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ABSTRACT . .

~

" test, all involving the TSCS, were arranged for both classeé'.

This study measures:and records the self-regard of hiéh school

students who had completeci a Perspectives for Living course. This

, course (PFL) was designed to fo{ster and encourage a greater under-

(. } .
standing of self, b&th independent and;'interdependent in relationships

w_ithvothers. This program_actﬁ'Vely supl;orts t.h.e 'prvemise fhat e,'mq- a
tional growt}; can be ach.iel\’re'd through’ ;ducation. t

The present study is an attempt to assess thefsuééeés of that
cou:rsga'from two approagh.es;‘ fiist}y a traditional.empix.-ical‘ sj'tu‘dy, ’an.dl/

secondly the recford_ed experiences of those who both taught and took

the course.
.The research is bas‘et'i upon the question, xs there an:Aa‘tt’ituc‘li‘n‘aVl
change7toward'c>.ne".s self—conceﬁt experiencea by those studg'nt.'s who .
compl_efe the PFL course at tﬁe high school level. N
Two groupsof; thirty—féur students each we re: Ai-n‘;volved-i'xyl v‘the 3

: \ ‘ o
research. Each group, -a separate class, was enrolled in the PFL

course over a five I'nohth._,semester of study. The Tennessee Self';,:‘.,

y

Concept Scale (TSCS) was administered as a measure of sel'f-ésteerﬁ" s
i . . : G- 'fq..;&

of these PFL students. To ascertain whether an increase of self- y

est.e.em was realized, a pre-test, a post-test and a delayed (po:é;t-'po‘st).%'

o

Bl

A

|

The TSCS resﬁlts were s_taf'zstically analyzed by é th-W?yi;,, o

analysis of variance, with one of the factors as.repeated measures.
_ v . , SRR

iv

I

5
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TR

The results revealed that there Were no sxgmflcant deferences between

"the two groups ot students.

- the TSCS measurements.,

Not were” there*any sxgmfxcant~chfferences

. apparent when checkmg whej:hex the time that the TSCS was admm-‘ ’
. "‘y1stered had an effect on the student groups. .- Furthermore there were

‘no si'gnificant i-nteractign effects between the group's and the tirriihg of

7

Foo

- Students and staff were_\}'i_d.eotaped in the pfo'c‘:ess of takiqg-the ‘

course and evidence is brought forward of their spontaneous asseés-

N

ment of the experience. The pos'i'tiv.e assessment they gave the course

- and the positive effects**it:ha'd on self-concept are Wi’tnes:sed to.:

The.contrast between the empi'rica'l findings of no differéhce and

the enthusiasm of thé students' assessment is examined, and possible /
avenues for examining this discrepancy are explored. ‘
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CHAPTER I

INTRODUCTION

!

G ene,nél_Er,oblem

4

r

The author has taught a course entitled '"Perspectives for L‘fiiri,ng‘l|

at the high school level fpr'tﬁe last nine years, ‘F)T.he course was

_ yt(:iesigned to meet the ‘expe_rienxt‘iallneeds o}f students‘ in de\{eloping

* communication 'éatterns With family and friénds, in becom.ing movre
:a'wai'e of self ahd self ~identity, | in examining .the whole quést.:ion of
vhuman sexuality.-ahd en‘abiing f:hem vi‘:o thin.k’throug.h and makevde(‘?isions

‘for themselvés related to this subject, in looking ahead to preparétion

for marriage, examining various procedures in child rearing, thinking

T
/ . .

about responsible parenting and thén following /alee\i'élo‘pmental paiji.tern B
tracing an individual from conception through life with its crisis
‘junctures,,'to‘one's eventual dea.t‘h. |

Formal clas.srcorn teaching c;n-involve two aspects. of learniing;
content and process. An emphaéis for a 'content" oriented subjec:}!c
would follow a traditional teaching model of transmitting 'idjeas. frém
the teache» to hi.sv cllass'of stgdents. :ﬁsually acaderr}ic subjecf.s ‘are .
strhuctured.this'v'vay\.‘- An émphasis'fdr a ”proc.ess” dirested subject
would fully involve the t.ea}cher-ar.l.d .grf)iip of studepﬁs'in activia inter-
action with each other, sharing ideas,. expressir-lg feelings and
eﬁiofions and developing a climate'c;f trust and feépéct_ fqr each other
éo that the group members could move from a“c'ognitive level to an

1%



\
affective level. In this designation ''education'' is interpreted as a
dynamic learning process--the process of being and becomihng in
relation to others. Learning is living and living is learning and the

associative concept of ''living education'' is intentional.

The reactioﬁs which the author has had as the teacher of this
subject havq been very positive. The intent of this study is to examine
whether or not the course leaves an e-ff;ct on those students who have
enrolled in PFL c}as/se s. The effect will be 1;1e'asure'd‘in terms of
feelings one has abox.zt seﬁ. If the PFL courée dqes generate an effect
on the students who register; it is expec_téd that the studentsf feeliné
of ""self'" will become more positive. The Tenﬁessé‘e Self Conéei)t
Scale (Fitts, ‘1964),“113.5 used as an instrument to‘mea.sure t.h'e expected

change of self concept.

The Pe rs‘pective"s for Living Program '

4

The .Ed.monton Public Sch-ool Board gave its perrhi.s sion, with

some reservaﬁon, .for a course entitled Perspectives for Living to be
taught in*Edmonton schpois. The number of schools involved in
‘teaching the course has e)vcvpanded from three p{'gh schools in 1971, to
the p‘reéent where PFL is being taught throughout the Edmonton Public .
School Boa'rci system. A rationale for this course is as follows:

. ... the individual is of primary importance.

. and ... therefore the main goal of education

must be self-actualization--this is the devel-

" oping and using of one's capacities in a way

" ‘that is satisfying, both to one's self and to his
relationship with others and the environment,



This was proéosed by the N-12 Education Task Force prelimin-
ary report to the Commission on Educational Planning to the Alberta.
Teachers Association, in February 1971.

\

Apparent Need for the Course

{ ‘
\ . '
\ The author was among a group of teachers who believed there was

\

an urgent need for a course such as Perspectives for Living. It was
-thought that it would be one way to serve an educational need which

appears to have developed in the evolution of our culture. In this

designation, Neducation' is interpréted as a dynamic learning process--
‘the process of being and becoxﬁing in relation to others. The c‘:ontentbf
. this educational process is the individual human being. " The cohtlent_ of

life, like the content of Perépectives for L.iving'Education,‘- is uniqué to

«

each individual participant. The term "perspectives' implies fﬁe‘
P P persp P -

existence of and therefore the need to'integrate, appreciate and:
evaluate--many points of view, many meaningful relationships, many
experiences in living, and much knowledge to be subjected to judgment.

These are the means by which the individual becomes truly human and

' X3 . ' :
as a result of which he derives his life style and value system. The

individual learns tha’t_tigeré are o.ther pefép.ectiveé for living és'well as
| his own. )

~ The term "pérspectives” h;s significance t{oo' in relétioq to-the
kind of eé’ucatién "efnvis“agcle.d foxl this program., It moves'#way from thg

single discipline approach, yet integra{:es..the perspectives, the

expertise, the experience, and training specific to a wide variety of



educational disciplines as they impinge on pe rsonal living and huma
development.

The author views the classroom as a reservoir of potential--

human potential, To tap this vast supply of human resource’is a

| c}}allengé which faces each educator in contact with students. What is
" the most effective means of fostering growfh anci development of this
student potential?. |
Traditionally ‘teaching has emphasized that the primary role of
the educator is to transrﬁit informétion-;encograginé the mastery qf
specific subject content, In this system t‘1t1e roie of the feacher and .
student were. cleafly defined, sometimes rigid, and at times imper-
sonal, Recéntly tberg has been a shift from content to process., -
',I‘hrovugh pfocess teaéhing the individual learn; how to use the r_esourcé‘s
available and then appiyl them to Icohtent afeas that aré perspnally or
. soc.:ially' relevant, C.er’ltral 1;0 thi,s educational expeti-ence is the
: err.lphla‘sis on the personal g,;‘owth of. tile individual. ATli'le goal is .to
teach the ;stgdent how to understadnd, dlrect anvd develop himself. This
receﬁt éhi‘ft of emphasis has begn deVeioped-b& a group‘of__nhur_nanistvic
é_xist_ent‘ial e’duc:;xti_on theorists, Whoar}e how refe'rfed to as the "tﬁird |
‘ fo-rée I This third forcv:e"I rriovement in psycholo-g'y and educ.a’cibonA, ,hés‘ ‘
its basis in Maslow's theory of personalitj} and grdwth., |
Growfh ;nd development are influenced from it;x/o main sources:’
: 'he'rg'dity .(natu‘ré‘)’a\p.c.i envi‘lrpn.rne_nt (nurture). The eﬁvironment deter-

mines the development within the limits set by heredity. Psyéhologj'sts



have long debated the issue of the significance of each. Education
4 : ‘ A

though can have no impact on the heredity factor but'it can addreés‘it- '

self to the environmental issues. ''Education environments can help

the student grow and’%velop as fully as possible; to l‘the extent of his

potentialifie s'' (Mann, 1972),

Borton (1970) states that "'an education without the unde rstanding

of self is simply training in an irrelevant accumulation of facts and
theories" (p._‘fyii). A student must learn the 'proce‘sses for coping with
his concerns about his inner self and the outer world. Further to this

Borton writevs the fellowing: J
By strebsing the relation between process and
concerns, it should be possible to make school
as relevant, involving, and joyful as the lear-
ning each of us experienced when we were
infants first discovering ourselves and our

. surround1ngs. (p. vn) S N
How then#is the environment. _created whereby process education

is facilitated and both coghitive and embt_ibnal. growth occurs? One -

area of the huxna.n potential movement which addresses itself to this

question is Transactional Analysis. - Basic to this theory is the belief .
L d

" that »indivAid‘uals'_a're born with eve rything they need to gi‘ew and develop‘

. K . ! . \
in healthy ways (Hai&{\oevitz, 1975), Particular experiences may

hinder or even stop tl'}i,s growth but within a nurvturi'ng environment
\ : . ' . L :

individuals may reclaim their natural potential ghd .ex'peri'enc"e tl_l"le.i.r‘

unique potency. T

A very important feature of-th_is course is the climate of the

P

=3



§

‘classréom.  From the very beginning these classes are encouraged to

develop a ‘safe and respectful climate in which students can work

through their feelings and decisions-~-in essence a co-operative climate.
By experiencing a warm and sharing atmosphere the students.are

invited to self-disclose and share their feelings and ideas, knowing

w1th others

_ where he i

2

that they are each dccepted for who they are and ye‘spectec'l for what

they think, and their expression of that opinion. The author is of the

-

. opinion that there are course subjects at the high school level which

are only'éoncerned with the cognitive approach, and pay little heed to i

personal needs of the student. Often students gene rally don't know the

names of fellow students as people. Initially it was appalling to ob- -

<

s

serve the inability of new "PF L' students to express per‘sohal ideas or -

. feelings related to human interaction subj-ects.' As the time paésed it

was exciting to observe the noticeable improvement of many students’ ‘
in their a:bility to more meaningfully communicate with their fellow
students and to more ;effectively inter.ré_zlate with each other. - -

PFL Education is the process and knowlevdge\which allows the

individual to become more educated about himself as a unique indi-

S

-vidual, and also become more educated in all reciprocal relationships

"hi'ch will profoundly'irifluéricé what he .ac#uall‘y doeé ’

‘tl:l.r(')ugh(‘)ut lifetime. The course does attempt to meet the individual

emotionally, .soc;ialiy, and intellectﬁallly; and wﬂi help him

.
’

clarify and understand that position.

As /Dab rowski contends in his theory of positive d‘ivvsintegfation,
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students in the expe“rié'nce of education have to be exposed to dbfficult”

=

v,

T

i

A

. oo * o . . ) . @
or trying 'expei-ience"s,. . By so, doing fthéy lexperjefice what he labels a

the possibility of reinte-

R

T, 21 . . .
disintegrating experience, which provide
- . T 2 ;

grating at a higher level of pe rsonality 'func‘tioﬁing.” In’the PFL

L]

‘or with the teacher in private. - . : T

‘to that point.

2 program students sometimes have to cope with a death in the family,

an unexpéc':ted~ pregnancy, a b{'eak'—up with a;fboyfrié'nd, or emotionally

“

upsetting '_circu:mst»anc'es, which can be discussed’either openly in class,

A PFIL Course Objective

Throughout fché course,. it is: ve Ty evidenf that v‘alue's education
assumes ’é. prominent role.” The ‘cour‘:éev is co'r.xcerned with what the- )
indi\‘ri‘dual strives for ideally,. knowing .f:hat throdgiﬁ learnihg one
develops‘a va.luin'g process and a set of va;1u¢s by which he. '1iv_e,s.. We
know fﬁat one's v.alue séructure, despite 4onev's. (in)’ébiiity éo’ express‘ it
in verbal terms; does- determine the‘ directio;rl, kind ;rid intensity of
hig behavior; as affect it mo'tii(at-es ;:>ofgnikti6'n and v;‘/ill.b< " The Perspect'i'ves A

4 ’ ’ ) .
fo;- Living 'coujrse_is intent in helping each individual identify ahd
consoiidgte hié value positidn to help und.erst"an-ci ;Jvl"w’he acts or feels -
in a ce rtaih ‘way. It accepts that each individ'uail‘mus‘t' hqlé values %vith{

b

whi'chihe is comfo-:zile and which are cOggruenf with his life experience .

The Human Relations-Affect Orientation on the PF L Courée '

\ .

Thé'author thoroughly enjoyed teaching this 'course and appreci-

“ated and valued the relationships which developed amongst the students

[
LI _\
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and with the teacher as the facilitator for the course. The students __—
are encouraged to actively participate in the course and the benefits of |

so doing were irery apparent. I sensed a vibrancy ax}d enthusiasm
| | 4 . »

‘developing ‘as interpersonal effectiveness was realized by those in the o

class. Also thete was a sense of cameraderie evident-amongst-the
. N M . N -

o~

students as the"(;iass niov:e'd through the five month sefh’e ster.
Comments often expressed were: '_'Why_’_difln't I have a course ‘iiké
this'VSOOner.'.',or "I think every student in Hax'-ry Ainlay High School
4shc‘)‘u.1d enroll in this PFL course, ‘I.'ve_ n‘evervbeen expo,s‘ed to such
. meani';ig.ful andlselt;-o;ightéd -infcéx‘:l'naftiori in‘ school befb're‘.” :"‘Is thére
another couréé availa'ple’, like "thi‘s‘ ohe ! | |
- 'Tl}e authori‘is of the opinion that such a learning process as

' Perspectiiréé,fo‘r Living encourages and do_e’s_fdster a ﬁérsonal'growthj

for the students involved in the program. Too, he is convinced that °

tHe students experienced the aims and objectives of the. '®hird force'
psychology which states in part:
that individuals are, able to grow to greater
* health; can increa'se the range and flexibility
of their behaviour; have a capacity for crea-
L ting solutions, even, though functioning
i 'normally!' can learn to function with even
A . greater én_]oyment and effectiveness and are.
able to transcend their average' 11V1ng hab1ts.

(Peavy, 1973, P 75)

'

T
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CHAPTER II
AN HISTORICAL REV_IEW‘OF_ RELATED THEORY

, Introduction of Terms Self—g)nlcépt and Self-esteem -

A-considerable-po rtion-of-this- c-hapfe—r—-WilLéoﬁ c—ent»rate—upon—-di-sé- '

cussions which trace the evolution.and usa_ge of the three terms, which

illustrate the simil_ai_'ities and differences in the theo,fei:ical .approaches -
~ applied to them over the years. ‘ N

-

‘Categorizing self-esteem as a subset of _self;conception'raise s
two qué¢stions in particﬁlar:‘
g t .

1) "what is the nature of self ‘vand self_-cl:o.ncept, __afndr.

SE o . o ‘ ) b
2)  what part of self-conce‘pt'is _s'elf-esteem?,

Wells and Marwell (1976) comrnent that self seems to be one of

those parts Wh.lCh because of its ubxqu.tty and 1ndlspen51b111ty, is" -/;l

"V1rtu.a11y 1mposs1b1e exther to dl.S(CZ.I‘d oF speCLfy unambxguously. They. .
. \\ 1\ . . BRI

beheve the part of the confusxon thh the Word comes from eve ryday .
_appli'cation of it as a fi'equent s'ynonym' for'pe r-son, - personahty and

; somethes body, "and thh thls layman's blurnng of definition sp1111ng
v % N : TR
over into psycholog}* as wel],;. Gordon Alporte S (196 1) deflmtlon '
. L L
' pbroyid.es» some inSighfful pe r__spectwe to he_lp__ cope with thl_s co_.n_fusmn,‘.j ’.

. He writes: . | BT o

' The self is something of which we are imme-=
-diately aware. We think of it as the warm,
- private region of our life. As such'it plays a
) critical part in our consciousness (a concept
: ‘broader than self), in our personahty (2
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L oA— o ' . : N
‘concept broader’than consciousness), and in
our orgamsm (a concept broader than person- -
ality). Thus it is some kind of core in our , o
being. And yet it is not a constant core! - R
 (p. 110) ‘ ' IR T o

Wells and ‘Ma-:rWellv(_197*6)_‘pre_se.nt a more. technical vi‘,evsf,' pro- -

of "personality'' which consists of reflexive or self-conscious cogni-

~ tions and behaviors.‘ Arlsing trorn‘Jarne's' ;('1890) views' of the '.s,elf;as;'.

‘agent and self.-as-object, jthey p'ropose'that’.the bz’tsi_“’c properties .

ascribed to the self would be that it isa reflexive,‘ ‘'social 'pro’ce’ss.b» o

Aside from these basic prope_rtie_s, fhowever? ,they‘.convce.de_ that the‘f N

..coneeptualization of self can vary in numerous ways.

. With reference to self-esteem, one can begin by saying that this =~
partfcular expressi_on is generally_cons'idered a'theoretical construcé
. : D4 .

that is a component yof the large’r’,term "self concept " Wh.l.Ch in turn is -

' .one aspect of "sel_f n both of Wthh are hypothet1cal constructs (Wells &

¢

Marwell 1976;”' Wylle,' l974).~ ~An’ analysls of s‘e»lf--esteem pre_s'up'pqses_»-‘

-an understandlng of the self and self concept 1f one is to understand

h. = : .} .1

how the te rm is understood today. vAnoth’er point of‘v_iew‘ is _to‘recog}: v

Tw

' nize tha_t_ many of the issues’ first raised in discussions of 'self and

_..'se'l'_f'_-concept have in.-fluenced“'current'views of self-'esteern. . " ;

\‘

Wells and Marwell (1976) elaborate upon four features related to

the use of self esteem today

| 1) L "Self—e_Steem"_as a’ ter.m“is very p'opula‘r-‘.today'{ and‘ is used" g

'..,to ekplain a variety of behavroral p_henorn’ena.‘ "Ij‘hey.'wo.uld agree with

i

posing that self "“b‘e‘,‘se'e‘n—a:'S“a*s pec 'i‘a‘li‘z ed-cognitive-or-be havioral-aspe ct- ——
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W}lrvlibe (1974) who says that self-esteem has bee_n linked to almost:eyery

variable at one time or another.

2) As a’-conoeptual 'tool; s‘evlvf-v-esteernhas been employed by a

VNG

wide range of theoretical perspectives and is a key idea in many of its

: appro’aches.

. 3) . ’Behavioral_phenomena' are-i.nv‘olved'wh‘ichbfa'.re presurnably

unde rstood and perhaps manipulatable the reby‘ nnaking ba rticular N

. portions of it amenable to empirical c'ohﬁrmation‘ or rejection. . )

4) ‘Lastly, as noted earlier,,vseif-es'teernfis. a -de’cepti\-},e_l_"'y- slip-

bing ,t;pncept abontwhich. .the.re ‘i.‘s.a good .de‘alv of confusion'and’dis-

.agreement;

McC'ra‘n'dall =(1_97 6) eonclnsiver st'ate‘s ‘that the re_’is no standard*
operatronal def1n1t1on of self esteem. Therefore, before an exarmt

atxon of the research of self .csteem, some of the dlscussxons related

| - to_ it Will be studied,‘ _attempti'ng’to' identify im'portant_‘issues 'and to

g endeavor,to clarify and. t'o‘dete'rmine'-What's ,:being talked abont.-.

The author thlnks an overview tracklng the evolu’clon of the three'

-

o terms would be helpful Gergen (1971) outlmes the two pr1mary

reasons for studymg the self (and by 1mp11cat10n self- concept and self—’_

: ‘_'v,esteem) The f1rst of these is 1dent1ty. Arising,fro'm the ancient

v

. 1dlom '”Know thysel.f i Gergen thmks that the way a- man conceives of

. hirhself irifluences both what'he 'chooses_ to do' “and What he'expects of -

11fe., Furthermore, for one to knowgus 1dent1ty is to ‘more fully under—

stand the meamng of h1s past and the potent1a1 for hxs future. s
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what feelings an individual should have about oneself,” and how one |

. The second reason centers upon self-evaluation which questions .

should value self. "Gergexl',men‘tions that over the 'centu;-ies,' the =
pendulum has swung back and fqrth‘vbetwe'én.thdse who would question

) h_al.ppine"s S. .

self,l,oy,é_gahd_f,ho_s_e;whp__b‘aligv‘e it __t6 be 'cfucial- to hum

v

4

Most of the research on self-esteem has been based upon the premise

that‘th.é"'person's evaluation or ‘esteem of himself, plays a kéy role in

:deterpﬁ.hing his‘fbli:hvavii’vor. Much of'what‘a"person does an) the ndanﬁér
- ih,iyhich He. ;ioe s itis pr’eéume.d_‘tb beé dgpe.r;tl-e‘;nf', upbf; .hi_s,‘se'l.f—es"c’eem.
:The autholvri of thi_s stﬁdy"ig tia.s.Pecially ixitei"eg‘te_:d‘ivn‘ thlS pa’rticula.r 1d§a -
o ,}.Whilg t};efé_ a;;'t.ek _p.ro‘bably _oéh;r_ re.aso'r‘ls\a“s W;all, bthe‘s‘e‘z‘v’a_-re'vt_he'. o
' .m;a,in Qﬁeé’." .The se 1n turn hé?é _pfozﬁﬁtéd‘ tlrflo_‘s"e'peop.lé ihtfé'"re stgd in

: undé _'r's.tand“ingv the ‘i)"r‘qcie_s_‘sf;és‘ of mental lv'ieafltl'i_‘and a‘djﬁ.stl.:i'nent, andln ’

- human social interaction to pursue study in these areas: ..

. Before exarnihing the other issues, the mar.me.xf.i{f which these

terms have been ,dévélope_d-axﬁd used by some of-,t_he."pr‘om_inent ’vché‘,o,r’i.‘st's

will now be examined, -

’Historical and Theoretical B'é.ckg‘r-bﬁhd"-

a.

B riéfv'Qve"rvi‘ng
I;ile '-id:t'e; of 's_e]f and sel.felcqncé‘p’tfha.s Bdth’ 'hi:"st.ori.‘c':fé‘l val.hdv I_no:cjlern‘

sxgmflcance. v The i'de_a' of a ”pSYCth” agent wmchcontrols, gmdes

and réé;i'éte's :6uf behavwrhas ‘bee“n::‘a‘_ subJectof kéép' ‘i'lx_llte rest t.ohianv S

throughout the anpé.ls of timé._- ‘ Cvenf‘uriés ag;)', : the"Gf“eéksv;, - partmu- ERE

: l_a'riy An stotle, distinguished bvetw“eenbthé 'physiéal ‘and no;;.-ph};si'cal _ |



-

Taspects of the human being“(Gergenf 1971). Religious writérs haye

alls'o acknowledged the inner self in referring to the soul, which is -
‘centr_alb to the idea of the non-physical existence. ".‘Though not precise-

ly defined, this ‘notion Had much in coramon with what later theorists

. meant by\""se]f." - When the concept of soul v{ra's'so prevalent in

[

Christian theological thought,' its use in scientific thinking gradually
pha"sed away.
'Rene Descarte’.s" well known expression "I think, therefore I am,"

introduced -some 2000 year_s after Aristotle's concept of "I," the

I

Lelbmtz, {-Iobbes, Splnoza, Hume, Locke, Kant James and John ‘

v

Stuart Mill (Gergen 1971) focussed upon 1deas such as the dxst1nct10n _

between'mlnd and body, “the nature,ofhuman experlence, and under- _ v

~

~ standing the existence of mind became -incorporated and~central totheir'

hilOsophical thinking'. ’I‘he early psychology whlch stemmed from thls ‘

:._'based upon se]_f reports or‘ J.ntrospectlon. The notron of self wh1ch

'-centered_upbn'the person_'s expe‘rie'nce of-one"s body _Was- int_roduce’dvby' '

Y

~_the '-"ihtro'specti'oni'sts'."‘ However with the infldenti-al theorizing of

‘i’/ .

:Williall'n Jal"hes. .(‘1'390 1892) at the turn of the century, thls restr1cted S

f_.v1ew Was abandoned (Gergen, 1971) Both.Jame»s who is g’ene-rally' '

REERN

B rega@ed as the earhest self psychologls\t and C A Cooley had a Wlde

: ‘followrng unt11 the emergence of the behav1orlsts in the early 1900's. :

Nyl

)

‘ think_ing,’ ‘cognizing entity, became a direct predecessor of the concept °

of self Ln psychology..' I:ater phildSophers,‘ such people as Bverk_ely, S

_ .phllosoph).cal th1nk1ng was malnly a psychology of personal exper1ence .
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Thxs group of psychologxsts were at the forefront in psycholdgxcal ,

"

>

: th1nk1ng until the '1930's, when interest in mental phenomena/de/cﬁéwkd. ‘

However, clinical pSychologists experlenced that this behavxortstm

model was too restricted to account for the phenomena they observed.

.

As Freudian, neo-Freudian and Ge stalt¢theories became more popular,
4 oo | »

th.e‘ihte rest in the self experienced a resurgence and many theories
and'app.roa‘ches.~-were &eveloped. ’

."I‘odey, while tlbt;"ali th.e_theqrist.s‘find it neces'sa"'ry to diseués

_ the netion o*f\self or self—concept (Evans, 1968), for manythe_orists if
t.}_le vi:éw or perception the ind";viduetl ‘hae of himﬁself is txet the single
mos’téimpottant human attribute, it is at least a very critical veriable.'
Mpeople see the self-viewing process as often being the key“,‘te
. *undefst'andin.g'the' nume rbué puzzvlin"g behaviorai events displayed by
.each person (Hall & Llndzey, 1970) ' '. s

3

" As it is not the intent of this summary to mention all the theorists.
_'.,bwtlo‘ foctls'ttpon the self and self'-c'or_lcept, by selecting sc;tne of ttle more
. .p'rorhinent. theortsts, .an understandihg both. ef the 'evoiutipn of the te'rms

"‘and an avs‘/areness of t}telr appheatlon today may be reahzed-—-—ttlus
‘ ‘er.i'suring‘a better undereta‘r’xdigg’ of- self and self-eeteem. The next
'se.ction vwiyll‘exé.mi:ne the >e_v_olution of the medern _\'riew‘s, be,_ginning thh v

‘William James.

Wiliiam Jame s.‘ '

" Jarﬁe‘s; the first of the modern self psychologists, said that, in

its widest possible sense ... a man's self is-the sum total of all that he

o’
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‘can call hits (James, 1890, p. 291). This self was divided into three

paxlts: a) its .constituents, b) the feelings and emotions they arouse--

self feelings, and c) the actioﬁs which they prompt--self seeking and

selfr-preseijvation. The constituents, in turn, could be further divided '

into: 1) thevEmpiri_cal Self (the Me) and 2) what James c_ailed the Pure

.Ego, (the I) (James, 1890, p. 292).

The erﬁpiri;:al Self was co'm.pc;sed of:

1) the material Me referri}ig to the person's bbdy, lhié pos~
seséiohs, ‘his family, and all rr}ate rial things with Which he might feel
a sense of unity,

2)‘ the socfal Me refef?ing' to the rec,ogﬁition which' the person -
received f.rom (‘)ther‘ people, -

3). the -spirit.ua’l Me, which seems ~-'co refer to the individuél' s,

awareness-of his own mental processes, '"To think ourselves as thinkers"

 (James, 1890, p. 296).

The Pure Ego is what the __-p_hilosophe-rs refer to as that ''pure

principal of personal identity' fJames, 1890, p. 330).

- The two main aspects .of 'self which James identified, the

Empirical Self and the Pure Ego, have been referred to in many ways'A

»

by oi:hers, the most common onés'bei'ng ""the knower'' and the known.'

Theorists both before and after James have tended to™focus on only one,

- or the other ofithevse aspects (Ge:gen, 1971). James him-selﬁ 'ackhow-_

" ledged the theoretical dichdtomy but fhaihéained that these two

phenbmeha were really not separate, but rather belonged to a single
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y
phenomenon, the "stream of cansciousnéss,' in which images, emo-
" tions and sensations constantly flowed (James, 1890). One could view
‘ this stream of consciousness in different ways though.

One could choose to study the person's attitudes and feelings

. about oneself, exp"érientialiy. - This was described as self askhown,
;elf- as iject, or ‘as the object ‘pronovun ine,. sinﬁe -it. reflects the
"p’é'i:-s‘c>n"s evaluatiqpé, perceptions, feeiings and_;attitude-s of oneself as
an object. Thus in this sense, the self'is what the pérson thinks of
hirhself. | |

Or, the self could be viewed as;' a group of péycholbgical pro-~
c’es,'ses w.hilch éovern béhaviof and adjustment, "One éould examine
this ét-ream' of consciousness by searching for I?Ws or pri?lciples

:gOvé rning its geperation from moment to_rﬁomé;ltﬂ Mentai proces‘sv

"~co‘~uld be seen la‘ts- self as kﬁbwer, ‘the .jvudging"_ thought or thinkef, or
si_rnply{alms i:he subject pronoun I, 'i-Iowever, for Jameé,' although hei
saw the diéhbtomy he c‘onsid‘e-red these' as discriminated aséécfs of the
same phenomenon, the stream of'cpnsciousnes.s (Gefgéh, 1971: Hall &

 Lindzey, . 1970). | |

a , 'vMo.d‘ern writers still éc‘knov&fledge this dicho't.omy'. Hall and

ILir;&ze‘y (1979) suggeét that as thes\e; ‘t‘\';vo‘ irieWs é)f self are so c.omple..t*e..
lly différent, it would be better 1l:ol have separate fefms for théfn'-,
pefhaps.son;lefhirig like "'self" ba‘nd "égo.” ‘I-.’Iow'ever, ‘the'y% note th'at

- while in fact this has bee1"1 dbne!, thbé use':vof‘}‘fv:err‘ns is so inéonsi_stent

| that thefé.is still much .c.oxv'x‘fusion today (p. 5 16).
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With regard to self-esteem, for James, the extent to which
people experienced successes determined their self-esteem, although‘
. . / . N

this was not described as some sort of stable self-evaluation, but

rather as a barometer which ''rises and falls from one day to another"

.

(James, 1890, p. 307).

The Behaviorlsts ' o _ - | o ’

As Wylie (.19'74) points out, while these'theories were dom.inatmﬂ :
R the scene during‘ the second, third and fourth decades’ of the‘ZOth>; '
century, constrncts concerning the se]_f:d.id-. not 'receive much attention.
She refers to Hilgard (1949)wvho pointed out that 'lmentali.Stic"
constructs such as self- concept were an anathema to most beha.vmrlsts.

B Im'tially', the behaviorists were quite pe rsuaSive. They offered
' stat15t1ca1 results from h1gh1y controlled 1aboratory condltu\)ns that LU/
could bé duphcated consxstently from one 1aboratory to the next They
concentrated on the mampulatlon and control of external stlmull and -
methods of preci'sel;r measuring olbservable heha(rior, rather than
strnggli_ng to estahlish a'te rminoloéy for the subjec_tifre world.

How’ever,‘ other theories began t-o lreceive' attentio_n when‘ the : '
behavioristi.c clinicians b:e'gan to expe:rience _difficulties_iexpla_ining the
'phenomena .which th'e;h Ob;erved. As Wy‘lie"(l974) note s,"this rnixing
of approaches 1mp11ed the p0551b111ty of fu51ng general psychologmal
theorles of cogmtlon and motlvatlon with the psychoanalytlc theorles

ongmatmgnn the clinic. While it is true as Hall and L1ndzey (1970)

state that most theoret1ca1 Lssues 1n psychology have been’ debated
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within.the framework of learning theory, it is also true that within the
last three decades, almost all the theories of personality assign-
importance to a phenomenai and/or self-concept with cognitive and

motivational attributes (Wylie, 1'9'_74).

Sigmund Freud

By the late 1920'8, Freud and his psyehoanalytxcjtheory was well
‘estabhshed in North A.mkerlc.a. As the first of the psychoanalytxc
th'eorists, his ideas contributed sub‘stantially_te_the self theory, al-
thoggh;his influence in Ar(rie.rica vv/'as‘ initi'ail.y delayed b’ecat'lse.of the B
b‘eh‘aviorietivc .inﬂuence. o o ‘ ! |

Fredd believed that the self‘i‘n.cluded coxiecious and une,ohsc,ious : .
-aspects which he referred to as id, _.egcv) and euper ego. He believed B
~ that the 'éeli'feelinge are de‘vevlo‘ped_"in‘.the id whieh ’is_' uricorrsciousb and
is the seurce_ of basic ﬁrgee and ilmle.lls'es-. The'id,» according to
Freud, “Mhas no organization and uhifi-ed will,v only an lmpulsmn to

‘ ebtain' 'satisfacttdh for the ’instinctual needS‘ ih accordance With the
- pleasure principle .b.'.‘ the id.knews rro value,"nio,. .g-oodand eiril, no
mortallty,',l (Freud 1933, PP 104 105) ' The stllpe;r‘ eg.o-.i.s s)rnen}?rhous -
>thh conscience and is at the other extreme of 1d. Freud Ihas;d_ezf_ined“
‘thepsupe’r’.eg'o as ‘”the repre'senta‘tive ‘ofbal'l morai res‘tr.iction’s;: the -
iadvocate of the 1mpulse toward pe: rfectlon, ces of what people call the
"hlgher' thmgs in hu.rnan 11fe" (Freud p. 95) He emphasxzed that the
’ . B

A unconscmus deterrmnants of the self concept were more: powerful than

‘the vconscious ones. ’I‘he ego is’ that part of the personahty Wthh is in .
. ‘ /\ _



learning and for the control and suppression of basic .ir.nplaulse‘s .

contact with.'exte;;nal reality. It is fesponsible for regulating behavior

and for controlling our impulses. In short, the ego perceives reality--

te'sts', selects and rejects behavior patterns, ‘It is respongible for

v
-

Ten Wl
s B

(Hartrnann, 1947). ‘ '_ T

- In ascrxbmg an unconscious aspect to the self Freud sparked a

. dilemma with which theoxjists still ha_Ve problems (Wylie, 1974). The

A 7 o

" problem is one Whic‘hiis concerned about the degf‘ee to which self

theorists wilslx te be and can succe's sfully be phenemenological, which

L [

entails béingco'nce rned with th,e "‘conscio'us aspect of self.
- Freud's theery'did not dire‘ctly deal with self—esteeni.\_ The
‘process of rei'n.'f()rcei‘;ient' was described not 'as a result of 'r'ep‘eate‘d

_rem.forcements, or as a hlstory of successes and faxlures, but as a

result of 1dent1f1cat10n w1th the ego 1dea1 a very d,lffe rent klnd of

_'n-process (Wells & Marwell 1976, P- 19_).‘

v Social Psychologlcal Theories -

‘This theoretical 'orientation»is-one which focuses _()n a person as
a social being who is influenced by the personal meanings one attaches
to one's experiences. In simplistic terms, it is an orientation which

_seeks to unde rstah‘d_man'b_y“stﬁdyingv man,. One,WQﬁld.thi.nk that this
.nwould be a self¥ev1dent'point of view--an obvviou’s 'directi'en for 'p‘sycho'- ..

_'logy to take. However thls has not always been the case. The

<
.

follow1ng obse rvatlon by a chmcal psychologl st draws atten’clon to thl.S

conCern:
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Because of ou;. need to cofhpete with the physical
~ sciences, behavioral sctentes have skipped over,
by and large, " the naturalistic stage from which
" other disciplines-developed. We have not been
people-watchers as biologists were bird- and
‘bug~-watchers. We have moved too qmckly into
the laberatory and looked only at special popu~
" lations of people under special circumstances;’

we have thought we could derive generalizations -
about human behavior without first gaining the .
kind of understand;ng that could come only. from,
years of pe rforrmng normal tasks. Very few of

us make any attempt to use our scientific. traxmng
to investigate what people are really like when .
" they are being themselves. When one ‘examines
o - the 11terature in the behavioral sciences, one
( seldom has the feeling, ''that's what it's like to
'be me." The person is. usua].ly missing and the
findings have no reality or meaning for us be--
 cause we cannot find ourselves. (Farson 1965

p. 12)

Stemmlng from this acute concern, huzﬁamstxc psychology has
eme rged as a major orienfa.@ioo to the study of a’nan. _Thls orlentatlop
| r.e'presents- 'l'.the tlilixy‘vdf"force” in psjrcho.lo‘gy,".as i‘t'endeavo_rs‘ to go
| 'Beyond‘the p'oiots of':v;iewAof}’beha\.'ri‘orisxo. and psyvchoan:l}'r-'sis,"the two
'most domi.mantv perspeotlves Wlthl.n the broad spectruzn of psychology.
Slnce o\mlamstlc ex1steot1a1. and‘phenomenologlcal .psychology
'.afe frequently used in close assoc1at10n by toose who ldentlfy with’ any_
frame of referencevthat dls"cusses a psychologvy- of the self this" stody
-Willibr-iefly reviewieach theox;ylr. r.esp_ecti\.(ely,, and:Will examine t,he“

'predormnant psycholog1sts in each partlcular category.

Humamstlc Socxal —Psychologlcal Theorles

¥ -

C H Cooley."

This man was one of the earhest soc1al psychologlsts to explore
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\the xdea of self, He‘ was ‘interested in the crucialv:‘\limpact which one's
soc1a1 mxlxeu had on one's self percept;on. He developed the theory -
of "the looking'glass self," reflecting how the self growsv, based upon

one's interpersonal interactions. He writes: ‘ \

in a very large: and 1nterest1ng class of cases, '

' the social referenck takes the form of a some-
iwhat definite 1mag1§?t1on of how one's self ...
- appears in a particular mind, and the kind of
self-feeling one has is determined by the
A  attitude toward this attributed to that other
. a mind. A social self might be called the: reflec-
‘ ted or 1ook1ng glass self, '

Each to each a lookingAgla‘ss .

-Reflects the other that doth pass.
(Cooley, 1902 p. 20 21) ' '

When one's ‘self-esteem. and se]_f confldence is dependent upon

' . the opinion of'other_s,‘according to Cloolley, it is._irnportant that»‘-_one_ s -
‘perception an’d _interpretation .of‘ the -reaction of the _ot‘he_ r‘person-‘.i»s | .

L aocur'ate. |

George H Mead

As Cooley d,td Mead presented a view of the self Wthh was
: rooted in the soc1a1 condltmns surrouncﬂng the lnd_WLduals,’ and whlch e

, developed from the inte ractioh_ b_et'ween',the indj_tvidual ’and his jsoc_i}al '

' Worlldo Mead's self i’.s.'.an ohjectof 'atx:/a‘reness,” rather .than a sYsterz1 of ‘
| processes which .rrieans‘that’a p_e}_rsonv'cornesf‘to 'Itnow 'o'neself"_and? i
re.spond to onese]_f-.or'lthat.f)e rson'pe r‘:'c‘eives_'others". re spondir_lé to 'ong;'.‘ l
e self. Mead's se]f1sa :sol"cialiy'fo‘rrned selfwh1ch grov;rs 1n .a_'.s‘o"gi:al' .

(e

setting where there is social communication. According to'Mead, a - .

e



of Wthh he is part.
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. person can have as many selves as there are numbers of social groups

)
It
7

In Amerxca the most ﬁamous exponents of these breakaway view-~

p'oints were Alfred Adler, Karen' Horney, Erlck Fromm and Harry

vsubJectlve system through Wthh a person inte rprets and grves meamng_
B :'of personahty, Adler empha51zed conscmusness as the center of
o ‘aware of his reas'ons for Behav_iOr, .b‘ut f‘urther_to‘this, ‘that he was a -

self-conscious individual, ‘capable- of pl'anning and directing his energies |

with afull ’awareness of their meaning for his own s.elf-‘r'ealiz'a.tion'..

Stack‘Sul‘livan; -—Although- ail.‘of-the s eape ople were “hi ghly_-in.flnenacre_d _by,__r_

: Fr,eilgd, their»the'ori'es inclt,h’ded the'unconscious, precqonscious, and .

.._,‘

- consc1ous ‘processes w1th1n the seli, because of their 1nterest in the

&
social aspéct of man. Hall and L;ndzey (1970) refer to them as soc1a1

psycholog1ca1 theorlsts.._ Elsewhe.re‘ they have .been refer'red,to as neo-f

'F’reudians (Wells & Mar'Well_',, 197_46), ,a,nd.as'humanips_tic-'social psycho-
" ‘ 'logists (Hamachek, 1971).

| A].fred Adler

Adler who was one of Freud's earljest puplls, advocated hls 1dea -

| ‘of a ”hfe plan” for the 1nd1v1dua1 or the purpose the goal whrch

: ,'deteranes behav1or.  The self for Adler is a hlghly personallzed

Y

- ;to'his ex’perien’ces.‘ ;While Freud stressed_the unconscrous, the center

.0

' ;personality. _ He not only v1ewed man as a consc10us belng who was

A Iﬂ,i-

,"' .

Adle r be'liev'ed. that. eve ry pe rson had the sarne- goal, narne_ly."b

superiority.. To achieve this goal, one could pursue a myriad of -
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‘ dlfferent "Mife stylres,” determined largely by the partlcular Lnferlor-
1t(i3es, real or Lmaglned that a ﬁerson has. The i"ife plan“ is then a

: _conscious att_ernpt to set up a goal or direction in life .,w‘hikc'h giyes
. meaning to 'e.ve'nts, which .might otherwise not make se'n,se.‘- By

emphasizing the person's, pereeption of the defect,‘he rs&g_geste‘d a

- V_reflexive'p'roc’:es’s very much akin to the idea of‘.se]rf-esteern ‘(We‘lls &
[ . s . - ! : ' . -
Marwell, 1976).

" Karen Horney ‘

(—
Like Adler, Horney also reacted to Freud's instinctivist: psy-
'_cihology.' Her'ideas emanate'frOrn her pri_rnary eoncept of basic an*/_iety, :
~ which she defined_,as,'__'. .. the fee’linga .chi_l'd"has of being isolated and
) helpless in a potentlally hostile world” (Horney, 1945 p. 41) She
_ claxmed that a w1de ra:'nge of adverse factors in the env1ronrnent can
produce this inseeuri'ty in a chilNhich cou’l‘dﬂpre'disp_o_se this indivi'-‘
. dual ,to'_'adopt_-_adjust'ment st.rategies; in order"to‘."s'atisfy a ne.uroti’c need

4 groWing from,dis_turbejdhuman relationsh‘ips. Horney"developed a llst

of ten nedrotic’ needs and later ClaSSlfled these needs under three o

» h'eadingsr '-1)'.rnoving*tov/'ard people, 2) m'ovi_lng“_a_wayufrom-people and .
3) mov1ng agamst people (Horney, 1945) She -maintained that the hasivc"_
dlfference between a normal and neurotxc confllct Was one of degree.

'In other Ways, ‘ everyone as th'ese eonflicts,_, but sor'ne, pe’gple'because'
- of early chlldhood experlences anOlV].ng unfortunate parental treatment, o

. po,s'sfes’s _their‘s in eXaggerated f0rm. -
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Exl'ic‘hF‘romm; R R i

. Fromm and Ramon"\Xira.u in the Nature of Man_ (p. :6) state:

‘ ..A number of phllosophers from Klerkegaard - ‘

- and Marx to W1111am James, Bergsqn and 9
Richard de’ Chardln “have pe'rcelved that man
is: the auther of his own history. (1968)

—
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Either man.chooses to avoid humaneness which involves a state
c- ! . ° . . - .‘-“=,. ";7;“ .

of regression,,;‘.or he moves forward to develop his indi_vidliallif':ryb and

his reason, until he becomes the master ofbnature,‘ and himself.

From a developmental perspective, the faiﬁilyprovi_des a base of ca.‘rleJ

and nurturance which'is v_ijcail to personal growth, Th’e:'youngstef

learns to love, to reaso'n, to devélop a sense of identity which is so
vitally important for a unique sense of self.  To escape a sense of -
aloneness and anxiety, man must be able to relate to both man and

Vo

_nvature’spontaneonslﬁy. B

Thls klnd of relatlonshlp--the foremost
expressmns of which are love and productxve
work~~are rooted in the 1ntegrat1on and -
- ‘strength of the total personahty and are
. therefore sub_]ect to the very 1imits that exist -
- for the growth of the self (Fromm, 1941,
Pe 30) .

B

It is Fromm"s contention that man must practise being human in -

Q'rder' to. relate well with o_i;he rs_and'one,self_.

A sense of self__?-esteem is very important in Fromm! s"vtheery o_f. S

' se]‘.f—:de.ve_loprne‘nt,_»and very dependent upon a ‘favo‘uriable_vreaetibn from

"-.oth’er‘s."Hew_rites: TR e L

Thxs dependence of se]_f esteem on the success
of the personahty is the reason why for

[y
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for modern man po'pularity'has.;this tremendous
1mportance, On it depends not only whether or -
not one goes ahead in practlcal matters, but ’
‘also whether one can keep one's self esteem ‘
“or whether one falls into the.abyss of inferior-
ity feehngs. (Fromm, 1941, p. 120) LT

L

e

| tow_ards-lones‘elf, which 'c’ould _be cetegori.zed' into one of 'three divi-S1ons-'-

Sul’liv“a‘n;”who s"e'writi‘ng*s"fa’r'e ~clos ely-asso c iated-with-the-social---—=-

I

interaction idea of Mead and Cooley, developed an int,evrpe r‘sona'l ’vch‘eo‘ry‘ '

of 'ersonalit .develo meii't'l : The theory is based u on the"intef—
P Y pr P

~

' ; pex;sonal dynamlcs which a newborn infant begms to experlence,

R

. déScribed as a never e‘ndmg flow of '-'reflected appralsals. The

_.assimilation of tbese- reflected appraisals provides the child ‘wvith a

basis _to‘. enable one to develop expectations and e.t‘ti‘fu'desi, tovv'ar,ds one-

[Z2

self as an individual, If these 'refle cted appra'rsa'lehe've_ ,been primarily '. B

- positive and'constructive; .one'-sdself image Will be positive and .a’p'-.' ’

provmg.. However, if these a‘ppralsals have been malnly de rogatory,

,\.

: v .the self Lmage hkely W111 be dlsparaglng and hostlle. From the o

.,aSSLmllatLon of these reflected appralsals, one then developed attltudes ‘ "

.

. the "'good me,” ;"_bed me," or "'not me." These developed as a result of .

" need satisfaction brﬂ,anx_iety' prodxiction by the parent, usua_.lllv‘ooc'c.urri'ng )

.'I

" after the .c'hi_‘ld"ha'd.’done' something which e-it'her.ple'esed orb'd‘is.p_leased'» =

Ty

L the pareni_:,;." From this p_rocees, -the: self syst_em'be‘c'arne': structured as -

Man organization of educative e#perience called into being by the :

L

"n_ecessity to avoid or’ to A‘m‘inirni‘z'ef‘inoidenfs of anxiety'' (Suili_v,an, 1953;- N

Bt

i
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- p. 165), and as a..‘proces,s'qf se’If'-éyaluatjion which comp‘ri"sles self-

>

‘esteem. 2

o, ' ' Existential Psychology
_This is primarily. a twentieth century philosophy which stresses

an individual's respon_siibiiity for-one's own éelf—devel’opment“. _ This v

‘ t‘hevo_r'y' expresses thg i‘r_ldiyidual's'awarehess of one's own e:x-i‘st_ence and
the freédérr{ ohe: :};as to chbo:ose yériod_s alte r_riati’v.eé for behafx%ihg.v A
.rbp.‘rimaxjy focus of exi'stent.ia'lism_vi,s th?: struggié of altn‘ i.rvldifridli'al‘to‘

_ f;each i)e};:(‘)nci on.e.ée-]fn, to ti'a;riéc.eﬁd one s_el_f, Wthh dwéllsi dp;)n a2

person's capacity for '"dynamic self-consciousness' (Van Gleve Morris,

aoms, 25
| In 'n.;ovde.rri‘ ti'r'n’e_sv,. ‘.e.xistehtia‘xlisr'r.}has 'd-ei.i;giiopeid aé a “phi.‘la.so‘phy
w_.h'i'ch’ 1s ﬁ»:ldnce:’r_ne':d-""yith ‘th_é search for i‘de}_lt'ity 1n t'i1j'nesv'vs;i1.e‘n‘ s_elfhoc;d |
, 1s ‘thré_a't_e’{xed.bfji't_Héo_%etii:'al systems, ftIvl‘a’SS réactioris;, ;-me_'c,’hani"s;;‘ti"cj a.w.nd' .
‘ '..%'eckzhholplg.'ilcal’ .Pz:o&uc‘t,i(-j'n, ”"eJVq»)lo_'itivé mess med;a, .a.xildjsi‘rldl.lsi:r_i.aila»rjld‘- |
.-géve fnméntal hie rarchical 'le;gani._zéi.tivbnbsl.v Thxs .pyl';lilqs_joi})hy' is c.hai:r'a-(;‘.;

| tebz-izs_ad.tv);‘s.‘evé _x.ﬁia-l'i,thei'r»l‘e s that pe -r%fheate "c:"e rtéjp_‘.mddq fnvEur'opelaa;n_
".ph’ijl'c;:s,ophiés'..- 'It. is"vcyon.c'efr'le_d vs'(li‘th._s-u'ch fheme's_és 'alie;flé‘fiqn; self -

©

| ‘:ejsitrangement,' ‘f‘ranst:e.hdén'éve:,.';seIf:-'-as.séftiblij,' fheaning _invllife\",- '
au’t_hent'i'c _1iving;- exxstencem the face of de_afh (;f_\ohnson'," 1'-796‘7,;‘Saimt‘lels,."_d“

- ..__:__’I'hg.ve‘#_i‘st:e%t'iaii‘sts ,‘saivy‘t};a..fman -e.}_dsfs_f.i.r;t ’a‘n;‘c-lv“thgn hespecu" }
lates a'{l:c.i,’c'ont'erhp"l'ate‘s his el:.ci‘s'tenc:e_,vv'arid as é'r'é.s:.plf."Of ‘p-e,'r.sorvlral- L

- choice, creates his own unique essence,
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: Phenomenological Theory

Snvgg and Combs o - _ L L
" b
Although seve ral theo;1sts could be studied under this partxcular
" topic, the theorles of Snygg and Combs and Carl Rogers are probably

the most influential (Wells & Marwell, 1976; Samuels, 1977).

Snygg and Combs (r 949) belx‘é\Té‘that“”all béhavr‘d‘r“, ~without——
- " except1on is completely determlned by and pertlnent to the phenomenal’
fxeld of the behavmg orgarﬁlsm" (p | ). ‘Tlns phenome\nal field conSLsts
~of the totahty of expemences of Wthh the person is .a\.varer at any
_ m.oment Wh1te ‘awareness may va‘ry between a hxgﬁx or low level they |
- ‘\\be’heve that it nevvervbe’comes. c“ompletely unconscxous. For thern,_
o awareness.becomes a cause of.‘b‘eh_av'ior,'_ as &hat a oerson thinks and
‘:'.feel's dete'-rmines what;,one Will do. ’ \
A "phenomenal se]f" gradually develops from Wlthln thrsvphe-‘. -
"bnomenal fleld. Thls phenomenal self "lncludes all those parts of the |
. phenomenai f1e1d whrch the 1nd1v1dua1 experlences as part of chara‘c- B
terxstrcs of hlmself” (Snygg & Combs, __1949 p. 58) Hall and LLndzey _
'j‘ (1970) p01nt out that for Snygg and Combs, the se]f is both obJect and -

.a‘

process at one and the same tlme.

X .Carl «Rogers S

CarldRo’gers' ”chent centered“ therapy has sxgmﬁcantly 1nf1u-‘>" :
.e‘nc»:'ed‘ s,e‘lf'-a'n_d s;elf-'este:em the‘o'ry. Along w1th other ohenomenologxsts,
' ’Ro'ge'rs.-mainta.i.ns' that the ohevnomenal tield (su}bJe‘ctrve. .r_eahty) .dete r- ’
‘mi.nes how people, beha’ve--r;m'c‘-the stxmulatlng "ohon'ditions ‘(_exte' rnal *:'L '

o ; S . , o : . ) S N
i



reality),

Rogers' main‘emphesis has focused on how and why individuals
Sfructure and change their.pe rsonaliﬁies, espeeially whe;n involve'd in’
the process of th’erapy._ He has been less concerned w1th.the develop-

"~ ment- of theory but rather has let it grow naturally out of the te st1ng of

; hypotheses‘wlrnchvhe and his coi\ eagies fofrife”dfffbm‘th“e1“r‘eXp’¢fr1—e-n'c"el
w1th cii_ents l('Hzltll & Li,ndz;ey,. 3}\70; I:vIeador. & Rogers; 1973); A;.S timﬂe
‘ hasb pes's'ed; h-is‘ '1;heoryv has eif’olved,angl changed as new enperiences. K |
.:and Fesearch heve been of influence. t-.o hirn.
‘There ere' two étructural con:’structe whieh,have been fo.ndamen—.
-tallf ‘i‘mpo‘r‘tent to his:theory, and important to this s.tud?r on. self. The
‘organism anci the self v‘are the tﬁo comstructs, Rogers"oréanism is
‘the focus of :al_hexpe rienee, which include S“all thar: is ‘potentially kavail-'
._f'ablevto a\‘;varene_svs’ that is going on within the organism at an‘;r one time.
ThlS t,.otellity of expe rience constitnte_S' fhe'_"phenornenal field." ("I‘hi‘s
S yfield' becomes thebindivi'd‘n‘al's‘frarne of refere-noe end can only be v
" completely known to the' person hl.mself although it can be known
: 1mperfectiy through emphatlc understandlng (Rogers,‘ 195 9). T—he_ .
'o.t.:her.conbstruct }n Rogers.' theory is the self. Whlle.he was no; very
‘ concerned e‘bou'g this con‘strnc-t in hls ‘ea‘r'ly thinking, 'he'eventually
| began-to realihe.that:- o - ST B e |
. s ‘}v'hen,client.s Were'vgiven the_'oooortnnity to -
'-express their problemns and their attitudes in their .
" own terms, without any guidance or interpretation,

L they tended to talk in te rms of the self..4&. It
' seemed clear ... that the self was an important
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‘element in the experience of the client and that.
in some odd sense his goal was to become his

e

.

3

/

‘real-self.! (Rogers, 1959 »—Pp.—200=201)

=)

conéept. He states '"The central construct of our theory would be the:

.~ concept of self or the self as per-ce'ived object in the phenomenal field"

(Rogers, 1950, p. 379). He viewed thé self (or self-concept) as.being:,

the organized, consistent con-c'eptualgestalt
composed of pe-rceptiofis of the characteristics
of the "I'" or ""me'' and the perceptions of the
relationships of the "I'' or ''me'"' ta others and
to various agpects of life, together with the
values attached to these perceptions.. It is &
gestalt which is available to awareness though
‘not necessarily in awareness. Itis a fluid
and changing gestalt but at any given moment,
it is a specific entity. (Rogers, 1959, p. 200)

v

’Roge;‘s_l;elieved that the development of the self or self-conc_ept

is an oh'-going and dynamic process, directly related to the individual's
perception of one's experiences in his, environment.- - One particularly

vy

import;

ant influence on one's perception of experiences is one's need -

' . o b Lo oA
for positive'regard which Rogers describes as a pervasive, persistent
tor positive reg g : 2P €, per

and ﬁlgiversal need in people.. This ne@g;‘fdr positive regard can only

il

&

be sativs"ﬁ'é-‘d‘ "a.s reflected from others; especially .signifi’cant’ others.

Vg,

As the indiy:_iduad endeavors to satisfy the need for pbositive regard, one

&

" develops a sense of ’selfv-’regard'whi'cbh is arleafned-sense of self based

others.

upon the 'pgrcepﬁoh of the reflected regard one has received from

R_e'vie\»}ir-ig Rogc\ar.s' view of 'sel_f-regard;,: we find thatIS'e'H-régard'

) " As he continued to deve‘ldp his theory, the self became the central. i
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does not quite constitute self-esteem.for Rogers (Wells & Marwell,

149'-'7‘6)-. The-import:=cself~este emAconcept~.i,s_that;o£4'_'seif:,ac ceptance..

AB faham Maslow N

=

- Maslow's contribution to the humanistic social psychological .

. viewpoint is r’epresen'te_d’ in his interest in studying healthy ¢reative
people who present a' dimension of humanness which is far different to -

“that evident in dwellirig"upbn a person's weaknesSes, and co'n.t'li'c';t. i

Maslow has structured a theory of huinan-mo_tivation which
differ'entiates between basic needs and metanéeds. The basic needs

which arle“arfangAed in hierarchical order from the most potent to the

“least -potenf are as follows: the physiological needs, the safhe,ty' needs, '

<

the love and belonginghess needs, the esteem needs and the self-

: actpaliiation ne'eds-(Méslow, .1954)._ .Thé, metaneeds are'values“such‘ .

as justice, goodness, 'beau_ty,': order, or unity which behave like needs
(Maslow,'. '1971). These basic deeds are pr.e -pot‘e.m‘:_ ovej‘i- ‘the meta-

r_léeds.. . The metaneeds have no hierarchy as they can 4,ea's_i1y"rb_e inter-

H“-_ch‘angeAd. However, when ,r;’ort -ftilfilled, they rép_r-e‘s'en_t' a'bdeficiency

which can—result'in metapathologies such as alienation, ;anguish,"’ .

-

- apathy and cynicisin.

- It.is interesting to note that Maslow defihéq self-esteem needs

~ just below seH-aCtua]ization.'- ‘Maslow (1942) equated self-esteem with

/

domifiance feeling needs but later he revised his thinking and equated

o Aself-es,t.eem_with self-respect and classi'f_iéd' it into two sub'vs‘idi,ary‘sets

(Més‘ioW, 1954),  The first is the desire for strengrth, for achieiremént,

4
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for adequacy, for mastery and competence, for confidence in the face

o ————— et

of the world, and fdr independence and freedorﬁ {Maslow, 1954, p. 90).‘
,'I]I;he second is thé dltlasir.{a f017 ;'eputvati,on or pfésti'ge'-;the'r#earis of -
rres'pé‘c‘t Qf.estlée;rh f.rornvothle.rs.. |

.. F;ee‘li,.ng.s of 'self-confidence, worth, strength, capability, ade-

quacy and being considered useful would result from sa,ti'sfact'ion of
self-esteem needs, Maslow said, feelings of inferiority, weakness and

helplessness would arise if these needs reinained unfulfilled. This in
turn would lead to either basic discouragement or to neurotic mani-
festation.

" In summary it is obvious that different viewpoints involving self,

se1f4¢6néept, ‘and self~esteem are still in evic‘lence'tqday. _

Theorie s'» of Self-Esteem

Most of the theorists and theories covered earlier in this thesis B

have touched upon the SUbject'of s“élf-estée_rn, but it has not 'bee‘n;th‘e‘ '

-pivotal emphas»is of their theories.. The folloWihg- writers fo? whom

self<esteem theory does play a major emphasis, will now be briefly

.‘re‘prese-nte‘.d. e

‘Morris Rosenberg: . SR ; e

Rosenberg's _resear.ch ;ittempted to outline the influence of,

' _cer.tvain social factors on s'elf-e‘s'teem and to élla.boi'ate upbﬂ the effect

of self-esteem on so}ciallyisvigni'ﬁca'nt a‘ttit_udes. ‘His approach has v

tended to be more soci;jlbgical in nature than other _sélf,-esteem

theqrists. L .

AN e e T W R A
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.

His wri'tings stem from research involving adolescen’ts,'a'naly‘-

. zing their at'titud;as towards themselveé. - He contends thaf: peopie haVc;-.
attitudés of objects generally, s;nd :f':hat the. self is in faét one sﬁch '_ »
olI)'jec:t.- He views. é‘e:lf-esteer;n as an eﬁéluatipﬁ..att;-.itude. »Howev.e'rf he
. does ‘:mainvtain éh'at théﬁx}e 'ére some’ quahtitative diffe rences between
-attitudés. involviﬁé’ self and attitudes Qrie has _towa;‘ds o'the;" objects
(R?)lsé\nberé,' 196,5_)"0

| AHis.. de’f‘ini’ci'or»l.‘bf .sélf-e'steem invoivés a measure cvontra‘sting.
‘,high‘ and low <es‘tee,.n-*1.. One. who Has high esteem ty’;p'iically has | re'sp'ect-‘j
for. gelf, i;e'céo:gnizing that_thére afg _ce'rtaivn ":s_elf‘.-iir.nitationén, butthat _ |
bei.ng'ovf’worth, ‘ thér;ettisl‘z;n‘éxpec't‘a.tiqr‘l't,é grdw and ‘tvo._ cbon_t"inge to
deve_iop ohe"s'v,c"apab'.ili'tiés". - The low ‘se.l'f‘—‘es'vtt%ei’n. invvo_lx‘/es‘ :;’sense 6£
,self-‘rejectiop, self-?:q'nfehlbt an‘d‘di‘ss'ativsféctio'n.' Thls s‘élfup'rojkecti(')n

is reg rettably disagreeable.

a ;_,s;elfl—estim'a"ci ﬁ' o.f'vthe attit‘ude'.objé;ct-.--hovs‘/. the"indiv,idﬁa‘l-ac.tqaily |
4 rat‘e‘;_ h-i'ms’elf 1th 'regard'tg.a'p'a‘fticﬁlér cha.r‘a;.ctg-fisyf:i'c:'v',’(Ro'sen'b‘e ré,
: 1965, | p.." 24 6,)‘.. All -‘se‘if'-eivs‘tir-r;;t‘e‘ s a.z_'e n__c;f)t/ eq‘u.a‘l“ly‘ vimpvo r.ta.’ntv‘bl»lt‘ vé ry
'é;oording to the self-'value of:the -aL‘ttitude-;'-v.”hoW‘ m1‘1c_:h“he c'a'mgé a‘bog.t '

‘the quality” (Rosenberg, 1965, p. 246). AThe. person's ultimate '\se’If-‘ ) v

esteem is 'realized by weighting each self-estimate with its co"rfré,—
spohding- self-valué, and then becoming involved in a psychol'ogicalu‘

‘summation of the specific weighted eyaluations.

 The research 'indin_‘;a'tes_'that '-thosé pefsdﬁs who have»high self-
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esteem have a tendency to have higher aspirations and expectations for.

successful endeavor than do low esteemn persons, who characteris-

tically exhibit Ihoré, neurotic tendencies and who experience greater
’ difficulties with (social'i‘nteract‘ion.

Stanley Coopersmith’

.The topics of majlor interest for'Coopers.mi-th invblve the eérly
- development of self-esteem and the evaluative aspect of self-estee_m.."
Self-esteem for Coopers}fnith"(1967) refers to: - R : E R

" the evaluation which the individual makes and. _
customarily maintains with regard to himself: : -
it expresses an attitude of approval or dis- ., ' S
' ‘approval and indicates the extent to which the T
individual beheves hlmself to be capable, - '
. _ significant, successful, and worthy. Itis a
7 _personal judgment of worthiness that is .
' expressed in attitudes the 1nd1v1dua1 holds to-
‘ward hlmself. \Q) 4) _
"‘_Coopersmith_has deve’loped a composite index to describe one's
vself‘-‘-.esteem, _involving' the evaluative _'et‘:"citude which one holds tqwards‘_
one.self-"_a'vs"'an' object. One asPec't..‘c'oncentrates on subjecti've_evalqat{kdn

.(the»indivi.c.lualls‘ self‘-p'e‘,rcep'tiqrvl-fand se]f;desci;‘iption) While. the .other L

,aspect 1nvolves ‘a behavwral expresslon, based upon out51de observers.~ o

: .Wlth thls 1nformat10n he contends that he is able to dlfferentlate be—‘ ‘
' twee'n ‘truevse]_ffesteem and-, defens.ive"sel_f,-esteem—;-whxch'Wells‘ and
Marwell (1976)-Vie§v to be debatable. ’

' .Cocl)persnnith mainteins that the determining variables of self-

esteem can be categorized as successes, values, aspirations and

defenses.” To experience a positive evaluation, the individual must -~ L
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reach a level of performance in valued areas which meet or exceed .

_o'he's expectations, and one has to be able i:(_) handlé, : co_nt‘rolla.nd

dimi_‘ni-sh‘the derog.a.toley.impli'ca'».tfxons of an.}r"differefic'es'éptl' deficién}ces; :

He found gertaihiparervl"t;l attifﬁdes were ve ry c.or.l._d'uci-ve.:f.or ' |
prbrﬁofingthe..selé‘;eéteem of the ’children‘vhg_ .VII-e.s.earch‘e_d.' T,l_'leske we-ré:
1) acc‘eptance of .'tlile __c:ﬁildrep, 2) ép.forg__elri’#enfof clt/aa;ley deffl.n'ebd limits,

and 3) respect for individual initiative ‘an‘_d atfitude within these limits.

William Fitts
) Oriéinally William Fitts focussed on the rehabilitation of indivi-
duals.’ Now he beli.ev'eé that self-actualization may be ,r_nbré accurate

‘_ixi' its description: Fitts describes s‘ellfra_‘c’tualiza'qion' as being the.

rocess of making actual or real, of im Jlementing or putting into .
proc A g or real, plementing or puttin

E n.'.l-oti‘on,‘ th-e ‘pdténﬁial ix‘-\e"‘séurces':of‘ a_nl individuﬁl‘ (}F_i.tts?, 1{»97‘1,_.,p'.‘..5‘),.‘.v '
.F\;_:":thgr he writes that réhabi-iitati§n ;aﬁ be v»c.:ohceétuaul_i.zéd:a;s a I%uitit |
f‘ace.t>e'd:1$roc‘ess aiihed'at»f'a‘;igliitating'the véeif—acfﬁa;li?'étion of _iﬁdiviciuél's'v" ~
_' (Fitts, 1971, p. 5). | ' |
In }eha'bilitation,f‘F_itts bé;iéyéd th;t it would bé.jlmpot'gépf‘td
o : Hl;no‘w' an alvl—'i_nc;i.ﬁsvlz."w,'e descrlptlon aﬁ‘t‘)‘o”u.t_j Ith'at -Vir_‘xdivli:dvuél._ ' He cﬁdv\.s‘e:'s_be']_jf- : -
’ ___'ico.r.xce;.).tyés‘ _b.eir.lgA éﬁeh a‘,dés»cvripti;n," a.nd"noge"s: that the self-concept
.is:-s‘ee_h ‘.as a means éf un'derst‘:a..nd:iyl‘lg_'t‘he. mdlwdualfrom hxs own fr.amé
'v'of‘ fefer’en'ce:and'a_s a“re.s'c;ulxi-rc.e_fo‘f Be‘t'té:x_‘lbplanning and avssis‘_t‘afb.'nc.:éi by‘
_‘thlose wlﬁd WO;ﬂd l;ievlll)ﬂhim'f'o;yard ,fehébilitatior'), and/o_r’-‘sélf-_a;c':}tuan‘.li_z’a:i:.ibxi"vf
(Fitfv;.s,;“‘19.7’A2,'" p?._"S).:‘h".. ' |

B )

‘.Ana‘llq'g'ous to sélféactﬁalizaf_iori-"'che_o'r‘}‘r;A Fitts' co‘n'ceptual"modelt ‘
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is described in terms of inte rpersonal relationships and interpersonal

competence. o B - )

o

cla .

_ ‘place"s' t1pb'onv self.

The Tennessee Self Concept Scale + was devised by Wllham Fitts
to rneasure.self—esteer'n, This xnstrument_ was used in’ the‘pr_esentv '

study to measure and record change’s in‘.sel_f-concept. sl

'.éelf-e-steem Theo ry

" In the literature,' what is referred to as a s'e]'.f#esteem‘.theory',

' 'nllaintains that people have,a need‘ for positive self—e steem“, IWhich'is'

rem.forced by the' approval whlch they rece1ve from others,’ and

-

v fr_ustrated by ‘dis'approval £ror‘n others,. Self esteem theory would
“suggest that if s'elf-evsteem 'needs‘ a“re ‘met, the low self-este‘em-perscn
_W111 respond to others (Samuels, 1977) Further this_theory would

suggest that 1f teachers can structure experlences to bolster or ‘

enhance:self-'esteem'fOr student's who have a_lo_wfmeasure‘ off self- -

'regard ' ‘th'at these students s0 ide's_c.ribe’_.d wi_ll respond_and pre,sun'iably

A

) w111 gaLn more posxtlve self feehngs._. 'B‘lecause of~.th'e ‘stri‘ving’: toward L

P

' posu:lve self evaluatlon, change can in’ fact become a pos SLblhty

particular_ly in new e_xpe’r:iences with new;51gn1f1cant othe‘rs. S
. R " i - . : .

‘ _-Why‘ is the Study of Se‘lfe-esteem Important ":

Most wnters acknowledge that the person‘s evaluatlon of hxmself_'_ :
R '_‘plays a cr1t1ca1 role in determlmng hlS behav1or (Gergen, 1971 Wells
’& Marwell 1976 Wyhe, 1974:) A StU_-'dY of 'self'-estee,m_-doe;s focu_s

upon the motwatmnal s1gn1£1cance of the valuat1on Wthh a pe rson

ke e A




Definitions of Self-esteem

' M‘any Wr,ite rs have'not defined self-esteem e'xp_li‘citly, agreeing

with McGu1re s oplmon that over concern Wlth def1n1t10ns may be

counter product1ve (1968) The ideas Whl.Ch follow, wxll be def1mt1ons

r

- Whl.ch attempt to exphc1tly deflne self - esteem.
The fxrst approach uses the 1dea of attltude S. Ro'senbe rg'v;/r‘ites,’ﬂ

: ”by self esteem we refer to the evaluatxon Whlch the Lndlwdual makes ‘

and customa rily maintains 'with rega’rd to himse]_f' '1”t-expresse_s an

: ‘attltude of approval or dlsapproval" (1965, p. 5) Some writer.s view .

self esteem as an aspect of all self- attltudes._ Allport (1937) says |

"selvffest.e.e-m ces enter_s into‘,all sentiments’ and traits_'_' (p.j 171)

whereas othe_l°s tend to define it as ”the.evalua.ti'\vre components of self-

‘ "'c'onceptio‘_n” (Gve'cas‘, :1972;vGergen,-' ‘1971).. Se_l_f-'estee'ni has been L\ '

_’ rlecogni‘Zed both'._s’p'eqc\ifvically and gloha‘lly-.' There are many personal

qualities’ to which eValuations are as_seSsed_; these may be su.rruhed"to oy

’ .
Ly

form an’overall evaluation. ‘For some, this summation is simply a
1 B

'*¢oi1§'c'tio"n'."' of sPecillc“attitudes'. (James, .1890l, 'fOIrl"thl’lle'r.Sé, it héis a
bumfxed sxngular status (McCandless, 1961 Rosenberg, 1965)

. Other wr1ters use dlscrepancy or dlspal-lty—based def1n1t10ns
suchsas Cohen (1959) who detmesr sell esteern as l'the degree of o
.correspondence hetween an anhvxdual's ldeal and actual concept of
l,‘-hinlself.” ‘,‘The_s'e 'discrepancy.d'e.scrxptxons are ‘descrplbed in te*rms_,of_ a

" relation between different selves, The real self or sometimes the =
. : Lo € . : : : e . -

[

s e]_f-concept.'is based upon how the person actually. conceptualize s him-



- self, while the ideal self is_,tha’t'whi»cjh he,woﬁld like to be.” Expressions

37

like self-acceptance, and self-satisfaction ha\}e been used when refer-

“high $elf~esteerh is p'osi.ti\fely related to '-'heaifhy" Byehavi‘or. .This

- self-derogative and disposed toward various forms of deviance or = _

» cvori'jﬁ;iction with 'se]v.f'-estjéem‘,l_ Wells and Mé_rwell (flg,Zélmainta_in that -

ring to these discrepancies: ~Many definitions of self-esteem have

some assumption about what is an optimal sélf-esteern level for

ef'fe‘ctive_‘pe_rsonal funétiohir_xg. ’_Ifhei -m'ost,\‘;videly held ‘t.:vh',ejory is that

" represents a ''the "more,.‘ the better'' position \S}hich is supposed to

increase good adjustment.and self'-acce_pfancié. Most of the writers

that have been reviewed and many experimental research writers

~support thAis. ﬁéint of view, . A 16\8}»se.lf‘-'-vestee_m person would therefqz"é
be prone té;~1ack_$é1£—coh£idehcé, be‘_morefdependehfﬁpon othefs',,_be L
'shy, 4noh-ék§lorative_ and guavr.ded and use de_fensivé facades: (Ro se'hbe_rvg', :

, 'v1965);'be‘ fless'ﬁcreat‘ive andvliess“,fle}.c_i'ble- (C'oop'e_rsmifh,- 19.67); and :’10.1‘%3

* criminality (Fitts, 1972)./ .

.Descriptive ‘Ana.;l‘yé;is and Prbcess’és o
.The two main unde_rlying processes of se].f-esteem acco,rrding to.

. Wells. and M_a‘krw:ell"-,(:l,??é)‘ are bafyf‘e'c_t_ion ahd ev'alué.ti_oh. ‘In their .

— P

: opinion, the‘ménner,'thaf each'writer understands and emphasizes the

interaction between these two pfd’cesséjs, ‘will influence his desc ri‘pti_.ons a

and measurement of self-esteem. . ~ =~ - T .

'-With reference to the Ay‘ari'ety"_of terms-or synonyms used in’

S o —— e = :
three of them dominate the literature. These terms are:

1) self rlow.re, ,
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2) self-acceptance, and ®) a sense ‘of competence. The first two terms.

involve affection. However self-acceptance is seen as a more phend-

1

a

instinctual drives and. energies as

menal-judgment-and-the—causal -mechanism s‘a‘i-e"thb‘u‘ght"to“b‘é‘th’e :

structure and directions of attitudes, as in some of the neo-Freudians
and the phenomenological ''client-centered perspectives'' (Wells &

Marwell, _.19.7'6).' 'On‘ the other hand, self love is ge:ne rally unders\tc‘)o'd'

'

. as being a deeper, possibly a more.fny.sticél proces s, involving

f_oun& in pSYého_an::a._lytic theories,

" and aléo in existential theories with their. ontologicall insecurities.

With reference to the competence descriptions of self-esteem,

~evaluation is involved. - When an object or event is compared to some

standard, a sense of relative success or failure is realized and in

. such a"prc_'nc“ess, ‘a le\}el'qf- corhp_etencé is identified. With definitions

of self-aCcepta_.nc‘,e, at’_c‘itude's are evaluated as well, bufc'thé- 'empha's'is o

is upon the feeling associate_d with the evaluation. Wells and Marwell

(1976) maintain that concént‘raﬁng on one or the other proceg-s,

- affection or evaluation, will give rise to different 'définitions'\ des-

B

_criptions, explanations and sometimes measurement. They suggest

A

that stressing'self-evaluation leads to'more mechanistic, causal

 descriptions which tend to emphasize insturne'ntality‘«.-the-assigrmegt

" of some judgment of gbod-_bad on the basis of an object's usefulness. '

In Diigg__ory,"s (1966) terfps,_ "man then might be vvvi_ewed as a purposive

i .

instrument, and might evaluate himself in quite the same terms as he

evaluates any other ipsfrurneht (p.”418). Most descripfior_ls of self~
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“evaluation of an attitudinal nature or process involve ''cognitive com-

parisons." The attitudinal object (oneself) is compared with some DR

e:;zalua't_i{ve; s't.a'ﬁ da r,d'_andia._j udgment_Qf_valué._i,s “made.._.
In cOmpax;iséﬁ, if self-affection is elf;p"has‘i_zec:i\tatherv than S'f:’];f', :
evalﬁatién, tl!e thi»nl‘ci_ng" fe"nds to be. more humanistic, étfe.ssigg‘ th_@'-
e_motibﬁal and bevha,vior.al aépec‘t's"bf.'sel_.fv->e-va1uat‘i9h; It is not the -
L eva_ldatic'»n' whic\h— is streSsed‘lbut: the cathectic xf‘;gAspvonse; 'Self'-:
"af‘fc.acti:on prc‘>ce.‘ssets‘ha.v'e been Aééc'ribed as "be.rnbot‘ion“alized s;,e'lf a;cti- o
itu...dés” (Rogers,‘ 1'950) 6; the -"emoﬁo'n.alvvré'actioxis"' to“.ksel_fl-c_oncep’cio;ls ) B i
,('Ros;en:b'erg, 19"711),‘ or a»é_“e,moti‘onal‘conr;;)té..ti‘o'rlls” of‘se]‘.f-avltt.i'ttides ' |
(Gc.)rdozg'i,. 1968’_. Selif?affecfion or selﬁ‘;accépféqce..is: réga'rde_d here as
fﬁnctiom;lg-_‘adequately 1.n spit'e' of pne'é séif'—évélu'ation. ;McCandieSs
describes sel.f‘-acceptihg‘per's;);l.s as béing "those \;Vh'o can reg"ar'dk ,

[

'thern'selvé_s_accurai_:ely, who can face "c'h"e fact tha.i:_}:héy are not all‘fhéyﬂ '

~would -liké» to be . .o }'ret‘whd can 1i’ve§ happily and creativeiy With'this-'
'awérgne.ss"_(l‘)"él, p. 203).

In summary, és‘Well's and Ma'rv(rélhl_(l.976)'noté, _descri“p.tions, of

' sélf-esteern or self-acceptance often center upon the idea of personal = . |

L3

value or existential Wor"ch," as compared with déscriptions focus sing - .
" upon self-evaluation whith emphasize pragmatic or 'instzjuxriental

values. The process of self-evaluation dwells upon more mechanistic,

" 'causal descriptions whicﬁéhave a téhdency to emphasize instrumen-
tality, while the process ir_iv*olving self-affection have a tendency td

evoke more ""humanistic' conceptualizations of behavior.
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L ‘ _ . 0
Research Questions - R

In view of the importance ascribed to self-concept and particu-

la»r1y~t01-»sé]f~—e steem-by_the_f ore géing_aufho ts,,';bxiilding_‘;pplsiti_ve,__s,elf -

esteem demands an important place in developmgntal psychology and ..
in education. ' ‘
A The"a_.ﬁthor's own expé'rience in the cla::;'sr'oom‘ha's affirmed this
>

conviction and leads one to ask the following 'qvue.é:t'i‘ons'inv an attempt

,7‘*'

I8

‘s‘civehtifically verify the 'i'elat_ion‘shi;-)‘b'étﬁ(eevx‘l sé]_ffédncépt or'i.e'n'te'<.i.> ‘
c‘ovul.'s_e‘s ax‘ldi %@ancement .df self-¢ s;:e'efn:_.' | o

i) Ig".there a s,cien‘tific’aliy-vé}-ifiéble reléa;tiqfir;ship,bvef_w_eenuth‘e
_expériéhce '.'o.f' a co’uréle such a's'Pe;-.spe_Aci_;ivéls forLWLng aﬁd. the

ben'h'an_c:é"'rne_n.t" of S.lellf"e‘sltee’r.r‘)‘_ Ln the stﬁdents whb_ énx_'_dil Ln ‘the' éi;s'sgé_'? |
| ) 2) If there isIsuc}i an gffeét iis.__it' e;‘i.giui-i_hg; does fh(—; lenhaﬁc;e— S

ﬁleht of s'e]._f,-concepf last 'be}'rond'thé te frmlpé.i‘:icﬁn_ of thecour s‘e'-? |

- To study .thesvé quéé_tijbns,; aA‘.r‘é‘séa.rch.m_ethodology wascon- .

Vst'ructed foll.ow'i_ng”f;.hé 'plé.n of._re%eé_rch‘ ouflin,é‘d i.n thé ‘fol.lov;ir.lg‘ ch#pteir.' |

. |
-

\
’
T B



" CHAPTER III

N

. RESEARCH METHODOLOGY

. The previous chapter with its review of the literature on self-
'-éoh"cept and"s'elf—estéem,' along with the pre sent author's experiences

" in the classroom, raised two major questions concerning the positive

\- _ effects of a high school cour Se:i..I’l pergohé.l'c@rempm‘ent on the self-

e sﬁ’ceé»m o_f“? the students who took. fhe_ c"o"ur'se,‘ and que stionin’g at the
s‘."amevf time the degree to which this““éfféct would be sustained. “This
;hapter will describe the research methodology used to explore these

,\7 ~ following hypotheses: -

T Hypofheéi_sl. There is‘a positive relationship between self-

A

, . . A - .\ R ) : - -Ij L L . Ce
‘ ‘successful completion of the course entitled "Perspectives for Living,"

" 'Hypothesis II. ~ This p’ositi\?e s‘e]_f-e'steer"n' as m_easure'd‘ by-"thé o
TSCS wil: ~e sustained over a period of at least five months. . .

' These hypotheses were tested using the following research

‘ dé',sign.

,;I‘he Sample Cothpds"ition
" The-sample consisted of two classes of PFL students at Harry:

" P L | Ainlay Compdsité H‘i'ghi Schbol‘in_Edrhdhj;on. " The ‘ohe. c'lasgsb'e"nrollévd' for

and finisl.din‘gv the -\la's_t‘i‘week_ inJénx__iarf.‘_- ’I‘-hie"othér cla_.'s‘.s of students "

[
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questions, which for the pgrposes‘ of ’re'sear'ch‘hiay be posed no"'yv as the
™

esteém _aAAS»mea.él'J..r_ed by the ‘Terih.é.ss'e‘e‘ Se].f‘-’Conc’erI’)t;j Scale '(TSCS)‘;a'.’nd o

~. the firs t ser"’riesv_terv“%lass"_of PFLlS, :vbéginri'in.g}ﬁat._,thé first of S'éptember- o

vl oad
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reg;.stered for the sécond semester PF L 15 class, Legmmng the first.

of F%ruary and concludn.ng at the end of June. Those who enrolled

1

were ‘either Grade Eleven or Grade Twelve students, who had chosen

- to take the PFL coui'se as a social'science elective subject.

~ course glven both groups of students was an mtrodu’ctory PFL course,"'

’I‘he

w1thout prevxous exposure to the hlgh school PFL p&-og ram. . The flrst

semester class had th;rty»fwe reglstered students, w}ule the second

semeste;r' e»lass _had thirty-three students.

-

"~ Research Design |

Figure 1

I
o
|
i

S I I SIS
. L. .

" Class ”‘

- -time

Pre-~test » - Test_u(?.’,i o ~.: Test 3y
Sept. In Session = Jan. ' . Jume.
PFL 15 !'Dormant
o . 1 "No o
. Semester I CE % Freatment Lk
IR ' “lat this 0
. Class - : . T time ‘ R
: Semester I Semester g o
— =~ e —en o
PFL-15 "Dormant" | :_
Semester 1T *® ‘Treatmen# ¥ ‘ o _ ¥
L ~at this L '

-In-Session
R

'The_ procedure, ill'ustrated i'n Figﬁfe 1 was"tﬁe vfo_nl'll_owifhg_:" .

The PFL class whmh was scheduled in the' fi

"éa

" the ’I‘SCS test durmg the ﬁrst scheduled class.

r%t ' seme ste 1'-',k wrote

’I‘hose who happened to
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1

be absent at that writing of the test, wrote the TSCS test shortly there-

iy _semester group of students, repre sented a concludlng act1v1ty for that

- that wr1t1ng of the TSCS wrote 1t before they Joxned the PFL class

..arranged. :This’proved to be a difficult chor_‘e., as some students had

—afte r;fb'efo—re—si»tti‘,n"g‘-‘in—on—any~-PEL-cla sses .;Studen\ii'sar,e gistered.in the:

fied by a pretre"gistrati‘on_ compiiter p'riht out, These students Were all
: »TSGS"pre'_-test was written by both groups of students during the first -
(iwrote the post ~test TSCS durmg one of the classes at the end of the o

p’articu.lar class. The second Wr1t1ng of the TSCS for those students
"ehro'l'led in the' second,semester PFL 'clas s, took"pla‘ce 'durlhg ,thelr '

’ fJ.rst class 1nvFebruary., Students who geglstered for the class, after Ll BRI | r]

| the first semester- _clas‘sv, were ind_ivi.dually_contacte'd for that to be

. eXa’Ins._f_o_r the year., For whatever reason, some stﬁdéntsjd&i.’not:

- this student group te‘stirig sample. The.secoﬁd semester class.wrote, =

‘3
&

'PFL class which was ‘schedu.led for the second serhe st’e’r were‘ identi-

3

v

gt R -
PRTE

contacted and arrangements were' made to have each of thes@students =~ -

write the TSCS test during one of two designated noon hours. This

"weelé’of September. ' N - 2

The PFL class whlch took the course durlng the flrst semester,

semester in late J'anuary. Ihe wr1t1ng of this TSCS for that flrst

o

CLY

N ‘---A,,"."

a_l_r_ea_dy in progress..

Fo‘r'the June and final ‘writing of. the TSCS the class meérmbeérs. of

!

-

dropped out of school, or we re.bS} this tirhe,' ‘focussing upon their final

“

write the TSCS atthis_“time_ and it did pose a problem for the size of -




Y& lnst rumentation

‘- . R : . . ¥ '» ' - . . . . .
~ .internal frame of reference while the columns are used to reflect-an
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Ehe_ final TSCS test during one of their last class esssions in J'u"ne.

The instrurne‘nt'ﬁsed was the Tennessee Self Concept Scale

(TSCS). Frandellv_(1973) refvievx)ed availible'insfrmnents fo; measuring '
" self-esteem and concluded that the TSCS was the most valid and

‘reliable. Fitts developed this instrument which attempted to measure

components of- self-'conce.pf:, and relate them to f}ge overall level of

' sell‘f-‘es‘t_e,em. Thev most impo"rtant’ single score on’ the scale is the

Total P score, which reflects the overall level of self-esteem. The-

_self- fepb'rt is made up of invenfory of 10(-). statements in which the

o

examinee chooses one out of five responses ranging from:''completely

~ true' to "completely false," It re;ju.ires a minimum gf‘adg sii; readihg

vl‘eve]_'.'.and takes a mean ‘qime"of '13_m'in_1"1tés to complete.
Tof. P, the total of the column and row éi;ores, is a total .svel'f-
estéem measure . (Fitts, 1965). -A-high"SCOreiindicfaf:es the person

. tends 'to‘l'ike himself, -feels he is a pe'rso.n of value and wq?th,"ha's'.'

° .
v

confidence in himself a‘.nd'é.c’tﬁ_:"s accordingly. People with low scores

“are doubtful about their own wb:fh, see ,t_he'msellves‘é‘s being undesir- -

\ . ’

. able; ofite‘ri feel éhxious, dépresééd,I ,uﬁhaﬁpy with llittle‘.con.fi'dence in. L

g- - . PR p : AN - - o -
themselves. . The three row scores-are -i,deritit’y——”what I am," self-

watisfaction--'""wow I.fe€l about myself'' 'and béhav*for—-'_'wha_t I do."

‘The five ~0l. 1n scores are physical self, moral—ethicai self, personal

. self, 'farnily“sc;i and social self. The r'o‘v'vs are said to réfleqt‘ an-: ’

..
.

% -
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external frame of reference (Fitts, 1964). Fitts claims the TSCS is -

o

Bentler has two cr1t101sms: (a) no »factor analysis has been reported

"simple fot the subject, widely applicable, well ‘standardized and
multi~-dimensional in its description of the self-conceplt (1965, p.‘ 1), °

<

According to the author, a two-week test-rete st reliability co~

_efficient of .92 for Tot. P was demonstrated for college students.
,Fit'ts (1965) reports co-efficients of relliabillity‘fron*i other studies that

‘ranhge from .80 to . 90‘(p. 15). There are norms for con:\ferting, raw

scores to T scores or percentiles.

’

The'v‘ ’_I‘SCS manual (Fitts, 1965)‘{i‘ndi-'cates construct validity 'i‘s _

' pfovided in numerous sfudies and'a'.lso"derrioristraltes predictive ability .

) of - the TSCS Wl.th certam groups. o

Bentler in rev1ewmg the TSCS in Buros (1972) states that

othe‘r measures of pers,onality fu.nctioning”, (p. 583).' ‘He cites a cor-
relatlon of .70 with Tot P ‘with the Taylor Anxlety Scale and corre-

latmns from 50 to 70 Wlth the Cornell Med,lcal Index.‘ Howevef; o

L.
»Eb -

- with regard to internal structure and (b) a high degree of ovor_i_nte:r»-v K

. .p,r,e’tation has been doﬁg, COnsidering only 100 itemns wé'fe’ scdred.

R

FN
¥

-

Also rev1ew1ng in Burovs (1972) Su.m sopports the oonstruct , e

- »vahd_lty of the TSCS and thz and Whlte (1967) in studylog umversxty

» students (n;138) determned only to 1ndependent factors, namely self-
‘e’steefn (’I_‘ot. P) ana -c'onf'li‘ct ibntegi-ationb. Based on the fxndj.ngs of o

. other research groups, bot}i the row and column scores need to be

. ''general scores £rom the scalé haye remarkably h;gh-,correl_atrons with - .

e N
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treated with caution. It.should be noted that all s::gdie_s support the °

) . . . \ . . .
‘total positive (Tot. P) score as a measure of a real factor--positive

éél_f-concept._

In terms of mea‘sur/ing self-Canept variability Suin also sees
the results as'supPO‘rtive, althoﬁgh 1n one c:—ise, Wthh may'have v
irn‘plicvatio‘ns. ‘fOr this stvudy,. he ﬁotes ‘sé:nsi'vcivity fcra.inih_g did not .lead
- to significant éhanges; Crahdall "(1973) claifns thati thé .T_SCS is one of a2
_ ‘th'emos.fc wid.ebly used s"e].f-és.téem -i‘nstru.mcientsvtqday‘, v;rhile B‘ux.'osl .

(1978) notes that"éver 580 stud'i:es have used this ‘scale, |

v

Statistical Design . - 4

' .T_‘he TS.CS was statistically analyzéd by:é. two-way _analysis of

| -‘\ir“a,riia'ncxé,' With one of 'the factors as rgpéafé'd' r.nve"a.srure‘sl. The ’fgpeate‘d ‘

mevajsuré.v}asﬁ;c'he’ f_est givgn each' studéﬂt on Ithre‘e -diffefgglf'occa_sibns;
: ‘Factdzﬁ‘A“ représ.enlt's' the t;ﬂb"'di.ffe;ent classes of Pé;:spectiires

- 'for'Li\'ri"r.ig.:studénts'. |

: ‘i:‘Fvac.tor'B repreSé;xfs»t-}‘fle,._diffexf'.ent teksth:xig tlrnes (.réi)é»ai‘:'ed.’ -

~.measures).’

/h Lo

 Factor AB fépresenté the ir‘l‘ter'at:‘t‘ié.rz-between t.hé_”gro‘up_s and _thé

‘- testing time.
‘This analysis was done for'./tbe' Tof:al_‘].:> 'score which is the total
- self-e steem~measuré as Adef_i«ned by the‘ TSCS. 'I‘he _fes’tilts‘ shoi_zvf,_ '

-_ sigijxificant difference betweén the g.r.os.\ps when the F results art'a,,, given

e T E
~ which have & probability level of less than .05, = ~ = - . e
= . . » - X : -~ .. ’ .'; . A } /) - Vv . ‘ ‘
The following chapter includes the results of the datz analysis.

- V;\:»v
‘,/' (-



CHAPTER 1V '

e

~RESULTS-OBTAINED IN-THIS-STUDY

: 'signif'ic‘ant, difference between th} two classes of.students enrolled in-

The Total Positive Self -Concept Measure v

The first. q}lestion addressed in this rese\"erch is: Is there a

‘the PFL p'ro'gram?' The second question is: Does the time that the

. test‘is administered-a'.ffect the scores '(Or have an ef_fdect)?. .The third

ques’cxon l.S. Is there a mgmhcant J.nteractlon effect between the groups

'and the t1m1ng of the tests’? Al four palrs of tables Wh.lCh follow, w111

» add_reshs- all three of thes;e _que“svtlons. ‘The a_nswers “to these- _three g

. m

questions ‘e's-outlined' ébovev,‘“ will provide info rmation which can then. _

be ,,e'pplied'to the two hypothe ses whichywere outllned earlier in this .

‘thesis. Table'1 wlll outline the results of the two-way analyisis of

variance, using one of the factors as repeated measures. The results.

‘will show whether the re was e _stati’stieally signifl'cant difference_ ln the C

fneasurement‘ of the self-concept for the _stude'nts involved in the ‘

%

“.program e.é »dete"x_"ni‘inedlby the Total »Po'sitiyeﬁrneas'ure (Tot. P) of the =

TSCS

- The data in Table 1 was organlzed by ‘A, group (1 2) and.B '

"(Tlme) as belng the flI‘St, second and thlrd tlme the TSCS was adrmn- .

istei'ed and AB as be;ng the 1nteract1o_n of the _testlng groups.w_lththe

-various te sting . tlme S,

. Of the s1xty-e1ght students who were enrolled in the two PFL

47



c_:l’as.‘ses, vvonly.\t\&en’cy‘-four. s’cudents corlnpl'eted»a'll_;thrée‘ of the TSCS B

‘measurements, when they were administered.

-

.~ TABLE1

ACCUMULATIVE TSCS GROUP RESULTS

. ~ Sum'of = -Degrees of Mean - . F
Source- . Squares - Freedom ' Squares . Ratio  Probability

A ‘_99.896- B S 99. 896 - ,1.‘1‘77 ) ;'20.29‘0'_
. S-Within®  1868.000 22 sa909 o
B Cas.21 2 2L510 0776 0.466
AB . me2z 2 36460 0,132 0.877

. BS-Within 1219.000 . 44 - 27.705

0o

* ‘Table 2 which f(talloWS‘,“ g‘ives the fneah"aﬁd.sta_nda_-r‘d_'deviation f“dr

bdth.groups bf_ students at-thé thréé tiz.:n‘esvthe ,"I‘”_SCS'was administered.-

(..~ TABLEZ2
| GELL MEANS - SEPT. -JAN. -JUNE RESULTS

o

. Growp . Time  Mean [ " std. Deviation = ©

267.00 _- 6. 3;§ _
266,40  8.92

-y

267.50 . 6.36 "
C269.50 654

26‘7,.',9'-3, SRR 4. 84
»,‘,27-0.-64_’,2; R 5 - AP

NN e

™
NN

Sl .
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An xnspectlon of both ',I‘ables 1 and 2, reveals that‘there lS no

' "mgmﬁcant dlfference (P 29) between the two groups of PFL students

_(fi.rSt semester_ gnd second s‘e‘mester) when‘ loolung‘ at the ove ralli o
'effect'whieh the"ccv)\nxfse vhad. on'thevrn“.j ) For the twe.groups to bve‘ si.gni'_-. , “,».
_ fic_antly" d_i.ffer'ent‘the F zv‘at.vi»o. .n"lu_st‘have‘ a‘va,lne“ 6f‘ “three_'oxi- lar.ge%; -

.- T.his_,tabl'e“cer.n_nared the ‘accunlulativivre ','r,es'ults" for: each of the gtoups

‘.as the stati'stic stwe‘re.caref'nlly e;caxninedff__o‘t all th’;ee'\.ral"nes :from the. C
.first setnester class_, 'and_ then for the thr_ee wfalnes from the,se‘e.ond '

o s'erne’.vs'te_r‘ cla"s's.. vWith"resp‘ect__to ._factor.A _whighﬁre'p‘lresents ‘:'the_a,two’ ‘

| v‘clla:xvses of rPFL’ 1t ceuld_ be ’a.sv"su;.thed 'th'at the \g'z;.eupsl'a‘feai‘n fact sxrmlar.

.. For the,faetor»,;B wh'ieh-vrepres'ents.the three_s,e'pa.rate tirnes -

| durlng the school year, when the TéCS was admLmstered the Fv ratlo

; "tofv 0. 776 i_s,. n»ot-sigbnificant.' Thlvs statlstlc reveals that the two groups

.evx‘pezl'i'ence_‘d. very si'rni‘larv .re’sults over the three_d1f£e rent occasans_
'whehf the testihg was 'con‘dncted;” W1th these re»siiits 'fo\r"_ith‘e‘ B faéte r,
there xsno fr_.easonto :b‘eli,eVe tha‘t.the' two’ -PFFI’,..c_l/as.,'ses a"re,n_ot_ .sii'fnila'r.,"

‘W'hen-'l‘OOki-ngl' at the AB fa‘cter .wh‘i'e-h invel-ve s‘ the ;nte ract'io'n ef.thoe
;grouIv)s and the testxng t1me, agam there was no 51gn1f1cant dxfference. -
-Lookxng at more. spec1f1Q data, the follow1ng Table 3 and 4 pro- |

'gv1de stat1st1cal data for the two PFL class grouplngs, _on the fu-st and

‘vsecond adrnlmstratmn of the TSCS



TABLE 3 -

'TSCS GROUP RESULTS - SEPT. AND JAN.

A - Gro“ups »1,' 2

W1th1n subJect factors are: ‘ ,
B - Time: 1) Time 1 - September wr1t1ng of TSCS ,
R 2) Time 2 - January and February wrltlng of TSCS

JEERY "Sum of ©  'Degrees of Mean =~ - F - :
< .Source ' Squares " . Freedom Squares - Ratio Probability"

A . 102.78L 1 10281 1692  0.200
S-Within 27954000 - - 46 60 761 R I
B D ezis62 - -1 . 62,5627 - 1,504 0,226
AN i - . . . EE \v' '

N

CAB T Nes0 1o o000 0,007 70,999
BS-Within 1914,000 - " 46 - °  41.609

TABLE 4
_CELL MEANS - SEPT. AND JAN. RESULTS A

A B o Meah S 'Std- DéViéﬁoﬁ@ e

iy o

. i 26\6 538 -_ 7.890 e
1 2 o -'264 846 T 948

2 R 268,545 S eeT c e

w2 o 2 R }:. " 267,000 5,255

~5

—
Table 4 provrdes another stat1stlea1 look at the_mo_groups of PFL .
3 students, ‘on the flrst two' admlmstratﬁons of fhe TSCS._ The cell means

a
[/

are pre,sented-ﬁm this Table. .



L] "
The nufnb’er of students who wrote the TSCS on both th.e‘ first and - =

second wrifing (t.he‘_be‘ginning and end of the first semeste r), numbered |

B .

[

’

B - »-Ti'n'.ie: 1) Time 1 - Septemberi’writing‘ of TSCS

c A - 1é5.550 1
" S-Within  1680.000

Y

* this TSCS in September, -

4‘8;-r;~Tf-hi-s-—‘re presents-the-greatest-involvement-of-student-participation———n—.

. in the writing of the TSCS. ‘Again, there was no _sig.nifiCant difference

between the groups, ‘or between tests, and there were no inte réc‘tio&‘
effevcf;s..v e o

"TABLE 5
T SN g
'TSCS GROUP RESULTS - SEPT, AND JUNE

N

. . ) I
A-Growps 1,2 - oo #

- 2) Time 3 - June writing of TSC;S SR s

v S,lm-;‘_of : De"’gree's of © Mean - .- F .
Source Squares Freedom = Squares - Ratio . Probability

i - o S v
0 165.550  2.266°  0.146
“23 0 730043

- I

B oo 1 0.0 0.0 - 0,999
AB - .19.25- - 1 19,25 0,605  0.445

writing of the TSCS, '

S

‘A -total of 25 students was involvel in the:

.. both ‘infSepte‘rnb'er. whi&h wa's 'the first reco‘r’ded' rhe.é_-s.urement',' and in

<

| >::ijime'Whi'ch was‘-ﬁthébla"stt" Zrécofdéd writing of the TSCS. This number’

_— répres,ént's a hig-h ‘i;nlortal‘i‘.ty for 'thdse 68 subjects who i'nitially'v-vrqte' .

\

-~

Y
.

I



TABLE 6
' CELL MEANS - SEPT, AND JUNE RESULTS )

LN

‘

[t

L

A B  Mean Std, Deviations

267.091 6.074
265.727 8.427
269.500 - 6,537
270. 643 7722

NN =
R I e

o ._‘..‘ZF‘AB-,LE 7  |
- TSCS GROUP RESULTS - JAN, AND JUNE o

\ . ’ ’ e E N

- ~ Sum of .. Degrees of Mean . F ' 5

“Source’ Squares . 'Free'dqm | Squares . Ratio .Probability .

A 64167 1 64,167  0.896 10,354 -
'S-Within =~ 1576,000 . 22 - - 71,636 o .
‘B 43,021 . 1 . 43,021 - 1,615  0.217

N

\ ) N - . - L '
BS-Within = 586,000 . . 22 . 26.636 Ly

CAB . 6.563.. 1 - 6,563 - 0.846 . 0.625

few.

-, Tables 7 and ‘8, give’_theb 'sta.tisti_cs for the two groups of PFL

: i\ BRI : R . : : Co : Lo .
. students who wrote the TSCS, at the second and third writings
. N . . : . . ' o Vo : RN _

¢ —_

(January ahd \;‘I_une) of this self-esteem measurement.  The number of

students who wrote f:he TSGS on both ovcéaéioﬁ's (January-Jure) number

: twen_t‘y-fo’.ui., ‘.1.C'01_'1ta.cti.ng'the first sei}rneesternl:’:FL]"_; clas‘s,_'pr'ovec.l to be a’

(~

difficult task. |

O

s
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TABLE 8. ' -
CELL MEANS - JAN, AND JUNE RESULTS
A B . Mean o Std. Deviations Cases
1 1 266,400  8.922 10
1 2  267.500 6.364 . - 10
2 1 4 267.929 4.843 14

270.643 . 71,722, - 14
s C : " ' . .

~

y of the table presentations was thefg‘ an F value

yile vé:l,of less than .05. The ‘smallest value observed

T .

e with a proba—b;
th:hx_-'oughout the 't'ésti_'ng was 0. 146, Therefore the re was no significant
difference notéd f/or the two Studg}xt classes of'PFL involving f:_he three

. o
.

questions which were introduced earliet in this chapte 1"..">

- . . B ~

' Hypothesis Testing

"' For this tHesis, two hypothesés W‘e.-re pyre,sentecli fof"stati'st_ica.l o
; énalysis., The first hypothesis embodies the essence of the thesis it-

selfe . - PR

" Hypothesis #1

T Thefe_ is a pos‘itive' relé.tié_nship between self_—'esteer-nfas.mea.sured Q
by the TSCS and successful com.pleti_o'jn of the course entitled

' ."Pe;spécfives for Living."

N

The results of the TSCS which»Were wrifté'n byvth,ose students

N ‘ -

involved in the course at three different time slots in the'school .yé'axf,._' a

' < Can
AT

T
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x -

" indicate that overall, there were no significant diffe rences noted as far

" as the accumulated res_ults were,'conceined for each of the‘PFL' groups.

N

v the sis 2 was. not supported since the dlfference was not statlstrcally

The- data shOWS—no sxgmfxcant—posxtxve relatlonshxp between the- PFL
course and se]_f esteem as measured by the TSCS. Therefore hypo-

thesis 1 was not s‘upporte d.

Hypothe sis #2

~This p031t1ve self-esteem as measured by the TSCS will be
sustarned over'a _per;od‘ ofat 1east flve _‘rnonths. o - \,;, '

' T‘_he 'onl'y"mea.surern_entv,W>Mch _addresse’s‘v.itself. to. _t.hi"s:hypoth_esls,
occrurs', in Table 2 Wthh exa-rni_he‘s‘if‘he; rnean s'cores:.l‘ ":[‘he. .serne:ls._ter I ‘

cla_ssWhich was active in that semester, and not involved in s,vemester, B

11, bgives us. the opportuni‘ty to ohserve'what happened'foll'loWingw’adfi\'r'e. )

‘ month pe rlod of t1me with no contact v\nth the PFL program.' 'Hypo; -

b

:"signiﬁ'cant.

<0

P T E@erlentlal Results

’I‘he Tennessee Se]_f Concept Scale, used in thls the51s dl.d not

L reveal any SLgmflcant change of self concept awareness for tbe studen‘ts

‘ who had enrolled in the PFL classes. I don‘t thlnk though that these

. re sults__shou_ld_invalidate' this program. I am convmced that the PFL

course did rnake a'.pos_itive impact on'tho_se high,school students. I

»

e

poi_ntroflview‘. : Flrstly, I Wlll Lntroduce lnformatlon based upon my

yexperi_ences"as'a_PFL[tea'cher duringthe; last. eight ‘y’ears.« Durlng th1s

L Will-nov&;\'present' .sorne' non-; stati'stical ,etri'dence t'o, support this-pérsOna_.’l. L

e

N
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perxod of tlme, I taught approxlmately twenty-hve PFL clas ses dlrec-

- -

'bt1ng one—half of my teachlng allocatlon to thxs partlcular hlgh school

subJect. Secondly, 1 Wlll present an aud10v15ual tape whxch wasg

. produced by Acce_ss ,Tel_eyrsxon, %nd alred on CBC Televxsxon for
publlc yiﬁey‘yi‘ng.',, This;‘tape‘will provide a yvind_ow through which one -
can obse rye the student lnyolyement within the'prograrn‘itself. On the

' tape, students spontaneously expressed pe rsonal feehngs and 1deas

J
o

thJch they had concermng the PFL course of studles. B
'I'he PFL course prow.ded an opportunlty in class for students to
. -~ _

study the self concept funct10n1ng 1ndependent1y, and then 1nter- .

- _depend'e‘ntlyvin conjunction‘W1th others. These classes estabhshed a. '

~sqcial. nletw'or'k;'lwithin a'climat\‘e:.of‘ rnutual -respect’and-‘co-joperation'.'

'5' B} N N ) . . T . . .. . B . : . "(-'l' .. .‘v.‘
R SR

“What was created was an enwronment of rnutual support and canng,

B _‘ wh1ch proylded a measure of safety arﬁ encouragement for the students.

I vwa’s abl'e“_to obserye‘.the b‘ene_j“.;lit's .v’s’/‘hich‘th'e‘:studentsirece;ved from .

:thrs supportlve chmate.b_ Each A’clasbs" 'e'stablished av s’enS'e 'lof' commumty -
despxte the.WJ.de range of student socxo eco.nomllc background. I wvas"'

,;not able to observe thlS cohesrveness amongst students m other aspects I

: -'of school 11fe.' Typlcally, .students enrolled at the hlgh school would
B ' e

: congregate in tlghtly-kmt student groups arxs:.ng from past assocx- ‘

ST atwns, Whrch would make any new student assocxatrons dlfflcult. 'I‘hls

R

o '_",v'k'sense of comrnu.mty was real1zed in the PFL classes because of an -

u.ncorrdg,txonal respect for the 1nd1v1duals who comprxsed the groups. S

/.':ag‘:{ \t;&, . Q-‘_‘

. e
-As/tlme progressed these students tended to develop 1nto support

},.
o

\
\.

el e
“ e

. ,‘_/.'



groups, whrch Were able t.o ‘accept'the ‘wide range of indi:vildual differ-
- ences, and,wh‘o: Welre able _to‘ cul.tivate,:»a"healtl’:‘::;\\r4 ac‘c"eptance! of each
other--each valued as. a umque tndlwdual. S, | )

iy

I marvelled at the hlgh level of commumcatlon wh1ch,was func- -

, )

tioning-in the' c‘lassro'om. As the communlcatron flourlshed the :

K energy 1eve1 W1th1n these claSSes rose consrderably. Studentsat-“b
"tended these classes regularly, and dld so enthusrastlcally. ’I.‘he_‘.‘\( .
' students we' re encouraged to bring some 1tem, deemed to have a

' 'speci‘.al me#ning, .

o adorn our claserom‘ walls. In no trme these
walls were ,com tely covered” with heautiful posters; each bearing a
' 51gn1f1cant message. Students were asked ‘9 each prepare a thought

?y, wh1ch was presented orally and usually based upon a.

| for ﬁn{e,fd

= part'c iar pOSter. Gener-ally thls procedure allowe__d a .student-to

o

' ',share thls spec1a1 thought w1th one's’ peers, to then place thxs poster

o : e . . . . . . :c

j,‘1n 2. promlnent p051t10n on a classroom wall-—representlng a contrl-

.__g_butmn of oneself to the classroom. ; Th1s further helped to rdentlfy our

Il’]

ofﬁ,’as being a_special room_' for our students',..to" meet in, .

- 1 was av_vare of "rnany"importaht changes Which 'occurr'ed"Within
+ ' the 'cla'ss' g'roup_in’gs a‘slthe course prog.'reS'se'd; 'part,icul'arly in '.the area

| S o 'of self concept As the students spent time dlscussrng and studyxng

vanous Ldeas related to better self understandlnﬁﬁ! I began to see -

o

vf'_-them gradually share and reveal more of themselves thh each other,
. : . . LIS - : .
en’gagi_ng all—'the while in deepe_r_&.vels of‘commumc‘atx_on. AWhat L
: A ) 3 . | - . . »‘ -Q _\-_~.  ~ ‘.‘..;:';" ‘
elicited this willingness to share more and mote-personal information?




‘ e ) . I LS AT .
DY K . ’ . : N, — . .

oL I‘attribute this-to ,theﬁgrowing,fcon’fidence experienced by the group ‘

. members. - Each 1nd1v1dual was accepted for who he/she’ was, and .

,consequently was "pr1zed” for the sense of md_wxduahty that each

v
AN

possessed. W1th thls acceptance, the 1nterpersona1 sh,arlng deepened

e K ~i
. S - . . . N . 4"

~and the stude‘nts, contmued 180 enJoy éach other's company., I became
. . - Y

’aWare of the actlve level of energy whxch was be1ng expressed through-

- out the group--lau%hter and good feehngs generally prevalled Along

vw1th th1s grOWLng sénse of” group wbrancy, 1 was lmpressed w1th the

T

: ‘degree to whlch ’the 'students were wxllmg and able to self- dlsclo,s,e. e

1
T
>

) ' '_.As the class, engaged in actxve list-ning wrth each other, this proved . .
. .-'_.' to stlmulate the, mp.tual w1111ngness of clatﬁs members ‘to speak out-and : ,,Jh‘
S S . ,’ ) e .’;9}_..7
i 2 .;'..' to share 1deas wﬂ:h one another. - v oo f-‘/ SR
.‘ ” _ | 1 As the teacher of this PfL course, L endeavored to structure a

. .’
2

posxtlve, accept1ng clas"s env1ronrnent, in which students were :efic urs

\7.¢’ .' ’ ) x1 &v-‘ ~ B
D ‘ ’ p""‘
Che . aged to better ‘understand human relaglons with self and Wlth others.
&) . \"'u 4'.;‘.1-‘ ! < e
- & ’ Students we r“e referred to by’ name, and 1nd1v1dua1 effort and accom- "
- EEE pllshment were acknowledged. Jack Canf1e1d and Harold Wells 1n thelr";'-' .
: ‘- ST \ a . A ~— . ‘ ."‘ ’ . ) '
book entltled '100 Ways to Enhance Self Concept 1n'-' he Classroom' ' .- ”
_‘,_:~l.,1 s .‘r)&‘ . R . D R . L .
de crlbe"what must. occur in the classroom. .
s 24 , . - :

encouragement students sens ',m the classroom.
They must-trust other group ‘members anqlthe A 4,, ‘
teacher to the ‘extent that t’hey can truly ekpress P
. their feelings'openly, Wg,thout I'ldlC'L‘lle or derl.swn.

- Further, they must- ‘recognize that they are .

* . valued and will fecéive affection and support o5 ‘

Without, the crrthal env1ronmenta1 d1mensxons oo
of trust carxng and openness the teacher s o

(LI
et .




| 2
M
P ' efforts to. enhance pupils' sense of self-esteem ' @)
R - - will be seriously’ 11m1ted. (1976, p. 5k Ce -
:_—?;"_?/. ‘ o T'am convince d that the c‘lassr'oom'cnmate virh’ich Was _de'veloped
. . . in the PFL clasSes, was véry responmble 1n allowmfT the students to
R , ) _ L L , B
V«fully function both cogn1t1ve1y and affectwely. It was the clearly-
$ , ,' - ] _l“‘
o defmed 1n‘yitat,ion g?gmn 4'6 each student 1l%the PFL program to come,
p’é;du ‘- ;e.;-. s

' pe;ﬂ‘mssmn t:o’ b’e “oneself and prqtectlon afforded each person to

) '.:/ v“l“ 'ﬂ)
e -
(24 ¥
) '
L/ D jthe*?:potency or the,pOWer i erént in one's owniperson. When students e
R R -did accept thxs 1nv1tat10n and dld fully part1c1pate in- the program, I' 0
o Was“,abile to see e',v;kdence of 'indi‘vid‘_ual growth.- Studen_ts -typically_ 4
- B "‘. ) . ' .. ) )}l,‘ : f "'_, . oa ‘. S "._ . N ) :; a ng
’ S be‘came mo;,e .confi'dent of themselves in relationship with the other = - ™
, ' student.s. in the classroom. . S L o T o Co
N R ThlS 1nd1v1dua1 growth was attested to by students who were T
T ﬂ:“l-'.f-l"'-l‘;x".'i»nte rv.iewed on the 'auHiovisual‘-;tape,whifch I‘am'- inclu‘f‘! & Al‘g with this & B
} thesxs.- The student who " seemeé«to&beneﬁt the most from the exposure
S B s ket B : : .
to the PFL p‘rogram, was a c1a551c example of belng ”dlfferent" inty e g
.' ; .. v. -‘ - . ,? . . ‘ .. s f. g s
, . revlation‘ fo hiva%ers. in_ the' classroomo When he spoke, he usually .
B . . . v . »
w - 4 . . L 0. = . ; 4 L . .
E stutte red or stammered and wo’uld roll hlS head 1n a ve ry pecullar way. )
. ,,' s PR - s . , bt ‘ S , ) . -
His ,qappearance was usually u.nkempt--evvidence of 1itt1e care; As the "
R s class began to cq;rne to know hlm, the level of understandlng and :
SE T A n - ' . SN
¥ ‘ﬁ Ve accept;’}.nce roseenotlceably. Probably for the fifrst tlme in many yékars",_ ‘
. ¥ ' T
v ® ‘ . PR ) ’G'? l‘ ‘f"_‘> . . \‘ ’ ,’,‘o'-_. ‘:‘ :‘\:)"Q’ ( )
. v .y o . : S o
. - C ol 2 : R ° §
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he spoke ahdvhhe was listened to by the others in the class.  He shared

with the class some of the details of his past. He was an orphan, who

.

spent time hVLng in many foster homes as he was growmg up. A?’}}he

age of eight years, -~ w = apprehended by the pohce for s@ttf SO
. large churches on fire‘. On the audlowsual tape he sayst ' ?&

_' I felt no one could understand me because I _
was so weird. Now, I am a bit more mature S . .:53,;@‘
and 1earmng~how to. commumcate me- to other - AR

..~ people. I can see a fantastic growth.in my-., . %"
self from six months ago-—and that's really - R t' ‘e
xmpoftant I really grew because of this .~ = .= .
f _course. ' R A R ' ’
This particular student was fordme,‘ the greatest ekample of’ a“"s_tuc'le‘ﬁt i
. U e S 3
\ bene'fi_tihg“'%rectly from being.in this PFL class.' -Another student on "™ -
the tape comments, 'l am maturing now--this course has rdally - - &
helped,f‘ while- ahother stud'ent 'stat’es, "'It is hard to express myself-as
. to whol am.,’ It feels good as I am now expresmng, 1n thls class, Who
I' am' and.what my values are," Anoth student adds, ”We re at the
. crossroads now--l f1nd thrs class is really meOrtﬁnt 30 me.' ,Bas_ed" ' :

| v LR Lo . w

. o o
: upon an’ exezﬁ'zise' Whi'ch was “seén on the tape', -‘where students‘wrote»'
. o ‘ N "

’p051t1ve personal comments on a sheet of paper Whlch each student

. held behlnd hlS back/her back she says, "It is exmtmg to see. what

u.~-

- ’ otherSJthJ.nk of me--1n a way I would hke them to thlnk of me ... 1 w111

keepxthese c,omxnents foreve r_.”- B . T p
( . The two vital aspects of re’spon’sibleibehaylor are a carihg' for.
' N “ - ¥ . .;_ / PN N . : . k

\' A se]_fr and a respect for self and; others. Muriel-'Sme'ltier’]co:Inments on

£

L thga audxovxsual tape that 1t was ev1dent that thls partlcular PFL class
l:;» ) ‘ ‘

i
2 f‘, l’-’Q'
SN Lk
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of students reflected a.sense of caring for éach oth‘er--whiéh'hopef'ully

would extend to ofhers throughout one's lifetime.

As teachers ang counsellors, we are often unable to’ touch let alone

: grasp the. human condition in such a unique’ and spec1ﬁl’ ‘

' bAelieve that this PF L progfam has made this mOde‘ of c‘:omrpﬁnicati_on

The students were both seen and heard on the audiovisual tape,‘
o : . ;o o ‘

: pa_x-ticflpatlng fully in the PFL course'.cohteht, It was through the

N

‘ove rwhelmlhgly honest responses from the st_ilda_rits, in terms of _their‘

new‘-fqurfd_ '..".s"‘élf‘-love"' and their irlgrea's‘ing a‘pility,to »evxpr.esf’s' it, that _I.

came to bettei- uhdersté.nd’ the in‘trinsic; pulsin’g-‘pow‘ého"f ~th:iS',15‘x:'ég;z‘arh. R

L . . . . T e . e

C

more attainable for us-~both fgr the students @d for me as the teacher °

s

L8 . - - ’

“in this priogram. , ' , X B m P

A ‘mottgiiwh'iéh became a familiar one in the PF.L_prograr_n was )

»IALAC—;—I‘ am lovéable' ancl capablé. For all of us iny.t'he cl_as‘é, a‘s' §Ve

poY

partlclpated to ‘ether e d1d sO* 1n the full reallzatmn that each person.

< L a $

"'5’?“ L al

- T . . ) -‘ . ., \ . . . N . -
person of value. This_orientatio'n encouraged class .membvers t-_o confi~ | %

) ) — B " ‘ . o . " . . . . 6? 't'!
dently interact in the class, respectful of 'self and respectful of the .
others Lnthé class. 5 ”w I o e

‘Over.the years with my involvement as a te,acher in the PFL o

program, I.was impressed with the manner in which the students - R

learned new social skills,_ thus impi-oving their abvili;ty to interact with - ) ':’va .

1L ad
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.
’

self and others. As the students became aware of their bwn'inereesed'y

abilit‘y to bettgr r'elate with s'el.f;.and others, I sensed indiiridual

excxtement and pleasure as deeper levels of commumcatxon were
. expe rienced It is based upon~"thxs kmd of student observatlon that I
: SRREN 1

believe that PFL did have a p031t1ve lnﬂuence on. students, and

afforded' them a better self-awa,j:r}ene's s, which s'ce;(.ned to lead tg.a .

© -

greater'understanding og ey apd with a deeper appreciation of 'self..

4

o

< s
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CHAPTER V

DISCUSSION IMPLICA’I'IONS FOR FURTHER RESEARCH' % |

'did not reir,eal any significant attitudinal_ change of a more’positiv:e '

tions that the PF_L‘ course did influence the étudé_nts; in a po'siti\}e_ v‘
i fa_shiorl," towards e_stablfsh‘ing mogepositive self-concept. A number
~ of factors ma';r' have'be‘en Te sponéi-ble for thi's"_margin_al_ ‘stati stical’

' 'result ‘as recorded by the TSCS
‘t_his ‘study. They Wr1te that when 4_tudents concentrate on a self- f

; ""-1nstrurnenta.1 value, wher.eas a‘student descnptlon of ‘seli'-esteem-or _
§ ‘ self-acicneptanceffocu‘se_s uponthe "cohjcept of 'p’e:r.soh_al ;u/;orth_which -
'.d.r‘awc-!'.‘é;-more humani sti‘c cohceptuallzation‘ o,ffperso‘ual 'b:e‘ha.viior.
h Pé,_rh;ﬁs' the .’AI‘.S‘CS:.;ﬁeahé'ure'rheht '_dlduot all'ow.th_e studehts._to_}re spond '

| 1na more hurjnarl‘i.stlcl or afl'ect}iv:ebri'leaeuz{e.‘ For fut‘u're research o

:'.‘p'ur?p'o"se.S, other measurements could be used, to jsupp_lenr_rent the -

-

~ “*Discussion ofsResults S R

Analysis of the T‘SCS”‘daté for the two:'classes of PFL s“t_;udent;a_.‘

-

’

. student self-concept awareness. . There were however slight i'ndica-l '

a

L

The observatlons by Wells and Marwell (1976) may also a.pply to

~

v

e‘valuative measur,ement that it't*"ds to emphas1ze a pragmatlc or .
_ v . ‘ % _ g S

.

e ;-f ".' o

- e

",results of the TSCS Instrurnents "could be sele'cted' to-meas'u're the

o _ 5 e

-

_ level of affect in the PFL program, and possxbly ‘to gauge the level of

lnterpersonal skxlls‘%vh.tch are developed from exposure to the program-—

such- as,‘ speaking_for self, deScription of se_l_foe'eling:s_and concerns, -

\
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\"ahility to de\}elop and niaintain sound communication skiils.

The more sub‘jectibve evaluation of the PFL course opntent con-

tained in the audiovisual tape seems to have élicited a more human=

istic response, based upon a sense of self-acceptance, and.self-love-- -

two sYnonyms used in conjunction-with. s_'e].:_ff-estleem as outlined by Wells
"‘and Mérweu (1976) :

XY

' 'I‘he verbal expressmns of many df the students-enrolled Ln the 3

e

learned experlentlally wh11e in the rourse. Staternent.s'We-re ma.de

s .such as. ”For the fxrst time I spent txme cormng to better know and

. ‘-

5‘),:"

.
, A B

.\»

‘\.!u

: others,‘ 1n greater’ depth and- understa,rndlng.',! Pe rhaps the TSCS

o measurement by 1tse1f was not suff1c1ent to tape an approprlate
47‘ N . .

..,.ciation. O L o

'..‘,.)_‘ R S S . . . ) . .

throughout the year, Was dlsproportlonately low. Only twenty—four of

. % saxty elght studen,ts who reglstered in the PFL courses’ were able to -

wrlte the TSCS ‘on the three occasxons whlch werg,‘set apartefor the

B -'»_

TSC‘S vméfasurement.- 3 )
. Pe rhaps a_'gr/e_%terﬁ'student response in writ‘ing_'the,“'~erCS at all

L. three arranged tu‘ges, would have' made a difference inj the stati'st'icali'

N Y

results of thls self concept study. A more thorough‘plan' of'student

K TSCS recqrde‘d a"sses slme'znt would as'sist‘furthe'r‘ research,

‘PFL ‘prog’r‘am, wereh very' _'suppo"rtive and apprec1atn(e of ‘w_hvat they ‘had
gmgﬂrstand mysel_f” ,”I’am learmng to comrnum%ate w1th myself and R
? s AR

student response d1rected towards self concept awareness and appre-

' The sample of students who Wrote the -'I‘SCS con all three occasxons



As the sftatistical'results did not‘heaqr. la‘significant diff_eren'ce_

with respect tofrecorde'd-measurement'of self-concept awareness

i
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N

: duri“ng—a‘n‘d"f ollowing-exposur e—to.—thefPF-L—-,c ontent,--_of——s-tu-dy-,-ﬂit-’-would .

"indicate that the students'’ 1eyel of self-concept'func_tionlng remained

rath'er constant throughout this partlcular 'study. : Approxirnately

3 68/1000 stu‘de.ntsxchose to 1ncorporate thlS hu.rnan relatlons class 1nto

‘ selected tth course, already had a strong and con.fldent level o£ se~1.f-

regard and was wxlllng to explore and risk th@trospectlon whnch

-

‘their .Grade eleven»or twe_lve timetable. Perhaps the student WhO »

’

u&

thxs ‘course encou.raged. By arranglng a’ TSCS measurement w1th

“»another group of hlgh school students other than PFL students on

T -

regular 1nterva1s throughout the school term, as was ‘done w1th the

o PELAg_rou’p, a comparison of 1evels ‘of self-e‘ste‘em_b_e‘tween the dif-

1]

ferent groups would have been reahzed. There Was evidenc'e in the

7 -
. . . A e

research to suggest that 1t 1sn't easy to in fact chaiﬁg‘e self concepts, o

an’d that, thrs proce_ss takes -place- slowly, over a 1ong ,p_erlod of time, -

_ if‘at -all. ’ T'he' study’nperhaps, did notprovide eno-ugh time for'va new -

- “ self concﬁpt prOJectlon for the h1gh school students. The author '

Would sugge st that thlS study be expanded to 1nclude those students _'

enrolled in a, second yeafprogram in. the PFL course of studles. :

: ~ This would allow students to- be tested over a two year Lnte rval of tlme, o

_ w_hich‘would then.better alllo‘w an attitudinal change infself-'concept to

-

surface. - L




' .of self-concepf alwarehess fdr‘:the PFL students, the author’ s‘xupporte'd BT

by the e\'ri.denc.:‘e of the audiovisual fépe is of the convi'ctior;'that;'those

i .

-------

studentsginyolve,d_infthe_.EEL~p_1to_gr‘am_of; _,s_tgdy,_d_id .come to a be%tér

B fealizatiox‘nof themselves as indiifiduals, and in so doing" de§éloped new"

measure s ‘of personal growth-and unde rstanding.,. The underlying

mress‘a/,rgé"in PFL which was offe red to the stﬁdé‘nt‘s enrolled in its

: .p.'rogra.{n wa_‘s. "'yvou ,count-_j-ydp _h‘a.v‘e‘ great po_tential--.—devélb_p and gro\iv." |

- -‘ °
. .‘.
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Treatment Program . ‘ ?
’ : . "'ﬂ o . ."‘.a - s R .
%ﬁf L e It is rather d1ff1cult to descrxbe the true flavor of* any—eourse ,
i ° - . ‘,‘-“ " . . R
. tent. - ‘Howlver hyqdescnblng some '
: :  Lour se, and further by eIabohrating :
. . I e ' :
T . upon{’some of the course hlghlx.ght a"sense of thé PFL course can'be .’
. s ob(talned. o R o L e
N L 'q' . e C ) _ ‘ K . :
“ae L. o Pre treatment Planmng N o R . o - v,
R The PFL course was de51gned'to meet the personal and soc1a1 e
vs 'v‘\j ' o ,: '.!.“ e e . . .'::‘:" o PR '—‘ . . ' "
) 4 needs of students in abuman relatg.ons lab‘gratory settmg. ._It vwa's
A ‘ ?"m o }f ’ g . '
Lo, T gene rally a&reed by those who h}el}&d to develop thls course, thab/)i}&qre
T R T § R :
N Was v1ta1 lnforrnatlon avallable, ﬂwhlch‘ at some t1me was t. nsmltted .
N to young people v1a the farmly and the church‘“r Famllx"&es now seem ¢,
B:g Lan : ) : . RO
v }a . v xeluctant to delve a.nto matters related to sexuahty, and for others PR
N g . ) . , - e s
| ' .’ " - ! ' - ) i ‘:5-.;?':\ ‘;_:'"
T3 *there was ‘ho estabhshed contaet wiﬂth a c;'h_urch or ‘afﬁlxated youth PR
o groups, Whlch offer 1nterest1ng programs of a. hufma&i relatmns nature.
el : v o S : . . '\‘_( v
- , The classroom then seemed to be the loglcal settmg to mtroduce?’such
.f. ) . - ’. . R ‘ . S . v . . . s
S a cour_se“to‘ a wide range o_f'studentc}s interested'in study}ng.a;human- R
: .~‘,'"" Ly '. L o ‘.7A < : . A . ".' K .
r"l’ e . . [ o L ot - o T ' L . .
! ek 0 g istic orie??,ted program. ,Further, with a teacher specially trained,
. - ‘_.' . . N ) - . . . ‘. B ~‘ o . . K :

i"" ' f-,interé"s_t_ed and ~Willivng"»t;o-teva'ch‘.the course, 'the -'s'tu,dents'Wouldf-_,benefit' PR

3. N - R RN R y . ) _“ P K . L e
oo from an 1nstruct10nal p01nt of v1eW.. It is sa1d that people learn by SN
;J( : b '_.-.. \. ) ». i "' 4\ . ';\11"‘_ o, ) toL : o
P z éxpandmg thelr awareness, and a \VLable teachlng I‘nethod dengnedat%;. '
. R - ) uy Y . " "t
e o .. “, . . “ ‘:.l. \., " P " _ [ TR
R Lo encourage a. broademng of awareness 1s the IS ‘erlentlal/lﬂora_” Tyt
’ -l,e.arning,modeli. I_‘he 'e'xee riential,training m'ode]. emphas.i'zes flve ey
' phases to learning, experiencing, publishing (sharing reactions and ..
o ~ . - : " ] . . N ) , . - R _“_' . ,» . ) Iv : . o - o .‘
: t ) ‘\,. L . : '_' ., .




- ) . ‘ . . ) . '.

ob.s‘ervations),fprocessihg (integrati_ng), gener'alizding, and applying'

)

(Pfelffer & Jones, 1977) -The 1ab‘0ratory trafningf model substantially

«-.l_‘b S . overlaps w1th the expethentlal model stressmg that the necessary ) ‘ o
N ot RSY '/"
>, \,\&\ QM g%’a‘l"achrevement are: Opportumtres for presentatron of -
. ""-;y.\v . ‘ % ' ‘ ) ot
i : self (to reveal to oneself the way one sees and does thlngs), feedback S
o . ” T : .. . Co j

o . 1"~ ‘ -
SN ‘i%ﬂ'xew behavror practlces, appllcatlon to back home sxtuatrons, re-

%

Co S “' ' ’ e '?- - ) N - ,7
L R v g
e ' learmng how to learn expewnentlally, ‘and pbtalmng relevant cogx‘htuve

% . -

0 | .
. - . T
N . v

*

| maps (M111& Porter, 1972 P s if R
[ ’ . . ’ A . N ; _'y',:u_ R

.

S~ The course was taught over a f1ve month perlod of tlme. The

X m A 1. : -
:classroom sessxons‘we‘ge, '80 mlnutes m length and taught each school T
;\ A . ‘ I S

1

M aday' throughout&he Sezﬂte’?{‘ The un1ts of study concentrated “
" ’f,.'/ & _ 5 . . ﬁ :

.

cmldhood adolescence, datlng,. marrrage, respon51b1e parentlng and

|
aglng Throughout the cé@se the general en@hasxsmoncentratell*pon v

-
i

the two ma1n tl'feoretlcal components of self e’steem-f-’competence and

o - o~ &

) worth. : The 'clasSroom setting was<very'f1e>gible. Usually Ln,group
—_— " Fe 2 h - J- . ' B ‘% . 3 i : N \

T—w o sessxon ‘the class sat'in a C1rc1e format;on ivhlch brought everybody

L {

PR R | _ face-to-face, anxtxng each person to 1nter relate and partrcxpate.\ ‘

. - T . ,'/ s e . N ) C. : R
- Often as the class was 1nv01ved in small group exercxses, the portable
o -A\W% '.’ ; 0 P . . . :

: ‘v‘r‘*‘ 24 o g -e" 'vrl'?"“d - TN :
e ".L‘." cl’ialrsb Weretarranged 1n.‘pa1rs, or” J.n threes or fours, allow:.ng each

L .
. . . . <
.

T ;7 'gr_oupsg:o have its o'wn space_ and resulting priva;c'y_. _' The .carp‘eted’ room

s - allowed members of the class to sit on the fléor in varidus glrfou_p sizes



. . 765"
e - or to lié on'the carpet for group'relaxationexercis’es._
. Lo , ‘Themes: of the Course R R Ve
W " | NS
e Communication Theme ‘ Vo . S . e
) The class&as 1ntroduced to comrnunlcatmn exerc13es at the w:
% ) , ‘ R . o A "«‘r : u,‘g.,
- onset of the course. Thls ‘allowed members of the class to better get
: ’ T8 - ' & B,
to‘know othe rs in the class, Wthh meedlatewkgr had& relamng effect o
) S : ’ s ll-" . » . % ’ ("‘.-‘.‘
ol ERTUI ' : : bR
© .~ upon the class. .Games and comm‘unrcatlon exe rc1ses encouraged i
B P oy e Y S T
-~ class members to cxrculate am;,ongst each other, learmng nameé agn@ ,”"7
_ s . ‘.;mf-‘ R AN S
y -lnter%ng background 1 ) rmatxon o’rf th@se Ln“ﬂthe*cllass. Many of’ the -
, Dy L ’ b\ . : . J o f' R ;
exerc15es ﬁpcussed Qﬁ the_ uniquen‘ess Q_.fv the 1nd1v1dua1 and the Wealthﬁ», s
: . T &‘éﬁ ) - et ,/- . 'u U . - '.‘,J ’ .
Lo of 1nf0rmatmn and background'whlch everyone brought toqthe group. :
: - e L i - f} o . v
I Many -oppofy;;_ e's Were pres‘ented to eac‘h member of the class, to JV.
8- W i » R R ’_-, _ . ‘_
’ express Ldeasl,b verbally or rmyérbal"'l?;”:"t'o ﬁthe"' clas's'as awhole, o.r )
. 4_'- .,, - - . - [ ﬂ!w . : t':‘ ) " ;.,. CENREY ‘ 'J _ ' e
w1th1n smal]e groups.» As the speakmg was’ E’akmg place, class members A
partici‘pated in act_i‘Ve 1istéf1ing, 'providing" 'co’nstructiv‘e hf_eed back to the
. v . o L S . L P . '
’ : - o . [ .. O S
person‘involved. A value was .placed o, one's opinion and-as different &g’
""opiniOhs app‘\e_a're'd,_ ,c1as;‘s’ members were:; en.courag:e'd to"'c.‘onsiderﬂand
B ! -,‘ . . 7_ hs : ..,‘ ‘ ‘ ) . , '-: . . R ;:- Ca ;_ " ) - . "- . . A' . . . -B\ij— . E v .
L o .th1_nk a‘bout the,wlde .}ra‘nge.of oprmon,' ‘_ajnd_ then-to fpr.mul_ate an in _v1dua1
=0 -t : . . .. . . . . e : .. - ‘\_ . . e . i
e oplmon based upon the many oplmohs wbmh were expressed. Through- L

. e v 5 " . - : { v

out the umt‘ J.ndl.vxduals were 1nv1ted to thlnk-tabout the topics thch'

N , ; |, . . . . - L . EE fx o b . . . .
T T - S R
s T were presented and then to share w;.th the class theLr Ldeas and feehngs o
. ,'\’ .. Lt s . o, " «'- . . Lo PR . ‘\'r-u e -
ARy ag;l : aﬁ’%
S et sbased upon that dlSCuSSIO sense of~we11~bemg was . experlenced as_
L o . ’ . B, . 'f-‘ N . A' * 4" ‘ ’ . ! + - -, ' @
L < a person's__'name was constantl_y us‘e’d,-.._ }a_n'd»'one's ideas a'nd evnsuing
. feelingk were¢ gonsidered and respectfully dealt with. Classmates . o
- o L ~’: ' e T TR R -
‘ . v s v : = I i P
\ [al . . s to
. . - ) B . > "qu
. e” @ N .L. 4



’ - g . PR S A
L . : ‘ TT
. ' ; . . " - - | w . Co S ':K:x:;
- . -, o ’ " A' s g s : ’ "-3:;
, s shared 1deas and feehngs on. deeper and deeper levels as the classes .
v" PR . . . t . . . - . v . - -
R 'rrio”ve'd, thro"ugh the i‘s‘erhe‘ster,;‘;f.é;‘gg.a sense of trust and fruiendly, re spvect o
A T L becarhe ;iﬁo"re: ’an’d- 'mo-.r‘e"_apparent within the class., - ’ A
R ““Self Conc%pt Theme DI I ' E
) L n T . , e s . ’
| . ' »«,By thﬂ‘@ pb1nt in t1me, the class had been underway for a month
L
| L j; .;;: y |, .
» and everyone knew eac«ah oth‘er,wgnjd all h@d had conSLderable experlence
‘ k o . S o Tl Lo .
% : 1n expressmg 1dea&s and feehngs. ’I‘he subJegt of self now could be .
: %Qve?ed meamngiully Students exg}oré’d ”who lf am,’ : arLd presented :r"~
‘ - A o 5. v ,«‘ .?‘v (2 W B _- 'ﬁ.\"' ‘;4'. - : 5
3 " The students fé{ged the fact thawh\g\y l
- 4 - .) :“_; " . x 4;: s .&“.ﬁ o ?
Mﬁ} We re complex in n‘ature, and all %‘Odele and éompetent in thelr qwn :
el ‘t Ve ,1 I %, &~ L y ,m W i .. . . ‘
vh, . L X N ;
rl’ght.‘e%{ﬁtudentashaﬁ-ﬁd therr h.apes and future cplans, thexr anxletles, .
R i) o e a IS _J._ N BRI ..“ ,. S > %‘* . , 3 T
e thehr- strengtl'xs, 'th’elr lo‘ves etc‘a in m ny,gfafshxons ) A dy'adlc‘encoun- Rl
N b 0 o ;- ' : . A T =
. : - As t1me was: gﬂzxenat,o‘thi__s- impo‘rtant subjeqi)»;; -,,;s;ex,n‘é’e'-o : -
g ,-"‘{-@"v v L o ¥ ‘ s - DL
K ' ~_V1brancy wa.s felt in the clas s, as persons oame to a better unde r- «
9 "‘x\k ; .-,, . . . N . . ) . : R . .
standlng of themselves as \Endlwduals--an excxtlng process. A-,‘,I‘he. L
‘au_tho,r -s’ven‘sed that ﬂp_ers‘o'r_xa'l grOWth w,_as.bei'n'g _r'ealized,, as stu'de"ht's _ )
- , took the time to sensitively and oarefdlly"ihtpo'sp’ect ahd explore the j'
/[ - ‘.intriguing dinmension of self. 'The _s'tuﬂents' were invited'to as sess their
- \, . . .o . s S : . A : : - \;.' . . S -»_" _- o : st
- : - own competence and worth, -and then to look at how -the_y,' do and could . -
' ‘b enhance both their own and .O"t‘h’e",'rs.", sel_f-es't'eem.i; SRR . ‘.;r C R
. B .
RE )



w ' s ke
' . ) lb o - 'i‘E" R 3 78
. c . . e 4
> ‘ v T Mg

‘ ‘.study,' vs}hich cente red upon the miraclé of birth. Student‘%@tudied

'

N t:onceptxon, &e various phas’es of_ embryo develop’ment, noting‘the '

]

complemty and growth of the fetus, and watchmg the dependency ‘stage;’

o b4

T

change at blrth to the stage of~ Lndependence as- aA~sep?,rate—human

.;fencourage‘d to d.tscuss thelr own blrt"h w1th the1r parents, talkmg about

the feehngs whlch surroufntjed hls/her b1rth in the famlly.

i “ v

,’~

‘b‘eing. Students were able to sense thelr initial life phase and were

Wy

’ A,.‘:u,v'a'. i - '
Important ks:a*ues such as teen age pregnancy abort10n~-to keep,

h

‘to 's'uvr‘rende r (adoption), _-'fo_r the‘ 'si'n'gle parent, _We re discvuslsed‘.-' “‘Teen'-

-',.nc_o‘ntr%'ll, and the-r;_logi"cafl, cdnsequ;‘gces ‘for 's_elf ba.sefd;:'vufp_qn one's x« v

h .

.o

age rnarrxage as a tOplC was dlscussed bif the class, as we1>1 as a umt

- . L,

S S S

.»decivs.yion's:. The feelxngs of self Were carefully probed m classroom

’ -‘.Work through them in’

L : S S d”z,

-.,_'discussi'on. _ The toplcs Were based upon current and controvef-SLal

2 . - -
o .

. xssues thch allowed_the stu@;n,ts in the PFL clas ses an opportumty to

.

tmsxble Parentlng- | ' R EE . /- -

P -

w‘“ : . L , . -
Th1s topxc gave the students an opportun1ty to v1,ew parentlng

'r;'" A

: "frorr,r an_other_"p‘ersp_ective--that -v_o’f ,anj,a‘.-duit. They were able to sense ‘

!

.

the'.,o‘ne r’ou‘.s"_re"Spo'n'Sihil'liti'e;‘whi,ch ad_ults-la_sr_surr_le a's pa‘re‘n:ts'».‘_ ’The"°

,r . 'y B .
— [ TP

"‘v-pstudents were able to: reahze how 1mportant the fxrst few years are in.

- the 'lif_'e_‘,:"o'f:. a-youn_g‘ste"r'..” ) '_Those_.inzpr'essionabl__e'-yea_rs‘ ?1‘? moul_ded

. .

I
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primarily by the parents,' whose influence can range from being very = .,
supportive and encouraging to disruptive and ,dem'oralizing'. One's
self'é’-"concept eine_rges, ‘shapﬁ‘ed" by the p'arenting one receivves in those‘ -

. 'L.,' '\'_‘.j.. C . . ’ [N

4 sharing are"all .dimensions',qf sp,onsi'ble’p‘arenting‘, and through
. : o ; . » ) ' ) . . ]

thought and-disc‘ussion,; ,the -students came to assess the impact which

Lol ' ’ ’ ¥ :";&‘iﬁ

e _ parenttng skr.lls have on chrldren's self awareness and se]&-_ ,'__ teem,”

This- parental Lnfluence often afie_cts how the 1nd1v1dua; views oneself

s . : : - A
for the _rést of one's life tun‘e-ex’per;ence's. _ o M
> et AR . e o ) ,

1 B 'One's,Passage .Through‘ Life ‘ ?

. . In'this section of the course, one moves through many crucials .
. L - . - .- R . E . . . . . . . R R

e ™ FEE . ST . . ) f

fl & ¥ o . ".pha,ses of one's lifetirne. ,Dati}mg, rnarriagg, p'arer‘xting‘, aging, »dying

'""‘ s .. are all the sub_]ect of hvely dlscus sron an@thought .'I‘hroughout the’ :
u);nt the student is encouraged to look at hfe, 11v1ng life fully, 11v1ng

congruently w1th self as one progressed through the. hfe ;ycle. The

. “
&«

process of dec151on mak1ng for an 1nd1v1dua1 was v1ewed carefully.

B TOpl.CS such as mak1ﬁg«demsx¢ﬂa’8 for Self 1og1ca1 conuequenceS,

- .

A0 ’ experiencing one's sens,e,"of reso'ur.cefulnes,s and stre_ngth by taki'ng U w

. . responsibility for’ se]_f%.\were thoroughly presented and discussed.

~.  The Eventuality of Death L e et |

Ehzabeth Kubler Ross, ‘in‘an artlcle entxtled Omega wrltes,

4
id',-¢ . .,' !
‘ ‘ T .

"There is an. urgency that each of you, no matter how many days or

wee_k's or Inonths‘,ol'r years,;you have t_o' live, :_comrnit 'y'ourself to
* growth . .. this ',means_.devélo,pmentIOfolov"i»ng ‘and caring rela-tionships

3



in whxe&rﬂallfﬁéﬁ‘bers are as co‘

“y v\:. o

the others as they are to the1r

. ', . ’I‘he,'s_tudents‘ di'scus's_ed topi‘cs such as, death is the final- stage of -
» . - 1 ' . L . . ‘

—gtowth in this-1 ife.—As-the-t opic- of-death-is-contemplated,—the- subje ct—.""—.—.—

" of values is introduced as students think _aboutﬁ'_bwhat accomplishments
: TN I S, -

do"yo.u want to have achieved in.vyo‘ur.l'ife. time ? ~what,is important ’for

you 1n your 11fe plan? what do you want to be remembered for a%he

o
.

T ST tu‘ne of your death" A values clarxfxcatron is experlenced and explored. o

T Ihe s'ubject‘ wh’ich isv an.unde rlying therne throughout the coursef, is- .

S self One is encouraged to look ob_]ectwely and subyectrvely at one s

se;Lf, and to study the pattern of 11fe whrch one is deSngmng for self"" on

S “ the Journey throu
o . cherxsh lee,u and R gture each‘day, s,o"as "you beqpme aware of the

- e
L~ f

11ght power, and strength w1th1n each—oii you and thagyou learn to use.

.

‘_" tatlon &s ex ended to the clas s, to 4,.,‘

Lt . e
h .

those inner. resources in service of, your own and others growth“

(Ross, p. .

’I‘hls course embodles a celebratmn of 11fe and 1ts unfoldangsoﬁ

° : : I 'ﬁ "h ~ %; 2;\ . : .,’/' .’:- ‘.'

T e opportumty for 1nd1v1dua1 growth worklng toward a greater reahza- E

‘ - B . ; . ," . “ j ,. . . : A ‘
. tion'. of self-&actu’ali'zation, ‘a_"reSpe‘ct for the myste'r_y.of'lif'ef," a 'J‘oy i»n--

L -
. -‘, . L - [N e . .
. . o E - \

B \ S belng able to r%te and to share our emot;onal exptressxon thh other's,
- o« ; . §‘<‘l . o ) _:.(?‘ N - y N

t i LN

," ST anaﬁ'o hag%' the' g‘oﬂraf%;\w' 'be"'.aut,henti:cally ,and proudly,--one'self;, :
@ E A NG e s e

Lo 4 A -

v . . R -.. w - s, o



