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’ &a teacher-researcher m myt own grade.g__:'

""-‘&z,”“_j’.ér\e' classrbom over a p' "i, of_ two years...; The classroom 1s

_f“child-centred where literature, 1s a. central focus throughout an‘i
':-_1ntegrated day., Dunng this study I waf both the teac’her and the.l"__-‘v’
" researcher, where researohingu became partzof my mode of' tedchmg |
‘ T'continued to use lrterature as part of‘ theg currrculum :for teachj,ng and_i:
o f_at tfhe same t1me I recorded observatmns of’ children s engagement with‘-."

. -:'.:.the literature. I collected samples of children s art work and thelr.. S

""own writmg. The nurnber of chlldren 1n the class averaged 25
“.f?,.i_..throughout the year, the children were from mlddle class homes and -
-,"."f--'f"'represented a broad range of mterests and abrlities. s

:Not all chlldren expenenced llterature 1n the same way "f_'.i‘.-’-_ |

| :_’Children didmot always express thel“ experlences Wlth llterature B
:.f_’?"inmediately after readmg or hearing a story, and therr responses w,,ere"'-’_'

: v',-;_’not always verbal Chlldren ex“ 'essed thelr hterary experlencesv";,:f’v"'

‘_through other modes, such as.a) ama, and theu own writlng.

-1 discovered that chlldr n s expenences w1th literature had a.‘.
v )

}‘strqng connectmn with thelr literacy 1earmng, _ and that chrldren»

conducted this study as a means of develor.u and enhancing my }?:,

> L
- However,- many of the things I n]iarned ooncerning,- -




I ﬁﬁ\ to expr my appn:ec:iation to my advisor and the members

of my coumttee for- their comtinual interest and support throughout
15 study ' A SR |

4_"'v'l_'oj“Dr. 'Diavid Di_llon:.= who visited my classroom regularl'y ‘for nearly
S " | __two yearmnd read stories with the cha.ldren
',.';'-',}:.and guided their writing._.' I am grateful to |
."l'DaVld f‘or encouraging me td undertake this .

' Jstudy.»His knowledge of literature and language

= :’-*j"learning and hrs understanding v.i'of' - young

,',‘chlldren made him a very speCial friend and ‘a 4 ';_5

."v'valuable advisor : | Co | v‘

To}prJanlsBlakey Y;'for her a551stance and support to. me and for 1
ER e ; . fi—*our shared bellefs and faith m children o
ToDr Jl\nParsons v"“‘;:_for hlS w1llingness to listen, his enthusiasm, )
L _.._""‘and for hlS sharph w1t and sharp editorial
-I To Dr 'M'_ax v’a‘n}’.fMa‘nen:{“ for our many stimulating conversations which -
PR led me. to a deeper mderstanding of myself as a R
| " .teécher and of the cnildren in my care.. = E L ;
| To all the children in my classroom who trusted me enough to
share their feelings, their ideas, and their experiences with me.

Without their trust this study would not have been possible. o

o
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| .'f-f»;;'._teacher s guide and workbooks, made reading appear to be a de

o . "-'reading and writing The basal reading series, with its acc

simple act However, ey theory and research has 1ed “5 t° reexamihef'k

any f“ the basrc : assunptions which supported some of

',_»children 1eaming to read by reading

One of the things this research has revealed lS the imp%ance of""i L

""rint such as,;'.‘f'”:f'-’,‘:f

"",':'f:ffavwrite books and stories. As -a result some prima"!iy _teachers .are

: "ﬂl"bringing stories and books from children s literature into their:i o

’language arts programs. These teachers are using selections from~”__

'f.;'v"_-.‘f,-literature mainly to teach children how to read. ; Even some of the

wer basal reading series are featuring selections from well-known"i'i

'.-‘_"_",stories.; Nhile these changes a_v_fj »t happening in every cla 51‘00'“.'::‘




children s l;‘terature usually wr%te because theyf:have a story !co :_tellv'_":
: and they want to tell J.t?.?: -
'f:i"._-..{«“:.,j.f:-experience of‘ reading ~stor1es, ‘we can learn ab0ut ourselves and"i thel}’.:’. ;
‘i,";.'gll"ﬁsignif‘icanee of our own 1ives, and we can \bfoaoen our horizons to see'::":
},worlds different from our: @wn.._l I discovered that even "ery yourg-‘f

children can begin to lear‘n these things t‘ﬁ"ough reading literature.»-.

"extensively_ withm my grade one classroomi
zgstories to children "for enjoyment~ and for the sheer pleasu 8
L '_" 'reading together can bring I have also alloweé ,a_"great deal of "tMe

: _..‘;__-reading My intention was to interfere as little ac possible betwoen';_'
:;_the children and the stofy ' e T e

Na
We can learn many things through ‘the .

e

For the past f‘ew years I have been using children s literaturej'i,;;‘
If-ha‘ve‘ Dresented books and-"?' B

Ty

. -fOI' childrén to reaﬂ literature on theirt o&n,; without any demands for;_.:
-ireading' for specific information plaeed on them ﬂhile they are'.:j:.'




Whlle dlscerning the meanlng of prlnt llterally is of course aaf
';1a.necessary part of reading, 1t is only part of the plcture 1n becomlngjydf'?
x ‘a reader. The othdr part of the plcture 1nvolves learnlng to readf}p”
. creatlvelyb and unaginatlvely and to respond to what lS read 1n a'f72*
..1personal way- It 1s thns purposéffor reading that 1s most lacklng aqd:: t f
o neglected J.nelementary schools. - o gx’ ' " - é ~
| Although I was not : u51ng formal 1nstruitlon in the teachlng Of,: S
readlng and wrltrng, the chlldrern were learnlng to read and wrlte'ﬂ
——-\\ o ssfully whlle they‘ﬁere e§per1enc1ng readlng llterature I had : af a
' strong sense that thelr love for readlgg and wr1t1ng and thelr 5uccessh:'“

" \<\ % ,
an llteracy learning were due largely to the abundance of llterature»---

R

they were readlng and the way the Ilterature was presented to them

:;._. “g I became fasc1nated Wlth the way chrldren were u51ng 11terature
1n thelr dlscu551ons and 1n the ways they were weav1ng llterature 1nto
thelr own wrltlng My desrre to know more about how chrldren were;'<7

t:

.ergerrencing the llterature and the k1nd of meanrng they were glv1ng

Sel

(: i

"V.to those expErlences led me. 1nto thls study g - 'fuhp,j /f .
- L - o @ R

The purpose of thls study was to explore the nature of chlldren s
'*5texperrences wlth literature wlthln my grade one classroom ln order to
1 dlscover more about the relatronshlp between these experlences and

,

q:iefEthelr growth in 11teracy learning. ; 'g'*_],f' ;-jff. e ; -
G g

Ly
.



* Research Questions

et

e

1. What is 1t llke to experlence a story frum a chlld's p01nt of

o v"..::Vlew" ’

s 411terature? .

"»"f‘lit ary exper1ences° i

' ;env1ronment materlals)

-v2 - In what ways are. ehlldren expre551ng themr experlences wath the , jii

v, - . : . .\"‘.

f3 gﬁim/are chlldrerg us/Kglanguage for leami go ;ff,-. _

How do thelr llterary experiences: relate ty
e

‘their  becoming’
“readers and wnters’> ‘h7j " _l.*}'i- ‘fx‘{gp.;»]olbi f7f *,t\'?'r

f‘S; What 1s the relatlonshlp between the learnlng env1ronment and the

-

_ L _ e R L
.16;1, What are children s llteriture experlences llke out51de of school -

e

'n(from the Chlld s perspectlve rom the adult s)?

]-‘7 Can a pedagogy flow from chlldren s experlences w1th llterature° :’ |

: 'Proéedures = - ..u_ ffd;; i ;5 e

My~attentionffocosed1primarily‘on the following areas: . '

»,.l; Interactlon ‘*-A' o i f1;;¢;;5§_;a
2. The llterary context | .
: 3ii :The llteracy context | o |
';:,A.v”'The currlculum (1n the broad sense to 1nclude the human context,‘.':

A

Thls research was carrled out wlthin my own classroom as a

“:”fteacher—researcher study The research prOpOS&l had been. approved and

- fonded-‘by. theh;:itional Counc1l of Teachers of English Researgh

L.

e



"gj;Foundatlon ¢I S conducted durlng the regular course °f teachlng my.
._“;?1grade one class andf‘was carrled out over a perlod °f two years.tf;
3z,;IWr1tten permission and support 'j‘ obtarned fr““ the 5°h°°li,}.;:
"7§i%a¢ministrat10n.a Parents of the chlldren 1nvolved 1n the study were,‘
:'r'also kept 1nformed and were 1nterested and cooperatlve in: aSSiStl”g‘b

'}h?With informatlon about the—heme—experlences w1th llterature.v Other‘f"'

7teachers on the st ff of the school,were aware of the study and were' '

.“:-also supportlve an helpful 1n prov1d1ng 1nformation that allowed
L to conflrm many of my observatlons I]' ‘;? ‘_. - 1,;~r ;.gjz};f'.'f. .'ji;f;
| A descrlptlon of the methodology I used 1s 1ncluded 1n ther
’_fchapter "The Teacher as Researcﬁ | PR ’ |

"L'fité}ataxa{neia‘t_ed_‘,oit'iterfacy LR T Ty

A searcrl of the llterature reveals that there 1s a tremendous o
_lack of research studles concernrng young.chlldren s experlences with -

' y)
-literature as sense-maklng or meanlng-making experlences. As a result L

£ ‘

othere lS a large gap 1n what Ls known about chlldren s llterary’7

' ,experlences or wa these experrences mtjht relate to thelr growth 1n“fff

S ‘
! : o BETEE 2
Very little is known about how chlldren, partlcularly very young‘

,..’*__*._..,__

t‘fchildren between the ages of flve and seven, come to understand '

R literacy learnlng |

_ ;-themselves and their world through readlng and wr1t1ng literature.'f":
How do they critically transfonn themselves and thelr world through
jlt? How do they become orltlcally conscious readers and wrlters? We

o:know very little about the kind of meanlng that chlldren give to their

R T



' ,ewperiences in reading and writing of stories or how a partioulari_i,flf
<ffﬁcontext helps to foster or shape these experiences.,:iﬂij'—i _ : “ | 5
“ thile I had little primary source research to guide my study,”
5ﬂ;there was‘ample theoretical guidance about the nature of the literaryf;”;fi
‘f:experience as it applied to adults and older students Because of thefe{ﬁ:
-';!iflack of research that dealﬂ*with young children in this area: I turned
‘iliito the work of people such as Louise Rosenblatt, whose transactional )
"l{ theories of reading, and James Britton whose theories of language | ~-;
"i»learning I have used as - the theoretiCal framework for- my study I’;if:?

| ?have also dﬁ%wn on the work of Margaret Meek who, as. senior lecturer
’tfytin the English Department of the UniverSity of London Institute of
'I'JfEducgtion,_ has carriedu-out studies in the field of literacy and

“”ﬁ:jfchildren s literature

The work of Margaret Meek (1983) with adolescents suggests that
| ‘{,aesthetic experiences with literature are a vital aspect of learning
_— .to':read and write Meek‘s work concerning ‘the. importance of )7'
.;hfliterature as. a means of prov1ding children with a meaningful reading///i
' experience as an avenue to literacy development Focuses on thé :
';, relationship of the reading experiences of young children and their
"::growth in learning to read and write. Apart from the question of.'
: developing literacy,- Meek (1982) and other profgssionals such asyif .
;:Bettelheim (1976) attest to the baSic importance of the literaryfi; '
.fexperience itself for human existence and growth A small but};:l
v: significant body of research has existed for some time under thehff‘
‘ ubric of "response to literature" however, these studies rarely deal:,; .

: ;Hwith children under ten years of age, -and few research studieSai'*

investigate the context in which the response oCCurs. The focus ini'



%*fﬁthese stupies, as in reading education, tends to be on how the geaderf;f}ﬁf

8 responds, not on what meaning the reader has created for himself

kY

One of the few StUdl:S car_'ed out on children's responsegtofﬂ‘r

' '}literature that was condi ted_ in the classroom of ‘an. elementary.

"Hfschool was Janet Hickman s study, _ Neu Perspectives"'on Response to

t Literature Research in an Elementary School .Setting' (1981)‘*'“”:1
";ﬁHickman s study conSistaJ of a sample of 90 children ages~5 to 111@5»1”
:,y:years in three grades,_ K-l 2r3, and 4-5 Wlthln one elementaryfufo;c;
””Efschool Hickman arranged to become a partic1pant observir; usrng thettgféf

' to literature.tll o

B ?" -' tools : of 'éithnbgr;abhy to explore fthef"\riihildréni'é ,_ir,elsb.o 'j

_Ihe “fact’ that Hickman ' iked at nonverbalf responses as well asf;,‘xﬂt

.xi;immediate verbal response re :tes to the concern\about children notr,f;:f
ughav1ng the opportunity to e'press their experiences wit\\literature in;;jfsi
.?yrgmodes other than verbal' modes such as art drama, “and wri ing \\ T
| Hickman s study broke 1mportant ground in descri;)‘g students;
v-f-experiencing literature within a soc1al context where reading books is
l'going on throughout the day Yet her study falls short in revealing

' .the important link between children*s response to literature and their :\ﬂ,*

'vdevelopment‘in literacy. Her data did not reveal evidence to suggest

';:"vthat younger children had the capacity to transcend the text and - to

ffljhengage in discussions that went beyond the story MY StUdy, however,,iy"

DI K\\ TR
'.[_,indicates that’ young children were very capable in this respect. .They S

-’;'showed a tremendous capacity to discuss and articulate ideas- werl~ 5;]
V'Q.tbeyond the text itself. Hickman indicated that it was only the older ﬁf*:
'-ﬂftchildren who were able to "consciously manipulate the text " in >

| Jcontrast my experience is that many younger children were very adept

3lf:in this area... AR



'fgﬂg 1n the classrooms In my casé I was probably in a better situation;,jf”*

:4" relationship between the i'[ldren and me: was well established and an_fﬁf"ﬁ

’f ,to look bnefly at some of‘ the trends in language arts resear‘overi?m}

s supported the early assumptions about how children learned to read aﬂdf'

-

. \Jo

were based on behaviourist learning theories which suggested thatfgl'

completely separate subjects Readlng itself was thought of as beingflf"f

kind of relationship ‘that children have with the adults around them
In Hickman's case, she was an outside reSearcher who did. try to ﬁy'fﬂ;

eStabllsh a rapport with the children for the period of time she: wasfg i

- (‘h.

to carry out such a study As the children s classroom teacher, the7'aff.

atmosphere of intimacy and trust had been bu11t over a longer periodf*

of time.v However, Hickman s study in 1981 and her subsequent work in?gf j

L
this area have been helpful and inspirational to me

In order to understand the significance of my particular study inq;fiﬁg

~

relation to research studies 1n reading education, 1t may be helpful: .

the past few decades For many years research in reading education?f =

e — -

v

children were passive receptors of language, that they learnedf;””V

language by imitation, and that they progressed by continual positive

that reading and writing requrred formal iretruction and were bestilfi
learned by rote and by learning a series of skills in a systematic and;?:“
sequential order.; Children were taught to read words first, and onlylf,’i
later.on would they engage in actual reading The teaching of reading: |
always preceded the teaching of writing and both skills were viewed asl;*?x

”'fhelhﬁt“re °f1Childrenls response to. literature or any kind'of'ﬁj'

expresSion depends so'mucb\on thefatmosphere of the classroom and the_nfffl

write on’ which the basal reading series were bu11t These assUmptionsj“5'

ff reinforcement of the adults who were their teachers It was thoughti;:”



"’:L;‘ﬁ,'message in iithe text

'v"»{'.divided into two distinct parts. - the first‘ '..;called decoding, | which :f'":

" meant 'understanding the meaning of the symbol:! in relation to the

- -."‘.-""_»-'mechanisti .,_'approach to 1earning to read

'.The_ whole precedure was a technical and _;:{'}v B

Although some of these assmiptions were questioned by a» few

"""‘-Y;v.'educators, _their concerns were not taken seriously As early as 1908

-_,Edmund Burke Huey expressed hlS belief that the reading process
" 7involved the interrelatlonship of language and thinklng, rather than : S

_f'only the recognition and naming of words._. But 1t was not until the '_f

"early 19605 that@any sigru’r'icant changes occurred 1n the way we v1ewed

: a.the teaching of reading and writing..‘.

It was during the end of the 19605 that reading education f~1rst:".""

B ‘.'felt the influence of the psycholinguist researchers such as Ken

-.:.,Goodman and his associates, and Frank Smlth - F‘Sycholinguist theories RS

",-deal with the aspects of developmental psychology and language hese '

'i;new theories marked a major turning point in research on s'eading and

: :v‘writ.mg and led to the establisnnent of a view of‘ reading and writing

as process rather than product Goodnan focused on what children e

'_actually do when they engage in the reading process itselfr As 'a_,__'

'“-j‘:_result of‘ the work of Goodnan and other researchers who based their

"'work on psycholinguistic theory, reading and writing became recog{idzed

o 'as a process that involved an - interaction between the reader and the ;

text in order to construct meaning from what was ‘read.. During this = .

. .u]»period many important findings were established concerning some of the S

. _ factors that influenced the reader s abilizy to sd‘ccessfully create‘

. b



brought to reading played an important role’

"’.-.;‘i:_;gmeaning from the text It was found &hat the experiences the child

his or her making sense

-

out of what was read The need for children" ; f'.develop self-concept

o ~'\',i

as readers and writers was understood.. It was v‘also recognized tbat

reading and writing were learned largely by engaging in the act of ..'{

actually reading and writing (Smith 1978)

It was mainly through the work of Frank Smith that the theories

o

of reading and writing as process were 1mp1emented into practice in .

"L

the classroom The notion that children learn to read'by. reading and

learn to write by writing prompted teacher educators to encourage

teachers to allow time for actual reading and writing by children

This whole concept was later extended to. children learning to read by

writing and learm.ng to write by reading, as educators beCame
1ncrea51ngly aware of the 1nterrelatipnsh1ps between reading and
writing B | | '

A brief summa ,' of Smith' &as from Reading without Nonsense

(1978) and 'Essays into Literacy (1983) reveal hlS ideas about

-5
- reading Smith does not so mueh define reading as he describes it

0n 'the surface, says Sm1th reading appears to be a process in which

print lS decoded into sounds that generate meaningful ideas in the

L ; reader 'S mind Hdwever, reading is less a matter of extracting "sound

from print than bringing meaning to print" GSmith 1983, p. 41)

goes on toesay that to understand how reading is bringing meaning to :

print we. must understand the two kinds of infomation that are; used in L

o reading visual and nonvisual information. _ Since visual information
o is the print, it is obVipus that one Cannot read without it Smith
gives an example of a sentence written in the Dutch language If.we__g '

R



;v‘annot read th! sentence 1t is not because we lack Visual ini’ormation ’A -
but because we did not have the necessary nOnVisual infomatmn . Thevf-',‘
nonvisual information lacking in this case was a knowledge Of the
Dutch language A reader approaches print with questions in mind
The questions are mostly implicit smce readers‘ are not aware of»“fy.x‘
them The questions reflect the reader s expectatlons based on,_;_‘-f'fgf','
personal knowledge of the language, experiences, and knowledge of the"}i.". 3 .,_ _‘

"'v\ subjectv matter Thus, in- the process of‘ asking questions, the reader‘ S

makes predictions._. The reader does not ant1c1pate letters or words toji

come. but does anticipate meaning to cane (Smith 1978 Chapter 2)
We owe .a great deal to the psycholingu1stic theorists for theirl__"f_i
. contributions to research in the: teaching of reading and writing o

They have provided inSights into the structure of‘ language, thej_’:-

_'} meaning of reading, and many of the 1mportant influencing factors;'

which contribute to success in learning to read and wtite Nhen Frankf S

Smlth 1inked 1earning to !'ead with learnmg speem,‘ he' °Dened newf
Dossibilitles for research in areas that had been neglected for a long R
s period of time | Thls 1ncluded language learning in nonschool settingsf‘b
. suoh as the home,. and research which focused on how children learn.' S

{lv_‘t o
e o‘ l language

IWhile reséarch in reading has previously concentrated on the':
teaching of' reading, emphasizing how the teacher should teaeh rather"‘;.v
than on- the learning of reading and (how the child learns to read, :
new perspective on reseih in readlng was also being pursued More
and more attention was bein% directed toward look%ng) at children who
have been described as natural readers. _, These are the children who

- come to school already reading - Don Holdoway (1979) points out that ,



there 1s much ev1depce to suggest that these children "were not

-._..deliberately taught but learned in natural developmental ways" (p.- ‘. .

_'v'38). Many studies on early literacy have sought to learn more about

: -‘"""i"'~the kinds of things that have influenced these children in learning to

'read 1n nonschool settings, and 1n the years before school. All of

;;_f'this research has supported the lmk between a. child's ability with

”oral language and success 1n 1earning to read and write. These

studies have indicated the similarities 1n the factors that are
/

involved in- learning to talk and learning written language whether in

_,;.reading or . writrng These studles in early literacy attest to the

"~1mportance of“ a literary env1ronment in which children are introduced

' _:‘to print and books 1n meaningful and purposeful sit '"t‘g\rlithin

; ‘-'these env1rorments 1t was found that one of the most significant

= -aspects of preschool experiences in. learning to read is the children s v

,"active 1nvolvement with books and stories (Holdoway, 1979) It has

g -'been mainly thr’ough the work of Holdoway,‘Doake, Veatch, and Goodman

”that teachers have realized the value of using literature in the ‘

. teaching of reading But while the 1mportance of usmg children s

o : experiences with story readmg, familianty with books and being read

"'to by adults is - well established we still know very little about
-children s actual experiences w1th reading literature, whether at home

B :or at school

: We have come a lOng way in our understanding of how children

_'learn to read and wnte The WOrk of psycholinguists has helped us to

understand readmg as a process, an act ,gf creating meaning I'rom the
: text. Reading for meaning in this way ret’ers to understanding what is
'_'read for understanding the message that is conveyed by the writer. ,This



i,

"-‘ 'This has often been called reading conprehensmn. While reading for e

'j','f,.-,:'_-'ii‘the purpose of creating meaning from within the text or reading for

_"':;f_one understanding of the 1pu;cpose for reading

]

;..Thevre"is;'amther purpase for reading which is called aesthetic_'v"’."::,—

when readers choose to read aesthetically their attention :

focuses o‘h their own 1deas and feelings that are evoked by the reading_-'-;,.:.;__k";

n-x

experience. This kind of reading allows the reader5 dto think,}_'.&*-i."‘

'v'ff imaginatively and creatively, to use his or her senses, and to"'f )

L experience what is read in a. very personal way.v Reading aesthetically "

is réading t’or a very dif‘ferent purpose than reading for information',

"-""':',;fonly.. Time should be. deVoted to both kinds of readlng, bu\t 1t is

S aesthetic reading that is m’ost neglected in school Yet 1n order for."f

" -“vf_;'.children to become competent in reading for inforrnation, 1€arning to',.‘

| f’"_'}-".'.':“read aesthetically- plays a very important role., My view of the _@

: importance of the aesthetic reading event for children who are"‘

""learning to read‘ is supported by the transactional theory of

o :‘,-‘fliternture of Louise Rosenblatt (1978)

Co texts Apart from any text's intention, readers can’ read efferently or

-;"-'faesthetically, she says. Efferent reading tends to be informational ;"

e :factually driven, and dominated by the text Aesthetic readmg, _on-.-';‘

- the other hand, is textbuxlding within and by the reader, a
S transcending of the text She claims that when a particular reader :

o ‘ encounters a particular literary text at a particular time and in a

'particular context, a. particular and special meaning (which she calls
‘a . po& is created by the transaction between the reader and the’y’-

Louise Rosenblatt (1978) makes a distinction about the reading of‘



1mpr1nt 1tse1f on the blank tape of the reader’s mind" (p 268) ,__“-;;;j;_‘}:

PO

usages Rosenblatt (V1982) pomts out that "few theories of reading."_’f

today V1ew t‘he literary work as ready-made m the text, waiting to :

Rosenblatt does not beheve that a story or poem comes into being‘:;:"j__'l

v' 51mply because "of the reader s abllity to glve lexical meanmg to the
| words"' (p 268) For her - "readlng is a transactlon, a two-way":,-if_-'»:",F.f
process, 1nvolv1ng the reader and‘a text at a partlcular time under
partlcular circunstances" B (p4268) She beliews thé— important__:’_

elements to be reader and text "The reader brings his past_ s

i experlence of language and the world" to the task of readmg (p 268). jf-:' &

Texts are produced for dlfferent purposes and Rosenblatt suggests
that thls 1mp11es . constant serJ.es of selectlons from the multiple-"'v_*-"'.x
possmllltles offered by the text"' (p 268) F'or instance, 11' Aaj. S

reader reads a text for mformation such as a driver s manual or looks L

N -c'.

only for meaning or d1rectlons to be retained, he calls this efferent;'-’

: readlnc;b derlved from the Latln word meaning "to carry away e o

| 1

Shlft inward," then he centres "on what is being created during the
actual readmg" (p. 269) Instead of just abstract 1Wbemg caned'_

up, what anses in the reader s consci__}ness aaz‘e "personal feenngs,'[_,:f_'

a reader chooses a story or a poem so that "his attention will"ﬂ



and attitudes

" ideas, _

v-' aning 'te sense' or 'to perceive'" (p 269) B ST
: “'-""ff».Roserb:latt makes it clear that the reader 1s an important part of

S the reading process (p 269) The stance the \reader takes determines,

| to some degre@\ ‘whether the text J.s " read efferentl)’ 01‘

'_ 'Z‘_'aesthetically a?et as she says, "the. iéxt sometimesagivesﬁ us
u.'co'nfus‘ing clues" (p 269)/ Therefore '"any reading event falls
« _'somewhere on the continuum between the .aesthetic and the efferent |
}Aj_ii,poles, between,% f‘or example, a lync poem and a. chemcal formula" (p f}‘ o

'--269) Because the "confusing clues" in the text it 1s important

S f:ffor the reader ,te have’ "selective attention m the reading process" ‘ ;

R
~os

As early as 193We"un her book Literature as Exploration,

3"_R05enblatt StatEd "The reading Of any work of liﬁerature is. of,’/’,,}- .

"’necessity, an J.ndividual and unique occurrence involving the mind and =

/

*””f",":emotions of a part’icular reader" (Rosenblatt/ 1973’ p. XH) ' E
'-traces the ven-known shif‘ts .in the history\‘of the/ t”BOrY 0753;

j-literature from Plato to the present and corcludes that for the most'} _'

'lpart the .reader was invisible. Today the reader still remains ,;j_ . |
""'invisible eVen though "he is treated as ‘a member of something referred',_

‘

:_'.to under such collective rubrics as 'the a{udience' or the

».-'-_“,:public"' (p h) = i T RN N A -. -
To illustrate the dynamics of the reading process, Rosenblatt','f'
N - ',g,

ST __borrows the term "transactional" from the terminology of Dewey and_

"Q‘Q_ Their transactional formulation was "a 'khown' | assunes a- o




"!knower, 'knowing is the' transac th on *between ;':' a particular

”‘in@. dual and a particular env.iroment" (Rosenblatt, 2 13,‘,

For vRosenblatt "The tranSactional Trasing “of"';} the reading proc.fss

. gb

T underhnes the essential importance of both elements, reader and texf

“in any reading event., A person becomes °a reader by virtue of hi

""ﬂ.;}actiuty 1n relationship to a text, which he organizes as a set of -

Rosenblatt reJects v the idea that ef‘ferent reading precedes
“v_'f’aesthetic readmg., As she says, "Tpe “°t1°” that first the child mUSt

urderstand the te.xt a.cognlthEIY: effere”tly' befm it °an be

f:f'__'v“v"'-:‘responded to- aesthetically is a ramonalization that mst ee.'rejected"

‘ ‘f".,ff:(p.,zn-) "-:? f" SR .

As my ‘Study progressed I also rejected the rationalization that

-Rasenblatt S0, firmly condemns It was obVious from the verbal a,nd

B

'wntten responses of children to literature that in man)’ cases the
'.;__;j..‘-"children (/ay have been reading aesthetically before they wﬁe reading

fefferently ' ThJ.s conclusion 1s well documented in Chapte,s a and 5 of

- -

' :’_this st‘udy » The children brought into their of‘ stories a
g

e

-‘_;'hnguistic development and capacity fOr aesthe,tic Experience that they
| ,menjoyed from stories read to them by their parents.._- :

Another important factor in my study is what Rosenblatt (1982)

calls "a receptive, norpressured atmosphere [that] will free the child
' -“__fto adopt the aesthetic stance with pleasant anticipation, vithout
liyﬁy ‘about future demands" (p. 275)- Tnis inportance of, the

o f”teacher's first act to establish an atmosphere of trust in the__

-classroom is necessary in order for children s natural responses to:"___ .

i : ;:literature

,,,,,,,

take place. Louise Rosenblatt's theoretical basis for




) u- literature as the means for developing 11teracy learnlng

B and hlS theorJ.es of 1anguage learn“mg

o .
';-par"Ylels the literary theorles of James Brltton Throughout thls

‘ study I have relred a great dea.l on Brltton s’ llterary dlscourse modeJ,;-’_.:".”'_ -

~

Britton (1982) says, "A response to a. work of llterature 1s af‘ter‘-;}- "

‘ll an. interactxon between the work and the reader" (p 34) "‘H‘e

' defmes literature ~ asa partlcular k1nd of utterance--an utterance:i"':'
g o
-, that a wﬁiter has -"constructﬂ" not for use but for hls own__j

sat\sfactron Theref‘dre,’.“what a ch11d wrltes 1s of the same order asi
N Snitn

e what -a Doet or novehst wrltes and valld for the same reasons" (p

36) It 1s thlS valuing by the teacher to a ct%ld's verbal and wrltten’ 2
,response that 1s lacklng 1n our schools. Brltton searches 1“orx "the,j‘::‘.
'fi'actors and common ground" ‘that shape the llterary experlence as a".";‘
whole. He was anxmus to "fmd the. common g'/and between much of the'.f”-"f'" ;
v/, wntrw chlldren do 1n school and theoliterature they read;(p 49) |
Bntton (1982) puts forth the followlng theory from hlS research‘.".
’.,A-‘vvof‘ what happens toéllterature 1n tm schools In schdbls, llterature‘
"was not somethlng that students do but always somethmg that other
,people have done" ( Po - a9) To br;dge thlS gap, Brltton borrowed the .
'terms "partrcrpants" and "spectators" f“rom Langer s . tale of the Twa’

Scotsmen, wh1ch dealt Wlth the kind of gossrp 'ut events that mostG

) .of us engage in dally In other words, "t is ' t whéther the events /\
'vrecounted are true or flctlonal but whether we'i"ecount them or lrsten S

to them as spectators‘" or part1c1pants" (p 149) " He dlfferentiates‘; BEE

' ‘_T_"between these twa roles by saymg_.) . - “

nIf 1 descrllﬁe what has bappened to me 1n order to get my hearer

to do somethmg f‘or me * I remain a particxpant in my own v
. L , .

x



E
>

‘:affairs and 1nv1te him to become one, . ;f on the bthep hand, I“’“.
.fi'merely want to 1nterest hlm, so that he savours with me the joys

. "i‘_'and sorrows and surprisesmf my past experiences and apprec‘lates
Wlth me the 1ntricate patterns of avents, then not only do I u

R -1nv1te hlm to becos’a spectator, but I myself a spectator of my
own expenence (p 49) : B '59_‘__ ~ - »f.:
., Brltton pomts out that "as particmants we apply %ur value »'__
" systems but as spectators we generate and refine the system itself"’. 3 '

Throughout my research 1n the classroom I was always con51stently

,aware of the: roles of part1c1pant and spectator. It became evident tg‘a

":",me that the children assumed both of these roles at various times

'fBut 1t was when they assumed the spectator role that their literacy

‘ .that most fully meets the demands of the part1c1pant incevents (using

-flanguage rather than domg something with 1t" (p 53)

f‘._’vlearning \(en\t beyond the act of readlng and writing for meaning only.
In the spectator role the chlldren became in;’olved 1n thinking
.,.critlcally 'a’nd reflecting on both the story and on their own
"‘_‘experiences .':: [T "‘ "--‘ e — : ‘ "

| The establishment of‘ the r:fz) of participant and spectator is
*essential to Britton s theory of transactlonal expressive, and poetlc
'forms of dlscourSe. (It should be noted here that Britton S use of
Fthe term "transactional"'differs f rom Rosenblatt s use of the term )

) \

”_"Britton (1982) uses the term "transactional" as a form of discourse
/ “

Sy
' language to get things done, to carry out a verbal transaction) R
' .'the other hand he uses the term "poetic" as a form of discourse that o
v' most fully meets the "demands that are ‘met by making something with



. will include aspects of the social 51tuat10

19y

Bntton uses the term féxpress:.ve wr1t1ng" to mean "writrng that

assume5° an 1nter&st 1n the wnter as well as what he has to say about%- S

'the world" (p 53) In Brltton s model expressrve 1s the form ot‘

S is "a shadowy One " As he says

S A
. discourse in whlch the dlstlnctlon between partlcrpant and spectator

The expre551ve functlon 1n q.ur model J.S not smply the 1nformal D

-

" ‘end of two scales, the neutral p01nt between part1c1pant and

' spectator role language, but has 1ts own posrtive functlon to K

'perform ...:'Thfe','posnrve functlon of express:.ve speech is 1n

-élmple terms, to make the. most of be1ng wlth somebody, that 1s, :
',“‘t?“ ;e‘njoyi thelr company, to make thelr presence fru1tful--a e

'p'r0cess': that can proflt from explorlng w1th fthem both the 1nner _'1

»and outer aspects of experlence (p §3) -

'*‘Thls aspect of togetherness is 1mportant As ‘Britton says',-~_-"The"i.‘_'f .

4
LR

"‘wnter 1nvokes the presence of the reader as he wrltes, the reader

;J.nvokes the presence of the wrlter as he reads" (p. 53):° The many-' TR

'-’verbal and written responsese documer;ted 1n my study reveal how the f '

'._-]chlldren strongly 1dent1f1ed Wlth the wrlter as well as w1th what the

lwrlter had to say

Br1tton dlstlngu1shes between conte t rn ordlnary language andv'

context 1n- llterature.'., As he pomts out " ntext in ordlnary language

’take place and the remarks that have g.'oe ‘on before, _whereas in

' literature, context consists the ve """l fabnc alone" (p. 514)

‘cites from wlddowson the vailous

works. "At the’ heart of llterary

- . ? -
v patterns o’t‘t? language whlch Wlll bestow upon the lmgu1st1c 1tems

\

P

'r‘n whlch the utterances*

erns “to be found 1n llterary )

ourse is the struggle to deva:Se{

[



"~f:5concerned Just those values whlch convey the iﬂdividual w iter s‘ e

:llnks. In literary disoaurse, the message 1s self—contained it 1579""

5»;.”'not addressed to a srngle receiver and therefore not dependent on who

i':schildren con51dered themselves wrlters and -autho,s; They alsoz;,~ju

'i‘; wlth the current established theory of language development in the'7

ffy'sends 1t or recelves it (p 55)

'7;??}1

In school "what is important,";‘ accordlng ! Britton s mpdel S

O

VL

respected each other ‘as authors and anxiously 1ooked forward to S
u:'readlng thelt stories to those classmates "who mattered to them'“

The theorles of both Rosenblatt and Britton on the nature of the

A

'7'the classroom to the teaching of both reading and wr1t1ng

During the past few years some teachers ine elementary schools:,f,a

‘ifpersonal v1sion"»(p sa)._ These llngu1st1c 1tems could be: met"r andp,lj

?:fverse form,‘ syntactic structure, and patterns formed by semantic'.ti‘_ﬁ

‘s-»i;'.

(1982), ds Mthat children ‘should wrlte about what matters to’ them to -

qsomeone who matters to them"‘ Qp.: llO) My study shows that theff L

"7llterary experience and language learning have served as a: th\_¥EfTCalff'

.framework for my teaching and for this study Their theories combinedg't

: field which also points to language only belng learned as, 1t is used_lb;f

“to make meanlng hy the Chlld have been the baSlS of my approach in{f o

- have been mov1ng ‘away from the traditional approach to teaching B

writing to the process/conference approach supported by research. .

'studies of people such as Graves (1983), Murray (1984), Calkins S

(1986) and others This approach, which places more responsibilitywl"

”
] ,
R

‘vand ownership of . the. writing with the child rather than with theh‘
| T.teacher, has been most successful in developing a strong interest in“"T

i,writing for children and in showing teachers an 1mprovement in the7



s -_v_writings of the children. : Within thlSQAapproach | children are','_'_'.-';’ .:_J.
.’;-:encouraged to- °h°°58 thelr ‘own topics from their fxpenences and..;
“vinterests and teachers gu1de the. Chlldren through the writiﬂg process, ::-';. y

_from prewriting activities to publication. Donald Graves in his book .

Hriting Teachers am Children at ﬂork (1983) stresses the importance ,' :, BN

”.of‘ literature in the lives of chlldren who are lea:'"ing to write their'f"j_ a

own stones and who are engaged 1n writing across the curriculum. '_AHe

| .’}v'al*so points out the importance of teachers reading children s’ own:_"

writing and the writing of DI‘OfeSSlOﬂal aUthOfs at the same: tl‘“‘-’ a"'d'g".!.l_

"treating both in the same critical manner, . He maintains that whenj

’this happens “the 'children s concept o.f | authorship [changes]'_"_j

) dramatically" (p 65) llriting° 1’eachers and Children at lork is a.

75 -_ practical book for teachers based on several years of research on- how ., '

children learn to wnte It was - one of the first and most influential'v

"'.._'books to reach the hands of teachers who were beginning to show an_yt B
l‘ 'interest in looking at the process involved in children becotning‘.__ .

writerslandvauthors The book focuses on some very important aspectsff-"

-

g of learning to wri ', such as classroom environment what to write S

- 'fl'about ways to help children reVise for meaning, and conferencmgcp N |

. 'techniques and suggestlons o

"i

Graves has stated that it was not his intention to write a book'
l .

about writ'ing that would be a step-by-step teaching guide for teachers_

| r_'_to follow like a cookbooku But unfortunately, many teachers have "

o done just that._ “They have taken the ideas and have adopted them"' L

‘ -f-‘instead of adapting them to their own style and classroom. As a

L result, Graves' theories and ideas have become a rigid “method" and.

: bluepri-nt for teaching writing. , while many of ‘the: suggestions are | .



| -.not apprppriate for teachers of young children.

- writing, or on helging children iearn the skills of writing., He does

o (language that we use in order to create meaning f’or ourselv

o f‘ramework for the teaching of writing

- served as

e suggestions for things like conf'erencing and revising are sometimes

Any suggestions and techniques that I have borrowed from Graves, ‘;"-' o

. such as the author s chair, _I have transfomed into my own &tuatioh PEE

u

»_...

v} :'V"v-_{?and adapted the ideas to sUit the particular needs of my students and

i"‘?': : Graves' approach to writing focuses strongly on the process of

not stress the importance for children of using expressive zanguage '

s)

o . gdoes stress techniques and methods of getting children to write, ways
5 -"-for teachers to respond to children s writing, ‘ and ways to help them :

: "deVelOp as writers BeC%Jse I am more interested in children learning L

x‘

’_-_to write as a way of knowing and understanding the things they are -

_"writing abput more clearly, I did not find that Grgs/es' theories

_'t" al basis f‘or my writing program._ Rather, I

RS
RN

| __relied on’ Britton s literary discourse model as the theoretical"-".ﬁ

The reView of the literature on reading, writing, and literacy

"wozulo be incomplete without a brief reference to Becm.ing‘“a Nation of -
Readers,qrie report on the Comnission on Reading, published in l98£»
' "_'“"Members of the - Cotm\ission gn Reading -who produced this report were"“-v,» '
| educators,‘ psychologists, and reading specialists _ Unfortunately,- :

._ .only one classroom teacher was included among this group. . :

Q“\W ’ ‘1“. .
]Bwuling a Nation of - Raders is the only report among all the

m y recent national reports that tackles the question of literacy.,

- " .The study was intended "to sumnarize the knowledge acquired from.

" ), - . ! v v ) IR :; . .

,.,‘,‘,valuable for teachers working with older students, the OrganIz 3tiona1



‘”:"4-':{__"research and to draw implications for reading mstruction" (p. 3)

'fv*_:The report i’

"7‘“_,.teaching of reading and writing.., According to the writers of the

:eff:-surrounding early reading instruction~

The report does make some very,;" sound recmmendatims fOr

: '-._‘:based on’ more than 20 years of research into the

R SR

5 :H"report, this research resolved most of the early controversies SRR

"improving instruction in reading and iriting, but it falls short of

‘--’briefly in the report

',development and the process of teaching that leads to liCeracy. ,S e

_'Rosen, Sma.th and others are not mentioned or are only mentioned

o investigating the many research studies that deal with language 'f}'-" e

| of the important research carried out by Britton, Meek Rosenblatt,.;v

The report's panel of nine experts in the field of reading base'v,

their study on research on cognition 1n child developmen‘t psychology.‘ o

‘of language, lingmstics, and research on environmental influences

o ‘:._'Most of the classroom investigations to which they refer are based on

studies involving statistical analysrs and are directly related to SR

'“f'ftest use.: ,'

2%

- identification (pp 7-8)

.( ;-

o The report acknowledges the weaknesses that now exist in the
"_:"areas of - reading instruction It says some good things about what:ia
| "constitutes the teaching of reading and writing, : reading is @,a(-._
i ,ho,listic act, performing the subskills One at a time does not‘
. _f'constitute reading, reading is a process in which information from the |
. text and the knowledge possessed by the reader act together to produce o
_jmeaning, good readers skillfully integrate information in the textyf_'

l

' with urnat they already know, meaningful context - speeds word



The report also questions some of the practices carried out by

"jrsiteachers. It questions the value of workSheets, readability formulas
.;vpfﬁin the - basal readers, the insistence on correct spelling in beginning
'?t?f:writing, and the boring content of the primers and readers.v Although
-*oi;these and many other questionable practices used by teachers of s
”'cireading and writing are C1ted by the report there is no attempt to y:lff

:c1te current research to provide teachers w1th the theory and

Rl

: gclassroom research that makes learning to read a pleasurable, natural

L and exCiting act1v1ty

,state legislators,

v

‘ As Jeanne Chall, one of the CommiSSion members, points out "the

?panel was very cautious and very careful to endorse only instructional

~'rpmactices that are demonstrahly successful and practicable" (Education

3

'.3Week May 15 1985) leading one to ask the question demonstrably

'successful’ and practicable to whom? To school boards, administrators, et t,

politicians the bu51ness community, and critics of

prrogressive metho's in language arts° -AlthOUgh the report may not be

‘”ﬂcompletely bureaucratic,.it 1s overly cautious and consequently sends

0

conflicting signals to 1anguage arts teachers.: The stress on phonics B

‘}and basrc _skills in decoding words with the more enlightening

statements about the' use, of 1iterature, less reliability

'worksheets, and the harm of readability formulas -and texts aimed only "

- at asseSSing ability in reading words are rather contradictory

' An unfortunate consequence of “the report is that it gives the

8 ;Good Housekeeping seal of approval to confirming long-stanoing beliefs

,,about” reading' : Secretary of Education, william Bennett, said on

N

receiving the report ”"The results of this research are intended for

direct use in the classroom ,;. if we fail to teagh reading to every

.




"'} child, 1t is not because we don't know how" (Education Week May 8,
‘ If the recomnendatlons 1n the report are accepted and a nation of‘ }.»' .
readers 1s produced as the wnters hope will happen, what kind of Zf'l ¥

readers will we have"( Probably the ef’f‘erent type of‘ reader that

: Rosenblatt (1982) belleves the. natlon is’ now prod'-‘_,'_

\_-.i‘»'

:.«'when she says._', -

"-'-_Q"'/"Throughout the ent:.re educat10na1 process, the cmld in our society' .

PP SO

seem to be recelving the same srgnal adopt the efferent ‘ptance

(readlng for meam.ng only) " She goes on“ to say that "what"kcan beg' |

-_,}to create ‘and. experlence the text) was compiettly omJ.ttedg. Ev"kn jlhen

- 'quantrfled - the most publlc of‘ efferent modes - pecomes often the»'

a.“

. ;satlsfy the pubhc concern about readmg and writmg ‘tn out ‘QCF\QOT__
: .:-m»--'

T . ‘\%(T‘;
IR -“ Zﬁ' PR 24

'.-3read1ng aesthetlcally (readmg imaginauvely, exper:.enta

' Q; x«”-;;-.

‘.-’fills an important fneed for teachers who want to reflect r.gie :
'of literature :ln reading, writlng, and literacy,' and 'to help ch1 ren

: q
- read aesthetrcally as well as efferently e

O



StUdy 1tself‘ and the ertlng of’ the research has been av”f', doe

- 5,"-""

I have written most of this thesis 1n narrative form be

search for me to try to discover the meaning of children s exper{

{7

- with literature in relation to their developing literacy The pu*rposB L

L ' pedagogy

of 'ChlS study was also a personal bne, I was concerned mainly with“_',‘-)‘.-v -

learning and growing as a professmnal teacher and enhancing my own

while I carried out this study I was both teacher and researéher“; !

'1n my classroom In order to explain the role of‘ the teacher as‘:-

researcher and what this means, l have mcluded the fdllowing chapter_ S

' -"Learning Through Teachmg The Teacher as’ Researcher.'f' This chapter S

’ --:v‘

1s writcen in two sections The t‘irst section 1s an: overview of the. .
term of "teacher-researcher"' The second section is a personal .

narrative account of how my experience as a teacher-researcher became"'."'

"way of knowing" for me IR L e e
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Lemmnmmmm MTEAQERASRESEM}ER

\f"reaching is something we do' research findings are something wef W

come to know, development ‘g the process by which we brmg thls_

‘ 11;1°'.,'? g;” o _.*j*_f»_" James Britton

kind of . knowledge into relation W.'Lth this Rind of’ domg. |

In recent years the term "teacher-researcher" has not only become L

'more credible in. the eyes of teacher educators but is also being{i_‘,_*f-"" :

encouraged by many educators as an important and p051t1ve change for' ‘_' :

-improving the practice of teaching. o -

Teachers engaged in their own research w1thin their classrooms‘_'.f-f

o _‘_-are learning by caref’ully exploring aspects ofx their own teaching, by f‘.ﬂ,v o

observing what is going on in their classrooms, and trying to see_“

:;j'these things in new and: different ways A teacher-researcher 1s an:_

inquirer, a searcher of knowledge, and someone who wants to add to his

"or her own pedagogy. o Teacher-as-researcher involves reflection-- o

B reflection “on the things that ane observed with children and'

:reflection on her own' reading and discussions with other professionalsv -

' _in the: field._ Teachers who become researchers are learning more about L

_" ,.-theinselves and their teaching while they are learning more about the

children they teach. “In other words, ‘the’ researcher becomes both the_-v_v |
supject and. the object of the research that s being stﬁied. +They
. S |



'*o"'_f_"are insiders as opposed to the outsider who”comes into the classroom

to conduct 3 traditional study S o / g

Not all classrooms are alike. - A classroom is a very complex ';~~1»_’."j

community and in certain respects can be like some other classrdoms,:._.;Tf'_,-...”_,,"

e 'v E like no other classrooms or like all other classrooms., But no matter'

'_":'.*what a cﬁsroom looks like to one looking in, there is a- prevailingj.{.“v:,""__:"‘{

'-atmOsphere that has been created by the teacher and children in that‘.'v_.i»‘

I

’ ‘ln such an env1ronment

“v.'-f._teaching_,and learning a‘ d

‘sense of adventure to their teaching, they are incouraged to continue

- to look at new 1deas as opportunities for change nd growth._

' ;‘sett!ng. The atmosphere of he classrbom usually reflects the
teacher s personality and beiiefs _Jhe teacher is the planner,":g_:'[
"',_’_,dec1smn-maker, and actor who has the most intimate knowledge of and ?

greatest mfluence on, what 1s gbing on 1n51de the classroom. 'f;Af-"}'v'l; ‘

" g“thoughtf‘ul teaclir 1s BLE ‘an’ excellent position to study the _::.;"f‘,_‘._-

o "complexities and the way children 1nteract and the way learning occurs-."

o~

Inqurring teachers who are consciously COncerned about their own‘ S

who are reflecting on these concerns will‘f

: 'usually dlscover that researching 1s an avenue which leads to change.-‘.‘ B

| ‘_'And when teachers find that such changes can bring an aliveness and a e

The interest that led me to carry out this research study in my g

.‘ classroom was the children S. enthusiasm and response to stories 1 uasv:‘-'

i “reading to them several times a. day. ', wanting to know more about the.* \

to become a teacher-researcher. My own. intere;f%in 11terature/my';.
o background in language arts and early childhood

: fichildren S literary experiences and more about the place that these‘
| ;iexperiences held within the context of their total learning, 1 decided,{‘_ o

Yy

my;urder;staod_ing.“. :



.;making sense of what I was seeing was when I began to read some of the. '_
= »'_‘v"_;writings of' phenomenologists such as Maxine Greene.= It was through qy'i , "-,f.?_'-:_'_

"._’_experiences with these readings that I began to focus more intenseiy.'_‘ i

Many‘ of the procedures ﬁsed to gather data and record_'f.{

- ﬂchild's point of view My looking at the literary experienoe from the

S e

' meani

-

ld“s '..,perspective lep me to a deeper ref’lection on the kind of’

ng.that children were giving to their ovln experiences.,

The followirg is a descripti /n of my procedures and experiences

s a teacher-researcher during this study

~

One of the things that has kept teaching alive and exciting for o

me over the past couple of years has been the experience of being a-

teacher-researcher uithin my own classroom o I round that researching

as a way of knowing became an adventure in learning that I ‘have never

&

| '_on explonng the children s experiences with literature from the ‘

[y

e

PR

people in the'.fleld of 1anguage arts._ I also studied the work of

"f,_f-‘!'.enthnographers and the methods they used in carrying out research. -v ;o

. observai:ions in this study were those of ethnographrc research.”". _jl
" ’Although these procedures were helpful in this study, the turning ‘,_:'

"i n-;point for me in documenting what was happening m the classroom apd'. C



experienced before.‘ However, it‘ was not until recently when I began:’

'x ous impact this experience has madeﬁ;-' .

on me as a teacher and learner. : It allowed me the opportunity to':"

develop my own knowledge \about some of the things I was doing 1,-, thejj' ~
J’ classroomo and t‘o build this knowledge in such a -way that helped me t°:ﬁ
“ understand chihidren and learning more fully. This knowledge and?_‘;-
l"" ' exp‘erience has helped me to become a more effective teacher. ’
” The t;Oncept of teaghers doing their own research as part of their‘f
teaching J.S one that appealed to me when I was at a point of’ wanting:f‘_?,v'

vto know more about how the children in my classroom were experiencing;;bf_:"__.",::_.-'*j:
llterature and how this experience was contributing télthe r becoming
:"mre literany r,eaders and writers. It was not difficult for me to
det;lde to exﬂlore and to find my own answers to my own questions.';l;j""
'r‘f;{zb"What vlas difficult for me was to know exactly where .to begin

- quever, it was not 1ong before I realized that I had already.v.}-...,
"j'started without really knowing that I had begun , Like so manyﬂ‘f'.;i
,~_-'teachers I knew, I had always been a. kind of researcher because T

- ,'trieh to plan my teachi'_' in a way that allowed me “to learn something.

- more about either the . s_" Ant or’ myself’ as well as all the things' R

"'90109 on around us. e

.""

I had only an introductory knowledge of methods of re" arch and__. ‘

so I found myéelf relying on my intuitive sense along with
- an experrenced researcher friend 'who guided me with the s, _ 1
i ‘,_"'cast out a big net.,. In other words, I would continue to teach lnmy""’v‘,
natural way but record as much as possible the ordinary things \that I' fi,'f:

".was seeing everyday On the one hand this made sense, but t also

e IR B W +



'__seemed rather vague and lacked a neatly-bound framework I 'wonde’red

N if ‘a- more efflcient teacher-researcher would ‘not begln w:Lth knowlng

o _exactly what to look for Only later d1d I know JUSt how much I would Yo
‘ [ RN
have mJ.ssed had I begun with such tunnel v151on. _ I do not thrnk I

'-_v have ever really ceased to "cast out that b1g net " Even months later :
'-'»when tf;e study became more refined the focus a 11ttle more - narrow, K

w A
and the g tlons more specrflc, _1 still tr1ed to. remaln contlnually

- aware of the:; whole as welfas the parts S E g o | L ?f‘

| One of ‘the flrst thlngs that happened was that the ordlnary »

thlngs happeni’ng around me began to take on a new meanmg or. I began ? ."-_'
to see thlngs as 1f ' were seelng them for the flrst tlme. I became

more attunedr"to the chlldren s use of language,_thelr mterests, and I

act1v1t1es. 1 began to .really llsten to what chlldren were say1ng and

to record these observatmns in the gom of anecdotal records and

notes 1n a notebook entltled "KldS and ’therature" whlch I kept open -

- on my desk at all tJ.mes Wheh chlldren would ask me what I was

"wrltlng I would answer "I want to remember the thlngs we are saymg

& and doing'together so I can thlnk about them later on n

b Rs I collected thls data I sorted, numbered and categorlzed them

v,'intoﬂkinds of response and tlme of - response. I soon detected a

pattern of response emerg.mg The data _were - further sorted into
.femerging patterns whlch became ew categones. Some of these
'. categories _were predlctlng, 1dent1fying, conf‘lrmmg 'values, and golng
'Abeyond the text._ I also searched the data to. determlne patterns J.n
fexamples of - meanlng that were revealed elther in: spoken klnds of

response or th_rough'other modes such as palntlng, dramaf, and‘ wr1t1ng._._
g
o



- The writlng samples were looked at 1n ‘an attempt to determine the
i klnds of Lssues that chlldren were: deallng w1th 1n their writing - -
Many of these 1ssues reflected themes found 1n the storles they ‘were
readlng Some of the lSSUES that chlldren seemed most drawn to were
banger-fear and safety, frreaﬁshap and lonellness love and: rejectlon,‘
lee and death and thrngs beautlful and ugly _f.
' In my.notebook "Klds and therilrre" I recorded the names of the A
books we. were readlng at Story Tlme and’ any. spontaneous remarks that;
""} were made durlng dlscu3510ns or throughout the day The followlng are
| some of the early entrles at the beglnnlng of the year
September 16 1984 Mop Top - Don Freeman
f.1 Interest - ngh | '

After Story

Jonathan - "I'm wonderlng 1f he thought about speqdlng that money>,.i

on lolllpops 1nstead of at the barber,"

Stephen ' "I llke gettlng my halr cut What s'a barber?"

Laurie'-‘"It was: funny when the lady thought he was a mop, why do d;f“

they keep the brooms 1n that thlng°"'j |

I also recorded observatlons that I made of the tlmes throughout,-:
the day when chlldren were u51ng 1deas from the storles for painting‘.f
g' and drama . L | | |

October s, 1984 v Blueberrles For Sal - (Read 1n September) _
A lv _" Many of the chlldren are palnting pictures on their own now that ‘
‘r\zl}ustrate parts of storles read Carla painted "Sal and her Mother"a

| today. . S _ _ v :



. _ I observed that Robert and Rick were telling ehe story of The King The.:;5~
Mioe and 1he Cheese at the puppet centre, recalling mdst of the story
and adding different characters

It was interesting to me the way I began to see. for the frrst,uﬂ”

time some of the things we were already dOing as established routinesl e

in the classroom For example, 1 had always prov1ded lots of time for;'.ﬁfﬁ,Jf

/

Q

o books fran the class library It was only when I lookéd more closely'
at how children were choosing particular‘books to read and share that‘.
I often linked their selection to a book that we had read together

Once I started notiCing one vconnection, I began to discover other

real reading during the day and children were free to choose their own_ifffVJ:'

reasons why children were choosing certain books I recorded as many,_fg,_'

L

of these things as pOSSlble at the moment they were happening, but I
if also learned' fairly qu1ckly that recording research in an active.ih '
v'l classroom can be qu1te a challenge Young children demand a ‘lot ofg;
unnediate attention and want to get on with other things, so I B
| developed my own shorthand and then wrote more fully when 1 had ar"'
qu1et time. At the end of each month I took qUite a bit of time tof
'*f reflect and write about my thoughts concerning literature andl-:"f
| learning I usually wrote about this in the form of a letter toj'
: myself beginning with "Dear Me."- These letters proved to be extremelyl“
| valuable to me at’ the end of the project | i
End-of. December 1984 (From Dear Me notes) S i__?:*iay |
. " ‘;él., I 'm becoming more convinced than ever that a. literature--t |
e centred class allows a kind of sharing that reveals more of self thanl :
':_‘any other. Only . when self is revealed can we know the intentions of'i
.kidsfand:they.knowiours Ve | | |

.-



.:) .

o :’:End of January 1985 \

- i
g

So many questlons now.v, Why do some klds respond in

"-"v_.partlcular ways to J.aterature”_ what does thlS tell me about the adult

- .;reader and classroom env1rorment’> .o

} —

'. I'm more aware of the number of‘ 1ssues that kJ.ds are trying Ll

| -“conolexlt,l)es of"""-"“"‘ an reLatlons and tﬁ"’ ‘*5':' R _'* ‘f*‘-’f;

e Lu / P B
IR

'~.of theﬁtmngs I wanted to know could only be learned by

e

N Ay i

deal wrth 1 Can oullterature help them ~to understand®_sueh_§§iz“_? -

gt;alklng' wfth the cmldren themselves It was thelr 'expenence wlth‘_{""'""‘:'

J‘ .
: llterature that I wanted to @%r&tand arq SO I spent a 10t of tlme'f -

oin conversatlons w1th many ‘**of me chlldren“ about book-s, stones we

i “ ‘f

| _"were readmg together, and the1r own wrrtmg We talked during class~
::,-vdlscussmns, at centtes,- or at anytlme throughout the day ,.» The | "ﬁ
1nformal classroom ‘ sett..mg provrded an 1dea1 opdortunity e,

'meanmgf’ul 1nteract10n._. 1" thmk one of the reasons that my’f‘f &

27’ 'erersatlons “with the chlldren were so successf‘ub was that my

2.9 SthﬂS were’ completely honest When 1 asked % questlon they knew I

L really wanted tO know thElr Oplnmn I often tape recorded our chatsf""' B

P . L

’ ,RV

9 or made brlef notes whlle we talked I remember one cthersation

whlch took place w1th Mark Doug, and Jason about a book we had read SRR

cailed The Dog Iho Thoug\t He vas a Boy by Annett. I asked them if“ :
they had enjoyed the story, and 11’ they had any comnents about it._ '
' ' Mark° 2 "Was thlS book wrltten before Rotten Ralph? (anotber book |
read earller) because I think they copled the same ideas. A .'

i e ot

- Doug:. “"And it reminds me of’ the Jngle Book Story.‘ only here"‘--*** ';

i

it's a dog who never knew any other dogs.




”Jason* "Yeah, it would be the same thing if we were never with' ’

- ‘

people we wouldn‘t know who we were either.

When I recorded the above conversation I did not realize just how L

important these remarks were in- relation to becoming a reader. It was .f
only later when I began to read the theories of Rosenblatt and others
that the significance of the children s remarks took on a different .

kind of neaning.' These young readers were demonstrating how books."

speak to each other and’ “how even young children can link their lives"f':

: to a story in such a way that reading literature can become a meaning-y

making experience Talking with children proved to be one of the best."i_"

' ways of finding out my own answers and at the same time creating my.

own new questions In the same way that my interacting with children";

helped me to know more about their understanding and experience with “:

literature, I found that my interaction with colleagues and - others who_,'

were knowledgeable in the field of 1anguage learning was Vital to mel-'

in making sense °f what 1. was seeing | Like the children T was‘-'”:'

teaching, I too,-needed encouragement to continue to learn throughv*.f

f"experience and taking risks while exploring what were new areas oftii

I.also ta jﬁi to the. children about their-own'writing of storiesf:"

and could see “that much oftv é-writing_refleoteg A

(}t

‘experience with,i"'

,.literature. I set up a. sample file or Jgach 'child*s writing and; SRR

!‘

M_ photocopied and.’ saved as many of the originals as possibie.; éI'i“ :

collected samples of their paintings and drawings even if I did notv
see the direct link to literature immediatelx& I am still looking at_‘
the writing and art work and discOVering patterns emerging as 1 look'

- at several pieces of work ‘over time



As the year went on and I continued to do the kinds of things

that were requ:.red for the research inqu1ry, ‘while continu.ing to S

' _teach the teacher-researcher distinction soon dissolved as the',»,”. RN

o researching became ‘a natural part of my interaction and being a

’\‘

.teacher I was-. focusmg on:, the aspects of teaching that I believed_

.o WD

teaching and learning along with them. As a 1earner, I was practising

~. '_:'some of the things I knew were essential to children s leé&'ning and"

- "r‘ound that many of these things applied to me: as - an: adult learner as. “

| 'well For example I found that it was d%ipg~ the moments when I knew"

"that I was making connections between thet) '_iihgs 1 already knew and= |

-;were most important--getting tc really know the children I was;--'f-

the things 1 was seeing for the first time that I gainedi the

B tremendous sense of discovery._ I knew that 4children loved to have' ’
_ 'stories read and that this played an important part in their language '

" learning However, not until I made the connection between the’ " -

' "-.reading 1iterature experience- and some of the specific "aspects of:'

: learning to read and write did I feeL a deeper understanding and"'_

."*;progress in my: oWn learning It was the difference for me - in seeing»

L and discovering & ]

Gradually, my understanding of some of the ideas I was reading

'about became clearer. I began ito connect the concept of contro‘iling_"

l

o one s own. 1earn1ng *and building one s own knowledge with many of the

', _fthings I was doihg in the research approach *to teachéng I was now

. fbeginning to see the difference between knowledge acquired £ zom other' “

o pe0ple s experience and knowledge that 1 ha%gained '

B and intimate way--knowledge that 1 now f.el I owned RS was also :

_learning that tr\ie roots of knowledge becoming personal lie in doing

’”*a very personalﬁ:_'?-. .



Classroom research means learning through dorng and 1t can be an :

e

:*ffenergizing experience that 1s Fulfllling and rewardlng both forﬂ:

- teachers - and their students The opportunity to contrlbute to:f LT

‘.ueducational research allows the teacher to becomeamore confldent and;fh;fu~’

'to grow 1in. a very personal way toward a deeper understandlng of what” o

s, meant by the art of teachlng

)
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GEANIZIN‘.;F(R‘I}ELEMNIN;ENVIRWENT
'Ammm:m_Assmw

If we offer him verbal teachlng instead of his own doing,‘we'

deaden his mind, but on the other hand if we deprive him of free f':”

- speech with hlS feliows, we take away from h1m the most valuable,'

means of* 1ntellectual and soc1al growth

A}

v Susan Isaacs

f\

"ﬁgT approach "to teaching and 1earn1ng that S revealed

throughout this study of children s experlences with literature_ o

requires a different kind of organization than that which is usuallyv

'.-;xfound in most classrooms

The enV1rbnment that I am concerned w1th whlch plays an -
'bimportant role in the way children experience literature, goes beyond

h‘ the phySical arrangement of the room It stresses the impo tance of

the hum;m context in which the child 1s learning.. It emph sizes an'y f?"“

vatmosphere where children S feelings and ways of thinking are valued
'f_-and where their ind1v1dual personalities and | development are taken

"1nto con51deration

Learning within my classroom involves learning through an:'

integrated day ' This means that the learning is not, divided into"_‘;j

”separate subject areas but rather, is unified as much as possible .
_into experiential activities This way»'ofﬁAlearning is“ based_ on

. ..

380



dif:_children S natural approaches to learning which are more concerned

with acting and doing that with SUbJeCtS

The room is planned around a number of play-based learning R

1centres which allow for individual and group learning experiences.4 Q ;!ij,

7vaecause natural learning 1nvolves movement I trred to plan for e

*sufficient space to allow children to move around the room freely and
to talk to each other as much as possrble.~ . | }

The following description of a day in our classroom begins with

o the afternoon sess:.on T VT R IR S ' ** :

. :,M

It was early afternoon in October and I qu1etly closed the door
'l}fto the classroom S0 the chatter of children s voices would not disturb

| anydne in the ad301n1ng library I was a few minutes late in. arriv1ng

,and most of the children were already there Karen and Angela were E

",jwaiting in the doorway to greet me Karen let me know very qu1ckly |

o that our v1sitor ‘had arrived abd was already 1n the TOOM. "Did you’
ff forget she was coming?" she asked I told the children that I had not

"’forgotten, but because she was coming from such a distance I had not

'_~expected her to arrive quite so soon We had many v1srtors to the ff
ﬂ'classroom, yet the children never seemed to 1ose their enthu51asm for :

"showing people around and talking to them about the things we were - 3,5J

'doing in our Grade One class

B When I looked around the room I had a little difficulty spotting

ﬁhMrs. Collins, our visitor. There was a lot of activity going on, and

I was very glad to see’ that some of the children were already getting f-

' started on theﬂr owﬁ'with the things they had dec1ded to do Some of

the’ children were writing in their journals, others were looking at’

~]books or were @athered around the centres 1ooking over the materials L

0

.’

o
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._-j'they would later use at centre time. I noticed Stephen was at the

- -‘-”pamting centre, eyeing the pots of paint that 1 had mixed up at noon

)

o hour A number of children were still at the coat rack chatting with __

i brought back to schodl after lunch Over in the Story Corner 1 could

| . see our. v1sltor who was 51tting on one. of the children s. small*yll'.

chairs-. She was. busy talking to the group of children who

g

."each other and sharing some of the prized possessmns that they had

E "clustered around her~w1-th their .writing folders and some: of the books" ;.

s ;the ,were readmgs K ren and Angela accompanied me across the room to
- theyy a,

l

: meEt our guest.: Bef'Ore we gbt ther;, Angela pulléd on my arm and‘

g‘constantly_.

'whispered "She has red halr, Just like

.complamed about her red hair, alyays ;

someone else elther 1n real life or: m a story who,d,a's she described .

' "had thlS funny colour hair el

I 1ntroduced myself to our v151tor and apologized for not being._:

» ,'there when she arrived "Not to worry," she said "I ve been well{"

B looked after, and I'm havmg a wonderful time readmg the stories the -

.. "4

5g- by - meeting o o

' ."children have written 2 Ken beamed ‘as she handed back to him his -

uwriting folder whlch already contained many pictures he had drawn,

'jstill had the book open at the page she had been reading to Mrs.'

v'“Collins. I ~noted ‘that - 1t was one of the books that we had read.i-

' :together a few days before. One of the girls told me that our visitor‘ v

- was a teacher,' too, and that she had heard that we - had a lot of

: learning centres and she wondered how they worked. Mrs. Collins had :

also come to see the kind of books we read and how a classroom that

- .ha ..been described. to her- as 4"li.terature,-centred" w_a_s organized.

' . 'vmost of‘ them 1ncluded Ken 'S early attempts with print as well Carla'i»"’»" =



?i§$;‘,1‘ "We usually start the afternoon with a story," l said 3?ﬁThatﬁisltﬁn e
v‘why I was a few minutes late, I wanted to gp through the library to.*.
_'”pick up ‘a copy of a book I had promised to read this afternoon. ,;"v .

}'u"lt's Sylvester and the Hagic FEbble " Angela added still standing
bbeSide ‘me. | "And we ve read it two times now, well once in
~.:'kindergarten.",. Although it ‘was still early in the year, many of the ‘
children were already beginning to request that stories be repeated.;51.>
' for the second or. third time We read several stories throughout theij'hf'v
o yday, and I had exposed the children to a variety of bboks already, butj R
‘}--I was still 1n thea stage of experimenting and exploring the kind of" =
a'literature they were’ interestaﬂ in. and able to enJoy : I knew thel's,
_choice of books was very important as’ well as the way these books weredf”~r
| 'presented S it i | y L ) f. “
The children qu1ckly ssffIEB 1nto a group on the floor ready for;i
'the story ' Mrs. Collins pulled up a little chair and jorned thet'j
vlisteners 1 began ‘to- read S ’ | |
| Sylvester Duncan lived with his mother and father at Acorn Road
in Oatsdale One of his hobbies was collecting pebbles of'.:li»' “
unusual shape and colour o . ‘ ,. ' |
o When we came to the part of the story where Sylvester used his
'iffmagic ‘pebble to- turn himself into a rock so he’could escape from a:“'.
":"lion,»Angela remarked ng wouldn t—have wished to turn into a rock, e

@ .
~I'd wish I -was home " Stephen added, "I‘d wish the lion would*;

_disappear." T re seemed to be more comments than there wereh
’,questions being asked during the reading of the story thls time Onef-
of the things 1 have noticed is that when a story is read for a second“.

o *_or third time, children seem . to focus on different parts of the stor)ﬁD j-

.3’.‘ -



L yabout the same story. -

R SRR f e

g_fto comment on- durlng the rereadlng For example, the frrst time we],.‘:"‘i

7jread Sylvester and the Magic FEbble,.the conversation that took place~7"“’: o

Jffdurlng the readlng seemed to- focus on questions asked by the
: chlldren I remember some of the chrldren askfhg, "Why d!d he turn:'

’e*thlmself 1nto a rock°" or,."How d1d that work?“ or, ”Where was th"?

¢

. _mother°" , One of the values 1n rereadlng a book is that it allows =

'-chlldren to concentrate on dlfferent elements of ‘the - story at»

drfferent tlmes

) R

‘As the story contlnued 1 could hear Jason sc;oice,'"lt would bé.f o

. terrlble to be ¥n51de a rock llke that " And Ken toward the end of,

story said, "good thlng they got together at the end " l

Thls partlcular story ‘was longer than many of the books weif117'fu

,5=read v Yet, when 1 read those famous words,:“The End " Tina remarked,

o "That was so short' When we' read it the flrst time it seemed longer “j"'

'. :have notlced that chlldren, JUSt as we often do, view the length of'.

an act1v1ty on the basis of how much they are involved in what they, ;f

'3

" are exper1enc1ng Stephen commented on the illustratlons and he o
»thought the artlst had "done a good JOb " He referred to his own.“

_palntlng of Sylvester that he had created after hearing the story for

Z:AthE-flrSt tlme, a few weeks before Stephen s picture was a largeegga

.grey rock srttlng in the middle of a green field He had chosen to;'; o
; illustrate the story in thlS way, while some of the other paintingsllf R

that surrounded 1t on the,wall portrayed differeot kinds of piCtUres? L

-

W‘e talked a little after the stofy abeut parts that we. haa_?’“_"_f'_
| enjoyed, and parts that had puzzled us.. Scott's hand went up to ask ai;JJg___

question, but his concern was that we mpvefon to centres.a He wasAhh




:.;‘!_._._

right, 1t was time for centres._ While the children were gettmg':_‘“

themselves organized at the different centres, 1 chatted a few minutesiﬁ-"-'", S

s with our visitor ‘ RO E R

‘ M Collins had several questions about the kinds of books 1".7“. L B

. read td ‘the. children, especially "hOW dld 18 Ch°°53 them" and ""’erei"}"'v."":-?.-:.-"'«

they in connection with any particular theme"? She also wondered how"._'

tf‘ne children knew which centre to go to, a&d what to do when they got’

| there Mrs'._ Gollins alsp comented about the story reading "YouL .

L

i_.seemed to be very 1nvolved 1n the story yourself " she sa1d "What I T

' mean is, that you were really readlng 1t as much f‘or yourself as toa- )

- the children "ol found her comments extremely helpful to me because-'_i .-

as so often happened when v151tors asked quesblons about what we' were.t_

| -doing, I learned more about the kinds of things I was domg 1n my

| : teaching.. I 1nvited our v151tor to explore around the room and talk{ ‘

to the children who would explain how the centres worked Ve walkedv;,,f?"/ '

'over to the painting centre together
o There were four children using painting Two were painting on

_paper which was flat on a table and the other two were standing on

: either side of an easel attaching fairly large sheets of paper to the o

boa Rick was involved with: his painting and rather than beginning” L

'a new picture he had decided to take down the painting from the 1inejﬁ o

above the easel where it had been drying and "put some. more things in

' ;it " Stephen who was’ painting besrde him stopped his own work to ask B

Ri&z a@ut his painting, : , S .

S Stephen What are you painting, Rick?. o o - ‘_o' "

| 'Rlck It s a- graveyard and Dracula is under the ground :
Stephen' “Is he dead, _Rick? R



S . ﬁic"k':,“ " 0f course. he's dead;. he wodldhft.fbe“ buriedifnewas

','———'_"A"'

e

‘ '-'-'.alive.

Stephen will he ever come out of there” o

Rick Of course not. I‘tolq you bef‘ore that he vas dead._v.,

"";;& '. Stephen Really not ever?

- A Rick" Well ._'. maybe JUSt once he might

- I found th_i_s conve‘?a\ion 1nterest1ng, particularly when I was trying

to get to know the chiidren I alsq found their words very helpful

-for me in observmq the different ways each boy was approaching the

ASUbJECt of reality and fantasy . Although Rick and Stephen were not ,

:far apart J.n actual age, there was a tremendous diff‘erence between
‘background experiences and their 1nterests | , '_ | o | _
: | | RTC? throrgh hlS palnting, had created images of‘ Dracula buried
w a gra eyard It is difficult to know what he was thinking~about

when he painted this picture, or* why “he c__ i this particular subject

' to paint It might have been prompted by the story of’ The Teeny Tiny
R lanan read' earller; or the 1dea could have come from his televismn
Viewing The 1mportant thing about this particular incident was the

- interaction that t‘ook place between Stephen and Rick about what was

’RJ.CK moved from outside his painting to venture into the world of

".'make-believe--a world that ‘allowed Dracula to come out even "just

,_'once £l This incment at the painting centre illustrates how learning S

g is gomg on even when the teacher is ‘ot instructing. \vorking
together in small grroups where talking with each other is encouraged
o and val)&\b there is’ anJ open invitation for children to share their

feelings an ideas and learn frm each other

RS

gomg on in the picture. Through Stephen s persistent questioning,_

-
L4
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Sometlmes when chmldren are worklng together thelr Sharlndﬂﬁoegy/*ff?;f

‘,;not go qulte -as. smoothly as Stephen and Rlck's experlence at thef |

‘“f”painting centre Jason and Mark were hav1ng a strong dlffegénce oflfghtgfg

: opinlon at the/math centre and 1t turned 1nto more than/

' verbalra S

’]',dlsagreement Both boys had decrded to use the huge\ﬁa; of buttonsft

.-.and to work together, but they had thelr own 1deas" ’fto what they

’1Lwere golng to do w1th the buttons._ The buttons were7plled 1n a heapﬁi

'.ﬂon the floor and they were argu1ng about the crlteﬁha they were gorng'f. e

-

to use for sortlng and cla551fy1ng thls many buttons There were many-._.157~

b chorces of concrete materlals .at the math centre, games, clocks,¥

.;'5weigh1ng and balanc1ng scales, puzzles, unlflx cubes,,and blocks ,Itiiti;*}

N mlght have decrded that Jason and Mark work apart but 1t was,.i"*‘

'ivglmportant that they try to work through thelr dlfferences on thelr’{5”

o own,ﬁ One of the grrls was. worklng besrde them orderlng numbers from,‘v"'

: {Ebl-25 on’ cards that when placed together x»,the correct order would

vlh;form a plcture She seemed completely absorbed 1n what she was d01ng. "

and qu1te ob11v10us to the argument golng on besrde her., I took note S

that thrs chrld ‘was hav1ng a lot of. dlfflculty in orderlng her R

L numbers~ %04% st0pped long enough to work w1th her before respondlng‘?‘“'

to the call of my name that I was: hearlng from the wr1t1ng centre.;_,v"

As I approached the round table that was our wr1t1ng centre,_I.Q

%3;>almost bumped 1nto our v1sitor who was gingerly stepplng over a;l

‘fg"traih"' that Ken was buildlng out’/pf un1f1x cubes The traln

;stretched aeross the floor, under my desk, and out the other srde."l

»;g_*.Durlng centre tlme,‘the space 1n the room seemed to get smaller ando,r”; .

, P
smaller as chlldren needed more space for materrals and began to'

spread out add use any avallable table or floor space they could flnd.':‘



COllth was comlng ¢ran the wr1t1ng centre where she had been lbf o

- 1help1ng writers get thelr 1deas down on paper and lrsten to parts of

3-ilstor1es that were 1n progress. She asked me quickly about spelling

'?"Do you spell words for the chlldren ‘6r are they supposed to try to

’"figure them out for themselves”"’ This was a difflcult question to

“..;reply to brieﬁly but I dld tell her that T dealt with spelling 1n a;;l"fij

w,f}number of different ways, depend ng on’ the particular child and the;gﬂ:5”5

"p01nt he ~W35 3t dn hlS ertlng MI$A COllth appeared to ’Eésl L

X svbcomfortable 1na-thls 1nformal env1ronment Agaim her tomments weref[Jﬁ’lv

bui'helpful to. me. f"A couple of things that stand out to me,ﬂ she saidj:r“f

o I"are the way the children are' so actively 1nvolved 1n what they are‘

'Ld01ng- When I talk to them they seem to kno -"actly’what they{areﬁ'”

id01ng and why | I also noticed that you don" seem “to. feel 1tf"

'necessary to tell all the chLIGFEn the same thing at the same tlme "’

I think Mrs.,Collins'»last commEnt about responding to children-'

f?lndiv1dually applies very strongly when they are writing As learners

f’fthey are all at a dlfferent place 1n thelr learning, their 1nterests,

j_and their experiences : ThlS 1s true when it comes to languagef_ o

. learnlng as WEll There are grOUDS of childreo who are d01ng similar R

fthings in their wrltlng,_but they all need 1nd1v1dual attention to

N

vahat they are d01ng and how to contlnue to grow beyond that point. ;¥7n‘

SR
Stephen, who had beeo palnting, but had moved on to join the .

' ;wrlters, wag standing on. his chalr trying to reach the mobile sign1}7i'

';lwhlch 1nd1cated that this centre was for writing The sign hung fran:..
vithe ceiling above the table. The,dther five children at the centre
:were bu51ly engaged in writing and talking about their writing as theyi”
"vycreated pictures with crayons and felt pens and stories with print;f




v*fffunderneath hls plcture. I prlnted the word on a small plece of paper;ff};

A'-’that Stephen had begun to attempt to even copy pr1nt Untll that tlme}:iL; L

G

'lh

9.

;]had copled frun a frame 1 had prlxted!and put on the wall above thesﬁ P

‘;fKaren and Carla had dec1ded that they would wrlte a story togetherfij’

rfyabout a prlncess | They had begunﬂw‘:h "Once Upon a Tlme" whlch they llﬁ57ﬁ5

jf}centre. | There were several frames on the wall now Each time Ifff35?q”'

sfbecame aware that certaln words or phrases were requested over and’

]ffover, l usually prlnted them out on cardboard and pinned them on the
Lffwall near by : Stephen dec1ded he would get on w1th hlS prcture "How?.”ﬁ

flfdo you spell rocket?"' he asked He wanted to prlnt the word_f.h;

L jand handed 1t to hrm to copy.. It had only been a couple of weeks ago

o

fzzthe was happy wlth my prlntlng words on hlS prctures and then readrng;;k‘*

1fﬁthem together It wrll be very soon, I thought that Stephen w111 beﬂ

;“
4 ’9

[}

"\\7‘

.g.u

figurlng out hlS own sounds of letters, espec1ally the beginnrng offﬁ'
wpxds that he wants to wrlte and then he WLll move 1nto 1nvent1ve
spelllng Baght now he was needlng to produce words qulckly 1n order
tga feel lrke aﬁn&r . | R ‘ |
Angela put down her penc11 and announced that she had flnished
‘;uflrst‘poem She began to read her poem called Angels

D -'\~:,<. L

"Angels are. beautrful '
. -Angels are nice o
.. Angels take care; of you R RO e
.. Rll.day and. all*nighk .ﬁi;iﬁv R G SRR
- T like angels - .'%
.1 saw angels when I was Sle o RTINS

The other children at the centre had stopped to llsten, and so

L had others working nearby.; Stephen pwas the flrst to respond to

R

o Lo

. -
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l

“Angela’s"workage'"That's really good.‘_ It' just like Robert Louis

Stevenson " Stephen had JUSt claimed evenson as his favourite aqthor

- 3
_‘J—_.

after discoverlng hls book of poems. Angela put her finished poem in

z

L a box on my desk so I could photocopy 1t later 1n the day, before she
'_ took 1t home She would not rework thiS'poem, as it was not ‘a draﬁt
to be polished and corrected It was, 1n Angela-s eyes, a piece of

art that she had created and 1t was in that sense f1n1shed

N _..‘,

I asked Carol how her story was comlng along ':"Oh it s a book ﬂj"hffl

S

now, I'm on page 14 " Carol had started her "book" a few days ago and ;

had stated that shn dld not want to’ share 1t wlth anyone until it was

flnished However, today she dld tell me 1t was about a hamster who _:-.;,
got loose 1n51de a scﬂbol and got 1nto all kinds o@,trduble exploring?,*dttﬁ
the gym and the klndergarten roqms I wondered 1f 1t was c01ncident1a1;p{w€'§
that ‘e were reading a ’chapter each day of The Adventures %lif;l_n';'

~F1nger11ng, which was about Fingerllng,' an elf ' who found himself

1nsrde a school. Handling prlnt came e351ly now to Carol She was,‘; i

| earphongz at'the listening centre a;d’was desperately trying to find7£fw7'
the rlght hole to fit the rlght plug to close off?ght4sound from theqf;‘

‘7 rest of the room. Several children ran to his aid and one of ‘the @V}"
girls proceeded to give him detailed instructions about how to avoid;;{f_;,

thlS 1n the future. However‘ Scott had made a wonderful discovery ofﬂfffg“

b2 ‘ft‘_

belng able to control the sound on the »tape recorder.; Lo often_‘,«:w

P RN
k44

. 3 recorded storles onto tapes, and sometimes diyided up several stories:fi ‘

' . "z .‘ -



dramatlc play as they arranged and rearranged the ’r‘Iannel shapes of

Ry - N T L
x v -

- rhymes Th:;,é&’

' .could 51t on the f‘loor m front of them ThJ.s area also held a l 'rge s

T

)

on one tape w1th mu51c m between Paper and crayons were always"_‘*y__"j-»;'-:‘ ‘
available at the llstenmg centre f‘or chlldren who wanted to
--.:,illustrate th.lé‘ they weTe. listenmg Those who were worklng at story_ Cl

"'~'5"wr1ting,‘ especially 1ater 1n the year, often turned off‘ the tape

centre also "had a number of ch01ces of‘ thmgs to do ' .'.:‘

_-Theré was a fJ.lm str1p v1ewer ahd k1ts that contamed the f).lm and a'

ns £o the haunted castle |
“te llstemng centre were a number of language arts game5‘

“_and manlpul; n/e materlals. | Susan and Don were figurmg out the order 1

B of caz?s that c’ontalned words and sentences that could be used to'vw‘

"lgameds:,on fll.e folder 51ze posters stapled to the wall where ch1 dren'

f]_.anne\l board propped agalnst the wall for chrldren to engage

(Jg :

ueens, prmcesses, woodsmen,vcottages and castles, anlmals, trees,

Vo 44

and flowers This centre is one of the places in, the classroom where'_"' ,.i :

| stones are“r told Carla and Ken were at the l:.stenmg centre tellmg'

'stories tobether, stories they were maklng up as they went along :

,-'“;"’_:They"were using flannel shapes to represent characters from falry,"‘

: -,ta"es, but they have changed the settmg to a modern shopping mall

-The "Krng '1s telling the "Queen" that she cannot have a new

”television, that their old one is good enough "We are running out of"_" =

money, Queen, sald the King," "and we have to pay our mortgage Ken

CA

~";*, but V{‘emamed at the table to write therr own storles or,'j-'__’

"":read-along bd%k and other tapes that prov1ded llstenlng games lrke'_; o

g bu;ld rhymes m a: pocket chart. There were . matchmg words to pl-ture'-'

«iS telling a story about a situatlon that f’its into some of his'.



T , e s

i L’ P
- R

-’fexpenences w1th hearmg adults talk m a shopplng s:.tuatlon.. Yet'f-the_':.‘_.-.' L

- ,way he lS telling thls story Stlll allows hrm to remaln within the

ealm of the stonts he has rfad. Nancy Martln (1976) Calls these

"storles mlnlstones

‘ .’-.that comprlse so much of adult conversatron--tales from the a SRR

v :j‘_'-. 1aunderette, the bus queue, the doctor 'S waitlng room the

offrce. : There are, of -course, other forms of‘ conversations,;;."fj‘ c

-,'dlscussmn, a@guments, informatron most of these go on

e '}'embedded on a tapestry of llttle storles and chlldren from theirv'i

"-'i'fearllest years move around 1n thls env1ronment of adult S

"'f.;‘narratlve (p 38) LT
) \ N . o \ta‘ el

s The storles that chlldren use 1n thelr play are often m0delled afterv"“' e

:v'

thelr experlence w1th adults' narratlve,' or w1th the children s own_

expenences,(as well as the narratrve they hear in the stories that

they read or llsten to whlch usually come from books Whatever the",-"“

.'*_'-source for the 1deas w1th1n the storles that chlldren tell, the

;chlldren always tell them through thelr own use of narratlve._-

- our 1mprov1sed puppef %tre often served as a vehlcle f‘or__;‘_ RN

: T'chlldren to retell the storles they had heard and to ena’ole children

Vto represent thelr own experlences as rmratlve Don and Susan had} L

e 3 v@ved on from the le.ghtly more structured word-building games and

puzzle’ act1v1t1es to get behmd the oblong chart stand which easily:t"’

. J?

?":"‘became a stage. They were playlng out a story which represented an

- "»1ncident in the schoolyard after the bell had rung and they were T

. 'lined up to come in. - Susan became the teacher in charge, and Don thef.,f”

boy who was push1 ng in 11ne. They had made a sign which was taped to} S

-'g‘fthe front of the "stage."‘ Thls play was called "All about School " "1 o



,'_:_-;listened as Don, a particularly quiet, ,passrve Chlld became extremely e

"“"i"aggressive. As I remember this incrdent I am reminded of Caplans'.

i ‘.'vy'words when talking about children engaging 1n dramatlc play._,‘_\ I
";,their dramatic play, children often reverse roles they normally assume»f"_' E
‘in real 1fe" (Caplan, 1974, p. 80). SRR ESE Rt
A few of the children had wandered over to ]as en. to thlS story‘{',-...',_.ffi -
vtcoming f’rom the puppets' mouths They could become !paart of this story 1
. t for the experience migm'. have been shared by them._._ .The'y'v‘_,_’ o
| _applauded when the actors had fmished Scott announced at that point'j"‘--"’-
_ ‘that when he went to the puppet centre tomorrow he was going to "do
. ”‘,"i’_“"the story of the Chocolate Moose, because he really llked that storyjfl,
| and he~ Rnewwi;':“?:aally welaf.;;g:i f")“ % e
Many pf %.'bg );‘juldren u;e@*g:he puppet& 30&2%1 storie s they had,"y_:v' o

i 4.-read rn books Sometimes they ‘i‘esha'ped the eveﬁt@and seemed to. enter‘_:_“'_.’ R

"‘i?..into the story themselves Retelling storiEs prov1ded the children"- o

'-"},with a’ diff’erent way of knowing them,_‘ understanding them, and»t

savouring them : ::.,‘ S _'" SR f; e e
Jerryv, who had come over from the I Can &ake Cé”ntre to see what' w
o e e § %

"'»was gorng on with the puppets, was st%nding beside me. "Wouid you"-;i-]
: ccme see my raf‘t I've made?" he asked.. Several other children were-

:busily involved in making different crafts "Look what I've made, ‘_
’Jerry exclaimed with great enthusiasm He held up a boat he had made:._'

" from the lid of an egg carton, construt‘tion paper, and pipe cleaners.

.-"Look n he said "itrs me in Max's boat in Where t(he’lild 1hings Are.

o I'm sailing through the swamp and I 'm. never coming back " Jerry had |
;responded creatively to the story read to the c‘ass the other day. o



. sg -

7lyg5 Although all the centres are open-ended this particular centred7t??hjl
"fiwas oneof - the most popular with all the children Here they could'}if}' ?
?hlcreate whatever they imagined in whatever way they liked There werehff?fdf‘
,ilino boundaries ‘preconceived objectives 'set by anyone except,l

;fthemselves They could choose to be Max on a raft made fron an eggu};yhtn
‘?fcarton or they could become a fairy princess with a paper crown ‘;The,'

:‘lneed to create is baSlC and as children create, their imaginations areiia

: tgdalive, Vibrant, and fulIy operative 1‘"They are: captain and pilot oftd:

>

'J=dthe vessel" (Alexander, 1984 p 478) Studies have shown us that’t”'

,ﬁthere is a strong link in the ability to create to play with ideas inr”""‘

‘Lv:iorder to develop fluency in" thinking Children who are most;"

fif stories we have read together. Here ‘we could talk while they werekn"

vrfffsuccessful in language learning at school are often children who haVe}":".
f?t;had the opportunity to play creatively . | | \ _'
. therature has proven to. e. ?great stmulatlon f‘or children s
-5involvement in creative activities, such as Jerry s, creation of thej‘/
-}2boat at the craft centre Often, at- this particular centr I have‘j.

"=7-observed- children, deSigning their own follow—up activities to theﬁljvf‘lﬂ

‘:‘working with the materials‘9 and I could hear their comments and

K

"”r,_'questions about the things they were mainly concerned with. : Theif,_ -
E'f topics they wanted to discuss were often stimulated by happenings in- a

E story, but were now being talked; about within the realm pf their;'~lfy

»

:;*bersonal experiences Talking abOUt the story first often helps alih
~enild. to go beyond ‘the story itself and think about hid own

B

experiences. This is part of the extraordinary power of literature..;.x ,.:
- The afternoon was coming to an end and this meant clean up time';i. .

ffor centres and time for sharing some of the things at which we had o

;;“‘é . Lo 'xvl . . i

e - e



PSS

‘%’&”;:,‘,f‘ffhj;‘.ff }' S ;}f‘f”h;iff rsiffh'if;f

B vfibeen so busy 'll af‘ternoon But flrst we had our class story readmg_‘tﬂ*,:‘,‘
j";'tJ.me. . The children returned to their desks and sat quleti‘y whlle I
-»"‘_";_b-”read a chapter frpm The Adventures of Firmrling I found that thls'
o "_”.kind of: readlng provided a sense o’r‘ closure and relaxat:.on 5Tlhe'-.:’ -
’,_"T'_'*‘chixldren had a choice bf "resting" or colourmg a plcture wh:.le they'
"""--i:‘:llstened e o : . | . L - l, | .
Before homet:.me, we have our- author s chalr ThJ.s is the tlme;'-_.- e
";when chlldren who l}ave, wrltten stones throughout the day/ sit 1n thef'..:.
"author s chair" and share thelr wntlng w1th the class aihls sharlngi'f‘
'lf-is an important part of the day f‘or the chlldren who are authors but" L -
"'gfalso for those th become the audlence : The chlldren s wrltlng 1s :
"":f‘»_.:"read and treat_edﬁmL the “same way as our readlng of professmnalkk
books Comments andxiguestlons are asked of‘ the author and suggestlons N
g}'g‘-are often made about thlngs they mlght add to thelr wntlng at another_ .

It 15 then %me for home and maybe a. frantlc search for a lost“"'

: lunch paJ,l and a remmder for some chlldren that another kmd of_:_‘v‘

- __school experlence awalts t'"‘ i ta d'a_yc' ‘ '.}l_; e e ( : >

I have“’}presen ed th_ ay 1 have’ o@,am.zecﬁ'nnd deVGIOp'~."
teaching and learning env1rom:ep- byde&nbmg an’ k ‘
| classrodm -~ For, thdse who are &unabeustan“eéi%to the atm

[
classroom that is chllq’ centred and 1nteract1ve, the amount

activity going on might seem somewhat overwhelmlng However, 1t is in
. the midst .of this activity that the children's ownﬁsﬂeas are flowing‘;" )
L ‘freely : They are engaged in learning by domg and .are reWarded

. 'through the excitement and satisf‘actlon of discovery Wh&u learning-f_-_

.‘,



';happens in this way, children are far more apt to understaga concepts

I have organized the classroan in this way because I believe'i

*’that children need more space and time during the daygxo experience

.\_{

. learnlng gy being actively involved and 1n control of the things they

""are d01ng, rather than 51tt1ng and listening to the teacher providing

them Wlth facts and 1nformation However, an approach to learning

','that empha51zes 1nformality, ch01ce, and confidence “in children s

"ability to learn must also 1nclude a time where the role of the

L S -

”if teacher. moves: toward 1nformation-glV1”9 d' 1”5tr“°ti°n 5 This

binteraction blend togetﬂer and move as smoothly as possible .In our -:

".;approach to learning also requ1res careful and thoughtful planning y
| ,the teacher, both for the children and w1th them Everyone is

f'finvolved ind ensuring that the 1nstruction and learning through

’-,_' classroom, the morning 1s the time when the focus shifts in this

4

'direction and the emph351s for the first part of the morning is on

ﬂ'“telling." This does not mean that the teaching approach becomes in

_organiﬁifaonal tasks for the day It i then that specrfic

A .1nformation and 1nstruction lS prov1ded for the things that require

1

any7'vay less centred on, the chilg ‘or on the importance of

: 1nteraction. Many of the 1deas that we plan for the day come from the

W

‘ ’,morning

8 AS - The children are hanging up their coats, changing their

| shoes, and those who brought lunch are storing their lunch kits on top

R [

; of the coat rack This morning, Mark decided?to have a look inside

SR hlS lunch pail to see what kind of goodies might be included to select
RS : . . .

-

" ,talk that children bri%g’ 1nto the classroom first thing in the B



-, from for a snack at recess. To hlS surprise, hlS mother had placed a

note addressed ‘to him i,pside his lunch pail and’ he proceeded to try‘ :
- f-.-to read it Several o1’ his friends gathered around to he’{p, and he o
. i,-.'read ﬁ °Ut 1°Ud g " hope you have a happy day at school Love"'

o Mom Mark was delighted Gne of‘ the boys suggested that he answer o B

it while somecme else suggested that they could all write ‘a note to

g ;"itheir parents telling them to include notes in their lunches. For the

rest of the school year, notes went back and forth between parents and SRR

L _their children as. a result of Mark's original discovery between hJ.s

'sandwiches It was a small event and one that might have been”:-_{

? erlooked in a c1assroom where chlldren were not encouraged to talk'

;with each other or make suggestions for things they could do

"together : I mention 1t because it is important for teachers to seize'é_'»._."' |

‘.the opportunities to plan learning actiVities that are bu11t m'

' children s 1nterests and on their 1deas. ; This 1nc1dent 1llustrates: .

R

’:what 1s usually meant by language learnmg being developed when 1t 1s =

: _.-'purposet‘ul and meaningf'ul to t:he 1earner‘

7" ' o I
@ 9 00 - Time to Sit down at the desks S0 I can see who is here

S this ‘morning, make any announcements of things the children neeo to

- .know, change the organizational charts that tell the - children who the o
: 33” »
. helpers will be for that day,‘and a Qook at our calendar and most"

M)

" _ importantly, the agenda which is listed on the chalk board and serves, .

" as. an outline for the routine of the day I have discovered thatf-'

. routine is very important for young children s0° they can have a sense}.j,"'-' |

L of» security »and order. However, 1 also know that flexibility within

that routine is equally important. For instance, a seat work activity
‘migﬂt have been planned by me for the children ? listed on tﬁe




' ";‘?:;'-_"agenda. But if the children arg reading books =or }"'“'_ are reading a

- N story

i simply -_:because I had planned 1t Today s morning agenda read

!4.

\

\J

;, 58

'will talk about it first The second reason is that the focus for

:-iogether when I am reading aloud, vand they\ a; intensely“i -

“At the beginning of the year, reading the agenda aloud together

"'f"»;became one of our first group readmg experiences. 0f<course, the';_"-'f'

tha; we would follow. v_v.‘:.I have done. this deliberately forf. ‘

“'_».-Eitems listed were different t:hen, as they are different now I
":_,}-W“bEI‘Ed tne items listed, 50 the children could refer to a specific S -
f :?tem if‘ bhey were havmg difficulty understanding eg,hat it said or i
.,-they ihade any QLlestions about 1t The categories are fairly broad a"d,"ﬂ'
: I‘havewot sPeCifled page numbers in books or stated step-bY-SteD,'-j

two reasons first the children already know what we do: when it 18
- ,_-vprinting time and they kpow that when a subject area. is mentioned we Sl

B2 BT SR
IR ‘
learning must remain on the child rather than on. the lessons.,.;_ The i

e .



RN VI Centres

a0 .written agend.a for the afternoon is written UD be51de the morning' 5’ .
a '_'and continues with the nunbers from me morning agerla extending to

DRI

o Afternoon Agenda

. lO,__.’;’ers Collins is our visztor today < Story time{; . S P ;

. {Reminder return library books today

:-;”:_12;1!,Journals ’v:f,;f_ifv-";Jf‘fifff"iiii{fgg?fij}??:!:tf41:'; R

3 13 'V"iMeet together . story and planning
o 15 : Clean up time R

g 16. '-"Chapter 8 of ‘Ihe Adventures of Fingerling
17 -.';:-Author s Chair L

B IR

As the agenda suggests, the day moves back and forth from wholej,'

i ‘_class activities to- small group work to CEntres.; TeaCher‘lnltiated;;y;’ |
,.-_-1earning experiences must be: clearly balanced W1th chil d'initiated B s
v‘.,_'.__strategies and topics for learning. It lS important that precise,_.
knowledge and skills be demonstrated carefully in areas that requlre:’;f}}“};".‘:...i:
them, such as printmgwand certain concepts in math. ThEre are fary

f'things that children need to 1earn and kno., about,, Sond of these._“t-.i

. things can best be learned through dire@t instructlon .but many Cannm;

fthem how' tq, do it.v They are learned. within a well-planned learning
o envirom\ent and with a- teacher who understands the significance °f.

_“"-":T"children S actions and the things they say, and the kirds of questions 4
| :-,they are aking “ i

- ‘jbe taught directly, they are not learned simply by someone telling‘_:_ T




4

out51de of school they f‘eel at home very qu1ck1y

0

questions seemed to focus on the items listed for the afternoon. : Ken '

called out "who is Mrs. Collins”" "We hav_;w i

O

explamed who Mrs. Collins was, and how the a _

| earlier in the week for her to visit our classroom today. She

probably wants' to see our centres,'} Ken added. One of the other boys B

¥

asked nwhat do children do all day if they don't have any Centres jJ.‘:_.;j;_ .
their room?" For these chifdren centres were such an integral part of :,:,v EERSS

their time in sohool that they could not imagine what 1t would be’ like.-;"' e

. directed and does not feature any 1nteractive experientlal kindS‘ of

: *_f'

* in tne same " wa y when we meet toge..her as a group in. the Story Corner* e

learning she needs ‘a little time to adJUSt.‘ However, it has been my", |

experience that because the child-—centred open approach is based on-”:_g.'-f"f’-’

the same princ1p1es that children operate from in their learning;f-‘_'-“__":"j

. ,1. -.,’1 Ry

where tbe‘ children sit on the floor.-, I had chosen an amusing tale .
o called The Man Who Never lashed His Dishes to read this morning e
| was the StOI‘Y of‘ a. hermxt who tried to’ find a solution to his great,._“:-"._-'._v'.",‘:.
disiike for washing dishes. One day when he had used up his last‘.};:_;",v:‘_,
plate and cup and the sirk was stacked with dishes, he noticed dark;‘ i
clouds in the sky He, quickly piled the dishes into’ the back of. hig;;ij,;a
open truck and drove it out into the middle of a field, where he 1eft'i'

it until it rained Tne children loved the story, and 1aughed at tha ',.,f

c.

jeen her before. X I S
) nts had been made

to be in a’ room Wlth Just desks Sometimes, when a new student has,.}l"";”"”

L ..;s-—"

come in the middle of the yéar from ‘a classroom that is more teacher'_.;'

9 ,LO - Just as our day ends w1th literature, so our d?Y begins‘. o



PR

"_,”"-"_-absurdity of the 51tuation. Rick who usually waited until after the " B

)

”:».__';'-story had ended before making any coments, said 1n a loud voice,'l'.';_lf. .

"What he needs is a wife'" \'lhile Rick's comment might be arnusmg,f’_"- L

R coming from a 51x year old 1t also tells us somethmg of Rle'

perCEPthH Of th a *'amlly works {v R

4 j P . . - " . . -v‘;“_ : L )
A little later on:- when the cf 11dreb chose theJ.r books for'j_-,. o

' "_V_Ireading on their own, Carla picked up the copy of‘ 1he Man lho Never,fr" }

Vlashed His Dishes, took 1t back to her desk and began to read. Carla

L 'dld not know all the words she was. Seeing on the pages, but she knew,

o

the story now, and she wanted to read lt for herself For the nextn

..half hour the o\ndren would be engaged in reading real books that_;

""'.__they had chosen f"rom our class library and from the box of bookgthat:_ o

| 3.'1 had brought from the public library . I provided the chlldren with;ff_'._____ -» :

i '-":I'some time to choose the vbooks they want to read and vallowed them time.'.“

L

o '_to talk w1th their classmates around the bookshe1Ves ' Their talk"' L

il

: would be about books they have read or. want to look at agaln Theyf "

-jwould also discuss fith a friend what he or she mlght have thought

about a particular b°°k The klﬂd Of socml 1nteractibn that is gomg_ e

i -on durmg this time 1s a very 1mportant 1part of readlng I have found e

e ,that when children are given a chmce in what they read they are(arv'"‘-_'_-,f

o more interested in learning strategies to figure out the print tp:[

"';',understand what it says,' or to know the story It is durmg this' S

g reading time, while the children are actually engaged w1th books, that,'," R

"_'I take the opportunity to 1ntervene appropriately 1n order to help

them advance as a reader. .

Toward the end of this timeu for reading we move into what the" o

children decided to call "our CRT " This is a time for quietf.’_v

,ﬂ;'n L ‘_ N . . “ ": Sen T



' important thing 1s that they -know what to do when they f‘mish a

f»_for learning and more sources for infdrmation than the teacher. _

ptron of choosmg activ1ties from an "everybody centre" when they

s agpaintlng or. molding clay

Y N W TR

; -"we have chosen and readmg srlently. This is a time for me to finish

A

. 'or,,the purpose" for what have chosen to read.

| "readlng We all read mdependently at our desks, focusmg on the bookff-

N -'that last page of an article 1h a professronal journal or to continue"
Ireadmg the novel that I had started of. the weekend The children are,',-".-j:'

: "always 1nterested J.n what I am reading and I usually share my feelings_ .

| For the rest of mJ morning, the children move mostly on thelr She

) partlcular task It 1s thelr responsibility to move on to the next;" i

@

item, to make ch01ces, and to dlscover that there are: more resources_"j

"7 )

the centres, and the children ‘move on a dally rotation ba51s from one

'.centre to another JUSt as they do 1n the af‘ternoons They have the',

"have finlshed at thelr specral area WJ.thin the centres the children

Yo

= ,: . "'are free to choose tasks and matenals to. create and develop conceptsg

N and SklllS, that w1ll apply to any of the subject areas of' the

“where they wrll engage in actrvrties that suggest a reason to finish al”

i /'!

:task such as a child puttlng together a sequence of' a word puzzle to

o ;complete a rhyme, to completely unstructured artistic ehdeavours such

; If cleanup time at the centres goes smoothly ve usually have

A large block o’r‘ tlme 1n the mornlng lS planned for learning at-__if:"

"V‘f.‘_ﬂf‘own through ‘the . currlculum are s, usmg the agenda as- e guide Not'”' o

-_-""everyone is. worklng on the same, thing at -the same tlme, but the_‘“‘j e

-curnculum They wrll move from structured to unstructured centres,

't‘.""’:_vtime before lunch for another story, some shorter readings of poetry, T



ciass Five ;,minutes does not mean muct) to these young children who

that they need time t,o v;a,/nd up their tasks

N

The centre,approach 1s one that I have found more successful

classr?oﬁl«:that is congruent Vllth what T believ 'about "children and

teaching and learning.' W1th1n the act1v1ties that chlldren engage in

Q ': N

théfr ip helping me to create an envirom)ent w1th1n the: L

at centres, »they can use thelr cur1051ty and their abllity to create, o

thirk and learn They can use language 1n ways that have purpose and

learning that began long before school T-lowever, I think the real

{success of the centres lies in the nature of the play mat 'ls and
" the joy that chl' finy g g

experience while learning through pla

?3' . ‘
I have structured ~the env1rorment because “of the thmgsq I

meaning, and 1n this @ are extending the natural process of 1anguage ;

L believe in- relation to learning The organization has focused around N

‘activities based on children s interests and needs._ At the core of '-

! U
' “these activities, literature plays a central role._ As we have seen '

throughout the_jay+ the children thetnselves see. litergture as a vital |

lpag of their learning experiences Stories and books occupy a large

part of thdir day and through their own initiative, they respond to o

' 'these stories in a number of different ways. Sometimes the response

.‘vtakes place during discussions at story time, but often response comes

-a bout in a different form, through the arts or through children s own' Ll



: S ’ E
T ) : S ] ' e [ - o . . ~,,.._j‘ e e s .

‘

4&writ1ng._, The chlldren s rifponses and experlences uith 11terature;;? ﬁ?f}

t

”,.ifhave played a major role 1n the: kinds of thlngs I do and reflect on i”;»fn‘~“

A A

_Tmy teachlng .vf'ffi :ﬂ*f7ff i



‘-"'j~w1th the spontaneous questions and remarks they often make during the" '

. ireadmg of the story In fact, when children are very young, either"-"'

: '.up the school system we go'

Tt ‘....
',‘o.‘» Lo

-iIn the last analysrs, the kl.ds should come full of spontanelty -

ith their feelings, with their questions, vuth thelr creat1v1ty,

:.',"hands m order to do beautiful thlngs with them
- A [N . R . <. . -

Paulo Freire

’ -f-,':Anyone who has read stories to young chlldren w1ll be famlllar

:before school or perhaps in. kindergarten,' we usually encourage this o

‘,kind of 1nteract10n, »thlS talk about books. It seems natural for a

' i

. -'together SO, enjoyable But as Hargli Rosen remrnds us, "the f‘urther, :

A

1ikely it is that spontaneous;

. : "v__A-with thelr risk to create, getting thelr own words 1nto their own"-_ ‘

. parent or a teacher of young children to pomt out 1nterest1ng thmgs _‘:,. v"-'i
o _about the plctures or the people ih’the story, and to respond to the'-.. '.
‘conments that children are making | This klnd of’ narrative is part of‘--j

o reading to children and is one of the thmgs that makes the reading”i.t‘"i :

| ';pupil-made-narrative will be able.'"'-"to insert itself comfortably and

'naturally into the flow of talk" (Rosen, p 18) This is unfortuhate

because the most natural thing to do when we have enjoyed reading a,ij "

o -book is to share this experience with our friends ' This applies to-

. j63" | _-



I :im a. relationship of mutual respect the naively prOfOUnd ,

"children even more, they want to talk about the stones they are
: g ‘

:'Ta',' reading with thei.r friends, and to sort out what it all means. S ST

I found that the children in my classroom had a very strorxg‘j'?"' s

R

. v-,_»_desne to talk abo% the books and stories they uere reading This';"-' L

need to talk about the books was particularly evident during our Story e o

Atime when t,hey chatted at the beginning of the reading time, or Of’ten Lo

made comments aloud during the reading More talk would usually 1low i ‘

. . "when the story was finished and individual children wanted to share“ s

”«‘.their feelings or ' questions about the §tory Sometimes these o

discussions were 1n1t1ated by me, espec1ally at the beginning of‘ the

‘-_.year, but, as children understood that theirg ideas and opinions were" ,

' recognized and welcomed they usually cwanted to takel part in the 7

.
e 'y

discussmns and to@share their 1deas w1th all of us I always’_ iR

marvelled at the richness and d1versi~ty in the €fgings children had to_' (RO

say about the stories and about their own experiences So oftenf." e

tea"chers overlook the importance in talking and j@ listening to what'l '

- children have to say As Gareth Matthews (198“) points °Ut in. hls"._.‘

- book Dialogues vith Children, "what has not been taken seriously, orv :

'.even Widely conceived 1s the possibility of. tackling '_ith children,‘-_"-ﬁf

| "_philosophy" (p 3) 1 found 1t fascinating to discover how even some', e
o ',very ,young ‘ Chlldl"én" remarks “can reveal the’ capacity
"'_i_philosophical thinking L | |

“ . Iwas readmg a story to the children inmy 01355 of five and six

:' stions of =

lyear olds, and. c'omented on the variety of’ things that different.""

" "J‘children were saying about the same story. 1 pointed out to ‘the

Jchildren that it was interesting that some people enjoyed the story;;’v, o



e ;_--very much while others felt it was disappomting and unappealing.,:__»At‘___'f_‘_-'

o this pomt Jason remarked,-' "'Yeah, and everybody s different everyone .

" ""-"_:has a different mind and a diff‘erent imagination;" Jason s remark was ,.-'" .

| [_:'a very insightful explanation of something that was becommg more and

"“.;year prov1des an example of the varie'

_ ",_;:,more evident to me as I continued to read stones to children -
.._;;,-,_.“.ﬁ_everyday, not all children expenence literature m the same way e o
: The book Nm Top which we read together at the beginning of the
"Hf‘ comments that children

_"made,)iand the way they 1nserted "their own na _ative/J.nto the flow of

"talk" that took place during the reading of th' story Mop Top is the

" story of a. little boy whose red hair had grownt long and unruly and his

"v“mother sends him off to the barber. On the way he stops to look 1n a

: .‘."'store window and as a last effort to delay the haircut he hides in a

B . nearby store where he is mistaken for a mop by a: shopper

RIS

_ 1 learned very qu1ckly that this book was already (amiliar to
"vsome of the children ;\Z& before I opened the cover; .Jonathan '
- remarked ' "I've read this befo‘:e I'vé got it: at home A "Me too n 8
»said Carla, "we read 1t m kindergarten " They agreed that it was a "
'. funny story. and they had enjoyed hearing 1t It was importaht for .
'f._these children to 1et us know that ‘ithey had read this book befgrg :nu \‘-. " '~'

A ’,(; " -',!;':
that they knew what the story was abou,t I asked the group how they) % !

. felt about reading stories for a second or. third time and they agreecjrL
that it depended on nhow good the book was wooo e e ‘,
s story began ” ,. S ; :f:-_-'f: g
B v"This is the story of ‘the boy whd»‘ never wanted to have his hair w
'cut. Everybody called him Moppy because on top he looked like a g. T'

. -

- floppy red mOp. '}.'~ .




At that pornt Stephen asked "why didn't he want to have his hair

_,'cut'> I like it when T get mine cut " I continued to read

Barberoli and he says he'll be ready for you at a o clock sharp. ;

I could hear Tina s vorce, "Who is Mr Barberoli?" Carol who o

B '-.’ was sitting in front of Tina on the floor, turned around and said

S “He S probably the barber "

At this time I dld not stop reading to deal with the coments and !

"._questions eVen though I was hearing them But whenfl finished reading
tt}g story I turned to the- questions that had been raised and asked the
~. -‘person what they would like to say about 1t. , I dld not find that the

1' fremarks made during the story were distracting or that they interfered o

- .‘;.with the flow of the story f‘or other children, because they were

_"usually Sald quretly and almost blended mto the words f‘ran ﬂwe text

. that 1 was reading However, being aware of what was being said and

- ;T}»ting to acknowledge these\ comments in some way, 'l °simply replied

"_,/‘./'./{v,:with a. nod or a- smile m the "right direction "I felt it was
Jmportant to indicate my acceptance of these remarks because to ignore

them completely can convey a different kind of message 'e____

:children 's’ remarks and questions tucked away in my mind helped to

: 4 .

IV'

it

S S

< ﬁgg,e,,f«gp

, "the story At the same time the children were learning about my

L .
g e

-':,“-..VprOVide me with some early insights into the children s involvement in

apbroach to presenting literature to them in the way) I. dealt ‘with “'."'

their responses. The story continued

Don't need %hair cut at all- anyway not now, he grunbled and

| » stunbled al.ong until some gright red lollipops in a candy store

P
'f,; wind_ow caught:his..eye. They looked so good he had to stop. o

<

- . R L
T N B . LR, “ . .
. . - . s e

s

Here s some money, sonny, his mother said I ve Just called Mr. ‘ ..,;



~ P
e

The reader was never told whether th8tVle¥l of the candy 1n the

’.'his hand th.at was meanp for the barber.,_ This 1ncident ‘was’ referred to

e very brie.fly within the story and only mentioned once. Yet this was

A reading "Do you think " he asked "that Mop Top wanted to spend that

L money on a lollipop mstead of his haircut?", and then he added I

: 'wonder what would have happened 1f‘ he had " "Hmn I wonder too," _I

--4frep11ed<, Just then Tina s v01ce became very authoritative, \]ﬁll, 1f

he dld he would just be stealing and he would .go~ to Jall' "o Then

Laurie asked about the brooms 1n the barrel' “I think it . was funny

_?that thng"" B Jonathan explained to Laurie, "that's where they kept

_'those things in the olden days L Another little girl chpared the

‘scene in the general store to her experience shopping wi/tp her Mom in

'the supermarket t ',.‘ Ll

> .

What was happening _during the reading of Mop Top and during the

lustrate the way the childreh engaged in

D

story reading What . v}ent on was very

.‘discussmn that followed

'.dialogue as. part of

;)

dif’ferent from What so of‘ten happens 1n schooL when the teabher 1$

”reading to children.‘ The children m my classroan were demonstrating

St oy i o

'-”-’a_'how capable they are at carrying out a discussion, not just- in a

.‘»question-answer or turn-taking style, but more 1n tge way of a ;.'

Lt

dialogue or. conversation. o '. Lo Q
| _ I have encouraged this kind of dialogue at story time but, ir)
_.vorder to have it work well I have found~ it is- important to try .to
: create an atmosphere that A-s relaxed and free of the, tensions tha

. ‘_store window presented any problems f’or Mop Top who held the mOney in '

the part of the story that Jonathan commented on when I had finished |

when the lady thought he was a mop Why do they keep the brooms in 'f

e

¥ Yy ‘ '.:’_:....’1@ o ; -

7
;%-



_j-_'f-..«‘,often e)(q;st when children get Concerned about "cmung up with the

’Hv‘right answer " Sometimes teachers create these kinds of tensions very

,‘__'1nadvertently by suggesting ahead of tim%& that children should "listen

"'v"'_'for" 'specific 1nformation, such as *'I want you to. listen for the r name SR

. of the boy*!s brother in the story," or "I want you to listen for the

”-vf_'--bclue the author gives that tells us when this story took place LA

':"_~_‘-;T'These requestsx, are often asking for literal facts from the story. L

-v‘When children f’bcus their attention on the literal aspects of the
»story they often m.iss the opportunity to become personally involved

ﬂwith the story,‘ or to enter 1nto the story itself E I have found that

‘- .'_'when children have been allowed to experience the story for its own

»‘_'sake, to respond personally to what 1s read, and are given time for _
' reflection, the dialogue that follows the story becomes more rich and
- d1verse The. dlaloguev thgégecomes, in Freire s words,","not an empty

‘ .

tural part of the process of knowing"

""'1nstructional tactic, bt &

R
e (Freire,' 1985 pl5)’! .‘ & we have “seen w1th the ’ children s
”experiences in reading the 'v:vof Mop Top, children talk about the
stories in a: number of differ'
During he‘ time 1 y rv1ng the way children were
experiencing the stories 1n the sroom, I noted three kinds of

' ‘_experlences they were having with l" ,-‘Iiterature during story reading

time. 1 have called these three kinds of experiences "Literal n "Role

R Playing " and "Transcending the Text v These categories are loosely ' /

,defined and are not .utually exclusive, but they allow me to

differentiate between some of the - elements of children s literary

) 'experiences. These experiences applied to the children H writing as

well as to. the ‘Te ding, but for the remainder of this chapter I will

-



o ":focus more "
. detail wit& t‘e writing in the following chapter

&

sﬁcifically on the reading response and deal in greater S

When children were reading or hearmg literature'in a literal!__("

:~way, thelr questions and remarks tended to remain strongly withinfthefg};f "

o ,:.boundanes of the text. Sometimes these comerﬁs vlould focus On gthev., o

literal aspects oh the story and sometimes they would become more _'

s A'ﬁinferential But in either case»their remarks indicated that theyk_

".J_'were looking at the text from the outside rather than entering into'.» L

"'the story Examples would mclude Stephen s question, "what is a';
- barber?" or Tina s "Who lS Mr Barberoli?" during the reading of the- ,Allf

fstory Mop Top. Other cpmnents during the reading of this story whicl;
R
o focused on the more literal aspects were "Moppy liked that dog he met" :

| and "He got a really short haircut. :

- ,1‘:,-

Karen brought the book Blueberries For Sal by McCloskey from the

"school library and asked me to’ read 1t to the class. It is the story o

of a little girl and her mother who go up a mountain to pick‘

vfblueberries. On the same mountain a mother bear and her cub are._i

‘looking for blueberries The little girl and the cub become separated;

f 'from their mothers and inadvertently switch places. The mix-up is‘

; eventually overcome and the cub and the dirl are reunited with theirf_

-_'-'.own mothers. The book is filled with illustrations which are all in,'
o very dark blue, which gﬁves the impression of black and white photos.‘

: 'when Carol saw the "black-and—white" pictures she stated veryf'_ .

S _ .emphati&ally, ‘”I know what this book is about, it's about the olden _



Ty

thfmotf“r bear."“ Most of the children S comments during this story R

:"7'1nd1cated that their responses remained within the boundaries of the,y'ui'

‘_'1 have any colour fh those days Caro'** hypothesis was based on her}ﬂ,;i_-
.5?; experience w h old TV movies and av;she told me she had also Seen a;fffl -

;vj"wopd stove, just like that one in the picture, on Little House on the}ﬁ'jj;TE

'7<"comments dealt with features of the print such as. the srze -and formaffj- .

‘3feither recreating another ending of his own, or better still, leaving”ly

. ,1iteral sense will always have difficulgy "reading ‘a story with only‘*f o

pictures on the page

"

. Sometimes when the remarks centred around the book itself the?:f.*

Thof the book I remember reading Mercer Meyer s’ There s a Nightmare in . B

]m? c1dsetf I had anticipated comments about dreams and nightmares;?ii;ﬂq
'hi'that the children had experienced but 1nstead the interest was on theikﬁi
ff* format of the book 1tself

Rick How come the. cover 1s upsrde down on the back of the book? :

Carla There aren "t many words on each page "; f‘{3r ";':

,. >

Angela Why do the wOrds stop and the pictures go. on? How canh"" ;
:you read a story if there are no words on the page? jfj,a‘ v‘ -
uThﬁ’ laSt tWO Dages of this particular book feature full-page'vf.'
hillustrations without any text These illustrations give a special t‘
:rueffect to the end of the story because the reader is able to leave theh:‘

‘_words of the author and- continue to read in his own- hnagination,f*

»;the story unfinished Children who deal with literature only in the

’ff Carol's comments during the story continued to focus on the:;}}d[i;

itegl aSDECtS of. the story “Those are - blueberries" or "That's the;-téf:'



&

- ,;.reminds us that as teachers,' "our aim shoul& bé-..‘

L.

. -’fresponses the children are already maklng (p 33) Children who read-"%’.», o

-:'»be carried away or, as Rosenblatt Adescnbes, reading ef’f‘erently.

o ;i‘»'degree of 1nvolvement with the story on the part of the child The,

talk proceeds be’y“ the literal aspects of the story, beyond the

__ ;-',;"-q.lestioning about events thhin the bomdanes of the text But the»'_. L

| -"fﬁ_'f.'text is not abandonedaltcpcther, rather the Chlld seems to enter 1n‘to'}"‘ T

" _the story, m0ve aromnd insrde, $0 the StOI'Y becomes part "me" and part

'4"7:create their own texts out of the stcry that is read. Bntton (1982)':’-

refme and develop:'-,_'i |

This second kmd of literary experlence is 1nd1cated by a greater' \

50 many 0" 'ﬁh‘? questions that acoomany teachers' guides to".r'. S
.f.‘i'jfiliter%ture focus on the literal aspects of‘ stones, .» and do not‘-- e

o enceurage or even allow any room or space for chsi*ldren to transfom or, i

) __.v_{vliterally are often dealing more witﬁf fadt and J.nformaﬁ%on that 1s to.'_-j';‘-,'_"""

story.-' Sometimes children magine themselves w1thin the situations ..

E .,: described in the storles and their remarks indicate they havef]‘v

: -":'-l‘it ’:r'at It is almost as ir children are asking. "what would I do,'

“or how would 1 feel in thatj(md of situation n

| ‘ One day I read a story to the class callethe Elam Sitter,:‘..

' ?:,whicheuas a story about a boy who: took in other people 's plants whilev-"-i'-3v:~j"7v""
| ff;'-‘f‘they vere away and he took care’ of then. The problem in the story is
'j; 'that the house becomes so full of plants that the people living in it@.

ﬁﬂ

- are almost attacked by them and cannot live their daily lives._ Many

: ged - laces \vith some of‘ the people they were meetlng through the L



T‘"i,chlldren offered solutions to the problem, but the important thing 15'_-_'?-.77'7

o that the solutions were theirs | "I'd w to the bathroom and lock the'fiajj'f

v_-door," Sald Ken, "'1'd get an axe and JUSt chop down all the plants,

e offered Stephen. ‘ Later m the day, Ken and another boy reconstl‘UCted e R

o and played OUt at the puppet centre the experience of the plants L

-...-,vv:taklng over the house. Their story brought to life by Duppets}-l

. .-1ncluded havmg the plants spread to neighbours' h0uses an d eventually : S

1 "'fi:fthe whole street

‘.story called "Sleeping Over. "

The reading of Ira Sleeps Over pronpt
~ told. - Children referred to this t
" v""often selected it to read thelnselves.

A similar thing happened w.ith the reading o? Ira Sleeps Over.

-Many of the children "became“ i Ira in their dramatic play They

4' 'expenenc;d""uth Ira" the dilemma of wantlng to sleep over at a

'i-}fri‘end‘s house, but belng uncertain about sleeping with their teddy R

"vbear Ira was faced w1th the ch01ce of suffering w1thout his bear, or‘,.’.." S

-risking being laughed at by hls friend When 1 asked the class what_,"}

”‘they thought about this problem, Rlck announced that it would not be a“??“-“

‘pz’oblem for him because "I ve given up sleeping with toys a long time"-

2

ago. ", Carla suggested that Ira might solve the problem by "trying to.

- __"'do w1thout hlS bear for just one night g Sometimes children compare,,.

vthemselves with characters in the book Stephen said ".I‘; t.hought." L

'?'everyone/slept with bears and things, 1 do.. Carla continued‘to think*u,‘f

"»f;'about the’ solution she had offered to. Ira and later wrote her own

wl L

One night I slept at my friends. She ha_.d."jtvo’ _be__'a__rs andshelem; S

‘me’ one to s. eep with -\'i‘ -
Ny

many stories both written andr'_'-":
‘as one of :heir favourites andt

Trge were a runber of paintifags"'v:'i‘f':_'v'-',‘



- .-'73““-{-_ o

\of Ira created at th%, pamting easel It seemed as 1f this story‘,}:"g

| stayed in, children s minds for a long time R

fhe stories seemed to be acting as problem-solvmg ‘xperiencesf'

"for children providmg a way that they could part1c1pate in the story:‘

"';-'t;and come up with their own sugge‘stlons based on thelr own values. .T-The__ o

__.stories acted as a klnd of sound:.ng board agaJ.nst which hey could e

e ';measure their own. beliefs whlle becommg more aware of the beliefs of SE IR

S

~

¢ thers. ) -

When I‘ read the story called A Bear in the Bathttb, whlch was', D

s about a bear who would not get out of the tub so others could use 1t

-

Stephen became very emotlonally mVolved 1n the story. Agaln, various_. B

children were offering their solut-ions o Thelr ,1deas ranged fromf_v

| -"-'--'_ﬁcoaxmg and brlbing “the bear to screaming at him,' and fmally to-._

. -.placing dynamite uederneath the ba htub and "blowlng h1m away " Whlle_ b

LT was reading the story, Stephen offered hlS solutlon dlrectly to thev

picture of the bear on the page He got up from where he was srttmg?'

: before something happens to you," he warned ThlS wa_ not the first.ﬁ-'

R time that Stephen had spoken directly to someone 1n a st'_' .

- and spoke direetly 1nto the book "You'd better get out of there"

Anotherff o

. .‘H",-'-"time, durlng the reading of M:e You My Mother, he offered comfort to S

L _the baby bll‘d who could nét fihd hlS mother i "Yde will find her

soon," he called out to the bu‘d 1n the story, and the baby bird dld.‘ . '

PR Stephen s strong 1dehtifmation with the bear and’ the bﬂby blrd

and his active imvolvement 1n the stones reflects hlS lively

' excitable persmality. Jot all Chlldren are so demonstrative and it

T DR
-n‘ay appear that they ate less involved 1n what they are hearing They,

may or"fmay not articulate their coments during the discussione,.

,v".

.
L.



-‘,'of',‘ lina Laurie port,,rayed her whole f&hily livmg on a 1 y pad':'v".'vv'" '

e

e ', aware intellectual"l-

However,, many of these children expressed their experiences with: s

stones m different ways Sometimes their involvement with stories'ii;;‘,ai;j'_m-f-

1

was revealed in the;r painting and writing Many children would create'.,f*'-l"_;
mages frqm the storles that closely resembled the illustrations in
the books or sometfmes they would pa:Lnt images they had created in-'_":.'i

their 1maginat10ns which were very real or clear 1n their' heads.' I";

think of the large painting created by Laurie after heanng e

which wa :

by Tina caﬁed "My House" vwhere she palnted a picture\of the ooot that E

u’

housed‘. ; old woman who lived 1n a shoe

Other chlldren wrote storles that ref‘lected the strong influence

of literature 1n their own wnting One little boy who was extremely

3

sh)l wrote a length?' story called "Me and The Beanstalk" 1n which he &

focused on hlS mother s dlsappomtment 1n the way he was planting his

«“

.-

garden : The boy#s story 1noluded many elements from Jack anr.l the

Beanstalk Like o many of the fairy t.ales we slead during tbe year,

children wanted to hear this one’ over and over The children seemed

A -

to remember and retell fairy tales to eaqh other during their dramatic

play more than any other storles Perhaps it was‘because they were so

famlllar wlth them ‘ |

When readers of‘ any age enter into a ‘story, engage m the role g

A people in the story, the stories can become ve‘ry real Older readers

though they are "1ost 1n the book" while they are reading, they are |

-

'hat they are engaged in fantasy, ot real;ty..

floatmg down the rlver Another painting I recall i one



With very young children the distlnction J.S sometimes not as clearly"‘ -

.defmed when they are living f‘ully within the story

L

: -':_felt small and furry. , It was a fumy feeling, but kinda/scary too ""I

"‘-'It was evident that many children were struggling to’ sort . out whatj T

| One time, Jonathan told me that "My Mom was readlng me a storyjj_g‘fj
”._'about a hamster and all of a sudden I thought I was the hamster

. i_belonged to the real world and wnat belonged to the world/ of stories.,

uragon and the Mouse, Stephen asked the question, “Are dragons realo..‘
-'".."Another little boy answered "Dragons are like giants and witches,*_ﬂ
| iﬂlthey aren t real but tH%y are just a part of life. : Embedded in thls*f.?;;

One day, while I was reading a st&y to the class called The

’ ”‘;child's comment is the reality-fantasy reasoning that he has used S

; based on hls experience vuth stories and tele\usion. i

St .3
_experienc.e of the telling" (Meek 1984, p.‘ 92)

: v'~.,naughty princess ;

For children whose lives have been filled w1th the world Of,’.- v

: stories ang- TV dragons, like giants they are na part of llfe,"’at;'.”' -
| ,;'least a part of their storied lives “In role pla)ung they can UBComev_'.'_

.: '_;.',"Max" in VIhene ‘lhe 'ﬂd Things Are or they can dance with Cmderella’.f.

) "‘_atgthe ball.v' "Thus in listening to stories the children have both thef{f ';. o

b-&“’ S
o ”f:’virtual e%ef‘ience (Langer, 1953) of the characters and actions (the L

'_‘,'the Val’ient little tailor) and the lit*rary :

/ . @ . i

| \ This third kind of literary experience, .which may include the S
e B other two, involves readers gcing beyond or etranscending, the taxt tc a :
deeper understanding of their own experiences.v This kind of reading '

:,9

oyt : . .
N



o ,bliterature. When children were

"_'seemed to suggest a, different kind o} enga.gement with the text than we e

- saw in the literal and role pl‘ ing sense of experiencing the e

:sense, they appeared to be assuming a reading stance of reading for

1nformatiﬁn and accepting the words in. a, more passive way., When the

i

, periencing 1iterature in the literal'

nreader entered the story _more - fully, as in role playing, the

"‘f,'-_'-_::1nteraction became one of more involvement but still remained within».-:

. the. boundaries of the text Neither or,, the two processes, however,jf S

'H:‘_explained*ow young children begin tp

anscend the stories they arei B

" :'_~;.,reading and subsequently build a are ,gr sense of order and knowingf"'f._',,

' f_"".ﬁ'about their world by readmg literature '

Children who were transcending"_,'t e text in their reading seemed:,_r

“:jgto be making strong connections Etween the thmgs 1n the stories and‘;.' ;

the events and people in their personal lives Rather than simply

L4

“"v_j:reacting to the story, they were actively involved in giving meaning‘{'_:'.:: ,

’_f.;_..,to their own experiences.‘

A‘f:They were reading the story and were alsodv_“{i.

’ -""jreading their own lives ThlS is. what Karen wag doing when she heard.: ':-

'the story that I was readlng called The Bus Ride by Nancy Jewell

1 closed “the book Karen said "That story reminds me of when 1 g to-’f:f'j"-'f"

e _’.f';the doctor s office. . $ometimes I meet friend and we play and then

'she goes 1nto her doctor and I go into ine and we never see each;-j.'-;-

'other again' " 1he Bus Ride was not about a visit to the doctor but

. .rather about a friendship that developed between a child and an

B ..':_elderly woman who shared a’ seat on a bus.\,_ When the little girl_}-"' |

reached her destinatipn she sadly said goodbye to her nev) friend» :f -




Karen s experience with this story is not an uncommon event and

’*-ﬂfiit is one that adults often~take fbr granted but for Karen it proved

#5fto be one in which she linked her personal experience w1th the text

L being read It seemed to~he1p her make a little more sense of her owh

'L*experience of developing a short/tenn relationship. She was able to ,]j"”

f'see the events within the story 1n relation to her own experience and ,

Vflfait seemed to help her understand the story more clearly, too

Jll:twrote in her jburnal

< In a story Karen wrote which was prompted by her reading of The
-5lgBus Ride, she turned herself and her friend at" the doctor s office S

'u.l.ﬁinto the. character§ of bears'ﬁ?f‘tgﬁ3f*3if”f(7*tlf¥j7‘;:E_ff,[i ?3'5*3"2ﬁf'"
| ;”ﬁql went to tpe doctor s office and I met a friend. Her name wasd!
‘viRandw-_ Randy 1s a bear and I am avbearétoo Randy went into hgr f.'l'
'.doctor;. I never saw her agalnu (li‘ﬁiff;f:;_f‘[::L-{ R ,.F’r;rifl

| lishelly, who had just learned that she would be mov1ng away and
! rﬂﬁ~£}ng schools, exbressed her understanding of The BUs Ride when she
Once upon a time I went to school and I knew everybody because'I
7; knew them bé?bre I stayed there for three days and I moved._ In;‘ih;

didn't see friends again.

The Bus Ride illustrates the type of story which helps childre'u‘_i'_}
‘ ks

xf’to transcend the text. Such stories develop a more powerful catalytic

Y .
LA

'jSﬂand shaping role in he l"coming to know" 1n new ways for the

Tjh'children.l Rather than studying and analyzing the style and structure

:f?gof the text, this type of reading the text is, as Freire (1985)

""Jsuggests,""a matter of studying reality that is alive, reality that We 7Q*f

are living inside of" (p 19) g, A




The story of The Drm ard the House, Which I mentionef'"earlier
1nvolves a verbal mix-up The child in the story leaves a note to--'._
"-":.v""-explain to the mother where he is, but part of the message is
;ambigious and the mother reads a different meaning into it and so
worrles about the Chlld When the Chlld returns and explains what the -
v_.'note meant the mother says "I should have knbwn you were alright " L .
Karen, who had been worried about a friend who had moved away and

had not contacted her, comnented to me after hearing this StOry,,nI m

..‘"rv"”‘ff‘.going to stop worrymg about my friend he s probably alright t°° ":f.".
‘.""."""‘,Karen s comments indicated her desu'e to take 1mmedlate action in":..'j",flj.:{
“ ‘v‘”;_l'_.v.;changing the way she viexed her friend's absence- A : o
" Shelly vas reaging the ook Dot Yo Remember by C1ifton, whichif-"_j‘:}_i

' .:prov1des a further example of children reading 1n a way that brings -

. -;‘.'_'.,v‘.-amut a new kind of awareness and knowing Shelly vas raised in a
_ _-‘home that presented her with a highly moralistic view of the world‘3,':‘“3“‘-‘;‘,'-'3'7.“
:S,»h shared With her parents a black-and-whitem right-and-wrong

‘ _':_approach to living.;, Her family s religious beliefs aliowed birthday-_’i-_{i.l_'
g ;r.parties with exchanges of‘ gifts, but no- cake.v COff‘ee was also”'v'."

L .prohibited in her home. Sl \/ sl

. ‘i" ."';« ’ 'j i’ . R :; "‘. | B ':' .
"‘;‘the story of Tate in Don't You Raued:er \yhich was;:; co

t‘o her. | Finally they all remember her blrthdpy.z.‘

i" - ' v )
E .to talk about e f -
Shelly" b wouldn’t like to be Tate
Lo w June \uhy not? Do



e

Shelly. Because she is chocolate. I don't 1ook good 1n brown

Some people wear brown I look good J.n skm colour. s "f_.-:-r

Q ".. w

June Dh'

Shelly I w1sh I was Tate._‘ 3 Icould drlr'kcoffee andhavea

blrthday party, but no cake. o FTRAT R

June Would yw llke to r\gve a cake" L SR
Shelly Yes, but I wouldn't want to have a dlfferent mother and.lf R
father.. Our church dOesn't let people do- bad thmgs. S

.June What kind of thingso { e

Shelly. Like smoklng and drmkmg coffee

skm co our. I think thlS (hOIdmg up the book) 1s my story

I look better wlth my

SheIly sQonversatJ.on and her wnting followmg the story portray", =

her explici__.' attempt te make meam.ng about this aspect of‘ her llfe -

Not long

¥ fter that Shelly cpamted a plcture of Tate\ In the:‘_

paintmg, _Tate was black but she was wearmg Shelly s bright _plnk,

framed glasses and she had fair halr

Shelly s writlng about Tate and "me" followed very closely the-,

story she had told me 1n our conversatlon

I don't want to be Tate because she is chocolate and 1 am whlte."'e_fﬂi -

I &ant to be Tate because she gets to have a birthday cake. : “If}'f_

love Mom and Dad 1 don t waot to have a dlfferent Mom and Dad~ -

. I want to try coffee "; T

Shelly s reality was living as ‘a part of a f'amily that she loved-'.g_,

L and did not want “to’ change, however, as She CO"tIaSted her °"’“.»..{v:-::.':

experiences with those of the child inrthe story she became more aware,;'_i-,vff_;.'a

of some of the differences between her family and ttw famly desc?ibedf"

in the story., It was as if this story posed some very important'v;i_""t,"'f.




')

,b.*"

| awa.llmgne}s to respond p r}sonally ’to the" text's cohtent.

i

Théy State;_: :

1-.§§7gpen_‘ ourselves : to
‘,»‘\;v

the same tlme the story 1tself has muc.h tg do with- the readet s. i

Le oo T et (
4respons,e at a particular tlmé In other words, creating meaning from g

E3 R i A .. o

l S
xghat 1s read 1s a recj.prdcal brocess between the reader and the ,text. ool '
»booRs lend themselvés ~more easi'ly being read $

\

3 N
aésthet;cally by the@r very nature, style, and klnd of vocabulary.‘ 1 g

S _‘carg remrrded of Charlotte Zolotow s powerfully written books for

children, and the _experiehce we had when reading Smebody Neu

T wants He seems to be confused and puzzled by the changes that he is 7'»_"‘

Lo PR




o
)

1

{ difficult’to spend uninterrupted time w1th one

- understand such as her living Situation with foster parents.g

impiicit

)b .

experienCing The book 1s beautifully illustrated and each page_ e

Acontains just a few lines of text, ,yet the message is powerfu11y fﬂf;’*

LB

bqy who ‘was. packing up his belongings.v They were puzzled and veryi, o
curious to know why he was putting away, as Ken pointed out, "so manylf"f*f
neat things " Carla asked "Why is he feeling sad?" Karen suggested?é s
that he was probably hiding hls things frdm hls little brothet. 'Kitjfai

was karen who had the little brother ) Stephen concluded tth "nei;5“°k
stt didn t want to share things with anyone ?"ihff"vh:»*;~'jfd -;jj}ff:‘:b
"pﬁ‘;‘.e.When we finished reading the story, Somebody Nev, Tina asked iff&

would read the story again. The other children were definitely not

interested in he ng'the story reread at this time, ‘yet 1t seemed 5015%7‘”

important to Tina“to."hear it once more " ;;T _ _ ‘
Occa51onally,I had the opportunity to read alone with one child ﬁ“f'.

In a class of, ?7 dhyldren this dld not happen very often It was very;}

i
E

\'..

By SN

, a group.of many young children However, today w1th a parent in theil'

Tina'decided that she wanted to read?the book to_me I was. surprised B

before in print, at least not in many of the '

/’-

reading for herself , R , |
' '. I knew there were many things in her life that Tina did not'ﬁi"

that soon she would be moving to 1ive with another family.“

A

N

‘f,rThe children' reaction to this story was 51m11ar to the little“l‘rﬁi

ild While being w1thl7;;_f

) yjﬁew‘ We sat on pillows o Mekfloor off 1n a corner, and',f"



e L e S 82
Neu 1s not a 1ong book and we were able to read and talk our way _
:""fthrough the book to the end Tina closed the book and said, --"I know’_:-_:._.'f.if"_{"_'?
.‘”.‘what this book 1s about now This little boy is probably goj,ng to
| "-"_-.live wrth a new family and they ll be different from the old one, and
so he'll be somebody new too " Tina had heard this story at a"v R
barticular tlme and in a way that she f’elt compelled to hear it over___.‘.",. i
"‘-,ff'agai-n.‘ The meaning that she had given to this story was strongly Sl
S ‘embedded Wlthln her personal response I agree wrth Rosenblatt that
‘.;“a most eloquent verbal srgn that the story or poem is being
_'f:aesthetrcally experienced = 1n the Chlld' s '»'Read it Again"" |
“_.‘_,.’(Rosenblatt, 1982 p: 272) I was discovering that not only were.\'.g,';z't"‘_‘.,:
v-“'vchildren experiencmg the same stories 1n different ways, but the
. :experienees were contextually determined by the particular children;»‘ . )
"'mvolved and the particular text they encountered at a certain time

Some of the children s responses to stories, both verbal and

o

",:- written, 1llustrate what I called the literal 1n\’erp1‘etation of the" :
",,_story ‘Where thelr attention was focused on specific ‘details and
’information about characters ‘and events. These children usually' '_..,

: ,' listened tor stories with obvious delight‘but I sensed very little

a4

piscovery except about the text itself - They remained at -a distance,, N
. c"\

spmewhat outside the story as’ if they were looking in the windows but
| not wanting, or not able, to come in, o wk
| While sone children might be less explicit im their oonments

about their participation in stories, they we're still engag’ing in a

\
-
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‘

:ffi‘kind of role playing as they took on the problems and played out;‘fffl

"Tpp‘situations from stories in their dramatic play I saw childrenvfltebx

"~ffplaying out stories in the same way they often engaged 1n their playfﬁl,y7

‘T§'outside of school or at recess.. I think most of us can relate to: thisj,fii;

experience of role playmg in our own childhood " "YOU be the Prmcess'ﬁ“:;f
*:_ﬁfand 111 be the wicked Queen," we would say or, "I'll be the troll and-fv~3f

”2fyou three can be the billy goats gruff " It 1s a way of becomingjfiféj

: i'involved 1n the story as we take on the roles of the characters in 1t;f33;-

- t;and retell the narrative in our own words Children who experienceii

'g”#fstories 1n this way are beginning to rework or rewrite the text They~~5'”

' ’iifimaginatively move the characters and events around t0~beg1n to createf7jgpf

7'the1r own meaning from the story and, yet still stay within the realmﬁjilj

v,

’*'fof the text itself

Then there are the children whose experiences I have 1dentifiedj_“,?f

“as transcending the text These children who read and hear stories gf,;?

14
":l u r

h,p;where their transaction with the text takes them beyond the'boundariesd_- i

‘f}. of the text to the things in their world Thls kind o?uexperience*ff'”

d .

“vuggest a new kind of articulation about the s'w

_:TChildren appear to be doing something quite different in t

ﬁ'and‘ imaginations concerning\ the literature They are creating aﬂ~ﬁ5ﬁ

_ ]s;:bridge between their known experiences and the messages created by thegﬁj'

'wfﬂﬁsauthor, which is what all readers do in the ptocess of reading

““f:the meaning that these readers are creating involves going beyond the;.v
v literal text or the story itself so that the readers begin to see the,fv_

- _,Qliterature as a natural extension of their own life experiences.;.ﬁff

zi-jKaren s experience with reading The Bus Ride‘illustrates that evenﬂ};.

1

young children have the capbcity to trapscend the story in order to’3;;3




""ff",-"-talking and writing about her feelings evoked from reading the story;"’;"';.-.'.A-'-;"_'.'i

: literature with adult readers or much older children We have been

_f"see events in their own lives more clearly Shelly s experiences with

. Don't You Reaeuber and Tina's reasoning about the dilemna of the boy._"f
" "_"_1n Sanebody Nev also 1llustrate this point ' e ' e

He usually associate this kind of meaning making in readingf,'__'E'vl'_';__‘;’.‘f

: ii"

_led to believe that young children are not ready to take on the pointf{':

| 'of View of others, or to soar beyond the bounds or egocentricism. _ Dur-"ﬂ"v

knowledge of 1earnjng theories based on research studies of the-,-

developmental psychologists have sometimes prevented us from allowing

)':-;Chlldl‘en to explore these possmilities | Fortunately we are seei o]
”*-"'fc."_'.‘,changes in the way children s 1earniang, and particularly language l -

e - -'.'.

1earning, has been viewed over tt‘g past years

""_garet Donaldson, in her book Children's Hirds, _ draws our"-",_"-‘"_ i
_ ﬁio X

-pts that our traditional understanding of stages of learning:_‘j-"’: _._f?'f‘:

very sharply to the importance of freeing children from the'

: son. teachers in the things we do with children Donaldson,_""-_i;.l}__j_._‘.""
(1978) points our that "During the past few years, research has
vv‘yielded much new eVidence about the basic skills of thought and

E :»V'-‘language which children already possess when they come to school" (p.: '

8) Her resea has prompt d many recent studies ‘on. children"'

s ’_1earning language in the years before SChool

In this chapter I have depicted children who are engaged in
coﬁversations about the ories they are reading and writing We have.f

:seen their "different migvds and different imaginations" at work as'j.{

'??’_".jithey experience literatur% in a variety of ways. : The stories have‘~: E

'_i_'.-,'f”provrcﬁd the interactive smat‘iom but the children have initiated""‘-'




fi_‘i’.atheir own learngmg as they have experienced 11terature._;' They have;_- ’

_'.‘._"demonstrated clearly that their capacity for reiﬂterpreting past._""”.v.j_' :’

: f."’_‘;_exDeriences and going to what Lindfors (1980) describes as the e

"""-?;"bey0nds" ”beyond the present, beyond the persdnal, beyond the':l:',-f'-l‘- L

,ipossible" (p. 246) Children have made this clear to us through theirj'

'r_-}-__',:.j"_g'spontaneous coments and Lstmns while hearing and read*ng stories

The same things apply when children are

11teratl're by uriting their own stories.- In the follovung chapter I_'

:eav 1ng their own'.-._'_l‘ i

L '."._'-will focus on the way that children weave llteratur)e into their own-,

o wrlting
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THE INFLUENBE UF LIIERATURE N CHILDREst STDRYun; j*ﬂf’,’””" t

_ 1 By usrng words, ‘ the chrld o,rders hlS responses to the uorld

arranges them and in domg so reaps the benef;t of grasping more

R

PR

Of then "‘eani”g B“t as response Qrowsﬂmore complex they may_ L

N sort themselves out only in written language

Chlldren who are surrounded wrth literat]ure have a rich language{,

"

N resource to draw from when they are learning to write.‘ Through the

' wntmg centre because, vas they‘ SO often remmded me,~

e it was treated more as an ert, a creatiVe act

",experience of reading stories, children can 1earn many of /the things:v.'»l’_f’"“

€ they need to know to become authors | o )

I Knew the children truly enjeyed readmg and héay/ing stori,es,"';"- "

""but at trmes I wondered if they dld not en_]oy writing a"' ut them ev%n o

more Toward the end of the yiar the Chlldéen re

4

0
" 0 popuLar was tjat

o be_.

‘[lto write." One of‘ the reasons why wrrting beca .

xperienc

’

- »"_rather than as d drscipline that must be 1earned and ma ,ered. Ahd so_}.,

v sted__ a third"_::;v

"everyone wants‘ o

thé children went about their writing with the sa.":' vigour and freedomf £

to create that they experienced in their pla;lr My main concern was\_

R ?tnat they. become confident ;n their ability to write and to experiencef,j“'

writing in a way that would p;::?)vide satisfaction and at the same timej;f-.j_;"‘ :

(4

i o, L B ’:“\ . B ., : R




help them to discover on their own just what written language could B

'5i”do;; I wanted them to "find their own words and to get them into their

own hands" as Freire says In order to do this, they needed to begin

'1517by experiencing the writing materials and exploring different ways of

v L

".7{pract1ce of writing, the more they grew in learning to write

- '..‘?t_"

As the children continued their experiences with literature into

v '«

'ijfﬁtheir own writing, they wrote about«khe stories they were reading and

‘w

w”{fPtHey also created'tﬁelr own fictional stories based on what they had

fi?read apd their- personal experiences They combined and integrated

NN

.

“feviiexpreSSing their 1deas 1n written form The more they engaged in- this f,1};

"'.r-thélf knowledge 'o langukge, their personal lives, : and their -

experiences with literature Much of this writing strongly reflect_lf S

f;the influence of literature on their work The literature-prov' i

o

‘ “:the stimulation and ideas for creating their own stories and while

» v“they were engaged in th? writing they were developing a keen sense of

'"~authorship This is ev1dent 1n the case of Carla S stories

V

';k

Carla 1s already an authpr ng story reflec%s her knowledge of

'h0w a story works,.and how one is: constructed The story that she
. °. By
'wrote toward the end of the school year illustrates the influence of

i'{literature on. her writing It also shows us how she has used other

| “resources along with the literature td create such a: story.

; }'The Prince and the Princess - }” '».’.’,;-.’jtll;? e
i~Chapter 1 L

- F

Once upon a time there was a prince and a princess who loved
l ‘- B

| _,;each other. And they got married One night they were in bed

‘

" and they had a fight because the burgular alarm went. off. The f'

« PRI L - :
T s e

1_.princess said "They took my jewellery.j1 "It's not mine saidatp> he



. Chapter 2 \

'\{prince Then the' pnnce said "What' they took my VCR

: cprinces 1d "I thought I told you to get nd of 1t "They took

| """'my best panty hosé') sald “the- prmcess 4‘ "Vlell, who cares'" said
"_"-;'}';‘the prlnce ’11 care" sald the prmcess They sp11t up and neve"r

ps saw each other agalf’?

One' day the prmcess was walkmg to the grocery store and

L : ;she'-_ saw : the f pr1nce e "H1" sa1d the prmcess o "You look

- beautlful" "Thank you" sa1d the prlnce "You look beautlful

e l‘into a flght agam. g o |
S The prmce and the prlncess \uent for a walk They walked
’ nght through a ralnbow and they didn't even notice

In thlS partJ.cular story of' Carla s, she clearly demonstrates how

‘.j-she has comblned her experlerfce of lJ.terature w1th her knowledge of

o everyday lif‘e _' , o |

R T
5

I-

Y

o B
a0

SRR ;too-" ‘ And they klssed and got marrled agaln They never got |

»"‘

"-written and spoken language along wlth her personal experlences in her

Thls stor‘s one of my favourltes from the collectlon of storles"_:_._"'
,“-‘_'-that she wrote during the year, partly because it 1s a good story to"
;vread and also because ‘it 1111Jstrates the way a young child draws on :
-‘,.”all her resources for wntmg Athher reason I fmd myself‘ goingf‘
j.:‘béck agam to thls particular story is because when 1 rea d it I an .
‘b_retninded of the sparkle in Carla's eyes and her radiant smile when She.:f' o
'read it to me She %s overjoyed witg her achievement 1n creating

" such a story and in having the oppdrtunity to share 1t with all of us.



‘-:“"as the story language,such as "who loved each other" are directly rrom SN

'f.‘“”"vhome was actually broken 1nto and robbed

B r,_'-only means of conveying her message to this thoughtfully writtenz'-':‘

L 1s a reflectiok of her spoken words LS‘

1ntegrates the language of stones with ‘_

The strong 1nfluence of‘ 11terature is evident in her choi‘ce or a

\

U\

<

v

.

I have wat%arla develop as a writer from her 1’irst>
v“,experiences at the beginning of the year where writing a story for f

‘*:'T;C?Tla meant drawlng a. picture .‘She developed f‘rom this stage tov

\

-“'jprinting one or two words,, usmg her knowledge of’ letter-sound'.-“
relationships to create mventive spelling Her text became longerv

i \ B
'ﬂ_and longer as her abi,lity to handle pr1nt increased with practise inj- '

*good example of the way she i

'I_ own language Carla

B jprince and princess as the people 1n her story. The conventions ofj"-_{{i.""'

.:falry tales, such as "Once Upon a Time," and the happy endihg as well,'-_':'-f!}',.'_:vﬁ

“_"-{l_"i:vall the stories she has heard Her attempt to divide the story into
: -'::sections called chapters has been learned from written stories, and
" her 4Jse of dialogue and the appropriate quotation marks tells us that
g\e is learnlng about the way words that are spoken are distinguished._;_

'-.".'}from her own: words I think the term *'they split up,'_' which of course

A:.‘,'.blends the things she knows from her personal experiences into her Own’_.
’ -'fairy tale. She /lives 1n a home where a VCR and expensive jewellery
._J’-}».'ibfﬁare commonly found 1tems Those of us who know Carla have heard about S

- ""the frightem.ng srtuation her f‘amily experienced recently when their':'-'"-

e

'fwriting stories Carla came a long way from using a picture as: the'_‘f' s

The pattern in Carla s writing development is very similar tog.a...'

.“, .

most_ -of _the ;oth_e_r._chi-_ldren _in;,v_the class, however, there is omf,_".'



'“'iyear, whdch of course is diffenent for each child

S were writing Gne of the audio tapes that I recorded of=ohildren s”th

:’L°. of writlng that children are learning 1nd1V10ually, yet they are all

o learning different things about writing at different times‘whill_;hey{f{eg;

S conversations at the writlng centre reveals many of the Varied aspects

2 :
"':engaged 1n writing together The followrng are some of the commentsﬁ_ i

ltf that I selected from the conversation to illustrate this p01nt L

glKen} I'm not going to; he'"Once upon a time"fin th;s story,

J7!fﬁibecause it s a really true story about my holidays

‘..

Karen I m writing abouz The Three Bears Story, but I'm gorng to

iyfg:call Goldilocks ”Shirley" beoause that's my srster s name _ )
| Jason._ This story doesn t make anygsense 1 can hardly read 1t |
I don't know wh7t to do. “'hq, B ;_ . BERAEE : ""% E
Shelly How dofyou spell coffee° Let' é%e,- K-f f-l “
F;gHow do you spell por uplne? » i{7' . o i Lo | i‘q."u | -

'_ Rle‘\ (In answer to Shelly) Why don t you get the book we. read
%JFJyesterday, 1t has porcupine in it x “,., :
Ken. Hey, l'm 1n51de ny story.' Karen, can I put you in 1t too?

, These children are Iearning a number of different things while
J*i,they are writing Ken and Shelly are learning'some of the conventions

':of print and story 1anguage Shelly is learning to use 1nventive -

L spelling which will lead‘ her clo!br to convent’ional spelling Karen "

lvis reuriting a: story she already knows in ordei to include sqmeone
e close to her inside it. Both Karen and Ken are learning that they can f_3

.,‘ .



'ﬁ'“itto create a ﬁieper meanlng tnrough the act of writihg

= children to know are thesdnes that they discover work best for than,ﬂ:a

::,hThese strategies usuallw emerge for children at the time they are;ﬁﬁeﬁ

'lfifgto create prmnt 1I1 order to say something would be appreciated by

17.1;f}others When children have this kindiof confidence in themselves and

———

These things apply to both reading and ertlhg and when children

f'e f;are learning through their own mistakes and their own experiences they
_1;_;fare better able to develop their ogn strategies for learning to read
f,,j and. write. While 1t may be hefpful for teachers to suggest particularf7ff{
':4’{;strategies that have worKEdrfor others, the most useful strategies for353;

‘ J'needed or«yhen childnen are actually reading and writing Like so}ffi”

B

‘9.
t



._".;llearning to read and write process:"

5" important for me to .know them and ; for them g know me as: a:‘

] ) .' ',-'s kind of intimate,and'honest r_' ip is essential m,}“'-f: ;
4-building the feelings of trust that are S0 necessary for teaching and ',::

‘learning that 1nvolves dialogue and artistic endeavour as part of the

‘I;’.to see these things from the child's point of v1ew as much as

o ",::'possiple .

needed. at one session for children, to get into the writing task tc_"'

'"I was concerned w1th prov.iding__‘
'writing and refding eVents that had purpose and meaning for children;-'f ot
'”'“."-"‘.i";'and at the same time I was consciously aware of the expectations that.?}'».f,f‘if

came out of the admmistrative context oT wﬁ‘ich I was a part. I tried"":"

Sometimes in our planning for writing we fOrgef_ how much time is

~.'think about what they are writqng even bef‘ore DiCklng UP a pen and-,f__""‘ '

'_','}writing—-all except for one little girh who was busy playing with her‘_;.,v o

““;‘g“'_tapplying it to paper. ~ I was: retninded ot’ this concern when I recently ‘_
. visited a classroom where all “the children were busily engaged in': o

-~._"_shoe1aces instead of wr‘ting When I asked her about her writing, she“.'_.

o .'f":have to pack UD and go to the gym. : In my classroom I f’eel much more-t"

‘. ‘I.’_'marked, "I don't like writirg because you just get started and yw

- :relaxed abOUt chiId n. spending a lot of time with writing, because I; ‘



.;‘

,‘-_.-to use punctuatlon, he just dld no ,vlgnow where‘ 3:0 use 1t. wau

head" and 100k1ng ahead witﬁ; ,Ql%
5 Y ‘4";:> P
askmg. the k:.nd of qUest,Lonsl m‘gac !

o

,,‘_’-l"sensitivity Qg,o the child-' ;

. vl
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c 3551'00‘“& language learning can flourish there as well. -_\‘ o

1\). X

‘)haven't thought & Karen was Sitting chin in

‘- "1 think I'm gomg to write a story

ved: away and 1. miss him,_ she eventually {

» ™
sked another little girl sitting

flourishes through interaction with others. Children 1earn language‘

Kareh : replied y |

she stared not at her blank paper nut ou@

XQ\. ; : o
n this school?" "Did I know him?" Thesev '

about language ].earning is that it does not take place in a s/acuum or _' I

this knowledge to plan for literacy learning events w1thin the:l:r

'lhese principles apply to children learning to read and wrlte in |

.

_';; in\isolation., It is a social and hunan event that grrows and

in this way from the moment they are born. If we take our clues fromv‘{ Fre

The following conversatioh-'__ o

de ribesi suhe of the ways this interaction takes place at’ the writing"_.n:.}-_“-'_

-

CowL



B

"’._" L

‘ This is Robbie. -He m ny r:iend and he moved to e c 1

dldnlt want him to aqpve. wt M‘%kmobabl.’ alright and 1 m not
gomg to worry atnut hili anymore. L L _' : f;"f_ L

;/}}3{_ 3 Apparently Karen had not only been missing her f'riend, _but she had

-./

f,’oeen worrying about how he had adJusted to his new surroundings n
i1 talked to her about the vritmg, she told me that she "got thinking

.-":';"""’about her fnend when I was reading the story The Dragon and the ane '\ al
; whlch was about a verbal mix-up that caused the mother in the story to _
e ":,:worry about her child Tms,_in turn, had caused Karen to refleot on s

v er friend's experience of havmg moved to another city

| 1 asked Karen if she had thought of writing a letter to her-"' E
'-'friend, and she replled, _‘"This story 1s a letter, _I‘m going to mail it
v,'to him "v’ Karen was not .yet concerned about matching the form of what '
g. 'she had written with the purpose of‘ sending a message through the:f
lfvlmall The knowledge ef the f‘unction of‘ language influencing the form f
it takes is, important fa‘r teachers to know, but when children are atﬁf"' o
P fthis early stage of writin\g, rt is more important for ‘thep, to. fihd "
satisfaction 1n writing for themselves first and then gradually:" |
B f'understand the value of an appropriate form to - accompany their"._"_'_f.
'-}f'-:'messagehv’ o . ,' o ’ , . . ._ .
| | Karen mentioned the story of ‘ne Dragm ard the Mouse as being o
"the origlnal sourCe for her writing about her friend Robbie. Hearing';
'the story dre:/ her . attention to her own feelings about her f-riend.‘fw -"ll*'"
"-’moving away and prompted her to write about this experience in her own"< -
. story - | e | S f |
| Many of the children wrote about the stories they were reading or

'heanng I discovered that not all children were using litera"v‘ e -in’




.,.. ;

”:'“‘_way, nor did the children deal with it in*the same way in all

tind As)I Observed the writing I began to Nsee patterns in'-}',‘.
B they were using 1iterature-

These patterns ere' similar tof:_-'

\ the three kinds of experiences I described when children were reading

ng

& B

_\f'es literal role playing, and transcending the text. S

1iterature., Again, I have called these three kinds ot’.r.‘,.}1 e

Children who were using literéture in this way as a basis for'-‘

"7??tneir ow

._they hadf

. directly

":f""_ fcon%is’ted

':'Allan s yniting indicated after ndlhad heard the story of Aibgrt""

‘

r? writing t"‘ded to stay within the boundaries of the text'_'_'f'.'f

read._, They often transferred a character or an event_,_-v;.'-'v.,"..

from the story to their owm writing Their story usually.-

of one. or two statements about the literal plot, such as

He wrote the sentence "This is a grandnother srtting ].n

:‘»'her worrying chair" underneath his picture.;- After hearing the story::" )

: ;"the"Se c':hildren a particular par\ '

«'cni‘ren'ls first attempts at 5,

boat and‘printed on his picture "This is Max.-

- and they

- V"'.'they are.

| jlture The 'ild Thj.ngs Are Stephen drew a picture of a person in a’__.

He 1s in'a canoe " For '

‘the story caught their attention":'_:ff'.v.:':'_"

have used this focfw ' }entrate on in their writing T
‘ 'ihg often begin this way because.,ff -

at the begiming stages df h’andling print and one or two?li_;_:_ s

v';‘-statanents are; all they can handle at thj,s &j_me \ :

'---V'Howe"ver, sgme children who are very skilled at printing continuedf'

'f;f'to write

i" this way :[heir storywriting censisted of a retelling of

a particular stery in their own words,vbut with the intention of'_.;




e

Lo

Velveteen Rabbit : T _ :
v Once upon a time there was”a boy And he had a birthday. : '
;And he got a toy rabbit.\_;_ Dne day ,uthe boy vas _ill and evgrything o

~_."'n hls room had to be burnt. _‘ He was ‘better." "'The next day a

fairy came to change the t0y bumy into a really bunny..- .;,}. i

Carla s’ writing reveals some of the things she has lea‘rned ~about the ~

conventions of Itoryteiling She uses trﬁ same title as the original

story and begins and ends with what she knows is usually present in 3;

stories, such as "Once Up0n a Time" and "The End. _ Carla has focused

‘\-‘ on retelling the story vhich she has readl and so the people and the

G-,
'i

events in her writing closely resemblé the original text.k_ She has
selected what she considers tg be the impo‘rtant elements in the story
and has ordered these eventsgquentially as she remembers them '
’ It 1s interesting to note that even when different children are..'"_}"-_'}f';:
retelling the same story in their vriting, the particular events or
people they choose to write about are very seldan the same This is
illustrated in two shorter pieces of vriting that vere vritten by_’;
Angela and'Carla at another time They decided to write abwt the |
story of Sn%, white. They chose particular parts of the story thet :l'...'

were of’ intetest to them and d“ W a picture first“and then Pl‘iﬂted.,“_: |

their ovn wdrds underneath their pictures. : L -



Carla'v" Snow ﬂhite had lots of friends. llked her

Retelling a story, _whether orally ‘or. ir’(f~ writirg, is an important

It is, partiqularly important for childrtn who are learning to read andf

write because it : serves as a way °of confirmxng the pattern of how

= stories are put t

(\ internalize these patterns and this knowledge can 'be a- valuable'g’"".“"j"i-“_‘.}

resource for their own reading and writmg

-The children s writing that I have described 1nd1cate§aa more :

S 'way of sharing the enthusiasm of the reading experience with othe\rg)

ther The retelling acts as a way for children to; -'\f o

literal interpretation of‘ the stories they were reading. This‘ 15 theif’ S

particular kind of interpretation they chose to focus oh for their

writing at this time but "

the rgading experiehce these same children were not engaged in a"

R o : -.?

different way with the text ' s : T ‘ o

~'_ oes not mean that at otkr tJ.mes during?

Vuch of the children s writing that I describe as role playing: -

suggests that they had selected a story f'rom the literature to write

about but instead of retelling the story by fol ow the pattern of -

eVents they had heard in tﬁe original text, they reshaped and rewrote'i*

E ;, > parts of the story so that they included themselves as characters and_ S .

the stories took on af "part me/part you" story structure. , It is

similar to the way that children sometimes "act out stories" ﬂ\en:'_

. .
b



1nspﬁ‘éd him to write the foﬁowingﬁ'story\where hé and 'his family_

. _?-' n-'\ : ‘A
' entered the house of- ‘Lyle, on’East _88 Stree‘t. _'1-?: ' B LA
LYle s Bn:thday Party i . L o

Lyle laad a birthday party~ N?f brother\ and I were fighting:"‘.f'

o ‘ at our house on East 88 St. My brother p_ ',d me and it hurt"'

«‘My brother ‘lives 1n the house on 88 St. He was alone in the_f'":":f:f

__house and he fell down My Dad burned his hand on the stove in;;-; .

. & P

"'-‘,"'-“the house on 88 St I w’as scared... . B vg'_“.', S

Allan is descnbing the events that happened in his story as taking“,,f_,.';;._.?f:'::;
place at"' the addre’ss of Ly]e Lyle the dmcodne which is xdne off.-'_'
several books 1n the series by Naber. ) He has integrated into his "::_ '
‘ﬁ vntmg some of the experiences he has had with his brother anm h,ts
Dad Ahd he is takmg on. the character of someone who 1ives in thfs

fictional house with,his family. . He has become a participant with the

IR,

charaoters ins:.de the story. T v‘

v Sanetunes when chiIdren wrote stories and placed themsel‘ns
q ’ A
inside they announced ahead of time whi,le thirking out their story,

that they were going to use this strategy deliberately and for a

purpose.; After Angela had read the story of ..hck utl the Bmtalk

o ';r ’51

he toid me that she was. going to write a- story about Jack and that

a,‘.-

T ". c ;".-1‘ EEETE - A A . ’ ' ! '
KRR PR N o 8 S . . ol D .

-"o'




sh; was gomg to put herself‘ 1nsi.de, so "I can feel really Scared "

Angela worked very hard w1th formmg letters and words to create a

lengthy story, whlch began p -

e It grew and grew untll 1t was humungus. 'I""climbed".’itwand '

o .,-‘,"b

_when I reached the top there was a castle’ I k .g.cked at the door
S : and a glant M&n was there She sald 5 "You'd better come back
T I'm gomg to be busy washm‘g my halr and then “we are gomg to o

'_have supger " f h1d in the closet I was almost sick I was 50"

' scared. 1 got the gold and cllmbed down the beanstalk and showed '

&-—-‘—\ -
' Mom the gold T t day T cllmbed up agaln I got more gold ‘

. '7.'_L b us 1maglne Angela s experJ.ence as she entered 1nto her story

and then 1 qu1ckly went down the beanstalk

| When Angela entere{ 1nto the story of Jack and the Beanstalk she S
becarre Jack: . As she cllmbed up the beanstalk she ’r‘elt the same
‘ exc1tement and fear of the unknown that Jack expenenced as he chmbed N
upward J.nto the sky. She saw the castle ’and the giant Mom through
Jack s eyes ‘ "The glgnt Mom was there " But suddenly her wm,tmg

S 1nd1cated ‘that, . she was seelng tshe glant Mom through her own eyes and/

her own expenences wltah Moms "You'd better come. back I'm go;.ﬁg to

be busy washing my half and then we are. gomg to have supper " Then ;:‘u'
Angela became Jack once agam ? "I h1d in the closet I was almost
- . sick 1 was so scared " _ . ’ B
For the rest of‘ thls part of her story, Angela played the role of
Jl:k as‘ "she qmckly went down the beanstalk ", wrltlng m thls way
allowed Angela to become the narrator and the author For Angel'e,- j
writmg in this%ole playmg way had allowed her readmg of the story >

as well as the Writlﬂg to become very "real.and alive: Even though .

L v [



‘ r"were based on and bounded by the text

e ’""' - 101

gffchildren were r"making text“"and creating meaning, their writing,fc f

"f:indicated a literal or: role playing experience when their=creations-f'

S _ ':‘jﬁ]’j
Children enJoy the feeling of being someone “or- in some placei”HT ‘

' Q_other than where they are. Reading liﬂ.rature offers children an_lfpi
i ?'rnv1tation to enter an imaginatlve or "secondary world" to experience‘x"'

) S
;something other than themselves xBritton (1982) suggests that we alljf

Saff

‘_weicome the chance to Jmprovise on’ our geo?sii::atlons of the w@riaI(‘<
f;basically because we never cease to long for more lives than the onesl;;"

' we-have.

* Transcending the Text

CRE

.04

"‘..‘i'”"‘ ..' | . . ) _ v
When children were writing in thls way they seemed to be doing»,

" -'something qu1te different in the }vay they. - were using literature to_l)i‘\",
dg shape their writing This third literary' experience, whichlxlﬂcall

L:transcending the text and which may subsdme the other two—-literal
BN ]

,and role playing, 1nvolves a g01ng beyond or "through" a literary

8

own self and world
\,

o Transcending the text seems to involve a coming to know \pr tof:j,;

ltext leav1ng it behxnd to read and rewrite one
}understand in’ new ways for the children While the themes and issues ,"l
ftthey wrote about reflected the literature they had read the children:fﬁ‘
'v'yhad taken the briglnal storg and somehow transcended the characterSf
'd'«and events in order to link the text that was read with their personalr:“'
texperiences. ! - '

@

ﬁ . Many of the things the children included in their writing'

-

indicated a strong understanding anfffeeling about the story and ofi

4.

'4,7



'kind of writing often indicated .an emerging awareness of self 1n

'_x!".'_relatiovb’Zo others in their worid, especially the people closest to

"-This particular piece would not hav! held the same meaning ?or me if I

W,

| them in their lives ~ B -""-j 'i ;‘

..

fv:'the underlying mess?ée that wasr 0?1 embedded withm the text., Thls., .

Angela s parents were separated Her 'fath'er 1i-ved"ih-*ahotﬁéfr S

: : city and she. visited him on weekends Her shuttling back and forth
) Vand trying to maintain contact w1th he, f‘ather was both- J.mportant and

troublesome f‘or her Charlotte Zolo ow 3 If You Listen apparently

'"prov1ded her with new 1nsight to her 51tuat10n The book points out
--that 1f we really llStEﬂ to our 1nner v01ces ‘we_can often hear things
- that are- too f‘ar away or. too quiet to be heard nogmally On the same

’ day tbat I read the book to the class aﬂmela wrote in her Journal

- ’If you are lonesome, e ! .
'you have love. _’ e

e

If you listen carefully

e You can hear your f‘ather s voice talking to you

order to understand what they are attempting to do in their writing

i had ngt understood Angela's situation

,I mentioned earlier the importance of teachers knowmg children m

-,

o There were other stories which children heard which led them to o

'T':write about their story experience as 1t related to very personal

1

‘tale The Happy Prince and how amazed the children were to realize that

; such a love could exist between people and how sad they could become

g"vexperiences in their own lives I remember when we’ read the beautiful

-at the swallow s death Af‘ter we read the story together, many of tr‘cv _—



. f .

: :" children wanted to talk about 1t The kind of meaning the story had;”.__..., :

for each child was, of‘ course, very different. f- .

-8

6#

the story centred on the notion of death Susan and .Jennifer both hadv C

recently experienced the death of a grandparent and they wrote their:"v o

‘\own stories in which they remembered that experience. N
Susan wrote ﬁ', '-f. L 3 f, e o \
I had to go to my Gramg ) house one day My Grampa died T
' was sad I went to the funer:l. I miss him. I love him |
And Jemifer A Y ‘“‘

People that kl

died and I was sad and I buried her » Then my grandf’ather was

Once upon a. time I saw sdme people die and my grandmother :

- :"'. - :' | a é‘ .'_ 3 . 103 P

Tina tailgd about birds generally and asked why birds flew south"
‘ ln Winter StepheQ asked if statues could really cry B ut the"'” v

particular writing that I will mention that followed the reading of

dead and I was: sad again and I buried him beside my grandmother. o

The end.

1 shared both these pieces of writing with Susan and Jennifer s

" .-parents, they wefe deeply moved Jéhnifer s mother mentioned that

- g Jennifer had said very little about the death of her grandfather and J

A'she added "I wondered 11" she really cared."

| ST think Murray (1984) is right when he says that sometimes we

‘wrlte to find ouf what it all means, for by writing we' can stand back
" from ourselves and see significance in what ié close to us L

The children whose writing indicated their transcending the

N

) literary text and gomg beyond the story itself to rewrite their own S

:experiences show us the tremendous capacity that even YOU"Q ghildren



have for experiencing literature thls' way. Their writings":_
demonstrates clearly the link that children have made w1th stqries" N

2 they are reading and a part of their lives. o [ S

As the children continued to write, many:» f the stories they

’Wrote were not linked directiy ‘to particular stories they had read,v'\"'
The influence of literature On their writing stretched even beyond,g'
Uﬁ‘ their response to a particular reading experi'ence and allowed them to.."f
begin to create their own fictional stories . These stories were based.": o

on the things they had learned fr "rature, such as the way a o

o stqry is constructed, but were also based on the kinds of pelzgonal”;__-_.
.,': Lw f‘\ D

experiences they were livmg through and the __'es they were heanng‘:’ Vel

about through telension and their associatio‘ w1th adults. ,_’ .‘They‘
wrote about themes and 1ss‘ues that are often 'ery real concerns for

"~

children and their writing revealed their search to understand \some of" _~' o
»;._ the things in their lives Scott was one of several children in.\the::

ci’gss who attended a day care centre after school He sometimes had a

,lot of trouble sorting out the way he felt about hlS experiences
:.th_ere, and particularly about the people he was with in this
; ,sit'uation._ One day ‘he wrote a. story about his experience with day-' |

The Day Care Car | L | __ _
' The day care car. is really neat because today only me and a’
kindergartener, her name is Janie and she is very nice because
f she never ever hurts anybody at the day care. The day care ~
| teachers aren't nice to me and Janie because they do hot see us:
"..;\at the day care | when it is home time at school when the’ 4

xchildren are- out of our - classroom and I hug Mrs McConaghy I go



; v,,out to look for Norma s car "I am here,' I em here"- he called."}“”:“' |

' -'And l really get nervous when she call"'.]}that.‘ And when I go to'j.' ;

o ithe day care I really felt very very lnerVous when we go out toj_i_*

o f.':pl"y at the back yard at the day care because they scream and
:__».they holler very very much and I get a headache every day

o B Other children wrote about issues that were beyond their personal
pi

rience, but 1ssues they had been exposed tqéhrough television and
"'.talk with older students and adults Exposure

<.

and war often led some children to talk about these things in class

L oand to write about them While it is 1mportant for child{en to choose

o concepts such as sex‘

. topics and write about the things they know, it is also very important

- _: to remember that writlng 1s also a way of commg "to know LE Nriting

can serve as a tool to craft and shape the things we know about in a

' surface way so we ‘can see them differently and UMerstand them in a
'_'_"new way Graves (1983) has pomted out that children get discouraged

| | when they choose a topic to write about and then- discover that they do
: G-

"not know enough about 1t to "feel a sense of accomplishment " This '

u

may be true for older students who are at a different stage in their '_

'. writing development but I think this concern can be misunderstood if '," '

1 we forget that with young childreh we need to be less concerned aboutvqf.::
_ﬂthe product andQ more concerned about the child experiencing the act of".‘

”‘;_'.‘fwriting expressively.. My. experience has been that it is not the"_‘f;v;”‘i
: intention of the child to deal effectively with a chosen topic, but to'_‘

' __,.engage in a creative endeavour for its own sake, in the same way that_';yv

| ‘they engage in art



-'of the whole not*ion of war is limited td what they have heard and seen

'. in movies and television. But like so many children they talked about

_"suspect they\ were thinking more seriously about the whole notion of
-'-:war when they were prompted to write the following stories. - Both Doug

,'and Carla were drawing on things they did know about from their

L L ) ) . e

: _outcomes

= . ?Vriend and his friend had some*\bubble gum.v The friend with no
T _gum wanted some. bubble gum when the boy with the gum left the

room, I tobk the gum and went. home He put it in a secret spot o

‘-"f'and was back in no time He phoned and was surprised and came
-over and they got into a little fight and that s how war began
And then they got arm\unition and tanks and killed everyone

_ *Carla' o

. The Sad Porcupine

Once upon a time there was a forest and a porcugine lived in _ |

the forest. His mother and the porcupine child lived all by

o _i'triemselves together because the father porcupine was in a T

,v-porcupine war and he got killed by an animal on the other team

v "And. this is what happened after he got killed. , The ambtlaVice : é., -
drove him . to the hospital and he had_ his operation and in the

o v RO : "

__personal experiences and from iiterature and combined these things .

Doug and Carla have not experienced war anx their understanding +

r_'}war and killing, and acted out these things in thei{- play., However, I '

'with .,their ideas of how wars might begin and some of the tragic

There once was a little boy and he was lonely and he found a "

R



S

B oW et el g
f"a-_’middle of hJ.s operation he dled Every night the mother S the

- ""f'.'ﬁ‘..'-";.'child porcupine always said their prayers and sometimes they

| '-."'-,‘-‘.;":-__nttle notes before they went to sleep., The next day he wanted_f

to play w1th somebody but his mother was busy and she let hsr _
_fporcupine child go f‘or a wa‘lk in the woods and she met bumy and

A.bunny was looking f’or someone to play with A‘ |

- "{It 15 difficult for young children to understand abstrac%w

. iconcepts before they have had - direct experience In this case, vhen '

S "_',_the concept is something as horrifying as war, none of us would wish,fi

c,-

to deepen the learning of this concept through direct experience.‘ But

f'-_one of the ways u%'hat children can deal thh many of the concepts the'_y'_'
i v

' :f'."--’.do not- understand and yet are exposed to- is through imaginative play,

L 'gloss upon experience rather than a formulation of it

-—.‘..

.,‘-and 1maglnative expressive writlng As- children grow and ,mature they

o are - better able to handle these concepts more effec vely.‘ Britton;"

(1982) says that "children s wriiiyeflects this Oklopment " He,
“"suggests that much of the writing that children do when they are six*j

7 L5 .
gor seven or eight 1.$ more like poetry than prose in that it is a

As the year went on I began to see the effects of my reading more_
" ‘._poetry 'y to the children on the format that they were choosing to write .
: ‘-their stones When I presented poetry to the children I did not e

, "emphasize the difference between form in the poetry and the prose we
‘ . k .

o _had been reading I presented poems as another form of literature to_

- be read and enjoyed ‘Some._ of, the poems 1 selected had been written PN

LY



5f}?*ﬁiféaii;/gw;f?‘.;'g_fw*;»:;;,'>$f;{,,;5_ ,frﬁﬁ}j?f”’ﬁ}fff“f*j e
E ._ggespecially for children, but others I chose to read because they were; ’
L?lsome of my favourites and I wanted to share them with the children so:?f"

v'they could absorb the rhythm and flow of language through hearing theme]_i
'R:l read., we read nursery rhythms, A A Milne, Robert Louis $tevenson s:,jfg
:}c011ection of verses, and even some of the works of Emily Dickinson
:;_ylhe children also enjoyed the cohtemporary work of Dennis Lee, Bill“-
oﬂMartin, and Shel Silverstein The reading of. poetry together seldom;'f‘t
o evoked discussion We simply read and enJoyed ' ' g

It was - not long after when I began to see much of the children s:%:"

" f‘itled "Poem" at the beginning of their stories.‘ They were”‘
making the distinction between their prose writing and their new—foundt_
poetry in this way.v ThlS distinction seemed to be an important onel':7
- for the children to make and for some time they c0nt1nued to integrate;f

::2‘thElI poetry wrlting wrth their writing of stories. At one poxnt,,

o they decided to designate one of the three writing centres "for poetry ,:;

e d‘writers only" and the follow1ng "Poems" were written at this centre

danet: - ILlike’Things - . .
that can walk = oo o o e T
. .and I.know one 0 o LT
~that can walk - Me. - = .

s Ammetes T

1 saw a dog and e e
* 1 walked with him.’ R ' '
3

.Kenf }'!‘fA Poem Outer Space

When' people are ‘up on the e
~ moon, the earth looks bigger
,;,than the moon looks from down here.



;SCott;ff.;Peanut Butter and Jam SandWiches t7ﬂ'ft.

109,

® » . T R
. »

','I like peanut butter and jam sandwiches SRR
. “because I like ‘the: peanut butter and the 3am’g..
but I Hate the Bread .

e Karen:“fjflt's night time all over the world

j;and everyone is asleep DR R
“It's'dark . TR, SR
" Are you Asleep° o
'Good night B

"7—f}_wQI had nG. money N
~ o - Cause when I got it .
I always run to the store

= ;f;Stepheﬁi';Dragonflie - A Poem _:f 4"”i'_‘3 ’if-,i': .'::.ff’vf

~ - Ken :"f_Nigh

. concerned with trying to create rhythm or rhyme., Rather, theiri,ly_

i<Dragonflies can fly very fast o o
' Very fast’ - R
- Very fast

(P ¢ never saw one.
/ P

. When the moon and the stars are out
- And I am walking in the night ’
.- T .feel'celd. : '
-, When I 'walk by a house and the lights -
-are on 1t makes ‘me’ feel warm inside ‘

when the children identified their work as being poetry, eithera.

in writing or. when reading it to the class, they ‘were’ very seldomh‘

writing of poetry reflected what a. poem ixMicated to: them at thisr__

pornt in their learning They had a. sense that—writing in this way L

-was somewhat different from prose,‘ but the difference for most;

'lchildren seemed tg>be that poems were shorter than some stories -and, o

“as one little boy told me, . “Poems are stories that tell about Just onet
s o
'thing." This knowledge and the fact that the word "poem" was included .

e



b tpetryt LUt T )
S uriting 1n this way seemed to satisf‘y their need to say the__h

s Wﬂ.'@."?%“,’?e readin

-m the ti le seemed to be all that they required at »this time to enjoy -

o . St A S S ».,,.)_,

-“'_.'-.things that vere importan'v'b_:

L :__repretoire.i They need to engage in it and savour it and grow up with -

J<

4

.', the lives of children who are learning to write. . He says that "All SRR

: he saYs.'_"drama, pl:oblem solviﬁg and precrse language, v but because : "'__{-

that many ehildren were J

,write shmltamously, our discussmns sometimes turned to the a'uthors_?"v“-,l

or the stories they were’ hearmg (p 67)

. o:' them. Or, in the words ot’ Britton'
(1982)," "Poetry arises, 1ndeed when something needs to be said and-' R
the need is satlsfied by xthe mere saying" (p. 14) Poetry is an:‘f}‘_
L important part of literature that children need as part of their,

Donald Graves (1983) talks about the mportance of llterature in'~ :

L ‘children need literature and children who are’ authors need 1t EVen

5 mOre" He stresses thls importance, not only because lt pr0V1deS, 85', s

~children s literature is written, by authors who know children and,._‘- C
‘write with a different v01ce than that found in, textbooks " I found
anng the voices of authors very clearly_:' -

stories And as children continued to read and |

The children who were authors wanted to know more about the' =

" people who were the autho of so many of the books we were enjoymg

We looked at the photographs often displayed on the Jacket of boo}<s to L
}see what this person who was the storyteller 1ooked llke.' If there‘ B

\



';was any information wr

S read it to the class. 'wnenever 1 could I relayed any little personal

ancedote that I knew about a particulalzm

hor. 1 told the: ehndrenf o
"'.;Z;about Robért Louis Stevenson-and he'; %':" ot his stories had- been

“ :_v;_.,written while he was lll in bed; St%‘p', who had been ~very interested:'__':fi_.v-‘_‘..'_

in Stevenson's stdries and verses,‘ seemed genumely upset when he
: ."'f'idiscovered that this favourite euthor had died many years ago. {The
authors be?:ame very real people to these children | Simon wrote the

| followmg entry in "115 Journal | » ) “-, ._ ‘ | ‘
- SteDhen All about by Robert Lours Stevenson writes my favouritef o
' ‘.ipoems and he lS a very good author. L L ', u
Sometime$ if one book reminded them of. another, they would ask, .V

', as Keh dld "Which book was wr1tten first cause I was thinking that”‘_'

a '.‘._maybe that author got his ideas from the other authof " It was mainly,'_"ﬂ_'ﬂ'-_ g

.—v{:

':‘,f»}-:this interest J.n all authors, including themselves as- authors, thatil .
ied eh’i(ldren to an increased awareness of a serise of audience in the
| 'writing of professronal books and, more importantly, in their own':f‘g.
' i‘,»‘WI‘it'lng They revealed this awareness in different ways in their R
v Karen irwolved her audience by asking questions throughout her', .

AL AeouT CATS AND. ooss AT THE Poum 3i_‘ f RN

Part z1 :The cat and the dog made friends put they w /lone1$ L
S _Vlhat are they going to do? o _

Lt
IRt
R



B

".,_.

: :"'-._'f'i‘lv,:'_::Part 2 | day they wrote a. letter to another friend it was a

Ccat. They played happily. " Then somebody bought the

) dog Then they? played sadly.' wOuld you like to have a"?af
pEt? . R S

e, - .

| e Jennifer listed questions for the reader at the end of her story

Jemifer' Once: ypon’a time - I s two. 1 went. into my’ mothers :"5."' e
I T ,roo«i and- broke thing§$‘g,r Then T wﬂ
o , '.,V'--'wit“h -her “makeyp: . When 1 was fiv

I put on her shoes.t.,:
L got in trouble. et ‘_,_ RS ,

; :'1.‘ ‘Nhat did you\go at two? e
. ‘_ ";..'a’ What would you do vhen you were five? v S
Ken decrded to add a comf’ortmg message for his readers R
o 3.-"'0nce there was a dragon‘who - breathed fire._ Hewas
S “if‘ierce and dangerous. 3 Hev would kill L

P.S. If you ‘ever do’ go é%mo a cave, don't wtry

,-'because he 1s really qu1te n: e

All these childre,n were attempting in a very explicit wa’y to
engage their readers.‘ Some children wrote more generally about
authors and what they dld as Rick's story reveals.u e ““‘ \/

-..; Stories are uritt‘én by authors.‘ People who erte stories like t0b S
writethemandreadthem _ - |

_ Doug vrote When' you write you learn to spell and you can becomen .‘

| .a famous author and if the book is great you can get money. o | .
" This kind of taik and writing about authors reveals a turning..
poiht in children s understanding ‘of one of the / essentials of becoming'v'.,[
a writer.. Children are learning that ’;eal books are- written by real ,f'-',fé'-y 3
.‘».;people, | : ple who are M "_'lved in their writing and want to- share: |
< “thelr work with others.

ﬁ

B, .‘ther words they are learning about people" | o
with whom they feel they have something in conmon. The children in my"

. _--'\:,'
Ve

s three ‘and I:played - -



;i'_‘,class who have been léarning to wribe are very involwied in t:heir S
',"_‘;'4wr1t1ng and they too want to share thelr writing with others. ?l’hey

i ':_have become conf‘ldent in what they are doing and they perceive »

Z’themselves as wnters. ’-' As Karen remarked when someone asked her if

.

"":. ;'she would 11ke to meet a real author someday, ."Yes, but we are S

',f".authors--we ve. been wntmg f‘or a lorg tJ.me " - °
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e . “{CHAPTER 6

Children tell stoers about thelr everyday lives 1n many

different ways to express the meaning they give to thelr lived

experlencos They are natural storﬁtellers 1n the thingf they say,

vv’-"f

the way they move an( act ar!d 1n the way - they are. And if we observe

. N
these things careM.Lly we may learn how a Chlld sees and understands

g some of‘ hlS experienoes from hlS pomt of‘ View Those of use who are

‘t’eachers hold a: special 1nv1tatlon to share some of the experiences

“~

l--and in51ghts of the children we teach We can look‘ahead w1t‘h very ‘
7 : ‘"littlfe difficulty and khow the kind of person we hope the Chlld will '/\-'
‘, l":”%:.‘-_v_:;becane, but 1n(order to help hlm take the neCessary steps in that +
S direction we need to kcnow‘ what gze Chlld is llke at the beglnning “'It'
} . ds only then that we. can become clearer ourselves 1n the things we say\
’ : lg'od do’ as téachers and? learners. L | . C '\_.

i ‘ When I first met Jason, one of my six year old students, I had no .
idea that he . would play such an 1mportant part 1n helplng me to‘
understand more clearly ‘some: of the things in. the world of a child -
Through ms Stories he Shared w1th me some of‘ the ways that he v1ewed

'~ and tried to make sense of the things that 1nfluenced hlS learnmg and o

growth as a person. He displayed the kind of meaning that he glves tov”
L, € ’ 4 o
his currlcu m through ‘his agtions, hJ.s writing,_» a/_n‘d ,1n*‘ our’

conversations e
- . . . . . . - K . . ) R s ’ t . U . | ) R . ) ;



It was the flrst day of school 1n September wher\ I flrst saw

~

: 4;;Jason standlng near the door of the classroom hugging his orange

‘;.plastlc lunch pall‘f Unllke most of the other ey chlld;en Jason had‘ o
‘,not come to school w1th hlS parents but he had been dropped off by a 'v.'_
-teacher from the Happlness &Factory Daycare Center‘lhere he spent long
.hours before school in the mornrng and after school unt11 his parents

::“'plcked h1m up on thelr way“home. I found a seat for Jason and 1 cobld
=.rl not . help but notlce how pale and rather unhappy he 1ooked 1n his torn
“'fzgean Jacket and crumpled basebaIl cap 1It was only later as. I came to
4_:-:know him’ that I began to understand why he often felt 5Q sad | r
| ' In one of our early conversatlons we talked about that first day
'h;of school and Jason remarked | : |
I remember I was too scared to even thlnk, cause I d1dn t know

S . R 1
'.:what you would have to do in Hg;e or what you would be allowed to

"

hr'juse or. anythlhg L1ke I thought you would read those books but I f

/. o thought only the teacher would get to use those felt pens at the

._wrltlng centre. - ' '1' e e

. . . . g

g Ca .

'Many chrldren worry about meetlng the ‘?xpectatlons of the“

3 teacher.; They come to school already ‘busy trylng to “read" the B
-teacher even before they can read prant It is often dlfflcult for‘,“
“them to 1nterpret a new 51tuatlon clearly lncluding the thingsn

g/gurteacbers say and do. Jason encountered thls kind of situation soonr.

vg“after the school year began.v.‘fl . o

~

It was early in the afternoon when we were gettlng organized for

‘WJ_ center tlme when Jason called out from the back of the room in a voicey

»

: fllled w1th panlc, "I can't write a- story I can't spell and anyway_»_

N I ve.got;no 1maglnat10n,"



t

Jason was respondlng to a request I had made that he go to thefyt':

55'.t_writ1ng center with a small group,dpf chlldren to begln wr1t1ng a]=:vgj

*story He had not had any school experlence before enterlng Grade: 5
;One, but even 1f he had it may not have helped h1m to understand thatf T

:}5draw1ng a plcture was wr1t1ng a story in my classroom., It would seem,;'

"'_,that Jason had not understood my 1ntent10ns and he\had 1nterpreted] B

f wr1t1ng a story to meanerllterally that ngever, I too, had noti"

| 'V,understood somethlng even more important I had -Falled to reallzeﬁ”

'

‘ ‘just how my request mlght appear to hlm, from hls pornt of v1ew This L

._1event remlnded me of JUSt how easy 1t 1s for teachers to forget that"

; the chlld's perspectlve may be very dlfferent from that of the adult

fand that adolt words can convey a dlfferent klnd of meanlng to a Chlld.

1.

,:who 1s at a dlfferent p01nt 1n hlS use of language._ Paulo Frelre .

e

“'_on a palnt shirt so0 he would not get paint on his clothes. -

tldy up ‘the room or prepare materlals. We were at

'(19855 reminds us that "our tendency as teachers 1s to. start from the*g i

[ 4

- p01nt at wh1ch we are and not from the p01nt at Wthh the students

" are" (p 15)

B Jason llke most of the chlldren we meet in Ehelr eafly years ofi

schoollng are’ Stlll spontaneous and eager to show us the p01nt at -

\whlch they are, 1f we allow them to 1n1tlate thelr own learnlng 'wef

can bu1ld on thelr experlences "as natural learners by observ1ng what

they are trylng to do and by respondlng to these things 1n a way that

vwill heIp and- encourage them to learn even more.-f

..

Sometimes Jason and I would talk when he cam‘Ein early to helpn _

e pai"-ng\center

“ ,‘mixing up jars of fresh palnt I asked Jason 1f4!e wou ’ke'to put;‘__



= 1pants. "f",'

- 'Qn',' .

Y

T‘"Maybe Mom could mend those," 1 sard.rlaﬂ»5j5

'"No, she would never have the tlme Look at my shoes," he weht

U Ay
.] =

o suggestlons about hls clothes.-'

'"What do you thlnk of the palntrng center Jason?" I asked

"It's good not as good as the wr1t1ng centerL but 1f you want to

”‘gpalnt and learn to mlx colours 1t's good. - For me,.I think painting

u

,plctures is a waste of tlme, I'd rather wrxte stories and only make

’drct res ‘to go wlth the story 1f the p1cture flts. I'd rather make

LIS

Jason dld not spend much tlme at the palntlng center but he d1d

Lfmake a lot of words at the wr1t1ng center in hlS sctlbbler called My

L 4%
' ,Storles, and 1n hlS Journal 1 knew that he was very aware that prlnt

°

Lv:communlcate hlS 1deas to others. When he d1d palnt a picture he

"'usually “made" words somewhere on. the pa1nt1ng the way he did on the

one that was hanging to dry above the easel It was a simple

'f:..palntlng, several strong strokes 901ng in dlfferent dlrections in- blue

oV

~and ‘brown. = Jason had entltled the p1cture "The Storm" and underneath |

| -;khe had prlnted w1th the brush : ”. _ _‘]h,f

f ‘ "This 1s an awful storm and I th1nk nature can feel ".

"Do you know where you got the idea for thrs paintrng?" I asked

'A"These olds thlngs," he sa1d "they are practlcally rags now.;,,

S e

T He held up hrs leg to show me. tho huge holes 1n the knees of his

Cw

I saw’a/hat hls toes - were almost out but'll,‘made'?no “further;“gf*'

.

41conve ed meanlng and that he was beglnnlng to use t purposefull to n
y ,l Y



&lh

- '"I got thinking about 1t when you were readlng that book about‘-

’ -fwbnder and The Storm," he. replied ‘,',’} f:f.;fﬁf,ﬁlfyv»*_jstiyf,

'ft Jason was referring to Robert McCloskey s book A Time of londer'f'&'f

e

C that' T ‘rcc;reao to the class a few days before."_ T was a little‘ L

'fsurprised

know that Jason had been mspired by this particular book N

Cas it vas a very different kind of story from the ones that he had' A

hoshown an interest in before. It is a story that takes the reader tor"‘l

‘ffhits force and gentleness.‘ The children who are v151ting the islandsdrj'

'. [

'fIt is a time of qu1et wonder " ih_‘ ¥ 1't~»<
’ - Yy, o

Jason S experiehce with this particular book cOhfirmed my feelingf'f'

‘that not all children experience literature in the same way.‘ A Time:i”

. :1'3;' Nonder spoke personally to. this child's need and de51re for'j”f”

o’ffqu1etude in hlS life As we continued to talk about the story he toldﬁff

"'1;coastal islands during the summer where nature is experienced 1n allfff.f”

'~‘1 leave at the end of summer to return to school "a little blt sad g;;i”f“”

; me -about - other kinds of books that he would not read to children, ifl_;fﬂ

g he‘were the teacher - MIf 1 were a teac@é} 1 would never read booksz'

fthat got everyone all exc1ted and n01sy., I would read calm beautiful{'

LA
‘Q..,

'stories that made me' feel qu1et "

I looked forward to talking to Jason again about some of the‘
'times~'when he does feel qu1et and calm. we had that kind off:'

SR

o opportunity £ few days 1ater in the school library.. Wefbegan to.look‘t -

. at'a book together | N | o
ey thought we' could read Emily s Bunch again;" he said. lig”i

Jason chuckled as he looked at the picture of Emily dressed up in'

a pillow case with a face of a monster crayoned on the front
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"She was smart at the end when she fooled her brother. ) Anyway
'_ _ you have to trick people sometimes especially if they are bigger than

you Hey, hey, I never noticed all these things in this book when I
.'read it before. That always happens t0\{ne wo

- "What happens"" 1 asked B

§ “Well when I read a book for the first time I read it too fast

and then I mlss a 1ot of‘ things, or if ,there are a lot of people and

j.n01se arouncl I don't see things Like here we are in the library and

" no one else lS here and I m Just seeing those globes on top of‘ the

o bookcase. : I never knew they were there before" "o

- Jason knew that he could see things more clearly when he was B

",'qu1et and given time He often expressed %s frustration at being
‘rushed from One place to another He wrote about hlS feelings in his
) Journal : "My mom gets mad at me. cause I'm slow and I can't hurry up

Qd rush out S0 she s late for woy(\; o

IL is not only working parents that are gu1lty of rushing

'“v"children about Sometimes in our ef‘fort to cover the curriculum or ' ,13'

-produce readers and writers, teachers try to hurry children through
- the stages of language development by teaching them about language in
}ﬂstories and books rather thangllowing them to grow through living and

L -

-

.1 wondered where Jason dld f’ind quiet places to perhaps sit and
think and figure things out. | ‘ B

: "well not. at school at least not in the lunch room," he said. '

"It's really loud in here. There S screaming and everything going
e

'on. And it sure isn't quiet at DayCare, especially in the van when f ”

you are. driving there. But 1 alwaﬂ get in first so 1 can sit next to |




q

-

= Ca

';'f;ﬂthe window cause I don thlike to be squished in; the middle.»fif;ylzlfglj
5=”know one place I feel quiet and that's in bed' I sleep a lot becauseﬂf_i{t

'if:I'm tired all the time. _,

"Didn't you write about that this morning? I asked.i ,11:

"Want me- to get 1t and read 1t to you?" vf7

Jason returned to the library with his writing book. ﬂHe read hlS R

v_story "I have been feeling sad today and I had no one to play withw{ui-

\

"jiat r9cess.. It's boring at home when Mom and Dad watch TV I sleep af.i's

'eilot but I don t 1ike to sleep sometimes ""b“ | ,.'. f' . :~5ri?

When he finished reading he said "Did you notice how I wrote} :

h=,about how I was’ feeling sad at the beginning of the story? Well fH;;_.;
_,;_ithat s because one time when I dldn‘t know what to write in my;gf7"'

'journal you said why don't: you write about how you feel”" fgﬂ

;t.xThen he asked about my own writing l-’ L if"'- fh“'_gtj*gf“‘
.':"Do you write a lot at home?"';”- PR '

,-;r}uYes @ lot w1 said | s ,,
“von, and you probably write a lot about how you feel too." ;": o

'Jason was developing as a- writer who understood that writing 5

involved talking and sharing not only the content of the "story“ butjj_

sharing the process of writing with another writer He was writingl'i

about his personal experience with loneliness, an issue in his lifef

that he was trying to 50rt out

»

"Hhat do you mean when you say 1t's boring at home when Mdm and; '

.. Dad watch TV?" I asked

‘ "Nell, you see, I sit at the table to eat while they eat in front‘,j?d

..of the TV, and that's boring

"why ddn t you-sit with them to eat?“




B "I do on spec1al 'vacations' but we. just got a new couch a rew

*"_:'f}'v'_weeks ago, and I might Splll something on it And if they sat a'r. the

e Just talk about things like you and me ‘are domg right now and I'd ask L

| them lots of‘ things._

L .'..table, they couldn t see their shows, could they?"

Jason was usmg his ‘own narrative to organize his feelings and

- thoughts about a 51tuation that was creating conflict._' On the one

hand he had a sense that it was a logical explanatign but he seemed to |

- "fit" his idea. of what he thought a family should be like.

As Jason and I continued to talk he revealed hlS fantasy about

o family llfe and about himself 1f he were a father

: -'__‘.;'be confused because it JUSt did not "f‘eel" right It dld not seem to "

"Well,vif T were a Dad " he began, "I would like us to sit and‘

. "What kinds of things"" :

"I'd ask them what they dld at school like dld you f’inish any

| ~puzzles lately, because I would probably be 1nto puzzles myself Then

‘say writing because I'm 1nto writing myself weo

Whlle Jason ‘s story tells us the way he imagines things might be '

“»and the way he: would like them to be, he also reminds us of the

'meaning of things in our “Iives. HlS narrative also reveals his _
understandiv of knowing another person by imaginatively placing o

L oneself in their place. .

‘j. Just as Jason found it diff’icult to understand the way his family

importance of talking with each other in order to construct our: own

“ H

. 'accepting many of the rules within the school system. One of mr

B |

N

"_,I'd ask them whatothey liked best at school and they would probably oo

‘organized their lives, he experienced similar kinds of difficulties in 4‘



n yard, ‘which was agalnst the rules. , : B

S back harder even if he is blgger than me.

home, Jason produced hls dwn note wrltten on a cnmpled plece o’r‘

e

',"conversatlons f‘ocused on hls ret:ent snowball frghts m the school

Jo—
A

“Klds are such bables," he saJ.d "They cry when they are hrt by _

o a snowball or 11’ they get pushed down. When I get pushed I just push Y

i{&

Sometlmes Jason thought up- hlS’ own ways of getting around the

-__,._.

rules.i, Dn one occasroh 1n wlnter when the ch:.ldren were remlnded that

"”‘,r

,"they could not stay 1n for recess unless they brought a note -from

'-’paper, the size of a gum wrapper- "-9' f?_" '; L - "

: "This is all that is left," he sald "'thévvw'other"part fell in the. o
Jason often told me that he dld not thlnk 'that rules were -

(",'

- _necessary at school but they were mportant at other places such as ' :

',sunmer camp R T 3;,-,;;;;;..:-,

Ry Ug

'"You ve got to have rules there, because a person could get
drowned or 1ost in the woods, but that could’ never happen at school "
I wondered 1f Jason saw the Daycare Center as another rulebound, ot

= institution, wrthin whlch he was expected to functlé)n.v : =
» _ | "Do you f’md Daycare like school Jason, or is it more llke home"" _
" 1 asked him L | | ‘

3 "Daycare is dlfferent from school " e sald "l’hey don""t" have-’--""

any water fountains or desks and you don't have to listen there

.

_because it's not a place you go to learw anythmg.

"\'lhy do children g to daycare then"" I asked =

L aro



"Well I think they put you there for someone to take care of you_.'ﬂ

.‘_-and they want you to have fun too. But 1 mostly rest there and think -

¥ about other things."

- "Do you, ever think about school when you are' resting?" - o > 3

"Sometimes I do. I thirk about what we are going to do the next L

day, like what I'll write about Sometrmes I'm right and sometimes_;_,"]

.school and then how I m, too tired to play when I get home . *
B [ As- Jason was descnbmg hlS "resting and thinking"' ‘a't ‘the o
SRS ,

' --'.-Daycare, 1t was easy for me to 1mag1ne a scene where he was stretched

P out on- the floor in. the mlddle of a group of active chlldren running

;j';f“m wrong But mostly I think about all. the time I haVe t,o stay at .

. :back and fofgh stepplng over him as he lay staring 1nto space This

was a familiar scene 1n our classroom when Jason was present for it

‘-":."”seemed that he had found his&own way of Qasing out the noise and

‘ ¢ s
Sometimes these dreams were shaped and illuminated by Jason s literary-

.’

"confusion around him- when he entered ‘his™ own world of dreams.

I remember reading Bernard Waber s

L Lyle and the Birthday Party to the class one day : It was not. long"j

“11}3; I tui:ned 51x for my birthdaygparty on Saturday. .v We celebrated L
“-‘"'f‘? ‘ me and three other friends.. We all went skating, counting my Mom
. A g ‘
R ‘na‘mes._j Mom and Dad ly wanted grownups, I mostly wanted- :

: j.' ."kids.MI never said anything ab&t Chlp and Elsie cause they Just

; »Iv‘;wanted th;m to come. ’ R

@nd “’Dad l.t would be four adults. . Chip and Elsie were their



>
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At first hearlng this personal narrative seemed to have little{’d»i

'bconnection with the actual story by' waber (‘ln fact some teachers_ifa'e

| _might find this kind of response 1rrelevant and a distraction £ rom the:’*f 8

: ”istory But Jason was reading literature well for he was. transcendingvjai3”

1}["the text in a way that raised his awareness of higipwn experience,q;f

__'o"Mahy children who enter fully into the story when~they are reading in

4Hiy that they become persdnally 1nvolved have often been childrent

‘iwho have been able to read, and 1ntroduced to books at home However,7:ﬁ

_Jason told me that his parents rarely read books with hlm, at 1ea$tvii"'

"”;1not 1n the way ve, read at school

| "They don t know about authors and stuif,” he said ”-"It"swonly~'f
h_the books at school that have authors... The .ones, at home are'
f"different Anyway, I don't get read to much but 1t would always be.i
fy4Mon 1f I dld.» Sometimes she makes me read out loud too, because sher"
?says it's good for- your brain and helps your brain to think ‘more and':;t.
"iyou'll get smarter W v [ | ., _b r
| "You mean that reading 1s good for your brain, like drinking milk
v helps you to grow°" ' ,‘"_A. .: o'f;’ ff 'g;r;* | o |
: Jason laughed at my absurd analogy He continuedJ%-”
. "And she makes me sound out words I don't know."‘yy" | ﬂj._ h _.t
C"Does that help?“ I asked ‘ » v.l A
"No " Jason stated very elnphatically,"'and I just keep telling,'
her “that I can figure it out by what makes sense, but she won't: »
'v;believe me so I just mostly read by myself. ) N ,
o Jason was getting two: different views of reading.:’ The'view'atf
' home was providing him with the idea that reading was something that:”
':?vhe must learn to do, which is difficult but necessary, and yet “he is



1,not seeing anyone around him doing it for enjoyment He is being told

'7fhaw to. read as though by telling, he is going tc learn._ However,

'f. l}Jason has learned to compromise between what he knows works for him

f:and what his parents want huq'to do and so he "just mostly reads by

f<1ﬂ'h1mself.?j While at school he is learning that reading can be fun, and

s

B yw,tu€€’it ‘an. prov1de humﬂwith stories 1n real book;\by real authors. }A?"

f”waason .. early introduction to authors and the whole concept of

-'authbrship seemed to fa501nate hnp to the point that he identified

thth authors very Quickly when he began to engage in his own writing.. ;vbh

'2']51 asked him where he got hlS 1deas forkhis own stories _"Usually from

:t sometimes from, books we read like that one T wrote about

'ThE”MoUs:;d;d the ‘Boy'- "\ I got that idea’ from the story of the Mouse

v'.and Tim. f‘ <y'fj ;““’b '*. ,,’}" : | |
_‘Un%iéﬁpon a- time there was- a little mou | He was as small‘as~a'wlff1
’yfbee and he was as furry as a poodle It was a mouse._ A boy had
;yhlm as-a pet One day he ran away He came back in a week the
| ";iboy wasigappy They llved happlly ever after The end 4 |
‘vI was 1nterested'to know that Jason. was aware that many of his -
ideas for wr1t1ng were rooted -in -the - literature that he " read _
}11ndependently and that we read together He was writ ng everyday now,'_: :
; and I began to notice that hlS writing book was always out on his desk.‘ui
f"and that he used every spare minute to work on another .story
_. Sometimes he' took hls ook home, and showed me the next morning how
mueh writing he had done._ He often talked about his views on writing

]

at the writing center., I tape recorded the following conversation. //g'

‘oz

*J: ThlS writdng*center is getting too crowded.

.
"f{wonder why it's 50 popular?



3
= lfT:ff.What kinds of things? .fifi“>fff:”ff:i_f{7bfrf\';”"“

J we( you learn to make up stories, like at the puppet center you

’make UP stories, bUt here YOU Wl‘lte them down You learn how to spell‘,'vf"-f"*’

'_ ’Awords and you write them and you learn how tog].klﬁustrate. 'b

B '"T=; Illustrate?

J Of course, you know on the front of books you always say the o

a

N ”"_‘author and who it 1s and the 1llustrator, the guy: Who makes the

{

: ‘pictures o R j»"‘ R | o .’, R

T What do’ you find the hardest thIng about wr1t1ng° o

~‘~_v,J: Mostly the spelling, but sometimes what to write about Then f[

remember sometimes when I'm wr;ting and you ask me questidns like

B ‘beccming a rSaper.

'"what happens next?" and"" s0, L. just “ask. myself the same Kl,nd of

- questlons and then write itﬂdown

E Although Jason was crediting e w1th demonstrating a strategy for '

"."v»getting kids to go on Wlth their story and to writé "more," I was also |
'-;..demonstrating one of the secrets of a real author 1n capturing hlS : :2'*
'reader by creating the desire to know what happens next ,j It was %
beconing of

ek
us that as - Jason was becoming a writer he was also

a

aason ﬁa; beglnning to love stories and books and he now was “

'r‘eading indgpendently many of" the books that I was reading to the

4
lass“ We:F chatted about the books we had read’ and otten read a book

: to each other when we; met.. Our- most recent conVersation began with

‘our sharing i:ur reactibns 4:0 a book read that day entitled Rotten

-’



B me to read 1t?'! (I turned on the ta%e recorder ) »
J: Ralph ruined Sarah's pardy . party ..... Is that the right way

_to spell party" . - g ‘-_vo _ o B ’o .
'WT: Yes.:f, T

»Q-J: Oh I thought there was a "d" there" 'ﬂho took the "d" out of

party? I want to start all over agam because I stopped through

hlS best plpe My Dad doesn't smoke a plpe, 1n fact he doesn't »

smoke at all cause I taught h1m not. to -v < _.
T: How d1d you do"that? Lo | " ‘j i \ - T

.1'
7

J:‘, Whenever I saw hlm smokmg a c1garette then I told him not to
He knew 1t was bad but 1t was Just hard for hm to stop. Hey, look at
this cat 1r< the Dad's chaJ.r. My Dad's favourlte chair would be the

rocklng chalr There are some hard words 1n this book like

I3

'."'. “afternOQn ", 'v ] .2._ .. | I . .- . ‘ .

s gs ‘
T: Y‘ou dldn't seem to have any trouble readlng "afternoon " -

g

L J No it just felt natural It just sort of f’eels 1ike I'm saying -
| what I want to wrlte and then yo&; are’ writlng it in the book that |
you! re reading -§ | ,' . |

e T: Did you thmk learnmg to read would be hard? o ey
J Yeah cause I never read hardly anything before. Scmetimes I 'd'i‘d ’ _,
read some words that I knew. But 1 never knew "1s" or. "the" or "and"
or anything like that 1 ju‘st knew words like cat and dog, but I
dldn't know how to spell them 1 guess sometimes you know haw to read
things but you/Lon't know how to spell it Like I can read imn,

R
e
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,‘but Incouldnft'spell it.V The seCretsis thatyou know how to readumost@ e
N things you know how to wrlte. S v“ ’ |

»fT Do you think you can wr1te most words that you can say? o

Segy Yes, that's just what Iwas going to explaln. Like when you are

-“llittle you know how to ‘say almost every word but you don't know how tol_"

1'spell Hey, if anyone knows about thlS I would llke to know who 1t is o

IR S 3

~ and: then I could know too. . “.;"%k; _ o .K""

» SR L
Jason told me . on another ocoaélon that "he thought he had books.j,‘

_ N |
~in hls head" because “when I go -£0o wrlte a story I JUSt close my: eyes

'and read what I want ‘to wrlte " - | .
Jason did not understand the. mystery of" how he was’ learnlng toh
‘;. read but he Saw - hlmself as a reader who wanted to know what was'

'happenlng He was also unaware that JUSt how‘chlldren learn to read

lremalns somewhat a mystery even to the experts.’ Howevér, thgre are"

many thlngs that teachers need to know about readlng other than the'fg‘

: intr1cac1es of the readlng process We need “to be remlnded that’t

W readlng is learned best by readlng, by sharlng, and by belng 1mmersed .

-in the fullness of language. Readlng is wantlng.to know the story, orj'

:_fas Jason said asklng "what happens next ". As Jason talked about ™ his ijf‘f

,']emerglng knowledge of languége, he was creatlng hlS own understandlng‘
_:and meaning for himself He was learnlng about language by u51ng it.

Jason shared many ‘more stories with me throughout the year,ya’

_whole collectlon of personal narratlves about the thlngs of his

world.. His story telling about his experiences revealed not only hlS'

a'-persp_ tlve but opened lua a window on his. world through whlch thef‘
| .adults in his life mlght better understand how to respond more‘

'sensitlvely to the kinds of thlngs this child was. trying to do.



It was home tlme on th;?last,day of_schodl.befere.Spring"break“ﬁ

P

‘}.”1 when Jason and I last talked ‘ ) f »3’;v' o

ST
“him,

; "Are you plannlng anythlng spec1al for fhe holidays°“ I asked
:h;“f,' "Nd; ;:havettb go'tdiDaycare while Mdm.andgbadgarecat'ﬁork;"
;:'Gduld"l take my writing' booktfﬁith me and, I could write.vsome rmdre' ‘
fi/ storles whlle I'm there°"",:',." . | - ,k"i o 4!-_'

He tucked hlS scrlbbler 1nto his knapsack ;d
'"C0uld we talk more after school starts agaln’;l he asked
‘"Yes I'll want to hear your storles " |
'iiJason was headlng ‘toward the door. -
' ;"I'd better go, the Daycare van wlll be here and I don't want to‘
sit” in the mlddle and get squ1shed " "Bye " he called "have a,good:,_
break " ¥ | | jj
1 waved, "Thanks Jason, Bye."
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CHILDREN'S EXPERIENCES NITH LITERATURE
THE. BRIDGE BETNEEN LITERATURE AND LITERACY ,4'

The good authoﬂ.glves the chlldren a credlble secondary world to
_'practlse growlng up 1n : The contlnuum from thlS “to - adult
. llteracy is clear and dlrect f theraturef‘is 'a' mode_-of;.»7'
Aapprehendlng experlence ahd language is 1ts medlum | o |
| ‘ - Margaret Meek
Tbls study about the nature of chlldren s exBerlences wlth'
R readlng and ertlng llterature“has been a dlscovery for me in learnlng ;57 '
more about the 1nterrelatlonsh1p between llterature and llteracy ;As“,'thli

-~

I observed chlldren learnlng to read and wrlte whlle readlngr'

O e

chlldren 's llterature,:I became 1ncrea51ngly aware of how language andfb
the uses of language were connected to llteracy I related the thlngs,-'
-"I had observed of ‘the chlldren s experlences Wlth llterature to whatv
educators, psychologlsts, vauthors, ’and the medla were saylng about‘
n:literacy_and‘its,meanlng.: " | |
| :The' words f“literacy,"""literate," and. "illiterate" have become .'T.'
’.almost household words today The publlc became aware of these when'u
durlng the past decade when the medla dlscovered that Amenaca was .
'.facing a vllteracy cr151s." The medla s understandlng of* lateracy was
“that readlng,standards-were‘decllnlng.and»that high school graduatesyn

~ were unable to write.
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"theracy," 1s a term open to man;\mterpretatlons The most =

" w1dely accepted understanding of . the ‘term is the ability to handle
. wntten language for reading and wrrtmg Most people would consider e

- anyone - 11terate who can read matenals such aga newspaper or a menu:

“\

in- -a restaurant or - 1f they can read directions that accompany a'v

Bl o

do-it-yourself klt And»with writmg 1t 15 generally »ac.%pted that*;l

s 2.. : ’3 =4

s ;gzy{» =
_ with another persoQ py usi/"

"vcalled literate engages 1n crltical thrnking, or -f\as the desire” to_f"

, | &Y ’
. read - and write . for reasons o'ther than px‘act’ical . is seldom»i

f

' _"consifdered However, our llVBS are daﬂanated by m'mt, and so even~

'the basrc ab111ty to read and write 1s essential in order to fundt‘ron :

\7

~in our soc1ety Most teachers and parents are qu1te happy lf children

: in prlmary grades ddxsplay the abihty to rea& through the authorizedjf

'prlmers and if t%eSe chl,ldren can carry out successf‘ully the related'-

(S L.
. q ST e
: _penc1l-and—paper taskq:hat go along with the readlng - T

\
IS <

The assumptlon ‘is ‘that chlldren learn to read if they do the many;

_‘-'_‘thlngs that the' teacher has planned for them to do The result. is-'-lﬂ
'that most chlldren do learn to read and wrrte But they may only

,learn to read and wrlte for practical reasons wrthin the classroom. :

q

They learn to read ﬁor mformation that 1s wrthin the text in order ‘to - .
}follow dlrectlons m a. workbook or to understand the author’s meaning :

in a textbook or in a story ’“When chlldren are learning to write in' |

_school they usually .er.te down 1nformat10n or write ‘a story in

) response to a task assigned by the teacher. ‘Children are seldom given‘ _‘ _

tlme or encouraged to read and write for pleasure and enioyment., _ Thus |

}‘\

m our soclety the maJ.n reason- for reading and writing is to become
s

. . .. W '4 L
¢ : . t |

; mteraté pers%n caﬂ use prinlt to write down mft)rmation or comnumcate-'f

writter% form. Whether a person who is

5

e
'.“

.-
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L meaning much 0

the ways ‘evolved and sanctioned by the culture iniwhich he liVbS»ép

lfi:‘-:'f' ;)[tl—iip~.l_ '1-_'[MLT 1 =.',_;:}“132f3

"functionally literate" or to be able to read and write to communicate?,

information in written form.‘ The purpose For becoming functionally'
'b

literate is to be able to get JObS and to function as useful Citizens
“in society ’ff.i:' o ._' S

Margaret Meek (1983) cautions teachers and parents about the

. dangers involved when teachers only present reading and writing for

purely practical purposes . She warns us that, by only teaching '

'-children to read and write for practical reasons, we may be

antributing to illiteracy and end up leading children toward becoming

illiterate adults o T R

However, there are- teachers and educators who do View literacy as {,’

’re than the skills of reading and writing for practical

reasons, - altr,‘gh,.as Robert Pattison (1982) pOints out “these skills
are an’ intimate part of any definition of literacy" (p 6) Pattison i*
in his well—documented study On Literacy says, "Literacy lS something
bigger and better than mechanical skills in reading and writing ;..;h

Literacy is a potent form of conSCiousness " According to Pattison,'

'
-"Literacy is consc10usness of the uses and problems of language," and

that a literate person nmUSt be ab _xﬁfexpress this consciousness fn 0

6).*" _
: _ . L {, N
In our . Western culture today it is antiCipated that people w111

be able to read and write. Because of this expectation the schools

are ~seen as the institutions to accomplish a functionally literate ,n

ol

society.,, Yet,- 1_ believe that literacy is something more 'than '

acquiring the skills of reading and writing for practical reasons _.I}; -

' agree with Pattison and Meek and other educators whose words reveal a -




'much \"Br'oéde-r" ‘vunders'tanding' of what'-'--it'" meahs to be literate...

Pattlson s descnptlon of llteracy as a "potent form of consciousness"

; strongly suggests the tremendous impllcatlons for the kind of power

' that can accompany llteracy, as- he says "literacy always has an aspect .

rof power (Pattlson, 1982 p: 61)

If a person of any age who can read and write engages in critical
D th1nk1ng about what ‘he - 1s readlng and accompanles thls thlnking with B
reflectlon and actlon then “his . 11teracy can become ¢ a form of RN

empowerment Paulo Frelre (1970) is well knovm. for hJ.s vlew of

s— .

.llteracy as cr1t1cal consc1ousness and empowerment He sees %ey “

B creatlng and recreatlng of dec1d1ng and choosmg “and ultimate»ly

"".partlclpatlng in soc1ety s hlstorlcal process" (p 8_);._;_' Althoughr"

‘@

‘ '-"as meaning "self expressmn and the nght of world expresslon, of'-’

Frelre '$ work has been malnly w1th 1lllterate-adu-1ts a.n 'thlrd- world L

ﬂcountrles, _the prlnc1ples that underlle hlS v1ew of llteracy as’ a

o 'means of a liberatlng force also apply to people 11v1ng ,in free

'democratlc and technologlcal soc1et1es as well

,;..\

L1teracy as a llberatlng f‘erce -ig’ graphlcally Qscrlbed by Helxen. ’
-Keller in her autob10graph1ca1 e&'ay, The. Norld I Lj.ve In. . Pattison' o
t'(1982) uses Helen Keller 's . experlenpe to show she makes clear "that
_f‘or’ her the’ acqu151t10n of language fs the beglnnlng of consciousness,.

of thought, °f humamty" (p. '1-1), For Helen Keller learning the--’

G

| '.languagr' was . the means by whlch she knew herself and the world when

she wrote

~.Bef’ore my teacher came to me, I d1d not know that ‘1. am.

’

i a worid that. was a no-world '. Slnce I had no power of,_‘“ .

»

‘thought 1 dld not compare one mental lstate w1th another. "S‘o‘I N




| '?:V:;;;A,"
"u was not constious of‘any‘change or process going on. in my brainf’
i,when my teacher began to instruct ‘me "..Q When 1 learned thev
o ,meaning of "I" and "me" and found I was - somethlng, I began to
v think '-Then'consciousness firstvex1stedvfor me~,. .Thought;made;
"‘me conscrous of love, joy and - all. the emotlons .. 'béroping;si :
'uncertain, 1 at last found my 1dent1ty, and after seeing ‘my
‘fthoughts and feelings repeated in others, I gradually constructed.

Lf{my world of ‘men and of God.- As I read and study, I find that

fthis is what the rest of the race has done ~ Man looks w1thin’“.'?“

\himself and in time finds the measure and meanlng of the universe l,'"'

(pp 12) » | _
_ ;Born into the world and lacking the ability to - obtain the
.mechanical skills of reading and writlng untll she found a teacher who
taught ‘her language, Helen Keller would be cla551f1ed as an-
:villiterate' Her blographlcal essays reveal that when she used
*language beyond the functional use ofJ;ords, she began to understand :
" some of the thlngs in the world and she was becomlng a 1iterate '
- Derson.; ‘ | ‘ | | | » |
'titeracy 'vimplies. vempowerment | Thisv;'studyf"of. -children"sy

'sexperiences with reading and wrlting 11terature 1llustrates how even

”_very young children "created and recreated" °the1r worlds ' The'?“

I

. literature provided children in my classroom wrth the means of
.'exploring the things in their world " for example, examining their

values ("1 don't think it's right to trick people, even a wolf"), to"

o tengage in problem solving ("I'd get an. axe’ and chop down all the |

'vplants"),‘to bulld meaning ("that story reminds me of when I go to the

doctor s office"), and to begin to understand some of the complexities



.- 0 . N . ' ‘ . N . ) o - . 3.

'}_:yof human nature ("that's because we all have a dlfferent mind and a ;
s'different imaglnatlon"9 v'_ijf_ R {a-» 'Q f:7‘”'v

'“. These examples and ancedotes, Wthh 1llustrate how children werel_~

1Lga1ning self-confidence 1n linking 1deas and issuES within the stories:3- -

J

to their own. llVES, represent only a few of the examples that I

'.observed 1n the classroom. The conversations that took place betweenl'

_‘ us after school and on the playground prov1ded even more ev1dence that'
::these children were beglnning to think crltically about many of the
_things that ~affected their llVES both 1n ‘and. out of school 1 think_‘
| Jason prov1des us w1th a very good example of a.SLX year old boy who
' has already acqu1red unusual 1nsights 1nto life and - hlS schoolf
vfexperiences.. S ZA
- The . storles they were read ng prov1ded many opportunities for the ;'
»children to think about their own experiences and to use language to

v

-Jclarify thelr own meanlng of the world around them It is obvious from -

the many examples “of chlldren s experiences with literature outlined'

~in thlS study, that the children were sen51ng and exhibitlng a sense

of power 1n thelr thinklng, dlscourse, and problem solv1ng They were o

"obv10usly aware that they weye g01ng beyond the mechanical processes:‘,"

of usxng the text to develop the skills of reading and writing ' They

were discovering a more potent use of - stories which was, as Helen .

_Keller discovered -"the measure and meaning of . the, universe." It 15”

‘not 1mportant that the chlldren s "measure ~and - meaning of the

, 1un1verse" 1s at a less developed level than that of the literatehv

adult | What is 1mportant and . what this =study reveals is that 'the

f universe of chlldren is

adult is to us. 'H the children in my class oom begin to understand

than as the universe of the oo



1%

o thelr universe,' and try to make sense of it through' the~ use of

o ‘:literature and’ thelr uses. of 1anguage in respondlng to the literature'_ o

3 they are readlng and wrltlng,u suggests the roots of 11teracy as
L'e empowerment When children talk and wrlte about the themes and 1ssues~v
”embedded wlthin the storles, the llterature become a. means of thelr':
.learnlng language and exploring human behav1our and the thlngs 1n
':c_thelr world. In other words, 11teracy grows out of the chlld's de51re‘,

- to dlscover and to create meanlng

So far- w1th1n thls chapter I have concentrated on dlscu551ng the' S

not1on of llteracy, 1ts meanrng, and the place that llterature holds'.f

;j in the development of the llteracy learnlng of young - chlldren. Both;

"'terms,‘"llteracy" and "llterature," are- somewhat problematlc becauselya

»they are open to a number of dlfferent 1nterpretatlons and meanlngs.'
‘The meanlng and 1nterpretat10n of llteracy and llterature are closely
E,"intertwlned w1th the tlmES, the comanlty, and the partlcular culture

_j1n whlch we 11ve

‘Selecting the Literature = . -

’ When I speak of lrterature w1th1n my classroom, 1 am referrrng to
‘all the" storybooks, plcture books, books of poetry, ~and the
. informatlonal books that we flnd as part of the collectlon of books'

'usually referred- to as chrldren.s literature. These books cover a
_ D ‘ R S
'i_very’ wide ~scope of uliterature which has been written' for -children._'

‘ Most of the books come from - the school and public library and are~v

,included on the ‘authorized llsts of %ooks recommended for. chlldren by “
( 3
teacher'librarians and teacher'educagors. *With ch;ldren,s llterature,

e ) o " |



-‘71t 1s generally agreed that dlstlnctlons are not made between story “

'rbooks, 1nformatlonal‘books and blographles when 1t comes to using the","

1
"_term llterature R -

When I flrst began to use chlldren s llterature within the'

classroom the primary purpose was to provrde an enjoyable t1me fi

vtogether by readlng storles aloud to chlldren throughout the day

:ig T'Gradually, thﬁwalrterature became a central focus w1th1n my entire'

, i :
currlculum 1 put asrde the basal readers,*brovaded by the school for,,“
. et - g .

, teachlng readlng and wrltlng, and I surrounded the chrldr:

-abundance of both tradltronal 'and contemporary -storres an
. } ! ’ B o
»Rather than attempt to deflne the. term "llterature," whst it“lyf”

o what 1t 1s not I prefer 1nstead to descrlbe the qualltxes 1 look forﬁ:jl‘

in ch0051ng and selectlng books to read aloud to chlldren and to have»
.avallable for chlldren to read lndependently in the classroom
Flrst 1 look for v&rlety because all the chlldren who ‘come. into '
the class brlng a d1versrty of 1nterests, experlences, and levels ofq
K ‘cognltlve development. I also want to place chlldren 1n touch with a
| broad range of experlences of people both from the past and Ain- our.'
- presentntlme I know that some chlldren love to hear storles aboutg
’very ordinary-thlngs When ch0051ng storles about ordlnary things,f

look, too, fbrviithors who tell about then in out of the ordinary
'waysf" _ : . . R

When I pick up a. book, it must "feel rlght " Like the children;;‘

I am influenced by the textual qualrtles of the paper and the beauty.

andfc ours 5f the. i ‘ustratlons. I consider the size and format of .
the bo K ecause ngngw'I will probably be readlng it to a large group

of chlldren at one t1me and yet, 1 also value small-sized books which =



Iiﬁgf'v‘o:*fiﬁf?v

1.;_:,;,‘; o 138

E -can have _the 1nt1mate and personal qualltles so appeallng fori;";utf -

-ind1v1dua1 reading When I read through the text the style and tone |

'*‘and the way- language is used become apparent and pr0v1de me w1th a.’

‘sense of the author s craft of wr1t1ng I am‘attracted to books llkef'

Dga Seugs because of the author s bnlllant Sklll 1n maklng and '
manlp atlng language to create storles that flow and bounce wlth}i;i‘

-f_ vrhythm and rhyme Books that hold very 11ttle appeal for me are books

T35 N )‘, . o -

that have been written "to teach" 'chlldren moril values or solve.v
4 s .

y v X o
1al and emotlonal problems w1th1n the gulse of a: story I usually

fv?flnd that - these klnds of books are - not well wrltten, and that they'
feven suggest -a klnd of decelt to the reader who assumes the author s:"'
purpose for wr1t1ng is to tell a good story h""<?;‘f
'i Thefe are many qualltles 1 look for 1n ch0051ng books for ~ -
'?_children, but 1 thlnk the words of Charlotte Zolotow (1982)

one of_
' the children 5 favourlte authors, descrlbe best the way I f;;l about

R the Qualltles that go into a good book .

- A There are’ many qualltles that go 1nto a good book - feellng, R

,genulne emotlon, 1ntegr1ty »of purpose, »beauty of language, a

'

' unlque prose style .on Sometlmes a wrlter uses humor, sometlmes»
=,“fantasy, sometlmes reallty but‘a good chlldrenfs book leaves the
.igilld}closer to understandlng himself and- other people, closer to.:
v‘some universal motlf -of whlch 9ats ‘and dogs. and trees, earth

'ocean, sky, and human belngs are all a part (p. 263)
. <



- Literature and Literacy

The place of literature in the relationship between l/}teraturef

) ,and literacy begins with well—written stories for children to read.

1

: ”;"Children s literature gives its readers their earliest experiences of,'*

SR literature, it also teaches them the reading lessons they need in

' order to become readers of this literature" (Meek 1982, P 289) The j

g g Y -
. more we learn about* children s experiences with literature and what .

'happens during th&,t ‘
more we can learn about the theory of reading

Research has confirmed the value of‘ literature in the lives of

©

‘-children who are at the beginning stages of learning to read and:

- 139 .”

action between the reader and the text the_.' o

write. But there are7 still many unanswered questions as to how_ .

. children become more competent readers and writers by experiencing)

- stories

Among the educational theorists who are asking many of these‘_

| ‘."'questions there is a common @h\f that there is a strong relationship -

between the reading of literature aesthetically and our own use of‘ o

. narrative as a form of discourse Barbara Hardy refers to narrative, :

as "a primary act of mind," or in other words, narrative is very much ’

« X

'.a part of the way we' think dream, and comnunicate our thoughts to.-

Lt

'others. We all use narrative all our lives, but as we grow and mature:' '

we branch out into using different forms of discourse for differen“t-f "

~ purposes. But for children who are at an earlier stage of- cognitive.
de.velopment, narrative is cruoial In Moffett's words," "whefeas_: .
'_‘adults differentiate their thoug.hts with - specialized kinds*' of,_(‘-'.

“ discourse such as narrative, general‘ization, and theory, ,children )
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_'mst, for a long time make narrative do- for all" (Cited in 'Ihe Cool ) e

-"!eb, p 8')

‘ _ ,Dne of the ‘Teasons - that stories are. so appealing to children 1s'
e _

L t':':because of children s understanding and use of narrative as. a primary ‘

~form of discout‘Se

f'(e)'«, [

.books, or not always in wntten form Stones are handed down from"' :

o one generation to the next through storytelling, and we tell stories; -

"”‘of ﬂ'appenings and events in our llves through the use of narratrve.f '

. _As Harold Rosen suggests,'”"we must expect that narratrve will always B

be there or . thereabout, surfacmg 1n the daily busmess of hying and

less obv10usly framed as- text than Alice in londerland or. The 'lhree

Not' all stories. are found 1n51de the cove‘s of

~ .

: Little Pigs"'(Rosen, p.- 12). Because narrative is.so much a part of *

. —'.",

the world of children and their mode of discourse, stories not only"v
hold a great appeal for them, ‘but stories and storying are the most -
-appropriate means of their understanding their worlds and grow:.ngv“,
toward literacy As Meek explams, "children use stories to organize"

their thinking so that in readlng they confirm a habit of narrative

't,that is already ‘well established "

From stories\ children ‘can learn the conventions.and patterns of’ o
language that reveal the way the language 1s structured But most
: importantly, stones can extend an awareness of self and the world in.
'ways that primers and rgadeﬁs filled with eontrived text can never
do.. Because reading literature holds this potential for learningy'
~ .about life and ourselves, it also holds the key - to literacy learning, »
_becoming more than 1earning the structure of language. It is the key‘ '

. to literacy becoming a means of eupowement and human growth




Lrterature and lrteracy are undemably linked When children

: _"-experlence llterature by readmg and wnt.mg and t‘alking about

"'stones, they are engagéd 1n the whole process df language learning

v They have begun the® Journey along what Meek calls the "contmuun froth ,

llterature to adult 11teracy " theracy learnlng evolves out of the

ﬂ.chlld's search for meanmg and the way language is used in. thought and =

._1n expressron : The kmd of llteracy that grows out of children s |

llterary experlences 1s largely determined by the quahty of these |

: _'f"‘experlences, the way they are understood and acted upon by the

”chlldren ' It 1s when chlldren have the opportunlties to experlence '

,and to respond to llteratu ' personally,_ and to express these
experlences through dhcussion and artlstlc endeavours that they will
- dlSCOVEI‘ the er.dge between llterature and llteracy. B e , o



. 'BUILDING A PEDAGOGY .

."-It seems reasonable 't_'vSay‘ that 'the ways 'in whlch we

',conceptuallze or construct or artlculate classnoom reallty ought‘ 1-:fjf

! i

- }(1f we are’ thoughtful about them) to be - congruent w1th our FF

.3vior1ginal understandlng of learnlng and the world

Max1ne Greene

o

R}

In dlSCu551ng the 1mportance for teachers to take tlme to thlnk!3 |

;'Jf‘about thelr teachlnga Maxine Greene (l98h) p01nts out that "to reach',-"'“

e back even for a nmment 1nto our llfe storles may be tq flnd thege i

5fsources of our craft" (p 58) In other words, lf we think carefu/lyz_

e

about our- teachlng, we may dlscover that many of the thlngs we do. asf"

"fxteachers and the way we act w1th chlldren are 1nfluenced to a great-‘

extent by our past experlences, the thlngs we belleve rn, and ther

o

.people we have met durlng our llﬁetgme

Some of the people who may have 1nfluenced us the most are the

j;bteachers who taught us when we- were chlldren in school and even 1ater‘yf?

::on when we were: students in, facultles of educatlon, for 1t 1s belleved"

“‘u,that teachers teach the way they were taught This probably appllesf:

) j'particularly to beginnlng teachers who have very llttle first-handl: o

]

'fayfexperience ‘and so "reach back" 1nto thelr memorles to flnd a model for

'fthelr teachrng;;-As‘beglnnlng-teachers most of us rely on,these”kxnds
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Qaf memories, together with our llfe expenences and our common sense-'_.» T

-to serve as a pedagogic foundatlon for our: teaching

If we are to grow beyond teaching the way we were taught we need__, o

to be recep\l\u@ to new 1deas to read and reflect on the work of other .

jpeople in the field, and to venture 1nto trying new approaches in the"'-
) ,'classroom We need to become learners within our own classrooms, to

-learn from "children and 'from our own teaching,- in' other words ‘tc._.'

Yy

'f'-‘continue bu1ld1ng our “own’ pedagogy. The term

inumber o*e things apart from a method of 1nstruction ‘or teaching .
'Pedagogy embraces our fundamental bellefsvconcerning children and".b'
B learning, how we v1ew lif'e and the world, ahd the very way we are as,.".- . L
,l;persons with the chlldren 1n our ‘care. It 1nvolves our sensit1v1ty_
to,' and our awareness of children and our trust and confidence in NS
o them Building a pedagogy is ’a 'contmuous.-. and- developing process of"..: }
-'learnlng and dlscovery, where we' as teachers are receptive to seeing': :
new assoc1at10ns ‘and relatlonships. We need to be consc1ously aware‘ |
'of what 15 actually gomg on around us--to be alert to the kinds of

vthings,'_ thatfare "really" ’happening in. the classroom and to. ask.:

'ourse‘lves "what do these things mean”"j In other words,’ "it is a~

' matter of‘ attending to our 11ved 51tuations in our classrooms with the

: 'aid of (or through the lens of ) what we have come to know over time"‘ e

v’

o (Greene, 1984 p 59) 'rhis 1s one of the ways we can create the :
| , .DOSSibility of personal growth and change as a teacher

Embedded wlthin my. study of children and their experiences with~_

EA

literature is: ﬁ/ pedagogy of teaching that has grown with me over the _'

years. My approach to teaching 1s child-centred I encourage the'.

pedagogy 1nvolves a.-._:



o

S e,}”?dflwl_i,c.lﬂf'd_l:{_irt f37{f" fiaa_iu-“

' chlldren to uncover many of the thlngs they-already know and to see

n

these thlngs and dlSCOVGI new knowledge in- dlfferent ways,'fb;ﬁ

What I have attempted to show 1n my study 1s how’lmportant the_ :

development espe01ally durlng the early years.,: 1 have~1’“

7iln. _ted throughout ways that teachers can. use llterature to snake'{

’ ﬁ; readlng and wrrtlng both enJoyable and meanlngful What is to followv3"f

Vy'are some,of.the further 1mp11cat10ns for teachlng wlthln a llterature‘-‘

::ﬂ'.and chlld-centred currlculum

"3;,',15 to remember the

BT T /0
* "Understanding the Literary Experience =
To use llterature as a pedagogy based on human growth and

.,sw)"

-personal responset,ﬁs, well as to use 1t as a means for chlldren to'l' -

fachleve 'literacy,. then'

possrble about. the nature of the llteraryffc
ﬁ e

Qwunderstand as much

: and wrltlng of literature has been for chlldren 1n their y».‘“

1t 19- essentlal for us as teachers to'.-"ff

. experlence.r One 1mp'rtaﬁt aspect of thl dren experlenc1ng llteraturel'g"

ha

"1st1nct10n rbetween the two klnds of readlngw :
';stance. _Wheni we" 1nv1te Chl dren to hear a story for enJoyment then 1t;

4 .
1mportant to av01d gettlng 1n ‘the Chlld s way of‘ reading;'

' aesthetlcally If we want chlldren to read for SDBlelC 1nformat10n,fs;,'

‘then we should’not expect 1maglnat1ve and creativeﬂklnds of readlng to;fb
‘l,.go on, but 51mply the readlng for facts that are withrn the text It"'

‘ ;is important that both klnds of readlng be allowed for and that the .

‘,ibooks that are selected are approprrate to the klnd of readrng weJix*'

A e
. might suggest to the children. : In the early years partlcularly,v

children need more tlme for aesthetlc re d1ng than for readlng _




B how someone 1n the sfory felt and acted bpcause we had experiencedfv

'.;;h-while we are reading the book : If we d1d not particularly enJOy the”

"ff;and writing stories In Chapter F3d'

AT
S

'efferently, or for 1nformation. 'Evenlwhen'we'decide‘ahead-of.time§~
.Wthh purpose for readlng we want to. encourage at a parti lar time l?tfuzﬁ
,?;_we must remember that it is the reader who sets the purpose in the wayqy
i@nmmmwmmw'rxc;»iiy::;;aq*d
1t is: much easier to understand the literary Aexperience forg,"’
¥ children 1f ‘we. take time to thlnk about our own experiences with::'hQ'
'readlng and writing literature._ What was “the most recent novel ordrgt-}
’af'short story that we read and eanyed” Why did 1t make ‘an impact on;;f;,;
' 0r why not’- While We were readlng the story were we thinking%3?7
‘:about a similar experience in our own 11ves° Perhaps we understoodaf

o these same feelings at some time, or maybe we are feeling them now,]ixf

' .';book, was. 1t because we could not relate to the people or the

-

o
.?'

}bhappenings 1n51de the story°

E The questions we ask ourselves concerning our - OWn literaryg ,;'”

iS

“'fexperiences can also be asked “of children s experiences wikh reading

1 descrlbed Stephen s strong

' Chlld is: separated from his mother

If we . thlnk of our own experiences with writing, we should be

',' reminded that wrlting comes much easier for us when we are writing [

¢

about something we. . know about to someone we' ‘know. : For example, ,-‘l

v

| writing a personal letter to a friend is usually an easier and more

enJoyable task ‘than writing a term paper at university Carla s story

E]



about "The Prince and -the Princess" in. Chapter Five,; was»7g§itteh_}_ .
fairly easrly .,by Carla, ,because she %ew about the people 1n fairy P
;:{f tales and she knew her home srtuation She wrote this story for;f
herself, and not 1n response to a reqﬁest made by the teacher, for the:l‘“

teacher.

5

o How‘do“Children Tell'ysfﬂbout‘Their;;,' .

1.-a I

v’, L , B _ ’ _
If we llsten thoughtfully to children we wlll observe that theyj
tell\ us the kind of meaning they give to their experiences withj

reading and writing literature 1n4afhumber of different ways First o

‘ we have to hear what they\afe saying.: Sometimes, the things they areg'-'v

saying are only the tip of the iceberg of meaning that is: embedded in” :

=Y

their wog’sf When Tina safﬂ to me, "I know what this story 1s about i

'u’:after hearing the story Somebody New 28 might have assumed that she
‘ 11

has clear now about the authdr s 1ntent10n and meaning in the words on )

.,the page But to understand how Tina was creating or making her own*;HV_.T

3 .

meaning, I asked her to tell ’me ﬁbre And when childrer\ begin to:

i "tell more," we must accept their way of telling us and accept their
l

language which may not always be our language.f As teachers, who areiif: ;.

observers, we need to be gware of many forms of language other than‘r
S h ,

wd@dst, Sometimes the waydéhildren hunch their shoulders or avoid our_j“

*; ﬁ" eyes whedtthey ane talking telIs us more about their words than the'r‘~-

n

words themselves.- v v ,
Es Another way that children often tell us about their feelings and'ﬁy»':*

response to stories is in‘the kinds of things they choose to talk or:

ﬂ

1 write abdut when we’ ask\ for their impressron of a. story they are )

t
LA ’ e e RIS o
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.
N Ve

“theafiﬁg"or"réadiﬁg For example, Carol s comments after hearingff*"

'Blueberries for Sal centred on the printtaspects of the book itself

P

',.;. P

“A;':whereas during the same story time another little girl's attention was<fr'

caught by - the mix-up of the mothers and their "children."_ Other' -

v'uchildren chose to retell the events in the story by ordering eachj;.i

ﬁ«happening sequentially and writing them down in their own stories. ”Wef,‘“'

'connections with the story and their own lives.‘ Allan's stories aboutf' |

- fLyle Lyle the Crocodile are: examples of the way- he was assooiating the i'7'

’,\

: house where Lyle lived with~his own home. \

j' &

: oo o R
i It is very important to listen to the ways children are telling :

"us about their literary experiences.' It is only when we- try to see¢f;7:'

-f:'may notice that some children s comments fhdicate a. linking or mavingliﬁ

"the stories from the child‘s point of View that we can begin tof’v |

' ;punderstand how learning through the stories lS working for them. When SR

.literature we are in a better position to respond to, and to use thesef S

1‘0pportunities, in our teaching F‘C ';'__-, w‘_'dg-i

: & ~::Q P

.:‘ .

aliterature by the things they do with the literary experienceiih the C:

"ﬁ “we recognize what children are trying to do in their response to’

S T ,
Children also tell ~more about their experiences with

"form of creative endeavours, such as art ‘and drama.a Children s:f

’

, expreSSion of- _stories isf revealed through their drawings 'ahd‘.

v"paintings It we look carefully at a number of’ paintings about av”

_particular story we will 'see that each child has chosen a different

fway of rendering his thoughts through the art In Chapter Three I.:

silreferred to the paintings and drawings that were on the wall that told‘fi
;:..about the story of Sylvester and The Magic Pebble Stephen s paintingj;

‘revealed a large grey rock set in the middle of a green field, whereas,v”'fj



f

Carla 3 picture ‘on - the same wall portrayed the family reunion at the o

. the stories they had heard by retelling them in their own words ff’_':}.iv.:r

& '.through felt shapes at the f‘lannel board Ken was blendlng hlS :'._

-end of the story She had painted all the members of the familyf
standing in a. row, and underneath the picture, she had prlnted "They?j_

--.all -got together at the end " - , EREE ' | | | |
/\r\the same chapter, _I described Carla and Ken who were telling ,f

, personal experiences with hlS story experiences, as he became the King

. 'engaged 1n conversation Wlth the Queen 1n a modern shopping centre

Childéren tell us that a partlcular story caught their attention |

e ESR oo_.r-t Mo

-.and 1magination or 1mpressed them imao tertam ‘wa'y“by '%tfe thi.ggs th%ﬂ

.say in. ordi%ary conversatlon. , If‘ wpgli!sten we., somet&mes* can® ai ?M'& g
~ ~’ "‘-' o

reference to a person or s1tuat10n in a story, embedded 1r$ Our casuaﬁ @

| _conversatlohs we have with children., I remember one little girl who

5

".'__was quite exc1ted about a set of dolls she had recelved as'a gift from
her grandmother in Europeﬁ B "They re really really small " she sa1d, o
) "'they re JUSt like a lot of little 'Fingerlings' " When children tellgﬂ M ‘ "”
' 'vvus about their experiences with stories 1n all these differertt;ays‘:‘f e b
they are 1nvit1ng us to see a little part of their story experienceg -
But 1n order to see what they are. telling us,g we must be able to vA
o recogni_z_e “what .we‘ _a_re__ seeing ‘:‘and._to» try to understand ‘:what_ ‘these

Knowing children s intentions and being able to recognlze what

they are trying to do comes about much more naturally if we really“



i

L kn‘ow' children asr 1nd1v1dual pe'r'sons';‘. If "we' want t'o know’ children' ‘as:‘ , " <
‘-_people 1nstead o’r‘ pupils and students, we need to try to go beyond the-iv.f’f e
, N _

"'terms suchas "1nd1V1dual needs" and "building a rapport " We need to

e

’_begin to remove the "we" and "they" barrier or wall that ‘we
instinctively erect between us Usually the teacher stands on one"‘.j
_» 51de of the wall and the children sit on’ the other side. As teachers‘_.j.

. we inadvertently build this wall not Just by plac1ng a deek infiflj.'

.'Abetween, but by our attitude toward children that tells them that we. |

,_':are the founta:m of all knowledge and that they know very little.

Sometlmes teachers are . very explicit m the things they say in o R

. order: to mamtain this wall When children are told "you are here to

.learn and I am here to teach you,“ the message is" very clear, the

¥
;child must match his. 1ntentions to those of the teacher. Removmg the

"we" and "they"'attitude does not mean 1nv1t1ng chaos and la.ck of:j L
.“respect for each other 1n the classroom It does'mean that we» areb*.
»‘ trymg to bu1ld a kind of relationship of respect of intimacy, gnd of"”

. trust 1n each other, so that we are all f‘ree to engage 1n thinking and |

| creating our own v1deas. Q'when teachers free and “release children to_ ; R

&r

R learn, they also release themselves to teach rather that t-o :

o

: '."'in’struct - Within a pedagogy of’ teaching, this point concerning the |
- 'r‘elea‘sing of children so that they can learn hdw to learn, is an_v"
'importa‘nt' one. It has great signif‘icance for the teacher and for the' |
Hl'children.i When we thmk seriously about what it means to freev .'

ours‘elv'es‘andv children- in this way,' we realize that we are giving"

S children the right of empowerment and control and by doing this we are ,'

: Vl_.empowering ourselves as teachers



"‘77" How can we: bulld thls k1nd of relatlonship between ourselves as

teachers, and the chlleren we teach° It may be helpful rf we thlnk

:-: about the way ‘we bu1ld relatlonshlps w1th frlends and those 1n our - owne :

7

:families.n When we want to knoﬂ another person we. usually do a lot of?n7
talking wlth each other. And uhen we are oonversrng, we try to flndﬁf
’ out how ‘the other person 1s feellng about the things he is j

exper1enc1np in hlS llfe and we respond tc§the thlngs he is saylng and._

“'the thlngs he is asklng about us. Whlhe these thrngs mlght appear

fobv1ous and natural 1n our soc1al srtuatlons outsxde of school
: L} (_(..

- somehow leave behrnd these modes ¢f cbmmunlcatlon when- we enter the'p

¥

',classroom as teachers ‘ Yet, our personal experlenges 1n the way we',
'vninteract Wlth frlends should provrde,us w1th the very clues that we,;

"V'can use in. bu11d1ng relatlonshlps w1th chlldren we llve w1th 1n51de-

\< B v a‘.

v‘the classroom v fu‘ ,_-'“ o e "‘g :
If we stop to thlnk 3bout the wa}swe use language when we are

T_'talklng w1th our own frlends,' we wlll note that we are u51ng

fexpre551ve language. We use- expressrve language when we an

3

experlences and when we are speaklng pérsomally

1

.about expre!!rve language as. language that is c0ncerned“yith'the self,

“"rlngv~

20§;g1kst

,that is closest. to us ‘and expresses the attltudes and feelxmgs oﬂ#the;}

’).
speaker., Through expressrve language we create méanlng for ourselves
' ]

We can bu1ld relatlonshlps w1th chlldren through the ‘use’ of’g'g

-expressive language when we are talkrng w1th them. . ThlS ‘means .

' speaking naturally and rntlmately,_ the way WE would speak with a

‘:3'friend I haVe seen the whole tone of ‘the classroom change when a ..

gfteacher shares a personal story Wlth the children and tells them about

something that happened to her at home w1th her famlly, or when she *

P



" ,' was lﬂ a particular 51tuatlon Children s eyes sparkle and faces

smlle as - they llsten, not to a teacher telling, but to a person they"."-

know well shanng somethings of‘ herself ~ When children sense that PR

thlS klnd qf talk"is acceptable and welcome 1n the classroom, they
Wlll begln to open up and share somethlng more of‘ themselves. When
this klnd of trust and 1nt1macy 1s present with teacher and children, B

1t has a way ot‘ permeating 1nto the very atmosphere and the-‘ |

- envuorment for learnlng
' Creating the Learning Environment . - = . - —

A stlmulatlng and receptive "'envirorment for learning wi-ll.
. L .’ e

' encourage children to feel free to accept the aesthetic stance to -

reading and to express thElI’ personal response to the lrterature.} H“owg o o

| : »‘we organlz_e_'.our .classrooms, the. way we plan for learnir;g, and ..,t-he'

.materia‘ls we choose:"will lar@ly determlne the. klnds of things Jtha’t“*go_ f, |
on in the classroom Before organlzing our classroom we should first o
thlnk carefully about Just what we want to see happening within that‘:'

. e

. rOOm_. Just as: chlldren tell us more ,about themselves by the things, v

- 'they-" do and the way theyg. act so we as teachers tell children more'

.about us Cin the way we organize for learning &», . oo C
| We tell chlldren 1n many ways what As important(to us. I

o remember on the first day of school when the group of’ kindergarten_'

vchildre_n came.k.-mto-__my 4Grades_'0ne . for' the first time. Mark looked

‘ :Iarour\d .the room‘fa'nd excla‘imed "my goodness, you have a lot of books;

: in this room,'f and 1} Jason told me later in the year, "I noticed all



. ¥ o B

thOSe : pe‘ns-. and paper ‘at .,t'ne: writing ‘centre “when Isaw '_the -.'cla,ss_roOm‘ __ if,"
.gttor the first time. J;:r l_ *‘ RO i;‘ .@ t.w;/.;. o u/yjrf o
In Chapter Three I described how ‘1 had organized my classroom R
*%flnto play-based learning centres.» ‘The children used these centres as-rlj
?a major means of their exper1enc1ng activities throughout the day |
‘rr The centres were an 1ntegral part of the curriculum, not an "extra" or“;
,fadditional mode of learning that were used when they finished theiry
."real work "" What I was telling children by presentlng these:lf»-”
‘.,act1v1ties 1n this wayﬂias that I valued play as a learhing medium and.
"ithat concrete manlpulatlve materials were important 1n my planning I
‘jnentionedfearlier that story books were displayed as attractively as:h'f
: 3 p0551b1e and were placed 1n areas that were. anltlng and acceSSible to;
tb‘children at all times Again, I was attempting to convey the message.lu'.
"'that books and stories are enJoyable and pleasurable experiences that; _{k‘:
wfare there for all of us to engage 1n while we are at school}gand not |
’isomething that is instgpctional material for 1earn1ng a dlfflCUlt;: o
jn)task SR A o | | R
Planning with children and allowing than to make suggestions and
1:”offer g&lutions to problems tell them that we. value their(}nput and} _f”ﬁh
"experience. When Scott 5uggested ‘we create a separaﬁq "poetry wrltingff s
”u:centre" and the other children agreed 1t was 1mportant that T follow .;13.
'through with this suggestion and give recognition to the fact that 1t,' |
‘was their idea, not mine, and that it was a very good ore. VWhen ve
:plan for children, we' need to keep our planning open to change and '

J_flexibility so that we al}ow time "to capture the moment " to stop and

: yseize ‘the Opportunity for learning ' Some_ of the‘vmost_ successful‘
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4 learning ’)hpw to learn..

I V .

S 1earn1ng xperienqes. ch11dren brlng to school They are e

at home, and watdh"

’.) e "';:

We can do thls by buildmg on the i

7 ch11d is already usmg, we"ca,', learn to be better teachers of language‘_-.._""

N .‘ S . f

'_ in’ school Ghlldren need‘-‘;,encouragement to draw on’ thel@ ov;n sense of",'.”

‘ "~what to do 1n 51tuat10ns ln the classroom They need to know that thef;_ o :

things they are experiencmg outsrde of school are valuable resourpesj

Ve G

to -use’ w1th1n t‘) classroom learnlng envrrorment andlnot feel t-hat-'

these expenences -shouk

= I S '& e f" I
. co B }}’ « T o : R S . L

be lef.t atj,e_gpgr Wlth the1r coats and"*

The klnd of learningﬂenvuonnent that we create f’or children goes e

w ~a-

o beyond the physical arrangemm of" the centres and the desks. It goes

beyond the publisr&d mater &at w.g decide to use. Theo envirom\ent

5

'._’-'mcludes the k1nd of atmpsphere that we create by our presence wiym

0

»_Achlldren, the way we are as fellow hunan bemgs who come together as

o _;'strangers and learn to 1ive together as friends._-

I mentloned earlier ‘the importance for teachers to be reflective R

about thelr teachlng At tJ.mes, it is very difficult to take time to;;--- -

’,pause and reflect and think about the things we are doing day by day' L

),



&

R 'satisfaction when a chrld says, as Jason dld "I Just hear you saymg,' :

what makes the pedagogy of teaching so personally rewardmg If we‘-f-'_

L in 'a' busyl \class':room" Everything seems to be happen.ug so fast" o

L 'getting in the way of our thinking and ref’lecting on our teaching
get caught up in children s behaviours and parents' concerns and' ‘
trying to account to others for what we are dorng and achieving :

is easy to be discouraged when we. cannot always see the achieyements:

Y satlsfaction of "the fmished product " Dur satisfactlon comes 1n the_-'

interaction with the feelrngs and minds and expectations and knowing«'
o of the children | o | |

This kind of satisfactlon experiencedvby the. teacher 1§part of

e

L

'~throughout the day and there are- so many things that we- perceive as':__,,";?.:'

B of our children immediately _ As teachers we do not have the same.’:

_advantage tﬁast an artlst or a craftsman has 1n seemg immediately the"-' |

,“moments when we see a child's cur1051ty at work when we hear"ﬂ
'questions be1ng asked that tell us thls child is thrnking and tryJ.ngg__:

E -to make sense of‘ an 1dea or. an experience We »also experrence

'what h‘appened next” and then I write 1t down',“ or when Karen announced_
.-:that "we ve, been authors for a '1°f‘g tlme - In other words, our SR

b‘ 'f‘eelings of accompllshment -and satlsfactlon come to us through our

’_,consider teaohing as a craf‘t as, suggested by Maxme Greerp, then wea_j: "

' '.lmust consider ourselves as artists in our work with children As anl
‘_u_artist we: must take time to reflect on our teaching and to know the‘: o
children we are learning with in the classroom Knowing the children
s the most 1mportant part of teachmg, for all teaching starts from-l
'that is- already known.} ~And if we are.r--‘willing» to,_start from where",



--'-,»fchildren who are. our f‘uture

aesthetrcally S e e

o Ky : ‘:‘4. ) i . LT ( ) T L
| . el T N . L o . . A s B
. o o3 . e

"o" In the early years of school children need more time for reading

LN
1aesthet1cally than f’or reading ef‘f‘erently or for 1nformation

...‘» Children need opportunities to engage in dialogue--to interact

: . with each other and to use language for learning

L 3

. Children learn to read and write by engaging 1n the acts of

S reading and wrlting

':,it involves the people 1n the classroom and the way we are present

"w1th each other '~

o __'a' Reading eff‘erently does -vnot, _ .ha_ve to precede reading o

; . The learning env1ronment 1nvolves more than the physical space, ;

Children need opporynities for ch01ce and planning in the things '

)

e R

: o Teachers need to be aware of‘ the content of children s lives, and

o,

C ‘to know the issues and concerns that are part of their fabric of life.

- rnedium

e
&

"-"atmosphere of trust ‘and security.

o" Children take risks more often to explore and experiment in an

(S

Children need to be introduced to wri‘ting by using expressive

@

language in order to use writing as a way of learning : r

e Teachers need to understand the value of play as a learning




;it:;~i We need to try to understand the klnd of meanlng that chlldrehlf;'1;5
dm”“m”mmmsTWmiv?;;-;gﬂ¢pqw«
”.}h:hlff We: need to open the classroan w1ndows onto ‘the chlldren s world:?."
outside the classroom and to use theseaexperlEnCes“ h:i_e. e v

) *Teachers need tca help children capture the moment for learnlng’ f’;"
and help them to 1earn how to learn. B ; t.lifiif_'f;vid’ggm ;L; L

f: S TeaChers "‘”St be 1eamer5’, inquirers, obse'r‘vé,r:é;‘ ~and engage in -
reflectlon about thelr teachlng ‘ ' v" IR o

"lfi;_- Teachers neeo to understand the 1mportance of the 1ntegrat10n andi“
1nterre1atlonsh1ps of the language arts. - -.: ~,j S

o Teachers need to take chlldren from where they are and help them}
»H to grow toward what they could becon\\ ’;'iff',v ?"V"f :,,";"1--5"

| Teachers need to encourage chlldren s questlons--free .thelrf
.Cur1051ty and create a classroom ‘}lled w1th a sense of wonder. ”“fblfze;;

»e‘. _ When teachers free and release chlldren to learn, they also free

N~

themselves to teach ' ll,if.qu l:p '*..;.’f ‘ l;-*;d,i o



WVt? Alexander, Robert‘ “ "What ‘are’ chlldren dolng when they create?";fi L

Language Arts, September 198a.,

. Applebee, . Arthur. N, The Child's. Concept of - Story. Agés'Two.to*“,.,;;'
: Seventeen Chicago Chlcago Press, 1978 T . R

\’

| lBettelhelm Bruno The Uses of Enghantment New-York: Knopf 1976

'iBettelhelm Bruno, and Zelan, Karen

. On Lea; 1n to Read_
Knopf, '1982. T SREEE
v”Blakey, Janls, and Nosbush Linda (Eds ) Creatlvlty Pathway to thed

Future Eomonton Unlver51ty of Alberta Press 1986,
\/
' Brltton, James Language and Learnlng London Penguxn, 1970

. Brltton, James : Prospect and Retrospect 'v(Gordon :M Pradl ‘Ed;){_ ;

n‘London Heznemann, 1982

’S».'

Britton, James (Ed. ) Engllsh Teachl_gr An International Exchang_.

'bondonu Helnemann, 1984 o

’ -r;Bruner, Jerome, S, The becess of Educatlon fNew _York: :_Vintageﬂrg

: Books 1963

’wCalklns, Lucy McCormlck " The Art of Teach;gg ertlng Portsmouth,f'*

 NH:. Helnemann, 1986

New York »fbv?

LRy

RTINS

1*;'Caplan, Frank, and Caplan, Theresaaf.’The'Poweriof Plgy.:-_New York:

Anchor Press 1973., o

- Chambers, ‘Aidan. Introdu01ng7800ks to Chlldren, 2nd ed Boston: ~The R
' : Horn Book Inc. .y 1983 S | ' R
';'A£Chorny, Merron (Ed ). * Teacher as Learner ‘Caloary:. ‘Universityl ofgl“
. Calgary Press 1985 B s T B
'Clark Margaret M. (Ed ). New Dimensions in,the Study of Readi;g A
o Phlladelphla The Falmer Press, 1985, _L*?Qf )
s 5“Comm1551on on: Readlng. Becomlngfngatlon of Readers -Hashinbton;
' »DC; u. S._Department of . Educatlon, 1984. T
".Demers, Patrlcia (Ed. ). “The_ Creatingrword Edmontonf _Unlversityﬂof .,1df
’ Alberta Press, 1986 ’ e R

’,Dewey,_ John. Experf%nee and Educattony -The“Kappa Delta Pih-Leptore-;‘ -

~ Series. New York: - MacMillan, 1583,

157

Ay



’1‘Doake, Dav1d

Harste, ~93rﬁﬂ ‘
' i S;orles and theracy Lessons, Portsmouth, ;.

1986..

,/_)__,u

'Dillon; ‘David. ﬂf

chanme en ‘J'.' . ( - . - ] R
Merritt (Ed Y% New, HorLZOhs. Newark'- Int rhatlonal Readlngfa”
Assoc1atlon,tl9?6 /, ~”£' T e R

hDonaldson, Margaret.;,Chlldren s Minds New York.c;w w Norton, 1978

’Frelre, Pﬁuloiu'Pe agogy of the Oppressedz,'Newaork Seabury, 1970

"FreifZ**APaulo~ ePéd;g_gy in’ Progrgsé“’sThe Letters of Gurnea-Blssau .
New Yorkf Confinuum, l983.., Gl T T
,,,,, T i ~z-§;/ SR SR

v

Awakenlng tb theracy upndon’ Helnemann; 1984 '

,Gollasch - Frederlck (Ed ) tanguage and theracy The Selected

Graves e Donald*"

j’:u-,ﬁ”}_ ertiggs of Kenneth 'S. Goodman. . .
‘=*gﬁ} _‘Resgarch Boston Routledge and Kegan Paul 1982

- ertlng 5 Teachers and Chlldren at WOrk
Portsmouth NH~- Heinemann, 1983 ;‘ . ;(:} R R .

e Gfe ne, Max;ne

RECord Fail L984

"How do e thlnk about our craft "f IeacheIS'»éollege’f

o

‘MOdeard Virginla' A "and“Burke, Carolyn L.

4v York:: Shocken. Books, 1971

Q

_Hickman, Janet

A."A new perspectlve on response to llterature R
Research . in an. elementary school settlng "o Research in. the;:. o
Teaching of English, December 1981. RIS T

- Holdaway, Don.
: Scholastlc, 1979 R o

’ﬁ,;Holdaway, Don.
' Ashton Scholastic, 1980 s e

ﬂIsaacs, Susan.’

The' Foundations of Lrteracy ‘ Gosford;- NSW: Ashton:

Independence in Read;;g,q an'fed. ‘GOSford,e-Nsw;’

ﬁﬂgrtzbenggbAIV1n, and Stone, Edward F Sch00152are'for Children.lzNew N

: -Frelre:..iufo° "Readlng the world and readlng the word: An 1nterv1ew;vse |
'vv with Paulo'Fgelre‘“ Language Arts, January 1985 " S e v

. ;Goelman, ”Hlllei Olberg, ,Amt01nette,. andﬁlSmith;~ Frank (Eds;).jjf»u"f

~-Vol. 1 Process, Theoryii,vgﬁfe

The Children We Teach 2nd ed. Lo'ndon':.; Uni'\'lersi'ty" of
London Press,/1965 B SV

. ﬁLands ?“ Michele. Mlchele Landsberg s Guide to Chlldren s Books. -
' kNe_ ork: Penguin, 1985. S L e . :
S '3;€:;i_ : ;.'v . R
- o :



h fLee, Doris M and Rubin, Joseph B.. Chiidfeﬁiéhdiﬂﬁn'“é .

",“Martin, Nangy; williams,' Paul; “Wilding, Joan' Hemmings, Susan; and

:LlVO, ‘Norma J and Rietz, Sandr

"Pillf::,ﬁfi"fuj}isﬁ

CA Wadsworth l979

'“Lindfors, Judith Wells. Children s Language and Learning Ehglewoodfi,'?t'

Cllffs,vNJ Prentice-Hall - 1980.

ﬁ Storytelliggﬁ Process and S
fPractice. Littleton Libraries nlimited, 1986 _ L

: Mandell . Barrett 3. (Ed ) Three Language-Arts Curriculum Models.ffr"'*f:

. Urbana } Natiohal Council of Teachers of English 1980

Medway, Peter Understanding Children Talking London‘f Penguin,i"g;;.il
1976 : e
: o - , , w

. Matthews, Garéth B. - Dialogues w1th Children 'T}Cambridge,-3;Mass§"~_;;;‘i

J;Meek Margaret, Warlow,-Aidan, and Barton, ‘Griselda:. The Cool Webb:

‘Harvard Uniyer51ty Press, 1984 o S
Lol <

The Pattern of: Children S Readigg London: . The. Bodley Head, . .
1977 . e I R SRR

’

| Meek Margaret ' fAchieving Literacyg i,London;“; Routledge and: Kegan‘.‘

Paul, 1983 e

ﬁV,,7Meek (Spencer), Margaret "The place of.literatUre"in literacy," in zrj'g

James Britton (Ed.). English Teaching An Internatioﬁal Exchange
~ London: Heinemann, 1984 Lo B , L

':Mooney, ROSS ‘gr "The researcher himself "in Wllllam Piner (E xg§

.Curricul Theorizing The Reconceptualists ,,‘ o Berkley
McCutchen, 75 R - z&?

}Murray, ‘Donald M. Write to: Learn P-NewfﬂYork:.[iHolt, :Rinehart and 7‘ :

v winston, 1984

‘NH: Heinemann 1985

"Newman, Judith M. (Ed ). WHole‘Language Theory"in USe. ',Portsmouth,

.iPolanyi,_ . Meaning Chicago Unlver51ty of Chicago Press, 1959

'Parsons, James B. :“The seductive computer | Can it be resisted?" The N

TA Magazine, March 1983

Pattison,_Robert On.Literacx;ﬁ Newéﬂork:"OxfordnUnivérsity Press, o
~1982. - IR A P o

B

" Rosen, Harold. ' Stories and:Meanings. Kettefiﬂg‘t The National,,‘.

Assoc1at10n for the Teaching of English (u. K ) No Date.

Rosenblatt Lourse M. Literature as Exploration, 3rd ed New-Yorkﬁi"

Noble and Noble 1976, o

. ",fv.itii.fgjig o ":;’f'g'ﬁsgfg, ;'{:‘ o



."'fRosenblatt ' Lou1se M. The Reader the Text the Poer. "CarbonoalefP;'ﬁt“ff

Southern Illinois Unlversity Press, 1978

' ',TRosenblatt Loulse M C"The literary transactlon j Evocatioh‘ ano
' response." Theory Into Practice, Autumn 1982‘ T s

' ‘YfSelye, Hans “What makes basic research ba51c " AdventUres:offthe ,T‘:‘

Mind. New York Knopf 1959, - .

‘TSmith, Frank. Readr*gvyithout Nonsense -{;Coiumbia', University:-ff"°

Teachers Collegé‘Press, 1978.;

/.

o .'."Smith, Frank.  Writing and the Writer Néw. York: :'Holt‘,f’Rin_ehart”and' o
S Winston, 1982 ' _ LT AR '_ s

7;Sm1th, Frank Essays into theragy, London Helnemann, 1983

"istewlg, “John’ .Warren Read to erte, 2nd ed New - York. 'Holt,.'il
’ Rlnehart and Winston, 1980 s AT o

' gTovey, Duahe R., “and - Kerber, James E; (Eds.),u Roles in Literacy = -
7 Learning: _A:New Perspectlve Newark: -~ International = ‘Reading:
Associatlon, 1986 S PSSP T

i

-Van Manen, - Max The ane of Teachr;g Richmond Hill: 1»SChoiastic;-ﬁ

Publlcauoné' 1986

"Veatch ‘ Jeanette How to Teach Readr*97W1th Chlldren s Books ,ANewv
York Cltatlon Press, 1968. o _ _ L

Vernon, P.E. (Ed. ). reat1v1tx New‘YOrk"-- Pen'guin éooks e70.

‘UTZAZWatts, John 4Teach1ng London DaV1d and- Charles, 1974.

Wells, Gordon (Ed Yo Learnlng Thro jh Interactlon ‘ﬂe Study of -
= %Eggg_gg Development "-Cambridge: Cambrldge Unlverslty Press,_
B Y] . ST B 3 '

o ifﬁhitehead, TA.N}"f The‘Aims of'Educatlon,f_. London;"ZQW£lliamS‘ :anq.:>,[’:

* Norgate; 1932.. T N e

""Zolotow, Charlotte,'” "Somethlng that makes ch11
B Theory Into Practice, Autumn 1982._..-.

e



