009) callif or schol ars “t o sthonfwhattlesstudygaz e a
of disability tells us about the (prddadduct i on,
further outlinech o w  $tudyeof dbleism instead of disability/disablement may produce

different research questionsand sitesafudy ” ( CaamplBeCampROI0OB s (200
work wasinfluential inadvancing ouunderstandingf how ableism is at the root of

stigmatization and oppression of those experiencing disalfllititurally, politically, and

socially, ableismis a negative attitude antielief systenthat devalueslisability through the

valuation of ablebodiedness amoldy perfectio(Campbell, 2008 2012; Cherney, 24,

Wolbring, 2008. Hodge and Runswiekole (20B) supported Campbell ' s (2
explained that ableism, based on normalcy, is the belief system that constructs impairment and
puts those with i mpairment into the category
of repair or modificabn anddeh u mani zed” (p. 312).

Lyons (2013}ookthe concept of ableism even further by exploring the term
“enlightened ableism” (p. 240). Enformediand e ned a
humanitarian world view yet allows the continuatiorpdctices that marginalize persons with
di sabil it i es?240)(Theyetore,sve ar€ndtbidy,shaped by the politiebleism

butrun the risk of continuing to perpetuate ableism througldmablistprofessional practices



even though wean articulate its meaning and consequences (Campbellg20@s, 2013).
Academic Ableism

Therehad beera call for recognition and interruption of ableist societal understandings
of disability within higher education (Brown & Leigh, 2018; Green e&20; Hutcheon &
Wolbring, 2012) Academic ableism has been defined as the devaluing of those experiencing
disability within secondary education systems (Hehir, 2002). Much of the literature surrounding
academic ableism relates directly to the accessraatinent of students experiencing disability
in higher education (Green et al., 2020; Hutcheon, & Wolbring, 2012; Jain, 2020; Kruse &
Oswal, 2018; PetiMcClure & Stinson, 2019 Researchers alsbiscusghe need fomore
accessible and equitabecruitment, conferences, policies, curricula, grediagogyn higher
education (Brown & Leigh, 2018; Brown & Broido, 2020; Hutcheon & Wolbring, 2012; Kruse
& Oswal, 2018.

Hutcheon and Wolbring (2018®)vited those in higher education to engage with ableism
to better understand timeeds and experiences of students experiemiigadpility and reflexivly
address policputcomesstructural supportsnd barriersn conjunction withstudentsin
addition to these critiquesableismscholarscalledfor its disruptionin higher educatiofBrown
& Leigh, 2018, 2020; Green et al., 2020; Hutcheon, & Wolbring, 2012; Jain, 2020; &ruse
Oswal, 2018 Onre noted, disabled scholars hold only five percent of teraek faculty
positions in the USA (Dolmage, 2017).

Dolmage (2017) advocatdor abroad view of academic ableism, suggesting that the
ableism experienced by studergbased in the rewards faculty and students receive for
protecting privilege, retaining positions, defending ableism, and superficial apologies for not

knowing they are abist.By centering perfection, accentuating ability, stigmatizing perceived



weakness, and minimizing concerns of physical, social, and political access, the disability

experience remains largalysregardedby professionals' Di sabi | i t y meatybei nst ea
seen to exist prior to, to remain external to, and to be remedied or erased according to only the

armM esngth accommodations of a bl amel ess and se
p. 189).

To acknowledge andisrupt ableism within highexducation, Hehir (2002) offered six
actions, although specific strategies toward
considerations. First, include disability across all diversitgrts. Second, promote the
devel opment of s bastdwetedor hem.Thild,iprovids andtailor wa y s
educationabkupports to thetudentFourth, shift the focus away from placement to providing
mechanisms for achieving positisatcomesFifth, instill a drive for increasednd evolving
expectationgor students experiencing disabilityhile maintaifing a succesriented
environmentFinally, implement universal design in support of the broadest possible range of
studentsWhileHe h i r ' actigngdiih@ &téntion to academableism, there was a lack of
clarity as to how to enact change at the institutional, cuanicahd instructor level.

In refusing to addresscademic ableism, the harm of exclusion, social isolation, and
academic failure awaits those experiencing disability. Further, fellow studeyt leave their
educational programs with little understanding of their contribution to academic ableism and
how it may infiltrate their professional lives in years to come (Dolmage, 2017). When ableism is
modelled and continues to go unaddressed witigher education, ableist practicesybecome
enculturated and conveyeddtudents. In other wordd)e ableism present in professional
practice may ban extensiomf the ableism that is present and cultivatgthin universities

(Broderick & Lalvani, 2017; Dolmage, 2017; Hehir, 2002 A vi gor ous and <cr eat



disability studies depends upah academics irrespective of their situated knowledges to
actie |l y engage in dialogue anfMaf).not opt out” (Ca
Campbell (2009) caddonusasnod i sabl ed educat opublicit o “r ef |

acknowledge he ways one’s own positionality interse
may have on t eac hi)nAghowmnlanyARAsnstractors bohtinepo. 12 6
bolster ableist ideals itmeir preparations of studentgicNamaraet al. (2021)alledfor a
curricular changaway frommedicalized definitions afisability (McNamara et al., 2021).
Lynch et al. (2020)ecommendethe destabilization of academic ableism in higher physical
education by engagingitical pedagogical approaesthat emphasizstudentscritical
awareness, empathgndsocial responsiveness efforts todisruptfuture ableist practice

As a student within kinesiology, my education barely touched on disability. It was not
until I was midway throughmy undergraduate studies that | took the only APA course offered.
Nonreflexive ableist concepts and termere pervasive throughouaty undegraduate
experience, the normative body and mind, altruasrd benevoleng@ndlargely ignoring the
lived experiences of those wive oppressedvith the exception being a brief discussion on
inspiration porn The instructor only briefly mentioned ableism. | wondehddbeen
encouraged to reflexively understand the belied values systems underlyialgleism|if | could
have avoided what | now understand as pedagogically imposeddsdrihad been volumtering
in the area of APA since my first year of univerdityent into the field of APA with reinforced
ableist underpinnings that bolstered my perceiergdertism an@énabledme tocontinueto

disregardthe knowledge of those with lived experience arggtuated notions of the normative

body and mind.
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When | became aware of ableism in my graduate studies, | was confronted with how
ableism permeated my previous practice as well as my prior education. How | wished there were
would have been space to igna dialogue around ableism within my undergraduate studies.
Onlyrecentlywas | able to bringeflexivity to how my lived experience in higher education led
to and reinforced ableism as a building block of my APA practice.

Ableism in APA

To better understand the uptake of the concept of ableism in IXf&fpleted a search
of t he t e rithintheadtaptediPBysical Agtivity Quarterly, the official journal of the
International Federatioof Adapted Physical Activityusing the Universy of Alberta library
search engineSixteenarticles were retrieved from the yed®95— 2020 (seépperdix A).

The retrieved articles were sorted into three categories (a) litenatwiech the authors
cited works related to ableism, (b) literature where auttibesmentioredthe concept of ableism,
and (c) literature where authors ledkableism directly to APATo the best of my knowledge,
theterm was first useth APA 25 years ag¢seeRizzo & Kinkerndall,1995. Seventyfive
percentbf the papeswerein APAQ published within the padi0 years, with more than half
published56%) in the last five years.

Works Cited.

In four of thel6 articles the authors cited or used quotations from previopshlished
works on ableism (e.g., ableism was in title of a cited arti¢de) dd not go into depth or
provide a definitionAbleismwas mentioneth four main contexts (a) in relation to the evolving
conceptualization of disability (Sharma et al., 2018), (b) negative perceptions of disability or
thoseexperiencinglisability (Ferrara et al., 2015), (c) the environmarwhich negative

perceptionshrived (Grenier, 2006), and (d) in relation to disablism (Johnston et al., 2015). The
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ableism citations wergom such sources as the Griffith Law Revi¢glagJournalofCh i | dr en’ s
Geographies, and book chaptersligsability studies andpecialeducation reflectinga multi-
disciplinary perspective to theowledge landscape ableism inAPA.

Conceptualization of Ableism

In six of thel6 articlestheauthorsbriefly discussedbleism by (a) providing a definition
to support the understanding of stereotypes (Rizzo & Kirkendall, 1995; Stone et al., 2019), (b)
exploring different understandings of how disability is conceptualized (Goodwin & Causgrove
Dunn, 2018),ad (c)discussig t he compl exity of ‘didaedbi nary bg
(Atchison & Goodwin, 2019; Greniet al, 2014; Peers, 2018RizzoandKirkendall (1995)

briefly mention that “l aws to prevent abl ei s
legislate ac e p t a n208).The duthorsliscussed the binary between the assumptions around
those labelled with a disability and those without. For example, Goaiwi@ausgrove Dunn
(2018) discussed the creation of disability through social and political actions. Peers (2018) and
Grenieret al.(2014) explored the tensions between able/disabled and ®hirarycan impact
the experience @amay have in physical agity or adapted physical activity.

Ableism and APA

There were nine articles within APAQ in which researchers explored more nuanced ties
between ableism and the field of APA. Goodwin et al. (2004) used ableism as a conceptual
framework te txpeexghecres ®©h chil dren wWheo danc
authorsexplored the unconscious assumptions of ableism, specifically exploring the relationship

between thelancersaand their peers and how dance could provide an outleuftience goers

“to reflect upon their own ableism” (p. 244) .
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LeoandGoodwin (2016) exmred disability simulations within APA practice through an
ableistlens Without thecollaborationof people experiencing disability the desigrof
simulations the authors concluded that simulations may further perpetuate ableism. Richardson
et al. (20X) explored the experiences of those with impairment in gym settings. They used the
term ableism asleliefsystem ar gui ng that “the i.nabihstilledhce of
in gym employees a medical mod el oResealichessa b i | it
further exploredhe impact ofableismin relationalityon the experiences parentdin APA
movementbasedspaces and environments (Goodwin & Eb2018; Richardson et al., 2017).

APA researchers hayecusdlargely on the experiences of thasgeriencing
disability. The first call within APA literaturto explore of concept ofableismwas maddoy
Goodwinetal(2004)f or “further inquiry into how the as
opportunities for per Sherevasthen acal fordeflesiambfi | i t i es”
ableism within APA(Barney, 2012; Goodley, 2018; Leo & Goodwin, 20M&rshNaturkach &
Goodwin, 2019; Schell & Duncan, 19988“ i nsi der per spectives hav][ i1
di srupt assumptions of ableism” (Leo & Goodwi
there has yet to bestudy focusing ombleism within APAand its impact on otheterough
professional practiceThis is a huge gap in the literature as ableism within APA practice is likely
heavily influenced and perpetuated by practitioners.

Ca mp b €012)coscepfualization of ableism and how it relatethtise experiencing
disability directly challengea foundationatonceptualization of sport and physical activitthe
perfection of body and movemei@dates 2012; Goodwin, 2016Pushkarenko, 20}9
Continually inflicting expectations of a normative body and way of moving can be harmful and

even violent, and my role in that as an APA practitioner is one requiring digruphis
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juxtaposition and confliodf our expectations of the moving body and moral discomfort
surrounding perpetuating harm in APA practeeppors the use of ableism as a conceptual
framework to understand the body and the perception of disability within physical activity
setting.
Disablism
Assuming a stance of ableism, or enlightened abldiasimplications for how we
understand and perform our professional duties and responsibilities. While some maintain the
terms ableism and disablism are interchangeable (Campbelg)2008 notsupport this
supposition. Because ableism defines a binary
(normate)” (Campbell , 2009,ofdsablisBdlongsidee must al

ableismas theyare intricately bound tgether(Goodley, 2014)Campbel(2009)defined

di sablism as “a set of assumptions (conscious
di fferential or unequal treatment of people b
With ableism being preseand constant in societihe practicesofl i sabl i sm i mpact *

are placed outside of t heColabOlLl3ep. 31R). Thegproduttion( Ho d g
of disability then becomes an iterative process in which ableism enables disablisepractic

which in turn reinforces the ableist paradigm. Under an ableist paradigm, we become concerned
with ~“tdtemr than ‘us’” (Campbell, 2012, p. 2]
“cul t ur [@add]physcal forma of yiolence againstdisable peopl e” ( Goodl ey
RunswickCole, 2011, p. 606). Campb¢do0&)c al | ed f or wus to “interro
abl ei sm and s p(eX% ana fvhile Ihaynot ba gble to exelare the injuries of

ableism experienced thers | reflecedon how violencavasperformed in my adapted

physical activity professionglractice To disrupt our disablist practicesjs essential for those
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in the field of APA to explore how ouableistidealsand disablist actionsave been constructed
and potentially reinforcethroughhigher education influences and experiences.
Studying Us, Not Them

Scholars are calling for an understanding of how disability is produced and maintained in
society, by confronting the ableist constructs we uphold (Cath@®09; Hughes, 2007;
Shakespeare, 199%ocusing on the study of ableism and how it sustains the disability
construct, is far more imperative than attempting to find a wéiy tw cure people (Campbell,
2008; Campbell, 2012; Cherney, 20). Similarly, but not equal to howacism supports white
centric structures, ableism supports at#etric structures (Lyons, 2013).

| am interested in studying ways of encountering our ableisart@asing pointoward
new ways of knowing and understandifrgsearching of the literature, | could locate only one
autoethnography atnondisabledperson unpacking ableism (Svendby et al., 2018). The study
was completed within a rehabilitation contartd highlighedt h e | e addsirdonatmbre r * s
nuanced understandingaifleism andheir resultingrelationshipwith those experiencingjsability.

In completing my study, | bep the process of addressing the gap in the literature
pertaining to reflexion on ableism in adapted physical actprigigtice To better understarah
apparenteluctance taard professionally reflexiity, | now present selected literature on
reflexivity and moral discomfort.

Reflexivity in the Research Process

Researcher reflection and reflexivity is integral to human science research (van Manen,
1997) . Bl eakley (1999) cal l endandaonorea “ mor e ¢
comprehensive account of the possibilities

self wusing expert knowledge or some ot her f

o

m

of

o

r
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470) and the concept of questioning and unpacdiiagneaning and cultural impacts of events in
one’ s | ife ( ©Oammmmyg 19972 Willagns, 20B6. Saholars have recognized

reflexivity as a critical process of knowledge generation (Berger, 2015; Davies et al., 2004;

D’ Cruz et al .arr2nnr;onKkoclM9&)H Burkitt (2012)

us to stand back’ in order to subjectively r
circumst an &gandingh this Engvwai@l and Davis (201Bptedthatreflexivity
brings a level of inquiry about our relation to Bther.
Reflexivity is a much deeper dive than reflection. Reflection is the technique of
recounting events (Bleakle$999. Becauseve viewreflection as &tate in which to gain
meaningrather than a state deepexplorationof self awareness and critique (Engward & Dauvis,
2015) it can be argued that reflexivity is of more importance within autoethnographic research
whichhas the aimof d e v e | 0 parency in tlecisaion mgking in the research process at
mul tiple |l evels: personal, methodol ogical, th
(Engward & Davis, 2015, p. 1532)hereforeye f | exi vity i s “a process o0
personal perspestie s and positionalities and engaging i
relative to social and cultural influerm@dams & Manning, 2015% . 352) . 't i s how
(re)turn to questions of clarity and transparency, to the desire to name and claisi storie
identifying who and what they’'re about, who ¢
know and might do Hamamnlaones, 200iypl 1dB09).( Ad ams &
Reflexivity is a process that includes the iterative prqodi®sa tide coming in, leaving,
and returning time and time agadoreveal new findings each time (Adams#&ImanJones,

2011) It is critically considering the ways in which we understand ourselves and world through

structures of power and social constion (Adams &HolmanJones, 2011). Horsburgh (2003)
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describé the processfreflexionas t he continued engagement of
that give depth and understandingriomentsunder scrutiny. Each timge embark on reflexive

work, Adamsand HolmanJones (2011) invitesst o reconsi der (p.108ari se, r
perspectives and experiences. FawaettHearn (2004)in their study ohow a researcher can
carryout research when not part of the community they study, specifically marginalized and

oppressed groups,x pl ored the i mportance’ obbutrelf |l wixshity

reflexivity to study sel f Ret f laesx i" vimey— aeuxtpoeer ti
our experience could inspire you to return to your own stories, asking again and again what

they tell and what Holrhaadpned, 20hlype 11@).LRetlrning & dua ms &
stories is imperative in interpretatively engagthe reader to critically consider their own

experiences and assumptions regarda@sgarch angrofessional practice (Grimaldi et al., 2015).

Stories highlight our shared experiences and give a framework to think reflexively as to how the

personalimpast t he social and vice versa. Reflexivit

towards the uncomf or tMybekearth jourfeas beemmcomfar@ades , p. 1

as | position “reflexivity not donfawddmag i ty, ho
di sruptions” (Pillow, 2003, p. 192) .

Reflexivity in Practice
| have been privileged during my graduate program to have time to be refletiasan
endpoint but instead a continually evolving aooking iterative procesfeflexive practice can
be described as allowing:
a space of opening, a space of reconciliation between objective facts and emotional
response to critically reflected upon experiences, on what we know and how we came to

know it. And this same reflexive compent in auto/ethnography both written and
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performed, helps to provide a template on which auditors of these texts follow suit;
applying the method (or approach) to significant aspects of their own cultural experiences
and ways of making sense of expererfélexander, 2011, p. 101)
To produce increasingly ethical practices, | quesiitand practicd reflexivity during my
research andontinue to do smto my professional practicéo date,' t her e has been |
critical exploration of the ethical isssiéhat arise in professional practice common to adapted
physical activity" (Goodwin & Rossowimball, 2012, p. 295), and even less regarding ableism
anddisablism As an APA practitioner it ianethical responsibty to continue to question not
only my ableist beliefs, but alsbe disablist practices that infiltrate my daily encounters with
people experiencing disability
It was not untill entered gragiateschool,thatl started to reflexively revisit my
professimal stance as an APA practitioner. It caused me a great deal of discomfort and
emotional turmoil, as the (lack of) moral distress imbedded ipmayiousprofessional actions
came to light.
Moral Distress
Moral distresss the outcome of a relational eneder that occurs within the workplace
(Varcoe et al., 2012}t is the disjuncture between what a practitioner feels morally obligated to
uphold and the standards to which professioasheldn theirappliedwork (Varcoe et al.,
2012) . Mor al di stress can arise whetm one’s id
constraints from institutional or societal expectations (Jameton, 1984). Varcoe et al. (2012)
identifiedthe complexityof moral distresby outlining its eight parameters can be personal or

communal, originate from systems of powsgexperiencedby al | , t hreaten one

experienced in many formBe complexandrelational, and leave moral residue if not dealt with
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appropriately.
The notion of moral residue resonated with Meral residue is londasting and

powerfully integratedintone’ s t houghts and views of the sel
distress—the residue thatremaird hat can be damaging to the sel
particularly when morally distressing episodes repeat over time (Epstein & Delgado,12010).
would suggesthat moral residue also results when we recognize the moral distress that our
actions impart o©thers Often, whersomene brings forwardo othersa situationwhich they
found morally distressinthatp er son may be “found to be weak o
p. 53). Practitionerand academiosi | |t y p i‘fciatl willy thétsocil dynamic$ of their
peers ananay everbeencouraged to ignore their moral distré&fthin a workplace
envronmentthatis cr eati ng tensions and foste+ting comp
sensitization” to the I mport anltaemispérpetusddat i on a
The consequence of which can eresolvednoral residuendsimply moving on (Varcoe et
al., 2012, p. 56)Tensionsbetweenwhat is and what ought to b&re not unpacked or disrupted
continuing the cycle of harnReflexion on moral distress is important as it can have lasting
effects on wellbeingf self and otherandimpactcareer satisfaction (Lamiani et al., 2017).

It has been debatevhether moral distress rooted in the environment may absolve
individuals from their moral responsibilés (Varcoe et al., 2012}.In the same way that
individuals are blamed for their poor health so are health care providers found to be weak or
failing when mor al di stress is constructed as
2012, p. 53)Therefore, lhere needs to be exphation of how moments of moral distress occur

and ways in which a practitioner can enhance

definitions towar ds ac tlnignoring afidvia unpackengoeat al . , 2
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distressthe resulting molaesiduemayleadto acceptance of the status quo, enabling ableism
and disablism to flourisfEbert& Goodwin, 2020; Varcoe et al., 2012)
Ableism as aConceptual Framework

In addressing the use of a theoretical framewouialitative research, and more
specifically autoethnography, Collins and Stockton (2018) destitifeetheoretical framework
as the point in which phenomenological knowledge, the epistemological staneeesearcher,
andthe researcmethodcome togethefThe theory chosemayinfluencethe how and whyof
the research questi@mdframe therationale forthe studyGu i ded by (@EaMmpbel | ' s
foundational worlon ableisml usal ableism as the conceptual framewtwKa) bring
understanding and meaning to my past professional practice, (b) interrogate the many
intersections between the self and culture, and (c) explore how reflexivity can lend itself to the
work of APA practitiorers

A framework of dleismpermittedmeto questiorhow | perceivedand interaatdwith
those experiencing disabiligndexamine how ableism influendeny professionapractice
Through this autoethnographypécame aware afy rolein performingableist
microaggressions. Microaggressions are the subtle ways in which prejudice and harm can
inflicted, often without questioning and/or consideration of the consequéiicesaggressions
were defined by Cmadeerted expressionsaof bias §mbetided ip dailys
i nt er acirl) that aré oftdn gavert and ambigudgsecifically, ableist microaggressions
are categorized as the denial of identity, denial of privacy, imposed helplessness, achievement of
secondary gainpsead effect, patronization, seceddss citizenship, and desexualization
(Keller & Galgay, 2010).

By creating and sustuai nand-tehiethe nsscreateda b i

na
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(Campbell, 2012). McRuer (2@} stated thaha society in which ¢ o mp u | sboordyi eadbnlees s ”
(p. 382)predominatesyve ar e not happy with ‘" us’ and ‘“them
to become mor e [18).ICkermneyy22) (Cchltct Rserf or2@s “to mak
apparent and irredeeltvia that one cannot practice it without incurring social
castigation..[which] require[s] substantial vi
(p.10).The embeddedness of ableisnAIRA activity practice is an area in need of deep

reflexionto avoid beingcomplicitint he c¢cr eat i on a nQthers(Qaspbell n ment o0

2012).
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Chapter 3: Methodology and Method

| engagd autoethnography as the research approach for studying the culturally embedded
assumptions, social constructions, and perpetuations of ableism in my APA piaumiitiee the
paradigmatic assumptions of the approach before turning to why autoethnogesasy
suitable approach for my answering my research que#tidascription of autoethnography
follows an outline oimy researcher positionalitgnd fnally, | discuss the procedural methods
required of an autoethnographic study.
Positionality

Given the (auto)biographical nature of autoethnography, deep reflexion on my
positionality as a research@asneededAli, 2015). Spry (2001) shared how autoethnography
was a way t§ d-{re3-covermy body and voice inallpacd f my Idialdgieally. |dolo
back upormy self as other, generating critical agency in the storiesydf i f e” Thig. 708) .
emancipatory act enables one to be positioned within the issues at hand and enact change or
provide others with an experienaith which to relatgAli, 2015; Spry, 2001). As an active
participant in producing and perpetuating ableism and disablism within APA, it is critical |
recognize my positionality and question how and why | hold that position within our society.

| used the first person in my writing as the research directly impacts and comes from my
professional live@xperiences as\White?, non-disabled, middle classettler These cultural
contexts and construgtshere power and privilege are imbedded within my, Afieused to

expose my relational engagement with groups who are marginasedpplies to disability.

31 chose to capitaliz@vhiteas*capitalizing White undermines the existing linguistic convention
by disrupting the takefor-grantedness of the norm, and asoghbor reasserting the etha@cial
di mensions of power that are embedded in | anguage
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Grimaldi et al. (2015) insist that “the resea
“rdacd¢ethnicity, sexual identity, and so on, as
categories create points of critical and continued reflexion throughout the research process
(Grimaldi et al., 2015). Reflexion on how | am inhabiting positionprofoundly influenced my
researchl mademy researcher positionality transparent as it is deeply intertwined with my lived
experience angrovidesa point of reflexion on my role in disability construction.
Autoethnography

“Autoethnographys research writingstory, and method that connect the
autobiographical to the cultural, social, and political through the stuiiyeobilture of
phenomenon of which one is a part, integrated
(Ellingson, 2011, p599). Autoethnography combéasbiography, self analysis, and ethnography
and“ utilizes data about self and context to gai
self and others within the same context ( Ngunj iri et al ., 2©10, p. 1
draw on their experiences to undemezt20lB8,¢. a par
2). Autoethnography is an intimaaed reflexiveway to explore the depth and complexity of
APA practitioners encounters with ableism and disablism. Theatige process of examining
and exploring the self, culture, and the link between them, provides a sophisticated yet
parsimonious framework for studying ableism and disablism within the context of adapted
physical activity.

Autoethnography has roots in thrsignificant areas automeaning selfgraphy
meaning to analyse, amthnoor the studies of culture (Ellis et al., 2010). As a derivative of

ethnography, autoethnogragph,instead of studying the culture of another group, turn inward

and stug cultural implicatiors and impacts odnd ononeself.
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| further decided to use tlseib@tegory ofinterpretiveautoethnograph{Denzin, 2013
“Interpretive [auto]ethnography has meant the ability to develop a voice that | had not heard
before. A voice that allows me to break throu
dai | y ZapataSepulgeeld, 2016, p. 472hterpretive autoethnography becomes a
method of not only exploring the relation of the self and society but provides spaces for a
conceptual framework to aid in the analysis and understanding (Denzin, 2Qhdugh
interpretiveautoethnographgoes not always allow for deeper feelings of emotions it does allow
for the interpretation of the phenomenon and reflexive process to flourish within. Denzin (2001)
referred to previous wor kisexperiedceds low it ibdefined, “t h e
and how it is woven through the multiple stra
critical interpretative inquiry” (p. 28). Exp
characteristics of the past apksent.

Combining autoethnography method and interpretive ethnography, interpretive
autoethnography is utilised to explore meaning making and the influence our meaning making
has on our experiences (Denzin, 20 Interpretive autoethnography is basedelfexploration,
creates a space to change perceptions, studies the space between self and culture, creates action
based on reflexion and reflexion based on action and as such, is a valuable tool for examining
diverse and complex social and culturakcdisrses (Starr, 2010). Whilebmpleted this
interpretive autoethnography thevere elements related to evocative autoethnographyhidozt
beenimbedded throughout. Evocative autoethnography, is concerned with producing an
emotional and personal respenggarding a phenomenon to engage the reader in considering

the researcfBochner & Ellis, 2015k
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Methodology

Autoethnography aligns wittiheinterpretivism paradigm (Denzin, 281Guba &

Lincol n, 1994, Mcl |l veen, 2008). A paradigm

i s

view of the nature of the world and the perso

Autoethnography falls under a relativist ontology, transactiaméisabjectivist epistemology,

and a dialogical and dialectical methodology. An interpretathnanstructionist paradigm links

the personal positionality of the researcher to their social environments throughout the research

processe$Pitard, 2017)Promnents of elativist constructions of ontology accept that reality is
socially constructed through experiences
1994; Trede & Higgs, 2009). As ableism and disability are socially constructed concepts

(Goodky, 2014), undertaking a relativist ontology is consistent anthutoethnographic study.

A transactional and subjectivist epistemaglgmsits that the researcher and the research

cannot be separated, they directly influence each other, and this sHgiioeeds to be
reflexively andcritically considered throughout the research process (Bergés, Ridtoln &

Guba, 1985; Pitard, 20)1.7This understanding coincides with autoethnography given the

t hat

connection between the self and the research endeavor, how the self appears in the research, and

the need for critical reflexion on researcher positionality. Dialogical and dialectical metgpdol
refers to the personal nature of social construction that can only be elicited tbralogie
between the researcher and the those within the community (Guba & Lincoln, 1994). In
autoethnography this dialogue occurs with oneself. As | aonalisabked person attempting to
unpack my ableist assumptions within APA
ignorance and mi sapprehensions into more

110).

nfo
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By adhering to constructivism, the subjectirewledge that is illuminated through
"self-reflective action” (Lincoln & Guba, 2013, p.1(drpughta "new understanding of [the]
relation between [the] self and [the] other" (Heshusius, 1994, p. 15). Heron and Reason (1997)
ask, "what is intrinsically aable in human lifein particular what sort of knowledge, if any, is
intrinsically valuable?{p. 277).As with autoethnographers, those who adhere to postmodernism
believe“the intent of autoethnography is to acknowledge the inextricabléditvkeen the
personal and the cultural and to make room for nontraditional forms of inquiry and exgression
(Wall, 2006 p. 146).

To be seHreflexive in the process of autoethnography, | am invited to sit with the
injustices | haveerformedthrough my adated physical activity practice. Autoethnography
allowedmeto explore the cultural, political, and professional intersectiomsyofole in APA |
unpacledthe norms and cultural contexdSAPA that influenced my professionatactce and
marginalizel those labelled with a disabilitydCulturedshould be understood as an entirety of
relational processes of sersaking of experiences that are sedhtred, intentional and future
oriented, howewve, al ways rooted in historically const
(Gamsakhurdia, 2020, p. 479herefore, interrogatinmy part in perpetuating, creating, and
recreating cultural norms within APA, specifically relating to ablessascrucial in the
dedsion to use interpretive autoethnography.

The more | workdon becoming reflexive arghtwith the problematic nature of ableism,
the more | continued to wonder why no one had written about their experiences surrounding
ableism affecting APA practices. | am in tineoesof an epistemological rupture of self with
much of APA practice (Nunes, @9). | am in the process of actively turning away from the

long-held knowledge landscape of APA as | question the fundamental tenets of the field
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collaboration with understanding the critical perspectofesanylong-term leaders in the field.
Epistemdogical ruptures are subjective epistemological obstructions, which can present
themselves through experiences and in the development of an ideological standpoint (Sparkes,
2000). Epistemological ruptures stem from the disjuncture between academic dicdlprac
experiences (Sparkes, 2000). In not exploring these moments of disjuncture, they can become
part of our professional stance which can gre
2000).
An Appropriate Research Approach
Autoethnographers pit®n themselves as active agents of change and maintain that
critical selfreflexivity is the cornerstone through whitttey may question their past
experiences, how they have constructed themselves, and how they perceive themselves and their
interactionswith others culturally and sociohistoricallil(is & Bochner, 1996Spry, 2001).
Spry (2001) <cl aimed that “reflecting on the s
sagaciousness of f er &18). llwguld arguthat ¢his Hescabgs reflgxivity ”  ( p .
- when reflection is intertwined on a deeper level with theory and academic texts.
lt’s a messy, tentative, contingent proces
of me, reading it multiple times with gaps inWween where a cocktail of thoughts and
emotions mingle in my body as | drift towards certain kinds of judgement call over
others. (Sparkes, 2020,209)
Autoethnography is a great way to empower-sgflexion and create space to explore
0 n edlesn the marginalization @dthers “Through personal narratiyv

narrator’s traumas, epi phanp. ®3.'Thraughd t urning p
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autoethnographic inquiry, discourse is created between the subject and the relevant experiences
in which they have engaged in socially, cultu
As | began to think upahis researchl wondered ibppression could be reduced, would
we have less marginalization? If there were no ableism or disablism, would there then be such a
thing as disability? Exploring ableism rather than disability had me searching for other voices
like mine, ones who were attpting to try and understand, unpack, and live with the trauma
they caused to others through their warid personal reflexions
The importance of autoethnography is the ability of researchers to uncover the subjective
perspectives of those who oppress and margindifze roos of systemic marginalization must
be understood to disrupt them. Autoethnographers, through reflexiompateedisrupt the role
of oppressor. “I1If autoethnography and narrat.
about such issues in the sociology of sport, then they will have made a significant contribution to
the field” pp¥®parkes, 2000
Autoet hnography is not without its critiagqu
conflicts, and differences of interpretation about what the criteria are and about the meaning and
guality of particular pieces of published reseasicbuld not cause undaeaxiety ( Spar ke s,
200Q p.38. Because of the subjective nature, criticisms of autoethnogeaphgnstantly
evolving and shiftingAutoethnography is understood as-$etfulgent (Chang, 2008; Sparkes,
2000), lacking in connectiaio the cultural (Chang, 2008), negligém addressinghe ethics of
others (Chang, 2008), and the inaccurate determinati@seérch aautoethnography (Chang,
2008).Althoughunderstoodo beself-indulgent astheresearch questiomaystem from
narratives accumulated through persangleriences, Campb&R017) counters this iddzy

explaining that -patraisiremousight isnaglisappointinglyeseneasehafl
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reaction that neglects to see the value in reflectikecst a r s h i My’interprptive 1 2 ) .
autoethnographgdds a novel contribution to the literatureriesearching the self through the
lens of ableism.

Another critiqueof autoethnographig the disconnect of theutobiograpttal component
to cultural contexts (Chang, 2008). Throughout this wbrkturredto the conceptual
frameworkof ableismwhich is deeply imbedded within the cultural conteftadapted physical
activity. Further, the exploration of the socially constructed notion abidisy, specifically
surrounding ableisms cultivated and bolstereds areystems of power deeply rooted within
the contexts of adapted physical activighang (2008) describes a major pitfall of
autoethnography as the understanding that the
problematic as it can easily discount the experienc&tarsand the role they plagwithin
my own narrative. Titough an interpretive autoethnographic approatigusedonthe writing
of my narratives on my specifexperienceandanonymize any aspect that could leave
someone identifiable. Further the narrativeseonly read by myself and those necessary for
my thesis approval.

Manyal so c¢cl aim that defining one’s work as ¢
providing personal narrais that are critically reflexive of cultural relatiof#di, 2015; Chang,
2008) Sparkes (2020) highlights that autoethnography must coaaitne examinedccording
to the following two components:
First, any work labeled aut oet hnography’ should include
demonstrate, through thoughtful analysis, why this experience is meaningful and

culturally significant ..Second, this person

through the use of extant thepother scholarly writings about the topic, fieldwork
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observations, analysis of artifacesd.,photographs), and/or involvement with others
(e.g.,interviews).(p. 290
Narrative Generation
In determining the data to use, it is helpful to determine the perspeatieitook
regardingthe self,culture, and th®©ther (Chang, 2008). | grappdevith my perceptions of
“historical conc-eptsuponél seobdh¢ e @EBsh. 26)cHiseca f ~ ( C
concepts of self dwell within what we believed contributesuddentity (Chang, 2008). Cross
cultural concepts of self refer to the understanding of the identity of self within one culture and
how that compares or relatestosthec ul t ur es ( Chang, 2D&8,) .i tl n th

beame imperativd interpreedthe stancé took regarding "the typology of others," "cultural
verstehen of others," and the process of "expanding cultural boundaries" (Chang, 2008, p. 26
28). With this sorted out, | engadyith the research processaaderstanding the depth and
width of my views regaling the self,culture, and th®ther. Culture here being definday
Gamsakhurdia (2020ps the systemic totality of the processes of meaningful relating to others
that is the basis for affectively charged mearmmg k i n g p p.d76)eCltre s felatipnal
and dialogical, giving us a framework to make meaning of behaviours andngllosvto
understand how we are in relation to the past and to the future (Gamsakhurdia] Be&snre,
autoethnographgmpoweredneto identify how the tstory of ableism and its pervasiveness
within APA influenced my practice, and more so, hoe/dhltureof ableismcan be problematic
and requiing disrupting and shifting. This then means that the culture of ableism, within society,
academia, and AP#&asunder interrogation along with my complicity within these cultuoes

highlight the harm produce@hetwo maintypesof data generation | used wearatlined by

Chang (2008as personal memory data and seffectivedata | alsooriginally added external
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data thabrought furthercontextualiation tothe personal memory and sedfflective data
Personal Memory Data

Retrieving memories to collect "personal memory data” (Chang, 2008, waga)
complicated process toitiate. Therewere twoways that datavereextracted through personal
memories. These includéchronicling the pastand“inventorying self" (Chang, 2008, p. 72).
“Chroniclingthe past ( Ch an g, wathdp@cessnereby Wwentback in time and
loggedevents and periods my life thatheld significanceto my APA work. "Inventorying the
self" (Chang, 2008, p. 7&yasa way to limit the abstractness of how datxecollected. Chang
(2008)suggestdstarting with a few themes sounding general ideas in five major areas:
"proverbs, virtues and values, rituals, mentors, and artifacts" (p. 76).

A proverb is a statement that stuck with you over time and influenced you deeply. Virtues
and values speak to major shifts or moments where one's virtues andwereelsallenged or
affirmed. Rituals reflect significant events that are constant withefsdifie anchelp to consider
howo n epbsgtion mayhavechange in understandingAn examplehow | reacted timafter
time following a moment of moral discomfocbuld beunderstoods a ritualMentors can be
significant influences on one's salentity, they have the power to shift perspectives, challenge
viewpoints, and question our assumptidrigally, arifacts may include objects "that explicitly
or implicitly manifest societal norms andlues" (Chang, 2008, p. 80)drew particularly
deeplyon virtues and values, rituals, mentors, andaatisas a way to inventory myself.

Personal memory data generation consisted of chronicling the past and visualizing the
self.1 creaeda detailed timeline associated with my APA practitioner roles, important
educational moments, and points of disjuncture and moral digtresgihout my ndergraduate

program and my APA practic®ncel completed theéimeline, | wrote raw and honest narratives
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detailing each of the experiences thabdtout, as theypadtranspiredIn writing thel3 oneto-
five-page lengtmarrativeqraw data) my aimwas toexplore the lived experiencasdhow I,
theculturein which | was embeddednd my practice wera-constructed through ableist
virtues and values, rituals, mentoring, andfacts. Inextconsidered hovableism the
conceptual framewojkvaspresenin the narratives. thensat with, revisited, ravrote, and
editedthe narratives into a compilation of three narratives that | felt best told the story of my
professional practice. These narratives appear in the My Stories of Ableism séatipn
autoethnography (see Chapter Four).
Selfreflective Data

Self-reflective dad werecreated by irdepth “introspection, sednalysis, and self
evaluation of who you are and what you are" (Chang, 2008, p. $&dkithe form of journal
entries bothnew entriesand rdélexionsto the personal memory dathe reflexive journal
enabled méo document wonderings, questions, and potential points of understanding as part of
my data generatiotinrough reflexions ofi s -adentity, values, preferences, and the relationships
wi t h 0oCGhdng20G8p. 9%).

First, | organized personal memory datalisying chronologicallyvital moments and
events that liitaken placehat were important to my prace in APA.Secondly after
identifying my major mentors| ordeedthem by importance and describray relationips
with themasthey pertairedto my ableist practicein APA. Thirdly, | completel amap of my
cultural identities, or aulturegramand refleatd on the process of creating &s a way to bring
analysis to the se(Chang, 2008see AppendiB). Fourth | relatedtheaccumulated self
reflexion datao the literature revieed (Chang, 2008)Finally, I linkedthejournal entriego the

conceptuaframeworkof ableism
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External Data

External datdringsother perspective® the self, that when addressed give new
meanings and insight on various themes (Chang, 2008). There are three main types of external
data: interviews, textual &acts, and literature (Chang, 2008). Textuafactsarethe form of
external data used tenhance your understanding of self and the context of your life" (Chang,
2008, p. 107)These types of dataclude "officially produced documents and personal, whether
formal or informal, texts written by you, abt you or your cultural contexts" (Chang, 2008, p.
107). Some other textual décts includé articles, journals, essays, or writingsor todata
collectionso asotto be tainted (Chang, 2008).Mtasimportant to place older writings within
this categoryaswritings that happened during thesearctprocess coultheinfluenced by new
conceptsWith current writingsthere isthe potential for builin reflexiveness to occur around
social and culturgbositioning. Further, photographs, videos, and recordings could also
encompassxternal aifacts.For this studyl used previousvriting in the form of courseelated
term papersfrom bothmy undergraduate and graduate studissmy aiifacts.
Data Organization and Refinement

During data refinement | explored specific pointslepth while eliminating the
information that was not as critical to the research objectives (Chang, 2008). Organizing and
refining data was an iterative, dynamic, andlicgt process that occurred many times. This
consisted of reeading, dwelling with, rewriting, and questionitigat which wasncluded and
excluded. This led me to become more thoughtful about my data generation and what the
narratives portrayed. | consedl with my supervisor and supervisory committee member until |

felt the datageneratedvas at a point that | could undertake analysis (Chang, 20@8ksnot

sure the narrativesere per f ect | y r e ad lfconfiflentthat theramidrayise i s |, but
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capturel key moments from whichgeneratd crucial insightsl organized he personal memory
data excerpts chronologically a computer fileto highlight the evolution of my understanding
and questioning, whileplacedother documents (e.g., culture grams and th&aets) at the end
of the document (Chang, 2008).
Meaning Makingand Interpretation

Chang (2008) explagdthat "autoethnography data analysis and interpretation involve
shifting your attention back and forth between the selfGthérs[emphasis addegdihe personal
and social context" (p. 129puring thisprocesd soughtconnections to how certagvents
influencel or detracédfrom prior or future eventthatchange my understanding (Chang,
2008). | actively searddfor the balance between the analysis which attedtptdeconstruct
the data and interpretation which coneelthe cultural and pdical pieceso bring
understanding of théata (Chang, 2008). Another balancingiagblvedlooking within the self
as well as at th®ther, at both microscopic and macroscopic levels of analysis and interpretation
- attempting to link the two (Chang0@8).l adoptedChang &008) ten strategiefor analysis
and interpretation of the data

1. Search for recurring topics, themes, and patterns

2. Look for cultural themes

3. ldentify exceptional occurrences

4. Analyze inclusion and omissipn

5. Connect the pastith the present

6. Analyze relationships between self and others

7. Compare yourself with other people’ s case

8. Contextualize broadly
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9. Compare with social science constructs and idaac

10. Frame with theoriegp. 131)

The first sted undertookwas toprint out thegenerated datand thoroughly read through
them a minimum ofttree timedefore identifying and highlighting recurring topipstterns,
and themes in the margiridrought @mmon topics together into pattertisencoded and
groupedhemunder a thematic label (Chang, 2008¢cond] used the conceptual framework to
bring understanding ahecultural themes. Furthgrcritically examinedhese themes to ensure
theywererelevant to the research question and thgtthemesxcludedout weredone so for
good reason. keptnoteof theexcluded themeaspotential areas of exploratidar future
researcl{seeResearch Implications and Consideratioh€hapterd). In steps three through
five, | tiedthe data generated from personal memories to theefldkive data“ i dent i f yi ng
exceptional occurrences; looking at what is included or excluded; [and] connecting the past with
the present” (Chang, 2008, p. 131) .

In step six, Feflecteddeeply on relationships between myself @tdders In thinking
about steps two thrgih six, lwasreminded of the words of Custer (20i)o stated that time

i s needed for sections or narrative to incub

over time [and] this sl owi ng dowuhatimetalett owed c
my thoughts percolate ameing able tgponderhow to eloquently write about experiences,

tensions, and conflicesnabledn-depth understanding amtreasingeritical reflexion.
Throughoutstepsseven through ten réturnedo the literaturend the conceptual frameworks to

bring deep reflexion to my thinking and interpretation of the findings, and ultimately how they

werepresented to the readeowever, ahang(2008) stateddespite the critical role of

literature in autoethnography, therature review should not dominate the research process" (p.
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110).
Quiality of the Research
When realities are constructedere are many ways in which knowledge can be
formulated phenomena&xperiencedand narratives writte(Sparkes, 1995, 2000; Williams,
2006). Ellis (1995) suggesithat valuan autoethnographlyes withwhether the piece of
writing is reflexive, authentic, conceivable, and plausible. Richardson (2000) pi@uiakng
guestiondor consideingthequaly of aut oet hnography: “1ls the w
contribution? Does it succeed aesthetically? Does it demonstrate reflexivity? Does it have
per sonal i mpact? I s it an adimilgrly &arkes @Wr es si on
combinel criteria forvarying autoethnographformsand as a starting point fardging quality.
Sparkes (2020) creatdigte criteria These are listeelowalong with the strategies | undertook
to address them.
1. Authentic and Trustworthy Data: Does the autoethnography use authentic and
trustworthy data?
o | wrote rewrote, and rant wrote the raw emotional narratives multiple times
before editingthem for presentation in my thesislso worked through a
chronologcal list of events that aided in ensg thatthe most relevant
experiencesverewritten about, and that no events that were relevant went
unwritten.
2. Accountable Research Process: Does the autoethnography follow a reliable research
process and show thegeess clearly?
o Through this research process | have not only outlined the way in wiiok | t

on the research projettut also includé reflexive thoughts (in italics)
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throughout. Thidroughtfurther transparency to the internal struggles and
understanishgs of my thought process
3. Ethics Towards Others and Self: Does the autoethnography follow ethical steps to
protect the rigts of self and others presented and implicated in the autoethnography?
o Again, | aimed to be transparent in my own ethical concerns throughout the
process, ensured that anonymization occurred within narratives, as well as
engaged irdeep reflexive thinkingvithin the researchot only surrounding
my ableist practices but throughout the research procebtained an ethics
certificate from theAlberta Research Information ServiddRISE) at the
University of Alberta.
4. Sociocultural Analysis and Interpratat. Does the autoethnographgalyzeand
interpret the sociocul tural meaning of
o Throughout the research procéssilized reflexivity to interrogate the
relationship between myself, my practice, those | worked with, and the
cultural influences that influendeny professional practice.
5. Scholarly Contribution: Does the autoethnography attempt to make a scholarly
contribution with its conclsion and engagement of the existing literature?
o Through ny research highlighteda frighteninggap within APA literatureas
to its deep roots in ableist understandinigsshowcasing a reflexive account
of my ableist understandings of disability athé harm it enaetd, |
highlightedthe roleof practitioners in the perpattion ofharm,trauma,and
violencetowardthose with whom they work. Furthéralsoprovided

directions forfurtherscholarly work.
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Sp ar k e sduestjo duided thewriting of my storied experiences, my analysisd
theapplication of the conceptual framework to my reflexions for meaning, careful interpretation
and presentation of the findings.

Ethical Considerations

In addition to the ARISE research ethics reguients of the University of Albertthere
areother ethicahreasof significarce(a) choice of topic, (b) ethics of memory, and (c)
vulnerability of self and others.

Choice of Topic

Tolich (2010) highlighted major ethical consideration for determinirgsaarch topic:

First, choose the topic very carefully. Second, treat all the persons mentioned in the text

as vulnerable, including the researcher. Novice autoethnographers should be aware that

the topics they choose might harm people, if not immedigbelshaps some time in the

future (p. 1605)

In choosing the research topioeeded ta@wonsidernif it wouldbe” | i ke an i nked
(Tolich, 2010, p. 1605permanently associated with my name. Future empd@yat academics
will have access to the work, anddnnotpredict howtheymay react or perceive the work. In
brief discussioswith peers, mentors, anmteviousAPA programparticipants| concluded that
this workhasmore benefits than hindrances the harm and violenéecused orthe APA
participantsvasmuch more pressing than the discomfort & &PA practitioner | hadto
determine how vulnerable and forthrightduld bewithin my stories (Winkler, 2018).did this
by attempting teset boundaries on the stor@saredhow much time | spent sitting thinking
about my role in the harm and violence, researching ways in which to confront my shame and

guilt to move forward, and not reflang on feelings outside dhetimes and spaced

t
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importance to this studyrhese boudaries were hard to maintaas | am a messy human who

often thinks circularly. It became increasingly difficult during da¢a generatiowriting and

1 1

analyzing ofstoriesto findwayst o di sconnect and rest it rom th
ledto deep feelingof isolation, shame, guilt, and inadequacy that | continue to grapple with
within and outside of this work.
Ethics of Memory

A question of ethicarises irutilizing memoryas“® aut oet hnography i nvol
of interrelated work: (1) memory work and (2) stoma k i ng wor &Elis(2816,p.h ner
199). Autoethnography memory work needs to be considered within the ethical framework of the
relationships thasreexamined ad recalled. In undertaking memory work, a significant portion
“i's personal, political ,h &HIim;nAX6, pAAWeareand r el at
accessing moments as we subjectively perceived them in the context of whyreeahireg
them(Bochrer & Ellis, 2016). Because the meaning of remembered moments has shifted as
havegairednew understanding, the stemyaking work of recording them will in the future
become another memory which will continue to evolve (Boclngllis, 2016). Through the
story-making process, Ellis (2016) aduvikautoethnographers to think about ethical tenets prior
to writing, and then write the full raw first draft without ethical editing, after which ethical
tensions can be further exploredis is what was completea this researchlhis proved
difficult for me as | was constantly aware of how these narativght be perceived by my
supervisor-would | be judged? Furthdrpecame wakeful to thtensions that were arising
internally ad reflected andvrote. Language and hanverethe main considerations thafiolund

difficult to include in my writing anchot edit out, evethough theydirecly contribued to my

stories ofableism A tactic | usedo avoid over analyzing and editing was what | catit
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writing. | would sit down and passionately try to get out everything that | felt in those
experiences and rant on about what occurfédough rant writingl createddeeperself
reflexionpieces After that initial draff | was able to return and add in things that | missed and
edit to make more comprehensive narratives. Finally bringing in theory and more recent
learnings into my selfeflexive piecesleepaedreflexion on each narrative.
Vulnerability of Self
“The process of autoethnography can uncove
it can be joyful, sad, revealing, exciting,
thereforecreates andequires an immense amouritvoiinerability.

In being vulnerable and honest | have yet to encounter the joy of this process, this
process has truly been sad, revealiagd immensely painful. | have yet been able to come to
terms with the shame, pain, and guilt | have begun to feel throughout this plogelssow it is
necessarylt is something | continue to struggle with as | do not want pity for embarking on this
journey and | do not want my research to reflect this but is still deepy\fklthas been
revealing s that | now severely question my role and experiences, how | have come to be in the
field of APA and whether | can continue or not. External peopleroéincourage me to stay
becausehis process has given raaunique perspective, but | still struggle with how I, a-non
disabled practitioner, can take up spackile advocating for antableist practice. | feawhomy
discomfort with unraveling these exjsarces will be perceived by other Rdisabled
practitioners whomaybe dissuaded from embarking on their own reflejaueney.

Custer (2014) claiedthatthe processes of autoethnograpiposs pain for not only
the authobut those who have similar experiences, and | would argue that it alseforngrd

the pain of those | have directly affected through my own privilege, ableist and disablist acts.
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Tolich (2010) advisgthat one must critically consider the implicatiaisloing researcthat
will continue to reopen wounds intothefuture | ong after thé.research i

As | engagd in the process of setkflexivity, | had to continually remind myself that

vulnerability i s no4),amw¢hatkhealy wayto peCams at ease ist®2 0 1 4

accept vulnerability and question where it comes from and why it is so prominent in these

situations (Custer, 2014Autoethnographyrovidesa n 0 ptypto intérprenand reinterpret

the fabric of my |ife’ s memories, thus constr
identity14duet €érnd28@ path to heal in areas s
become the embodiment of couragetirg h  wr i t i ng” (Custer, 2014, g

we face as practitioners and exposing ways in which we have been ignorant to the oppression we
continue to cause. | wte about my ableism in hopes to transform my biasespersonal

identity, andhow we as noflisabled practitioners contribute to the understanding of disability

have not yet come to terms with how to move forward. | attempt to embrace that we are all

learning and changing, bat the same timstruggle withinflicting harm and violence at the

expense of maeedingiime to learn and change.Dr oppi ng t he need to feel
vulnerable to the world, and openly inviting judgement breaks down barriers between human

bei ngs (Custer, 2014, p. 5).

As a young professional who is coming into the field with complex and uncertain
understandings and questions, the research findings could greatly affect the career sggkns |
andhaveavailable to men the future (a) because of vulnerability and uncomfdetab
guestioning, and (b) being able to morally and ethically find a suitable future career within APA.

As | began thisesearch) considered the following ethical concerns and attempt to bring

you into my questioningdaving multivocabutoethnographies that include the experiences of
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many,could be incredibly helpfub create a sense of community and to give the author a sense
of how others work through such things as moral discomfort. | am feeling quite conoemed
as to my place asnondisabledreflexive professional. Having others who are considering these
concepts both in the academic community and in a personal community could be extremely
comforting. Currently the community | have tapped into consists of activists onlingevho a
typically working from within theidisability community and sharing experiences of oppression.
| have yet to find other people in positions of privilege and power that are critically examining
their positionality and the affects it has within émpesonal, professional, and academic life. A
safe community needs to be built where reflexion cdodtered How @an weengage witlthose
who are marginalized and cultivate a community wiadaleist and disablistoncepts can be
considered and unpacked? What are the implications opmaatice, educational systems, and
society?Being alone and attempting to understaaidthese concept®inforcesthe ideation of
being independent and productiioes he idea ofa single authored autoethnography
perpetuate the idea that we should all be independent, ansuhmegrability and
interdependence should not be valued when it may be much safer for authors to have a
community?

Also,in voicing radical understanding thajpposes the common narratiweexpertism
and hierarchical relationshipg my personal life, | am already receiving backlash. What will
this do for my career? | find that journaling these thoughts helps me to cope with this and at the
end of the day | re&l to be selfishly okay with who | am and the work that | do. | also need to be
compassionate toward myskifowingl will continue to make mistakesnd that is okay.

FurtherLapadat (2017) stated dl examine ethice

how the method is rooted in ethical intent, yet autoethnographers nevertheless face ethical
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c hal | epnbg9%. k this,( wonder about the harm my work could do in reopeninges
for readers who may havead common experiencesrone.My sharing doesot correlate to
how it is received. Do | need a content warning at the beginning? Is that good enough? What is
my plan regarding any backlash | might receive from those thatmaffected deeply?

Finally, understanding my identity as one who experiences depression and anxiety
complicates my understanding and feeling of privilege in certain situations. | am having a
difficult time trying to fit myself within the binary of pleged and marginalized as depending
on the situation it differs. Within the context of this research, therefore, | am situating myself as
privileged as a practitioner in power.

Throughout tle researciprocess httemptedo be transparerboutethical concerns
(Ellis, 2009 Lapadat2017).1 return to these questions in the closing chapter of the thesise
education literature, Kelchtermans (1996) expldeachers vulnerabilitgnd statel thatone
way to work thraigh vulnerability as a practitionerthrough® sy st emat i ¢ f or ms of
autobiographical reflectiomndstorytelling  @20).as it can give an integiive structure to
finding meaning and understandifdy identity within my research is an ethical concern as
“compl ex issues have become intertwined with
have often | eft [me] feeling exposed, discour
112). As Burleigh & Burn{2013)expained, each time we recall and retell a story or experience
there is an immense sense of vulnerability as it may be the first time we are retrieving these
uncomfortable moments.

In order to protect myself during this research process, | edgagiee following
throughout (a) journaling, (b) relaxation techniques such as yoga and meditation, (c) writing

conflicting and critical thoughts that come up throughout the process in italics to give
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transparency, and (d) staying in close contact wittsupervisory committee members
(ChathamCarpenter, 2010). Throughout the process | consitieays toprotect myselby
understanding that although my voice is part of the systemic whole, it is the systemic whole that
influences my voice (Catha@arpenter2010).That is to sayalthough | have caused immense
ableistharm, ableism is a systemic issue.

| struggled withmy ableismmmensely, many tears that have falledmame anénger
towards myself and society as well as questioning my place and identitgdeSatne days |
did not have the emotional capacity to write. Some days | deleted sections and narratives. Some
days | had tanoveawayfrom the work Some days | screamgdo my pillow. Some days |
rewrote the same narrative over and owdostdays | felt alonen this journey. Some days |
argued with myself whether | could get away with not talking about a particular narrative. Some
days | found everything | could doawoid writing narratives. Through all of this though | kept
reminding myself that this is a long overdue conversationtfadarm | have caused needs to
beacknowledgedr-or those who are considering a journey like tipilease be advised of the
risks to mental healththis was not easy wark
Vulnerability of Others

Concerned for the anonymity @therswithin my experience and writingand whether
theycouldbe identifiable ethical issues aros&nonymity is the act of removing any factor that
could leave someone identifiable within the research, this could include names, loeaitibns,
organizationsfor example (Novak, 2014)Unlike other qualitative methods anonymity cannot
be promised withinatoethnography work (Lapadat, 201 7uskedanonymityin providing
pseudonyms angemovinggeneralizd identifying informationfrom the personal memory data

generatepwhile still keeping general components that directly influeribe experience.
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Confidentiality is importantalthough complicated for autoethnographic researchers
(Chang, 2008)Within my researchl only presergdnarrativeghatfocused on mgxperiences
however my narratives are not solely mirmit intertwined with the storied thosewith whom
| wasin relatiorship (Chang, 2008). Confidentiality and more specifically anonymity of those
that | share my stories with requires adherence to ethical consideration (Chang, 2008), and
therefore | attempted to not speak on behalf ofrstivaen writing my narratives, used
pseudonyms to provide anonymity as bestuld. Nevertheless, if | publish this work under my
name, | puDthersat risk of being identified through me. Because the narsatieatel through
data generation are of past experiences and dwell withintérpersonatelationships, the
stories do not belong only to me (Lapadat, 2017). This causes a relationailsstiedas that
people may be able to read themselves into my warkl at risk of causing further trauma and
harm through my work, even if my intention is to grow and understand my role within causing
trauma and har@Becausd focused this study omy practical experience as an APA
practitioner, lbelieve lam at less riskf identifying intimateOthers As Ellis (2009) explore
the relation between ethics and autoethnography, it contiouge a part of the reflexion
progressiomwithin my research process | continue taaisethese questions and search for
understandingThese questionsill persist long after tomplete my graduate program and
submit my study fopublication

Even under the threat of a deep concern for the vulneratil®ghers as Campbell
(2008a) statel:

For scholars there is an ethical imperative to interrogate the viadédxdeismand

speak of its injuries. By exposing practices of ableism and unraveling the psychic life of
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internalized abl eism, unearthing various s

and injuries | am mindful of the necessity not tgpegform them(p. 15960).
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Chapter 4: It Might Be 6Usd Not &6Themd: An [/
Practices in Adapted Physical Activity
Abstract

As adapted physical activityAPA) scholarggradually embraca critical approactto disability
and movement, fiexivity becomes increasingly imperativethe preparation of APA
researchers angrofessionalsin an epistemological shift away frostudying‘'t hem’ t o st ud)
* u, space fonew ethicareflexions on ableism in APAre openedVly aimthrough
interpretive autoethnographyas to understand how assumptions, social constructions, and
perpetuations of ableism in APA practice can be explored as epistemological ruptures, to create
more reflexive practice. | accomplished this by (a) bringinderstanding and meaning to my
past professional practice, (b) interrogating the many intersections between the self and culture,
and (c) exploring how reflexivity can lend itself to the work of APA practitioners. | curated
stories of fixing, infringingand justifyingfrom generated seleflexive data The thematic
meaning makingeneragdfour themescommunication, the expertism facade, the surrounding

environment, and the violence of disablisvhichilluminated the neetbr confronftion ofthe

culture of ableism pervasive in ARA
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Introduction

My research stems from critical moments of contemplation and questions emanating
from moments of moral discomfort grounded in ableist practice as an emerging adapted physical
activity (APA) professional. It wanot until years later that space to critically reflect on those
momentsecamepossible. Moral questionings of ableism were not part of my earlier
professional stance. Only lately have | begun to contemplate my place within APA and how
much harm and trauma my perpetuation of ableism as-d@isahled practitionezausedMy
work isnot complete. As long as the field relies on-aligabled practitioners, it is important as
anAPA practitioner that critically interrogate and disrupty assumptions and holperform
ableism inmy work.

The aim of my research was to explore how ableism infiltrates professional practice. |
sought to understand how assumptions, social constructions, and perpetuations of ableism in
APA practice can be explored as epistemological ruptures to create moreglactice. My
research objectives were to (a) bring understanding and meaning to my past professional
practice, (b) interrogate the many intersections between the self and culture, and (c) explore how
reflexivity can lend itself to the work of APA prt#ners.

Literature Review

Adapted physical activity is largely concerned with the adaptation of sport, recreation,
and physical activity to facilitate the participation of those experiencing disability (Sherrill &
Hutzler, 2013; Winnick & Porretta, 20L Education programs and APA researchers haleda
long-standingallegiance ta deficitbased understanding of disabiliti¢Namara et al., 2031
Increasinglyresearcherbaveengaged with the literature on reflexivity and its role in

understandinghe construction oflisability (DePauw, 2009; Ebert & Goodwin, 2020; Goodwin
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& Howe, 2016; Goodwin & RossoWimball, 2012; Standal, 2008; Standal & Rugseth, 2016). |
felt a drive to turn inward to study the self instead of@tieer*. As someone who does not
experience disability, | wanted to better understand how ableism is performed in APA by
reflexively examininghow, where, when, and with whom my professigoatneyand
assumption baseasmolded and sustained.
St udyUsdNg tTth € mo

Disability scholars claim there social justicevalue in recognizing and confronting the
pervasive harm of ableism, rather than focusing on impairment and loonréatit (Campbell,
2008, 2012; Cherney, 2011). Through my research | hope to shed ligttiain perceive to be
agap inaddressing ablem within APA research.Concepts of ableism, disablism, academic

ableism are pervasive within this research and are outlined as follows.

Ableism

Campbell (2012) stated that “..at its core
(irrespective of ‘“type’) as inherently negat.
amel i orated, cur ed, oTherethenigacdllecdve agmemert withid ” ( p .

society that there is a dea@natve lbdy'amdonmareshen v e’

imposed upon those experiencing disabgisgomething to strive for with the support of
benevolent (ableist) professionalghile these professionals may mean waith minimal
reflexion on the harm or traunod promotirg the normatetheyarecontribuing to anunderlying

assumption oébleism In disrupting the perpetuation of ableism, critical disability theorists link

4 Here and going forward | italicized and capitalifattier to depict those being othered through
ableist practice (Campbell, 2009)

b
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the unpacking of ableism with the ability to reconceptualize disability as algamabktructed
concept Ehier et al., 2011).

As | became wakeful to my ableism, | questioned what | learned in academic settings,
within organizations, within practice, and within relationshifth those experiencing disability.
My role within APA becama place of intense discomfort and internal conflict. In retrospect,

wase x periencing an epi st emo !l or@gradical break fropmy ur e ” (|
previouspatriarchaideological holdinggHill, 1984)

Academic Ableism

Academicableism has been defined as the devaluing of those experiencing disability
within the institution of higher education (Hehir, 2002). Much of the literature pertaining to
academic ableism relates directly to access and treatment of students experieability dis
(Green et al., 202®utcheon, & Wolbring, 2012]Jain, 2020; Kruse & Oswal, 2018; Petit
McClure & Stinson, 2019)l'hose experiencing disability within acaderhavecalledfor its
disruption (Brown & Leigh, 2018, 2020; Green et al., 2020; Hutch&Miplbring, 2012; Jain,

2020; Kruse & Oswal, 2018kror examplethere are limiteapportunities for graduating
doctoral studentasdisabled tenurgrack faculty membersompriseess than five perceuff
academic appointmenits the USA (Dolmage, 2017).

There isemergingdiscussion around the need to make recruitment, conferences, policies,
curricula, and pedagogy in higher education more accessible and equtate & Broido,
2020;Brown & Leigh, 2018; Hutcheon & Wolbrin@012; Kruse & Oswal, 2018 ampbell
(2009) calkdon us as nowlisabled educators tdress and reflect publicbpnh ow one’ s

positionality interconnects with disabling un

teaching within academialf higher education continues to be unaccountable for ableist
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understandings, harmful rhetoric around disability may continue to be perceived, exist prior to,
remain external to, and be remlemthed or erased
accommodations oflal amel ess and secure academilfora nstit.
well-rounded approach to disability studies every academic must actively and continually engage
in conversatioaaboutdisability and not opt out due to their perceived knowledger(@zell,
2009).Hutcheon and Wolbring (2012)soinvited those in higher education to engage at each
level of acaderm in conjunction with students experiencing disabijlityensure structural
supports and change occur
Ableism in APA

Recently,McNamaraet al.(2021) examined theremisesof APA curriculumanddelved
into how the APA course curriculum is created without depth and braadtbue to this
approachbringingdepth and breadth is deematbervalued or unachievable within the sole
APA course discussing disability provided to studeWtihout accountability or unpaaig
ableism, students may leave their educational programs with little understantng tfe
foundati ons of many o encutuatedableismtisat map ultimatdlyi c e s’ re
impartharmto others The ableism present in professional practice could be reflective of the
explicit and implicit ableism upd in institutiors of higher education (Broderick & Lalvani,
2017; Dolmage, 2017; & Hehir, 2002Ableism increases the divide betwaeandthem
physically, socially, intellectually, and culturally. APA as a field, continues to bolster ableist
ideals, in its preparatiord students, in a large portion of its research, and within APA practice
itself (McNamara, 2021)Lynch et al. (2020) found that critical pedagogical appresich
teaching physical education in higheaenessgjucat.i

empathy, social responsiveness. Lynch et al. (28B0encountezdan increased sense of
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community among the students whihey began talisrupt ableist discourseResearchers are
exploring how to disrupt ableist education (Lynch et al., 2028) ableism is present within
and experienced by familieBdyd & Goodwin, 201, performed in professional practice (Ebert
& Goodwin, 2020) but not howableism left uncheckeckeates ableist practitioners. For this
reason, | bringyulnerability and reflexivity to how my lived experierscef preparatioimn an
ableist higher education system, led to abldigingat the core of my APA practice.

Disablism

While ableism and disablis@re used interchangeably (Campbell, 2008 is important
to differentiate betweethem.Ca mp b e | | (2009) defined disablism
(conscious or unconscious) and practices that promote the differential or unequal treatment of
peopl e because of actp4.Ablesm thgn rcensihutestala boharys a b i | i
ont ol ogi cal perspective dividing people into
sustainghe Otherthrough marginalizing action€ampbell, 2009, p. 8Pisablism isthe social
oppression that undermines full access to services, supports, and loemafitd frombeing a
“ful | member of s o eCole 2011; ThGws A00Bisablign ipaatss wi ¢ k
“those who are placed out s isdieCaed, 2013hpe3l2).0heei st
production of disability then becomes an iterative process in which ableism enables disablist
practices, which in turn reinforces the ableist paradigm. Under an ableist paradigre, we
concerned -Wothetrt he@mBGampbel | Throkghthi, p. 213) .
autoethnography reflexively speakaboutmy ableist beliefs anthe harm | inflictedhrough my

disablism



52

Reflexivity

Reflexivity 1is reflection on self wusing e
understanding” (Burkitt, 2012, p. 470) and th
meaning and cul tur al i mpacts ehnataywlB9it s i n one
Williams, 2006).It is much deeper than just the reflectiomolvedinr e count i ng events
life, but rather a rigorous state of constant questioningiapdckingobne’ s r ol e as it
to the social and cultural influences embedadahekistorical process anthderstandingéAdams

& Manning, 2015; Gamsakhurdia, 2020). Within APA, reflexivity provides the space&mgen

and sit with mistakes and faults related to ableiditizing them for expadedselfknowing

(Adams & Holman Jones021).

Conceptual Framework

Ableismis “not just a matter of i gnorance or n:
but the “trajectory of perfection, a deep way
permeability” ( Camp b ansfromth2 Bifar9 of thgeeewesldgs. Abl ei s m

corporal beings and less than corporal beings, offers a point of reflexion on what this means and

how giving sustenance to this binary creates

ispresentandgoesdin srupted the divide bet ween us an
emanateCherney (2011) invitkus to bring ableism continually and deliberately to the

foreground of our conversations and have it so deeply imbedded that ignoring ableism becomes a
greater task and risk than to confront have therefore used ableism as the conceptual

framework forthinking deeply about ableism in my APA practice.
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Methodology

Aligning with aninterpretivismresearctparadigm, autoethnography explores beliefs and
understandings of a specific world vieldgnzin, 20%; Mcllveen, 2008). An autoethnographic
approach fa#§ within a relativist ontology, transactional and subjectivist epistemology, and a
dialogical and dialectal methodology. In their seminal work on paradigms in qualitative research,
Guba and Lincoln (1994) statéhat the ontology question is about the natf reality and the
form it takes. A relativist ontology is the understanding that our realties and subjective
experiences are deeply intertwined (Levers, 2013; Pitard, 2017). | believe experiences to be
socially constructed and theref@eéhere to aelativist ontology (Trede & Higgs, 2009).

Theepistemology question pertains to the relationbleipveerthe knower, the woulthe
knower, and what can be known (Guba & Lincoln, 1994). A transactional and subjectivist
epistemology is deeply interlaced with the lack of separation between who we are and our
experiences reinforcindpe importance of maintainingflexivity throughout the research
process as a way of meaning making and re/constructing past notions of existing knowledge
(Berger, 2015White, 2007)

Although Guba and Lincoln (1994lescribed dialectal methodologg one in which the
researcher antthe participants are in constant conversation within one another, within
autoethnography those conversatioftentake placenternallyin communication with oneself
ultimately making the private publiéspectsof our reality such as ableism and disability then
are understood as socially constructed concepts (Goodley, 2314 nhonrdisabled person
attempting to unpack my ableist assumptions within APs&rivedtob e “ di al ect i c al
transformignorace and mi sapprehensions i nto more |

1994, p. 110).

nfc
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Method

| used interpretig autoethnographgs theresearchmethodwhich entailed thevriting
and curating of stories that connect the personal and relational narratives to cultural, social and
political contextgEllingson, 2011)Through the opening up of the selfe research& own
trauma, paradigm shifts, atarning pointsbecome pparent to the read@rapdat, 2017). Those
who are marginalizethay use autoethnography to share and critique tpgression
experiencedhoweverl usal it as a tool taeflexivdy confrontmy role as the one causing harm
through ableisvalues and diddist APA practicesMeaning makingvascreatedhrough the
reflexive autoethnographgrocess ofincovering, discoveringndrediscoveringo produce vital
understanding and o wn(8prys200l)p | simrfed myrexpérisnces and e r i e n
relationships with othensithin thecultural, social, and political contexts of APA (Denzin, 201
Méndez 2013).

| used my personal experiences of discomfort withjnpastpractice to exploraow
reflexivity can aide in understanditigerole of my ableismwithin the culture of APA
Interpretive [auto]ethnograpiprovided a method teystematicallybring forward stories of
which | have kept silent, stories of my daily role in enacting viol¢AapataSepuheda, 2016).
Autoethnography enabled me as an APA practitioner to sit with agelfreflexive about the
harm and trauma | enactedeltabled rato work through the cultural, political, and professional
intersections of adapted physical activity. My reflexions brought clarity to areas in need of
change and actions to disrupt place within the field. | engaged with interpretive autoethnography
thatmixes the autoethnographic work of critical and deepesgiforation and reflexion with
interpretive components that focus on cultural discourse (Starr, 2010) bringing me to understand

theepistemological ruptures transpiring (Denzin, 200hyough criical reflexion | attempted to
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di srupt my role as oppressor. “I|If autoethnogr
stimulate us to think about such issues in the sociology of sport, then they will have made a
significant contribution to the field Sparkes, 2000). Using interpiret autoethnography,
meaning making is at the forefronttbe research (Denzin, 241
Positionality

The experiences described are deeply imbedded in my positioVhaisea nondisabled,
middle class, settler living with anxiety and depression. These pieces of my identity were
continually(re)examined and redefined throughout the research process ciutisingl turmoil
but also a beautiful challenge as to who | am in this waHiimately, | could notseparate my
lived experiences from my research as they influence the reasoning behind everything | think,
say, dgpand emote (Grimaldi et al., 2015).
Writing and Rewriting

| undertook three forms of data generatibhey werepersonal memory data, self
reflective data, and external da@@h@ng 2008) My personal memory data were memories
captured in 13lescriptivenarratives that ranged from a halfgean length to six pages. These
narratives exposed moments of tension and discomfort relating to ableist practices in APA. The
process of writing these narratives was difficult due to the emotional cost of reopening moments
where | felt | caused harm. Matimes,| had to revise, delete, rewrite, amdbveaway from the
narratives as the process evoked many feeling of guilt, shame, and vulnerability.

Selfreflective data wregenerated bjournaling responses to the person memory
narratives The journalingorought deep meaning to the narrathescriptionsMy reflexions
pulled uportheory,theliterature, and current understandings that | didoossess at thene

they wereoccurring External data erecomprised oficademi@ssignmers sibmitted in
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course, one each from my time as an undergraduate student and as a graduatetisaadent,
contextualized my way of thinkingeyond that which was included in my personal memory and
selfreflexion datgChang, 2008). was active in the proces$ constructingreconstructingand
decidingwhich datum wererich and broad enougb bring awareness of the connections
betweermy narrativesand the connectiothey provide t@ultural understandingsf ableism
(Chang, 2008
Data Organization and Refinement

The iterative, dynamic, and cyclical process of organizing and refitatapccurred

multiple times and involved readinge-reading, dwelling with, rewriting, and questioning what

was included and excludedmy narrativesl moved from my raw gener
narratives by sitting with and spending time apart from the data. As well, utilizing a lens of
ableismaided in writing reflexions for each narrative and helped to facilitate which narratives
provided a rich and welounded perspective of my experiences. Further, discussion and
collaboration with myco-authorresulted in the narrowing of which raw datareto be
transformed into the narratives shared within this chalstetoing sojncreased detail, increased
thoughtfulness, and increased cags brought tahe presentatiomf thethree narratives
(Chang,2008).
Data Analysis

"Autoethnography data analysis and interpretation ingakting your attention back
and forth between the self and Others, the personal and social context" (Chang, 2008, p. 125).
Throughthese processgiscanme to anunderstanding of the relationships and connectonsng

the events that occurred, my perception of the events, and how theg tel&RA culture

(Chang, 2008). Téanuance findings obtained itooking within the self and at ti@ther, at both
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microscopt and macroscopic levelallowed meto look at the effects of the systemrog
professional practic6Chang, 2008).
| foll owed Chang’'s (2008) ten suggested st
interpretation. The first stepas® s ear ch[ irmg]ngf droprieccsy t hemes, an
| printed hard copies of thgeneratedharratives and read them multiple times while identifying
and highlighting reoccurring topiendpatterns. | also made notes in the margins around themes.
| put thehighlighted information into a table, grouped under thematic laSelsondly | utilized
the conceptual framework of ableisml@ok for andcritically examine theulturalthernes.
Stest hree through five i nvolved: “ ataveahida i fying e
included or excluded; [and] connectingn the pa
relationshig between myself and OtherBhe tensions and conflicts present in the narratives
required sitting withmovingaway from, returning, and revisiting throughout to increase critical
reflexion.Stepsseven through teimvolved  “cgmpgey our sel f wi t h ot her pe
contextualiz broadly, (9)compae with social science constructs and ideas, andfta@)e with
t heor i e.dthenretprned t® thg conceptual framework and literature to Iirady
meaning to thénterpretatiorof the findings
Quiality of Research
Chang (2016) provided five criteria for ascribing value of autoethnographic resggrch
authentic and trustworthy data, (b) accountable research process, (c) ethics towards others and
self, (d) sociocultural analysis and interpretation, and (e) scholarly contrib&gdmwrote my
narratives, my aim was to evoke thinking and feeling énrdader, bringing a heightened
sensitivity to my lived experiences within the social context of APA. | began by identifying

moments of emotional importance in my professional practice. | wrote and rewrote those
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moments to illustrate patterns and connetibetween events that conveyed believability that
the events occurred. In doing so perhaps the reader would create their own stories, shed
emotional light on events in their own lives, and learn about themselves through parallel
responses to my narrativésllis, 1995).

Three forms of memory data wegeneratedbased in my lived experiences to bring
authenticity and trustworthiness to the work. achieve a accountableesearch process, | was
transparent in outlining the research proesssdertaken. | statemy positionality and
generatedeflexive noteghroughout | aimedfor transpareay in ethical concerns regarding
myselfand engaged seffrotective strategies when feeling overwhelmed or vulnerable. | also
ensured anonymizatiasf the narrativego protect others by using pseudonyiMy narrative
writing was done in a way so thairther harm wagrojectedonto those with whom | had shared
experienced. attended to the sociocultural meaning of my experiehgésinging new meaning
forward through the interpretation of my experienufethe cultural context of APAy using the
conceptual framework of ableisifihe contribution of the research to the current literature lies
with the readers’ under s eldandthdragnit enfctstvithie a bl ei s
APA. My stories bring attention to the complicity of APA practitionerpenpetrating and
perpetuating harmandtraumatoward those with whom weork.

My Stories of Ableism

In writing, reading,and rereading my memories against the intersection of self and the
(ableist) culture of APA, my experiences were deconstructed and reconstructed in ways that tell
a story of shame, pain, and guilt (Chang, 2008)ee narratives are presentadpresentig

experiences of fixing, infringing, and justifying.



59
Fixing

My heart beats rapidly as | pick at my nails, standing awkwardly along the side of the
gym waiting for the adapted physical activity program to siéne program supervisor Taylor
yellsouttone and waves me over, fAKirsten! Come over
partner!o | feel my body tense as | hear my n
nervously jog over to Taylpwho is accompanied by a mother and her ¢hildo is siting in a
wheel chair. Taylor happily introduces us. @ATh
barely get the words out as | introduce mysel

In my nervousness, | suddenly feel warpreparedand | amfearful that | will not know
what activities will be appropriate. | notice the boy is extremely small and sitting in a manual
chair that seems to consume hiith a push bar attached to the batle looks like he is bored,
or is it just indiffererceto being here. Either way, | feel somewhat disappointed. The other
children that arrived were already off playing basketball and running around. | feel a sense of
loss that | will not be able to do thd question whether | will be able to build the relationship |
had hoped for and have fun in the ways | wanted to with this ladgo djuestion my competency
to be able to work with this child. | question if | will do the right thing or be any helh @t a
him. Regardless push down my nerves and hesitancy and try to project confidence.

Taylor jumps in, |ikely feeling my hesitan
you teldl Kirsten a bit about Almothé&®id@sajyingash bar e
cannot help but examine Alexb6s chair and body
diagnosis mean? | wonder what types of activities we will be able to do in gym. Is he able to
manipulate his own chair? Would | have to just phbsh around? Would that even be fun for

him?
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AAl ex has a diagnosis ofé. and our goal fo
able to walk. We hope that one day he will be able to walk independently and not need a
wheelchair. So, working on rollingver and army crawling on a mat has been what we have
been working on. It would be great i f he coul
| snap back to the conversation, trying to fight the urge to stare at Alex while listening to
his mother speak for him. | catch thas mother wants him to work on his army crawling and
rolling over on a mat. | am hit with dread, what if | hurt him if I must move him? Yet, it shocks
me that she thinks he will be able to walk one day. Just by looking at him, it does not seem
possiblelt seems like an unrealistic goal to have. And yet, | also wonder how cool it would be to
bea partof hiswalkingjourney. To be able to say that | helped someone learn to walk. | think
about how it would be a great experience to have as | complat@desgraduate degreim
kinesiologyi tobe partofA|l e x 6 s s uto deersase his tel@mce on a wheelchair, to
normalize his mobilityAt the same time there is a sense of worry clouding my excitement, a
worry that | am not qualified for this. Shoul
rehabilitation specialist rather than an adapted physical activity program? | do not know the
proper things to do, what if | mess him up worse? | am in my undergraduate education but have
never really worked oren-one with someone with a disability before, aodhehow] feel it
would be different. | feel likedmplaying to a new set of ruleis, a new game, with a new team,
yet no one shared any of that with me prior to the beginning of the gamBust supposed to
know? | do not know what his diagnosiseansor what parameters | should be following
because of that.
Al exds mot,heffAlclondfi ntuies t hi ngs for swi mmi ng

snack and water bottl e. [ think that i's about
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seem incompetent or ask the wrong things, | felt like 1 should just know what to do.adefol h
many questions | would not know where to star
S0éo
Infringing

The cold wet tile is under my feet as | walk along the pool deck, the noise of others
washing over me. The small hand holding mine tensefigittdns around mine as we near the
steps into the pool. | look to Sam, the young boy walking beside me, and see the nervousness in
his eyes. With every step closer the tension
l' i ke 1 totnigondtyg itto?del say to him hoping that
more at ease. | step one foot into the pool on the first step, Sam halts. | take one more step, still
holding his hand, his arm now outstretched to avoid entering the pool. | trg Baoax him in,
Altés not so bad, we will warm up once we are
convinced, rather he looks scardts eyes darting around looking at what is going on around
us.

| look around for some help, but everyonerisoccupied with their own happenings. |
wonder to myself if | splash some water on his legs gently if that will help him to get used to the
water? This only seems to agitate him more. S
pick him up and heaadhio the poolwithhino s he states as she then mo:
wonderif that is the right thing to ddIn previous childcare settings it was clear that we were
not to pick up children, but maybehié experiencedisability, it is different? Ihesitantly pick
Sam up in my arms, as he holds on tightly. | slowly head down the steps and into the water.

As soon as his feet begin to touch the water he begins to squirm. His grip tightens on my

arms as | look around for support, | see nothing. Nose®mns to notice. | wonder if | should
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keepgoing if his reaction will subside after we get fully in the water. | wonder if | should just get
out, but then what would we do for the remain
mothers voice and | look over as she walks across the pool deck to whesee Mg gut
wrenches. | wonder if she is going to pull Sam out of the program or if she is going to ream me
out for picking her child up. I exit the pool and put Sam down on the pool deck as she
approaches. fdHey, I saw yowwsalevithgettingintoulggg | i n g,
wateryou just have to force him in and then he \
reassurance yet feel uneasy about the situation. | wonder if | should disagree and say that | am
not comfortable with that,ut in fear of being incompetent | nod. She turns to head back out to
the viewing area, and | turn to Sam. Once mor
againdb and head to the steps. As | gelkerippmgt he st
off a bandaid. So, | quickly head down the steps into the pool. As we entered the watee@am
to exit the water. Through any means possible he scrambled up me. His small hand gripping
tightly around my arms, his nails digging into mynsioon my hair was being pulled as he tried
to get up on my shouldeisis all happening sauickly; it was a mix of trying to protect myself
and him.
Justifying

As Jordandés actions escalated, so did the
all of those in the recreation centre lobby to hear and take notice. | kept wondering what | was
doing wrong, what was | doing to cause this, how come Jordan was not comfortable with me,
why didn't Jordan want to go swimming? | know Jordan is upsetdidtiot really know how to
help, and everyone's glares in the busy lothilynoth e | p . I could feel Jorda

who | amand, why we are at the recreation cenargethe fear in his eyes continaid feel small
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and unsure of what to do next. Asdem becomes more upset, he begins to do what | can only

definein that momenasseltharm | try to stop hinfrom biting his handsbut he pulls away to
continue. I try once again to remove Jepy danos
getting more upsekeaving his hands raw and red from his teeth. Jordan then runs up the stairs

| chasehim not knowing whawvill happen next. When | catch up to Jordan, | gnathands,

creating a firm grip aroundhis small hands. They were coveredsaliva, as | tighten my grip

around the palms and wrists so not to crush the fingers bbeéskpped away.

Attempting to coax Jordan down the steps, again feeling the gaze and judgement of others

weighed heavy on me. Using a makesb#traint, | wrapped my large body around Jordan to

prevent more seli a r m. |l was worried that Jordanés pare
be upset when they see the teeth marks |l eft o
behaviour would estaa t e . I could feel Jordandés nails di

every movement we made down the stairs and back into the lobby. | wished deeply that | had
training so | would know what to do and how to do it correctly? | had not yet receiveihdrain
restraints but knew training on how to handle thess comingl longed for that training in this
moment, thinking it would help solve this. | want this to be over, | want to know how to make it
right. What would calm Jordan down, so we can mov& on
Meaning Making and Discussion

Fourthemes were generated from firecess oghifting my attention between the self

andOther, andthe personal and social contegd) communication(b) the expertism facacléc)

the surrounding environmerdnd (d)the violence of disablism
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Communication

In writing, rewriting and reflexively reliving my experiende®ecame clear that being
able to understand and interpret raw emotions and physical communication from those
experiencing disability erenot upheld within my APA practice, whiadwontributedto
miscommunication and harmfautcomesWhen participants communicated aagrbally; |

()

madeno effortto understand its meaning atide communication was dismissefl.a m“gr§p
tighten[ed] on my arnfs ndicatinghis stress and discomfort, yet | disregarded this
communication and continuedtocaliyn i nt o tchoeulpd ofleell JYordanbds n
deeply into me whilfhe] resist[ed] every movemeatyet | felt as ifthewasupset solely about
the activity and not because | was blatantly and deliberately infringihgsalignity and
autonomyl viewed he negative responses to my instructional efforts as a threat to my
knowledge as the APA practitioneather than a form ahformation that could guide my
actions. | interpreted' Jordané getting more upset leaving his hands raw andreda s a
personahffront to meandl worriedit would impact my job security, rather thamcéear
communication that something | was doingswipsettingl constructed a communication void
when communication was clearly present.
Ableist understandings of communication became a focus of my APA practice, | became
wakeful to my adherence to ableistAPA verbalculture. For example, whenparticipant
“look[ed] scared [with] hiseyesdartifg | percei ved it as resistanc
the instructor, rather than readiitgmeaningasbehavioral communication. | understood from

the situations t tseted’ t[didenotseem tonviniep awmdanate wer e

comfortable with mg scteaming and wailing  a upsef yet when not verbal

explicitly stated| did not respond empathically (or ethicallgs | would have doné the
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participants protested using verkatguage. | continued tentemmyself and my valued means
of communicatiopratherthanbeing aware and accountable as to how | was imparting
participant distress.

Reflexivity made clear the importance of nonverbal means of communication and the
power dynamicshat werep r e s lekmetv Jordan was upset a thedfeafin his eye
continued” vy duhg tdanableig value system and persisted to discount his pi€kse
culture of disregardinglternate forra of communication within APA allowson-reflexive
practitionerdo abstain from confrontintheir role in the power dynamiaf expertism (Burkitt,

2012) Thelack of value placed on nererbalor individualizedmeans of communicatiamay

lie with an ableisparadigmand medical model of disability thedinforces u s a 'nadd t hem
imposeal harm through disablist actio€ampbell, 2009Ketcheson et al., 202&t. Pierre,
2015. Thedevaluatio of alternate forms ofommunicatiorand resultinglisenfranchisement by
invalidation of their needstripped the participants of thadentity, dignity, autonomy, and
choice Baynton 2001; Carlson, 201@ohnston et al., 201Keller & Galgay, 200).
Communication withirmy APA practice largely focused on the outcome of the communication
(compliance and good behaviour) g@servingmy identity as a expert,rather than valuing
relational understandiigo enhance my i nstr experignaeBergam& t he p
Dossetor, 20055t. Pierre, 2016
The Expertism Facade

There was an intricate facade of expertism that became evident tingugivard
turning.It was clear that as an APA practitionkfelt there was an external expectat@nme to

“justknowwhattodo, yet i nternally ther e questiordedlmp ment s

competency ahecbnsequencesf my actions My questioning came from a lack of
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preparation both foundatally through life experience and my university preparation in
kinesiology. This |l ack of knowl emeyaus’l ed t o he
“wanting to do the right thiny hwvast | dear[ful] of being incompeteritBehind hefacade
ofexper t i s m |progdt corfidencewhich‘contributed to internal conflict. Often there
wer e f e el knowfing] hawfto halfp t f & erhallangunsurg a p p vearde n s i
worried, and longing for better training.
The culture of expertism influeadmy practice as a nedisabled APA practitionegne
basedn power imbalancebetweernarticipantand instructorandpractitioner and supervisd
was meant to uphold the normatvedy , t o ‘ mani p udaehteveiormatiiee par t i
ideals,viewing the participants as less thamwas thugreater thanmakingmy rolethatof
expert. Yegiven“l di dndét r eal J lywasdeft with afdelongvof being tiapgpedp
Being underprepared led to feelings of being alone in various situations, yet under the guise of
‘e nt h u dor mysateavhen in the presence of othérgenerated relationdlarrierswith
participantgBergum & Dossetor, 2005)Vhen alongthe expectabn wasthatl wasto simply
know what to do and griny teeth and get through it, while simultaneously contributing to the
trauma ofothers The field of APA encourages the separatibpractitioner and participant
through the facade of expertisis my practice continug and isolation from othetsrought
forwardtheir own performed APAacades, expertistme@meenculturatedn my practice
To be a successful practitioner, | felt compelled to upholtnative assumptions that
drove my desire to changeetperson experiencing disabiliig mo t i odmsappomfmerit, an d
“not [being] comfortable when meeting those experiencing d
level of ableism present in my instructional stag.discomfort with my, at that time

unnamed, ableist assumptigisultaneouly createddeep concerover,“what if | mess him up
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worse” | was in an untenable position of ongoing distress withmaerstanding of eay out.
Had | understood the importance of relationship building, | could have perhaps ovengome
expertism and builtaw and vulnerable relationships with those with wHomorked.

Given my ableist stancepom for reflexive ethical questioning regarding my role within
APA waslimited. There was little impetus to explore my role within the nuanced underlying
biases and assumption, expert expectations, and the resultingdmooahfort. Rather, the
expertism culture silenced ethically relevant questions and eliminated the possilmiatinga
safe space of vulnerability to explableistbeliefs,and disablisprocesses, and practices

The following assumptions were clearly outlined and upheld throughlheysm lead
expertsm and needdto be critically disruptedDisability wasperceived as something within the
body that is negative and requires fixilogshift closer to being nedisabled, and when working
with those experiencing disability certain unethical practices beeoadturated, and are
therefore justifiabl¢Campbell, 2009; Withers 201Zxpectations were set out by academic
leaders, parents, mentors, peers, and performpeaeb Absent from these expectations was
relationalengagement with those with lived experience, the expantgprogram participants

(Carlson, 201 Often the varying expectations conflicted with each other creating discomfort

for all involved (Ebert &oodwin, 202D We st udy ‘“ t hemmo'r ntadrirzeec t' t'hteh

but we ardessinclined to listen, learn, or collaborate with program participaptstudying us
(Canpbell, 200®; Cherney, 2011)

Being viewed as the expevtas a professiondhcade, a source for false ego WwitiAPA.
| am not an expert, | do not have lived experience, | iegpos/ understandings on others, and |
held undeserved power over the people with whom | wd({kodge & RunswickCole, 2013).

Formuchof my APA practice, | have hagtantformal APA education, and very little
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experience within a critical perspectifdcNamara et al., 2021Yet, | was oftenperceivedas

the expert, but internally | felt like a frautls Carlson(2010)askedwithin the context of the
expert, how are nedisabled practitioners interacting with epistemic knowledgisrupt the
common rhetoric and highlight ways in which we are unaware or unknowledgealpeiatof
reflexivity. My reflection on expert knowlddge brought a new level of understanding to my
professional stance and has changed the way ledaw role and the social and cultural
influencesthatmolded meas a APA practitioner. Most importantly, it brought deep thinking to
my biases, the binaryeated by my lack of questioning, and the harm imparted (Adams &

Manning, 2015; Chang, 2008; Conover at al., 2017).

It can then become difficul tletperienkeadmevalone’ s

discomfort when that which | learned during pystsecondary education prograarsd

experienced in practice were in conflict (Bergum & Dossetor, 2BBBrt & Goodwin, 2020;

Goodwin & RossowKimball, 2012. The conflict ledto the painful and abrupt realizationraf/
disablismand theharm | was pergaating under the guise of being the exgeiidge &
RunswickCole, 2013). | also witnessed and experienced a lack of willingness to be vulnerable in
our expert knowing, &urtherlack of reflexivity on what ethical practice means (EBert

Goodwin 2020; @odwin & RossowKimball, 2012; Goodwin & Howe, 201®eers, 2018

Silva & Howe, 2012). My reflexive questioning has brought change to how I sit with past
mistakes, my faults, and my new skifowing (Adams & Holman Jones, 201There isnew
understandingf how | hold spacerelationships, embodied knowing, and collaborataening

(Cooper, 2013).
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The Surrounding Environment

The public nature of my APBontextsheavi | 'y i nf |l uenc dodkfedhy pr act
around for some help aforcdupport t o r es ol glares] utdhgante nitnatle r“f er e d
willingness to be vulnerable, stop my actions, and reassess what | needed to be doing. Concern
with my professional image overtook me, at the expense of centering the padicipantt e si r e s
andneeds

My ableist assumptions disability were deeply embeddeahd wakefulness to the value
| placed on a particular corporeal standard was not illuminated bintilght reflexivity to my
APA practice Ableist assumptions of inability by the persotperiencing disability to péorm
normatively in physical activity hinderedgmmy fellow instructors, and mgrogramsupervisors
from engaging in disability affirming relationshipselieved there was a collectiheld norm
that everyone should parti@fe and enjoy physical activity in a similar way and to similar
standardsilluminatingthe ableist underpinnings of my APA practared that of the field

Although theravaso f t en an i nternal struggle as to w
or causing harm, externally | felt | needed to exude confidence. The ableist gaze of the public in
w o0 n d e why wey[wefte] at the recreation centre | etd prionigze public percepon over
theparticipant seedsThere were also external pressures imposed by my concerns about how
parents and my employers would reaatipfailingsof not being able to uphold normative ways
of performing physical activity.was left wondering what h e y  w o whendthe saeythe “
teeth marks | epwhenhdor gdngtp eambmee/fd ssuspend, or
me for allowing that to happen. I | gdar my per s
examplewithout realizing thatny actions were causing our mutual distress and leading to

mutualharm. | did not stop, reflect, refocus, and listen to JordaneXpgrienesbeame more
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i mportant than Jor dan’ s ijumdgniehtaptesence shethetsin My c o
thephys cal acti vity venue gdandsmanks leabt hin@s beiagiessern ot h
than(Campbell 2009. APA instructionis not an isolated experience between the practitioner
and theparticipant; there are other contributing practitioners, proguapervisors, parents, and
community member@Goodwin & Ebert, 2018 Within this social environmenparticipants and
practitiorersrequire support to create a safe space for those experiencing dis&iéty &
Goodwin, 2020)Rather than being met with a community of support for the practitioner, and
more importantly the individual experiencing disabilityyas met with what perceived to be a
gaze of disapproval (Goodwin et al., 2014; Martin, 2019).

Rat her than per cei vi ngqudstiomng whomaoywcreadtingy as a
space devoid of relational suppoaused me tquestion who the participanigere At one point
a parent came in and offered support wlleesaw me struggling wither soras no one from
the organi zation st epp eappreciae[d] her rgasswranieda@r supge o r
how | was handlinghe situationl st iuhebsy f eAl tc u“l t-suppat (s;k or swiomi
perpetuated practices thaflected and sustained ahleig culture ofnormative expectations for
participation (full participation, completion of prescribed instructionalstdpvas left with
deepunresolvedtoncerns as to mygrogramsupervisorsand t he par eamdthev’ goal s
they aligned with mygoals.

| experienced atifling lack of vulnerability, a lack of acceptance fearning from
mistakespr questioningakenfor-grantedpractices Goodwin & Ebert, 208; Pillow, 2003;
Wackerhausen, 2009 had concerns (morally and ethically) about what | was told to do, or
what | had doneA passie response toritical ethical thinking bymy leaders irthe field of APA

leaving me feeling unprepared to address questions requatimcal reflexivity Goodwin &
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Ebert,2018; Standal, 2008 External expectations such as upholding professional perfectionism
deeply nfluencel my practice and updid ableismvalues(Goodwin & RossowKimball, 2012) |
was not providedvith, nor did | seek a community in which | could share my concérsgnse
of burnout and frustratioemerged (Ebert & Goodwin, 2020) often felt likeno matter how |
attempted tawhange my approach the samresatisfyingresults occurred.practiced APAwithin
a cultureof complacency around the harm that we were perpetudtirege was a lack of
guestioning and grappling with how APA creatasstainsand reproduces ableist spaces that
allow harm to continue (Boy& Goodwin, 2017 Ebert & Goodwin, 2020 Throughreflexivity
therei s opportunity t o ¢ uwetsrdl mnaesandaxmndaundarstandingns, u
(Garsakhurdia, 2020).
The Violence of Disablism
As a nondisabled practitioner, | was disablistanting onmy authoritativgexpert)
knowledgel b el i e v e dhelp doraebne learrctowélk da mddnalize his mobility .n |
doing so| violated the participaht dignity and autonomy through dirgattysicalviolence as |
“‘grabbed Jordanés hands wit h aandf iervnetiggtenimgl | ayr o*u n
my grip around the palms and wrists not to crush the fingers befdreslipped away @Whi | e |
utilized physical restraints (physical violence), | justified my actions stating that it was out of
s a f dJsinyg.a mdkeshift restraint, | wrapped my large body around Jordan to prevent more
sef-harnt wi t hout howel tohtebatéditalorglan aasponsed.took away bodily
control of participants due to my relative size and strength, bending the participants to my will.
The violence othis disablism was twdold. My instructional neefbr compliance imposed
psychol ogi cal vi ol ence, t hatandw®wingespondevasu nded w

met with physical restraint.
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Bei ng t guktdavdtdfardce hinin®“t o t he pool dhe a parent
enculturategpower imbalance of disablisand an imposed corporeal standafthe' c or r ec t ’
movements required fgrarticipation The physical activity programs which | took parthad

an embedded culture embodiechormativity thatied to judgement, reflected inynresponse

t hat dislwekedmd tynder the ableist assumption of

my practiccbecamel e f i ned by benevol ence. | atanjnast® me f e
themt o become ‘| ess’ ditatedalcuttde thatidisregdrded dignity snal , I p

autonomy. | became emboldened through the false cultural norm that as an expert with altruistic
goals, | could impose short temotional angp h y s i ¢ aditatfing] himmmdre” f or | ong
term gain, rather #m seeking to understand and learn alternative ways of beingimrtiesliate
world with him. A stanceof disablism permeatievery interaction, as my role within APA was
to normalize movement experiencAs the core, my practice of APA was to find ways and tools
to nor mal i z e ableist @meAncbrredtablaliffefence in mind and body was the
foundation of my APA practice

Thereis crucial need for vulnerable and complex conversationsdrthe how violence
against those experiencing disabilitas enacteth my practice.No one challenged (or
disrupted) my roleand actionss an APA practitioner and it was not until years later that | could
label my authoritarianisras disablist which adributedtothdo i nar y emu$’ t‘huesnt v
chased’ tighten[ed] my grifg’ wrapped my large body around fiisgrabbed’ aditated”
“coax[ed]” ascabp[ed] himupinmyarnis. The vital conversations
how disablist practices are used to justify our violent acts against the body, dignity, and

autonomy, continue to create unsAfeA spaces resistant to change.
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Physical controlwas condoned and encouragedpegrs and mentors within certain
situationsand when thearticipans resisted| continued to be encouraged to follow through,
nonetheless. During and afterwards, there was an overwhelming feeling of shame and
overstepping. | was impgy the organizatins, parentsand my authority withoytarticipant
consideratior{Linton, 1998;Mellifont, 2019 Shamrock et al., 20}.

My adapted physical activitgxperiencesweleounded on t hesusbi nary
‘“them , those that help and those that need
that move in ways meaningful to them, those who aredigaibled and those wlexperiene
disability. | imposeddisablist practicethat imposedocial, emotionaland physical harnMy
understanding of disabilitfjoundedunderthe medicakation of disability fostered thdelief
that disability was deviant and as an experduldto increase welbeing bynormaliang
physical activityparticipation(CalderDaweet al., 2@0; Campbell, 2009; Davis, 2013;
McLaughlin, 2017)As long as APAeaderdolster the understanding that the +thsabled
practitioner is théexpert)knowledge holder rather th@amomoting shared knowing and learning
alongsidethose experienng disability,educational programs wilirepare APA prfessionals
who holdableistvalue systems and practice through disablist framewdtkdlamaraet al,

2021)
Conclusion

Reflexivity was a useful tool fatudying the relationship between myself andARA
culture of ableisnin which | foundmyself. Through reflexion a disruptioof intrapersonal,
interpersonal, academic, and professional settings brought insight to ny sataininghe

bi nar yvemsus' t‘hiesm

o

h



74

Intrapersonateflexioninformedinsights into conflicts that arose within me and gawe
insight to three mairdeas First, that ableism was an unfamiliar concept both during my APA
education and subsequent practloebeginning to undstand ableism and apply this learning to
practicel disruptedmy ignorancgTuana, 2006)l take forward a commitment to harm reduction
throughtraumainformed practicéKeller & Galgay, 201Q)Second, moral discomfocanlead
to professional crisis. The epistemological rupexperiencedrom realizingmy engagement
with unethical ad negligent practiceesulted in an openingp ofdiscussios of ableism, its
source, and its place APA (Eisenstein & McGowan, 20)2Third, sitting with moral
discomfort provided a bountiful space to engage with reflexivity and consider how one can better
their APA practicgEbert & Goodwin, 2020Goodwin & RossowKimball, 2012.

Thelack ofrelationalspacewith my APA practice allowed me iavestigate how APA
has emboldened practitionersaioactat timesunethical practice. As a natisabled practitioner,
the nature of thaierarchical engagementsth those experiencing disability needed to be
examined through a lens of ablei¢@oodwin et al., 20041 am suggesting thatactitioners
who avoid confroning ableism are at risk of perpetuating ableism iaflccting harmon those
within the communiesin which they work. Secondly, centering those with lived experiémate
oursdves), gives wayto the importance of embodi&dowledgesand their importaninfluence
in the work ofAPA (Leo & Goodwin, 2016)Thirdly, collaboration with lived experience is
necessaryo create APA practioners whaupholds the needs and wants of tbenmunity.

Finally, theelement of choiceautonomy, respect, and dignityust beembedded within practice
and upheld over ableist norms.

My experiences suggest thaglher education within APAeeds to be mmagined It was

clear that an ableist lelmsershadowed my understanding of disability and | performed that
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understanding in practice. The facade of expertism leabi@l discomfort and growing tensions
within my APA practice APA practitioners may come to awaresieacknowledgement,
confrontation, disruption, and an evolving understanding of ableism in different ways and at
different timesResourcesndguidance on how to engage with tmableist underpinnings
through higher education méglp preparestudents ath subsequently practicing professional to
confront their ableisnfEisenstein & McGowan, 2012 ritical discussiosand a disruption in
how we understand and enact concepts such as relationality, dignity, autonomy, choice,
professional vulnerability, embatl knowledge, and reflexivity may have helgeohg about an
epistemological rupture to our field amitigatethe ethically troubling influences of ableist
norms on our practice.

| propose that ableismithin APA practice continues to be unresolve@n ever
changing landscape thatquiresdeep critical engagement and reflex{@arney, 2012;
Goodley, 2018; Leo & Goodwin, 2013; Marsh Naturkach & Goodwin, 2019; Schell & Duncan,
1999. A cultural paradigmatic shift is requireahe in which vulnerability, reflexivity and
ethical questioning is not a hidden internal conflict, but an asset into creating more dignified,
respectful, and collaborative experiences in AB&odwin & RossowKimball, 2012).

Research Implications and Recommendations

Conceptually, university instructors need to confront the culture of ableism present in
curriculum development and delivery at the undergraduate level to break the cycle of
perpetuating ableist belief sgms and disabling practices that harm otlersedding
reflexivity as a critical framework in undergradu®PA classes androgramscouldelicit deep
reflexion on assumptions, biases, and ableism which may bring a relational ethtosito

environmet of ableism within APA thammpartsharm and traumthroughprofessional practice
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therebycounteringa cultural history rooted in the medical model of disab{li@Gpodwin &
RossowKimball, 2012;Stingy 2012).

Practically, ceating an environmenthere practitionersalue vulnerability and reflexion
within the APA profession is nhecessary for ongoing professional development and critical inward
turning. Spaces for challenging critical takdor-granted practices, for explorimgnd resolving
moments of moral discomfort, dismantling the mantle of expertism, and bring a relational ethic
to practice requires openness by employers and supervisors to discuss the unconidgrtable.
embracing theincomfortablea new form ofkethical APApracticemay take holdFurther, by
APA employers embracing relational experiences betweerdisaibled practitioners and those
experiencing disability, shared strategies for creating relational pedagogy that minimizes harm
may emerge. Further, knowledgarislation activities, such as professional development courses
and ongoing knowledge acquisition (e.g., certificate training) may bring reflexion and anti
ableist frameworks to current APA professionals.

There are limitations to the resear@he criticd reflexion of cultural understandings of
ableism in APA was providesblelyfrom awestermon-disabled perspective. | further
acknowledge that the cultural and social accounts of my experiences are my own and differences
in the interpretation or meanimgaking of this work may occur. The work may be further
limited by the willingness of the readerriflexively engage with their own APA experiences
(Burleigh & Burn, 2013; Custer, 2014). Lastly, | was constrained by mkseifledge and

evolving understadings of my role as a naffisabled APA practitioneMéndez 2013).
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Chapter 5: Conclusion

me , rat her t han

Il n studying them,” | un
professional practice and the field of APA more generally. Reflexion became a powerful tool for
di srupti ergs t‘hteheém’s’ bivn ar yrarrmom thdse dxpeneang o | mpos e d
disability within APA contexts.
Intrapersonal Reflexion

Intrapersonal reflexion was utilized throughout thinking andwriting. Reflexion
highlighted three main concepts that occurred intern@lythat ableism was an unfamiliar
concept during botimy APA education and subsequent practice, (b) moral discomfort led to a
professional crisis, and (c) sitting with discomfort facilitated learning.

Ableism was an unfamiliar concept in my APA practice and education at the beginning of
my career. ltwasdurng my reading and course work i n my
confrontedpersonallywith the consequensef ableism and within the field. Without reflexion,
my ignorance of ableismvould havecontinuedand | may have continued barm othersl now
beginning tounderstand the violence and microaggressions embedded in ableist practice, the
meaning of trauma informed practice, and how a relational ethic needs to be foundational to
professional practicéKeller & Galgay, 201Q)l took on thdaborand painful and traumatizing
internal work to confront and disrutite ableist underpinningshbrbored In doing sd strive to
promote antableist practices personally amithin the field of APA.

My moral discomfort led to a pre$sional crisis an epistemological rupture of
previously held belieféEisenstein & McGowan, 20)2The grossly unethical and negligent

disjuncture between my early APA practice and the experiences of the participants with whom |

worked, created a deepegtioning of the role of a natisabled practitioner within APA.
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Without adequate tools and support APA practitioners may plummet into shame and guilt or
consider leaving the field of APA all together. With proper supports APA practitioners
confronted wih a professional crisis can harness reflexion as a tool to facilitate deep ethical and
moral questioning to create better APA identities and prafffibert & Goodwin, 2020;
Goodwin & RossowKimball, 2012. Further, sitting with discomfort facilitated leaing.
Engaging with reflexive thouglfacilitated deepennderstanding anehabledme to look beyond
the immediate visceral emotions attached.
Interpersonal Reflexion

Thepaucity ofrelationaity within APA culturehasfosteredpowerbasedexpertism
(Carlson, 20@), adisregardor lived experiences (Ebert & Goodwin, 2020; Leo & Goodwin,
2016), andunchallengedmpostion of harm.The nature oy relational experiences as a Ron
disabled practitioner of APA and those experiencing disalbdisedfour area®f concern for
me (a) avoiding confrontation with ableism leads to its perpetuatioméktention to the
centering those with lived experienaeerourselves, (cavoidanceof collaboration, and (d)
choice dignity, respectand autonomynust be imbedded within practice over imposed ableist
normsand disablist practices

| concluded thainy lack ofunderstanding ancbnfrontationof my ableismunderpinned
my disablist practicesAlthough the harm | caused ultimately resuliednoral discomfort, these
moments went unaddressed and unchallengedylsglf andothers, thereby enabling my ableist
understanding andisablistpractices to continue.

Through reflexion, theemtering those with lived experienaasher tharmyselfenaled
me to reevaluate, question, and evolve in my understanding of APA practice. Reflexion

combined with understanding of the lived experiences of others could be foundational to trauma



91

informed practiceandk e ep t he APA practi tfithecommunty f ocus on
(Goodwin & Eales, 2020)

Further, in addition to centering those with lived experience of disability, collaboration
invites shared problem solving and decision making that dismantles the tiodésabfeist expert
(Ebert & Goodwin, 2020; €0 & Goodwin, 2016)Providingspaces where those with lived
experienceandthose with professional knowledge-creats supportive responsiveand
dignified APA contextshatarefoundational to practice based in a relational pedagogic ethic
(Goodwin & RossowKimball, 2012).

As to aconcomitant to collaboratiomhoice musbe imbedded within practice at all
levels of APA practice, dislodging reliance on imposem/emennorms,ableistprogram
expectationsandbehavioral compliancén doingso,those experiencing disabilitpay be
provided with the dignity and autonomy needed to engage in activity in meaningful ways.
AcademicReflexion

Within my academi@reparation it become cletirat (a)l learredto viewdisability
through an ableist len (b) there were few resources to address my growing tenaiwhgc) an
imperativeethical awareness and consideration of ableism within the pedagogy oVa®A
lacking

Learnings of disability within my academic experiences were largely focused on the
medical model, with sporadic mentions of the social model of disalflitgcus on a deficit
based pathol ogy of disability r eiGahpbellced t he
2012)and therefore |, and potentially those around me, lacked a comprehensive understanding of
social construction dfisability, hindering critical reflexion around the ableist underpinnings of

the APA field.Additionally, there were few resources availaioeneas a new APA practitioner
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to address my growing tensions and moral discomftrsearound me also held a deficit view
of disability. Although varying models of disability have become apparent in the literature
(Withers, 2@.2), the academics of APA ntinue tofocuson adeficit model of disability
(McNamara et al., 2031

Through my writing and reflexion, | became aware that within professional practice APA
practitioners perfornfrom a deficit model of disability, practitioners come to awareness,
adknowledgement, confrontation, disruption, and the evolving of their understanding of ableism
in different ways and at different times, ableism within the APA field continues to be unresolved
and an evechangingdynamicthat requires continuous engagenemd reflexion, and the
culture of APA needs to evolve and shift towards one where vulnerability, reflexivity, and ethical
guestioning become an asset.

In looking back at my professional preparation, | would have been a more nurturing APA
professional if had been exposed to and had the opportunity to discuss such concepts as
relationality, dignity, autonomy, choice, professional vulnerability, embodied knowledge, and
reflexivity. | would have welcomed a relational ethic framework inARA preparatiorto
disrupt my ableist stanc&Vithout ethical wakefulness in our educational programs the
perpetration angerpetuation othe harm linflicted may (will) continue
Future Considerations

A large motivator for this research was that | was unable taafiydne studying the
relationship between APA and the ableist harm
this study has brought an accounhereisdtilnauchpr act i
to be explored. There needs to be greaterrogation of the relationship between ableism and

APA, and what models of disability are endorsed within university programaraatplay



93

within professional practicé.ruminate about the work of Mia Minggsirrounding access

intimacy, which isthe way in which we relationigl engage in interdependenaiationships

grounded irtheaffirming and valuingall of ouraccess need$Access intimacy is that elusive,
hard to describe feeling when someonle el se
ponderif it is possibleto create access intimacy within APA in effod enhance

interdependency and a reduction of power imbalances (Mingus, 2011).

1

Further research n us’ an tegimtb dddresthenethicedh tgnsions APA
professionals facand the moral discomfort associated with imposed harm (e.g., physical
restraints). Strategies for the performance of reflexivity as an ongoing process for professional
growth within APA professional practice could create more ethical and reflexive ipreatst
Finally, it is necessary for nedisabled APA practitioners and researchers to reflexively engage
with people who experience disability to disrupt how their continued ablaisigs about
violencein the form of microaggressiongpon those with who we aim to be in community
(Goodwin & Eales, 2020)
Moving Through and Beyond theEpistemologicalRupture

As | write these concluding thoughts, | am left with an increasing plethora of questions
about my positionality, higher educationAPA, professional practice, and where this all leaves
me.In challenging my ableist belief systems and confronting my disablist pratieassulting
epistemological rupturghook me to the very core of what | thought my role in APA to be. |
guestion whther | should continue to take up the space of APA as-aisabled practitioner. |
wondeedwhether my presenceould cause further violence and harm to those experiencing

disability. | pondeedhow our field of practicecouldmove forward towards aréibleist practice

when it is founded and tied so deeply to the medical and charity modbssability (Withers,
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2012. | think about how within APA we continue to impose power dynamics, the medical gaze,
and interventions to norma, that contribute tahe internalized ableism of those we work
alongside, furthering t Gampbel 201D ltthinkabatdidw, * u s’
but more importantly if, in reading my work, conversations around vulnerability andivéglex
of pr act ismiwibhm&RPA wil beaspatkediand the needed space provided.

| find it deeply disturbing that within APA we continteegloss over thbarmwe
perpetratehrough our words and actioflSoodwin & Eales, 2020ith little interest in
acknowledging or understanding the harm imparted. | think about why ethical reflexion is so
threatening to APA scholars and professionals and how we could embrace moral discomfort as a
way of engaging with our expertism. | consitiez violent normative expectations and actions
within APA practice that go undisputed, and how we have become complacent in not only our
own moral discomfort but also the clear harm we are causing. | think about how we continue to
center ourselves as ptaioners and refuse to step back and give space to those with lived
experiences not only within practice but within ethical reflexion of APA programming. | think
deeply about whether APA leaders can work towards inclusion when it is so clearly an unsafe,
inaccessible, and harmful environment in which ableist foundational knowledge continues to go
unaddressed.

| think about feeling like a killjoy within APA and how my role as a disrupter has both
brought about difficult conversations with previous menémd exhaustion. | feel that | may
never have answers to these questions, but look forward to engaging with those who feel these
tensiorsjust as deeply as |.

Though left with many questions andsureabout how to move forward in the field of

APA, | am gateful for this opportunity to engage with deep critical reflexion, a skill | take
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forward with me. This process has provided me the platform to critically question that which
goes unchallenged. Disrupting my APA practitioner identity is the beginningcofting an
increasinglyethicallyreflexive practitionerMy process has only begurhope to continue to

value relational experiences within APA and have further conversations about the ethics of non
disabled practitioners working with those experiendisgbility. My research has also

facilitated great learning that | haapplied tomy teaching experiences as a graduate student and
has provided an opportunity for me to become vulnerable with current APA stadeuntsi

issues ofmoral discomfort, exp&sm, and the harm wieflict. It is my hope that we as nen

disabled practitioners and academics can uncover new ways to reflexively implicate ourselves

while co-creating affirming spaces for movement.
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Articles in the Adapted Physical Activity Quarterly Mentioning Ableism, 12950.

Year n % Title Authors, Year
2015 9 56 Public Attitudes Toward Peopleith Intellectual Disabilities Ferrara, Burns, &
2020 After Viewing Olympic or Paralympic Performance Mills, 2015
Understanding Dignity: Experiences of Impairment in an Exer Johnston, Goodwin,
Facility & Leo, 2015
Simulating Others’ Real i ti e<¢Leo&Goodwin,
Simulations 2016
Collective Stories of Exercise: Making Sense of Gym Richardson, Smith, &
Experiencesvith Disabled Peers Papathomas, 2017
Physical activity for disabled youth: Hidden parental labor Goodwin & Ebert,
2018
Engaging axiology: Enabling meaningful transdisciplinary Peers, 2018
collaboration in adapted physical activity
Conceptualizing obesity as a chronic disease: An interview wi Sharma, Goodwin, &
Dr. Arya Sharma Causgrove Dunn,
2018
Revisiting our research assumptions 20 years on: The role of Goodwin &
interdisciplinarity Causgrove Dunn,
2018
Understanding disability: Biopsychology, biopolitics, and an in Goodley, 2018
betweenall politics
2010 3 19 Doing things my way: Teaching physical education with a Grenier, Horrell, &
2014 disability Genovese, 2014
Perceptions of a disability sport unit in general physical educs Grenier, Collings,
Wright, & Kearns,
2014
Negotiated meanings of disability simulations in an adapted Leo & Goodwin,
physical activity course: Learning from student reflections 2014
2005 1 6 A social constructionist perspective of teaching and learning it Grenier, 2006
2009 inclusive physical education
2000 1 6 Beyond the wheelchair: The experience of dance Goodwin, Krohn, &
2004 Kuhnle, 2004
1995 2 13 Teaching students with mild disabilities: What affects attitudes Rizzo & Kirkendall,
1999 future physical educators? 1995

A content analysis of CBS's coverage of the 1996 Paralympic
Games

Schell & Duncan,
1999
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