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| *.;dthe effects of revmew when used as an 1ntegral part of the

L f‘Program One, -d). post Program Two,‘and e) post rev1ew of

, fu81ng the language laboratory fa0111t1es,vand c) to assess

":self—lnstructlonal tralnlng programl,fivf
;’lﬁfsegmented modelllng, and d) practlce, modelled feedback and
,v,f recorded and rated for Aevel of empathlc reSponse by three |
"ftralned Judges us1ng the Carkhuff (1969) five polnt SCale,- S

pa) pre—treatment b) post Program One, c) post reV1ew of

..:Carkhuff scale.

ABSTRACT RN .'pt eo ’;/.er

‘ The purposes of the present 1nvest1gatlon werez; a) toflw\‘fﬁ\?
A

_ndevelop a twenty mlnute self-lnstructlonal tra1n1ng program S

n for teachlng the counseILng Sklll of empathlc reSponse, b) ;_w}piqu

to evaluate the effectlveness of a two part tralnsng prognam sfg

l

#
ok

The components of the empathy tralnlng program were

) brlef 1ntroduct10n and 1nstructlons, b) modelllng‘ c)
¢

‘_ﬂkself evaluatlon._ Each of the two programs were approx1mately

g,.

f?;thenty mlnutes 1n length and were each followed by a flfteen ;i;ﬁgfff
“f)”mlnute rev1ew se831on., Subaects conducted elther a pre-:k7ﬁ’"

'7“treatment or post—treatment llve 1nterv1ew whlch was

&'

| Subgect s progress was monltored 1n the language 1aboratory

)'_by ratlng responses to s1x cllent statements admlnlstered‘ -"h

)

h;’Program Two.f All responses were rated accordlng to the ”ka_r:)a__}

Statlstlcal analy81s showed a s1gn1flcant dlfference

‘n_between the pre- and post-treatment 11ve 1nterv1ews. as well

. as s1gn1f1cant progress by subgects 1n the flrst four test

o js1tuat10ns. Thermaaorlty of subgects demonstrated



-'-" T . . . . ‘ ‘

the One hour tralnlng program.- Subaectlve evaluatlons of

v

the program, completed by the trelnees, werJ;generally

favorable W1th some suggestlons made for 1mprovement in

v

'{.competence in- respondlng empathlcally at the conolu31on oj}, 4;;;>gf

R S
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: INTRODUCTEON |

’} There is an 1ncreas1ng and con51stent body of theory

rand research Whlch suggests that the communlcatlon Sklll of

~respond1ng 1n an empathlc manner is a magor 1ngred1ent 1n

'fan effectlve helplng relatlonshlp (Carkhuff 1969 Rogers,

sft1975. Truax and wargo. 1956 Carkhuff and Berenson, 1967)

Instructlonal methods that develop necessary and -
“SPElelC performance outcomes such as hlgh level empathy are
. & /

em'requlred by programs des1gned to traln helplng profess1onals.uv>
-pffh thelr survey/of the llterature concernlng the effects of

.-'counselor tralnlng on empathy, Bath and Calhoun (1977, p. 98)

';:;conclude that profess1onal tralnlng 1n counsellng generally

ﬂ,falls to 1hcrease the trainee '8 level ol empathy._ They

l,;ffurther suggest that 1t 1s pOSS1ble that empathy development -

7./

”“:1ncorporate perlods of brief, effectwvo gmpathy SklllS

;v1n many tralnlng programs has too often been left to chance

7and that profeSS1onal programs should systematlcally

/ e . }_"

bﬁftralnlng.r,vj~"

v LT . . S o
"y/ Tne method of counselor tralnlng developed by Ivey

(19?1) is essentlally such a s§901f1c Skllls apprOach.vgxoravp.,,

/

a systematlc manner.} Ivey 8 mlcrdcounselln model has been

o \demonstrated to be an effectlve and eff1c1ent approach to fa«,*f"“

/’., v teachlng counsellng skllls. (Haase and D1Matt1a, 1970;

Haase, 1971 Moreland, Ivey and Phllllps, 1973, Toukmanlan

I',

Component SklllS are 1dent1f1ed and taught to the subgect 1n 'f:fif



&

b':pl Hylbert 19?3, Roblnson, Froehle and Kurplus, 1979)

and Rennle, 19?5, Cormler, Hackney and Segrlst 197& .

Guttman and Haase, 1972 )

Ivey S model 1s based on the learnlng pr1nc1ple Wthh Bt

suggests that behav1or changes occur as a. result of

- observatlon and 1m1tat10n of a model 'S behav1or. .Modelllng

1s an effeot%vey rellabley and rapld method of acqulrlng new _;; 5?}

i
skllls or of strengthenlng prev1ously learned skllls

(Bandura, 1969, p.‘165) The use of modelllng technlques 1n 1§f

oounselor educatlon has been found to be an’ effectlve means
of teachlng communlcatlon SklllS (E1senberg and Delaney,

1970 Marlatt 1970 Ronnestad 1977 Dalton, Sunblad and

’; U31ng modelllng as the maJor component Calder (1978)

produced flve v1deo programs for teaohlng Spe01fdo communlcar‘."'

| tlon skllls. Eusuace and Calder (1980) developed a s1xth

program to be added to the orlglnal Calder serles’;5ppiﬁ'“”

Components of the Calder model are-:

| 7]1§“ Introduotlon -»1 2 mlnutes durlng whlch the 7.,p,f'

“sﬂb'subaect is prov1ded W1th a brlef 1ntroductlon ‘?!_ill-'l

dififabout the tralnlng sk111.1,,,f“”

L e

"f2;f.Pre—Test - 1 2 mlnutes 1n whlch to establlsh base

-.-Iﬁvel performance.;““V*d”

5H;33§j;Mode111ng : 4—5 mlnutes Ln whlch the SpelelC Sklll [b;fliﬁ

f?_fls modelled in a counsellng 1nterv1ew..,"5" L
“ Z

-;;A;e;Segmented Modelllng -'4-5 mlnutes 1n whlch?the

,A»ﬁrxspec1flc Sklll lS modelled 1n response tolp,j;“p._t_

'5;1nd1v1dual ollent\statements.‘Vu‘;if"l‘:':'~“



‘@wdeveloped to eXpedlte the learnlng of effectlve counselor

"o

s, gPractlce and Self: EValuatlon . 7 8 mlnutes in which

"uthe subgect responds to-a series of cllent ;;ﬂi'.w

.,

'*‘Follow1ng the . sub}ect's response, ‘the counselor

”responds allow1ng the subJect to make a response‘\*

comparlson.

6 gPost-Test --1 2. mlnutes 1n Wthh the subaect

vjresponds to a new serles of s1x cllent statements., .

H‘ff_:eff.j~iNatuieVdf;the’Prp%lgmy;‘{yrf:pflif{.fi"5f

e

W1th 1ncrea81ng demands for accountablllty, and 1n

‘~Qtyplcally budget and tlme restrlcted counselor tralnlng

1?programs, educators have become 1ncreaslngly aware of the

'fﬂneed for 1nnovat1ve and effHC1ent approaohes to tralnlng.:',"'

ES

=a‘¥rof lecturlng, readlng and dlscu331on when recent research :f'**73
“7ﬂsuggests other methods may be equally effectlve or have "5{f,ﬁ;“fa

's[~pf@mre promlslng results" (Cormler and Cormler, 1976 P- 43)

Although the Calder programs were orlglnally de31gned

:ﬁf]to be v1ewed 1nd1v1dually, Eustace and Calder (1980) adapted \ ,fﬁfﬂ
f'ﬁerthe serles for use 1n the 1anguage laboratory.f Wlth the e
"'fltexpan31on of educatlonal technology, many procedures,-{gs ff7]fiiff¥_

'nﬁghlncludlng the use of the 1anguage 1aboratory, are belng

'débehav1ors. If the audlo program used 1n the language_p:r
| f*lagpratory lB found to be as effectlve a teachlng technlque
“”as he,1nd1v1dual aud10—v1sual apprqach, the language f

]p B

5b:statements 1n a tlme 1nterVa1 prOV1ded on tape.p}73;; SR,

b"*'ljb"We can no longer rely Solely on tradltlonal teachlng methods ﬁf?ﬂ
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numbers.,

~ laboratory has the‘advantages'of economy and efficiency in

N

)

- Purpese of the s_gudy

The purpose of the present 1nvest1gat10n 1s:

R 1, to develop an audlo program u81ng the Calder model to

© .

ot éEE\the communlcatlon Sklll of empathlc reSponse.
;9ﬁls program W1ll Dbe: developed 1n such a manner that
it can be used to ‘supplement the effects of the flrst .

;}' Calder empathy program.

2. to assess the effects of the two programs when used in |

- conjunction Wlth each other\ln a~language laboratory
} settlng. \ | B | o ,
3. - to assess the effects of diffe}Ent components of the f“

program package.w

- ) : . Y
N t

: 4; to obtain a subJectlve evaluatlon from subJects

regardlng tﬁ% empathy tralnlng program.A B
,~’__4(z,~ o S L -;v‘,



CHAPTER II
S Y
BEVIEW OF RELATED LITERATURE |

-

‘The present 1nvest1gatlon con81dered the effects of a .fl
‘one}hour language laboratory program for tralnlng the |
hl communlcatlon Sklll of respondlng empathlcally.~ The study
jéls based on prlor research 1n the areas of: empathy SklllS
‘5tra1n1ng, systematlc tralnlng programs W1th Spec1al |
jreference to the role of modelllng and 1nstructlons, and
'ttthe use of language laboratorles. The present chapter Wlll
’h;trev1ew related llterature in- each of these areas.
:'!ﬁmp' athyk'ji .
: Empathy has been deflned as a "sen31t1v1ty to the other.g’":
- person s current feellngs and the verbal fa01llty'dm
communlcate thls understandlng in a 1anguage attuned to-‘

g those feellngs" (Truax and Carkhuff, 1967, P us) Garkhuff

r-_}ldentlfles ‘empathy as the key 1ngred1ent of helplng (Carkhuff,',f-

‘19Q9) ' Rogers con31ders empathy to be one- of the necessary
'oondltlons for therapeutlc change (Rogers, 1975, P 98)
'Truax-and Wargo (1966) have ‘indicated that most current

;psychotherapeutlc approaches have hlghllghted the 1mportance -

'~ of the coun elor 8 abrllty to know and understand the

'cllent s 1nner world and to communlcate thls understandlng '
b'sen81t1vely and accurately. | 4 | L -
. The empathy construct 1s "hlghly subtle" CRogers, 1975),

- and ls-regarded‘as‘both_an affective and’ cognltlve phenomenonvf
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(Goodyear, 1979)V The affective 00mponent of empathy is
.recognlzed when a\person is sald to feel as another and

‘cognltlon is refle ted when a person is sald to. und;rstand
as another (Shantz \1975) ';A_.\._'. ST fyi'i B

d**_ The" ch01ce of the communlcatlon skill of empathy for a
'rtralnlng program is based on the follow1ng conclu51ons |

1,'5 there is a crltlcal relatlonshlp between the level of
a ‘efipathy and therapeutic outcome (Carkhuff and- Berenson,
'_1967 ‘Truax and M1tchell,p1971)

| 2;"‘empathy 1§ considered important across various theraples |
- as a relatlonshlp varlable (Truax and Wargo 1966), L
3."'empathy as a communlcatlon skill can be tau ht to both
professional and lay trainees (Carkhuff, 19¢€ 9, Haase
- and DlMattla, 1970) v AR

(PR
.

fSystematichraining-Prééfamsvfaf

| ddThe rev1ew of counselor tralnlng programs conducted by.
pBath and Calhoun (1977) presents a dlscouraglng plcture of
:-profess1onal counselor educatlon at least W1th regard to
:empathy._ The rev1ew polnts to the need for 1ncorporatlon B
'1nt0 profeSS1onal tralnlng programs of brlef, effectlve .
vempathy skllls tramlng. (Bath and Calhoun, 1977, p. 98. )
:' Carkhuff (1969) advocated that ‘a. sk111 approach to‘f
- teachlng cgunsellng skllls w1ll traln helpers who can o
"'.produoe_ﬁesults. Carkhuff deflnes a sk111 as follows:,

"By skills I mean behav1ors that are operatlonal, repeatable~ L

-and predlctable see A sk111 is somethlng whlch you can teach

| .others systematlcally" (p. 21) Carkhuff env1s1ons the task;{ j'

of counselor educatlon to be operatlona11z1ng the SklllS and

\«
. N\
. \\
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[

then of equipping‘the counselor'with(a repertoire of skills
- . _ R _ :

through systemstic training ograms.‘

| tThe”microcounseling-mi otralnlng model developed by
 Ivey (1971) is a systematlc approach to counselor tralnlng

whlch is 1ntended‘to teach SpelelC helplng SklllS -and to

reduce the amount of time Spent in. tralnlng.’ The mlcro—&&‘
‘h;counsellng model is based on the assumptlon that counsellhgﬂ K
'vbehav10r is complex, and as such can best be taught by
breaklng effectlve counsellng technlque 1nto SpelelC
behaV1oral components. The subgect is then asked to practlse
f-the 1dent1fled behav1or as many tlmes as p0331b1e in practlce
“m"31tuatlons. Mlcrocounsellng 1s based, 1n research and

ITVappllcatlon, on 51m11ar concepts of mlcro{eachlng 1n teacher ‘

'eacher tralnlng

o "tralnlng. The mlcroteachlng approach to
' lj"ff_r[p i.fuorlglnated from the work of McDonald and %llen (1967) and has
| | T'Tﬁfound success 1n a~Var1ety of teacher tralnlng programs.f]j
n’{o(Bellu001, 1972 p. 89) The mlcrocounsellng model 1S based
.Hkhon a number of essentlal prop€31tlons (Ivey, 1951 P- 8)=r

11.; focus is on a’ spe01flc counsellng sklll
-2, trainee is prov1ded opportunlty for Spe01a1
. observation. :
3. trainees learn from observatlon of models o
~ 7 demonstrating the skill = L
k., microcounseling can be used to teach sklllS in ¢
dlverse theoretlcal frameworks =~

' Mlcrocounsellng tralnlng con51sts ofx

1.'\establlsh1ng base—llne u81ng v1deo recorded
Zinterview .

2, - training perlod - descrlptlon of sklll, observatlon s

- of modelling SpelelC skill, ‘student-model 1nter—‘
\ ~view comparison and. instructor feedback
3. post—tralning 1nterv1ew



, r\v

'_:TPre-tralnlng and post—tralnlng 1nterv1ews were audlotaped

’counsellng tralnees recelved from the onset of the tralnlng

.%” . Research on MicrocounSeling
o A . - S

A_number ofjstudies<have:demohstfated the efficaCx of .. 4

! a‘microoounseling approaoh.to“training‘Speoifio behavioral."
o competenCies.“ Haase and-DiMattia (1970) and'Haase'et'al.
' (1971) used v1deo models to traln pararprofess1onals 1n
'counsellng skllls. The results support the efflcaoy of

Ctralnlng personnel in human reIatlons SklllS v1a the mlcro— ‘f

counsellng model and secondly, the results support the~

'?',assumptlon that the results Wlll generallze to real o

\

1nterv1ew‘situatlons. L

Moreland, Ivey and Phllllps (19?3) 1nvest1gated the ;,lh;’f‘y
"wi‘relatlve efflcacy of mlcrocounsellng and tradltlonal :
j;?procedures 1n tralnlng psychlatqlc re81dents. Results

‘ﬁg-lndlcate those rece1V1ng mlcrocounsellng tralnlng 1mproved ‘
“?fmore than the tradltlonally tralned subaects, and that the Jh‘}
>=glm1crocounse11ng model generallzed to real 1nterv1ew S .

:'1s1tuatlons.,f o

Toukmanlan and Rennle (1975) compared the«effectlveness

of the mlcrooounsellng model and human relatlons tralnlng. SRR

R

gvfor eaoh subgect and assessed for empathy. Although both e

:groups 1mproved, the mlcrooounsellng subaects galned

51gn1flcantly more on empathy than d1d the human relatlons '

'dtralnlng subJeots. The authors suggest that the descrlbed

‘"g*'dlfference may “be due to the practlce which the mlcro-

1.



Cormler, Hackney and Segrlst (1974) 1nvest1gated the .

feffects of three pre-practlcum tralnlng approaches.- Results ,

'ifof the 1nvest1gatlon support the assumptlon that tralnlng

fbased on a systematlc counsellng Sklll model enhanced the"-.
o counselor s self confldence and establlshed a p031t1ve -
:'mental set for counsellng actual cllents.} An overall -
‘-;'pOSltlve effect was percelved by cllents even though the o L
:‘.counselor Was tralned for Spe01f1c skllls.f'"Thls suggests
tr that counselors who are trained by a\systematlc method based;
.:,on spe01flc performance outcomes can demonstrate to thelr
fcllents an overall gestalt that 1s not altered negatlvely by!h
u:'systematlc tralnlng" (Cormler, Hackney and Segrlst f§74 |

104) o

'.{ Guttman and Haase (1972) conclude that "1nasmuch as thedvf“w

N

anblllty to repeat an effect is paramount to the establlshed -

”7fhfva11d1ty of that effect, 1t would appear that tralnlng 1n‘;“

SR o
__behav1oral counsellng SklllS v1a the mlcrocounsellng parad1gm;,c

7;1s a repeatable procedure" (p. ?2) The authors further Lfdnfff7":

g '_vconclude that SklllS 1earned are retalned and carrled 1nto

:*lr7actua1 counsellng seSSlonS vfter tralnlng thus Pr0V1d1n€

d-f'addltlonal support for the model.»

“a‘approach 1s an efflclent

i The' reseafbh in the . i ea of systematlc tralnlng ‘*\'ﬁh”
'approaches to counselor e ucatlon suggests that such an

‘“d effectlve method for teachlng

'7_the communlcatlon Sklll f empathy, as, well as other

o counsellng SklllS. The'e 1s further eV1dence that Sklll

- development generallzes_from the tralnlng settlng to the



actual counseling session.

~The Calder'Modei o

: w1th aud10-v1sual equlpment. The orlglnal mlcrocounsellng

<

' "model uses an 1nstructor and readlng materlals for

fhlntroductlon to, and descrlptlon of, the Spe01f1c |

.'COunsellng sklll.d {n the Calder model (see Chapter III),

r;all components are. 1ncluded 1n the v1deo program with -

-.1ncreased emphas1s on modelllng and practlce.; Transcrlpts rj

Calder (1978) adapted the mlcrocounsellng model for use

10

fnfor Program One and Two are 1ncluded in Appendlx I and II. R

‘e-In addltlon to the modelllng and practlce, after each

i ffsubaect resPonds to a role play statement, a counselor

"“;model responds to the same statement prov1d1ng 1mmed1ate

"ffeedback and allow1ng for reSponse comparlson.f The maJor

;j;:components of the Calder model are a) modelllng,ﬁzi; g:fg‘_

.’fb) practlce and c) feedback.

’id Comoonents of the Calder Model

Modelllng - A ba31c tenet of the mlcrocounsellng model »_1t1 f_:

1s that behav1or change occurs 1n part as a functlon of

B {f,observatlon and 1m1tatlon of,a model s behaV1or.f Bandura

"‘con31ders modelllng to ‘be an 1nd1spens1b1e aspect of

'5ﬁ1earn1ng and suggests that even wheré\lt is pOSS1ble to ;,1;1:\‘

Iteach new behav1ors through alternate methpds, the process j;

t’of acqu1s1t10n can be con91derably shortened by provldlng

;approprlate models (1971 p. 3) If a tralneéw%pserVes anv;

approprlate model, and then practlses alternate ways of

e

s
-
. /
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' behav1ng under llfe-llke condltlons,btransfer of learnlng

| in‘the\acqélsltlon of target counselor responses.' The“use
’d oi modelllng procedures was more effectlve in establlshlng

.':r

B powerful e11c1tors of verbal behaV1or.

‘5“ conducted three s1mulated 1nterv1ews Wthh were rated for .

1

to a naturallstlc s1tuatlon 1s greatly fa0111tated

(Bandura, 1971 Dh 163)

-

‘Elsenberg an

-

' ~d of’modelliné“procedures W1th.operant cond1t10n1ng~procedures_

nses than the operant condltlonlng procedures. Marlatt
et al° (1970) concluded that modelllng technlques are anv
| Ronnestad (1977) compared the effects of modelllng,‘

feedback, and experlentlal methods on teachlng counsedlng o
n

?ﬂ empathlc response.- After each of the flrst two 1nterV1ews,.’*

,“,

'lr‘students were)glven one of the three supeerS&ry treatments:.

modelllng,.feedback, or experlentlal methods.‘ The empathy

‘\\ e

ratlngs 1ndloate th_

__the modelllng strategy was the most -

effectlve method of sup‘rv131on. 1*‘. 1?

-elaney (1970) Compared the effect1veness-z5

'drnts to communlcate empathlc understandlng. Each subJecti.

Dalton, Sunblad and Hylbert (1973) con81dered the i

: effects of a v1deo—taped modelled 1earn1ng experlence on e
the communlcatlon of _ﬂcurate empathlc undef%tandlng.”'The”kef5‘
':f modelllng treatment was consldered s1gn1flcant%y more -
ddf:effectlve than “the second treatment which 1nvolved readlngdfjd
about the counsellng behav1or.( The noted dlfferences were&d”v

malntalned over tlme.v:__' 'sj‘*‘J.‘Lu- _,» _‘

Modelllng as a tralnlng technlque has’ been found to be’fudg

e



v

. ,partlcularly effectlve when comblned with dldactlc

1nstructlons. Across a w1de varlety of SklllS, modellr?g
~"has been. shown to. be an effectlve modlflcatlon procedure
‘(Bandura, 1969). Masters and Branch (1969) and Whalen (1969)
_“demonstrated greater performance galns through modelllng
}Laccompanled by 1nstructlons than by modelllng alone.,‘The .

1nstruct10ns Wthh were prov1ded seemed to focus the

- tralnee s attentlon on the relevant model behav1or. Paﬁne-_.f

'et al. (1972) found through the use of audlo tapes that
modelllng accompanled by 1nstructlons was superlor to the'
‘xabsence of modelllng 1n empathy tralnlng.p Stone and Gotllb

i(1975) found that a comblnatlon of” modelllng and spec1f1c

. 1nstructlons fac111tated tralnee performance more than eltherg o
'}f;f!alone.. Dalton (1973) demonstrated that a comblnatlon of |

-3.:"d1dactlc materlal, modelllng, and covert practlce was |

"superlor to readlng materlals alone 1n fa0111tat1ng subJect

"‘;3empathy.pf”iad"" dw SRR R R A
j. The relat1Ve contrlbutlons of modelllng and 1nstpuct§ons'i

'effhave been assessed by a number of 1nvest1gatlons.” Stone\afg\_ ”h
‘:’”;Steln (1978) cons1dered the effects of t1me and order of =
xixi;jmodelllng and 1nstructlons. Results 1ndlcate the relatlve

‘”fijsuperlorlty of the comblned condltLons W1th longer exposurevgfg;hv

L 7
';gtlme fa0111tat1ng the express1on of helplng Skllls.c'

‘J_Uhleman (1976) suggests that the order of presentlng verbal‘fA‘

"?fxconcluslon of the Uhleman 1nvest1gatlon was that tralnees ldf

__:a_who were 1n1t1a11y low 1n 1nterpersonal funCtlonlng learned SR

12

:'"jlnstructlons and modelllng 1nfluences performance., A secondf*':‘f



A

\\

:,and concluded that there were no. dlfferences 1n result

£
"\\\\\suggests that the addltlon of feedback %o- the modelled

13

-2

‘more- when 1nstructlons were presented flrst. ‘Robinson et

al.\(19?8) examlned three medla: wrltten, audlo and v1deo, «

because of the medla of the model. 'A second conclu81on

~ examples had more 1mpact than the model presented alone (p. 251)4;

Perry (1974) separated and assessed the contrlbutlons

of modelllng and 1nstructlons 1n counselor tralnlng. The "A‘

study explored-‘

"( . lg”rwhether empathy was modelled

2. whether detailed instructions about empathy and a
... request to model had’an enhancing. effect upon
.7 empathic behavior of subjects -
. 3. whether repeated modelling dlsplays led to
., increaged.modelling of . empathy -
e M;Aﬁwhethe modelllng and instruction. effécts |
o generallzed to a natural counsellng sess1on.,g”

“The conclu81on that counselor 8 verbal behav1or f j{y.f_
. -

(empathlc reSponses) can be 1nfluenced through the use of

'}modelllng technlques was supported.f The second predlctlon

:filthat hearlng dldactlc 1nformatlon about empathy and belng
;plnstructed to be empathlc would lead to more empathy reSponses
fwas not supported. Those W1th both modelllng and 1nstruct10ns _;f‘”

"7“b}dlsp1ayed the hlghest level of empathy. ngh Ievels oi

‘ifsjmodelled empathy W1th no 1nstructlons reached the same level ~yfi*

i

Abcbut more slowly.' The hlgher level groups d1d not 1mprove

"y;past Level 3 on the Carkhuff scale. Perry suggests that
: T}perhaps an 1mp1101t celllng had been reached by the tralnees

) ':ifW1th regard to the level of empathlc reSponse._ Flnally the

"fgenerallzatlon to the llve 1nterv1ew was not supported.,, ;ﬁ;f-’



S - Jeen N
Modelllng and 1nstruct10ns have not always been g //Nf

effectlve in tralnlng new counselor behav1ors (Perry, 1975.,s'
~1Doster,.1972) Mcgulre et al.. (1975) suggest that the amount

of 1nstructlonal tlme has varled across studles thus maklng

’;ifCOmparlson dlfflcult.t Perry concludes that, in some Studles’ -

1nstruot10ns were perhaps too brlef and general to glve 3 |
| "Jtralnees the amount of guldance requlred. Marlatt (19?0) Lo
found that the amount of 1m1tatlon varled dlrectly W1th thef-
:iamount of task amblgulty experlenced by the tralnee.a o

. Therefore the 81tuatlon (11ve 1nterv1ew, taped or wrltten

"iiresponse) used to measure the newly acqulred Sklll mlght '

"f_:-(1978) assessed the effects of the prlmary components of

-;fthe mlcrocounsellng model.- Forty graduate students 1n

'ssubstantlally affect tralnee performance, and account for S
e the sllght 1ncon81sten01es 1n the research 5 |

Feedback and Practlce - Peters, Cormler and Cormler _’

I .

'counsellng were assigned to one of four treatment condltlons{i’

{-f‘modelllng, modelllng and practlce- modelllng. practlce and

ffeedback and modelllng, PraCtlce’,feedback and remedlatlon.u":f

13

'f’_In the post—treatment role play 1nterv1ew all groups :7,

E’

”7ﬂfperformed eQually well. The 1nvest1gat10n Supports'f-

:;”-ffprev1ously 01ted research 1n Wthh modelllng was found to bei7‘pflgfl

1feffect1ve as a counsellng SklllS tralnlng method.; It does

'i”nﬂnot support the assumptlon that practlce 1s cru01al for

laaSklll development, ;fg_,xwfﬂﬂr

o Stone and Vance (1976) 1nvest1gated the effects of

'fp'three tralnlng components. modelllng, 1nstructlons, and



rehearsal in teachlng helplng‘skllls. Forty—elght subJects
were ass1gned to one of. elght tralnlng groups- representlng
4 all p0831ble factorlal comblnatlons. Analy81s ofgwrltten
'responses 1ndlcates all tralnlng groups 1mproved 1n empathlc
‘communlcat;on.» Interv1ew results revealed that a comblnatlon
of tralnlng varlables fa0111tated empathlc reSponse more o
than each varlable alone.f’j- "‘\ R N | |

| Wallace et al. (1975) comparedefhreeYCunulaflve'mefhodsf
..of teachlng counsellng skllls.“ln”nefhod'one,~Subjeofs wereiw

4
'glven a lecture and a wrltten handout on the counsellng

| f”sklll.v In method tWO, subJects observed a v1deotaped model

”'Vln addltlon to the lecture and the handout In method three,

, _jsubaects were glven lecture, handout, observed v1deotaped

l‘,model, and were glven the opportunlty to practlse and

'*recelve feedback on thelr use of the Sklll. The latter :

':f;'method 1nvolv1ng practlce and feedback, Was found to be

ﬂdv81gn1flcantly more effeotlve than the other methods.f'

0" Toole (1979) con81dered the effects of practlce and

'frdmodelllng 1n teachlng counsellng SklllS._ Subgects who R

fi?,rpartlclpated 1n the practlce tralnlng condltlon were able

'"Vf;to functlon at a hlgher Sklll 1eve1 than no practlce

‘”*;subgects regardless of the mode of the model (wrltten or j hf

'f{giaudlo) 0 Toole s.(1979) 1nvest1gatlon 1s con31stent w1th

b'ijthe flndlngs of Stone and Vance (1976) and Wallace (1975),

:”?”Abut 1n00n31stent W1th those results reported by Peters,_£‘7"5' e

”'ffffCormler and Cormler (1978).g,1;rr*;ufﬁ{*l'lf?;'f(b°rﬂi3}“

o’ Toole (1979) concludes that the study supports the o



-'"T Schuller,_1962) ’ he laboratory has~the purpose of

ﬂf5.reproduc1ng Sltuatlons 1n the fleld or Of 31mulatlng

_1mportance of 1nclud1ng practlce 1n the mlcrocounsellng

| model.* Flnally, 0 Toole (1979) suggests that those modelllngf-f
studles whlch 1nclude a practlce component find support for '
pmodelllng as a tralnlng tool - (Dalton, Sunblad ‘and. Hylbert,a

| 1973) while studies Wthh do - not support the efflcacy of o
.;modelllng (Perry, 19?5) often fall to 1nclude a practlce h"- .fkg'

Coh
15n.Use of the Lanéuagef;;;oratogyl_pﬂ o

A language laboratory 1s an elec_r n1c learnlng

_'component

:faCIllty Wthh enables the pupll to llsten to words; phrases,,“

'or sentences and~to 1m1tate the record there (Wlttllch and

‘eal
' llfe experlence., Such s1mulatlon technlques are rece1v1ng L
N g

'[flncreas1ng 1nterest from edhcators as attentlon 1s dlrected o

. toward creatlon of new 1nstructlonal procedures,‘s1mulatlon

5.:,techn1ques, and 1nstructlonal medla. Slmulatlon allows for

’ ,»a controlled representatlon of a real 31tuat10n (Mlller,'i,f;

"{_1972) The use. of 81mulatlon prov1des students W1th ff

.'ffc.learnlng experlence leadlng up “to the attalnment of

"f;lnstructlonal obJectlves._[j;d’h

Gagne (1968) has stressed that 1nstructlons must be;.

"::ﬁidlrected toward the appllcatlon rather than the a381m11atlon PR

°1of knowledge., %he language laboratory 1s one method of

”'“7ﬁfprov1d1ng appllcatlon of knowledgeﬁexperlence for beglnnlng

_,}fcounsellng students w1thout the apparent dlsadvantages of ;fff7fi

El



'&chapter suggests

"'gyfamenable to tralnlng._ R

U

o N

. real COunsellng s1tuatlons.

The language laboratory has been w1dely accepted in-

"North Amerlca?as a teachlng a1d for . forelgn language

“:learnlng (Hawklns, 1975), but the use of the language [ilﬂI‘
‘:7:.laboratory as a fac1llty for teaohlng counsellng SklllS haS'l"?

'recelved relatlvely llttle attentlon 1n the - research o

uﬁ'llterature. i-

Eustace and Calder (1980) evaluated the effectlveness

"'of flve counsellng SklllS programs presented 1n the language s
er'--labora‘l:ory., The tralnlng program con81dered reflectlon
f content, empathy, open—ended statements, 1mmed1acy and w
_v"especif1C1ty and concreteness.] The program models were;'f:'t'
o 31m11ar to the Calder model deta1led 1n Chapter III. Pre-.ep; "
liIand Postetést measures were taken and rated by Judges on. -
ItCarkhuff's flve p01nt scales° Slgnlflcant dlfferences were.

”.lfnoted 1n all skllls.<_,;ﬂ__‘{$*xh"

L
'

The rev1ew of the 11terature Contalned 1n thls L

a .
i

”efl., gthe communlcatlon sklll of empathy 1s a hlghly

7ljﬁ1mportant component of effectlve helplng, and 1s';;

| of teachlng counsellng skllls such as empathy.’.aqu;j. o

;l_fcrltlcal components of a systematlc tralnlng approach.na.'ffﬁf

B "

T T e
G R

“*"ff2adj}systematlc tralnlng programs are effectlve methods wf35;;&?~_r



ol

e

%
feedback and ppéctice‘are important to skill
»developmentvbup.researéh in the area is-someWhat”
_inconsistent. N [
‘the;ianguage laboratory Canibe»effeétivély adapted

for;use in‘teaching counseling skills,

18
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* CHAPTER III

" METHODOIOGY

Y

';Overview

The purpose of the present 1nvest1gat10n is:

to develop an audlo program u31ng the Calder model, to‘

N teach the communlcatlon sklll of empathlc response.‘

(

ThlS program Wlll ‘be developed 1n such a.manher that

it can be used to supplement gﬁe effects of the flrst

Calder empathy program. .
;'_hto assess the effects of the “two programs when used 1n
_;conqunctlon W1th ‘each other in a language laboratory
| N settlng. Q:; o o o ..
.:;J}B;id'to assess. the effects of dlfferent components of the '
| »xhprogram package.’f\f | | | p
p to obtaln a subJectlve evaluatlon from subaects
- regardlng the empathy tralnlng program.e’

- The present chapter w1ll descrlbe the preparatlon of

- the audlo program. and the method by whlch the program was-i'r

-presented and evaluated.,

Program Design ‘

The present 1nvest1gat10n used audlo programs, in. 11ne

‘ w1th‘the Calder model, for teachlng the communlcatlon sklll‘
‘of.empathrc-respondlng.v The componentsiof-each of the;two

 programs were:

19
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<

1.0 Introductlon - 1~ 2 minutes 1n whlch ‘the subgect is

-:prov1ded W1th a. brlef 1ntroductlon to the Sklll of
-empathlc respondlng, and.lts‘relatlonshlp to client
‘*ﬂexploratlon and understanding. o .
_,Z.TAModelllng L.g mlnutes in whlch the sklll of
empathlc reSpondlng is modelled in a- counsellng '

-TlnterV1ew.

3. -Segmented Modelllng - 4—5 mlnutes 1n Wthh the Sklll

of empathlc reSpondlng is modelled in response to

_1nd1v1dual cllent statements.

.
o

LT 'Practlce and Self—evaluatlon - 7—8 mlnutes 1n whlch ‘

a.the subgect responds tor a serles of s1x cllent

:jstatements.r FolloW1ng the subJect s response the

‘f | _counselor reSponds alIOW1ng‘the subgect to make a _-'
freSponse comparison. .f>_”‘ Y :

The flve—mlnute modelllng seSS1ons were Spontaneous
51nterv1ews 1n whlch the cllent presented problems cons1dered_'
| of 1nterest to the general populatlon.} In Program One, the S
7%cllent was concerned W1th 1nt1macy and 1nterpersonal\_ o
T.relatlonshlps.} In Program Two, the problem focused on N
| employment dlfflculty and Job recognltlon and satlsfactlon..lif'

' capture both the-

meanlng and feellng of the cllent's stat‘ments., To assessvec

_ the effects\of modelllng hlgher levels of empathlc reSponse,pf.'m'

".an effort was made 1n Program Two to 1ncrease the level of
' modelled empathy., The segmented modellxng statements

»TSimilarlY reflected generalveveryday~concerns.‘ Transcrlpts



of’the two programs.are,found in,Appendix I'and II.
-~ To assess the effects of the. program, a series of
‘thlrty cllent statements were developed. The content of
»the statements reflected everyday concerns Whlch would be'
. relevant to the general populatlon.r Statements were ‘

generally brlef and carefully worded 0 keep meanlng as

- clear as pOSS1ble. Thlrty statements were selected and

randomly a331gned to one of flve groups of s1x statements to;

‘be used for assessmentvpurposes. Transcrlpts of the

statements are found in Appendix III.

Research Design o

Twoimethods:of evaluationvwere_uSed.to‘determine‘the
leffectlveness of the program. |
»1.- One half the subgects conducted 11ve 1nterv1ews pre-~

;

tftreatment whlle the other half conducted llve 1nter—

i‘v1ews post—treatment. Pre—»and post—treatment 1nterv1ew

,,j[dlfferences between them, i_f .
2. _A wlthln program analy81s of empathy scores was used

o to determlne where s1gn1f1cant dlfferences occurred.

’,results were scored to determlne 1f there were s1gn1f1cant

21

Vf*“To monltor progress, each subJect reSponded to a set off"

ML S

's1x randomly chosen cllent statements.“ Each dlfferent ,;L

et of six. statements constltuted a test.u Testsjwere_ﬂg

‘admlnlsteredzbtb-;: ~;-~ fo', /;{drih;
“rest I Pre Treatment a :
‘Test II - Conclusion of Program One R
Test III° . Conclusion of review of Program One
‘Test IV -  Conclusion of Program Two o

'li‘Test~V_:7‘ Conc1u31on of rev1ew of Program Two[

Sl . . - .
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Sample and: Setting
vThe 1anguaié laboratory facilities at Red Deer College
were used to. accommodate the two groups of subaects "n‘jl‘
: particfpatfngtln the present 1nvest1gatlon. The investiga-
7~t10n was carrled out. in two sectlons durlng one. day.vn
‘,Subgects\were thlrty flrst year psychology students, twentya f
:fourzfemale and six. male. Slxteen subaects partlclpated 1n :
“one sess1on, fourteen in the second.» None of the subgects |

'“’had partlclpated in any klnd of systematlc empathy tralnlng

. - program. -

-_uEkperimental-PrOCedure NS

‘le', s
Thlrty students were randomly a331gned to elther a _

’;treatment or control group.v Both groups conducted a llve

‘ "gpflve mlnute 1nterv1ew, the treatment group after haV1ng taken _I”

'the treatment the control group before. Thus the effects of

}3a;_the comblned program were tested in a post—test only control 1ftp13]“

‘group de81gn._5 l"'t

‘When all subaects were assembled 1n the ianguage

‘ftlaboratory, br1ef 1nstructlons regardlng the use of the

u'fa0111t1es were presented and opportunlty glven for students S
lto/present questlons concernlng the use of the equlpment.

;_A brlef outllne of the procedure for the total program

"cpp.package was then presented W1th the a1d of a dlagrammatlc

'v[chart on the blackboard.,jff»"

Procedures were 31m11ar to those of Eustace and Calder h“

,(l980) Each subaect had an 1nd1v1dua11zed COmpartment rv.

P



' complete w1th cassette player. mlcrophone, and headset..
Ind1v1dua1 compartments can be controlled elther from the
‘_maln console or by the 1nd1v1dual subgect. Wlth the "
Lexceptlon of the reV1ew perlods, all 1nd1v1dual statlons
t:were controlled from the maln console.7 Subgects were able
=to adgust the volume of thelr own: headset. o |
A dlagrammatlc representatlon of the 1nvest1gatlon 1s
, prOV1ded by Flgure I. Each subject was prOV1ded at the
1nd1v1dual console w1th\two blaﬂk cassettes, one clearly»
: marked as a Test Cassette, the other as a Program CaSSette.-
' To fa0111tate the ratlngs of each subJect's responses, all

'test data were recorded on the Test Cassette. To collect .

pre—treatment test data, all subJects were 1nstructed to

'J'lnsert the Test Cassette 1nto thelr 1nd1v1dual consoles.,:s7"

'fPJInstructlons, and the flrst set of six. cllent statements were

| \played from the maln console and recorded on’ 1nd1v1dual

‘_efconsoles. Follow1ng each’statement there was a flfteen -

24

7§,second pause 1n Wthh the subJect responded to the statement\'l»TA

whlle 81multaneously recordlng the reSponse on the 1nd1v1dual

:test tape. At the conclu31on of the Pre—test (Test I),r-,
'wt‘jsubaeots were 1nstructed to 1nsert 1nd1VIdual Program Tapes.

| “*».Program One was . then completed as descrlbed folIOW1ng whlch

'*.Test Cassettes were 1nserted for the collectlon of data for

"_fTest II.‘ Subaects were then 1nstructed to relnsert Program
o One and were glv-- a’ ten mlnute free review perlod.‘ At the

Vg-conclu31on of the rev1ew of Program One, data for Test III

h were collected on each test tape." Program TWO was then

“<
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presented and a s1m11ar procedure was followed for the v

- rev1ew and collectlon of data for Tests IV and V. Follow1ng ‘

\the completmon of the last test subJects COmpleted the

subJectlve evaluatlon questlonnalres prov1dedf Total

ntreatment tlme w1th the exolu31on of the llve 1nterv1ews was

/‘\

'apprOX1mater one nour.

’Definifionrand'MeaSurementxofAEmpathy.f

For the purposes of thls study empathy is deflned as;

}:A"A sen81t1v1ty to. the other person s current feellngs and the_j
Tifpverbal fa01llty to communlcate thls understandlng 1n a .
dj-nlanguage attuned to- those feellngs" (Truax and Carkhuff
1967, . 46).

Carkhuff (1969) deve10ped a commonly used ratlng scale'

‘whlch deflnes empathy at five dlfferent levels. -Carkhuff'

'scale 1s 1ncluded as Appendlx III.

Level 1 -'response of oounselor to cllent elther does -
- not attend to, .or detracts 81gn1flcantly from '
(V-the cllent's statement.,; :

;.Levelbzd—fcounselor reSponds to some obv1ous aspect of
.. .client's communication, . but does so in 4 way

26"

-'which notlceably subtracts from the orlglnal ;~">'

: “nustatement.»_v

| '“,fLevel,jf—‘counselor s reSponse is. essentlally 1nter-

e changeable with the orlglnal statement made
'_j.by the cllent.m-‘ : . , S

"sisiévéii4fQICOunselor S response adds notlceably to the L

- .expression of client in that the counselor -
. .expresses feelings at a level deeper ‘than. the
- client was 1n1t1ally able o express.‘-i-- :

S o the feellng and meanlng of the cllent'
’statement.;; e , ,

"?dv'pLéVe1?5?—'the counselor adds 81gn1flcantly and accurately_;;t



- The Carkhuff scale focuses on the counselor 5. actual response
.rather than upon h1s 1ntentlons or attltude.-."Communlcatlon
',eof empathy" is 00ns1dered to- be the essentlal variable 1n?’ '
"determlnlng whether or not the other person reallzes he is
i belng understood (Carkhuff,v1969) |
| The purpose of the empathy tralnlng program was to

'-'teach the communlcatlon sklll of empathlc respondlng as ..

27

'gadeflned and to assess program effectlveness by measurlng the -

development of the Sklll accordlng to the Carkhuff model.

‘Training:of_Judgesv

hree 1ndependent Judges skllled 1n the use- of the
dCarkhuff scale assessed the data prov1ded by the present
1'_1nvest1gat10n° Data was - arranged so that Judges were not
Q.

‘_1aware of whlch test was belng scored. One rater was a

pract1S1ng counselor whose graduate thes1s was 1n the area

;ffwho was’ tralned 1n the use of the Carkhuff scale by a student

%;e'of Carkhuff whlle the thlrd rater was a 8001al Serv1ce f”'

':;graduate who had been tralned, 1n a counsellng class, by the

l:fgtauthor 1n the use of the Carkhuff scale, and who had alsol,

'thworked 1n a counsellng Settlng under the superv1s1on Of "v

‘ftJudge 1.‘ A short serles of sample cllent statements were :f

fscored by the raters to assure rellablllty w1th results

| l‘japprox1mat1ng 100% rellabllltY-- TO faCllltate a more

'5‘accurate assessment of sub.}ect reSponses, leVElS of 0 5

'V*':kiwere 1ncluded in the Ca_rkhuff model outllned. Eioh

"7:fof empatﬁy tralnlng, the second Judge was the present author /f““-‘




| 28

Selection of Clients

) and post—treatment 1nterv1ews.‘ The confederate cllents were

second year college students who were famlllar w1th ba81c ‘

"l

‘.icounsellng technlques and had partlclpated in prev1ous role -

-.,'play experlences.' Problems were chosen Whlch reflected P ﬂdf'

_everyday concerns and cllents were 1nstructed to prov1de B

. tralnees w1th 31m11ar openlng statements.

AThreevconfederate”clientsﬁconddcted‘thevpreéfreatment o



vt7;,rto ‘the va

ﬂ'transcrl.

'CHAPTER IV
'eihESULTs

This chapter will present the Null Hypotheses and the

| ,.-results of the analys1s of the data gathered by the present

: 1nvest1gatlon. A one way analys1s of variance was completed

- on the rated results of the pre— and post—treatment 1nter—-

views to test the effects of the total program. A one way
oanalyS1s of varlance W1th repeated measures was used to
: determlne if. any development had occurred from the programs -
-.used as outllned 1n Chapter III. A Newman Keuls test was
"-used to determlne at Wthh p01nts in the program 81gn1f1cant
' Y

hdlfferences 1n the level of empathlc reSponse occurred

'level of - s1gn flcance of less than O 5 was conSIdered .

AfgtheCesiu oot the Null Hypotheses.

gijeliability'Of-Raters ”]'

\d;Bé : Calhoun (1977) suggest that the method Wthh :
. is used reasure the communlcatlon of empathy 1s cr1t10al
ty of the studles._ Ratlngs of llve, taped or.

er31ons of theraplst performance made by thlrd

‘””~jy»party raters.appear to relate more strongly than do other :”t.

}empathy assessment systems to therapeutlc process and outcomeft-;

tf_ﬂvarlables (Kurtz and Grummon, 1972)

In the present 1nvest1gatlon, three 1ndependent thlrd

"prarty raters were hlghly skllled 1n the use of the Garkhuff

vf?“_fmodel and had a rellablllty of O 98.‘ ThlS was computed u51ng
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. a formula for 1ntra3udge rellablllty (Ferguson, 1971) 'The_
) '1ntra3udge rellablllty is the mean correlatlon between eachv Tg"

, of~the_three Judges ratings and.the mean of thelr:ratlngs

for each rated response.

NullﬁHypotheses

- Null vaothe31s I: There w1ll be no s1gn1flcant dlfference,l
ﬂbetween the rated levels of empathy durlng the llve pre-

'“treatment and post—treatment 1nterv1ews. |

‘,;Null vaothes1s II There will be no 81gn1flcant dlfference -

-
S %

‘among the dlfferent measures of empathy taken at flve

/

dlfferent stages w1th1n the 1nstructlonal program.

Analyses.of;Data‘j‘.-_;tg'T‘ ,\."“ |

A one way‘analys1s of varlance was used to test Null
.Hypothes1s I Wthh states ,There Wlll be no s1gn1f1cant
'°1‘ dlfference between the rated levels of empathy durlng the ;l
if{llve pre-treatment and post—treatment 1nterv1ews., | i
The analys1s of varlance 1ndlcated that there was a

u‘2s1gn1flcant dlfferenoe between the group means, thus the

'ijull HypotheS1s was regected; Accordlng to the Carkhuffo; T

p"it_scale, the tralnees have cons1derably 1mproved thelr ablllty

:to make empathlc reSponses. In the pre—treatment 1nterv1ew

' }the subgects' average level of empathlc response was a U ‘»u;~: L

1ng of 1 40 (S D.;— .19)1,1ndlcat1ng that they essentlally

t”fd;dld not attend to, or detracted from*the statements of the ;Qd;*'i""

,;;g{°011ent.‘ The post—1nterv1ew results (level 2 28 W1th a S D.;ff,fjfpfe




o = 17) 1nd1cate that the subgects reSponded to some obv1ous

‘; ‘?-e%‘f‘x.‘
LY

- post—test assessment of change._'~

»aSpects of the cllent s response, although they generally
fell short of, an 1nterchangeable or Level 3 response.
'_However in view. of the extremely short one hour tralnlng /
-:perlod relatlve to 1onger, more tradltlonal tralnlng
wdprdgrams,,subgects demonstrated a 31gn1f10ant change in therr
fablllty to respond in an empathlc manner.; Table 2( )

‘ ﬁlncludes the means and standard dev1at10ns, whlle Table

'2(b) prov1des the sources of varlance for the pre—test to‘-"

' Tabie Z(a)kff

Means and Standard Dev1atlons of Empathy Scores
Pre and Post Treatment lee Interv1ews

N

——— ———

B ',( .

PRE TREATMENT

T - e e —_—
s —————
Q

POST TREATMENT :

‘o

5RM@ wﬂ£SDaT;f¢;?ng&*a' SDwmm”

lii;riiuth?:fliy:1Qi§TiTiffxnsfngfs’£T2;ég*i;f;?alefuxéT?tashf;;Q“ﬁi'
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' Table 2(b)

\Summary of Analysis of Variance. for

K\E - Pre and Post Program Ihterviews
- Sources. ‘.“ Ms af = f i' P
. X ;) . ’ N ! N : B
group . 5.9t - 1 173,95 .00
error = W03 - 28 |

- the Null

A one Way analys1s of varlance w1th repeated measures )//%

and a Newman Keuls test was used to test Null Hypothes1s II

)

,whlch states- There Wlll be no 81gn1f1cant dlfference among
“ the dlfferent measures of empathy taken at five dlfferent

ﬂ;stages W1th1n the 1nstructlonal program. The analy81s of

varlance and the Newman Keuls 1ndlcated that there 1s a

3::

81gn1f1cant dlfference between the means of all test

)

\ L
comblnaﬁigns except between Test 4 and Test 5 Thereforeﬂrj

ypothe31s was regected in all cases with the

. exception of between Test 4 and Test 5 where 1t was=

supported. In other words, subgects showed 1mpro@bment

between

1,  Test I (Pre—Treatment) and Test II (Conclu81on of

Program One)

| 2, Test II (Conclu31on of Program One) and Test III

(Concluslon of'review of Program One)

#3.  Test.IIT (Conclusmn of review of Program One) and
- & Test IV (Conclu81on of Program Two) :




RN

~N

Although(subjectslcontinued‘to grow on theLaVerage between

- Test IV (Conclusion of Program TWO) and Test V (Conclusion

u'statistically‘Significant

. found 1n'Table 3(b).

C o,

of reviéw of Program Two) ;

and standard deV1at10ns for each test s1tuat10n.

‘the amount of growth was not
‘ Table 3(a) 1noludeS~the means'l

The summary

-

of the analy81s of varlance for repeated measures can be

The percentage of subaects reachlng

partlcular levels of empathy throughout the testlng process

‘is shown in Table 3(c).

/

' At the.conclus;onvof»Test ITI (Conclusion*ofgreview'of.'

* Program.One)-70%'of;suhjectS'had reached ah‘empathy‘response

level of 2, 5

At the COnClusion'cf'Program Two the'number.

, 1'of subJects reachlng level 2,5 had 1ncreased to 90%,

lndlcatlng that Program TWO had been effectlve in. ra131ng

 Means and’ Standard Deviations

,Language@LabOratoryvTeSts,

the empathy level for an addltlonal 26 7% of the tralnees. -

v
eEst T | mesr 1 | mEsv1rr | mest v | mestv
Mean SD | Mean~ SD |Mean = SD Mean‘ 'SD | Mean SD
1.16° 15| 2.37 .67 |2.62 .s56|2.87 .18 2.94 .23
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‘Table 3(b)

Summary of Analysis of Vafiancelfor‘
Language Laboratory Tests

Sbureeef‘ | © Ms S af - £ . p

between people st 29
within people .. .62 120 S
treatments. 15,66 4 . 158.47 000
'eresidual if . .09 - .116i' R ‘
v-totel o S 3 .

~¢551;A3<c)

Percentage of SubJects Reachlng
leferent Empathy Levels

3'Empathy~LeveifeTest 1 'Test;II TestSIIIJfTesf IV Test V.
R R R R T

- 1.0, 100.0 ”ioo;oie- 100.0  100.0 = 100, o”"
1.5 _V‘ 3.3 80.0 {933 . 100.0  100. 0
2,0 0.0 60.0  83.3 . 100.0  100.0
2.5 0.0 467 70,0 96.7 - 93.3
3.0 0.0 7 13.3 16,7 43,3 - 60.0
3.5 0,0 0.0 0,0 0.0 . 0.0
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A

Subjegtive Evaluations |

At the conclus1on of the program 1n the language

' laboratory each subJect was asked to complete an evaluatlon B

of the tralnlng program. Subgects were asked Wthh parts of_’

‘ the program were - the most effectlve, .and least effectlve, in

gaining mastery of the Sklll of empathlc respondlng. Elghty

percent of the reSpondents 1ndlcated that the segmented

modelllng examples, and the segmented modelllng with subgect_

part1c1patlon were “the most effeot1Ve components of the

program.l The ‘balance of the subaects who answered the

questlon 1ndlcated that they found the cllent-counselor

.' 1nterv1ew the most effectlve part of the program. There was;_fy

llttle agreement ‘among subgects as to what part of the -

program they found least effeotlve.ﬁ ReSponses 1ncluded

'"the examples";,ﬁthe flrst test because I didn' t have a clue .

what to say"- "the longer 1nterv1ew";'"the part I couldn t

w}hear"j "trylng to respond 1n too short a tlme "the

rev1ews"»'"my own responses ? In response to thls questlon,

‘h many students left 1t blank or answered "1t was all very

effect1ve"~ | h' | | | R o
Subgects were asked about Wthh partsvof the programs

- were rev1ewed 1n the allotted tlme, and how much of the t1me -

Was used. Durlng the free reV1éw perlods, seventy percent

of ‘the respondents rev1ewed the segmented modelllng

component Other subaects 1ndlcated - none",_"the 1nter—h‘

V1eW"‘~"I Jumped all over",‘"everythlng", "the 1ntroductlon

Of the rev1ew perlod allotted flfty percent of respondents

PRI
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1ndlcated they had used the entlre portlon of’ the tlme,
lw1th the balance of subJects indicating varylng amounts of
tlme from "nqne" to "9, 5 mlnutes | |

SubJects were generally supportlve of the program and

many expressed haV1ng enJOyed the process. Suggestlons for |

"rlmprov1ng the program were extremely varled w1th 11tt1e

00n81stent 1nformatlon. Suggestlons 1ncluded "longer -
'1ntroduct10n", "less tlme for giving response", "more tlme
for g1v1ng_response ,."shorter.;nterv1ews", and “more o
-;examples".;A
~ Discussion

- lee Interv1ew Testlng } |

| In the llve 1nterv1ew testlng, there was a s1gn1f1cant

. _1ncrease between the pre treatment 1nterv1ew and the post— ';
:treatment 1nterv1ew., The rated level of the post—treatment
hlnterV1ew fell below the empathy 1evel of the Language »

- Laboratory Test 5 (2 93 1n the 1anguage laboratory as"

.compared to 2 28 1n the post—treatment 1nterV1ew) Subaects

'ftdld not malntaln the level of empathlc reSponse 1n the llve

zlnterv1ew Marlatt (19?0) 1ndlcated that the amount of -

- ﬂ}jlmltatlon that occurred was affected dlrectly by the amount o

ufof task amblgulty experlenced by the subJect It 1s

E }suggested that subgects found greater task amblgulty W1th1n S

‘pthe unstructured 1nterv1ew, and thereln used a varlety of

communlcatlon technlques other than that of empathlc
; \



. Table 3 1nd1cates the percentage of subJeCtS reaChlng “?%%

Language Laboratory Tests 1 9

 The results 1nd1cate that the programs were effectlvejf
' 1n‘1ncrea81ng the level of subaect empathy in the one hour
<treatment perlod. There was a contlnuous 1ncrease in the
rated leVel of empathy from Language Laboratory Test I

-through Language Laboratory Test 5. The largest 1ncrease

. occurred between Test 1 and Test 2, or after the completlon |
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1::of Program_One. Gradually smaller 1ncreases occurred between

wall other tests.‘ leferences.were 51gn1flcant in all casess
o w1th the exceptlon of between Test b and Test 5. R
} p Although subgects were exposed to a ‘higher level of
tempathy in. Program TWO, they dld not 1ncrease the level of
:fempathlc reSponse above an 1nterchangeable 1evel Perry
‘(19?b) concluded that subJects who heard hlgher 1evels of

'”modelled empathy d1d not 1ncrease 1n the demonstrated level

- of empathlc response. It was suggested that an 1mp11c1t
’*pcelllng had been reached. Level 3 statements are con51dered f

o ;essentlally 1nterchangeable W1th helper statements -

'_(Carkhuff, 1969) : ReSponses hlgher than Level 3 are more

".1nterpret1ve 1n nature and are more dlfflcult to make..”

_ndlfferent levels of empathlc respondlng throughout/the ;‘f‘,;qf'

: fprogram..,;»*l,_ ‘:;'-*j'.’f v___ri*; 1.‘///Y



CHAPTER V
SUMMARY AND CONCLUSIONS
»This.chapter'will'presentla'brief‘summary of'the'study
‘and results, its limitations and suggestions for future
"programs'and:research; I | ‘
o Summary

,h The present study was de31gned to 1nvest1gate the
ffects of a two part empathy tra1n1ng program, and the
o effects of reV1ew on the acqulsltlon of the communlcatlon :
‘sklll of empathlc respondlng. | | |
i Thlrty flrst year psychology students partlclpated 1n

the: study uS1ng language laboratory fa0111t1es. One half
‘the total number of subJects conducted a- 11ve tape recorded ‘
».1nterv1ew pre treatment,vone half the subgects conducted a'

Tllve 1nterv1ew post-treatment.. Treatment COns1sted of two -

: jtwenty mlnute self 1nstructlonal tapes used in- the language

"laboratory, 1n addltlon to ten mlnute rev1ew perlods follOWJngﬂ~'

"*fﬁeach of the two part empathy program SUbJeCtS progress

) was monltored by a serles of flve tests admlnlstered pre,j';?l:“r"

,ifdurlng, and post—treatment

SubJect s response to. cllent statements as well as

.ahlilnteereW data were collected and rated by three 1ndependent

Judges., Empathy ratlngs showed a- s1gn1f1cant 1ncrease from
(2 B )

pre—}to post—treatment 1nterv1ews, and a s1gn1flcant R

. 1mprOVement throughout the language laboratory testlng

.4
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process, with the exceptfon of betWeen the.final'two tests.

D
Limitations

}There were a number 6F limitationsuto be noted in the ‘1

'gpresent 1nvest1gat10n. Flrst the present study was carrled
out w1th students enrolled in a general psychology course, | ¥~f;-tf
~'rather than w1th students enrolled in-a counsellng course or .

program Secondly, the process was monltored for each

"‘subJect by ratlng reSponses made and recorded in the language

"*evaluatlons of pre- and post—treatment 1nterv1ew performance

f>.‘pmod1f1ed form of the group language laboratory, can. be
- ~_]tra1nees were not allowed to rev1ew thelr pre- and post-test’ff:h’

'gfl;real practlce they would have access to these statements

laboratory.1 The nature of the 1anguage laboratory may have .

affected “the quallty of the subJect s response.. Thlrd the

,~gwas-made on the bas1s of analogue 1nterV1ews. Fourthly, 1n

group learnlng, the 1nd1v1dual student must malntaln par w1th
_'the entlre group,_therefore there 1s no opportunlty for :
'1nd1V1dual dlfference 1n galnlng competence in the Sklll.‘“ i' | ';- i
"fgWhen used 1nd1V1dually language laboratory fa01llt1es, or a
;adapted to the 1nd1v1dual.w In conduotlng the study the ‘

tfresponses as they were collected for program evaluatlon.scln}

'7:«whlch should enhance the effects of practlﬁe

'“,‘Ilei¢ationsvifr”

The present study has clearly demonstrated that the l=f”

‘ry_communlcatlon sk111 of reSpondlng empathlcally can be taughtf*fﬁ




"{fapproprlate modelllng examples prov1ded

in a relatlvely short perlod of t1me u51ng language

: laboratory fac111t1es. Tradltlonal methods of teachlng the

Sklll of empathlc reSponse have used much longer perlods of

tlme and in many cases have been less adept at deve10p1ng |

'the sklll. It appears that the Calder model 1s a hlghly

t

”~efflclent method for establlshlng an 1nterchangeable level

of empathlc response.

The method however, does not work equally effectlvely

' prlor tralnlng, -a few partlclpahts had very low entry skllls
'fas demonstrated on ‘the pre—test and did- not 1mprove thelr y*
-flevel of empathlc response to- that of the maJorlty of the |
-rsub é/ts.4 Although the numbers weré few 1t 1s suggested

.r/‘

’could 1nvest1gate the use of a more modlfled program W1th ‘
: 1ncreased emphas1s on the amount of 1nstructlons proV1ded

*-and a more. exp11C1t explanatlon of the behav1or belng

modelled

Further research could also develop second programs to'

'”*fffvspe01flc populatlons. Programs could be developed for

fftarget groups such as nur31ng, teachlng, etc ) w1th |

Lo

3 for all subJects. Although none of the subJects had recelved;n'

,7that these subgects mlght beneflt from a. longer 1nstructlonal o

'*iperlod W1th more. 31mply stated dlrectlons._ Further research p .

'”;ilnvestlgate the effects of rev1ew on other counsellng sklllsfbp‘;f'5

'5~ﬂ;F1nally._the present programs could be modlfled for use w1th _nf‘}
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PROGRAM ONE

The purpoée of this program is to teach the communication

skill of responding empathically. This particular counseling
skill has been found by practising counselors to be effective
when paired with other skills and an appropriate counseling
attitude. The program will center on teaching you hew to
. respond in an empathic manner. It is hoped that by mastering
‘the skill you will be making a significant step in becoming a
more effective counselor. During this program, you will -be
" asked to make a recording of what is said on the tape as well

as the responses that you make. You will De able to use this
recording for further review and practice. In order to assess

how good you are at responding empathically, you are. asked to
make your best empathic response to the client statements that
will follow. You will be given fifteen seconds .in which to
respond to each of six different client statements. ‘In making
your response, try and capture in your statement the total
meaning and feeling of what has been said. 'A%t the end of the
program, you will be given a similar task to assess,your =
improvement. You will soon hear the firsi client's statement.

The \program which follows will take about twenty minutes.
_Listen closely and follow along with the exercises. . You are
to hear a counselor in a brief session with a client. In the
counseling session, the counselor will respond to thé client -
%n an empathic manner. Notice how the counselor tries to
‘capture the total meaning of what the client has said. By
responding in this fashion, he demonstrates that he is with
the client and moves them into 'a deeper exploration of their
‘problem. &" N T PR

C1: *I don't know, I'd really like to be able to run my own -
1ife, you know. ' I'd like to be able to predict what is
going to happen to me; what is going to happen -to other

4t

people, instead of always feeling that I'm just a victim,

‘Cb;'vYou'd\iiké;to§feel that you have more controllover'what ;f}

happens to you, to make you, feel a little more in

control, having a little.more'power'overfwhatfgoés on.

“¢l: I'd like to learn how to get along with people, not -

. just.in a superficial sense, but how to feel intimate -
with somebody. I'd like to get married some time, no?t

, right now, but I'd like to be able to feel I can do

* - that; that's really something I would like to learn.

_Co: You want to be close to .people, you want to get close
to one or two other people. It's sort of important
right now, but it's kind of scary to get that ‘close.

Cl: zYéa, it seems like ifpthey'find 6ut about thé real me,
" then they won't want any more.to do with me.

LU
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Co: Unless you wear some kind .of a mask, you're afraid
- Dbeople won't like you. They won't like you if they.
see the part of you that you don't show very often.
Cl: Yea, I don't know. I used to think that I was afraid
of hurting other people and that's why9§\¥ept them
~away, but maybe I'm just scared for myself? Maybe I'm
afraid that the pain is going to get worse?

 yourself and how. you might feel and how are you going

to control that, -

Co: Uhm. You're really afraid'to‘1ét»yoursélf~go,_to be

Cl: Yea, that's true, and T guess the other thing is I
really donft know how'you get}clqse‘to sonebody.

Co: .Without overwhelming them or without getting Hurt 5
' yourself, = o o . _ S

- Cl: Overwhelming, yea, that's a really good word because

’ sometimes I think of myself as either clinging too much,
and I really don't want that to happen. And, I think

~wow, if T really started to like somebody, maybe I'd .

. just always want to be with them and maybe I'd just
"stifle them, you know.. = . = o

Co: You're afraid'you might"driVe them'éway, because yqu .
- ~cared so much'andQWanted'tp_do things with them.

Cl: Yea, I don't know. I see other people, .like married
' people, *and “they look.so happy together and- they know
what to. expect frbm'each_otheriand\things like that and
1 think, gee, you know I!d;really_like'that, T

Co: It[makestyou'féei‘feélly ldnély.When you see other -
o peopleygettingvalong alright. Why not me? - Why can't

1 do.that?p_v

Cl: Yea, yea, why not me? That's true, I don't know. T
don't know if it's me, o{}jf‘itfs‘other people. I'm
sure there are .things ab
-~ that keeps them at a distance:

out me that drive people away f."

49

Co: You're really questioning yourself, and every time you . -

~don't get along with somebody, or they see the

~ differences, you've lost ‘confidence the next timeJWhén,:1 

~you go to meet somebody.
- In the counseling session, the counselor att

with the client capturing the content and feelings of the
client, statement. .Notice'how,this_empathie,understandihg, ,

helped the client to delve more deeply into their problem,

-~ You will now hear fivefclientystatements. After each o
~statement%}the_counselpr will give an appropriate response,

o

Y

empts to stay




50
~ responding empathically to the feelings and cahtent,éf the

client statement. See if you can think of an appropriate
response. '

Cl: I don't know what to do. I put everything I had into
"it and I still failed., What are people going to think? °

Co:'1¥oufre‘reélly{discouraged; you tried your best and you.
think people will see it as a failure, ' '

Cl: Well, I really like my new job, but I sure hope my new
' bossdeesn't'tprn out to be like the last one.

Co: Ydu{pe‘really afraid that:ybur‘bOSS might‘spoil what

. 'could turn out to be a really good job. - o

Cl:- I wish I could get married but it's just th%t'L;feél'
I.can't trust him.":“ o ‘ L -

Co: You'fe afraid‘tb'truqt people,;yOu're.afraid you might
gey hurt. ' o R : ' .

Cl: .I'm,just;running'out of“ideas, they used~to‘come't0'mé
So easily, but ever since the accident . el L

Co: You're really afraid that the accidentmight have *
' caused some damage. You can't think of things, the.
way you used to be able to.” - - e

T2

" "Cl: I know I should go, but I just don't want to sit there
- . @nd pretend that I'm happy. - IR e

Co: One part of you would'anlly'like,to go,'but you
. definitely don't want to have to pretend you're
something you're not. You don't want to have to-
pretend you're having;a good,timeiiijoufre-not.

| better, I feel like my hard

C1l: I'm really feeling a lot b

Coi  So yduﬁﬁe‘féa¥1y‘epcduragéd;f fpufrthappyJWith'whétj :
- . yau've been able toado..,'~‘iuj T
, Youfaré-how'going to hear a series of client statements. -
‘Following each statement, there will be a fifteen second

- pause during which you are to make 3 response - responding o

 empathically to what the client has said. After you have

“been given time for your response, you will hear the response -
that the counselor made. Compare your response to that of

the counselor. ~Perhaps yours is better. - Remember to
~ concentrate on giving empathic regponses; capturing the total
. meaning and feeling of what the client has said, = -




»

Cl: People kept saying that I couldn t succeed but I sure
: showed them. . v

Co: You really showed them. You really showed‘them that"'
you could do it. E _ ‘ ‘

S ' ‘ o

Cl: I don t know why I spend so much time f1x1ng the place
"up when in a matter of mlnutes they make it look llke.
;-a shambles. L ; :

Co: It really is frustrating o do all that work ‘and then

S haVe it all messed up.

Cl: - I really feel good.. For that moment everybody ‘was
- ,frlends.w I never thought I d see it happen.

" Co: It 5 really great seelng everybody get along You'just
" wish it would happen more often. L T .

Cl: After all those years of work I flnally got some L
R recognltlon.

o ‘Co:r_It feels gOOd gettlng the recognltlon, even though
'1t was late in comlng.," .

Cl: I don t understand they have these rldlculous bellefs
- but the more I confront them, the more rldlculous they
‘ n‘become. v L e e

' Co: You're really frustrated hav1ng to deal W1th people .
, vwho Just won' t face reallty. N‘, S RS

~Cl:-,He sald he was g01ng to do all those thlngs, but I
:',fknow a week from now. nothlng Wlll be_done.__-- _

’ Cbi'gIt makes you really angry the way he promlses you |
SRR thlngs and then he doesn t carry them out ’ AR o
L ”Ci!j*I m really ‘tired of all thls“talklng in 01rcles.,'Whenel,v5y |
.o are you g01ng to. tell me what to” do?" : _a N TR

" Co: You seem to be getting really angry. YOU Want ‘some

g ,concrete dlrectlon.rg e R e
"~ The program w1ll end w1th you belng gaven the chance to \4*
reSpond with empathic’ understandlng to. s1xkd1fferent cllent
statements. Try to do as good a job as possible as your \\~';‘l*
"response, will demonstrate how well you have mastered the

-~ skill. Remember, try to respond with empathic understandlng\

Lo to each of the 81x dlfferent cllent statements. . c \\\\
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 PROGRAM TWQ o

The following program is the second in a two part series

dealing’with the communication skills of responding empathically,

As indicated in the first program, the skill of empathic
response has been demonstrated to be an effective counseling
tool. When the counselor responds empathically to the
client's statements, he demonstrates. that he is with the
client and the client is led into a deeper exploration and
awareness of the problem. The program which follows will
take about fifteen minutes. You will first hear an exerpt
from a counselor client interchange. Note how the counselor

- attempts to capture the meaning and feeling of what the client
is saying. PR - R I VA

Cl: I'm really getting upset, my great new job just isn;t‘lﬁ
. turning out the way I expected. . ‘ ' o
Co: You really had some good ‘expectations of the job and .
} it's sure;disappointingi%hg3<things didn't turn out

- like that._ - T : - - e
: Cl& .it éhre‘is.vaoulknow,'it's'nbt that theré's'a iof bfi
’ work to do, it just seems like .I can't even get-that
done, - o : o o SR

Co: It's really frustrating that no matter how much work

you try and put in-you just can't finish even though O

* you think. that you should be able to.

" Cl: Yea, and even if I do get it done, somebody will come
- - along and give me some more work and I don't think .

- they notice I had done the other work in the first place.

Co: You'd really like to get some kind of recognition for
doing a good job at what you've done instead of just
- having'more work piled on.. - .. o 0T

Cl: Yea, there's so many people there that I'm sure that
- “even if I'didn

that either.

~ Co: It's like you're a number, like you do your thing and
'~ . nobody notices whether you do it or you don't do it.

 You just wish you got some of that special recognition.

ftadqihalf‘the”Work they}wQu1dn}t_hotige‘jy :'

o Cigf Yéé; and that Makes'mé méd;fyod-khoW}tthefefare so-ff5f'9“”

many people there that you think they'd at least .~ =~

- notice when I did.sgmethingvextra)Special.,»“

 Co: You do that extra special job, and you're just waiting .
~that, heh maybe.theyfll’npticeyit,'and_they;oyerlookjit;‘ R



‘"-counselor wil1-attempt to capture the meaning and feeling - - )

AT

‘ 54 :

Cl;,'Yea,“they_sure do, and I'm so discouraged. I thought
a that this job was something_that,somebOQg would come
along and notice. : o : . . :

Co: S0 your hopes were reafly up, you thought that:this“job e
- Was where you'd get that recognition and -now you -didn't \
- get it and you're wondering if it's even possible to

get 1t in another one. ” R ) o

Cl: Yeay and it's really disappointing: When I thought
‘ about how this job would start, I can't believe it,

 Co: You'd really like to have that recognition, it really -
‘  hurts that you don't get it. o o o

Clr' Yea, it sure does. Maybe it‘s because of'soﬂe of the
- people, maybe I should .look for a different job, a

different place; ‘Something.

Co: Yéu're thinking now that yéu're'just;né?er”gqing,tb
© V'get it here, that you just better look elsewhere to
get that. LT T T T T

Cl: Yea, and is that ever frustrating. Wheh'I'thinkfabouf\,>_ i
) the time I spent just looking for this job, and now I
find it and I'm upset about it. . . = e e e

Cd:;:Uhm.um,.it‘makes{you;?ngryJthaffyouﬁve SPént‘alllthis
: ‘time and it just hasn't turned out. You get mad at
those people.- = IRER TR :

~.Cl: I sure do, maybe it'S'just'thegwhole‘System.;‘If people .
<~ Just understood there were individuals and that we have

some~rights;7hMaybé that's what the whole thing is.

~"Co: You're mad, and.it{s‘ﬁdtfjust*people,-it{sftne'wnoie‘
-»ysystqmlyou'dv1ike.to gi?e_up'Qn,‘youﬂre sQ.frustrated

S withit.

- You will nowfhéarifiVEiCiiehf stéféméh%sfto”whiqhgfhé_ L
counselor;will.make;an'empathic*reSponSe. Again, the .~

. k & “1:\'.

e T

:fﬂinyeacg_statemeht;f*HOW,would:you“respond7to‘each of the” .= =x7/
ﬂclient-statementS?:gHow,wOuld.ygur,resppnse‘cqmpare{to,thaﬁ,_f; o
-' mC1{-HI’ve“beéﬁ waitingffdr thiS'a~Yéryfldhgﬁtimé};ahd;ﬁOW[f-.,f; q 5
% it's finally happened, I'm not.so sure it's for the ~  ~ . '
'   Co}f;You5ersbft of dedering}‘*Yoﬁ'fhink fhatfall7&ohrU;'ﬁj_‘,
. waiting is sort of 'in‘vain, Maybe you -just wasted =~ .~
L L e |



CO

Cl:
Co:

Cl:

. h CO;-‘
Cl:

' COI': |
. -:‘everythlng work out 1 0%

b.Cl:

CQ:

A nowhere.

You think it's useless to continue;,that’we're just

“You w1sh that you could just let yourself g0, forget '
' about all- those things and just relax. '

55

Why don't we just settle it? This has been going on =
for months and months and we're gettlng ‘absolutely \y- -

going around in circles. You just want the final
answer right now. ' : o

I'm so tense all the'tlme. It's impossible forvme
to Just relax. and be myself ‘

It was absolutely perfect down to the last detall
It could not have been better. ,

It's really great. It really feels good to have '

I m not g01ng to give in. agaln. I ve done it many
‘a-tlmes in the past and look what it got me. -

'You re not g01ng to be caught qulttlng short thls tlme.

_You W1ll now. hear a series of cllent statements. FollOW1ng,

each statement, theré will be a fifteen second pause during

which you are asked to make an empathic response to the ‘

client. statement "After you have been given time to make
your response, you will hear the response made by the

~ counselor to the same client. statement. Compare your

response to- that of the counselor. :

. Cl:
o C_(.)'.,: :
| S to look foollsh

) P

.;whdle day together w1thout one. argument

A : " ST

She seems - to take everythlng more serlously than I d1d

,and always ended up maklng me look bad

You re sort of upset that you re always the one made

'The trouble is that I partly belleve ‘him, but I ve $
ijelleved h1m before and he let me down.v SR e

1‘fYou re dlsapp01nted : You don t thlnk you can really AP
*.;ftrust h1m any . more._;, L

I can't tell you how beautlful it was. We spent the:hf'

’_Q-It s really great You Just w1sh you could haye morej;fjfﬂif”t
‘j“days 11ke that... R R A ,:f'"

" It's so hard to believe. They keep telllng me. that 1 »j}ffff?}f
;vvcan do whatever I want to. o -

e oot rmiae e [ T ST
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Co: Evenxthough_yOUr friends keep telliﬁg you you can be
' what ‘you want, you don't really believe it, you donf§

‘think that's the way it will end up.

g

Cl: 1 feit‘so_foolish.' I-kneW £he'answer, but it just'left"'

\ . me as soon as I asked the question. ‘

Coé/fYoulfelt really'émbarrasséd that you knew the answer .

but. just couldn't get the words.

Cl: Tt's complétely-outVOf my hands. There's nothing I can

- do about it and I don't like the feeling. - -

Co: You sort of feel totally hopeless that ‘things are going

S to»happen;tovyou“no matter what you do.

o R o - L { T

'Cl: © T didn't think thihgs could go so well. All the years’

~ of money and sacrifice have finally paid off. R

*Co;v;Ypu;ré'réally happy}td,séé'sbﬁebbdy Who‘s_WOfkéd,SO -

-_fhard_finallyrget»their_just,reward. ' .

'The'program wil1;édd witﬁ'you»béing given the Opporfunity to

 ',]respond in an empathic manner to six client statements, In
. each statement, try and capture:the meaning and feeling of

“each client statement.

e S
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- ‘second person.

EMPATHIC UNDERSTANDING IN INTERPERSONAL PROCESSES:
- A SCALE FOR MEASUREMENT |

Level 1

e

‘ The verbal and behavioral expressions of the first
person either do'not attend 1o’ or detract significantly from
the verbal and behavioral expressions of the second person(s) -
in that they communicate significantly less of the second '
person’s feelings than the second.person has communicated
himself. = S S | R
Examples: The first person communicates no awareness of .
, even the most obvious, expressed surface feelings =
of the second person. The first person .may be
bored or uninterested or simply operating from a
_preconceived .frame of reference which totally )
“ex¢ludes that:of the other person(s).

1 In summary, the first person does everything but express
- fhat he is listening, understanding, or being sensitive to

o pVen'the'feelings of the other person in such a way as-to :
detract significantly from the communications of- the second

L person.

. Level 2 | |
,Whilefthe'firSt fersoh fespondetofthevexpressed feé1ings

of the second person(s), he does so in such a way that he
subtracts noticeable effect from the“communicatigns of the

- Examples: The first person may communicate some awareness - -
: ~of obvious surface feelings of the second person,
but his communications drain off a level of :the
- affect and distort the level of meaning.. The ' -
first person may communicate his.own’'ideas of what

. may be‘goingﬁon;_butjthese-arewnot_¢ongruent~with

‘tneféxpressions'Qf'the‘secohd[persong_

o ‘.In~sdmmary,jthe&firstfﬁérSOn’tendsfto1féépondfto7pthérx
-, than what-the,seconq persQnfis“ggpressing'orVindicatingq S

person in. response

"f”fiTﬁefékpfeééiéns of}thé first ‘fbffhef'-lﬁ*

 expressed feelings of the second person(s) are essentially =

_  ~’interchahgeablefWith]thoséfof,the,Second perSOhfin;that»theyﬂHvﬂ;f*ﬁi

' Examples: The first person responds with accurate under- . i

"' gtanding of the surface feelings.of ‘the second

. person but may not respond -to or méy_misigterpretj SRR

_ ‘the deeper feelings.



_ In summary, the first person is responding so as to -
neither subtract from nor add to the expressions of the -
second person; but he does not respond accurately to how

~that person really feels beneath the surface feelings.
- Level 3 constitutes the minimal level of facilitative

~ interpersonal functioning.

Level b

The responses of the first person add noticeably to -
the expressions. of the'.second :-person(s) in such a way as to
express feelings a level deeper than the second perSon‘wasﬁ o

~able to express himself. - ‘ e L
‘Examples: - ‘The facilitator communicates his understanding of
- the expressions of the second person at a level .
~deéper than they were expressed, and thus enables
the_second person to experience and/or express -
fee¢lings he.was unable to express previously.

: I summary, the fagilitator's,résponses;add deeper
- feelings and meaning to the expressions of the second person.

e

b

[N

- Level'5 .
. The first person's responses add significantly to the
- feeling and meaning of the expressions of ‘the second. S
"person%s) in such a way as to (1) accurately express feeling
levels below what ‘the. person himself was able to ‘expréss or
(2) in ‘the event of ongoing deep self-exploration on the
+.vsecond person's part, to be fully with him in his deepest
~ Examples: ' The facilitator responds with accuracy to all of '
o e the person's deeper as well as surface feelings. -
He is "together" with the second person or . L
. "tuned in" on his wave length.  The facilitator =
 and the other person might proceed together to @B -
o eXplOre-preViQUSly.uﬁexplcred”areag-of‘humanf BT
~"existence. = oo e

. In summary, the facilitator is responding with a full

'f;”éWareneSS3ofhho;theQOthergpersoK:iszand}h,comprehenSiVeLaﬂdfy
accurate empathic understanding of his deepest feelings. .



