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ABSTRACT _

The purpose »f this study was to investigate and
oesoribe the Cheﬁging practices in a developing, innovating
high school (M.E.. I,aZerte Composite High Sohool, Edmonton,
Alberta). Elght broad areas were studled original
practices peroelved to be un.que, 1nnovetors and theoretlcal
infloences seen to‘haje shaped.the school, strategies and
.provisions arranged:t%aesteblish and maintain the school,
~~the peraélve currenf innovativeness of the school, the

4ttitudes of staff members to current goals, the
distinctiveness of staff roles, inBluences inside and
outside the system which ha&e causeo ChénéeSvin school
practices, the future-character of the school - more
conveﬁtiOnal; or less Conventional.

ThlS study employed the case study method. The'daté
were gathered from printed materials and personal contaots
Interv1ews were condu with a representatlve sample of
teachers and admlnlsézgiirs © Printed materlals 1ncluded W
mlnutes of staff meetings, school dlsou551on papers, course
outline booklets, and. Edmonton: Publlc School Board
'publications.' | -

The findings of this study reveal that-the majofity
of teathers percelve the attempts at LaZerte to 1nd1viduali2e,

instruction and 1mplement the teacher advisor concept as

unique directions in education.

iv



‘ . . .
About one-half of the interviewees were unaware of
<3

!paftiCu]ar theoretical influenees which'affected the scheol
in its ear}y stages.
The majoritybef respondents believe that LaZerte

is an innovafive school. | Over nlnety percent of those -
‘interviewed mentioned that the prlnclpal had created a
climate that encourabed innovation. ‘

\ Appro*1mately tifty percent of the respondents'
1nd1cated that current’ goals at LaZerte ‘are con81stent
with the stated goals.. About seventy flve percent of those
interviewed believed that teachers and currlcular associates
in LaZerte have geeater'freedom regarding,elassroom

decision—making than their counterparts in conventional

schools.

Budget reductions were the most frequently cited

x

influences inside the school system affecting school

practices.

3

About fifty percent of those interviewed expressed

the opinion that LaZerte was becoming'a_less conventionalr

school. Approximately one-third of the Tespondents were

undecided regarding the educational direction of the school.

N
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Charpter 1

DISCUSSION OF THE SROBLEM
| ~ INTRODUCTION.

Educators today\@re'being challengéd to meet the
needs of individual stgdehts.in a soéiety which is undergoing -
rapid transformation.

Some writers offer-penetratiﬁg insights into the
emergent soclety, its schools andftnéir influences in the
lives of students.

Much.of the current writiﬁg emphasizes the need for
chéngeé in educationa} matters. According to some writers,
schools &estroy the natural interest of the yoﬁng in
learning, discourage creative thought,_expression and self-
reliance. Tﬁese critics argue that ﬁew arrangements must be
created, so that yourfZ people are:given thé opportunity to
grow as individuéls; while they prepare as well as they can
for the future. Further, it is éﬁggested that in order to
be effective in the process of cbange, educators must
. exhibit operness and flexibility to embrace what is
valuable' from the past and to welcome new ways.

Purpel and Belanger (1972:3) advise educators:

. We must confront fhe ancient and basic question of
what man and society are, what a just socliety is,
how man is fulfilled, and how we can help to realize
our visions. : ‘

1



Carl Rogers (1969:304) stntekf

A way must be found to develop, within the educatiornal
system as a whole, and in each component, a climate
conductive to perconal growth, a climate in which
innovation is not frightening, in which the creative
capacities of administrators, leaders and students are
nourished and expressed rather than stifled.

In his study.of Caradian schools. and socliety Katz

(1969:viii) sees a need for educ ttors:
« «+ . to think of what will be required, and to .observe
experiments now being undertaken on the very frontlero

« of education, where new matrices, new medla, new
elements and methods of loarnlng are being revealed.

Toffler (1970:399) in his intriguing description of.

the emerging new soclety sees education as a hopeless
anachronism oriented backward towatd a dying system,
rather than forwgrd to the future:

To help avert future shock, we must create a
superindustrial education system. And to do- this,
we must search for our objectives and methods in
"the future, rather than the past. :

According to Worth (1972:36): 3

J
Our institutions for schooling are belng left
stranded in obsolescence and functioning more from
habit than conviction.

M.E. LAZERTE COMPOSITE HIGH SCHOOL

M.E. LaZerte Composite High School opened in the
Fall of 1970. In the physical design of the school and in
a number of curricular and organizational respects, LaZerte

I : : 3
was seen to be an "innovative" high school. In an

*¥M.E. Lazerte C.H.S. was generally perceived by
educators in the Edmontor area as a new school designed to
provide a teaching-learning environment where greater
individualization of instruction was possible.



earlier study (Winton, 1972) the genesis of LaZerte and

its status in its first year of operation were described.

The Purpose

The purpose of this ..tudy was Lo provide a
description of an "innovative school” three years after its
inception. The echool, M.E. LaZerte Composite High School,
opened in September, 1970. Specifically, the perceptions
of staff members were sought in March 1974 with respect to

the follow1ng i | e
.1. Did LaZerte possess any unique; characteristics
with respect to 1nstructlon when you joined the
" staff?

2. Who were the 1rmovators'> What were the

theoretlcal influences that’ affected the School°

3. What strategies and provisions were arranged: to
establish‘and_maintain the school?

L. Do you think of LaZerte as an innovative school
now?

5. What are the current goels and the attitude of
the staff to these goals? :

6. Are staff roles in LaZerte distinctive? Have
they urdergone change?

7. What influences inside and outside the school
system have caused changes in school practices?

8. Where is LaZerte going, is it becoming more
conventional, or becoming less conventional?

Assumptionsl
§

For the purposes of this study it was assumed that:

1. The information obtained from 'school
publications, records, and personnel was
accurate and faithfully described the school
philosophy and practices. :

[ eas



2. The information co]lecieﬁ in interviews with
school persornel was *1ven in gocd falth and
- reflected the attitudes oq the interviewees.

3. The personal observations ¢f the researcher
accurately represent the school situation.
\ . \

k. The sample interviewed was gufficiently

representative to permit the dfawing of
conclusions., X

Delimitations

‘"This study&wms delimited in the following ways:

1. No attempt was made to evaluate the school nor
to compare it with any other school. :

2. The qtudy was delimited to an investigation of
the M.E. LaZerte Compocite High School durlng
the research time period.

-

Limitations

This study was limited in the foll{wing ways:

1. The informetion obtained may be of questionable
accuracy. ’

2. Staff turnover made it difficult to obtain
complete, detailed information.

3. Fatlgue, misunderstanding, deliberate or

unconscious errors are factors-which may reduce
the overall validity and reliability. .

Significance of the Study

Today’s high school is challenged to adapt to a
!
changlng social env1ronment The rlslng expectatlons of

society, and advances in 1nstructlonal technology. Modern
educational literature is replet “with concern for the

development of programs to suilt he needs, aptltudes and
interes*s of students. Ore way /to bring this about is to

individuriize instruction.



/Informatidn must be collécted and intefpreted if
.
one is to ;nderstand the organiz;tional qualitiess of
schools and modify thefeducational experiences of students.
The provision of more information té the school being
studied would bettey equip the school leaders to understand

the institutional changes and design ncre §uitable school

practices.

-

The Nature and Method of
Study T

»

This study employed the cdse gtudy method because
it allows a cdmprehensfvgrv}ew and description of  a complex
‘subjéct. A semi-structured interview was used. Intefviews
Wére cornducted with a représentative'sample Lf teachers and
administrators. Additional information was collected from
school board publications, school staff memos and policy'

statements.
SUMMARY

This chapter has provided an introduction to the
s*ud:  The remainder of the thesis is organized as
followe: A review of the related literature (Chapter 2);
an outlire of the research procedufes (Chapter 3);°an

analyesis -~ - - data (Chapters 4 and 5); and a conclusion

with suwnzr recommendations (Chapter 6).



Chapter 2

- REVIEW OF THE LITERATURE

-

INTRODUCTION

" Education is a complex matter. Educati@pal theofists
and bfactitioners.today'are compelled to draw upon a\Proad(
range of supportive insights(from a variety of fields of
knowledge. ” | . . .

The demands of education lead educatérs to be both
speculative and pgactical. The authors included in this
survey have put forth significant idéas for the improvement
éf education.

The selected literature dealing with reform T
education and the individualizing of.instruction hallzggz
~1ncluded in Appendix Hs\

Ihformation concerning other related studies at

M.E. LaZerte Composite High Scheol is presented in this

chapter.

RECENT STUDIES AT M.E. LAZERTE
COMPOSITE HIGH SCHOOL

Winton's Studv

Winton (1972) used ‘the case study method to
investigéte and describe the program for individua%ized
“instruction as it was developing ét;LéZerte in 1971. ' The

. 6™



' developmenf of the school was_traced, incldding an eight
mor‘th period prior to the opening of the school. The study
_ was ﬁrimarily concerned with examining provisioqs for
individualized instruction and the evolving organizationai

patterns in relation to the school philoeoph&.

Perceived Philosophy\‘

Findings by Winton (1972) revealed that there was
conclderable confu51on among teaohers regardlng the stated
philosophy of the school. Teachers frequently 1nterpreted

the stated phllosophy in terms of mean% to achieve the

philosophy. .
%%
Administration

A major provision for individu lized 1nstructlon.was
the leadershlp and flexibility of the school admlnlstratlon.
Instructlonal.leadershlp at the department level was“ﬁ
emphasized and there was a focusing of programs.on

individual stﬁdeht needs,

Teachef Advisor Concept

It was evident that there was somevconfu51on among
students and teachers regarding the teacher advisor concept.
In some instances neither students nor teachers appeared to
‘know what was expected of them invthis teacher—student
small group interaction.

Provisions to personalize the school situation

apreared to be generally accepted by both students and staff.

9



Teachers

Winton (1972) glso_found that many teachers share a
feeling that they lacked expertise and experience with
inriovative preqrams. Firthermore, the lack of prebafation
and inservicé programs aggravated this feelingﬁ All’
~teachers considered the lack of time (for:prodﬁctioﬁ of
eﬁ?rieular materials, development of new teaching methods,
becoming acquainted with students) to be a major~difficulty.
Related to this was the widespread difficulty of providing
feedback to enable the modification and expans;én of ‘

|
0

programs.

Students

Major student difficulties invelved student

* adjustment to the'LaZerte program. ‘The,nature of the
individualized brogram demands much reading. Th;s fact made
the‘adjustment to /LaZerte esbecially diffieult for students

weak’ in reading s’ills.

i

Maior}Chaﬁges

It was noted that a number of. organization and’
‘curricular changes were made durlng the planning phase of
'the school” to fa01lltate 1nd1v1duallzed 1nstructlon. Magqr
changes included the follow1ng the semester plan was
changed to a ten-month variable schedule with all subjects
arranged in do . : period blocks of eighty miﬁutes per day;
the teacher—advisor>conpept was modified to give each

student the freedom to select his own advisor; and time



frames for the completion of course units were set up.

Teaching Methods y -

N\ It was found by Winton (1972) that teaching methods
evolved over the first year from: traditional to more
innovative. Teachers experienced role chan"es, from
dispenser of knowledge to helper and resource person. A
large proportion of students interviewed changed from

passive recipients to active participants in the learning

process. » R

Advantages
.The chief advantages of the LaZerte program cited by

.teaclers were the greater freedom to experiment,va feeling
of being professional and innovative, and the opportunity to
work with ofher teachers in teags. The chief advantage
listed by students was the freedom to set their own pace in

learning programs.
: X~

Disadvantages

Some teachers regarded the lack of definite
philosophy as a ma jor disadvantage. Some students llsted as
a dis%dvantage, the lackiof immediate teacher pressure and
direction. It was apprarent that there were contradlctions
concerning the advantages and disadvanfages of the school.

The ¢ommunity school concept involved the community
use of school resources. There were unresolved questions
regarding areas of responsibility and accountability for

community school activities. These questhns,were related
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to the use of school facilities and learning materials and

the provision of qualified personnel for community school

~‘projects.

Johnson's Study

Johnsor: (1972) studied the attitudes of high school
teachers and students, édd th§ tasks of public education and
educational administratioﬁ} Dété were collecfed in M.E,
LaZerte and another composite high school, and compared.

The findings suggeéted'st?oné%y that the innovative

) .
‘comparison school in

school (LaZerte) differed from the
éeverai fespects.r\There was not sufficient.evidence to form
conclusions on cause and effect relationships. |

An investigation of selected demographié;
desc;iptive and personal characteristics revealed a
significant difference between the two groups of teachers
concerning the role of the high school student.

There was an important aiffergnce between the two groups
: of‘students and their values. Inneovative students were mor
futuristic and discipline oriented.

'Innovatiqe students indicafed that they were more
.cgmfortgble-witp/tigchers. As well, they tendeg to rgte
their parents';vi?Ws.of the school more favoq&bly than

—

students from the comparison school.

Muzyvka's Study

Muzyka (1972) irvestigated changes in the

prescripzions, attitudes, expectations and values of

e
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teachers and studenté regafding the tasks of public
" education. |
Data wére.collected by Muzyka at M.E. LaZerte
Cdmpoéite High School in December, 1970 and December, l97l.‘
Findings of Muzyka (1972) revealed that teachers

L}

were more satisfied with their interactions with students in

1971 than they were in 1975T\\

Teachers indic 'ed that the principal emphasized the
professional ducision—making&freedom of ihdividual teachers:
It is noteworthy that teachers perceived the prinpipal to be
lower in production emphasis and thrust in 1971.

Students in 1971 desired a mdre custodial atmosphere
and were less satisfied with various aspects of school
program. |

' The students viewed teachers mcre favorably in 1971,

and were influenced by teachers, school and parents to a

greater degree.

v

Data show thaf students in 1971 were more '"now"
oriented and wanted to rise in st.tus above théir"parents

and their peers.

Baker': Study

Baker (l9?3)_in his study examined student
perceptions of the teacher-advisor concept an differences -
perceived by Studenté between counsellors and teachers. The\
study was conductéd in three Edmonton high schoolé, one of

which was M.E. LaZerte.

.
Baker's findings revealed that students do recognize

;\
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differences betweeﬁ councellors aﬁd teachers in the three
schools studied. |

According to consistenf student Derceptioﬁs,
counsellors have more appropriate invqlvément in thewi§pialy
personal and vocational areas of concerrn. C

Where Significant'differences were found in
éducational concerns, teachers were found to have more
appropfiafe involvement than coungellors.

The effect of assigning a teacher guidance
reéponsibilities and labelling him "teacher-advisor" was

found to be nil..

- SUMMARY

A brief review was made of four specific ftﬁdies of
M.E. LaZerte Composite High School. The selected literature

dealing with reform in education and five instructional

A

models has been included in Appendix H.



Chapter 3
RESEARCH DESIGN
CASE STUDY -

The case study approach was taken in this

investigation to allow a broad view and descriptioh of the

"w

origin, nature and possible destiny of an innovative high

_ /7Chool. )

~
The b851c approach of the case study is to deal with all
pertlnent aspects’ of dhe thing or situation, with the
.unit for study an individual,-a social institution, or
agency such as a school . . . . :

In the view of Good (1972 328)

Accordlng to. Culbertson (1960) the case study
approach is a defens1ble sclentlflc 1nvest1gatlon. He
mentions some benefits of case research; the ahlllty~to‘View
the socéal.unit as a total system, fhe'ahiiity'to‘cast'
light on a.}ariety‘cf_adminisjrative problems, and the ease!_‘
with which‘large'and compl;catedkihstitutiohs‘cah bei |

examined.

Data Collectlon

Data for this study were gathered throughout a
five-weel period durlng February and March, 1974, on a three
days per week schedule. \ |

The principal was'the researcher S flrst contact w1th
,the;SChool. The principal Pledged hls,support-to the research

« .

13
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- teachers' workrooms, teachers' lounge, cafeteria, and

study. He gave the 'invec tigator free nccess to ill facets
of school activity. The principal 11.0 ofiercd the
reseirche“ an office, prov1ded a guided tour of the school
and made personal introductions to mdny staff members.,

>

.Two main sources of 1nformatlonnprovided the data

for this reseq%ch: 1) printed mdterinls, and 2) information’

collected through personal contacts: Data sources in the

first category included schoo? board piélications, school

sféff newsletters, polio& statements, dieht information
booklets, and course outlines. The second data source
included interviews with teachers and administrétors,’
pérticipation in meetings and classroom dlscu851on and

personal obser\atlon of the school 51tuatlon

(5]

Interviews

Semi-structured interviews were conducted with a

-representative sample of teachers and administrators. All

staff members displayed a great.deal of co-operation.
Interviews were held in several locations with a view <o

promoting greater freedem of expression. ' Staff members were

interviewed in offices, the library, resource centers,

classrooms.~ A copy df the interview schedule is contained
in Aprend®x A. The average length of the intervie .= was

fifty-three minutes. Thirty-four out of seventy-six staff

members were interviewed during the investigation.

" Characteristics of the staff sample are shown in Appendix B. 1In

' addition, two administrators from the Edmonton Public School



Board central-office were inter?iewed.

Interviewees came from three groups: (l) regular
teachers, (2) curricular aésociates (départment heads),h
(3).administrators. Teachgrs were chosen selectively .
according to the depar@ment ﬁo which they belonged. There
was an effo?t made in the selection of the s?aff'sample to
obéain cross sectional répresentation. Aﬁ interview was also
held:W;th two administrators f?om the céntral éffiéé of thé~
Edmonton Public School Board. Uns- -  tuped interviews with
the'Edmonton City Parks and éecreation representative in the
school, and the LaZerte'busiﬁegs manéger hélped illumine the

S

developing picture of the school.

SUMMARY

. 3 .
This study employed fhe case research method because

.1t allows a comprehensive view and deScription of a‘complex
subject. The information was obtained through semi-

structured interview§ and printed materials. Interviews were

cdnducted.in a five-week period during Febru ,

1974, on a three days a week schedule.

3
i



Chapter &
GOALS, ORGANIZATION AND PRACTICES
INTROLDUCTION

This chapter deals with changing goals, organization
and practices at M.E. LaZerte Composite High School as
perceilved by staff members.

The main éource of daté for this chapter was the
staff interiews, supplemented at certain points by data
from other éources - ﬁfhutes of staff meetings, school
district papers, %ourse outlinelbookléts, Edmonton Public
School Board publications, interviews with two central
offibe administrators from the Edmonton Public Echool

Board, and personal observatio?/pf the school situation.

A

EXPERIENCE AT‘M.E. LAZERTE
COMPOSITE HIGH SCHOOL
When did you join M.E. LaZerte Composite High School?
This question was designed to determine the years
of experience that respondents had in tﬁe LaZerte
_organization.

The selected sample cqmposed.of 34 staff members was
drawn from a total quulation of 75 staff members. The
sample is_represehtative of the various subjeqt areas,
departments, specialist pefsonnel and administration within

16



the school.
Inspéction of Table 1 shows that 23 of the
interviewecey, dbéut bSﬁ,‘had bcén at LaZerte since it
opered 1in 1970, \The nextﬁlargest groﬁp in the sample, 6
interviéﬁees, Joined the étaff in September, 1971. More
‘members interviewed Jolned the staff in September, 1972,

The remalining 2 interviewees came to LaZerte .in the Fall of

1973.

Table -1

Classification of Respondents According
to Years of Experience in M.E. LaZerte
Composite High School

(Random sample of 34 teachers:
Spring, 1974)

. : Number
Restonse i , Male Female
" Prior to fhe opening, of the
school in 1970 ' , : 20 ‘ 3
In September 1971 . 4 2

In Septemter 1972
In Sepfember‘l973 2

W

TOTAL o B | 29

UNIQUE DIRECTIONS IN INSTRUCTION

When you joined LaZerte, what'unique directions was

1t taking in instruction?

, This question was put forth to help determine the

expectations and the clarity of purpose of the school as

Y
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seen by the teachers who jolned LaZerte.

Unique Directlong

It was most erquently mentioned by interviewees

that the individualize¢d instruction attempted.at LaZerte

constituted a unique direction in education. According to
Table 2, the largest group of respondents (19) perceived

LaZerte attempts to individualize instruction as a unigue

Table 2

Unique Directions Tdentified by Respondents
Upon Joining WM.E. LaZerte K
Composite High School

A
i

Response Freguency of Mention

Implementing individualilzed
instruction 19

Implementing the teacher-advisor
concept ' 14

Implemen@}ng some new ideas 1n
secondary education 5

The directions of the school were
not clearly defined B 2

LaZerte was trying too many
innovations - : . 2

More freedom for teachers to .
devise instructional methods. : 1

LaZerte was trying to become a
community school 1

Tfying to facilitate inter- . ,
‘disciplinary co-operation 1

It was an ordinary high school 1
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direction in education. It was pointed out tﬁat learning
occurs in a variety of ‘ways such as one-to-one instruction,
a modified form bf non-graded continuous progress, small
and.large group activities, independent study and the use
df.ieafning packages{

The secopd largest groub>(14) interviewees

believed the implementation of the teacher-advicsor concept

corstituted a unique direction in education.

Directions Unclear

A

A small group (5) interviewees stated that the
school‘was attempting to mobilize some new ideas 1n
education. HbWever, the direction of the school was not

clearly understood and members of this group did not

_ specify the new educational ideas which were being

f

implemenfed.

The remaining responses indicated that teachers
perceived a variety of characteristics in LaZerte.
The perqeiyed characterisfics ranged from too many
innovations being‘tried at LaZerte on the one hand, to a’
perception on the other hand, that LaZerte was just an
ordinary high échool.

Wintgn (19?2) in a base-line study, reported that

LaZerte administrators emphasized the "student-centered

school" concept. This concept recognized individual

differences and took into account an extracrdinary variety

of teaching‘methods.

o
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EARLY INNOVATORS
Who were the inrovators in the early stages o: the
school's history? ‘
Thiévquestion was intended to help identify
influential individuals in the school's history.
Inspection of Table 3 shows that more than half of
the interviewees (19) were unéble to identify the innova?oré

in the early stages of the school.

Table 3.

Innovators in the Early: Stages of the
School's History Identified
by Respondents .

Number of

Response Respon@ents Frequency of Mention
I don't know 19 19
Principals and assistant .
. principals 15 . 40
Central office
administration 8 o 13
Curricular assocviates ' 2 2
Teachers - . , 1 2

The remaining (15) interviewees who were able to
identify‘tﬁe inhovators, most frequently mentioned,
individuals who were either principals or assistant
prihcipals in the developing school. Principa®® and
assisfgnt principéls were mentioned as innovators-a total
-of 40 timés. Five different school administrators were

1
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perceived to be inrovators.

Central office administrators were the second
most fregquently mentiored group of inho&étors. The
names of four individuals were mentioned a. total of 13
times.

Two curricular assoclates were identifigd as belng
innovators. Each individual‘curricular assoclate was
mentioned once.

Two teach'gs were nominated as inrovators. The

name of“~each innovator was mentioned orce.

THEORETICAL INFLUENCES
Were the innovators inflﬁenced by any particul
educational theories?

This question was. placed to determine 1f the
.theories of any specific educators could be identified 1ir.
LaZerte's origins.

As can be seen in Table 4, aﬁout half (15) of the
interviewees stated that they did not know of any
‘particular educational theories which influenced the
innovators in the school's early stages. L

The nekt.largest éroup of respondents (8) iﬁ&icated
that the innovators were not influenced by any particular
educational theories. One original teacher at the school
commented: "We had nothing to follow and this was a real
. problem." ‘ |

About one-third of the intervieweeé (11)- believed

that innovators Were influenced by educational theories.
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Table I

Summary of Responses to Interview
Ttem ‘3, "Were the Innovators
Influenced by any Particular
Educational Theorieg?"

Response : . Frequency of Mention
I don't know | N 15
Yes: .
Trump Modei Schools 6 |

Unidentified Schools in
the Unlted States 4

Mixture of many recent
ideas in secondary

education 1
Total yes respohses ’ 11
No : 8
TOTAL : 34

Six staff membefé mentioned that LaZerte was based somewhat
on the Trump Model: "They wanted to build a school similar
o the Trump Model." |

The five remaining responses claimed that‘LaZerte
was patterned after several ne@ scheols, mainly in the
U.S.A. These respondents did ﬁot identify any schools when

asked to do so.

i

STRATEGIES USED 70 ESTABLISH THE SCHOOL

Wrat strategies did the innovators use to establish M.E.
LaZerte Composite High School?



This question was decigned to reveal special
resources, conditlions :ind means used to bring the school

inte .peing.

Table 5
o Strategies Used to Establish LaZerte
d . .
Response Frequency of Mention
Don't know 22 (including 13
teachers wlio have
been at Lalerte
since 1970)
Some .knowledge of the 12 (5 expressed strong
creation of the school ' feelings regarding

follow through by
senior administrators
_in Central Office)

C e

It seems that senior administrators in the central
office of the School Board wanted a lighthouse school, a
pilot school to attempt new practices in education.

These administrétors with innovative ideas were
searching for differert approaches to learning that had not
been tried at the senior high school level in the Edmonton
‘Public School system. /

' They were interesfed'fh carrying through the
continuous progress, open area innovations which had been
implemented at the elehentary,level in the mid'l960ﬁs.

The first principal-designate was an experienced
high school principal who had an interest and experientce in

developing innovative learning experiences for students.
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One of the‘earliest stall members hired/was’a
teacher with long experiencevin engineering ard
constructlon. He was assigiied to the school to work with
the arChitect and contractors during the two year
construction phase of the school.

The LaZerte planning éommittee meetihgs wére
continued and problems in terminology aroce with the
turnover in principals designated to lead the school. Thq
men who succeeded the first appganted principal, had not
beer memters of the planning cormittee. It took some time
for these principals to gain an’understanding of the goals,
expectations and aspiratiors of the developing school.

. Early in 1970 the administrafive roster of the
school was filled and a teécher selection committee was
formed. Q%though there was nét a large pool_gf
applicantéjfrom which fo'choose, about 90% of the staff )
members were interviewed prior to appoin%ment in the _[.
spring and summer‘of 1970. Many young and beginning

teachers were hired. 1In one department comprised of nine

teachers, the experience levels were as follows:

No. of Teachers Years of Experience
h - N 0
2 o 1
2 ‘ ) 2
1 5 ¥

The administrators interviewing teachers indicated

clearly that extra work would be required in the early
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stages of the school. Somg staff members went to LaZerte
in the spring gf 1970 on a part time basis fn order _to
prepare for the operning of the schocl in September, 1970.
There was a great dezl of work involved ard it was

~hoted that :ome principals in‘established high schools
would nct release teachers newly appointed tg LaZerte.

Even though clesses and examinations were fiﬁished, some
teachers were not permitted to attend afternoon sessions at
LaZerte in preparation.fof the 1970—71 term.

Some teachers worked at LaZerte during the
intervening summer vacation ahd after‘fhe gchool opened
they went back to school during evenipgs and weekends, to

' keep this instructional pfograﬁ running. Teachers were not
paid for the huge amount of extra time spent in this work. |
Some units required up to twe hundred hours of préparation.

There was strong feeling expressed by five out of |
twelve féspohdents giving information on this question that
the innovators did not follow through with sufficient |
support. There was a belief that specific directions were
lacking as to how the new school was to implement tﬁe
innovative pra;tices. |

This feeiing is marifest in this commént;

We received litt.e support from central office.
Scemebody down-town sald, "Here's the building, we want'
you to have a program of individualized instruction.
Build it." :

It seems that the personnel expected to innovate

in the classrooms did not follow the original ideas for

individualized instructic : -
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Thege staff members relied on particular learning.
programs that had been tried elsewhere which gave them a
bace upon which to build. Since the opeging'of the school
these‘leérning packages have been improved and standardized
through a constant process of revicion. | |

Those croups of feacherc that had access to gsome
tried and proven innovafive ideas went forward. Group;
which did not have such a fund of ideas had great
éifficulty in developing innovative programé. » o

_ There was frequent mention of the co~operative
school administrative personnel who did everything possible
to érrangé-time to discuss goéls and objectlves and

implement new practices.

’

PROVISIONS TO FACILITATE ACHIEVEMENT
OF GOALS

Were there adequate prov1§10ns made to fa0111tate
achievement of the school's goals?

Inadequate Teacher's Time

A majority of .those interviewed (62%) believe that
teachers were not given sufficienf time to prepare the
innovative'practices.in the school.

Many staff members indicated that the staff should

be assembled six months to cne year beforehand to develop

- programs, consult with university educators and order
) R

- &-

needed materials. k

These respondents stated that there\ was abundant

J 4
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Table.é B
Adequate and Inadequate Pro;i ons Made
to Facilitate Achievement of tho
Scheol's Goal
x .
Adegquate IR i Frequency of Mention
Facilities and Equipment - ‘*EL_W 15
Inddequate o . Frequency of Mention
Lead'Time of Teachers r 21
Number of Teachers - - . ‘ ) S 14
Cler{cai Help : o , : | 6
Administratite,Support | ' . . 5‘

Commitment by some Teachers

- Facilities and.Equipment- L 3

good will among staff meémbers. However, original teaqners
-at LaZerte did npt‘realiie hew Qifficult it would be to
carry out the‘eariy tasks in getting the school underway.
Some respondents indicated,that the LaZerte type
schoollshouldlhave a three-year start up period. It should
open w1th grade 10 students and phase in grades 11 and 12
in successive years It was very difficult to prepare the
learnlng unlts in time for students as they progressed -
'Some teachers stated that they spent an average of twenty
'to twenty—flve hdurs. per week during‘the first years
writing learning units. At the time of this study (Spring,

1974) ‘teachers were hard pressed for time to plan, revise,

and implement ‘innovations. L A



Several interviewees mentioned that a school
caretakers' strike in November, 1970 ﬁroduoed urexpested
beneficial effeets. The strike lasted'for about vlle week
and it gave some teachers time to get their programs
establisched. Prior to_that strike teachérs were losiﬁg :
ground in the.. struggle te produce learning bPackages on
schedule. During the strike, teachers worked 10-12 hours

every day and they forged ahead. After that date they had

28

- time to plug gaps in the program and make ongoing revisions.

Tgachers' difficulties because of time constraints
-Were compounded by the presence of a considerable number of

students who transferred tonLaZerte because they were

. unhappy with their experiences in school. These students had

: different expectations than the teachers at LaZerte. Many
.of these students who went to LaZerte seemed to have 1deas
that 1t .Was an open school, a free school, and they would

not have tQ work, or they could do Just what they wanted.

Adeguate Facilities and

. Eguipment

Nearly.ﬁalf (46%) of the respondents mentioned tha
ﬁhysical facilities and equipment provisions were adequate
to excellent. The location and space»provisiens of the
library were noted as well gas the good supply of audio-
visual equipment. "Facilities are above average here."

It was pointed out that the teacher work areas
‘became the focal pOint of the department for teachers, whil
its Jasource centers became the focal pOints for students

]

G
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and enabled cataloguing of materials.
In connection with this, several respondents
claimed that the resource aides were vital to the

successful operation of the individualized training programs.

Inadequate Facilities

A small numper of recspondents (87%) indicated that
some facilities shéuld have better design and space
provisiors. The Home Ecoromics area was considered to have
less than adequate space for routine teaching procedures.

It was emphasized that the library was poorly
designed in terms of security. Se&eral exits wef;rased
initially and check-out procedures were awkward.

There was a.feeling expressed that the school
building was mistakenly construct. . as inexpensively as the
contractors could manage. This may mean expensivé

maintenance costs in the futurc. In the meantime’ the

school is seenh to present a cold, austére.appearance.

Inadequate Numbers of Staff

Aboutr 40% of the responésnts expressed the opinioﬁ
that the LaZerte is an innovativé schooi‘which should have a
lower than,aVerage pupil/teacher ;aéio to enable development
of new practices. |
- "In the beginning our étaffing ratio was a little
‘more generous than usuél but this was quickly changéd and

we were really shortvbf time."

»

'Given the nature of the school, the provision“of



abundant teaching personnel was regarded as a crucial
requirement in the developmental stages of the school. The
individualized learning package approach at LaZerte demands

& great deal 'of orzanization to 'evelop the learning

backages and even to maintain the bractice. - More time was
needed for correction, record keeping and development of
learning materials. Teachers Spent much time correcting unit

tests since some Students were working in different units

simultaheously.' In the words of one teacher:

Some respondents discussed the difficulty in

working out particular solutions within the school:

'support Personnel but we were given more teachers and
fewer support staff (resource aldes, clerical help)

13

Inadeguate Commitmenf

The value of a committed staff +o innovative

organization wag eloquently expressed by.peréonnel

The recruiting of teachers was not done as rigorously

as it could have been. The result was -that some '

teachers who came to LaZerte, came for personal

considerations such as proximity of residence.

These teachers were not willing to bursue innovative
2 teaching such ag individualized instructien and team

teaching. We still have some of those teachers

here. «

’
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Inadequate Clerical Provisions

About one-fifth (18%) of the respondents étated

that they Shoﬁld have had more clerical hely in the
d velopment of curricular materials. Teachers were under
heavy pressure to generate learning units. It was sometimes
“nearly impossible to arrange for help in the typing and
dupiication of materials for students.

| Interviewees mentioned that clerical provisions
were now satisfactory 2nd teachers had more time to do

corrections and create new programs.

Inadequate Administrative
Suppordt:

There was a étrong feeling expressed by a small
number of respondents (one-seventh) that the administrative
vpersonnel from central office withdrew moral and financial
support. This small group of staff members indicated that
shortly after the school operned administrators from central
office informed them that LaZerte'was to be freated like any
other highjschooiq A meeting was held at LgZerte and
central office administrators told -the staff to stop thinking
~ of the school as such a special case and not to expect o
special consideration, .

Somé staff members regarded this as a departure or
retreat from the origihal purpose and intentions of the
institution (LaZerfe). Orly 5 responderts out of 34
exﬁressed‘this opinion tut there was a remarkable depth of

feeling and degree of uniformity in their statements all



given privately to the'inferviewer. .The feelings of the
minority with fespect to this issue are reflected in these

guotegs:

What happened here in terms of innovations occurred
despite the actions of central office people.

If you are g01nﬁ te experiment “you should be prepared
to spend money.

INNOVATIVE SCHOOL

‘Principal and Administrators
Open to Chance

A very large majority (91%) of the respondents
expressed the belief that the princ}pal_was open to
innovation. It was mentioned. many times that teachers
appreciated this air of freedom and encouragement to make
more decisions in the operation of the classroom. These
comments were representative of staff perceptions:

I have more freedom as a teacher here than any other
school I have worked in.

The principal will permit any innovation that shows
reasonable prospects of success.

\. The principal was viewed as the key individual'in
the organization; many respondents steﬁed that'the
destiny of'the'seheol was very olosely,linked to the
principal. There wefe.abundapt positive feelings towards

the senior administrators.

CORE and Other Special
Programs

Nearly two-thi¥ds (62%) of those interviewed

mentioned that CORE (Community Oriented Education) and other
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Table 7
Summary of Resporises to Questionnaire Item 6,

"Do You Think cf M.E. LaZerte as an
Innovative School?"

Response ‘ ' Number
Yés . 25
No ,. : %
Some Departmentsvare Innovative 8
TOTAL : , E*

*In one interview thé answer to this quectlon was lost:
through a defective audiotape.

special programs planned for the 1974-75 term werel
innovative features of LaZerte which gave it a distinctive
character. Serral staff members belleved that the special
programs would have con81derable influence on the future
direction of the school. These special programs are
discussed in depth in Chapter 5.

Individualized Instruction and
Learning Packages

These two ideas were closely related and they have
a special meaning,in the LaZerte context. Individualized
instruction at LaZerte enabled the student to receive
instruction as an individual. He received‘instruction from

books, films, taped lectures, work sheets, and, of course,

the teacQ;?
_' darning packages‘(unipacks) were essentially very
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Table 8
, € ‘
Innovative Features as Perceived by Teachers
Listed in Descending Order of Frequency .
Innovative Features . Frequency of Mention

The principal and administration are

more open to change 31

The special programs‘r CORE, etc. ' 21

Lea?ning packages used ;ﬁ 10
individualized 1nstruction .
‘Thé Science départment 8

The in-progress policy which enables

students to progress faster or slower 8

Teachers treat‘students with greater o
empathy . 5

The English department 5

The Business Education department L

There is more parental involvement « 3

The textbook rental plan | 3 

The resource centers and general : ;{
physical structure ; 3
More~flex1ble scheduling ; 3 -
The Londonderry Child Development |

Center 3

-detailed lesson plans produced on’paper, film or tape'made
available to students. The learnlng packages dealt with a
single unit of learning. There was an 1ntroductory
overview whach described the 1deas to be treated 1n,the

unit. The behavioral objectives were llsted to 1ndlcate to
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the student what he would te learning in the urit and how he
" would demonstrate the knowledge he would gain.

The prescribedAlearhing activities'suggestéd
experf;nces to learn the objectives. Several learning
aids were incorporafed in these leésons - film-strips,
slides, videotapes, film loops, lectures and books. At the
end‘of the unit there were self-test iteﬁs to check
individugl progress. In some urits there were quest items
for enrichment learning.

At this point the student may write the unit exam.
The exem is uqually a multiple choice exam, but other forms
of exams such as wrltten reports and oral examinations are
used.

It was emphasized that the unipacks are not used in
lieu of lectures. The unipack is an alternative meth °
learning. Some students rely on lectures while othe.
prefer to use the unlpacks and audio-visual materlals as
learnlnﬂ relnforcement activities.

Difficulties in Individualized
Lnstructlon

The interviewees identified the following

difficulties:

i. ‘The unipack required a great deal of
preparation and organization by the teacher. The teacher must
also hrave complete:yastery of all parts of'the-course\at all
“times.

2. Giving individual attention in a large class is
- . by il



30

nearly impossible. Classes with more than 30 students pef

-

“teacher are unrealistically high.

S
3. Students with reading weaknesses will have

problems since there is so much reading involved. However,
J

students with reading problems and studerts who do not‘ﬁig

ernjoy reading do not suffer so much since they are able to

rely on the class and small group lectures.

Science Department

The Science Department was identified by Winton
(1972) as onerfilHe most inrovative features of LaZerte.
This department was superbly organized and individualized
instruction, team teaching, continuous progress,

independert study, use of resource centers, large and small

groups instruction are practices used throughout the

- department. The léarning programs in Science were working

well and the department has largely actualized its

objectives to create innovative teaching and humanize the

‘instruction of students.

The growth and development of the Science
department was the result of certéin conditions and
resources:

1. MNost members of the department have been there

since the school opened. Many young energetic teacheri were
o .
d

very committed to the concepts of individualization an

learning packages. They spent a good deal of time together

in the Scierce workroom exchanging ideas and developing the

team approach.
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Learning packages were turned out in éreat haste at
first but eventually they were improved throuch continuous
refining. Teachero tended to specialize in various subject
areas and arade levels and they generated unit learning
packages co-operatively. The courses were all divided into
units. Eaeh unit learning packaze contained a small body
of knowledge with learning activities and self tests.

These "unipacks" were written and exchanged with other
Science department memﬁers.for modification. TFollowing use
by students, the "unipacks" were revised again and the
process of constant revision is still continued.

2. Some members of the Science Department had
previous experience wilth the learning package approach.
They were more aware of the difficulties involved and they
brought some "unipacks" with them to LaZerte. These tried
and tested learning packages provided a foundation.to build
upon. Coupled with the experience of soﬁe members; the
Science department had momentum and it has maintained its
position as a.leading innoveti&e area in the schoel. It is
worthy of note that more students apply for Science courses
than can possi%ly be accommodated. Unit learn’ g packagpe
from LaZefte's Science Department are reported as peing used

in several Alberta high schools.

Continuous Progress Policy

The initial policy of continuous progress allowed
students to complete the non-graded units of learnlng at

their owr. rates 'The practice of contlnuope progress now
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operating at LaZerte djffers from the original policy. The
pggctice of continuous progress was most evident in the
Business Education, Physical Edudation, and Science
depariments.

Students progressed at théir own ratés but some
parameters have teen added, some minimum fates. Students
now have certain checkpoints to reasch at ceritain dates in
various course:.

The minimum rate of progfess expected was the
amount of time it-would take the studenf\to complete the
course if he were attending a cohventional school. For
example, a.student had one semester to complete a quarter
course in Science.: . ‘ )

. Students could proceed at an accelerated rate if
they wished. These studentu pfdéressing faster.received
éourse credit according to the master time schedulé‘of)theé

school -system's computer.

i

¥

There was a trend to grade the student according to
performance on the work he had completed by report date.
‘His final grade in a course was averaged over the total

_ : .
‘units completed, instead of the total gn%js assigned.

'Many<class loads made it difficult to have a
genuine continuous progress policy. The regularr
enrolment plus the in-progress students would increase class

loads to more than; 40 students.

‘Student—Téacher Relationships

A number of teachers (15%) reported that teachers in

Do



LaZerte are more humane in their treatment of students.
These respondents claimed that there were a largé_ndmber of
teaphers at LaZefte who(were reaily concerned about the
students as persons. This attitude was attributed to.the
two principals who have led %he school since it opened.

The current princ: 11 was séen to be very much student
oriented. "He considers<it;very important that the teachers
Zget to know each student.d \

*The other administrators\carry this positive
attitude; in addition, there is a great deal of suppoft for
it among classroom teachers. '

There was emphasis placed on tﬂe fact that the
studerts were individuals.

One curricular associate (department heéd) declared
that the student—teacher relationship at LaZerte was its
most outstanding Qharacteristi¢:

There is more trust between studenfs'and teachers here.
Students are passing through the difficult period of
adolescence and I think more students discover wno -they

are in this school (LaZerte) than in any othe high
school. T hope we rever go back to the tradi®™Nonal

type sc! .

Enelish Department

Courses in the English department were arranged in
areas of study. étudentsAeﬁrolled in four areas of study
during a year and eaeh quarter was of ten weeks duration.

A particular topic such as poetfy, drama,'or mass media w6uld
be an area of study

A student 1n Znglish mayfhave had four different



-teachers throughout the year. To illustrate, English
‘teachers were abla to offer a total of twelve areas of

gstudy at the Grade 11 level. Thereforey gtude in Grégé

11 English had a pobl of twelve particular areas from thch '
to choose.

Four quarters are necessary to meet the requirements
of a Department of Education five credit course. Students
could gain ten credits by enrolling in two areas of study
concurrently. A system of three levels in each quartér was
emﬁloyed to help match the ability and interes=® of
individuals. The levels ranged from easy to difficult and
students could enter any level with ‘the permiscion of the
teacher. |

The classes were also multigraded, students in any
- one English quarter class could be in Grade 10, 11, or 12.

v\ The minimum reqﬁirements,were set for each area of
study by the teacher and all studehfs‘wrote the same
quarter examinations siﬁultanébusly. -

Students had three m;jor assigﬁments including an
examination in each quarter. '

There were significant steps taken in the daily
operation of the class to cater to the individual student.
There was 1ittle lecturing and the teacher gave
assistance on a one-to-one basis or in small groups.

Students were not required to spend the entire

period in class. . They could go to the -library or resource

centers for individual resear&hcor group project work, they
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. could study learning packages independently, or they could

join discussion groups.

Business Education Department

' The courses in the Business Education department
were all organized into unit learning packages. The unit of
_learhing included an intfoduction outlining the objectives,
following which the student advanced to the iéérniné
activities.‘ The student 'worked at his own rate, but there
were sdme time limits. - There were deadlines by which they
must write the unit test; When a student completed the
required activity, he was allowed to write the unit test,

The unit learﬁing packages were‘considered to be
superior to ﬁhe average*textbook'because the pnipacks
contain defailed learning activitiés and the studéhts have
mQre skill work and practice. TherefOré, teéchers‘believed
students learned more. Audio-visﬁél aids such as slides,
disé ahd tape sound recordings, transparencies, and
videotapes were uéea in~conjunction with feachers'
lectures. o

.With the use of individuélized materials, students
were usualiy grouped at various points in the course at ény
time. The teacher was available to give‘assisﬁanee and
clarificatidn to the various groups. :

| 10ral examinatiohs-were used in many busineés
education courses. These could be either ﬁnit or final-
examinations. Studerts who achieved 60% were given

supplementary materials or review lessons and an opportunity




L2

to complete the unit.

Involvement of Parents

The involvement of parents was considered by some-
recpondents to be crucial to the success or failure of
the school. ) p

© Administrators and teachers encouraged parental
involvement primarily through' the CORE program which
began in 1973-74 and the other special programs that were
scheduled to begin in September, 1974. |

Students enrolled in special programs if they had
written consent from parents. This written consent
indicated that the parents agreed to support the programs
énd attend meetings.

— Therefore, parents attended meetings and they
devgloped a much better understanding and commitment to
the schdol. During the 1973-74 §chqol term, about
80j85% of parents of CORE students attended meetings
regularly. ‘ |
g; | The parents bf CORE students decided what type of
,eduggtion was. going to be used. A committee of parents
studied the matter of evaluation and decided that
writteﬁ reports would éonstitute»the final evaluation.
\k In addition, the school was, in a certain sénse,\

brought to %pe parents. Many CORE meetings have#br

-1d in thf/homes of parents duriﬁg'éfternoons or

- ~ings with students, teachers and parents in

:~endar-ce



Textbook Rental Plan

Theibolicy to charge a textbook rental fee was r...
an entirely new idea but it differed from the policy of
most schools,

This plan was considered to be essential to the
LaZerte program 5f using learning~packages and resource
centers to help provide individualize? instruction.

A rental fee of about $20.00 per student per year
was- Levied. The revenue obtained allowed the teachers and
students to use a wide variety of books and materials in
the resource center and library-on a loan basis.

Textbooks were purchased in numbers equal to about
one-third of student enrolment. - The money. saved Was used
to purchase a variety of addifiional books, audioixiggg)/
equipment, materials and paper. Within a couple of years
there was an aécumulétion of books, materials and
equipment. This reportedly allowed‘fhe staff COnéiderable

freedom in selecting learning.activities for students.

Resource Centers

The resource centers, basically extensions of the
main library, -were operated as satellite libraries in
various departments.

The fesource centers were a vital part of‘the
LaZerte instructional progran. They were deésigned to
disffibute a variety of books, materials, and equipment to
- .students in particular areas. There were four resource

centers provided: English-Social Studies, Mathematics,

43



Scientce, and Vocational Education—Mode;n Languages. All
resource areas were staffed with one resource aide except
Enslich-Social Studigs which had two. ‘
The resource aide was responsible for the
~ N
distritution of bocks and materials in the resource center.
Students had an identification plate which was used to

harze out books. The aide also distributed filmstrips,

Q

film locps, tapes, and other materials such as maps, kits,
and models.

| The resource centers required some time 5d establiéh
a sultabtle inventory; they were seen asAprovidiﬁg a

very important service. These centers were used to varying
degrees from department to department. The resourée
_centers were considered vitai to the Science and English-
Social‘Studies department. The Vocational Education-Modern
Languages and Mathematics resource'centérStwere used malnly
for textbooklrentals. _ .

Since LaZerte was on the textbook rental plan and
the multi-textbook ideas were used in many courses, the
resource center was generaliy cénsidered‘to be a valuable
facility. Teachers in the‘Sciencé ani Fnglish and Socia?f
Studies departments repérted most frequeh"y that the
resource centers were used for seminars ‘grou; projects,
individual study, audio-visual centér; ent o Lesting
center. There was mention made that‘the English-Social
Studies résource center should be cloSély located to the

classrooms. There was alsgo a suggestion that there should
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be more power outlets provided for audio-visual equipment.

Physical Structure

The school was designed with academlc classrooms
grouped in clusters according to subject areas around a
central library. The provision of different-sized flexible
teaching areas for iarge and smell grbup instruction was also
coﬂsidered to be advantageous. Teachers' workrooms were
regarded as positive‘féatgres which help develop good
teaching practiée.r'Thesé wofkrooms had individual
carrels Similar.to the resource centeai, and shelving and
file cabinets to store books, learning materials and clasé

records.

Flexible Scheduling

Flexible scheduling was considered to. be an
effective feature which allowed LaZerte students some’
additional learning opportunities. |

The time table was operated in an,iight peribd
two—day cycle with four periods per day.

Some classes were“grranged'on a semester basis,
gsome were held every day for fortyvmiﬁutes. ’Others ran
for -eighty minutes on altérnate days and there were even
classes of one hundred and sixty minutes duration.

The Londonderry Child
Development Center

The presence'of pre-school children in a large

urban composite high school such as LaZerte was a unique
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project.

The Londonderry Child Develcpment Soclety was
“ormed in September, 1971 to organize an education facility
for pre-school children in the general area of the LaZerte
commuﬂity in north-east Edrmonton.

-The Society was aﬁ autonomous grovp of about one
hundred parents which hired its owr teachers. The project
‘served about forty pre- school children between the ages of
two and a half and five years. Some financial assistance
was given by the Department of Education.

‘The child development center was located in Room 142,
which is io the centralvpavilion of LaZerte. ‘Parents came
in regularly to.assist ih the classroom.-.

.Parents ledrned about child development through
film Presentations, lectures by specialists, and
d1scuss1ons at the regular society meeflngs held durlng
evening hours at LaZerte. .

. The primgry aim of the L.C.D; Society was to
provide broad educational experience for young chilaren; A
secondary aim.was of general educational interest,
specifically, to promote interaction between L C.D. 8001ety
members, teachers, and children 1n the center, and the
students and teachers in the M.E. LaZerte Composite High
Schrool. ‘ A

It was the opinion of the principal and other

' 1nterv1ewees that the child development center added an

important dynamic' to the educatlonal resources of the soﬁool.

c
PP | *
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They believed that the presence of early childﬁﬁod studen£3
in LaZerte strengthened the éoncept of a community of
learners.

The principal repbrted that high school teachers
and students have already éo;operated with the child
development cernter on learning projects for mutual benefits.
The young children have stimulafed ideas in the various
subJect areas and the center acted as an effective learnlng
experience for high cchool students.

A children's literature brogram has teen devéloped
in Englishu' The high school English studerts were learning
how to write stories for children.

Students in the Physical Education unit were
devélobing pre;school recreational prbgrams.

| High school drama classes have writ;en'plays and
pfesénted them to young childréﬁ. The music department has
similarly been involved.

The center provided another service . the school
in that it cared for the young'children of volunteer
teacher aides while they worked in the schoolk There was no
charge to parents who left their chlldren while they dld
volunteer work.

The child development center has operated very
successfully and members of the Society were confident that

the project would be expanded.
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LAZERTE AND THE COMMUNITY

There was a developing exchange of ideas and
N '
resources between the school and community which extended
\
beyond usual practice in high school. There were several

(
examples of this activity. | \

CORE Program

LaZerte's most publicized community activity was
the Community Orierted Education Program (CORE). In this
program, the Edmonton commurity became the classroom for /
nearly seventy students and twc teachers. The CORE program /
was an integration of folir high school courses (English 20,
SQciology‘ZO, Soclal Studies 20, Special Projects 20).
Students spent half days in the CORE program and those ng
completed it successfully would receive twenty high school
credits from the Department of Education.

This program is discussed in greater depth in .

Chapter’5.

Work Experience and Work Study -

Teachers enccuraged students to explore and serve
the community. Students in Business Education spent two
weeks or more gainihg practical experience in business and
governmént offices. Building Construction students -gained
similar work experience by going-inbb'the community to
build garageé and rumpus rooms. Students in Automotive

Mechanics courses went out on work study programs for two-

week periods” of experience with' journeyman mechanics.



Field Trips ‘ »
The fleld trip idea was w1de1y praotlced at
%?Zerte. This practice was clooely related to the fact

that it did operate its own schocl bus for transportatlon.
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Academic classes visited libraries, museums, art shows, and

post-secondary educatioﬁai institutions. The Physical

Educafi;ﬁ department arranged frequent trips to pfovide

overnight camping, weekend camping and canoe trips.
Teachers and administrators co-operated in

substituting and made ‘it possible for students and

“eachers to. leave the school for trips.

Resource People

The school was willing to invite arts and crafts

instructors, businessmen, industrial experts, and

politicians for special talks.
¢ |

Child Development Center
Parents

The child development center was established by a

large group of parents in the LaZerte community. The o
|
center, which was seen to enrlch the school and communlty,

wasg descrlbed 1n an earlier section.
/%\

CURRENT GOALS (Spring, 1974)
According to ‘your understanding, what would you say
are the current goals at LaZerte?
This questionr was designed to examline, the school's

prhilosophy as perceived by current staff members. The



m

5

50 .
responées can be compared with the original'godis of the |
school anc perceived goals noted earlier.

As indicated in Table 9, about half (16) of the
interviewees reported that theilr percéived goals were
distinctive. An early statement on school philosophy by
Wendt (1970 C) included the gerérél goal of recogniging the
measured level of development of each student and devising

individual pfograms to meet his needs.

Table 9

The Current Goals at LaZerte as
Perceived by Respondents

: Response : Number of Respondents
LaZerte's goals are distinctive . 16
'The goals are unoleafﬁ\' ‘ ' 8
Same as other schools | 7
Vary according to department . 3
TOTAL ‘ - 3

Some respondents mentioned that_LaZerte'today has
different means to achieve the stated goals as a result of
experience gained during former Jears.

Some interviewees (6) #tzted =hat LaZerte does more

than pay lip service to individual student differences and
- needs. All of those staff members making this claim had
considerable experience in education. They stated that

LaZerte does more for total student development than any
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school they had previously taught in.
The followiﬁg were gome perceived goelg:
To gear educational experiences to student needs.
To help and assist students in individual growth, to
develop students who can learn about themselves, about
others, about the world. We are not trying to develop
s%udents who are quiet listerers.
About one quarter.(8) of those interviewed rerorted
that they perceived the goals of the school not to be .

4

clearly defineg
ST el

efined our goals.

'
b

b N s
w what our goals are.

We neall

other high sch-ol:

We have the usual high schoo- oals. | .-
We are trying to survive like any other school.
More staff members (3) interviewed, explained that
. the educational goals were not as yet developed to the
institutional stage: In the view of this group the .
educagional'goals of the school varied according to
deparéﬁent. Interestingly enough, each,respondént in this
group of three came from a different depértment.

Several staff members during interviews reporfed
difficulty aﬁd frustration in discussing goals. These
iﬁterviewees who experienced di.ficulty with goals
represented all departments of the school and also all
categories in Appendilx A;'

Winton's study (1971:165) revealed considerable
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confusion regarding the exact nature of the philosophy of
the school. The confusion was mainly caused by equatiﬁg
the means (particular innovations) with the end
(individuéiized instruction). Thirty-five out of fo;ty~
eight staff respondents in the 1971 study accepted
specific aspects of .the individualized instruction
program as constituting the 'school philosophy.

ATTITUDE OF STAFF MEMBERS
TO GOALS

Iﬁ;your opinion, Qhaﬁ i1s the attitude bf staff members
to the current goals? ‘
This queétion was posed fo focus on the reaction of
teachers to the perceived‘goals of thelschOOl;‘ That is,.
“what did staff members feel with ;espéct to the school
goals? Do teachers like or dislike the direc=ior in which
they see the school “heading? ‘

| In Table 10 it can be observed that the respondents

expressed mlxed feelings. More than half (20) of the
interviewees indicated Varying levels of dissatisfaction,
while 10 were generally supportive of the goals.

. Six of those 1nterv1ewed had vague feelings tha+ the
goals were. not what they should have been. They were not
sure either what the goals were, and this uncertainty was
compounded by the fact that they perceived ‘some disagreement
in the school administrative team regarding LaZerte's»goals.
Thesé respondents believed that a part of the administration

desired a nighly structured, smoothly operated, conservative
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school.
‘Table 10
Tr Attitude of Staff Memrbers to the
Current Goals as Percelved
by Respondents
Category Numher ‘ Per Cent

Generally dissatisfied _ 20 59 -
Generally supportive 14 L3
TOTALS Co 3k . 100

There appeared tq‘belmore or less déeply felt
concerns about the provisién oflfeachers disposed to
student centered instruction.
| "Five staff members showed'concern over the practice
of transferring new teachers to %he $chool (LaZeqte) whéyaiqk
not seem to be committed to catering to the heeds of -
individual students.
It was suggested that_newcomers to fhe LaZerte_staff
L should be selected following interviews and be given in-
_\\ffﬁ\ﬁéqyice edugation upon appointment to the staff.
. About one quarter (8) of the respondents revealed
trat they had dgifficulty underStanding the goals at LaZerte.
' They stated that this was‘qgused by the demands of the work
load and the lack of time to‘reflect and consider goals:
I teach over 200 students a day and I do not have the

time or energy to really think about what I am doing or
why . e :

=
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We are too busy trylnﬂ to survive 1in the school to
consider goals, we operate on a day to day crisis
management basis.

Several respondents were concerned aboutrthe
direction of the CORE. program. They viewed this special
program as having considerable potential for student
development. But it was quite clearly stated that the CORE
program was implemenrted before it could be studied.in depth.
These respondents believed that the .specific goals of CORE
and tbe activitiee to reach these geals must be clarified.
They.suggested discussion, preparation, and program
direction for some students:

Some students are doing well in CORE but some need more
supervision.

CORE does not have enough structure to lead tc academic
excellence. ' N

An 1ndlcatlon of general agreement and satlsfactlon
with the current goals was shown by 14 respcndents (about
40%). Members in this group were generally sugportive of
the goals. They were convinced thét the attitude of fhe
staff towards LaZerte's goels was definitely more positive
than 1t was earlier:

Prior to my arrival att LaZerte, I was skeptical about
the way they axre approaching education. I was
Pleasartly surprised when I came here. I found out
that they were d01ng what they said they were doing,

furthermore, it is working successfully.

Most teachers here support what the school is trying to
do.

Most of us are happy, we can gee where we are golnv with
~ bPresent gozls.

A comparison with Winton.(1971:165) seems to verifv
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+ris attitude.
+

DEVELOPMENT O NEW -J0ALS

Do you believe that LaZerte should develop new goals,
and if so, how could this be done?

This question W%E’intended to measure the degree of
Sg sfaction with current goals, and also to provide "those
irterviewed with,an opportﬁnity to suggest ways of
déveloping new goals.,

It can be seen in Table 11 that about two—thirdéi(ZB)

Table 11

Summary of Responses to Questlonnalre Item lO
"Do You Believe that LaZerte Should Develop
New Goals? If so, how could

e this best be done? :
.
Y .
Category : __Respondents,
The goals are worthwhile withc it : ’J
change 5 - 23
‘he goals are unclear 8
New goals are needed -2 ’
. - . [N —
. -
*Total 33
*Q1estlons not asked in one
interview 1
34

L
VA

of “he reépondenfs,cpﬁsider the general g6a1é~of the school
- ,tqué‘éatisfactéry. Members of- this group believed that

o
L=
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LaZg}te was headed in fhe rinht~direction educationaliv.
LaZerte was seen to be a school where the humanistic a.gpect
of education was given unusual emphasis. It was regarded as
a student—certered'institution.

There were exceptional efTorts made to make the
entire educatlonal climate more positdve for students.
These respendents believed that students a*' Lu’orte were
trusted more. To supporf thls belief they c¢i. d such
practices as Lhe CORE program, 1nd1v1duallzed instruction
and the tack Qf &uperv151on in halls. : Student
. respehsibﬁfit{es;ln extra-curricular activities were other
examples. . ‘ | |
' Manyylnterxlewees expressed a desire to see Qk
generally perceived goal ef‘student—centered education
1m§dn£eihed. However, many'were SQQQWhat frustrated by
'Constrainfs of time and money in the development of means
to achieve student-centered education: W

Qur goals are fine. We have to gain more freedom from
.the clock.’ 2

We need more me to discuss individual geals and
responsibilities with students. ’

It was noted by some respondents (6) that LaZerte
 was still a relatlvely young high school iAa its fourth

yeer of operation. Time was requlred to dpu/lop spe01flc
means‘tb realize‘the goals.. Respondents in this category

generally felt %fhat the school should contlnue to pursue

o
‘its goals. They also recognlzed that thgy had cons1derable

distaﬁce}to travel in ach1ev1ng‘these-goals.' However, -there
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was a strong feeling that defintte progress had been made and

a
was continuing in the development of specific means to
attain the general gdals of the school. .

. \

Some respondents (8) in this category mertioned that

‘the specific steps taken in the future will depend on two

key factors; the princinal o the teachers. In their view,

the future directior. of t: . school is linked to the oo
. RN

principal and staff o , change and develop. o T

About one quarter (8) of those interviewed deéﬁ?ﬁd
more clearly defined goals. Respondents in- this group f
seéméd to lack a clear understénding of the school's current
goals. These respondents believed that gcals varied
according to department and perhaps even from teacher to
teacher, They suggested that teachers and administratgrs -
mhould'étudyﬂeﬁd discuss the goals of the sohool in terms of
the current égtuation.

This would include such cdnSiderations as the T
economic realities,‘the inté;ésts and abilities of étudehts,
thevphysical étructure of the school, and the expéétations

ﬁarents and society.- Tﬁe‘respoqqﬁnts wﬁo telieved thét
‘godls were not cleariy defined, also stated t@aﬁfthe lack
'of goal definition wasqcausing someﬁéonfg§ion andiffustration.

Two respondénts replied tha<® the experiences of high
school students at LaZerte should be modified. That is, new
programs should bé adopted which wohid pursue new goals. -
These fespondents preferred an emphasis on "academié

excellence” which they considered to- be proficiency in the

=



traditional learming skills, such as reproduction pof facts
and problem solving. It was mentioned by these two
Irterviewees that they regarded the current stated and

implicit goals at LaZerte to be quite impractical.
: STAFF ROLES

Do'you consider the teacher' s/admlnlstrator s role in
LaZerte to be different from .that in more conventional
schools? In what ways?

The purpose of  this question was tb determine if
reCpondents cansIider the teacher & and administrator's role
in LaZerte to be different from that in more convenflonal
schools. This question also attempted to find the ways in
which roles differed. ;o

Reference to Table 12 reveals that about ’chre’e‘~
quarters (26) of the respondents believed that teachers: )
ang curricular assoclates in LaZerte have greater freedom
in classreom decision making.'

Kost respondents believed that LaZer .e teachers
were given,free rein to develop any reasonabﬁ@hhew .
approaches to facilitate student learning. -Many
experienced teachers mentioned that they had more
responsibilitysatk Lagerte for course content, method of
instructiam, length and frequency of cla3ses, and;type and
frequency'cf evaluation. |

The followiqg statements exprese the climate as it

was seen by the great majority of interviewees:

"I feel.that I really have a 8ay in what happens in this
school.” _ ‘ P '

-~

i
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No* every teacher here is innovative but each teacher 1is
allowed to try new things and failures are not ridiculed.

Table 12 1

Summary of Responses to Questionnaire Item 11,
"Do You Consider the Teacher's/Administrator's
Role in LaZerte to be Different from that
in More Conventional Schools?

In What Ways?"

Category ‘ Number
Freedom for teachers and curricular
associates st e 26
| S
. . ‘
No difference in ‘roles .5
Principal's orientation , . 3.

The curricular associates at LaZerte occupied a
position similar to department heads in other schools.
However, respondents in this category noted that there was

more‘shéring of responsibility in LaZerte. Authority was

4
decentralized from the senior administration and delegated to

the curricular associates and teachers. This had a great'
influence on the individual teacher; he had more freedom and

resporsibility to develop, curriculum, devise instructional

t

methods and evaluate same.
There were many departmental meetings held where

‘teachers and curricular asseciates (C.A.'s) discussed .
- Issves and problems. The principal trusted the C.A.'s to

~

prudently QXéggise-the freedom given them:

7 - “® have more.responsibility as a C.A. here than I did as
a department head in other schools." -
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In this school, budgetdry responsibility 1s handed down
cormplietely to C.A.'s. In other schools, budgets are
kept within the senior adminiwtration.
| Five interviewees indicatled that fhe roles of
teachers énd administrators in £§Zerte were essentially the
same a2 1n other schools. Respogdents in this category had
experience in other .schools and they saw no difference in
their staff roles in LaZerte. This quote expresses this
view: My role is not really different from teachers in
other high schools.”
A small graup of interviewees (3) shared the belief
f\¢hatAa speclal feature of the principal's role was his
relationship to the community. The current LaZerte
principal was seen to spend‘morevtime and energy thar. other
principals in developing a reld\ionship with persons outside
the school. The LaZerte principal externded himself to

listen and talk to parents, business men and community.

leaders.

ey
@2%

ROLE CHANGE

Has your role .as a tedcher or administrator undergcne
change during your tlme in this school'> In what*ways
has It changed?

Thls.questlon attempted to discover the effect of

the schqdllexperience upon the role of staff members as seen
by themselves. )
It can be seen in Table 13 that about two-thirds

(21) of the interviewees perceived some change in their

teaching or administration roles during their careers in



t

LaZerte.

Table 13
Summary of Resporses to Questionrnaire Item 12,
"Has Your Role as 1 Teacher or Administrator
Undergone Change vuring Your Time 1in this
School? In What Ways has it Changed?"

Category R Numter

Change 1n role
" Personal change ' . 10
' Change in school organization 6
Teaching/administration stylé ' 5
21
No‘chénge in role e ‘ 13
TOTAL | I B ) 3

Personal Change ,‘ B ' | N
Mos# of those reporting change are found in the
personal change category. More individuals indicated
changes -in persbnalAconfidéhce, professional maturity, and
basic attitudes toWard secondary education:
"My attitude toward students is more positive now."
"I have bgcome more confident as a teacher.”
Staﬁf members in this personal cﬁangé éategory
indicated that although théir basic rolés did not change,
there was .a definite change in the quality of role

¢ 4 .
°p%rformance.' All respondents but one noted a.positive



change.

¥

Change in School Organization

It was reported by six staff members that they
believed changes in roles were caused by some changesxln the
organization of the school. The following quotes COnVey
their beliefs: |

"y The classroom pupil/teacher ratio is rising. We are
~ seeing more and more students in our classes.

The teacher adv1sor concept had been abandoned.
The curricular associate's role did not operate as had
been expected.

‘ Respondents in this category also mentiqned that the
~administration team created a climate which fostered more
~discussion of educational philosophy and approaches than in

other schools where they had worked.

Change in Teaching/Administrative
Style

Five interviewees iﬁdicated that they had
experienced changes in their style of teaching qE
administration. - - |

Some representative commests follow:

Now I spend more time with individual students. I do

not lecture to the class

No Change in Role

More than one-third (13) oq)the interviewees stated
that their roles were unchanged as a result of experience in
LaZerte. This group, which included one assistant principal,

indicated feelings in keeping with the following:
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My role here is essentially the same as it was in other
high schools,

Now I spend.much léss time disciplining students.

N A1l five'staff memberé in this category profess a
common commitment to effective teacher—p&pil communication.
They subsﬁribed to flexibility in learning situations wheré

the group may -be smali or -large. Two-way communiqation was
- emphasized.
INSIDE INFLUENCES CAUSING CHANGE
What influences inside the school system have caused
changes 1in school practices at LaZerte? . s
This question was asked to explore the reasons for
changes in the way high school education is offered and

-~

pursued at LaZerte.

Budget Constraints

Table lb-ghows“that buagetar restrictions are
regarded by more than one-third (lg;M;f the interviewees as
an influenée affecting LaZerte's development.r |

LaZerte was opened in the early stages of the »
Edmonton Public School Board's three-year financial prog;ém
which made ma jor feductions in expenditures.

.If we had opened at another time - say three or four
years earlier - we would have been given more funding to
establish our programs. The greatest influence on school
policy has been the cutback in staff. b
‘ An 1issye closely related tq the budget is the degree

~of support offered by central office personnel. This will
be déalt with in following para%ziyﬁs. |

t
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Table 14
Influences Inside the School System Which
have Caused Changes in School Practices
at LaZerte as Perceived by Respondents
Frequency Numbter of
Category of Mention Respondents
Budget constraints and
staff reductions 16 12
Lack of understanding or
commitment by staff 11 6
TN
Lack of detailed support
from central office 8 8 {
The principalship 8 8
TOTAL* . I3 ' 34

"#*Some interviewees cited more than one influence.

i

Lack of ‘Understanding and
Commitment

The second most frequently 5ited inflﬁenée on school
practices at LaZerte involved the school staff. Abouf
'one—quarte; (11) of the respondents mentioned a lack of
understanding and/brlfamﬁitment by some staff members to
whateverlLaZerte was trving to do in secondary education.
These quotés illustrate.

. Some teachers who came here at the beglnnlng dld not
utnderstand what LaZerte was trying to do.

Some teachers here are very creative and 1nnovat1ve, for
some others here, teaching is just a job.

Central Office Changes

Onagof the major influences qn school practices,



Vv e -
\ AY
according to intervieweeg, was the changes in senior

administrative personnel in central office during LaZerte's
early stages of operation. Two interviewees put 1t this
way :

The new people who cnme in were not apprised of the fact
that LaZerte wns in a special category.

’
There were more changes in central office, we were

" caught in the middle, trying to implement an innovative
philosophy with a conventional, ordinary budget.

The Principalship

Several respondents (8) shared the opinion that the
principal is, and has been, a major influence in forging

ﬁ%Zerte's practices. It was emphasized that the principal

had created and maintained a clima-: thin the sc
. ’ j 4 :
which enc%graged experimentation. Tney saw the Pr L al

as enthusiastic and dedicated to devising new ways to meet
the needs of students. He was identified as the prime
mover in LaZerte's recent wave of innovativenprograms, the

grouping of subjects to form,community related out-of-school
) . N 4 . -

learning zctivities. e.g. CORE, CANOE. The feelings of
this\group‘are repfesented in the following quotes:

The principal was +the youngest principal in Edmonton high
schools , only about 28 when he was appointed. He has
gained the respect of people in the school board central
office. The principal has a very high threshold of ‘
tolerance towards experimentation. There is no doubt
that this school bears the imprint of his ideas
concerning the education of young people.

OUTSIDE INFLUENCES CAUSING CHANGE

. : - ) [} - .
What influences outside the school system have caused
changes ‘in school nracrticrac o+ TATanta
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No_Influences Identified

According to Table 15, approximately one-half (18)
of the interviewees indicated that they were not aware of
any influences outside the school system which may have

caused changes at LaZerte in school practices.

ATgble 15

Influences Outside the School System Which
have Caused Changes in School Practices
at LaZerte as Percelved by Respondents

<
Categqrv : B " amber
No influences identified ' \\ 18
Parents concerned about attendance /,,\\} ’
policies ‘ y ‘ 9

Soclo-economic features of the :
M.E.L. area . . ) b

Public image of the new high school

3
TOTAL - S sk

Parental Concérn.

About one-quarter (9) of those interviewed believed
that parental concern led to changes in the original
attendahce policy. Parents expressed their concerns to th?{
gchool board central office and conseguently the school waé
influenced to adopt a new attendance policy. -

Respondents in this cafegory shared the opinion that

the school did not have an efficientisystem to record student

- . - - . . "~ e . ~ .. “m



toy
MO?

ad .
-

rarents preferred more adequate controls and they questloned
the respon81b111ty given to students for their own learnlnb
Therefore a policy of closer school-home communication was

devised. This comhunication by telephene and letter was

'3

broadened to involve the general progress ¢ L.e student.

“

, ?}tendance Area

Students enrolled at M. B LaZerte were drawn from a
heterogeneous Socio-economic backﬂround The LaZerte
attendanoe area contalned one of the city's oldest areas,
as well as low income public housing‘and affluent middle
class subdivisions. 1In addifion, 300 students attended

LaZerte from the County of Sturgeon adjacent to the city.

~These rural student$ constituted about 20% of the LaZerte

‘enrolment. Thelr parents tended to be actively 1nvolved and‘
the pr1nc1pal belleved that the rural population had made-
an 1nterest1ng, positive contributiqn to LaZerte's

development.

Public Image of the School

‘A few (3) of those interviewed mentioned that
LaZerte has had to contend with & negative image since its
inception. "It was labeled a 'free school' even before it

admitted students."



Chapter 5
WHERE. IS LAZERTE‘GOING?

In your opinion, where is LaZerte going, is it becoming
more conventional or becoming less conventional®? ‘

The purpose of this'question was to have those

interviewed upeculate on the future character of the school.

Becoming Tegs Conventional

Tatle 16 shows that about half (16) of the
interviewees ‘shared the belief that LaZerte was becoming a
less conventional school. To support this view they cited
the CORE program and the Londdnderry Child Develorment
Center, which provided day care “or young childrens

CORE is successful and it is largely responsible for j
three additional irrovative projects (CANOE, Journalism,
Humanities) which w2_1 be operating next year. -

It is very unlikely that you will find a day_cére center
in any other high schools around here nowaday:.

Respondents in this group believ- .at LaZerte has
pasged through a ccnservatiVe.stage in ites develipment.
They identified a span of about two yéar§ during which_
LaZerte consolidated its early institusiocnal gains;
Statements ffom central office tendedkto’de—emphasize £he ,
innovative characfpr of LaZerte:

LaZerte was given no special'treatment, i waé deal®t wifh
like any other city high school.

The attitude of the school's administratioa



arding Lnnovqtion teoame less visible and teachers began W

thinking more oonservaTLVely.

Table 16

summary of Responses to Questionnaire Item 15,
© %In Your Opinior, Where is Lazerte Coing? Is
‘it Becoming More Conventional or Becon‘lnb
<Less Conventional?"

C e
3

- - Af
ol

Response “ _“Respondents
Lese.conventionel'“ | ‘ . i A -16
Undecided‘ : 3 | “ir o 11

 More conventioral | | ' 7
goTAL . - . N
. . ¢ P
- However, this group of intervj s believed that
LaZerte had a\solld baqe for 1nnovat1 tudents, teache;e:

“and admlnlstratlon had galned a better uudersfandlng of the

' sohool v - - - ' ‘i«‘ o g kS ,"".;
" N ‘ - v ™ > " ' \g o -
W ;. R R

Communlcatlor with central offlce 1s much 1mproved Lo
‘and projects.are rbw- 1mp1emented With much less N "~
corfusion and dlfflculty . Lo o

¥
Many students w?nked 1n the communlty through

the CORE program. g?arents became actlvely 1nvolved

in thé school through the CORE program on the Londonder”y

By

Chlld Development Center. : : A

Unde01ded

Nearly one- thlrd (lO) of the 1nterv1ewee ‘were

-

» undecided about LaZerte's direction. “Staff members in this

)
-

w



“ N L] K oV
’ . group.were dnablo or unwrlllng to perlC% whether the school
» R g' o

would become an ordLnary hlgh school or a less conventlonal

learnlnb faci llty

Thls;unde01ded group indNcated that LaZerte was
.

-
developing in two directions:
nx\*
‘The more cdhnventional learnlng act1v1t1es are.being made
more .cgnventional here while thg 1nnovat1ve aspect
.. is gslng deve oped 51multaneously
. %

—

S clalmed by the 5roup that much 1nformatlon on

the’ CORE pqogram was yet to be recorded. Aocordlngly, it

c'was very difficult to progect the . 1nfluence of CORE on

Ld&egzé}s future

There was some uncertalnty expressed regardlng “the

)

J

future av‘lJablllty of sufflclenf ﬁundlng to create and

S uu "
malntalg 1nnovat1ve prOJects '3&

By

LaZerte's future w1ll ultlmatel

1?_? | educatlonalidollar _ gﬁ)

f,,,. 49 h\ L
QQ .
y be determlned by the

- The proposed plan to rotate teachersiw phln the

system constltuted anothe% area of uncertalnmy regarding

*
3,

LaZerte s. future character and

F@le in secondary educatlon
t:‘in .

%nce made “to the 1nfluence of
?'7-
& Vihe pr1n01pal on the futureﬁhgiﬁ of the $chool.

There was frequent ref

The
.pr1n01pal was regarded as belng‘very open
o : .

W f

: L&
ang supportive .of
e .
* almost any inﬁovative idea:

~

Changes are occurrlng in the school because teachers‘
- are not constrained’ by the regulatlons of -this school.

- M — K 'Q . > ¢
K . . . = ’(‘\//rf\"‘
Becomlng More Conventional

-~ L.

%'minority of interviewees (7) eXpressed fhe opinion

that'LaZerteﬁwas becoming more.conventiondl

They mentioned
o/ o

s



the relatively tight educational buoget as a limiting
factor. T%oy believed phat innovative programs cost more
money than rehular procrams Consequently the school system
‘was unl}Vely fo maintain any sohool with. 1nnovat1ve programs

Some,1ntarv1ewees bellcved'that LaZerte had o ey

»

developed controls for students similar to other high

schools.  One feacher reported fhat according to LaZerte's'
attendance policy, "a letter is sent home to parents when a

student has accumulpted three apsences."
It was also*mentioned;that innovative programs are
only offered to relatlvely fa% studegts According to

one currloular assoc;ate. é@ﬁ
. ”«& o
Only 70 students out of abdut 1550 ane enrolled in the
CORE program ' , ) - ‘ g b

.

It was argued tha% 1nﬁovat1ve programs offered to a

m&ﬁ%rlty of students did not substantlally changegthe nature
A
o o

of the school. M. . _ e . | e

“waﬂ N Seva&alcantervlewees (5) stated that some recent

-

sﬁaff replacement% were carried ‘out without prlorplnterwﬁgms: S

‘“férrea to LaZerte have

Some teachers recently tra
f'novatlve approaches to

.little: interest 'in creatif

hlg}?ﬁChool gducation. g

T was ‘conceded,. however that.LaZerte would likely
. £

_ . \
remaln on’ the 1nnovat1ve side of the contlnuum ‘ o

-

We will always be an 1nnovat1ve school because some S \ q

dlstlnctlve educatmonal practices are Too well : .
‘L establlshed 1n this schbol to be eas1ly changed.
COMMUNIfY ORIENTED EDUCATION (CORE) -
~ The CORE program at’ ﬁ~E LaZerte Comp051te High School

e\‘ : )




was an innovative feature which had the potential to N

influence the future direction. of the school. PR
: ,\\ L BN

CORE was an® 1ntegrated course offered for twenty

Outline

high s 50l credits for full- afternoon study. (See Appendlx

o~ T —

C.) ¢ <E involved 31xty,51;;f{”_e Eleven studeﬁts'and three

adi « embers, two teachers*an one” community worker from

the idmonton Parks and Recreation Commission. The CORE
program was superv1sed by the school principal, and supported
by the Curriculum Development Department of tHe Edmonton -

Publlc School Board.

CORE was a communlty program which co=operated with

\

o g T
other communities (artlstlc, serv1ce, industrial, polltlcal b L3
. ‘.:;...,-.‘«

rellglous, legal and educatlonal)‘&}thln the city. CORE

5 :
“ vy )

students participated in a Varlety of learning experlences .

)

according to the topics being studied: Tho e studénts who

" wen@\%nto the community completed a log sheet before they

went ThlS log entry included the student's name, date and

v
V‘J\y" : »
@ b

looat1on of study in the communlty« : o -
'Students kept a dally journal to- record 1nd1v1dual
experienoes, suggestldhs, and personal reflections. Ghese"

~'exper1ences and ideas were shared w1th a small grodp‘of

-

students, a staff member, and perhaps, a few ‘parents, during -
qﬁhe we@ﬁly semlnar The semlnar afforded tha student the
fopportunlty to- develop greater understandlng of people, - -

organlzatlons, the 01ty, and the world. . His learnlng was ' _;}

AT ’L,-w
.‘—‘-“h’ // %“.“"

v
gayged by his effectlveness 1n the program and the world o
. \ T ) <@ o . e

{



;QORE was a process with several sub- processes It
o

was many activities at once, a case study in organlzatlonal
theory, participatory democracy, contemporary educational

- trends, and community development.
A,

Student and Parental
Involvement

'CRE was a‘regolar high school program in which is
emphasized the humanities and social sciences. Participants
were in Grade 11 at M.®. LaZerte and represented a wlde
ran%ﬁ bf lnterests, goals, and abilities.‘ Papental supporfiﬂ
‘was a prefequisite for s%ogent admission to the program.
‘Pa%ents.of CORE sﬁudeﬁts were expected to take an active

interest in the program by participating in seminars, helping n

determlne policies, and oﬂghaps offering thelr homes as

g

wmeetlng places, and sometlmee’ actlng as resource persons 1n

a” oW ) . . |
« projects. - I . R A
AR » : \ A TRV

=

Course Credits
& Students enrolled in CORE could nave obtalned credit

in the follow1ng cdurses:

Social Studies 20" : . | 5 credits

S Communications 21 or English 20 ~ 5 credits
_ fSociology.ZO or an gpproved optlon 5 cfedits

_: Spectal Pfojégts 20° Lo f, 5 credits

Yoo The Social Studies 20 course comprised the heart of

. (i J WY
. - - BN W5 .
. 2

theACORE'curriculum,.‘The central theme of’Social Studies 20.

andéChange in modern sociev§ Students were

was traditi
o W b

é{pectedl (6] 1nvest1gate the éffects of gradltlon and change ‘



in education, the arts, the law, communication,

transportation, religion, lifestyles, and sooial groups.

Community Resources

There was an attempt in the CORE~program to benefit
4

from 1nvolvement with a broad range of 1nd1v1duals and
organlzatlons foumg in a large modern olty Libraries, art

galleries, day care centers, ohurches, schools, societ
£

H
gervice agencies, and communications organizations were some, &
G

" community resources co-operating in the COﬁErprogram.

\ v ) e
Evaluation '

There was to bean, pn g01ng evaluatlon to measure the
efﬁeotlvengss of the program The evaluatlon was to focps on
two main concerns. Flrst the expan51on of learning B

opportunities,to$ tudenus, and - second, the development of

: B ¥ . _ o ‘ . » &
greater respeonsig@flity on the part of students and parents

L3

' = el . ‘s
in -the creation’ and maintenaﬁgg'of educational. opportunities.

Impact of the CORE Progra

It seems clear from the development of new 1ntegrated

courses that CORE has had qulte an 1nfluence orn. LaZerte

N

already. These new courseg, CANOE (Canadian Oriented

Education), Humanities 20, and‘JournalistBB are expected to

be avallable in the 1974 ‘75 school term. - CORE has had
sufrlclent success to encourage the prepar tion of other '

.
"

programs whlch are still in very~early stages of
development _ The CORE program is belng followed w1th-—~
inmeresi*by teachers fﬁ\otéér schools | ~
% . S
6 - .



PROPOSED SPECIAL PROGRANS. | | - ”5@@

Programs. such as CANCGE, Humanities 20, and Journalism

33, are based partlylon the CORE design with an integ?ation

'offoourses and’é relt »~ly nall number of students in a
fwwstable group. (Sée ~pper cvs D, E, . F )
| ‘These programs ul'c not revolutionary in nature,

although theyldo have some v1s1ble dlstlnotlve features.

They share with many approaches to 1nstructlon, the same
”§%eal of making the~ school experlence equally re&evqnt for > £

‘.

all students L f’ v L
: These programs wen'i beyond the electlve subgect

\ -system and sought to prov1de the flex1b111ty to flm the" ‘?
éngrmous range of talents and traits. students possess.

h Generally,,these cours%s recogn;zed the need for some
structure, sequence and dlsolpllne, but they proposed to ;
extend the ch01oe Qf subJects to selectlon of learning

W5

methods

'5\!:.'

- THE COMMUNITY SCHOOL j= .-
@ b
., The cOmmunlty school concept concerns the
relatlonshlp between a schdol and its communlty Acecurage
usg o% the term "community school" ind¥gates a comprehen;due
%pproach to educq&don-rather than edditional functions
appended to the‘feéhlar-instructional program. According to
é?milanicﬁ'§19?2), the concept of community .school involves a - o
blending of communify life with the program of the school; | ‘ ' %
the comnunity oriented school.represents & carefully proposed . :

H



&

effort to bridge the gap between the home and the schcol.

R
\ )

- " .

The M.E. LaZerte Community : i,
School Concept . ‘ - :
R
LaZerte.pas gone beyond most high schools to evolve

its own particular type of community school. This was the

result of several factors, the school staff, students,
[

G
facilities and equipment, -the participation by citizens,

variety of learning experiences, and the financial support.

Early Community School at N

LaZerte

" The community school concept impleﬁented at LaZerte
primarily involved‘the community use of school facilities
and equipment after regular schPol hours. Activities such
as children s day cgge church services, night classes, wor‘

experience, and erl fikgpal field trips were mentioned

earlier in this stui¢énd also by Winton (1972).

~

Deveioping'Community School

There have been some pOSitive moves in the direction
of meaningful partiCipation and sharing of responsibility |
by citizens outside the school - The principal reported thaf//
parents have become involved iﬁ’determining the content and
process for new spe01al programs sych as CORE; businessmen
havc he&@ed pay costs in the production of -a student “\;
newspaper The prin01pal also revealed that students have |
participated in existing community Programs by producing
griginal stories and drama presentations for day care

youngsters According to one CORE teacher, students-worked



7
at varied tasks such as: publishing a commﬁnit& newspaper,
visiting senior citizens, helping in a day care-center,
aging research Jor social agenciee, assistifg in a downtown
éoup kitchen.

Winton'(l9?2?160) reported difficulties experienced

by the LaZerte community scha&& in its formative stages.

Through time the problem areas have been reduced in number

and in terms of effect. At the time of the stgdy there was
a full-time community worker from Edmonton Parks an@ﬁéﬂ
Recreation working in LaZerte. According to the .principal,

this meant  much improved lidison with the parks and

recreation organization. /The matter of security and

»

supervision had impro Arrangements were being made to

cover additional majfhitenance costs.

Community Newspape

One of

13

latest developments in the community
‘school process was the appearance of the community

newspaper dlrected at citizens of the communlty arbund

\

LaZerte in North—East Edmonton. The paper aimed to se\re as

a Communlcatlens link between the many communlt 1eagues in

North-East Edmonton. A local shopping mall helpe defrayv

A\

producﬁioﬁ costs. There were six students working'on'the

!

-

paper and recelglng Spe01al'PrOJects hlgh school credits.

Tt was to be expanded to include about twenty-five students

in ti= follow1ng school year (197h—l975).

' R
Ed
'
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Chapter 61\
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SUMWVAEY OF THE STUDY AND DISCUSSION

There is a discussion of some issues cdrawn from the findings

and suggestions are put forth for further research.

SUMMARY OF THE PROBLEM AND 'RESEARCH DESIGN

Purpose of the Study

The purpose'of this study was to produce a

description of a new “innovative“ high school in its early

years.

staff members were sou

The school,

opened in September, Aﬁﬁo Spe

1.

“«x! N

D

the following:

M E LaZenﬁe Composite ngh School

mn Narch 1974 with respec to

~
Y

Did LaZerte possess ary unique characteristics
with respect to instruction whem you joined the

staff?

Who were the innovators?

influences that affected the school? .

What strategles and prov1§lons were arranged to

establish and maintaln the school? )

Do you think of LaZerte as
now<?

LY

What -are the current goals

/the staff to these goals°

nJ

Are staff roles in LaZerte
they undergone chande?

Wh&t influences inside ‘and

[S 78

an irnovative school

ard the attitude of

distinctive? Have

outside the school

study 1s presented in this chapter.

V&

cally; the perceptlonsaof

What were the theoretical

Fiahd
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-
system have cansed changes in school practices?
, 1
i.... 7 8, Where is LaZerte golng?* Is it becoming more

ST et conventional, or becoming less conventlional? -

For the purpose of this study, the concept of
innovative was considered to be descriptive of some new
me thod that differs from standard praotice. Innovative
refers to institutions which are characterized by major
changés. They are dominated by novel ideas and themes,

they exhibit a discernible movement in new directions.

Research Design

\

\ The data were gathered for this stqdy,from printed
materials and personal contacts. ~The usg of semi-structured

a
-

1nterv1ews facilitated collectlon of de %iled responses to

questlons and enabled the 1nterv1ewer fo probe theigaasons
a&y - . ~J5@,*

X \ ;.n.il-
‘ 'af?' Ty
Data were collécted in a five- week pﬁrlod durlng

February- and March 1974, | '
' Bhe interview sample consisted of 34 staff members

out of a pos51ble total of 76 staff members. gﬁéadhers from

all subgect areas were included in the 1hmple. In addlxlon,

interviews were conﬁycted with two admlnlstrators from the

central office of the Edmonton PubllQ&:;%OOl Board. ..

’ The -results were presented in- sequencejln Chapters

L and 5. 1In some questions, for example, those dealing with

-
problem areas, the results were discussed issue by issue.

.
o
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' SUMMARY OF FINDINGS

The f;ndings of this study are summarized accofding
to the eight broad categories originally set out as the
basis for this research.

Did LaZerté possess any unique

instructional characteristics
when you joined the starf?

The majority of teachers indioated that they saw:
attempts at LaZerte to individualize instruction and
implemenp the teacher-advisor congept as unique directions
in education. There ‘was a widespread feeling the LaZerte
teachers tended to be more tolerant of 1nd1v1dual student
~differences.. £here appeared to be d’Iack of understandlng

among a minority of teachers regar%%ng‘theueducatlonal“,

thru§t of the school.
a

Who were the innovators? What L ; -
‘were the theoretical influences : ¥ .
that shaped the sc@g 0l?

Less than fifty percent of the injérviewees were able

'to identify 1nnovators in the early stqg of the school's

history. The 1nnbvators most frequenti%'ldentlfled were

either principals or a531stant—pr1n01pals. Centrai’bfflcei

-

admlnlstrators were the second most frequently mentloned

—

group. ' -'.' S : - \
. -»Q “ :
Approximately one-half of tlfose interviewed were

unaware of any particular theoretical,influences Mhich
impinged on the innovators in the school's eariy stages.

About one- thlrd of the respondents reported that LaZerte‘
N Qk'

»
.

&
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. ratio o faCilitate devélopmert of hew practices.

v . ' o 81
was based on the Trump Model, or other unspecified schools
\

ir the United States.

What stratecies and provisions
were arranged to _establis!: the
school?

Administrators from the school board offices.were

seen as the prime movers in LaZerte's inception. In

-1967 the first prinCipal deSignate vas appOinted to

" plan, to organize and ﬂj'elop a school which would Pprovide

each student With an ind1v1dual program to meet ‘his unique
*

M-requirements The N E. LaZerte Planning Committee wa s

convened in 19€9. The st.hool staff was compieted in 1970. A

The maJority of interv: weee believei that teachers

of - those interViewed r ‘orted that

fac111t1e§ and equ; ment WEre adequate or ‘better.

&)

gy
’ Nearly fifty percent of the respondents 1ndicated

that LaZerte should have a lower than average pupil/teacher

i - - I loa

Do _you_think of LaZerté as Ve ,
an innovative school now? , _ ' ¥

+

The majority of respondents believe that LaZerte was

an innovative school. Over ninety percent of those
interviewed mentioned that the prin01pal had created a
climate that encouraged innovation, a climate which set.

LaZerte apart from most high schools

About two-thirds of the interviewees perceived CORE
VN

¢

A

EV I
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i . ,
and other;speciﬁiwprograms giving LaZerte an innovative

character.

About onewthirdlof those interviewed viewed the

learning packages as an innovativq:feature,

.y,

What are the current goals? What
is the attitude of the staff to

o

*hes€ goals”

Approximately fifty percent of the responderts
indicated that current goals at LaZerte were consistent with

. 2
the stated School goals.

L , Nearlgﬁene*half of the interviewees reportec that
R : oy .
current goals were either urclear, or they were the: same as

s

those in okher high schools.

Ty,
-2 5

et ‘ About sixty percemt of staff mémbers interviewed were
dissatisfied'with tbe perceived cﬁrreni goals. However, |
when a@ked if new goals should be~ developed these

v;néérv1ewees stated that current goals were Worthwhilé.
. , “ ‘ ) g .

‘ Afe staffjroles in LaZerte -/

distinctive? Have thev T S : e
undergone change? : . ‘ \

About seventy flve percént of those 1nterv1eﬁed-

~believed that teaohers and currlcular assoc1ates in LaZerte e
’d,; had greater freedom regardlng classroom dec151on maklng,
than teachers ld conventlonal sohools . |

| | Approx1ﬁately two- thlrds of the respondents percelved

- some chaqge .in their teachlng or admlnlstratlve roles durlné o

their tlme at LaZerte

7

‘ The number of assistant pr1n01pal&_had been reduced



)
~.

from three to two. (There waZ also ohe“déﬁuty-pfincipal).

N

~ The curriculdr world éorcépt was abandoned along

%ith the’ teacher—udVL 50T ccncept.

'
e . , . X

What influences inside and
.outside the cchool system )
have ‘caused changes  in '
school practices?

Budget feductions were the most frequently cited-

influence inside theé school systéem affecting 'school

practices. .
- Mdre‘than fifty pertent of the interviewees perceiyed

o 1nfluences outsrde the system whlch caused chcnges in

~

Lauerte

Where is LaZerte g01ng° Is it
becoming more conventional,
or beconlng less con\entlonalo’

’

Approx;mately fifty percent of the interviewees
~expressed the opinion that LaZeite  was becoming a less
conventional gchool. C .

About one-third of: the respondents were undecided
‘.
regarding the educatloncl direction of the schocl.

[

!
|

I’@__a;_s i . T
It seemed that iﬁstitufioﬂal{goals constituted
a problem for LaZerte teachers. About half of those
' ihtérviewed reported the currgnt goals to be unclear.
| - This difficulty w1th goals may be attrlbuted to the
lack of cuntinuity 1n the pr1nc1palsh1p in the school's

egrly phises, It could be related to hiring procedures and




staff turnover. . o -,

‘\ ; B
Administrative Change

\
—

. One assiStant—principal was trénsferred to anothef
school and the‘vécancy was not filled. This issue raises
some questlons How does one reconcile a reductlon in
human resources with 1nnovatlon7“Should educators take

positive steps to obtain add’™ 1o ' public Support for - g
education? It seems reaso ble g Jggest fhet adequate‘

. resources‘should be.proyidcl in-~ or to have a reasonable
expeetatiqn of successfully QChieving an innovstion.
Leadership | . .

It was clearly 1ndlcated 1n the- data obtalneé that
the current pr1n01pal was. perceived and regpected as a . ng
leader who was well suited to a dynamlc high school. ' Tne
;pr1n01pal was seen as a leader who tgok educatlonal risks,
and who could tolerate the uncertainty of evolv1ng new
practlces He maintained a climate of freedom, growth, and
“trust. Wthh is necessary in a school that seeks to be
respons1ve to the needs and concerns of students

i~ These leadership qualities are COnsistent withlthe'
essential charaeteristicswof an~effective sesool leader.
fherefore, the principal should have a greatef role in

staffing and budget décisions for the school. o .

Teacher Advisor o

I

The teacher-advisor concept was intended»to make

teachers more accessible to students,® to maké the educative
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‘ \

process more personaliz The teacher 1dtisor concept
1mplemcnted at LaZerte seemed to help fulfill the need for
more humanized etperlences in schools .

In the third year of operation budget cuts played a
large part ¢n the disappearance of the teacher-advisor
function. ThlS poses a question for schoo. leaders. What
ef}orts can be made to compensate for the loss of the .

teacher- adv1sor°

CORE Program
The CommunityeOriented Education program‘suggests a

N

comprehensive approach to education. LaZerte S CORE project

has 1nsp1red the development of similar COurses CORE was

'ntellectual community. It gave students a

a social and
more signific‘ t part in de01d1ng what -the school a8 to be,

and what learnlng routes they Were to pursue’ CORE Seemed ?
to reduce'the gap between theory and reﬂilty and many of. 1ts
students seemed’ to learn w1th more enthu51asm and 1ntcns1ty

This comprehens1ve approach to learning was one of
Lazerte's most 1nterest1ng programs.

The 1ntroductlon of ‘the CORR program and its measure
of success to date ralses some questions. Was there
observable progress by students° -Did it prepare students
for the future? What were the needs, capecities, and

interests of students? What were the resources, expectatlons,

and attitudes of the community? What were the f%nan01al

costs involved? L




o

' 3UGGESTIONS FOR FURTHER RESEARCH™ -

. 1T%5¢ cape study was carried out to chart the
develépmert 0i an innovative school ir its fourth year;if
‘operation.

A lonsitudinal étudy of M.E. LéZerte Composife High
Schogl shcul§ be condﬁcted over the next few‘years to
provide a cénstanf flow.of information. This would be
Valuable~to'those within theé school and to others.

| An in-depth study should be undertaken on the

Gommﬁnity school concept,vthu CORE program and sihilarA
prcgrams. It would be beneficial to learn more about the
effecflveness and appllcablllty of such programs; also,
the flnan01al costs 1nvolved.

A qtudy of staff roles in preparing for change and
the irput bv students and the effects on teacher and student

morale should be made.
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Interview Schedule

M.E. LaZerte Composite High ESEchonl is thought of by

many people as an inrovative high school. I am i.nterested

in learnini how members of the LaZerte ctaff view the

1.

school.
dl cu;“
a)
b)
2.
.3.'
4,
5.
6.
7. a)
b)
8.
9.
10.
11.
- 12.

:I would really appreciate the opportunity to
with you'some aspects of M.E. LaZerte. !
When did you join MJE. LaZerte?

When you jolned-:the staff, what unique directions was

LaZerte taking in instruction? What were these?.

R4

Can you tell me who .the 1nnovators were in the early

‘stages of the e?hool s history?

Were the lnnowators influenced by any partlcular

educational theories? A

LR

What strategles did the innovators use to establlsh
LaZerte°

Do - you belleve that there were adequate prov1sfons"

made to facilitate zchievement of the Qchool s
goals° .

Do you think of LaZerte as an innovative School?
| °

(If yes is answer glven.ébove) Could you discuss

what 1s innovative about thHe school now? ‘ . '

(If "no" is answer given in questloh 6) Caﬁ you
explain why you think LaZerte is not 1nnovat1ve°

~+ Particular reasons?

Accordlng to your understanding, what would you say
are the current goals at LaZerte?

In your opinion, what 1s the attitude of staff

.memters to the current goals?.

p

Do youabelleve that LaZerte should develop new go&ls”
If 50, how could this best be done? ,

Do vou consider the teachers /admlnlstrator s role in
LaZerte to be different from that in more eonventlonal
schools? In what ways?

Has your role as a teacher/administratorlundergoﬁe

<



13.
14,

15,

\;chanﬂc Jur it your time in thic schpol?  n whi!

ways hags 1L chaneed? : , \ i
. AN o

What influences inside the school aystem have caused
change. .in schoc! prootices ot Lilerte”

Whpt iafluences out.ide the o
caused change.: in ..choo. prage

N )

ices at Lo ortias .
. - Co A . ' ¥ 4
In your opinion, where is Lalferte woiwmyr? I i
beceming more conventional or beecomirt: lesgs ‘
conventional? Could vou cive me reasong” ’ oo
. . ~ . i .

school uyvsten tave
t

ct
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List of Interviéwees : \\

>
Eric AbellL7Physical Education Curricular Associate
Kent‘Ackro&d, Mathematics tecacher . : ' "K,»
Dick Baker, Principal |
'Den{gﬁgzgkeman, Assistant Principal.
Jorn Brauer, COﬁE-teachér‘
ArnbldECollins, Science teacher |
Joseph Danyluk, Phys. Ed./Counsellor’
Mrs.. Shirley Denkhaus,;Eﬁglish teacher
John Dingman, Vocationai Education Curricular Asgociate
Bill Dymianiw, Assistant.Principal , _ S 8
- Anthony Fisheg, Mathematiés teacher .
Millard Foster, Music teacher
Péter Harris, Séienge teacher
- Gene Hartson, English Cﬁrricular Associate

Kurt Heise, German teacher

"William Hrychuk, CORE teacher

'Gebffréy‘Hughes, Fine ,Arts teacher . -
Rena Hughes,‘Ehglish'teacher N T - ‘

Dr.hJéke Isaap,'Mathematics Curricular Associate
Mrs. Sonya Kunkel, Mathematics teacher

 Robert Lamb, Social Sfudies~Curricular Associaté
Ray ;aUtt; Grapﬂic Arts teacher

Errol Miller, Phys. Ed./Social Studies teacher
Thomas Mowat, Science Curricular Associate v

Gorgon Muir, Business Education Curricular Associate

John Pankhurst,AAssistanf Principal
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\

John Renfree; Busingss Edugation feacher‘
Haroid Siﬁons, CShnZelling Head

John Simpson, écieﬁce teacher

’ Willié@ Sommerféid{ Social Studies teacher
Mrs. Rynie Stewart, Home Economics teacher
Cliffora\Wilkinsoﬁ, Social Stﬁdies teacher
Peter Wooa, Libférian'

Mrs. Orasia Yeren;uk, Ukrainiaﬁ teacher

Eldon Bliss, Supervisor of Elementary Educétion

Len Garrett, Assistdnt Superintendent, Staffing

A 4
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Cdtego-ization of Resgspondents in
the Study According to
Subject Area*

Subject Area | ‘ : Number
English , | ' 3
Business Education . . | 2
Fine Arts 2
Mathéméﬁics L
Modern Languages 2
Science - ‘ ' g
Social Studies ; | "’ o 55
‘Tech.-Vocational ' ‘ : W 3
pther;:' |

Administration o . L
Counselling . T - , ’ 2
Library . ' .- o 1
Physiéal Education . / . , 2

TOTAL | ' . ‘. 34

*Two. administrators from the :central office of the Edmontone«
Public School Board were also interviewed because of their
significant work in the establishing of M.E. LaZerte
Composite High School. . 5 -
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Categorizatisn of Respondents 1in the
Study According to Position

‘Position Number . Per Cen%

"Senior Administraticn® n 12
Curricular Associate? ]7 1 21

Teacher ' 23 | 67

4Senior Administration indicates a principal or an aSC1stant
principal.

Currlcular Associate is a department leader with teaching
‘duties.
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Commurrity Oriented Education Program

LY
©

General Objectives: _ /

wi

Proce:ss Oblectives:

.The CURE Program will:

l.

5.

Develbp a close relationship amorg students
arnd staff based on mutual trust and
uriderstanding. .

Emcouragescommunity decision-making through

asstive participation by students, parents
amd staff,

U%ilize the human and physical resources of
thee entire city as a major resource for
lesarning.

Alter course content (within the scope of
tive program of the Department of Education
far Social Studies 20, Communications 21,
Sowciology 20 and Special Projects 20),

- timetable structure, instructional

procedures, age groupings and grading

‘procedures so that learning is a more natural

amd coherent activity. related to individual
needs and concerns.

Emcourage studénts to assume a major role in
de termining the nature and direction of their
learnlng

Outcomﬁ~0bjectives

Students will:

1.
2.

Lerarn and act with independence.

. E¥fectively employ ‘basic skllls of reading,

wrltlng, speaking, listening and problem
seiving. o :

Uraderstand their own emotions and emotions of
@thers; possess skills and attitudes for
effective interpersonal communlcatlon and
ca—-operative action. :

Urrderstand soc1al processes and press1ng
social issues and participate actively and
effe-"ively in the life of communlty
argan-zations.
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¢

5. Continue to develop strong individual
interests and aptitudes.
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CORE Program

Working Paﬁer 1l: Maclow's -~
principles of "eupsychian" o
management o .

As we work out guidelines for the operation of the
program, it might be valuable to keep in mind the following
management principles proposed by Abraham Maslow.. According
to Maslow, our decisions should reflect the assumptions
that: S :

a) everyone in CORE is to be trusted;

b) everyohe in CORE is to be: kept well-informed;
c) eeeryene in CORE is able to achieve;

a) evefyone in'CORE is improveable;

e) everyone {in CORE is able to admire (competence,
.beauty, eltc.); . :

f) everyone in CORE prefers working (at mez..ingful
- _work) rather than idleness;

g) everyone in CORE has common objectives for the
. program's well -t 2ing;

h) everyone . .in CORE .prefers to feel important and
likes being told so;

" i) everyorie in CORE prefers to be seen as a whole
person rather than just a role or part;

j) the formal distinctions between ‘staff and students
~ in CORE are of little consequence; ‘

k) goodwill exists among CORE members; and

1) hostlllty is reactive (it pcints to real ©
grievances) rather than basic (people belng just
plain snarly). .

for everyone in the organization but be prepared to make
exception for those who, it becomes clear, are playing us for

suckers.

Maélow goes on to say that we should assume these hold
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CORE Curriculum

1
English - Communications 21# and 21B
Objectives:

Development of: basic skills of writing, reading,
viewing, listening, speaking, acting..

N.B. student involvement, excitement, enjoyment.
Activity:

Alcohol and Drug Abuse

. Don Mabbutt and Sherry Fulks are- spending time with
Mr. Mike Shields of the Alcchol and Drug Abuse
Commission. It is a heavy commitment: lectures on
Monday and Wednesday evenings and afternoon se851ons

. on Tuesdays and Wednesdays.

T A1l services, such as the drug treatment clinic, are
open to the students through Mr. Shields.

Don and Shérﬁy's objective is to be able to conduct
a program or.. alcohol and drug abuse -for CORE.

Specific Objectivés:
Learning to listen and observe structured lectures
and interviewing patients. Writing notes and
preparation of a course. Lecture to students and
teachers - teaching a course.

Social Studies

Major Problem:
Change Versus Tradition

Have traditions and departures from traditions sergpd‘\
to enhance the dignity of man?

Objectives:

l. To show that the most intrinsic values of a
people are subject to influence and eventual
change as a result of cultural varlatlons, and
that these same forces arne operatlve in any -
society, historic or modern. ,

'J' 2. To show that any society experiences the forces
of change and how its traditions have yielded to,
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and resisted these forces.

3. To show the inter-relationship of cultural
patterno and values.

L. To be able to identify the values of a society
and understand how these values influence the

activities of the society.

Activity:

Alcohol and Drug Abgse .
nge as‘Englishu
Specific Issues Taken from Objectives:
1. Issues and Themes: Law - rights and
responsibilities

, liberalism vs.
, absolutism etc.

- elite vs. mzsses

2. Social Groups ' ‘
- individual vs. group conformity /

3. Educational
- indoctrination vs. objectivity

,Sociology
Objectives: .
1. I'o develop a sociological oriéntatiqn.
‘2. To undergstand how soclety operates and changes.
3. To understand some of the problems of today's
complex society - what gives rise to these
problems and some solutions.
Activity:

} Alcohol and Drug Abuse

Same as English : .

Specific Issues Taken from Objectives:

Canadian Culture - affects

Groups of Socialization
Structure of society - class groups
- Minority groups in soc1ety

Crlme, Punishment
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Writing of IhStructional Objectives

The job of writing detailed objectives related to
the broad Provincial objectives and the subsequent ’
activities used to fulfill these objectlives will be
undertaken by five university students.

Rose Marie Chapelcky
Laura Collins
Candace Kenyon
Donald Schuh

5+  Michael Yusep

Flw

'These;stUdents will work with Dr. T. Aoki, R.P.
Baker and J. Pankhurst. -
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February 6, 1974

MENMORANDUM

TO: J. Parnkhurst
Assistant Principal

FRONM: R.P. Baker .
Principzl : ' o a

RE: Recommendations - CORE Program .

1. 1974-75 CORE program will dperate with between
. s 60 and 70 students - .teackers, Mr. Brauer and

Mr. -Hrychuk.

2. Present CORE students will be offered a. regular’
Grade XII English ard Social Studies program with
the exception that an attempt will be made to
team teach both subjects. This will make it
possible to group Social 30 and Economic;_BO
together and English 30 and 33 together.

3; An atteﬁpt will be made to timetable the Grade’
XII program in the last period each morning.

L. In ordér to make two complete classes of Social
and English (i.e. 70 students each) it may be
necessary to accept students other than present-
CORE students -into the classes. ‘

5. A research proposal should be submitted to
Research'an! Evaluation to provide for the -
developmert of the CORE program at the Grade XII
level.: : :

6. The Crade XI CORE program"will be advertised in -
other high schools. '
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. Canadian Oriented Education Program

DESCRIPTION

CANOE is a Grade Ten program offering 21 high schiol
credits for full afternoon study during the 19,4-75
school term. It is designed to involve a maximum of
70 students and 2 teachers, plus numerous resource

- persons. '

In the rapidly changing lifestyle of today,

education offers few opportunities for a student to
establish a meaningful relationship with the past and
with other people.

This program will offer the individual an opportunity
to appreciate his natural ‘and historical heritage by
providing ar. educational vehicle by which he may
experlence the very" processes belng studled

The subgect matter being studled will be centered
around two large canoes and "what they .are all
atout.” This will inevitably lead to a stuqdy of
early Canadian history and the geological and
geographical factors which influenced Canada's
economic, political and sociological development.

"As a result of many of the field experiences .in the
course, the student should gain a lasting knowledge
of many leisure time activities and skills.

"In addition, students will have the opportunity to
stretch to .thHeir full stature by .learning for
themselves what they are capable of phy81cally,
intellectually, emotionally, socially and .
spiritually. If sStudents, through a set of learning
experiences, can' learn more clearly what their full
- stature is, they should be better prepared to meet
demandlng s1tuatlons. .

-

GOALS

To provide gtudents with opportunities to ergage in
experiences which will prémote their continuing
growth toward: :

(1) Attitudes, skills, and knowledge essential for
" effective living in.a changing world

(2) KXnowledge, attitudes,- skills and self- .
- .~-understanding regarding their physical and
mental health - -

o
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(3)

(4)

(5)

\

(6)
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A philosophy which 8tresses refard for human
werth and for the vnlues"3onducive to ethical
and moral behavior

Effectiveness in communicating ideas and
feelings -

’ L . N
Confidence in their own abllities, their sense
of responsibility, and their.satisfaction and

“.enjoyment of life

An understanding and appreciation of the use of
leisure time 3

TIVES

OBJEC

(1)
(2)
(3)

()

(5)

To providehan opportunity for students to
recognize, develop, and arply skills in

organizing’oneself in relation to community.

To experience learning'situatiané.which require
knowledge of and an ability to utilize ,scientific

problem solving method.

To provide a variety of learning experiences
which are not within the average: classroom

situations.

To’deVelop research skills and to communicate in
writing, speech and visual media.

To develop an ability to examine various
Canadian literary works of specific periods and

" discuss their contribution to the nation and to

(6)

(7)

(8)

(9)

. (10)

literature.

™

To develop. student facility in analyzing culture
through the use . of specific theoretical models.

To develop an ability to examine a pasf culture,
relate it to present North American culture and
hopefully predict what may happen in tHe»future.

To develop an awareness .and appreciation of the
Natives of the Plains. .

To contrast and compare past-cultural values’
with prb@pnt cultural values in order to develop
an understanding of how cultural values and
systems are reflective of their period - why
some traditions remain, while others change.

To develop an awareness of the many oﬁpdrtunities
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for personal enrichment provided by the
landscape of our province. . '

(11) To provide-an opportunity for students to gain
knowledge and skill in leisure time activities.

Iv. COURSE OFFERINGS PR
- The CANOE program offers credit in the following

courses: '
Social Studies 10 5 credits

English 10 5 credits .

Sociology 20 3 credits

Geography 20 T 3 credits

Special Projects 10 5 credits

\

The focus of this integrated course will be Canadian

studies - historical, economic, sociological, .

political and geographical. The courses listed above
- will be designed i fit into this broad spectrum. '

V. STAFF MAKE-UP

Teachers in the program are Mr. Mdrshall and Mr.
Nilkinson of the Social Studies department.
‘Supervising. the program will be Mr. Lamb, Curricular
Associate for Social Studies and Mr. Baker, Principal
of M.E. LaZerte Composite High School.

.AssiSting_the teachers will be interpreters from the
Fort Edmenton staff, as well as other community
resource persons. '

VI, - STUDENTS IN PROGRAM

Up to 70 students will be enrolled, in this program.
Basic requirements will bé student desire and active
parental support. Past achievement will be N
instrumental in the selection of students if an over-
application should occur.

VIL. ~PARENT INVOLVEMENT

Parental support is a prereqyg e for student _ .
admission into the prograr. ts will be expected

to play an active role in e Program.

*Mr. Hartson, Curricular Associate for English, aud his
department will act as consultants for the English portion of
the program.
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Humanities 20

‘Rationale

Humanities 20 - an alternate approach to English and
Social Studies at WM.E. LaZerte. .

. There is an obvious overlap and possible integration
between the existing English and Social Studies programs in
the Alberta high school curriculum. This overlap makesg
pcssible an integration of ‘these courses. Each deals with
Man's creative ard social activities separately. These
aspects of life should not be divided because they do not
reflect reality. Culture is the uum total of a people's
activities and cannot be viewed separately ard distinctly.

3

General Statement

Humanities 20 will be an integrated program of Social
Studies 20, Communications 21, A and B, Literature 21, A and

B, and Sociology 20. It will be a survey of certain erass in

EuropeaQ history, ranging from Ancient Greece to the English
and Italian Renaissance. One of the main purposes will be

to compare and contrast the chosen eras with modern North
American cultural and political values ard processes. It
will involve in depth studies of art, architecture, music,
and literature, as well as the social and political aspects
of selected periods - hence the title Humanities 20.  The
course content will follow the prescribed Alberta Departmernt -
of Education curricula for the respective courses.

This integrated course of studies will centey on the
th.me that "the activities of Man reflect the age or culture
ir. which they were produced,” and Frye's thesis that all
Western cultures have the same elements present, but in
different broportions, certain. traditions and changes within
the cultures determine which element will be in the .
ascendent. Student éctivit;es and evaluation will mainly

‘involve seminars, research« pdpers, and oral Presentations.

These zctivities will be determined by students and
teachers. : :

General Learning Objectives

to create better interpersonal relationships between
students and teachers, and students and students.

to develop a sense of consclousness and belonging to-
a specific group. ‘

f

-~
.
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to provide work study periods which do not have
artificial time restrictions superimposed upon

to provide a variety of learning experiences which
GO not normally occur within and without the average
classroom situation, :

to provide studerts contact with community resource
bersonnel. . .

research paper on topics presented.

to develop facility and comfortableness in oral
communication in formal situations such as debates
and oral class bresentations. :

to develop an ability to examine various literary
works of Specific periods and discuss their
contribution to the culture and to literature._

relate it to present North American culture and
hopefully predict what may happen in the future-.

to develop a knowledge of specific areas in various
cultures. : .

to contrast and compare past cultural values with
bresent cultural values.

to develop an understanding of how cultural values
and systems are reflective of their period - why some
traditions remain while others -change.

Teacher's Role
Both teachers wil]l teach in areas of competence
and/or,inQerest; the areas will not necessarily be the
disciplinary areas in which they are bresently engaged.
Each téacher will act as:

1. a co-ordinstor



2.

3,

a.resource person
\
an evaluator

-
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Sample Outline of a Partial Unit.

SUBJECT: ROME 13T CENTURY B.C.

Lectures and readings examir .ng the political,
social, and economic condit.ons up to the time of
Marcus Antonious' death. '

Coricepts to develop in zeminar

(a) Culture is an integrated "thing"

\ .
(b) Why certain traditions must change when
certain economic changes occur
An examination of Shakespeare's
Julius Caesar & Anthony & Clecpatra
(a) Literary aspects
(b) How accurate is Shakespeare's knowledge of
Roman History? '
An examination of Shaw's
Czesar & Cleopatra
..\’-
© (a) Literary aspects
(b) How was structure of drama changed?
(¢) How accurate is Shaw's knoWledge of Roman
History? '
(d) A sociological examination of Shaw's concept
of modern social problems. :
An examination of the reflectiVity of the art of
Caesar's time and Shaw's time in-relation to the
social problems.’ :
L8



Available Resources for Humaqities 20

Audio Visuals

‘Language Signs and Symbols

Media and Meaning
Towgrd the Year 2000

- Man the Measure of All Things

Man's Search for Identity

Greek Mythology .

Myths and Legends of Ancient Greece
Dramz of Cla081cal Greece

Fundamentals of Writing

Earl;EEndlish Drama

The Renaissance

The [Renaissance - The Age and its Arts
Eliz apethan Age-

Approx1matel§\1500 slides (pe . 1)

Textbooks

Tudor Peace - Egan
The Humanitlies in Three Cities - Fe:r *
The Humanities in Florence - Fenton

.Viewpoints 1in World History - Feder

Praeger World History of Art

The Shaping of Western Society - Fenton 

Europe and the Modern World - Saywell
Civilizations at War - Parry
Ancient World - Tenen

Ancient Times - Breasted
Dimensions of -Man

Sociology - Landers

A Social View of Man - King
Autoblography of Malcolm X

Worlds in the Making - Dunstan
There is No Finality - Hunkin
Man's Search for Values - Chamberlin
Dynamics of Changeﬁ abun

Our Heritage from the Past - Hardy
Ancient Hellas - Lamb

Anthology of Mythology - Lamb
Dictionary of Classical Mythology
Myths - Kerr

Ancient Myths - Goodrich

Gods, Heroes and Men - Rouse

Greek Gods and Heroes - Graves
Mythology - Hamilton

Beowulf - Raffell

118

rq:’



119

The Individual and his Society
Renalissance Italy - Brucker
Renaissance Detate
Feudal Institutions
" Shagkespeare
Anthony and Cleopatra
Caesar
Henry IV, I
Richard III
Richard TITI.
M:dieval Myths - Goodrich (Mentor "Beowulf”)
One I'lew Over the -Cuckoo's Nest ,
Siddartha N
Flowers. for Algernon
Inherit the Wind
1984
The Godfather
Canterbury Tales
Prose for Discussion
Adventures in English Literature
Man for All Seasons
Caesar and Cleo
Thebian Plays
Aristian Trilogy
Iliad
Odyssey

5
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" February 18/74

Journalism %? Priogram

Introduction

Journalism 33 encompasses all aspectgof researching,
writing, and, producing a newspaper. It is intended
that the student enrolled in this program will become
familiar with the art and technology of modern
newspaper production. For example, one of the
primary projects will be the writing’and: producing

of the monthly community newspaper COLLOSUIUM..

This involves strategy of interviewing, interviewing
techniques, story and article ertlnh, journalistic
photography,. editing, editorializing, photo
typesetting and printing. Journalism 33 brings
together two closely associated subject areas
(English and Graphics) and illustrates the

.importance of these fields as they affect our lives.

Objectives

(a) To prov1de an alternative approach to
© - improving the language skills of listening,
reading, speaking, viewing and wrltlng as
they relate to everyday life.

(p) To provide a means for the school \to te of
service to the community while dev loping an
enriched learning environment for the .
students.

(c) To 1ntegr39e the te@ghlng of ‘language skllls
with the technology of newspaper productlon.

Specific Courses Involved

Students enroling in Journalism jj/fii7 receive

credits in: » ‘ /

English 33 S (5 credits)
and -
I.A. Graphics 20 - (5 credits)

Méximum Registration 25

Schedule will involve 160-minute perlods on alternate
afternoons.
x
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Physieal Edvcation 20 - Experimental

)

Introduction:

The program is intended as a variation of Physical
Education 20 incorporating co-educational activities, small.’
grdup instruction, and contract evaluation techniques. '

Objectives:

1. Development of a strong body and soundly
functioning body systeme. '

2. Development of recreational and utilitarian
skills. ,

3. Development. of a wholegome interest in physical
activities for wise  andgconstructive use of
lelsure time.

4. Develepment of desirable standards of behavior
and the ability to get along well with other
people.

'5.' Developing the ability to analyze situations and
.’ evaluate one's own abilities and limitations.

6. Developing the ability to relate oneself to a
situation through fulfilling personal contracts.

Content Areas:

s
/

History _ Rules, Officiating Skills & Techniques

Terminology Selection & care of Games and Strategy
equipment

Head up variations

gamées and

fun and

enjoyment

CORE_Subijects:

" Optional:
Agquatics Dance
Volleyball Gymnastics
Fastball
Badminton .
Skating 3
Handball Y
Basketball R



Scope: 5

Y
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-

"CORE subjects are wide' ~d to include as many of the
followin“ as possible'

"Outdoor educatlon o Skiing
Bowling ' Snowshoeing
Curling: Field Hockey
Snooker Weight training
Canoeing ' Tobogganing
- Zroup games Yoga C
Fanily game\*&ﬁ—\ Cross country skiing
. Tennis ' "“Other _
Cycling ‘ ) :
" Horseback riding
Archery
Golf
Table tennis
Judo
. Horse shoes
" Riflery

Class DlVlSlon ‘ . T . EN

"Subject to change according .to. activity . -
: \
1. ability - e.g. sw1mm1ng ~ swimmers v
: ¢ . non-swimmers

- L
2. . male-female - e.g. gymnastics-and football
/ . . )

3. cosed

4. small group

Screening: .

It is intended that there not be any screening -
however, for the first year students will be asked for
interest 1n such a program from P.E. 10 classes

. <

f Scheduling

D. Wilson and E. Oberle to have a class last block in
mornlng (together). Field trip time to be made up. Students
will enter the course with the understanding that some noon
hour time will be used.
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Teaching Approach:

Each activity will require 1n°fruLtlpn, therefore
community facilities and resource personnel will be used.

L 4
Projects:

The course will have one requlred prOJect as part of
its ogram. All prOJects will be submitted in writing and

Some sample projects might be: .

1. Areas of the subject not covered in instruction,
e.g. History of a specific sport.

2. Teaching projects - an area that the student
might have special training in, e.g. Ukrainian
Dance. .

3. Research Projects - an area that the student may
have an interest in that is related to the
program and which can be shared with, the class.

4. School service - e.g. manager of a team or score

keeper - within the school.
€3

Field Trips:

Students who are 1nvolved in field trips will be
given equal time in order to catch up. Field trip forms will
accompany those contracts as needed. Students may be expected
to get to specific plaoes on their own - probably by E.T.S.
for certain units. )

{
f

Option Clause

Students will be able to "opt out" of one unit (only)
if they have serious objections to this unit. They will
replace the opt out unlt with another or become involved in

a second prOJect.

Evaluation:

The program will-use the contract system for
evaluation (samples enclosed). The student can either choose
contracts available or make their own in consultation with
the instructors. ’ :

B
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FMinancing: .

Each contract will have the cost involved. Students
will have to understand that there will be "pay as you go"
units. -

E. Oberle
D. Wilson

Feby/74



APPENDIX H

Literature Review

127



128

Reform in Education

Much has been written on the need for change in
educational purposes and pgactices. There are many points
of view among the writers in the field. Some,’authors are
quite conservative in thelr proposals for moderate change
within the existiné public éduoatiéﬂ system. Other writers
afe devastatingly critical of schools, and even call for the
dismantling of the education system. (Illich, Goodman, etc.)

Masiow (1971:69) emphasizes the need for a néw kind
qf education which would be concerned with developing self-
discipline, spontaneity, and creativity at the same time:

fﬁis education will put more emphasis on development of :
the person's potential, particularly the potential to

be human,' to understand self and others and relate to
them, to achieve the basic human needs, to grow toward
"self-actualization.

Rogers (1969) believes that the goal of education
must bevto develop a soclety in which people can live more
comfortably with change than with rigidity. Rogers (1969:
304) suggests a means of achievinglfhe goal:

A way must be found to develop a climate in the.systemb
in which the focus is not upon teaching but on the
facilitation of self-directed learning. C

Illich holds little or no hope for thekgédemption of
schools. 1In his plan for the political and economic
transformation of society, illich (1970132) goes beyond
most social'critics to call for "tﬁe de—scnooling of »

society." He views schools as models of bureaucracies geared

to creatihg docile and manipulative consumers for theé

larger society.

o
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- Goodman (1964) and Rozak (1968) lend support to
Illich's position.  ‘
| Reich (1970:150) is one of many writers who suggest
that the iﬁdividual‘student is under increasing pressure to
submerge his'individuality:
The school i's a brutal machine for destruction of the
self, controlling it, heckling it, hassling it into a
. tThousand busy® tasks, a “thousand noisy groups, never
giving it a moment to establish a knowledge within. ’
McLuhan (1972) holds the.viewvthat there is a Yack
of felevance.in education. The young student today lives in
an electrically configured world where electronic Sircuits v
convey integral battefns of information. According to
McLuhan (1972:301) sqhgpls must change to keep bace with
technoldgy:’ o

~

- Continued in their present patterns of fragmented
unreladion, our school curricula will insure a °
citizenry unable to understand the cybernated world
in which they live. J

Worth (1972:198) observed in ﬁhe educational -
- Planning report for Alberta: '

What is now going on in the brovince's classrooms is
massive testimony to the utter neglect of the learner's '
innate ability to solve problems. The objectives we
apparently seem to pursue most are those of repetition,
replication, and obedience to traditional procedure.

Trump (1972:12) calls for relevance in school

programs: o ' .

. The school needs to organize instruction so that Pupils
can discover the large number of options that are
available to them in the world of work, in leisure, in
further studies, and in all other areas of life.

Goodl?d’(l9?l:l59) states the need for school to
o) : :

change in order to benefit students:
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Unless schcols became significantly more intense, they
will fall by the waysidef as other institutions and
media become the prime educational influences.
Coleman (1972) and Reisman (1956) suggest that the
way.schools function is closely linked to changes in other

\

formal institutions in society, especially the family and
work place, Coleman (1972:227) says: -

As fhe changes 1in society occurred the student role

of young persons became enlarged to the point where

schooling occupies the major portiﬁ? of their youth. .

This has two significant consequences: first, it

delays the entrance of young people into the adult society;
and seeond, it changes the method of learning from

experimental to vicarious.
INDIVIDUALIZING INSTRUCTION

‘Much has been written about the concept of
\llndividual differepces and teehniques of coping with the
variations found in a classroom. ‘However, this doee not
mean that significant practices concerning these differences
have been implemented. Many echools recognize individuals

and attempt to mobilize individualized instruction.
What is Individuelrized
Instruction?

According to Hillson (1971:214).individualization
of'instruction cén meén that the teachef works on a personal,
one-to-one basis with each student. This essentially means

a tutorial program. Individualization can alse mean the-

tailoring of instruction to the particular needs and
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abilities of the student. This may mean the establishment
~

of an individual curricular program within a group
framework andyor on én indiv?dual basis. The key lies in
the context of the usage, for instruétion can refer either
pofe) ;he act or the content of instructing.

‘Zahérik (1969) holds the view that individualization
deals with individuwality. 1Its pﬁrpose is to recognize,
enhance and deQelop individuality. It ié to help
individual children to grow in individual ways, to become
what they might become, to extend their vision and promise.
‘The goal of individualization is to make unique persons.mofe
unique. | | |

| The Association for Supervision and Curriculum

Development Yearbook Coﬁmittee'(l964f voices the same
purpose when 1t staﬁes.that the chief object of
individualization is the release of potential in indi%idual '
learners. " \

Hedges (1967:4) outlines characteristics of an
individualiied instruction program whidﬁ would help promote
individual student development: | |

1. Studenté do not leave one unit andtbegin a new one
until they have attained a pre-determined level of
proficiency in the former unit. ,

2. Students must be allowed varying amounts of tiﬁe
(and practice) to achieve mastery of specific
instructional goals. =« ..

3. Permitting students to proceed at varying rates

necessitates provision for frequent and :
diagnostically oriented evaluations of each student’'s

progress

4. The teacher's role changes from being primarily one
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of disseminating information to o6ne of
(a) diagnosing pupil needs

(b) planning and preparing each student's
instructional program

(c) wbrking with pupils in- small groups or
individually

(d) supervising teacher clerks, teacher aides, and-
junior or less experienced teachers.

5. Students become more actively involved in the
: learning process than before by assuming more
responsibility for their own development.

6. With individualized instruction almost every student
becomes a teacher part of the time. »

7. Our classrooms must-be arranged differently in a
physical sense.

B. We must begin to apply a "systems analysis" approach
to schools as learning centers, (computer based
scheduling, CAI, film libraries, CCTV, language labs,
to name only a few).

NASSP Model Schools Project

| The National Association of Secor - school
Principals Model Schools Project is one of the better khown
approaches to individualized instruction.

The NASSP attempts to demonstrate how a network of |
schools may change their programs, over a period of yeéfs,
from relatively con&entional ones to comﬁrehensively
innovative,'individuaiize; instructional and learning
programs. The changefstrategy emphaéizes the in—depth
involvement of teachers and administrators in their new
roles.

According to Georgiades and Trump (1971}168) three

basic assumptions undergird the change strategy of the Model

r ’ ' T o
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Schools Project to produce significant gains in pupil

learning:

1. Innovations often have been superficial rather than
real.

4

2. Innovaticns have not been adopted in a systematic
interrelated totality.

3. In somewhat the same ways that learning is
'individual', change also is 'individual' or
‘personal *. ' : '

‘The NASSP model concentrates on a thorough
understanding of such concepts as individualized scheduling,
independent s ¥, presentations (large-group instruction),
Smaii—group discussion, differentiated staffing, téacher'and'
supervisory roles, teacher-counsellors and professional
counsellors, curriculum content, learning sequenciﬁg,
‘motivation and evaluation. \

The NASSP Model provides five basic chénges that are
considered essential to achieving innovative individualizea

teaching and learning:

1. Re-alignment of the leadership priorities of the
principal. The principal's role becomes increasingly
that of an instructional leader rather than-.-a plant
manager. He will devote about three-fourths of his
working time to improving instruction.

2. An appropriate means of staff differentiation. Thg
instructional staff will be reorganized through the: R
utilization of para-professional workers.

3. A significant change in roles for pupils. Pupils
will be allowed more time for independent study to
pursue learning activities away from thHe constant

%,  gupervision of teachers. The pupil's day will be
spent primarily in informal planned learning
situations in and out of school.

4, Refinement of the curriculum. The 1nnovative
curriculum will deal with the basic areas of human
knowledge. These essential materials will be
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increasingly drawn from the real world that the
pupil knows. Pupil schedules will evolve with eight
large-group pre;ﬁntatlonu and elght small -group
presentations p#r week

More effective use of the "things" of education.
The use of money, faciktities and supplies will be
more directly related to instructional goals and
objectives. The model provides for materials
input - product output evaluation.

Trump emphasizes the need to make educatlon more

He believes that the NASSP Model will léad to more

humane experiences for students.

" Trump (1972:9) considers the humane school to be

one which:

focuses on options rather than on uniformity in
developing and administering policies and practices.

This means that each individual is recognized as a

unique person even though the school informs him about model

behaviors and procedures. Trump (1972) identifies several

issues 1in humanizing schools: curriculum development,

evaluation of pupil progress, scheduling of pupil time,

independent study, staff utilization. Trump (1972:15) states:

"MThe schoq} principal, more than.??yone else, determines the

humaneness- of a school."

Herd (1971) and Keller (1972) take poditions similar

“to Trump's on the need for humane expermiences in schools.

Hull (1973) uses Edling's Model to compare the Y’

selection of both learning objectives and the media to be

used in reaching the objectives. When the school chooses

_-the learning objectives and the media to attain them, the

category is called Individually Diagnosed and Preécribed
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Learning.

EDLING 'S MODEL

Media Objectives
(School-Determined) (Learner-Selected)
(System- “Individually Diagnosed . "Personalized"
Jetermined) . and Prescribed"
.Learner- . "Self-Directed" "Independent Study"
selected) , : » :

| If the §Chool decides what the objectives will be but
rives the learner freedom to decide how to achieve .the
bjectives, the categor§ is known. as Self-Directed Learning;

When the learner chooses the objeétives but the media
ire school-chosen, the category is termed Pefsonalized
.earﬁing. : ' ! |

In sitggtions where the student deterﬁines both what
s to be learﬁed and how to learn it, theycateg@ry is termed
ndependent Study. ‘ ' S f |

In reality, it is difficult to fit séhools neatly
nto particular categories. ‘

Four well known approaches to individualized
nstruction are compared below. Special attention is given
o teacher roles, curriculum content, and méthod of
Qaluation.

ndividually Prescribed
nstruction

This is a highly organized approagh to

ndividualization in which learning objectives and media for
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attaining these objectives are carefully diagnosed and
orescribed for each student.

The IPI system has a dﬁique requirement that each
pupil's wo;k be guided by written prescriptions.

i

Role of Téaoher

Mgst of the teacher's time is spent evaluating pupil
performance, diagnosing pupil needs, and preparing learning
prescriptions\for each child. Teachers' aides perform
clerical taskSXand they constitute a valuable part of the

IPI system.

Cufriculum ,
IPI program ﬁaterials are provided for mathematics,

reading, spelling, science and social educatiohf Computef~‘

assisted instruction is also availaﬁle for teacher in-service

education. ] A s

" Evaluation
| In studies which combaréd IPT schools and matéhed

~trol schools affective domain data ihdicated thét IPI
and control teachers did not h;§e;significantlydifferent
perceptions of their teaching roles or teachef/pupil
relationships. IPI teachers demonstrated a significantly
more positive pefception of the aide’'s role, ’Parents;
indicateé that IPI pupils were more nighly motivated, self-
directed, and indepéndent than non;IPI pupils.

With respect to the cognitive domain,- studies

revealed that IPI students achieve as:well‘as_or better than
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non-IPT students on standardized tests. TFoll » g Edling's
model, IPI falls into the Individually Diagnosed and
Prescribed Learning category. Ther 's some overlap into

the Self-Directed Learning area.

Individually Guided Education

This system features the multi-unit organizational

structure, a model of instructional programming for the

individual pupil, a model for méasurement and evaluation, a

program for home/school communications, and on-going

research and development. N
An outstanding characteristic of IGE 1s its demand

for a restructuring of the school organization.

Role of Teacher

The insfructipn of groups of different aged students
becomes_thé respénsibility of teams of teachers and fequires
changes in the role of principal andrteachers.‘ The
pringipal must'leﬁd preservice and inservice teacher
edupétipn activities. He must accept gore responsibility
for co—opérating with teachers in the‘development of
individual instructional programs, horizontal and vertical

~organization for instructidn, role diﬁierentiétion, group

decision making and open communication.

N\ _—Curriculum : -
IGE curriculum materials are available in reading,
- mathematics, and motivational procedures. These materials

are matched to the instructional objectives as they dre

L

T
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According to Edling's Model, the open classroom is

heavily weighted toward the Personalized Learning and

Independent .Study Categories.

CONTINUUM OF INDIVIDUALIZATION PROCEDURES

School-determined trPupll selected
learning objectives = é? learnlng objectives
and means for 5 /&S and means for
attaining objectives A [QF

attaining objectives

\

=y

v

%Hull Ronald E., "Selecting An Approach to
Ind1v1duallzéd Educatlon", Phi Delta Kappan, Vol. 55, No. 3,
November 1973, pp 169-173.

Hy

-
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. chosen by the staff for each child according to his

individual needs and abilities.

Evalustion .

The IGE measurement and evaiuation procedures
include pre—assessment'of the child's readiness, assessment
of progress and final achievement. Field‘test-results have
been positive but since IGE as a total model reQuires a.
complete restructuring of the school organization, schools-
are likely to adopt and adspt . only tnose parts of tne IGE
system Whicb fit . thelr particular needs and resources. o

There are some marked differences between IGE and v
IPI: IGE leaves most instructional decisions in the nends of
the teachers; IPI materials‘ninimize"teacher decisidn making.

In terms of Edling's Model, IGE seems to fi't into - |
- all iearning categories with heaviest emphasis on'Diagnosed(

and Prescribed and Self-Directed. | |

Program for Learning in
Accordance with Needs

PLAN is a computer—managea educational system in
'_wbich each student gan devise,’in consultation with a
+teacher, a learning pfbgram in accordance with his values,
interests, and potential abilities. L.
The PLAN system is organized into sets of behavioral
objectives. These objectives are not af;anged in.a rigid B -
pattern of sequence, the intention is to allow each student

to choose his own objectives in conference with his teacher.
L4

~About five objectives make up a module which constitutes a
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two week period of instruction.

Curriculum |
School can adopt the -PLAN system of individualization
to instructional materialé and media currently available.
"The student uses the teaching learning unit best-suited to
his learning style to achieve the particular objective.
Pupil_progress is monitored by specific test
questions related to the objectives in a particular module.
The computer in PLAN serves an ad inistrative functibn, scores

tests, monitors students" schedules and issues weekly status .

reports on the progress of students.

o

Evaluation

Dafa from early evaluative‘studies reveal fnﬁ‘ﬁiAN
teachérs spent more time than control teachers in diagnostic
and didactic inquiry, facilitating insfructionalfdecisions
and tuforing in émall groups. Thus, PLAN séﬁdents spent’more
time in individualized activity than did control students.

In terms of Edling's Model,; Project PLAN strésses a
programmed set of objectives similar to IGE..'A major-
aiffetence exists between Project PLAN and IGE in that PLAN _
seems to allow mbre freedom for pppil choice of learning
objectives and modes of learning. 1Inlithe IPI arrangement, -
learning experiences are‘préscribed by the system;.zProject
PLAN stressésuteacher and pupil decisio: %ing.” ‘

These features, along with the computer-managed data

systeﬁ for each studeht, give PLAN equal emphasig in all of
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Edling's categories. As well, PLAN is suitable for

individualization in Grades 1 to 12.

The Open Classrocom

The open classroom is a less structured approach to
individualized instruction than any of the'systems discussed
here. The primary goals of the opensclassroom concept are .
to heipﬂchildren learn how to think, to forﬁ)judgements, and
to discriminate.

The oajectives are developmental.rather than
defined, and.focus on gquality of human interactiong whﬂ%h in

turn leads to achievement in conventional and humanistic

terms.

Curriculum ) ‘ o~

The open.classroom curiicuium sStresses each child's)
interests and style, plenty of informal verbal interaction
amorig the Childreﬁ; a good supbly of concrete materials and
an enthusiastic, creative teachér. During t%ﬁ school day,
there is a merging of various subjects in the curriculum,
and even work and play coalesce: There are generally no

" required subjects and no required assignments that students

must concentrate on. _ ‘ D.

Evaluation

It seems that students in open schools had more
language experlence work but less readlng experlence More
- stability was apparent in U.S. traditional classroomS;and

British open classrooms than in U.S. open classrooms.
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Status of Innovations at LaZerte in 1978

Inasmuch as the data for this thesis wss collected in
1974, this descrlptlon of the status of ihnovations at M.E.
LaZerte Composite High School in l978 is 1ncluded to provide

updated information.

CORE and'Other Experimental Courses

The CORE program was dlscontlnued in September of
1977 due to an insufficient number of interested Grade Eleven

students it seems that the conservative attltude among

o parents and students caused the demise of CORE.

‘The . following programs are no longer operatlng
Humanltles 20, Jounalisnm 20, Physical Education (Experlmental)
They were cancelled mainly because they did not generate
enough 1nterest to become establlshed in the school

The CANOE program is still offered but on a reduced
basis. Classes are held on alternate days for ‘half- day

sSessions. Successful students will recelve eleven-hlgh school

1nstructlon The CANOE program attempts to develop greater“
understanding and apprec1atlon for Canada's hlstory and ‘
espe01ally the" heritage of Western Canada

An extension of the CORE program Earthbound, is
offered for Grade Twelve students There are flfteen students
and one teacher involved. Earthbound is a twenty- credlt

-integratec Program in which students utlllze the community in
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a’manner similar to the CORE ab%roach. Ea}thbopnd is concerned
with life‘skills competencieé*éuch as logical enquiry,
communication,Aand creétive-competency. In 1977} as part of
é bhallenge project ig the logical enquiry competency, two
Earthbound students presented—é paper to the zsrthern Cénada
Pipeline Enquiry.

| The Coﬁmunity Related Science‘Program is an experimental
'horticultural course based on the CORE integrated course
pattern. Thiere are approximately fifty students and two
teachers parlicipating in the experimental Science program.
élasses meet on alternate half-days for the eﬁtire term. .
Students wiil receive ten high schoo;'credits updn complet%on .
of the course. Students are involved in projects such as .
indoor gardening, terrariums, and hydroponic gardening. The
new,Science'course.has coiopération from professional ™
horticulturists and commercial market gardeners. Teachers
have;organized an advisory committée composed of teaéhers,

greenhouse owners, and parks and re.reation workers from the

City ofvEdmohton. N

N\

The Londonderry Child Development
Center ' ‘

The Londonderry Child Development Center is operated
in M.E. LaZerte Composite High School by the Londoqﬁerry Child
'Deve%gpment Soéiety. .The licensed kindergarten pr;;ides a
iprogram for childrenbtwo—and—a—half.to six years of age.

There is room for forty kindergarten students. LaZerte |

studen=-s still co—operate with the kindergarten through

At
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projects in some English, Drama, and Physical Education

classes.

The Community School Co-ardinator : /

| The Community School Co-ordinator is a facilitator for
school-community relations. The co-ordinator orcheetrates
the use of the schoo} for continuing education, and is also
in charge of all public relations for. the school. Tde co:
ordinator was active in establishing the new community related
science course! and is an-influence in the velopment of new
curriculum at the school. LaZerte is the only school to hire
its own Communlty School Co-ordinator pa;d for by tme Edmonton
Public School Board N This is made possible through a new C

School ‘Board budgetary pollcy which allows school administrators

to use, as they see fit, the 1nd1v1dgei school's allotment of

funds.

‘The Department of Inter- -Disciplinary = '~
Studies N

The Department of Inter—Disciplinary Studies was
.established at M.E. Lazerte.Composite High School in _
September 1977. This inter—disciplinary approach to learning
operates under t° aegis of the Edmonton Public Sé¢hool Board's
pollcy on alternative education.

A major purpose of the Department of Inter-Disciplinary
Studies is to devélop a school within the echool at the Grade
Ten level. There are one hundred twenty students working‘mith
four teacrers. The students are given experience in a'oommunity

related Z::-rning arrangement similar to the CORE program ‘The
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integrated program mukes twenty high school credits available
Loy students who work half-days in the new conrse grouping.,

A Final View of the Schoul

The regular high school program of instructioh is
offered to the majority of students at LaZerte. However,
despite changes in teuchers wund financial arrangemenﬁs,
LaZerte possesées some features not seen in most high schools.
Although the CORE program is no longer operating, the impact

of CORE in the school is still seen in the attempts to develop

innovativeﬁgommunity related courses.



