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ABSTRACT

The purpose of this study was to examine the participants’
leadership development background and their involvement in outdoor
leadership courses, in relationship to the outdoor leadership roles
assumed by these course participants at a later date.

The Alberta Blue Lake Centre (BLC) was selected as an example of a
leadership development program where courses have been offered with the
mandate to develop outdoor leaders. Past participants in the BLC
program were asked to complete a self-administered mail-out
questionnaire. Respondents were asked to provide information
concerning their; socio-economic and demographic characteristics;
course background in outdoor eadership activitiés; and perceptions of
the effectiveness of courses in preparing them for leadership roles.

Generally, it was found that taking leadership courses have had a
positive effect in developing outdoor leaders. Other methods of
acquiring skills, such as; self-learning and learning from others,
also, played a role in developing leadership skills. Individuals who
were on a path to qualify for instructor certification, had the most
advanced and diverse backgrounds of leadership development, in terms of
number and variety of skf]] areas pursued. A majority of respondents
indicated, that even though they had little involvement 1in Teading
formal courses, they were very active in passing on outdoor skills and
knowledge in informal situations.

The results indicated that the degree of involvement in outdoor
leadership roles was influenced by the extensiveness and diversity of
the participants past experience in leadership development. Therefore,

programs in leadership development do have a positive role to play in

v



the developing outdoor leaders. Further research is needed to gain &
better understanding of the extent and effectiveness of the training of

outdoor leaders and the extent to which they assume leadership roles in

the outdoor field.
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I. THE PROBLE! AND ITS SETTING

A. INTRODUCTION

The last twenty years has witnessed a phenomenal growth in the
use of the outdoors as a place for recreation. There has been ongoing
concern expressed regarding the demand that the increased use of the
outdoors is putting on human, economic, and natural reséurces (C]awsbn
1985). Though the long and short-term solutions to the pressures of
increasing demand have been many, the major underlying component in
addressing this problem lay in the education of those involved in using
the outdoors as a place for recreation.

Buell (1983:1), in examining the need for leadership in educating
the public in the use of the outdoors, stated that:

Leadership is the single most critical aspect of conducting

outdoor programs. Unfortunately, a corps of well trained

and experienced individuals has not been developed to serve

as Outdoor Leaders who possess a balance of philosophical

foundations, technical ability, knowledge of the out-of-

doors, and actual experience and training.
There has been a growing need to develop more leaders who have the
knowledge and abilities to teach or lead groups in safe and enjoyable
excursions in the out-of-doors. This need was not new to the outdoor
education/recreation field. Outdoor leadership certification was first
proposed by Wagar (1940), and since then, a number of national and
international programs have been created that have the objective of
developing outdoor leaders (Cockrell and Detzel 1985). Though a number
of these programs have been operating for decades, there has been
minimal research done to exaﬁine the effectiveness of these programs in
developing outdoor leaders.

The general objective of this study was to examine and evaluate

one such leadership development program in terms of its role in



preparing individuals for outdoor leadership roles assumed in the
community setting. The question underlying this objective was whether
leadership development programs are effective in providing quality

leadership in the outdoors.

B. STATEMENT OF THE PROBLEM AND STUDY OBJECTIVES

The Problem

The purpose of this study was to investigate the relationship
existing between involvement in outdoor leadership development courses
and the outdoor leadership roles assumed by individuals after course
participation. This investigation examined leadership course
participants' outdoor leadership development background relative to the
. outdoor recreation leadership roles assumed after course participation.
Opinions concerning the perceived effectiveness of leadership courses

in preparing individuals for outdoor leadership roles were also

solicited.
Study Objectives

First Objective: To determine the socio-economic and demographic
characteristics of the Alberta Blue Lake Centre (BLC) participants and

their relationship with the respondents leadership background.

Second Objective: To determine the outdoor leadership development
background, in terms of the skill level attained in any given activity
and in the range of activities involved with, of individuals who have

participated in courses offered by BLC.



Third Objective: To determine the outdoor leadership roles

assumed by participants who have taken courses at the BLC.

Fourth Objective: To determine the perceptions of BLC
participants regarding the effectiveness of outdoor leadership courses

in preparing potential leaders for outdoor leadership roles.

Fifth Objective: To determine the relationship between the
leadership development background of outdoor leaders and the leadership
roles they have taken following the completion of leadership courses at

BLC.

C. LIMITATIONS OF THE STUDY
This study was limited in the following ways:

1.  The instrument used to collect data from the respondents was
designed specifically for the purpose of this study and therefore
had heavy reliance on face validity.

2. The ability of the respondents to recall the extent and nature of
both their leadership development background and the outdoor
leadership roles they have assumed over the time period of the
study.

3. The degree to which the sample represented the groups of

participants from which they were selected.

D. DELIMITATIONS OF THE STUDY
This study was del’mited to:

1. A sample of adults (18 years and over) who had completed outdoor
leadership courses at the Alberta Blue Lake Centre between the

dates of November 1, 1982 and August 31, 1984.



2. A sample of participants who had completed outdoor leadership

courses open to the public, as listed in the Alberta Blue Lake

Centre Calendars.
E. DEFINITION OF TERMS

Outdoor Leadership: Outdoor leadership is defined as a process in
which one or more persons, possessing the needed technical and
interpersonal skills, are able to assist a group in achieving their
goals and objectives, as determined by the leader and/or the group,
through the pursuit of enjoyable, safe, and environmentally sound

practices in an outdoor environment. (Buell, 1983 and the Alberta Blue

Lake Centre Calendar, 1985).

Outdoor Leadership Development: Outdoor leadership development is
defined as the ongoing enhancement of an individual's leadership
abilities and skills through taking courses or workshops dealing with
interpersonal leadership skill development and/or technical skill
development in the out-of-doors. Such courses or workshops may or may

not lead to certification. (Benson, 1983 and Wuyda, 1983).

Outdoor Leadership Roles: Outdoor leadership roles are defined as
any position undertaken by an individual, or group of individuals,
which utilizes the processes involved in exercising leadership in an

outdoor environment.

Outdoor Leadership Development Course: An outdoor leadership
development course is any course, offered by an agency and/or an

individual, that has a subject matter dealing with any element or



process involved in developing leadership skills and knowledge in the

outdoors.

Instructor: An instructor is an individual whose primary purpose
is to teach specific skills and/or knowledge involved in any given

activity or subject.

Leader: A leader is an individual whose primary purpose is to
Fulfill the role of a 'guide' and is ultimately responsible for the
organization, learning, and weifare of the participants involved in an
outdoor excursion. Leadership can take place on an afternoon outing to
an urban park or on an extended trip into a remote wilderness

environment.

F. ASSUMPTIONS

It was assumed in this study that each and every course offered by
the Blue Lake Centre was created and designed with outdoor leadership
development in mind and therefore could contribute to the developrent
of the outdoor leadership skills and abilities of any course
participant.

It was also assumed in this study that leaders are developed, and
not born (Stogdill and Bass 1981). Every individual has leadership
potential and, with a combination of guidance and practical experience,
every individual has the ability to acquire Tleadership skills and

knowledge and apply them in the community setting.

G. SIGNIFICANCE OF THE PROBLEM
This study is significant because there exists a growing number of

agencies providing outdoor leadership development courses and programs



in response to the increasing use of the outdoors for recreation. The
use of the outdoors is becoming more diverse and specialized as
individuals seek new challenges and outdoor experiences. As more
leadership programs are developed, and more individuals receive
leadership training, it is assumed that a proportionately greater
number of peopie with outdoor leadership skills will emerge. These
individuals will 1lead others in outdoor pursuits, assisting those
people in achieving their objectives for outdoor experiences in a safe,
environmentally sound and rewarding way. There exists little research
to substantiate or refute the above assumption. This study of the
relationship, between formal outdoor leadership development and outdoor
leadership roles undertaken by individuals, will provide information
and understanding into the importance of outdoor leadership development
programs as they exist today. Perhaps such information and
understanding will contribute to decisions affecting the  future
directions of outdoor leadership development programs.

In a broader context, this study may also be significant in terms
of examining the effect of leadership development and the undertaxing
of leadership roles within other recreation settings. Though this
study deals with outdoor leadership specifically, inferences can be

made to the broader context.



II. REVIEW OF THE RELATED LITERATURE
A. INTRODUCTION

The intent of this chapter was to examine outdoor leadership
development, firstly, in terms of its emergence and justification in
the outdoor recreation field and, secondly, as an area worthy of
research in itself in pursuit of further understanding of the nature of
oufdoor leadership.

The approach taken was to first examine the trends in outdoor
recreation and how they pertain to the emergence of the need for
outdoor leadership development. Second, research regarding the
components of outdoor leadership deve]bpment was examined, ultimately
resulting in the development of various leadership development models
which have been presented in this chapter. The final portion of this
chapter examines the Alberta Blue Lake Centre facility and program from

which the participants for this study were selected.
B. TRENDS IN OUTDOOR RECREATION

General Trends

Perhaps the greatest justification for the creation of outdoor
leadership development programs has been the trend of increasing use of
the outdoors as a place for recreation (Buell 1933). As more people
have used the outdoors for recreation, the environmental impact on the
resource base has increased. In sensitive areas, the negative impact
of excessive use of the outdoor environment can take years to recover.
As a result, many outdoor recreationists have felt a decrease in the
level of satisfaction emerging from the experien;c (Clawson 1985).

Education of the public on the uses and misuses of the environment as a



place for recreation has been suggested as one of the possible
solutions to the problem (Petzoldt 1975; Buell 1983).

This portion of the review of literature provided an overview of
the trends in outdoor recreation and their implications for the future.
The trends were examined in terms of actual participation roles in
outdoor activities, including some predictions for the future based on
the existing data. Trends in areas that were considered to be
antecedent to outdoor recreation participation, such as demographics,
discretionary income, transportation, and leisure attitudes, were also
reviewed.

The trend of increasingly higher participation in outdoor
recreation has often been attributed to demographic and economic
changes occurring within society as a whole. The report of the Outdoor
Recreation Policy Review Group (ORPRG) (1983:9) stated that;

The changes that have taken place in outdoor recreation nust

be appraised in the broad framework of the changes that have

taken place in society and our individual tives. To attenmpt

to anticipate future trends in outdoor recreation, it is
essential that we understand what is occurring in society in

general.
The ORPRG (1983) cited four societal theme areas that have changed
since 1960 and that have influenced outdoor recreation participation.
They have been; demographic changes, new economic realities,
establishment of a leisure ethic, and a trend toward decentralization
(ORPRG 1983). Similarly, Clawson (1985) presented four ‘fueling
factors' that closely paralleled those presented by the ORPRG which
explained the increasing demand for outdoor recreation.

Demographic Factors: In the last quarter century, there have been
shifts and changes in the demographics of our population. The growth

of the total population has been the most important demographic factor



contributing to the increased demand for outdoor recreation (Clawson
1985; ORPRG 1983). Clawson (1985:2) stressed that the baby boom of the
1950's and 1960's has created an " ... abnormally high percentage of
relatively young adults." The age of the population has also been a
factor. As the baby b&omers grow older, the average age of the
population will increase. It has been predicted that this increase
would not necessarily create greater demand, but could cause shifts in
demand into areas and activities which up to recently have been
relatively obscure in older populations (ORPRG 1983). The increased
growth of metropolitan areas that resulted from an influx of people
from rural communities also contributed to increased outdoor recreation
demand (ORPRG 1983). As more people have become urbanized, there has
been a corresponding increase in interest of the urbanized populations
to take holidays to nor-urban environments.

Economic Change: The 1960's and 1970's witnessed unprecedented
economic  growth, which resulted in greater recreation resource
development, higher family and individual incomes, and  greater
discretionary income (Clawson 1985; ORPRG 1983). The above factors
allowed the ORPRG (1983:10) to conclude that " ... higher 1incomes,
widely dispersed, have stimulated participation in outdoor recreation
in the past two decades. Though there has been a series of depressions
and an economic leveling off, interest in outdoor recreation remains
high." In addition to the increased participation, the growth in
disposable income resulted in increased diversity of the types of
activities pursued in the outdoor environment (Lanier  1983).
Activities such as cross-country skiing and cycling, which had minimal

participation previous to the 70's, experienced a dramatic renaissance
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when other activities like hang gliding and four wheel driving, almost
non-existent pre 1970, experienced increasing involvement. While there
have been varied reasons for the new and diverse range of activities
that emerged in the outdoor recreation boom of the 70's and 80's, what
made participation possible was the amount of income available for

recreational spending.

Increased income also resulted in increased mobility on the part
of the recreationists (Clawson 1985). In examining the spatial
patterns of recreation activity and the ownership of automobiles,
Swinnerton (1982:24) pointed out that;

The significance of car ownership to patterns of recreation

participation reveals itself both in the number of

recreation participation pursuits that are intimately
connected, and in some instances predetermined, by car
ownership as well as in flexibility of where and when these
activities take place.
However, Swinnerton (1982) warned that though mobility may be increased
by automobile ownership, the increasing costs of fuel and maintenance
may have been a major factor influencing the threshold cost of some
outdoor recreation pursuits. Improved access to recreational areas
/through new and improved roads also contributed to the mobility of the
recreationist, having the effect of increased use of previously
inaccessible areas (ORPRG 1983).

Leisure Ethic: The late 70's and early 80's saw the emergence of
a trend toward a new leisure ethic. Shorter workdays and work weeks,
longer vacations, early retirement, and higher unemployment have been
trends that have provided indivfdua1s with more free time (Clawson
1985). When combined with increased stress, mundane jobs, and the

desire to find new challenges, outdoor recreaticn found its place as a

means of occupying free time while providing challenge, escape, and a
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sense of freedom in an ever encroaching society. While the emergence
of a 'true' leisure ethic was only iﬁ the infant stage, it was likely
to continue to the degree where new attitudes toward leisure emerged
and became institutionalized into our society (ORPRG 1983).

Clawson (1985:3) surmised that the four factors described above,

when combined with a love for the outdoors " ... has led to a nearly
steady and significantly large increase in the use of outdoor
recreation areas." Many of the trends put forward by Clawson (1985)
and the ORPRG (1983) have been well supported by figures ‘and data
gathered in longitudinal studies that have taken place in the U.S.A.
However, in the late 1980's, it has become apparent that the growth

rate of participation in outdoor activities has been slowing and could

ultimately level off.

Outdoor Recreation Trends in Alberta

Alberta, with its wide variety of geographic features, a growing
population, and a historically strong economy, has displayed many of
the characteristics that have been considered antecedent to the outdoor
recreation boom as described by Clawson (1985) and the ORPRG (1983).
Albertans have had access to five national parks, 61 provincial parks,
three wilderness areas, and vast tracts of undeveloped crown land
(Alberta Statistical Review 1986). The majority of the parks, 1in
combination, have provided a base for a diverse range of outuvor
recreation opportunities, most being within no more than a day's drive
from the province's major urban centres.

Population size has had a direct relationship to recreation
demand. In 1986, the population of Alberta was estimated to be 2,415,

800 people (Alberta Statistical Review 1986). The projected population
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for Alberta in the year 2011, has been estimated to he 3,587,800 which
would be an increase of 1,172,000 (48%) over a period of 25 years.
Though this was a much siower rate of growth compared to the previous
25 years when migration to the province was high, the increase was
substantial and would lead to higher recreation demand in Alberta.

The age structure of the population has also been a consideration
in outdoor recreation demand, distinguished more by the changes in the
types of activities pursued as opposed to net participation (ORPRG
1983). Alberta been an aging population. Currently, nearly one-third
of Alberta's population falls into the age range of 25 to 44 years with
one-quarter in the 45 and older age category (Alberta Statistical
Review 1986). By the year 2011, it has been estimated that nearly one-
third of the population will be 45 or more years old (Alberta
Statistical Review 1986). Alberta's strong economy 1in the 70's
encouraged the migration of younger people to the province which has
influenced the age structure as well. When examining the age structure
of Alberta's population, Swinnerton (1982) stated that the immigration
pattern would have a two-fi'. effect on cutdoor recreation demand.

In the first instance there is the immediate impact of a

potentially active age group on the recreation resource base

and, secondly, there is the longer term effect of a

continual expansion of the population through natural

increase ... (Swinnerton, 1982:18).

Alberta's oil dependent econony experienced a boor periocd in the
70's and fluctuated through a series of recessions and recoveries 1in
the 80's. Nielsen (1987) stated that though it was very unlikely that
the o0il economy would regain the level it reached in the 70's, it would

likely remain strong through to the 2lst century as world oil supplies

decrease relative to increased market demand (Nielsen 1987). A strong
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" economy has been reflected in an increase in the gross domestic product
and individual disposable income which have been two factors considered
in examining recreation demand (Clawson 1985; Swinnerton 1982). Over a
period of 10 years, Alberta's gross domestic product increased by 44
million dollars (23%) and pef capita personal income increased by 34
percent (Alberta Treasury 1986). Although economic prosperity could
effect recreation demand in a number of ways, discretionary or
disposable income has been the most applicable to outdoor recreation
demand (Clawson 1985; ORPRG 1983; Swinnerton 1982). The increase in
disposable income has been put toward recreation equipment purchases,
transportation and travel and recreation services, therefore having
increased the opportunity for participation in outdoor recreation.
Closely 1linked to an increase in per capita income has been
increased mobility for those wanting to take part in outdoor recreation
activities (Clawson 1985). In March of 1985, over on2 nillion
passenger vehicles were registered to Albertans, an increase of 29
percent compared to vehicle ownership in 1975 (Alberta Treasury 1986).
The number of vehicles owned by Albertans, coupled with the ~elatively
low cost of fuel, will likely result in increased mobility making
recreation places more accessible, having resulted in  increased

participation in outdoor recreation.

Outdoor Recreation Participation Patterns in Alberta

Recreation participation patterns 1in Alberta have been well
documented, primarily through Alberta Recreation and Parks (1986a)
Public Opinion Surveys, carried out in 1984, 1981, and 1979. While the
surveys dealt with all forms of recreation activities, this review will

focus primarily on outdoor recreation activities only. Other
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indicators of participation trends 1in the Alberta context have
consisted of park visitations and outdoor equipment purchases. Before
specifically examiniﬁg outdoor recreation participation, an overview of
recreation participation in general was needed to keep involvement
patterns in outdoor recreation in perspective.

In general, results of the 1984 Public Opinion Survey on
Recreation (Alberta Parks and Recreation 1986a) indicated that
activities which have been highly accessible and involve little effort
to partake in have been the dominant forms of recreation activity for
Albertans. Examples of such activities emerging from the surveys were;
watching television, reading, walking, visiting friends, and dining out
(Alberta Recreation and Parks 1986a). Participation in  outdoor
recreation activities, such as camping, hiking, cross-country skfing
and climbing, composed only a small proportion of total participation
in recreational pursuits. This could be attributed to the nature of
the activities, which require specialized equipment, planning, travel,
a certain degree of fitness and skill, and commitment to the activity
on the part of the participant. While participation in outdoor
activities was substantially lower than T.V. watching and reading, a
significant number of Albertans were involved in outdoor recreation.
Over one million Albertans indicated an involvement in camping and
cycling, and with canoeing and cross-country skiing have involved over
300,000 Albertans respectively and each of backpacking, climbing and
orienteering involving over 100,000 Albertans (Alberta Recreation and
Parks, 1986a).

Visitations to Alberta's five national parks increased

dramatically from the early 1960's to the early 80's, though there was
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a declining trend since the mid-1980's. Over seven million people
visited the national parks in 1985 (Alberta Treasury 1986). Because of
the attraction of the national parks to out-of-province and out-of-
country tourists, it was difficult to estimate to what degree Albertans
used the national parks for outdoor recreation.

The use levels of provincial parks as a place for outdoor
recreation has been more indicative of Albertans' use of hinterland for
outdoor recreation. Swinnerton (1982:62), in citing a number of
different studies examining‘the use of Alberta's countryside, found
that "evidence from Alberta suggests that the effective day recreation
hinterland is likely to be contained within & radius of 50-75 miles or
within one and one-half hours driving time of urban centres." It was
also found that for weekend use, Albertans usually drove 150 miles or
three -hours to reach their destination. The close proximity of
provincial parks to urban centres has been a factor in attracting local
populations as opposed to out-of-province tourists. During the peak
season of park use (April to September) in 1986, nearly 500,000 people
camped in Alberta's provincial parks, which resulted in nearly 1.5
million camper nights (Alberta Recreation and Parks 1986b). In
addition, nearly five million people used the provincial parks as
daytime users. The evidence suggested that a substantial number of
Albertans made use of the outdoors as a place for recreation, and it
was likely that use levels will continue to increase though recent
evidence, specific to Alberta, suggested that the participation growth
rate indicated a trend toward a levelling off, thus slowing the rate of

growth (Swinnerton 1982).



16

C. RISK RECREATION AND ADVENTURE PROGRAMMING

Risk Recreation

Adventure programming, or risk recreation, had become the ‘'catch-
phrase' in outdoor recreation in the 80's. While men and women had
long been seeking new challenges through recreational activities which
had an element of risk inherent in them, only recently has it been
recognized as a concept, worthy of research, evaluation, and
exploration (Meier, HMorash, and Welton 1980). This portion of this
review examined adventure programming, its definition, value, and
participation in, as a unique and growing aspect of outdoor recreation.

Any given outdoor recreation activity can have an inherent elenment
of risk within it. However, those activities which have been
considered to be more extreme in terms of the degree of risk involved,
whether it be real or perceived risk, have been considered to be
adventure activities, or, risk recreation. Alan Ewert, in examining
the emerging trends in risk recreation, defined outdoor adventure as;

A self-initiated activity usually engaged in a natural

setting, that contains elements of real or apparent danger

(i.e., risk), in which the outcome, while often uncertain,

can be influenced by the actions of the participant and

circumstance (1985a:4).
The risk to which Ewert (1985a) referred, was the possibility of a loss
of control over the outcome of an activity, on the part of the activity
participant(s). The loss of control could result 1in the activity
participant{s) experiencing physical or emotional harm. Darst and
Armstrony (1980) were careful to point out that the element of risk was
relative to the participants skill level and the environment they were

exposed to. To the novice, a simple climb on a ten foot rock face

could be perceived as an activity of great risk, but would involve
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little risk, real or perceived, to an expert climber. In addressing
the above point, Darst and Armstrong (1980) developed a three-tier risk
stratification system (low-risk, medium-risk, high-risk), where
activities were categorized according to the amount of risk involved.
Any one activity could fall into any one of the three risk levels,
depending upon the environment and the skill level of the participants.
Activities commonly associated with risk recreation have consisted of;
climbing (rock, snow, and ice), white water canoeing, mountaineering,
and spelunking. Other activities, perhaps less traditional but which
had a high degree of risk, were; hang gliding, dirt biking, and
snowmobiling. While there are a great variety of adventure activities
that had elements of risk in them, it had been widely agreed upon that
participants involved in these activities could derive psychological,
sociological, and physical benefits as a result of their participation
(Clawson 1985; Ewert 1985a; Darst and Armstrong 1980; Harmon and
Templin 1980; Meier 1980).

The potential benefits of participation in risk recreation have
been summarized in Figure 2.1. McAvoy (1985:27) supported the Tist of
potential benefits as cited by Ewert (1985a) in stating;

The rewards of participation in risk activities include a

heightened sense of aliveness; a total involvement of

emotional, mental, and physical capabilities; feelings of

accomplishment, self-fulfillment, and personal growth; and a

general sense of life enhancement.

Darst and Armstrong (1980), when accounting for the increasing
popularity of risk activities, suggested that three major reasons have
been consistently evident; personal, economic, and social-psychological

reasons. These were similar to the reasons presented by Ewert (1985a)

and McAvoy (1985), but also included minimal financial investment as a
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Figure 2.1

PotentiaT Benefits of Outdoor Adventure Participation

Psychological Sociological Physical
Self-concept Compassion Strength
Confidence Group Co-operation Coordination
Self-efficacy Respect for others Cardiovascular
Sensation-seeking Outdoor Education Qutdoor Skills
Diversion Nature Awareness Sensory Awareness
Value Clarification Commﬁnication Health

Problem Solving Behaviors Catharsis

(Ewert 1985a:4)

major reason for participation in adventure activities (Darst and
Armstrong 1980).

There has existed a small but growing body of research that
supported the potential benefits derived from participating in outdoor

risk recreation. Ewert (1983), in his document Qutdoor Adventure and

Self-Concept: A Research Analysis, reviewed fifty studies that had been

done in the area of risk recreation and the effects on the
participants. The majority of the research reviewed had involved
participants of outdoor survival programs (pre-1962) and participants
of Outward Bound programs (post-1962). In concluding his review, Ewert
(1983:27) cautioned that though a number of the studies were flawed in
design, " ... the preponderance of research literature supported a
belief that Outward Bound programs [and similar programs] can
positively enhance an individual in a variety of ways." He concluded

that though several studies indicating the positive effects of
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adventure programs were not unequivocal proof of the effectiveness of
such programs, that outdoor adventure prograrms work " «.. but we don't
know why or how" (Ewert 1983:27). It was pointed out that while there
could be many potential benefits derived by participating in risk
recreation, such participation did not guarantee that any of the
benefits were derived. Risk activity participation could have had a

negative effect, resulting from a poor or unfulfilling experience.

Recent Trends in Risk Recreation

Similar to participation in outdoor recreation activities in
general, risk recreation and outdoor adventure activities have seen
dramatic increases in participation in the last 25 years. Hany of the
demographic, economic, and social reasons examined earlier in this
review also apply as explanations for increased participation in risk
recreation activities as well (McAvoy 1985; Ewert 1985b; Lanier 1983).
Meier (1980:13), in his essay on the merits of risk recreation, stated
that "there is an increasing rise in the popularity of leisure
activities containing elements of challenge, risk, thrill, stress and
adventure." He then went on to cite some reasons for increased
participation 1in risk activities, which were unique to the activities
themselves;

The greater number of participants in these pursuits is most

likely affacted by more opportunities due to proliferation

of instructional programs, clubs, improved technical

equipment, and safety procedures (Mejer 1980:13).

To date, there has been only a limited number of data sources that
have provided an indication of the actual participation levels in risk

activities. Perhaps the primary reason for the lack of data was that

compared to most recreational pursuits, relatively few people have
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engaged in risk activities, resulting in these types of activities
(e.g., climbing) often being overlooked and not included in data
gathering instruments.

The most extensive data pertaining to risk recreation
participation has come from the United States. In the U.S. HNational
Forests, participation in climbing and hiking increased by over 300
percent between the years of 1965 and 1982 (Van Doren 1984). Based on
the 1982/83 National Outdoor Recreation Survey, canceing and kayaking
participants were estimated to number over 15 million (Van Horne,
Szwak, and Randall 1985). Climbing, as a specific activity, was
omitted from the survey, as were hang gliding and mountaineering.
Participation rates in outdoor adventure activities in the U.S. have
been increasing steadily over time, based on the available data (Van
Horne et al. 1985). Less has been known of the Canadian scenario that
focussed specifically on outdoor risk activities.

In Canada, the only major national study of participation rates in
outdoor activities took place in 1967 and 1972 (Canadian OQutdoor
Recreation Demand Study (CORDS) 1976). The study provided important
base data in outdoor recreation participation. Canoeing was the only
risk activity considered in the study, and the data indicated that
participation on a national level increased from five percent of the
population 1in 1967 to ten percent in 1972. In Alberta, participation
increased two percent, to a total of eight percent of the population
(CORDS 1972).

Parks Canada (1977) conducted a longitudinal survey on the
participation rates of Canadians involved in selected outdoor

recreation activities in Canada's National Parks. Over a period of
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four years, between 1972 and 1976, the percentage increase of the
population involved in cross-country skiing was 8.4 percent. Over the
time period of 1967 to 1972, participation in canoeing increased from
4.8 percent to 14,1 percent. Over 16 percent of the population was
involved in wilderness tripping in 1976; however, data was not
collected for this category prior to this date (Parks Canada 1977).

In Alberta, the 1984 Public Opinion Survey on recreation yielded
participation data on some selected risk activities. Data from the
survey indicated that over 300,000 Albertans participated in each of
canoeing, kayaking and cross-country skiing. Both backpacking and
mountain climbing had over 150,000 participants each while 88,000 were
involved in whitewater rafting (Alberta Recreation and Parks 1986a).

Ownership of recreational equipment has also been an indicator of
involvement, based on the assumption that if someone owned equipment
specific to a certain activity, that they were also actively involved
in pursuing that activity. Ownership of canoes in Canada increased by
200 percent between the years of 1974 and 1978 (Statistics Canada
1981). Over 22 percent of Canadian households owned cross-country ski
equipment and 27 percent own camping equipment. Alberta had the
highest (42.3%) ownership of camping equipment in Canada (Statistics
Canada 1981).

Data on risk recreation participation in Canada and Alberta has
been sparse, but the existing data indicated that the trend has been to
increasing participation, with more Canadians and Albertans having
decided to become involved in activities that involved elements of risk
in the outdoors. Ewert (1985b) argued that as those involved in the

outdoor recreation boom of the 70's age, they would have the
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opportunity to expose the younger population to outdoor recreation
activities, thus the boom would be sel f-perpetuating, resulting 1in
increased participation over time. In addition, with outdoor
recreation becoming recognized for the benefits it has to offer, it has
become part of the school curriculum, exposing more youth to outdoor
risk activities (Ewert 1985b). Advances in technology 1in deVe]oping
outdoor materials and equipment have resulted in equipment being more
durable, more specialized, and more confortable, which were all factors
that have discouraged participation in the past (Lanier 1983; McAvoy
1978). While the costs of equipment have increased over time, the
initial expense could be followed by years of use and low maintenance,
which could be attractive to the consumer. There have been increased
outdoor recreation opportunities as the number of outfitters have
continued to grow (Lanier 1983). Specific to Alberta, the 1988 Minter
Olympics, which were held in Calgary, will have generated interest in
outdoor recreation activities, as well as providing world class
facilities to accommodate those activities.

With growing participation rates in activities where
recreationists have been seeking elements of risk to fulfill their
needs, there has been a strong need for qualified leaders. IcAvoy
(1978:421), when addressing the issue of outdoor leadership training,
asserted that, " ... the most critical aspect of these programs is the
leadership component." He went on to stress that " ... the growing
demand for challenging outdoor opportunities has created a need for
highly qualified activity leaders ..." in the field. Meyer (1979:12)
concurred with McAvoy in stating that " ... there is perhaps no more

important single factor 1in the management of risk than the proper
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selection and training of staff." Leadership has been an essential
component of risk recreation and has been the greatest justification

for deveioping leaders in outdoor adventure activities.

D. LEGAL LIABILITY
One of the most recent issues in outdoor recreation has been that
of legal liability. Agencies that sponsor or provide outdoor
recreation opportunities, recreation based land managers and facility
operators, have been concerned about the chance of being held liable
for accidents or injuries that occur in their jurisdiction (Rankin
1980). Outdoor recreaticn has not in itself become a target area for
liability suits, but as Van der Smissen (1980:219) pointed out;
It seems that there is a tendency for people to feel that
money should be acquired for any injury which occurs
regardless of the situation and person being sued.
Because of this attitude, outdoor recreation, particularly in risk
activities, could likely be an area of great potential for lawsuits in
the future (Darst and Armstrong 1980). The concern about the chances
of lawsuits arising from injury in outdoor recreation could profoundly
effect future programming;
Such actions have given rise among those sponsoring risk
sports and adventure activities to an extreme fear regarding
potential 1iability of multi-million dollar dimensions. In
many instances, the directives of either Tlawyers or
insurance company representatives of the sponsoring agency
have resulted in discontinuance of or at least considerably
‘watered-down' adventure activities (Van der Smissen
1980:220).
Wuyda (1983:2), in her thesis which examined the legal Tliability of

outdoor educators, also suggested that the potential for suit could

adversely effect outdoor programs;
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... because of the inevitability of accidents (a statement

of fact) and the potential for resulting legal litigation,

many school boards and recreation delivery agencies are

questioning the validity of offering such activities as part

of their curricula or program. In their efforts to avoid

legal reprisal, many potential lifetime leisure activities

have been either completely avoided, discontinued, or taught

in a manner which has rendered them so safe that they no

longer contain the essential ingredients of risk and

excitement. The ‘'watered down' remnants have often been

labelled too soft, too dull, and too ordinary.
As a result of the potential threat of being s.ed, outdoor programmers
could likely eliminate the very activities, the challenge and
adventure, that the public desired. Liability suits, though nmore
frequent in the last decade, had not reached the 'epidemic' proportions
in outdoor recreation as in society in general, but the threat of this
happening was very real (Wuyda 1983: Van der Smissen 1980).

Though there exists a number of types of legal liability, by far
the most prevalent in outdoor recreation has been that of negligence
(Wuyda 1983; Darst and Armstrong 1980; Van der Smissen 1980; HMeyer
1979). Van der Smissen (1980:221) described the four elements of
negligence out of which liability has occurred;

1) the duty owned by the person in charge to protect the

participants from undue risk of injury

2) failure to provide standard of care required

3) the breach of duty was the proximate cause of injury, and

4) the injury in terms of actual damage
She then went on to point out that all of the above have been the
responsibility of the leader and the agency sponsoring the leader;

You must have the competence required for the role you have

accepted. It, therefore, behooves you to be well versed and

qualified in whatever adventure activity you are engaging
(Van der Smissen, 1980:220).

MHeyer (1979:12), in his review of major accident reports from
adventure activities, concluded that a great majority of the accidents

arose out of any one or combination of the three following reasons;
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1) an unobserved or underestimated unsafe condition;

2) an unsafe act, usually on the part of the student; and

3) an error in judgement, usually on the part of the instructor.
The decisions and behaviour of any group engaging in outdoor activities
have been the ultimate responsibility of the leader. Van der Smissen
(1980:220) warned that ‘“supervision of participants is one of the
critical elements giving rise to law suits and 1is of particular
importance in risk sports and adventure activities." |

The leadership of participants partaking in outdoor activities has
been the most important element in the avoidance of law suits arising
from accidents (Hronek 1985; Wuyda 1983; Darst and Armstrong 1980; Van
der Smissen 1980; Frakt 1980; Meyer 1979). It has been the duty of any
agency providing outdoor recreation activities as part of their progranm
" .. to ensure that the leader possess not only the technical skills,
but also the experience, judgement, and sensitivity needed to take
people into the outdoors" (Wuyda 1983:172).

The intent here was not to provide a list of qualifications that
the outdoor leader should possess, but to indicate that qualified
leadership has been the best safeguard against lawsuits arising fron
accident or injury. Good leadership could potentially protect against
lawsuits in the prevention of situations and accidents that have given
rise to lawsuits in the first place and, by reducing the number of
successful lawsuits when accidents have occurred. If agencies that
offered outdoor activities as part of their program hired leaders
possessing the necessary skills needed to lead the activities in that
program, there would be no need to ‘water down' or eliminate risk
activities in adventure programming (Van der Smissen 1980; Meyer 1979).

Conversely, it would enable agencies to maintain and expand their
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programs, exposing participants to the activities and challenges they
have been seeking.

In summary, the above literature has suggested that as more people
became involved in the outdoors and as the trend to sue continued to
grow in society in general, there was a strong likelihood that the
field of outdoor recreation would be subjected to an increasing number
of lawsuits arising from accidents and injuries in the outdoors. There
has been a strong need to develop safe, skillful, and knowledgeabhle
individuals to lead safe programs and thus reduce the number of
successful Tlawsuits. Programs to ensure that employing agencies and
activity participants have received the quality of leadership needed to
negate the circumstances leading to the number of successful lawsuits,

have been needed to reduce the threat of lawsuits.

E. OUTDOOR LEADERSHIP CERTIFICATION
Outdoor leadership certification was first proposed by Wagar, 1in
1940, out of a need to protect American forests from the adverse

environmental impacts that were a result of use by unskilled and unsafe

recreationists. ’

We need today a system which will provide for the many the
background, standards and objectives which under a kind of
apprentice system was once extended to a few. We need
something which will definitely mark and reward those with
experience and wisdom in outdoor living, resourcefulness in
outdoor emergencies, and with acceptable standards for
outdoor conduct. We need, in short, a certification of
outdoorsmen, with several ranks to indicate differences in
ability (Wagar 1940:492).

Outdoor leadership certification has continued to be an issue today.
The literature has presented many arguments, both for and against
certification but what has been agreed upon is that implementing some

form of formally recognized leadership certification system would be a
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monumental task (Yerkes 1985; Ewert 1985c; Cockrell and Detzel 1985;
Cousineau 1977). Ewert (1985b) suggested that certification would
eventually be inevitable, but the form it would take has been the point
of ongoing controversy.

A considerable amount of literature on leadership certification
has been presented, but few attempts have been made to define what
outdoor leadership certification consisted of. Ewert (1985c:17)
proposed one approach where;

Certification, in whatever form, is a means to assure that

only qualified people may systematically engage in the

formal teaching and/or leading of individuals in the outdoor

adventure situation.
Certification could take one of four different forms;

1) Certification - The recognition of an individual who has met
certain pre-determined qualifications specified by an agency
or organization.

2) Licensure - The granting of permission to persons meeting
certain requirements to engage in a given occupation,

3) Registration - The process by which qualified individuals are
listed on an official roster.

4) Accreditation - The recognition of a program or institution as
meeting certain pre-determined qualifications.

(Ewert 1985c:17)

Leadership training and certification has not merely been the
provision of technical skills needed to safely execute a given outdoor
activity (Yerkes 1985; IicAvoy 1978). IcAvoy (1978:42) explained that;

Highly skilled outdoor enthusiasts do not always have the

necessary skills in group interaction, decision making, or

administration to oversee a safe, high quality program that

meets the needs of the participants.

Elements of social, organizational, aid decision-making skills should
also be present in the leader and should be developed through
experience in leading groups (Ewert 1985c; Yerkes 1985; Buell 1983;

Langmuir 1976).
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Cockrell and Detzel (1985), in their review of leadership
certification literature, concluded that there are three primary
reasons justifying a certification system. First, as demonstrated
earlier in this review, there has been a growing trend in the use of
the outdoors as a place to recreate, particularly in adventure or risk
activities. Secondly, as use of the outdoors has increased, the impact
on the environment increased also, and the education of the users,
through sound leadership, would reduce the degree of impact. The third
reason has been that as more private and public agencies  and
organizations have taken people into the outdoors, there has been a
need for knowledgeable leaders, capable of leading others in a safe and
enjoyable experience (Cockrell and Detzel 1985). In addition to the
above reasons, it has been anticipated, though not proven, that in some
situations leadership certification could have helped in cases of legal
liability and also reduce liability insurance rates of agencies using
certified leaders (Yerkes 1985).

Arguments against leadership certification have focused primarily
on the restrictions it would place on those wanting to venture into the
wilderness. Yerkes (1985) and Toft (1979) pointed out that mandatory
certification could be an infringement on basic rights where a group
would be unable to enter the wilderness unless they had a certified
leader amongst them. Leadership certification could lead to the
creation of a huge bureaucratic organization, which would be unable to
meet the demand of those desiring certified leaders (Toft 1979).
Perhaps the strongest argument against  outdoor leadership
certification, to which even many of the certification advocates agree,

has existed in the difficulty in assessing the leadership skills and



29

abilities of individuals in a consistent and fair manner (Yerkes 1985;
Cockrell and Detzel 1985; March 1978; McRae 1976). In dealing with the
problem of assessment, McRae (1976:10) observed that;

It is easy to assess the competencies of a trip leader in

terms of core skills such as canoe handling, firebuilding,

and the like. But it is far more difficult to assess the

leader's ability to make mature judgements about health,

safety, group behaviour, and other problem areas that must

be made on the trail.

Senosk (1977), in her thesis dealing with the issue of outdoor
leadership certification, concluded that the difficulty in assessing a
potential leader's ability to make correct decisions under pressure has
been a major point that seems to have blocked the development of an
acceptable certification program.

The problems and potential benefits of outdoor leadership
certification have been an issue in the forefront of outdoor recreation
for some time. This problem resulted in a number of studies that have
attempted to address some of the issues. A literature search revealed
that a total of seven studies have been undertaken dealing with sone
aspect of the leadership certification issue. Following is a sumnary
of the results emerging from the studies. The results and comparisons
should be viewed with caution as the studies were carried out at
different times, in different localities, and using a variety of
methodologies.

The common element that existed in all of the studies addressing
leadership certification was the determination of the degree of support
for a certification system among the study populations. Generally,

support was positive in recognizing a need for the development of a

certification systen.
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Cousineau (1977), 1in using a Delphi-type methodology, surveyed
members of the Council of Outdoor Educators in Ontario. Over 76
percent of those surveyed supported the initiation of a province-wide
certification scheme. These results were further supported by Ewert
and Johnson (1983) and Cockrell (1985) in their studies carried out in
the U.S., where 71 percent and 70 percent respectively, supported some
form of certification system. Senosk (1977), in her survey of outdoor
pursuits organizations in the U.S., found that a small majority (52%)
supported the concept of a certification system. In spite of that
support, only 30 percent of the organizations actually offered a
certification program. Scott (1981:2) through the Canadian Association
for Health, Physical Education and Recreation, completed a study
involving a nationwide survey and discovered that a strong majority
(78%) of those surveyed saw " ... the use for promotion of appropriate
certification related to outdoor education as desirable in the
selection for development of outdoor leaders (1981:2). Overall,
research has indicated a moderate to strong support for the concept of
leadership certification, either in specific localities (province or
state) or nationwide.

Though support for the concept of certification was positive, the
number of agencies actually offering certification as part of their
programs were in a minority. Senosk (1977) found that 70 percent of
the agencies surveyed (n=148) did not offer certification programs.
Scott (1981) révea]ed that 44 percent of the agencies surveyed provided
some form of certification while 67 percent indicated that their
leaders were required to have some certification. These results

indicated that while certified people were required in the majority of
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outdoor organizations, the certification of outdoor leaders was the
responsibility of only a few selected organizations. In addiﬁion,
while certified leaders were desired by most organizations taking
people 1into the outdoors, Grav (1981) found that certification ranked
well behind personal experience and job-related experience when it came
to hiring leaders for leading risk activities. University degrees
ranked the lowest as a measure of outdoor leadership competenca.

Few of the research projects directly examined the reasons, for or
against, outdoor leadership certification, though some did touch on the
issues. Cockrell and Detzel (1985) implemented a study that examined
the effects of certification on program safety and minimum impact
practices of graduates of a recognized certification organization in
the United States. Both improved safety and reduced environmental
impact have been frequent reasons given in the justification of
certification (Cockrell and Detzel 1985; Ewert 1985c; VYerkes 1985).
Results of the study showed that the certification program was
effective in fostering environmentally ethical backcountry use
practices, thus minimizing the impact of their use of the wilderness.
The authors, however, concluded that the safety records of the program
graduates did not improve significantly with certification, though the
overall accident rate was very low (Cockrell and Detzel 1985). In
addressing the safety issue, Senosk (1977:62) concluded that;

Although the reduction of inherent hazards in various

outdoor pursuit activities and increased practice of safety

measures are cited as being common Jjustifications for
certification, these factors did not rate high among those
sampled.

Only 6.5 percent of those surveyed indicated accident prevention as

being of primary importance as a reason for certification.
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With the exception of Ewert and Johnson (1983), the issue of what
organization or group would be responsible for governing and
administering a certification system was never directly addressed in
any of the studies. However, it was discovered that,the overwhelming
majority of individuals and organizations sampled did not want any form
of federal or provincial (state) government intervention at any level
(Cockrell and Detzel 1985; Ewert 1985¢c; Ewert and Johnson 1983; Senosk
1977; Cousineau 1977).

Research on the issue of outdoor leadership certification, at
best, has only opened the door to more questions and issues. However,
the above research has shown that there has been a positive general
agreement about the neec for certification and that outdoor
recreationists would like to develop and implement the system
themselves, if it were to come into being. A lack of consensus on the
part of outdoor recreation leaders, agencies, and boards, regarding the
philosophy and format of a certification system, and who would
administer it, has been a major obstacle to be overcome in implementing
a certification program (Ewert and Johnson 1983). When considering the
direction that certification should take in the future, and the
attitudes needed to accept certification, Cousineau (1977:160)

concluded that;

Certification is not a pleasant course of action to have to
exercise. It 1is in the opinion of this investigator an
inevitable phenomenon that one wmust face. The present
social conditions (accountability, safety, and malpractice
lawsuits) will force us to be "officially"” competent whether
we like it or not.

Outdoor leadership certification has been a concept which has been

closely linked to outdoor leadership development. Certification has
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been a representation of leadership development programming.  Though
many of the same problems have existed in both areas, the idea of
certification of outdoor leaders has been laden with unresolved issues,
as the merits of certification have continued to be debated in outdoor
recreation circles. While there has been a lack of consensus on the
issue of the development of a formal leadership certification system,
there has been agreement on the need to develop qualified, safety

conscious and environmentally ethical leaders in outdoor recreation.
F. OUTDOOR LEADERSHIP DEVELOPMENT

Components of Outdoor Leadership Development

This review has presented and examined the major trends and issues
in outdoor recreation today. Increasing demand for outdoor recreation,
particularly in adventure activities, concern for the increasing number
of lawsuits in outdoor recreation, and the issue of formal leadership
certification have been problems and issues facing both facilitators
and participants of outdoor recreation. Diverse in nature, the issues
facing outdbor recreation have been linked together by the need to
develop qualified and capable leaders. HcAvoy (1978:42), in addressing
the topic of outdoor leadership training, observed that;

The growing demand for challenging outdoor opportunities has

created a need for highly qualified activity leaders as vell

as individuals who can administer a total outdoor recreation

program.

The next portion of this review has presented and examined outdoor
leadership development models in terms of their component parts,
objectives, implementation, and overall philosophy. The component

parts were based on the conceptual models presented and the ideas of

agencies and individuals working in the field of outdoor recreation.
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The components were integrated through the presentation and examination
of some of the existing outdoor leadership development models.
Finally, selected representative outdoor leadership  development
programs were reviewed in terms of the operationalization of some of
the models and the effects of the programs on the participants.

In spite of the variety of leadership development models and the
differing approaches taken, the component parts of leadership
development have remained essentially the same. The following
discussion of the component parts has been based primarily upon four
research projects, conducted by Buell (1983), Green (1981), Swiderski
(1981), and Cousineau (1977). The samples for the studies consisted of
individuals actively involved as outdoor leaders or administrators of
outdoor programs. This discussion will also incorporate other related
studies (Ewert and Johnson 1983) and essays and opinions from others
considered to be knowledgeable in outdoor Tleadership development
(Petzoldt 1975; Rogers 1979; HcAvoy 1978; Ewert 1985c; Benson 1986).

Technical Skills: Technical skills have traditionally been the

most emphasized and evident component of leadership development models

and programs. Buell (1983:12) stressed that outdoor leaders eos NSt

possess a wide range of outdoor skills and abilities which could be
basic to all programming activities ..." Technical skills have been
broken down into two parts, the first being technical motor skills,
which were the technical aspects of the physical activity being
performed.  The second part consisted of technical forces, which was
the context 1in which the activity was taking place (Rogers 1979).
Buell (1983) broke technical skills down into basic core skills and

specialized technical skills. Basic core skills were those that all
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outdoor leaders should have knowledge of, such as navigation, survival,
and wilderness living skills. Specialized technical skills were those
that are activity specific, such as those needed only in climbing,
whitewater canoeing, and cross-country skiing (Buell 1983).  Sometimes
included in this component was the ability to teach skills to others
(Benson 1986; Rogers 1979). Ewert (1985c) considered the teaching of
skills to be a separate component of leadership development, in need of
- specialized abilities and knowledge, quite different from those needed
in performing a given activity. For the purpose of this study,
however, the ability to teach has been considered a sub-component of
technical skills. Sound technical ability has been necessary in the
development of outdoor leaders, however, technical skill developnent
has not been, in itself, sufficient as a means of developing leaders
(Rogers 1979).

Administration Skills: The ability to administer and supervise a
public or privately sponsored outdoor program has been a set of skills
important to the outdoor leader (Ewert 1985c; Buell 1983; McAvoy 1978).
"A11 leaders should possess skills and abilities necessary to encourage
and enable others to make the best use of their abilities and available
resources" (Buell 1983:12). Administration skills have included
organizational ability, budget developmert, promotion, personnel
management, and report writing (McAvoy 1978). Additional skills
included the ability to secure funding and equipment for programs and
facility management.

First Aid and Safety: Knowledge of first aid and safety has been
~onsidered to be essential to any individual involved in developing

their leadership skills. Leaders should be well trained in first aid
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procedures and prepared to act in an emergency of any nature (Ewert
1985¢c; Buell 1983; McAvoy 1978; Langmuir 1979). The ability to lead
activities safely, and having knowledge of safety procedures specific
to the activity involved in should be present in all leaders (Buell,
1983). Medical skills ranked third in importance as a desired
component of leadership, in Ewert and Johnson's (1983) study, with over
70 percent of the respondents having stressed its importance.
Environmental Education: A knowledge of the environment and
environmental ethics on the part of the leader has been a component  of
leadership development that has received greater emphasis in recent
years. This has been largely due to the impacts that outdoor
recreationists have had on the resource base while engaged in
activities. Rogers (1979) stressed that the Tleader should have
fundamental knowiedge of ecosystems, ecology, land use practices, and
man's interaction with the environment. The development  of
environmental awareness should be a component in any leadership
development program, as it would be likely that the skills and
knowledge possessed by leaders would be passed on to individuals they
come in contact with (Ewert 1985c; Buell 1983; Rogers 1979). Hore
important than the knowledge of the environment has been the leader's
attitude toward the environment. A positive attitude toward the
treatment of the environment during involvement in outdoor recreation
would be likely to foster similar attitudes in activity participants.
Knowledge of the environment, coupled with an attitude that expounded
protection and respect for the environment would form an environmental
ethic. It has been the responsibility of the leader to both educate

the public about the environment and demonstrate a respect for the
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environment while involved in outdoor activities.

People Skills: The leader should possess the skills needed " ...
to guide group interaction, or what has been referred to as expedition
behaviour" (McAvoy 1978:43). The leader should have the ability to
foster supportive and helping relationships between himself and group
members and group members with each other (Benson 1986; Buell 1983).
The ability to communicate with, evaluate, and direct different
personalities toward common goals have traditionally been skills
assumed to exist in any leader. Only until recently has there been any
formal recognition of these peoplie skills in leadership development
programs (Benson 1986; Buell 1983). In addition to the skills needed
to be able to interact with, and direct others, the leaders should have
a knowledge of self, in terms of personal philosophy, physical
abilities, and strengths and weaknesses as a person and as a leader
(Benson 1986; Buell 1983). The ability of self assessment could direct
leaders to areas in need of development, be it people, technical, or
safety skills, which could ultimately results in a more ‘well-rounded’
1eader.

Objective Judgement: Objective judgement has been the one
component of leadership which has not been a separate entity, but which
extended into all other components of leadership development (Ewert
1985¢c; Buell 1983; McAvoy 1978; Rogers 1979; Langmuir 1976).  Rogers
contended that objective Jjudgement has been the most important
attribute of an outdoor leader. Rogers (1979:3) defined objective
judgement as;

The ability to divorce one's self fronm the role of the

participant while participating with a group. Being able to
see beyond the exhilaration of the activity to the totality
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of the experience--and thus to appreciate and evaluate (to
compare, decide, and understand) non-technical forces which
are acting during the technical activity.

Buell, in his study on outdoor leadership competencies, found that the

ability to " ... anticipate problems and act to prevent situations that

may be harmful to the participants, the program and/or agency ...  Was

the most desired competency in outdoor Teaders (1983:30). The previous
components of leadership development could be taught or passed on in a
variety of instructional settings, but the ability to make objective
decisions in the field, operating in real life conditions, could only
be gained through practical experience (Ewert 1985c; Rogers 1979;
Langmuir 1976). Langmuir (1976:4), in discussing the balance between
formal training and experience, felt that;

Experience is the tough school of graduate training where

the techniques learned in the shadow of a leader can be put

to the test. No amount of training or attendance at courses
can compensate for a lack of this practical and individual

experience.

He did recognize the need for formalized forms of training in
developing outdoor Teadership skills in stating that " ... the answer
seems to lie in the right sort of combination of training and
experience" (Langmuir 1976:4). Rogers (1979) agreed with Langmuir
about the role that experience has played in the development of
objective judgement and therefore, leadership development. However, it
was clearly stated that no individual, who had a minimal amount of
leadership experience, should gain further experience while in the
position of primary responsibility for a group. Certain essential
capabilities should be acquired in controlled and purposely designed
situations and these situations should precede taking on primary

responsibility in a group involved in the outdoors (Rogers 1979).
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Leadership Effectiveness
Research has provided a list of skill areas or competencies in
which an individual should be well versed in order to become .an
effective leader. There has been an implicit assumption that if a
person was knowledgeable in all of the stated skill areas, then that
person would be a 'good' outdoor leader. This assumption has led to a
small number of studies that have tried to address this problem of

leadership effectiveness.
Hendy (1975), in his study of the personality attributes of
Outward Bound staff members, observed that effective female instructors
.were reserved, imaginative, and self sufficient. Similarly, superior
male instructors were more imaginative and more experimenting than
other male instructors who were not rated as 'superior.' Easther
(1979) examined the relationship between instructors' evaluations of
the Tleadership potential of individuals who attended an OQutward Bound
course, and other factors such as personality type. Personality and
leadership assessment instruments failed to effectively measure
leadership potential. According to Easther (1979) the most reliable
measure was the subjective evaluation of the leadership potential of an
individual conducted by both the instructor and peers of  that
individual throughout an Outward Bound course. Riggins (1985) studied
the biographical and personality profiles of Outward Bound instructors
that were rated as being 'most effective' to ‘least effective' by the
students of the instructors. Findings that were related to instructor
effectiveness consisted of a number of biographical characteristics,
such as; Outward Bound position, number of Outward Bound courses

taught, previous experience at Outward Bound, university degree, age,
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and family size. There was no evidence linking personality
characteristics (i.e., introvert/extrovert, assertiveness, sense of
humor, sensitivity, etc.) to leader effectiveness (Riggins 1985).
Riggins (1985:10), in discussing if any of the biographical or
personality characteristics should be pre-requisites for leadership
positions with Outward Bound, concluded that there were none, but that
" ... evident, overall, is the implied relationship between practical
field experience and instructor effectiveness."

The limited amount of research has yielded little information
concerning the most effective method of leadership assessment or what
factors contribute to the development of an effective Tleader. Darst
and Armstrong (1980:62) observed that, "“the evaluation of instructors

continues to be a critical problem ..."

Outdoor Leadership Development Models

The previously discussed components of  outdoor leadership
development have been present in most leadership development rodels and
schenes., It has been in the integration of the components where
outdoor leadership development models have differed. This study has
focused on one distinct model, the Wholistic Leadership Development
Model (WLDM) developed by Lyle Benson (1981) and adapted by BLC for its
program. However, before examining the WLDM, a review of some other
proposed models proved useful in illustrating how the various
components of leadership development have been integrated.

Rogers (1979), in his monograph Leading to Share, Sharing to lead,

presented a rationale for, and a model of, outdoor leadership
development. Within the model, objective judgement was the most

important skill or ability that an outdoor leader could have.
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"Objective judgement is the means by which the leader assures that the
form of the experience is in accord with the desired function of the
experience” (Rogers 1979:4). It has been thé responsibility of the
leader to determine and know a group's goals and objectives, and
through activity, ensure that the goals and objectives are met in as a
safe and enjoyable manner as possible. Though Rogers (1979) stressed
the importance of objective judgement in leadership development, he did
recognize that prior to leading others in the outdsors, the leaders
should possess knowledge of, and experience with, the forccs wiich act
upon individuals involved in outddor activity. These forces,
encompassing the previously discussed components of  leadership
development, were as follows;

1) environmental forces

2) physiological forces

3) psychological forces

4) safety forces

5) sociological forces

6) technical forces
These forces govern what could happen in an outdoor experience, and
therefore, an ability to understand these forces has been needed on the
part of the leader. According to Rogers (1979), to understand these
forces the leader must be well versed in four desired components of
leadership; (i) environmental behaviour, (ii) personal growth, (iii)
technical skills, and (iv) safety skills and knowledge. The ‘mortar'
which pulls the components together is objective judgement. Once the
components are understood, the leaders should be ready for involvement
in leadership roles. The final phase of Rogers' (1979) model consisted
of four criteria that dictate a potential leader's readiness for

involvement in leadership roles. They were, (i) chronologic maturity,

(ii) participant experience, (iii) technical motor skill, and (iv)
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apprentice leader experience. Rogers' (1979) 1leadership development
model involved the training and development of individuals wanting to
be outdoor leaders, taking them from a stage of having little knowledge
or experience in outdoor leadership to an entry-level position where
the individuals were ready to assume leadership roles.

Ewert (1985c) presented a model of leadership development (see
Figure 2.2) where the ultimate objective was the certification of those
who follow the processes outlined in the model. The model was intended
to produce " ... individuals who are capable of working effectively
with students, has enough outdoor, medical, and safety skills to neet
the program's needs, displays good judgement, is environmentally astute
and capable of working within an organization (administration skills)"
(Ewert 1985c:18). The technical, medical, and safety skill areas
present in the model could be objectively tested. The areas of
judgement and decision making are more difficult to assess (Ewert
1985¢c). To deal with the problem of assessment, a three stage process
was incorporated into the model involving techniques which allowed for
both subjective and objective assessment of the certificate candidate.
The three stages of assessment consisted of an objective exam, a review
of the candidate's experience and background, and a review of the
individual's ability by a selected jury. Initially, the candidate
would be responsible for acquiring the skills of leadership through a
variety of mnethods (e.g., courses, workshops, involvement in
activities, leading others). The components, or skill areas, 1in the
model that could be objectively examined were; teaching skills, medical
and safety skills, environmental awareness and practices and to some

degree, administration skills. The experience and background of the
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candidate in involvement in outdoor activities and leadership roles
could contribute to learning the skill areas mentioned above, as well
as demeanor with students, administration skills, Jjudgement and
decision making. A major assumption in Ewert's (1985c) model was that
experience in outdoor activities could contribute to the learning of
any one, or all, of the components considered to be necessary to
leadership. The selected Jjury, comprised of experienced leaders,
experts in all of the leadership components, would evaluate the skills
considered to be subjective in nature, such as; environmental ethics,
demeanor with students, safety, judgement and decision making. The
assessment process within the model could ensure that incompetent
leaders did not receive leadership certification. For those candidates
that could be deficient in one or more of the component areas, the
model would help pinpoint areas in need of work or practice, eventually
resulting in more qualified, well rounded leaders (Ewert 1985c).

Both Ewert (1985c) and Rogers (1979) have presented outdoor
leadership development models that encompass the needed leadership
competencies as identified in research completed by Buell (1983), Ewert
and Johnson (1983), Green (1981), Swiderski (1981), and Cousineau
(1977). The components were integrated in a way that dictated that the
leadership candidate must become competent in all the components before

being recognized as an outdoor leader.

Approaches to Outdoor Leadership Development

Outdoor leadership development programs have involved many forms
of ‘'instruction' in which "the means by which the individual leader
attains the knowledge, skill, and experience he/she needs may vary

greatly" (Wuyda 1983:172). Wuyda (1983) pointed out that theoretical,
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technical knowledge and skill acquisition could be obtained through any
one of or a combination of;

1) certification programs

2) university and college courses

3) workshops, clinics, seminars, conference sessions

4) agency or board inservices

5) personal reading, and of course,

6) practice

The review of literature revealed that the approaches taken in
leadership development  programs have followed one of two formats;
i) immersion programs and, ii) component programs (short courses).
Irmersion programs have involved a 'wholistic' approach, with the
leader-in-training taking one (or more) long term course (25 days or
more), where they are exposed to many technical, outdoor, and safety
skills. Because of the long term nature of the course, the individual
would be able to develop communication, people, and judgement skills
when interacting and establishing relationships with other course
participants. The immersion approach has integrated all or most of the
leadership components, as described earlier, into one course.

Conversely, the component approach has involved the offering of a
‘course menu', where individuals could select one or many of a wvariety
of short courses. The students could build their own leadership
development curriculum, depending upon their interests, needs, and
specialization. The courses offered usually focused on one or perhaps
two components of leadership development, whether it be a highly
specialized technical skill or a course in group relations. The
component courses are usually short in duration {two to five days) and
therefore it often involved the student taking a progression of courses

(beginner to expert or instructor) depending upon the student's overall

objectives.
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Well known examples of immersion programs in outdoor leadership
development have been the National Outdoor Leadership Schools (NOLS)
based in Lander Wyoming, and the MWilderness Educators Association
(WEA), operating in conjunction with 24 universities across the United
States. Examples of the component approach have been found at
wilderness centres, schools and universities, municipal parks and
recreation departments, and provincial and national associations. The
Canadian Ski Association (CSA) Tour Leader Program has involved a
variety of cross-country ski courses with differing emphasis, thus
focussing on more than one leadership component. University programs
have offered a range of technical, environmental, and philosophy
courses based in outdoor pursuits and activities. Few of these
courses, however, have existed at a high skill level and students often
have had to go elsewhere to receive higher skill training. The Alberta
Blue Lake Centre has also used the component approach and will be
discussed in greater detail later in this chapter.

The NOLS, an immersion program, was founded by Paul Petzoldt in

1967 as he was;

... shocked into the realization that nobody had really
trained outdoorsmen in America. [ thought the best thing I
could do for youth, if they were going to use the wild
outdoors, was to prepare better leaders for such
experiences (Petzoldt 1975:3).
The NOLS program, offering a variety of courses in different settings,
has had the stated objectives of achieving in its students; leadership
developrent, outdoor skills, minimum impact conservation techniques,
and expedition dynamics (NOLS calendar 1986). The courses averaged 26
days in length, ranging from 14 days to 95 days per course. Regardless

of the differing settings, duration, and emphasis of the courses
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of fered, the four stated objectives formed the course curriculum.

Henry .and Driver (1974) attempted to determine students' motives
for taking a NOLS course. Out of 15 possible reasons, to become a
leader ranked seventh, behind other motives, such as, to learn -about
the wilderness, perfect outdoor skills, and for adventure. Baker
(1975) examined changes in participant leadership perceptions resulting
from participation in a five~-week NOLS course. He concluded that there
appeared to be no significant change in participants' attitudes
concerning leadership behaviour after a NOLS course. In determining
what factors contributed to the leadership effectiveness of Outward
Bound instructors, Riggins (1985:8) concluded that "participation in
basic courses offered by NOLS bore no significant relationship to
instructor effectiveness." Though none of the few studies ment ioned
above have found any strong evidence regarding NOLS contribution to
developing outdoor leadership, more research is needed to be able to
draw any conclusions.

The WEA program, offered through 24 universities in the U.S., has
consisted of a 36 day course " ... which utilizes wildland travel and
experiential learning methods to teach students how to;

1) teach others to use and enjoy the wilderness with minimum

impact;

) safely lead others in the wild outdoors;

) exercise good judgement in a variety of outdoor environments
and conditions; and

demonstrate a basic standard of outdoor knowledge and
experience (Cockrell and Detzel 1985:16).

W N

=3
—

The WEA, also founded by Paul Petzoldt, has been an attempt at a
national certification organization which " ... s slowly gaining
recognition as a national standard in the profession” (Cockrell and

Detzel 1985:17). Cockrell and Detzel (1985) conducted a study to
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determine the effectiveness of the WEA program in meeting its
objectives. The study involved 261 WEA graduates that had earned their
leadership certificates after successfully completing the 36 day
course. Results indicated that the safety records of WEA graduates did
not improve after taking the course but did develop a stronger
environmental ethic, in implementing more minimum impact practices.
The study also showed that only a 'mouirate’ number of the program
graduates used the skill and knowledge gained in the course after
graduating.

Research on immersion leadership development programs such as NOLS
and WEA, has been too limited to be able to draw any definite
conclusions regarding the effectiveness of this approach. A Titerature
search revealed that to date, there has been no published research
regarding the effectiveness of the component approach to leadership
development. An in-house study (Miller 1977) was conducted by Alberta
Recreation and Parks, Government of Alberta, to determine the impact of
a component program offered at the BLC. A program which, because of
its diversity, structure, and evolution, has been representative of a

component approach to outdoor leadership development.
G. ALBERTA BLUE LAKE CENTRE

Program Objectives

In 1971 "“the Blue Lake Centre was opened with a mandate to focus
on the development of outdoor leaders" (Blue Lake Centre calendar
1987:1). Since opening, over 25,000 people have attended BLC with the
overall objective of becoming more proficient and knowledgeable in

their use of the outdoors as a place for recreation (Blue Lake Centre
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calendar 1987). It has been the objective of BLC that course
participants would return to their communities, and through teaching
recognized courses or informally passing on skills and knowledge to
friends and family, would pass on what they have learned to other
members of the community.

The concept of the BLC emerged from the need to develop
individuals that could safely Jlead the increasing number of
recreationists in outdoor activities. The increasing demand on the
wilderness areas as a recreation resource base is the result of
increasing urbanization and an increase in leisure time (Blue Lake
Centre calendar 1987). BLC has maintained that it is our
responsibility to ensure that, as greater and greater number of
Albertans are spending more time in our wilderness areas, they have the
opportunity to use enjoyable, safe, and environmentally sound practices
in their pursuit of outdoor experiences" (Blue Lake Centre calendar,

1987:1).

Physical Plant

The BLC is located in the foothills of the Canadian Rocky
Mountains, within a half-day's drive from the major urban centres of
Calgary and Edmonton. The location of BLC provides easy access to any
physical resource base needed to accommodate the wide variety of
courses offered, with many areas being immediately adjacent to the BLC
facilities. The physical plant consists of all facilities required for
a 'live-in' weekend course, or longer, including sleeping facilities,
dining hall, washrooms, meeting roons, and a well equipped outdoor
equipment room. Operating year round, the facilities are well used

serving as a base for the BLC program.
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Program History

History: From the Centre's opening in 1971 to 1982, the BLC
program had emphasized the development of leaders through learning the
technical components of outdoor leadership. Early in the Centre's
history, environmental awareness, interpretive, and outdoor 1iving
skills courses were offered to complement the existing programe. In
response to the perceived needs of instructors and leaders, the program
expanded in 1982 to include three courses focused on the interpersonal
components of leadership: communication skills, group relations, and
leadership skill assessment (Blue Lake Centre calendars 1981/82/83).
The year 1986 marked the beginning of a transition period, broadening
the Centre's mandate, putting emphasis on the areas of volunteer
development, leadership development in the broad field of recreation,
and not just outdoor recreation, and athlete development. In addition
to the above changes, BLC introduced a new leadership developrent
model, based upon Benson's (1981) Wholistic Leadership Model, which

. forms the foundation of the Centre's programs" (Blue Lake Centre

calendar 1987:4).
Blue Lake Centre Leadership Development Model: The BLC leadership

development model is based upon the Wholistic Leadership Model (Benson
1981), and is illustrated in Figure 2.3. The model is based upon the
following definition of leadership; " eadership is the ability of one
person, Or a group (two or more people), to facilitate the activities
of an individual or a group in an effort to achieve a goal in a given
situation" (Blue Lake Centre calendar 1987:4). BLC is careful to point
out that the model is not a theory, but rather is a “ ... plan or

pattern that can be used to design course content as well as serve as a
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Blue Lake Centre Leadership Development Model
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guide to show how the content is presented to the learner" (Blue Lake
Centre calendar 1987:4). The model's emphasis involves placing the
leadership candidate in a learning situation, in utilizing a variety of
teaching methodologies, they can develop or enhance their progran,
people, and self skills.

Program skiils are those required to be able to " ... research,
plan, organize, supervise, conduct, and evaluate recreation programs"
(Blue Lake Centre 1987:4). Program skills consist of technical skills
(e.g., the ability to ski or climb), teaching skills (e.g., the ability
to teach skiing or climbing), and administrative skills (e.g., the
ability to administer a skiing or climbing program).

In the BLC calendar (1987:4), people skills are described as
v .. the knowledge and activities which individuals and groups must
know to work effectively with others or groups." Skill areas involve
being an effective group member, working within a group, and being able
to get the most out of the group, contingent upon the experience being
sought.

Self skills consist of personal characteristics and attributes,
which the individual should be aware of in terms of how their
attributes effect their leadership of, or relations within, a group.

Within the model, the components, or skill areas, can be lTearned
through a variety of methods. The method used can be dependent upon
the nature of the skill being taught; the size, maturity, and
willingness of the group being taught; and environmental factors (e.g.,
weather, equipment availability, instructors abilities).

The BLC model also encompasses a phase where the newly learned

skills can be practiced in a structured environment and then
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subsequentiy, in real life situations. The three skill areas; program,
people, and self, form the component areas of leadership development.,
They are the skills that can be acquired in the process.

The BLC leadership development model puts greater emphasis on the
processes involved in leadership development than on the actual skill
components. The model is designed to guide any Teadership development
program and is not specifically focused on one skill or set of skills
(e.g., outdoor skills only). However, the model is applied to the
development of outdoor leaders, which has been the group of interest

for this particular study.

Blue Lake Centre Outdoor Courses

The BLC offers a wide variety of outdoor oriented courses from
which students can select specific courses to suit their needs. The
primary course areas are; outdoor travel, environmental awareness,
wilderness 1living skills, safety and first aid, and interpersonal
skills courses (for a compiete listing of all the courses offered at
BLC, see Appendix E).

The outdoor travel courses consist primarily of cross-country
skiing, backpacking, canoe and kayaking, orienteering, and up to 1985,
climbing. Students can follow a progression of courses ranging from
novice to expert level, and if so desired, instructor certification can
be attained in cross-country skiing and whitewater paddling.

The environmental awareness courses involve nature interpretation,
photography, teaching in outdoor studies, and astronomy. The emphasis
is put on learning about the outdoor environment in addition to

learning various methods of passing the information on to others.
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Wilderness living skills courses focus upon survival, basic
outdoor skills, nature crafts, and edible plants. The theme of these
courses is to learn the skills needed to live comfortably in the
outdoor environment, making use of basic tools and nétura] materials.

BLC offers a variety of safety and first aid courses which are
specific to the outdoors. The student can obtain first aid and C.P.R.
certification, learn avalanche safety and rescue, and take a course on
legal liability in the outdoor environment.

Out of the need to provide effective -instructors and group
leaders. BLC established a triad of courses that focus primarily upon
developiny people skills. Communication skills, group relations, and
assessment of one's own leadership skills form the contingent of
courses. These skills are deemed necessary for leadership development,
and are required of any of the BLC staff instructors.

BLC conducts its courses in two program categories; regular
courses and special programs. Regular course offerings are those
courses offered on a previously scheduled basis, and are open to the
interested public. The special program involves courses which are
closed to the public, and designed to meet the requests of groups or
agencies wanting a 'tailor-made' course or program, specific to their

needs and goals.

Previous Research

Only one major study (Miller 1978) has been undertaken in an
attempt to assess, using a number of indicators, the impact of BLC on
the community at large. The study represented the only major
examination of past BLC participants' characteristics, recreation

behaviour, and leadership behaviour.
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Data for the 'Blue Lake Centre Impact Study' (Miller 1978) were
gathered in 1977 by means of a sel f-administered mailout questionnéire.
The sample was drawn from a population of over 6,000 past BLC
participants that had attended courses between 1973 and 1977. The
sampling technique used was a stratified (by year of attendance) randon
sample which resulted in 988 individuals being selected for the study.
A total of 411 questionnaires were returned which represented a
response rate of 57.2 percent.

The study indicated that many BLC participants were gaing back to
their comunity and 'passing on' at least some of what they had learned
at BLC. By extrapolating from figures obtained in the study, it was
estimated that 97,936 Albertans " ... received instruction in either a
formal or informal setting from the 1973 to 1977 course participants”
(Miller 1978:57). The 1977 study also gathered a substantial amount of
data on the characteristics of the BLC participants themselves. The
study revealed that BLC participants were, on the average, older, had a
higher Tlevel of education, and were in a higher income bracket when
compared to the average Albertan.

Few major conclusions emerged from the study regarding the impact
of BLC. Perhaps the most important results was that substantial
numbers of Albertans were having skills and knowledge passed on to them
by past BLC participants. One other meaningful conclusion was that the
majority of the past BLC participants were ‘pleased’' with what the
Centre had to offer, indicating satisfaction with the direction BLC was
taking in the form of the program being offered (BLC Impact Study

1978).
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A smaller, informally conducted study was carried out by Benson
(1983) in an attempt to determine to what use the triad of .
interpersonal skills courses were to course participants upon return to
their community. Course participanté indicated that almost 50 percent
of them passed on some of the skills they had learned at BLC as an
instructor of a class. It was also reported that 95 percent of the
past participants passed on the skills learned in an informal
environment to friends or family.

The previous studies on past BLC participants have provided needed
information about the intentions and characteristics of  past
participants. Also provided was data regarding the number of people
being reached by BLC participants in the comuunity setting. Hot
explored were the possible relationships between the nature of the
participants leadership and skill development background and the role
they assumed in the community after exposure to the BLC program. The
other studies have provided insight into past BLC participants passing
on information in a formal (teaching and instructing) and informal (to
friends and relatives) settings. HNeglected were the contacts made with
the community by BLC participants acting as outdoor Tleaders. The
previous studies have provided a valuable base from which to pursue
similar questions, but from a different perspective. Where possible
and meaningful, comparisons will be made between the results of
Miller's study (1978) and the results emerging from this study, as
presented in the discussion portion of this study. Such comparisons
will be useful in examining trends in the use of BLC as a place for

cutdoor leadership developnent.



III. THE DATA AND ITS TREATMENT

A. INTRODUCTION

The methodology employed in this study was designed to gather data
needed to fulfill the goals and the objectives of this study. A survey
of selected past participants of the Blue Lake Centre program consisted
of using a self-administered mailout questionnaire. This chapter
describes the methodology and technique used in gathering the data, the
response to the survey and the treatment of the data upon tabulation

and coding.

B. RESEARCH METHODOLOGY

This research can be classified as being exploratory, as based on
the research descriptions put forward by Babbie (1973) and Borg and
Gall (1983). The intention of this project was to explore the
relationship existing between involvement in outdoor Tleadership
development courses and the degree and nature of the outdoor leadership
roles undertaken after taking courses. While elements of  both
description and explanation existed in this study, it was deemed
exploratory as its focus was upon a relationship about which Tittle
research has been done, particularly in the area of outdoor Tleadership
development.

The type of data required was dictated by the exploratory nature
of this research, and is described in the statement of the problem and
the study objectives. The primary data source for this project was BLC
participants' recollection of their individual outdoor leadership
development backgrounds and the leadership roles they have assunmed.
BLC participants were also asked to describe their perceptions of the

effectiveness of outdoor leadership courses in preparing them for

57
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leadership roles. In addition to the above data source, BLC course
registration records (made available through the Alberta Recreation and
Parks, Recreation Development Division) provided attendance figures for
BLC courses and the names and addresses of all past participants.

The research methodology used in this project has been described
by Babbie (1973) and Leedy (1980) as being the descriptive survey
method. This method yielded data describing the nature and extent of

the relationship stated in the problem statement.

C. SURVEY TECHNIQUES

There exists a variety of survey techniques, consisting of
personal and telephone interviews or written surveys distributed
through the mail. Any of these methods could have been employed to
gather the data needed to meet the objectives of this study. Research
methodology Tliterature has devoted considerable discussion to the
advantages and disadvantages existing between the two survey mnethods
(Babbie 1973; Backstrom & Hursh 1963; Dillman 1978; Kidder 1981). It
was evident that the technique employed has been iargely dependent upon
the nature of the data required to meet the objectives of the study.

The data required for the completion of this study relied
primarily wupon the responses solicited through self-administered
mailout questionnaires which were completed by a stratified random
sanmple of BLC participants. ’The data provided by the respondents
through the questionnaire fell into four broad categories that
reflected the objectives of the study: (1) socio-economic and
demographic data; (2) the outdoor leadership development background of
individuals in the sample; (3) the leadership roles undertaken by

individuals after having taken courses at BLC; and (4) the respondents’
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perceptions  of the contribution that BLC has made to their
leadership/outdoor skills.

Socio-demographic data was solicited in order that the study
population could be characterized and comparisons could be made between
the study respondents and the general population. In addition,
comparisons between sub-groups within the survey respondents were made
as well. Gathered data described the population in the areas of sex,
age, level of education, employment status, occupation, area of
residence and individual income.

The data for the second category, the outdoor 1eadership
development background of individuals, was generated by two means, the
first through the mailout questionnaire and the second through the
registration records for BLC courses. The data reflected the outdoor
leadership development background of individuals in terms of: (i) the
courses taken at BLC; (ii) courses taken through other agencies which
are similar to BLC courses; and (iii) participants’ perceptions of
other courses that have been useful, but are not directly related to
outdoor leadership development (e.g., an interpersonal comnunications
course taken at the workplace). Unless the data indicated otherwise,
it was assumed that the courses taken at BLC formed the major
contribution to the leadership developrent background of the past
participants. This was controiled in two ways. The first involved
direct comparisons between the number of courses taken at BLC versus
other agencies (in almost all cases, BLC courses outnumbered other
agency courses for each participant). The second method of control was
in the wording of the questions which directly emphasized the

contributions of BLC as opposed to other agencies. The secondary data
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source, the registration records of BLC courses, provided information
regarding the courses taken through BLC by individuals. This source
provided information, such as; the year in which the course was taken,
the course title, and the number of courses taken by each individual in
the sample.

The data required for the third category, being leadership roles
assumed after taking BLC courses, was generated through the responses
to the questionnaires. The data needed to determine the nature and
extent of the leadership roles assumed by past BLC participants fell
into three distinct levels: (i) sanctioned courses taught by past BLC
participants, where the past participants acted in the role of
instructor; (ii) the 1leadership roles assumed, where past  BLC
participants were leading a group on an outdoor excursion; and (iii)
informal instruction of skills or knowledge while engaged in outdoor
activities.

Dats for the fourth category, the past BLC participants’
perceptions of the contribution BLC courses had made to their outdoor
skills and knowledge, was also generated through survey participants’
responses to the questionnaires. The data solicited focussed primarily
on the participants' reasons for attending BLC, what they thought were
the contributions of BLC courses to their outdoor skills and knowledge,
and, future intentions regarding further involvement with BLC.

The data for this study was obtained through a self-administered
mailout questionnaire. The use of this survey method was determined
based on a number of factors. The nature of the study dictated that a
relatively large sample (over 500) be drawn. Based upon the limited

funding and resources, it was decided that the mailout questionnaire
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would be the most efficient in terms of time, ease of contact, and
economics (Kidder 1981). Self-administered questionnaires also allowed
respondents the time needed to formulate adequate responses, rafher
than respond immediately as in an interview (Moser 1968). In addition,
using this method created a feeling of anonymity on the part of the
respondents, which fostered a greater willingness to answer personal
questions (Kidder 1981).

The major disadvantage of this type of survey has been the
difficulty in achieving a large enough response rate to permit
meaningful statistical analysis (Babbie 1973; Dillman 1978; Hoser
1968). Babbie (1973) described a response rate of 50 percent as
adequate, 60 percent as good, and 70 percent or more as very good.
However, when sampling homogeneous populations (groups with common
interests), it has not been necessary to achieve high response rates to
avoid non-response bias (Hammitt and HcDonald 1982; Becker and I1iff
1983; Wellman et al. 1980). The more homogeneous a population is, the
less likely that non-response bias will occur, even when the number of
non-respondents equals 50 percent or more (Hammitt and HcDonald 1982).

It was thought that with a horogeneous population, combined with
the use of a well-designed, concise, and pre-tested questionnaire, non-
response bias would be minimized. In addition, to further minimize
non-response bias, measures were taken to achieve the highest response
rates possible by following the "total design method' of mailout
surveys devised by Dillman (1978), which is described later in this

chapter.
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D. QUESTIONNAIRE DESIGN

Throughout the questionnaire design process, weaknesses common to
this type of survey were addressed with the intent of creating a
questionnaire that would solicit a high response rate from the survey
participants. Major considerations were, clarity of the instructions
and wording of questions, length of time required to complete the
questionnaire, and a format and layout that appeared professional and
maintained the interest of the respondents. Each study objective was
examined and appropriate questions developed for the self-administered
questionnaire (see Appendix A).

The first objective, determining the outdoor Teadership
development backgrounds of the participants, and the second objective,
determining the leadership roles taken by past BLC course participants,
were addressed in a sequence of questions making up the first portion
of the questionnaire. The question mode used consisted of a series of
open-ended, multiple response items. Respondents were asked to list
any courses or outings they had taken, taught, or led, in the five
years previous to the study. Additional information  included
indicating 1if the respondents were financially sponsored to attend or
teach courses and if so, what agency provided the sponsorship. The use
of this type of question permitted the respondents flexibility 1in
selecting terms or descriptors which best represented their
experiences.  Though the responses to this type of question were more
difficult to categorize and more time consuming to code, the trade-off

was in obtaining responses and data that reflected a wide variety of

experiences.
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The third objective, identification of participants' perceptions
of the effectiveness of outdoor leadership courses, was met by asking
for information on: (i) primary use made of material learned in a BLC
course, (ii) intentions regarding taking another BLC course, (iii)
usefulness of BLC courses in helping a friend improve outdoor skills,
and (iv) listing of useful courses taken at an agency other than BLC.

The question mode used in soliciting the data needed to meet the
requirements of the third objective was comprised primarily of closed
ended questions and five-point likert-type scale questions where the
respondents were asked to circle the appropriate response. The use of
this type of question aided in keeping the respondents focussed on
specific areas. It also allowed for more expedient coding procedures.

The fourth objective required examination of the relationship
between the information gathered on the first two objectives, therefore
questions were designed to examine the relationship between previous
outdoor leadership background and subsequent leadership activity.

The last objective necessitated asking for information about the
respondents' sex, age, education, employment, place of residence, and
income. The socio-demographic questions consisted of closed ended
questions where the respondents selected a response category that best
described themselves. The response categories were derived from
similar questions in the 1984 Public Opinion Survey on Recreation,
carried out by Alberta Recreation and Parks (1986a), and Hiller's
(1978) Blue Lake Centre Impact Study. The questions regarding socio-
demographic i~formation were placed at the end of the questionnaire to
safeguard against the chance of offending respondents by asking

personal information (e.g., in-ome) and have them decide not to
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complete the questionnaire as a result (Dillman 1978).

Throughout the questionnaire, ample space was provided for
comments the respondents wished to make regarding any aspect of the
study. This permitted the respondents the opportunity to deal with any
issue or idea they felt was not addressed in the questionnaire, which
helped to reduce the restrictive nature of self-administered
questionnaires (Dillman 1978).

Dillman (1978) and Babbie (1973) have stated that the appearance
and layout of the questionnaire have been crucial to soliciting a high
response rate and quality data. Dillman (1978) suggested  that
questionnaires should; be printed as a booklet; have no questions on
the front and back cover; be printed and photographically reduced; and,
be printed on white or off-white paper. The questionnaire used in this
study adhered to Dillman's (1978) suggestions. The questionnaire
appeared in booklet form (17cm x  2lcm); was printed and
photographically reduced on white paper; and, had no questions on the
cover. The cover was printed on brightly colored (yellow) paper to
attract attention and distinguish it from other mail, which could have

contributed to an increased response rate (Wendling 1980).

E. PRETEST OF QUESTIONNAIRE

Before finalizing the questionnaire, a pretest was conducted to
test for respondents' comprehension of the questions, their acceptance
of the questionnaire format, and the length of time they required to
complete the questionnaire.

Twenty-five persons who had attended BLC in recent years and were
known to the researcher and easy to contact, were selected to pretest

the questionnaire. In addition to completing the questionnaire, each
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person was asked to comment on the comprehensibility of the questions,
the format, and the length of the questionnaire. Nineteen
questionnaires were completed and returned.

Generally, the questionnaire seemed to be easy to understand.
However, as a result of the feedback, some minor revisions in wording
and design of the questions were made. Considerable concern was
expressed about the length of the questionnaire both in appearance and

“4n the amount of time it took to complete. The degree of concern
varied considerably among the respondents, depending upon the amount of
their involvement in BLC courses and/or in outdoor leadership roles,
Since the average length of time taken to complete the questionnaire
was approximately 20 minutes, it was decided not to shorten it. It was
recognized that it might require some respondents up to forty-five
minutes to complete the questionnaire due to their in-depth
involvement, but it was thought that because of this involvement these

individuals would take the time to complete the questionnaire.

F. SURVEY POPULATION

The population, for the purpose of this study, consisted of all
those individuals who had attended zuen courses at the BLC between the
month of Hovember, 1982, and the month of September, 1984, These
parameters were established for a variety of reasons. The ability of
respondents to recall beyond three years would be limited, Jjustifying
the establishment of the lower parameter. Logistically, it would have
been increasingly difficult to locate individuals, as the greater the
time period elapsed the less 1ikely it would have been to find them at
their stated place of residence at the time of registration. The upper

limit, being the sunmer season of 1984, would have allowed enough time
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to elapse so that individuals have had adequate time to utilize the
skills or knowledge acquired at BLC in providing leadership to others.
A time frame of two years also gave adequate representation of the BLC

program, as it has been relatively unchanging over tinme.

G. SAMPLE

The sample for this study was selected from the population
described above. Because of the wide variety and nature of the courses
offered at BLC, in order to be able to select a representative sample
it was necessary to stratify the population into five groupings, based
on the 'type' of course or courses taken by each  individual.
Stratifying the sample assured that certain subgroups in the population
would be adequately represented in the sample, to pernit meaningful
statistical analysis (Borg and Gall 1983; Backstrom and Hursh 1963).
In addition, stratifying the sample ensured that there would be a
greater degree of representativeness of each of the subgroupings, which
enhanced representation of variables related to each subgroup within
the sample (Babbie 1973). Courses that were similar in nature were
grouped together as follows: (i) outdoor travel, (ii) environment
awareness, (iii) wilderness living, (iv) leadership development, and
(v) instructor certificate (see Appendix E for courses offered in each
strata). Each group of courses were generally quite distinct in their
emphasis but there were a few courses that could have fitted into more
than one grouping. Hevertheless, these courses were placed into the
group into which they ‘'best fit' based upon the judgement of the
researcher. The rationale for stratifying the sample according to
these groupings was: (i) to ensure that all the types of courses and

backgrounds of participants were represented in the sample to permit
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meaningful analysis, and (ii) to determine to what extent'each group of
courses contributed to the 1gadership development background of the
participants.

Participants were placed into one of the groups using computerized
BLC registration records provided by Alberta Recreation and Parks. The
method used for placement into groups was as follows, courses that led
to instructor certification were considered to be at the apex of the
hierarchy for leadership development. Therefore, any participant that
had taken an instructor certificate course, regardless of the other
courses taken, was placed in the ‘'instructor certificate' group.
Coursés in 'leadership development' were considered to be next in the
hierarchy and therefore anyone that had taken one of the 'leadership
developmnent' courses, but not an 'instructor certificate' course, was
placed in this grouping. The remaining participants were placed in one
of the other three groups {outdoor travel, environment awareness and
wilderness living) based upon which grouping the participants had taken
the most coufses. Table 3.1 illustrates the stratification of the
sample as described above. A stratified random sample of 542 past
participants resulted from a population of 1612. In order to ensure
each sub-group sample would have been large enough for statistical
analysis, the four smaller groups were sampled heavily at ratios of 1:1

or 2:3 which resulted in an overall sampling of 1:3.

H. DATA COLLECTION PROCEDURES

The procedures used in the implementation of the survey closely
followed the procedures outlined by Dillman (1978). The first mailout
paﬁkage consisted of a covering letter (Appendix B), a copy of the

questionnaire, and a printed business reply return envelope. The



TABLE 3.1:

THE SURVEY SAMPLE
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Grougs1 Total 2 Sample Samp]ing3
Population Size Fraction
Qutdoor Travel 1,184 197 1:6
Environment Awareness 155 106 2:3
Wilderness Living 121 101 1:1
Leadership Development 79 79 1:1
Instructor Certificate 73 59 2:3
TOTAL 1,612 542 1:3

lror a breakdown of actual BLC courses that respondents took that

determined which group they were assigned to, see Appendi

x E.

251C participants who attended during 1982-83 and 1983-84 (2 progran

years).

3Sanp]ing fractions are roun

ded to nearest whole number.
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covering letter appeared on colored letterhead and each was
personalized with the name of the respondent appearing in the greeting.
Each letter was also signed individually by the researcher. The above
elements of the letter was intended to foster a feeling of personal
contact between the respondent and researcher which likely increased
the willingness to respond (Dillman 1978). The second mailout,
consisting of a printed reminder card (Appendix C), was sent to the
entire sample, either reminding them to complete and return their
questionnaire or thanking them for their response if they had alrcady
done so. The reminder card was not sent to overcone resistance, but to
jog the memory of people that may have set aside the questionnaire, but
had not yet completed it (Dillman 1978). The third and final mailout
consisted of a different covering letter (Appendix D), a questionnaire,
and a return envelope. The purpose of the third mailout (occurring up
to three weeks after the first mailout) was to replace lost or
discarded questionnaires and through persistence, indicate to the
respondent that their reply is important and valued (Dillman 1978).

The first mailout for this study took place on January 6, 1986.
The reminder cards were sent 10 days after the first mailout, taking
place on January 16, 1986. The third and final mailout took place on
January 27, 1986, 21 days after the first. The final ‘cut-off' for
accepting completed questionnaires, occurring on Harch 28, 1986, was
determined by the completion of the coding procedure on the returned
questionnaires.

Throughout the mailout procedure, records were kept regarding when
completed questionnaires were received, and by whom, the number of
undeliverable questionnaires, and the number returned following each

mailout.
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I. THE RESPONSE TO THE SURVEY

A total of 542 questionnaires were posted in the first mailout and
of that, 127 (23.4%) of the questionnaires were returned. The second
mailout  (reminder card) had a yield of 121 (22.3%) returned
questionnaires and the third mailout had a response of 106 (19.5%)
completed questionnaires. The total number of questionnaires returned
was 354 of which 12 were unusable, due to sections of the
questionnaires being left blank. This resulted in a net response of
342 questionnaires which translated into a response of 63.1 percent.
Of the 200 questionnaires not completed, 42 were returned as
undeliverable, meaning the respondents had likely moved and left no
forwarding address. Babbie (1973) has pointed out that in computing
the response rate, it has been an accepted practice to omit all
questionnaires that could not be delivered. Thus, the figure
represents the researcher's success in persuading sample members to
participate, and should not have those count against the response rate
that could not be contacted (Babbie 1973). In the case of this survey,
this would reduce the total sample to 500 and increase the response
rate to 68.4 percent. Table 3.2 documents the response rate to the

survey for each of the five stratifications and for the total sample.

J. TREATMENT OF THE DATA

The data obtained by the survey questionnaire were nunerically
coded through the use of a questionnaire coding manual which was
developed from the responses solicited in the questionnaire pretest.
Additions to the manual were also made as dictated by the nature of the

data from the actual survey. The numerical data were then transferred



71

TABLE 3.2: THE SURVEY SAMPLE AND RESPONSE

Groups Study Sample Sanple Response Sample as
Population Size Responses Rate Percent of
Population

number number number percent  percent
Outdoor Travel 1,184 197 144 73.1 12.2
Environment
Awareness 155 106 61 57.5 39,3
Wilderness Living 121 101 57 56.4 47.1
Leadership
Development 79 79 50 63.3 63.3
Instructor
Certificate 73 59 42 71.2 57.5

TOTAL 1,612 542 354 65.3 22.0
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to optical scanning sheets which were fed into, and processed by, the

computer, thus creating a data file,

Statistical Analysis

Statistical analysis of the data was conducted by means of sub-
programs existing in the Statistical Package for the Social Sciences
(SPSSX, 1983).  The sub-programs used were frequency distributions,
bivariate analysis in the form of cross-tabulations and the F-test in a
one-way analysis of variance coupled with Scheffe's test. The
frequency distributions and cross-tabulations (X2) were applied to the
non-parametric (nominal) data to determine the statistical significance
of any differences between the sub-groups on any of the socio-econonic
characteristics. A probability level of .05 was used to determine
significance, which differentiated true relationships from those that
happen by chance. The F-test (ANOVA) was wused to assess the
significance of differences among the mean scores, from the Likert
scale items (ordinal data), calculated for the sub-groups. Any of the
items that were shown to have a significant difference on the F-test
were then subjected to the Scheffe test to determine which of the five

groups were significantly different.

Restratification of the Sample

During the inspection and review of the questionnaires for
admissibility, it was discovered that some respondents had taken
additional BLC courses after the end of the time period for drawing the
sanple (August 31, 1984). To ensure that respondents were placed 1in
the most appropriate group according to the criteria described in

section G (The Sample), it was decided to conduct a restratification of
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the respondents.

As described earlier, the data were encoded and entered into a
computer file, which permitted the use of the computer in carrying out
the restratification process. The appropriate program was deveioped
and the restratification process took place which resulted in some
shifts in the size of the subgroups as documented in Table 3.3. Tho
shifts occurred as a result of some of the respondents taking courses
after the time frame from which the sample was drawn. For example, if
a respondent whose background was in the area of 'outdoor travel' prior
to the study, took an instructors course between the time frame of the
study (August 31, 1984) and receiving the questionnaire (mid January
1986), then the restratification process would ‘shift' the respondent
to the 'instructor' group from the 'outdoor travel' group based on the
hierarchy developed. The restratification process resulted in
increases in the number of respcndents in the ‘'outdoor travel' and
‘instructor certificate' groups while the remaining three groups

decreased in size.

Weighting of the Sample Data

As noted earlier, a stratified random sampling procedure was used
to ensure that adequate absolute numbers of respondents would be
attained for meaningful statistical analysis. As indicated in Table
3:3, the five sub-ygroups displayed wide variations in their final
sample proportions. This was both a function ¢/ iz vaicable  sampling
proportions sought to begin with and of the varjing response rates
between the groups. It was clear that the five sub-groups were
represented in varying degrees. In the sample, the Tlargest group,

'outdoor travel,' was under-represented while the other four groups
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were over-represented, relative to the number of individuals each group
contributed to the study population. In order to be able to make
generalizations to the population, the contribution or each group to
the population must be refiected in the contribution of each group to
the sample (Babbie 1973; Moser 1968). It was therefore necessary to
weight the data for all calculations and statistical analysis done on
the sample as a whole.
The sample weighting was achieved by the use of the formula

P1 m
P Ng
where

pp 1s the population of a given group
P. is the population of the entire sampie
np is the response obtained from an individual group
is the response obtained for the entire sample
A1l calculations were done by the computer, and the adjusted (weighted)
samples appear in Table 3.3. It is important to note that all
calculations involving the entire sample were done using the weighted
data. The weighting procedures were not applied when making
comparisons between sub-groups.

Babbie (1973) has pointed out that weighting procedures can have a
marked effect on the results when applying 'rigorous' statistical
analysis to the data and suggested that researchers using weighting
procedures consult a sampling statistician. Such was the case for this
study. A sampling statistician was consulted before the weighting

procedure and statistical tests were applied. It was detérmined, that

in light of the type of statistical procedures being applied and the
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nature of the inferences that would be made from the data, that the
weighting procedure would have had very minimal or no effect in

altering the results (Lau, 1986).

K.  SUMMARY

It was the intent of this chapter to outline and describe the
research methodology wused in this study. Both the data gathering
techniques and the treatment of the data were emphasized as these were
viewed as being crucial to the success of the study and in the
understanding of the results.

It was thought that based on limited time and resources, the
methodology employed in this study would yield data that would meet the
requirements dictated by the objectives of the study. Th rationale,
for any methodological decisions that were unique to this study, was
provided resulting 1in a better understanding of the methodoloyy

employed.
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TABLE 3.3: RESTRATIFICATION OF THE RESPONDENTS

Groups Study Initia Re-sorted Adjust
Population Sample Sample Sample
(weighted
data)
number number number number
Qutdoor Travel 1,184 144 167 250
Environment Awareness 155 61 49 25
Wilderness Living 121 57 41 22
Leadership Development 79 50 35 17
Instructor Certificate 73 42 50 26
TOTAL 1,612 354 342 340

lthe resorted sample of 342 is 12 less than the initial sample of 354
as there were 12 questionnaires returned that were not complete and not
usable in the study. While considered as a portion of the response
rate, they were not coded and fed into the computer.




IV. SOCIO-ECONOMIC AND DEMOGRAPHIC PROFILE OF RESPONDENTS

A.  INTRODUCTION

This chapter describes the demographic profile of the survey
sample, 1including data on: sex, age, education, occupation, income,
and place of residence. These characteristics were compared to those
of the sample in Miller's (1978) study and to the population of
Alberta.

The {igures presented for each of the sub-samples were based on
raw data, whereas, the results for the total sample wer2 calculated
using weighted data. As pointed out earlier, the weighting procedure
did not change the results a great deal.

In presenting the sample characteristics for each variable, only
the actual number of respondents for that variable was used in the
calculations. In all cases this number varied little from the total
sample of 342 respondents. To determine the significance of the
relationships examined, the chi-square test was applied. In some
cases, it was necessary to collapse response categories to meet the
requirements of the test. The level of significance was set at the .05
level for all tests. The chi-square test was only applied to the five
subgroups. Data for the 'total sample' and Miller's study were not

subjected to this test.
B. PROFILE

Sex
The distribution of males and females in the total sample was

alimost identical to that found in Miller's study, but had a slightly

71
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(2%) 1larger proportion of males than found in the Alberta population
(see Table 4.1).

In the ‘'outdoor travel' group (which made up about half of the
total sample) the distribution was very similar to that found in the
total sample. However, significant differences were found in the
distribution of males and females between each group.

The proportion of males was much greater in the 'wilderness
living' group, and particularly in the 'instructor certificate' group.
Females had a much larger representation in the ‘environment awareness'

and 'leadership development' groups.

Age

The average age of respondents in the total sample was about five
years younger than that of the Alberta population (see Table 4.2). The
sample contained more than double the proportion in the 30 to 39 year
old age group, and one-fourth the percentage in the over 50 years of
age category, in compairison with the age distribution of Albertans.
This could be explained in the fact that courses offered through BLC
have been based on fairly rigorous activity levels and therefore have
not been conducive to the lower physical activity levels of more
elderly people.

Significant differences were found between the five sub-groups in
terms of participants' age. In all five sub-groups the 30 to 39 year
age group was the largest. The distribution between age groups in the
toutdoor travel' sample was close to that of the total sample.
Respondents in the 'instructor certificate' grouping were almost three
years younger than the total sample, with 58 percent in the 30 to 39

year age group. 'Environment awareness' respondents were approximately



80

sAjuo sdnoub-qns sAa|} o4 pa)|dde OLmsvmn_com
dnoub yoee o u [elO4
(ebued L)y m (u) Aduanbed} X ebueld Udea JO [UlOd p|W) O WNG :SMO||O} Se paje|ndied suem sebeuaay
s4a068402 ,40A0 pue (09, Sy} Bujajoru} suojje)ndjed u} pesn sem g9 40 ofe eyj
*Ajuamy jo obe eyy4 Jsepun auoAue pepnioxe uojjeindod ejueqiy oy jo obe obeuane
OU} JO uoliRiNdIRD Byl °*J48A0 40 8bk JO Suesh oz eJem jeys ejueqijy 3o uojie ndod sy} Gujsn pesenojed edom sefejueddey
*9)}1304g SNSUD) BiJeqQ]y :BPRURY) O SNSUB) ZBEL ‘Epeur) S3}4S)4edS  :18dan0§
*dnoub ,jeneuy JoOpinoO, BU4 WOJUY @lep 8Y4 O §I3)48 eyl pesessdu} ydjym ‘ejep pajybiem uo paseq uoj4einafe)

14
¢

14
l

1000° > d fol=3p f1Z°Ly = SJenbs-juy

zZ*ob 9°g¢ 6*2¢ (B84 9°¢¢ 4447 vecg ¢om< ebesany
0°00t 0°001 0*001L 000t 0°001L 0°001t 0°001 aviolL
[Ad:14 Lz 0°0 8°Z €L 15479 1*01 J8A0 pue (g
6°v1 : 0°clt 0°Cl 6°2¢C 0°zZ ot Zz°0ol 6y - Qv
6°7C 6°9Y 0°8¢ 00t (14 G*0¢ 6Ly 6¢ - 0¢
2*9t et 0°0C 0°02 a*61 z°ct 8°ce 6C - St
8Lt 0°6 0°0! (9421 6° l1°8 0°6 b - 81
juedued juedued jueddad Juedaed Jusdaad tuaduad juaduad

(WgY* I=U) (Obg=u) (0g=u) (Gg=U) (ip=U) (6p=Y) (L91=V)

nco_+o_:aom _m_anw 940513142080 tuswdo)easg Bujan ssausuemy {eAes] (sseadk)y
e3Ioqly (oot Jogonugsu| djysduspean) SSIUJBP L M juswuodfaul J00p4no aby

SanoJy juspuodsey

SINIANOGSIY 40 NOSLNBIHISIC 29V Z°y ITaVi



81

seven years older than respondents in general. The more positive
nature of the courses in the 'environmental awareness' group seems to
have attracted more middle aged and senior participants. Respondents
in this group had a wider age distribution with an even greater
proportion over 50 years of age than in the Alberta population. Tﬁe
'‘wilderness 1living' group was also close in age to the total sample.
*Leadership developuent' respondents had a similar distribution, except

for a much higher percent in the 40 to 49 year agz group.

Education

The respondents in this study reported a highk level of education,
with 90.4 percent having had some post secondary education (see Table
4.3). This was close to the 91.4 percent reported in Miller's study
and almost double the 44.6 percent found in the general population of
Alberta.

Some differences were noted in the sub-groups. A higher
proportion (94.0% and 94.2%, respectively) of those in the "instructor
certificate' and 'leadership develogment' groups had post secondary
schooling, while only 81.7 percent of those in 'environment awareness“
group had done so.

No significant differences were found between the five sub=-groups

in terms of the level of education attained.

Occupation

Respondents had an occupational distribution very similar to that
in Hiller's study (see Table 4.4a). The most common occupation in
these two samples was teaching (23.8% and 29.7% respectively, compared

to only 3.7% for Albertans generally). Other well represented
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occupations were professional (12.8%), technical (12.3%), service/
recreation (11.8%), and management/administration (11.2%).

The sub-groups differed substantially from the distribution found
in the total sample. In the 'instructor certificate' gqroup almost
three times as many were in service/recreation occupations. Of the
'environment  awareness' participants, only about one-third the
proportion were found in the management/administration and professional
occupations. However, among the leadérship development respondents
almost twice the percentage were in service/recreation occupations, and
approximately triple the proportion in sales/clerical occupations.

Of the total sample 17.4 percent did not respond to this question
since they were not employed full-time or chose not to answer the
question (see Table 4.4b). Of this group, 15 percent were either
students, students and empioyed part-time, homemakers, or people
looking for employment. There was a fairly even distribution 1in the
sub-groups  between these categories, except in the "leadership
development' and 'instructor certificate' groups where 14.3 percent and
8.0 percent, respectively, were students and employed part-time, and in
the ‘environment awareness' and 'wilderness living' groups where 8.2
percent and 12.2 percent, respectively, were homenakers.

Because of the number of the response categeries, and the
distribution of respondents within them, the Chi-square test could not
be applied as over 50 percent of the cells had a frequency less than 5,
rendering the test ineffective. In addition, no meaningful collapsing
of categories could be done while keeping the integrity of the response

categories.
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Incdme

Approximately 50 percent of the study respondents reported annual
incomes between $20,001 and $40,000, the average being $28,491 (see
Table 4.5). No significant differences were found between the five
sub-groups on the basis of income distribution.

Some of the sub-groups differed considerably from the total
sample. The 'leadership development' and 'instructor certificate’
groups both tended to have lower incomes ($7,900 less and $3,600 less
on average). The ‘leadership development' group had fewer high incone
respondents (over $40,000), and more low income respondents (under
$20,000). The Tower income of the ‘instructor certificate' group could
be attributed to the previously outlined trend of being a younger group
overall and therefore had not yet attained their full wage earaing
potential. In the case of the 'leadership development' group, it was
earlier revealed that this group had the highest percentage of females,
who traditionally have not had the wage earning potential of males as
dictated by society in general. Conversely, the ‘wilderness 1living'
group, which was predominantly male, reported fewer lower incomes and
more moderate incomes between $20,001 and $40,000.

The income information sought in this study was based on
individual incomes, whereas information in the Alberta Census Profile
and in #iller's study were based on family income. Therefore, direct

comparisons were inappropriate.

Place of Residence
This survey sample contained almost twice the percentage of
respondents from small centres (5,000 to 29,999) than Hiller’s sample

of 1978 (see Table 4.6). However, a smaller proportion of respondents
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lived in rural areas (farm and non-farm categories). Most of this
study's respondents (89.3%) were Alberta residents.

In the sub-groups, 'instructor certificate' respondents had a
greater rural orientation. In comparison with the total sample, over
twice as many lived in places of less than 5,000 people, while fewer
lived in cities of 100,000 or more. Respondents in the ‘wilderness
living' group appeared to be more urban, with a greater percentage
living in large centres. ‘'Leadership development' respondents had no
representation from rural areas (farm and non-farm categories). The

cutdoor travel' group included a much larger proportion of non-
Albertans than any other group.

Because of the number of response categories and the distribution
of respondents, the Chi-square test of significznce coulid not be
effectively applied. The groupings were collapsed into three
categories, including larger cities (100,000 or more), medium size
cities (30,000 to 99,999) and smaller centres including rural
populations (farm to 29,999). Even with the broader categories, no
significant difference existed between the sub groups in terms of place

of residence.

C.  SUMMARY AND CONCLUSIONS

The analysis of the data in this chapter revealed some trends and
significant differences between the five sub-groups sampled in this
study. It was also revealed, that overall, BLC participants were
different than the 'average' Alberta resident in a number of the socio-
demographic indicators. Comparisons indicated that BLC participants

had not changed much over time (an eight year pericd) and that both
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studies, using different means, found similar resuits which supported
the reliability of this study.

Significant differences existed between the five sub-groups in
categories of sex and age of the respondents. Strong directional
trends, indicating differences between the subgroups, were observed 1in
the questions regarding occupation, income and place of residence.
Little difference between the sub-groups existed when examining the
level of education attained by the respondents as all groups indicated
a high percentage of post-secondary educational involvement.

The general trends revealed in this study when compared to the
Alberta population, were that the respondents had similar gender
representation, were younger than the Alberta population, had attained
a much higher level of education, were in primarily ‘white collar’
occupations, earned ‘'middle class' incomes and were primarily urban
dwellers.

Though direct comparisons to Hiller's (1978) Study should be made
with caution, it was revealed that both samples were similar in sex
distribution, level of education attained and occupational involvement.
Because of the differing means of data gathering, comparisons between
the remaining variables were not applicable. However, the similarities
that did exist, and the fact that the data were gathered usiny
different instruments, lends support to the reliability of the data
gathered in this study.

The homogeneity of the sample was also supported in that the
sample respondents were different from the 'average' Albertan using the
indicators from this study. It was also revealed that the sample

displayed many of the characteristics associated with people who
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partake in 'non-consumptive' outdoor pursuits such as canoeing, hiking,
birdwatching, skiing and climbing.

Further scrutiny of the sample, through the examination of the
socio-demographic characteristic of each of five sub-groups, revealed
that though the total sample is loosely homogeneous when compared to
Alberta average, differences do exist within the sample. Differences,
some of them statistically significint, were indicated in comparing the
five sub-groups with each other. Their findings indicated that the
participants in each of the five sub-groups had a stronger homogeneous
relationship with those sharing the same interests in terms of the
outdoor  courses  taken through BLC. The similarities of the
participants within each sub-group indicated that the nature of the
courses offered through BLC, in terms of course content and objectives,
attracted similar people seeking similar experiences. The differences
between the sub-groups in the socio-demographic indicators indicated
that the respondents taking similar courses about nature were different
than respondents seeking to gain ski]ls/know]edge'through courses that
had different content and objectives.

This chapter has identified that the sample was different than the
general population when examining the socio-demographic profile of the
respondents. It was also revealed that the sub-groups had significant
differences 1indicating that the respondents in each sub-group were
different 1in terms of their socio-demographic profile. The following
chaptei will examine the entire sample and sub-group in terms of their
outdoor leadership development background and will further evaluate the
similarities and differences between the respondents backgrounds and

how they relate to the development of outdoor leaders.



V. LEADERSHIP DEVELOPMENT BACKGROUND OF RESPONDENTS

A.  INTRODUCTION

In the assessment of any leadership development program, it has
been important to determine the background of the participants tq be
able to relate this information to the development of their Tleadership
skills. Such knowledge has been wuseful in determining how the
leadership development background has affected the potential
involvement of future leaders.

This chapter focusses upon three aspects of the respondents'
backgrounds beginning with the types of clubs and organizations they
have ﬁeen associated with. Second, determining the methods that
participants have found inmportant in acquiring outdoor leadership
skills, and finally, establishing the respondents' background in terms
of formal courses taken at BLC, and through other agencies.

The data presented in this chapter is primarily descriptive and is
presented in the form of frequencies and percentages. Based on the
nature of data, the application of statistical procedures was neither

feasible or necessary.

B. CLUB OR ORGANIZATION AFFILIATION

Traditionally involvement in outdoor oriented clubs or
organizations has been a means for acquiring outdoor leadership skills
and abilities, primarily through the passing on of knowledge in
informal, experiential settings. As described in Table 5.1, the
majority of the respondents to this question (74.7%) were involved with
an average of 2.2 organizations offering outdoor pursuit activities.

As might be expected, most (58.7%) were associated with outdoor pursuit

92



93

cuofjsenb siyy o4 Bujpuodsos dnoub yovo jo co:uouum
*dnoub , jeAsuy JoOpINO, By} woly viep jO 498} 40 8y} pesesJsdu| ydo|ys ‘viep pejuyblem uo poseq coZo_:u_oo_

0°001

0°001 0°001 0°001 0°00T 07001 V101
9°¢ L°0 0°0 9°¢ €L 6°¢ SJ3y1Q
6°0 9°2 0°0 9°¢ 81 ?°0  Aduabe 3,06 yetduraouy
S°¢ 0°0 L°8 1°6 FRRA 9°¢ qni{d 3isiledniey
5% L°0 L°1 1°6 €L 6°Y anbea] A3runuwo)y/ysunyy
0° ¢l £°6¢t 9° L2 6°01 §°9 2°8 uotljeidosse *paj/taouy
8°91 5°8 FAFA 91 9°€2 6°L1 Aouabe 731 j0ud-uoy
L-8S 2°25 8° vy €Ly 0°0Y 1°€9 Q1112 3jinsand Jooping
Juadaad JuadJad Juldddgad Judduad Judd4Jad Judduad
895 €51 86 SS 56 892 suotjeziuebio jo -oy
(ove/152) (05/1%) (s€/s2) (1v/92) (6v/82) (£91/921) 2S3udpuodsad jo -oy
ﬁw—aEum 93021313439 juawdo | sAaq butatq SSauaJeMy [9ARJ}
{e30} 4032n43sU] diysaapea SS3UJ3P| LM JuBWUOJ LAUT Joopang 9dA] uoLjeziuebdg

sdnoJg juapuodsay

IN3ONOdS3¥ 40 NOTIVITI4V NOILVZINVOYO ¥0 §n10 :1° 318v1



94

clubs. Other substantial involvements consisted of 16.8 percent of
respondents being involved with non-profit agencies (e.g., 8oy Scouts/
Girl Guides) and 13.0% involved with federal or provincial as;ociations
(e.g., Canadian Recreational Canoe Association).

Within the sub-groups, 57.1 percent of the 'environment awareness’
group were associated with outdoor organizations while nearly all
(94.0%) of the 'instructor certificate' group were invalved. Those
involved in the 'instructor certificate' group likely have had a more
intense interest 1in outdoor activities and were more likely to seek
additional or further experiences through affiliation with outdoor
oriented organizations. These organizations may also have served as a
vehicle for the practising of their instructor qualifications through
offering lessons/courses to the organization's membership. The
‘environment awareness' and 'wilderness living' respondents were less
involved with outdoor pursuit clubs but were more Tlikely to be
associated with naturalist clubs. Respondents from 'leadership
development' and 'instructor certificate' groups were more inclined to
be involved (27.6% and 35.3%, respectively) with federal or provincial
associations. This result was anticipated as it is often a requirement
that individuals be awarded their certification through their agencies

and merbership is often a requirement.

C. HMETHODS USED TO ACQUIRE QUTDOOR SKILLS

Establishing the mechods outdoor leaders found most wuseful in
learning outdoor skills could provide important input in designing or
revising developmental programs for potential leaders. It could also
have given some indication of what methods have been most preferred and

which mnethods were most effective in the development of outdoor
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leaders.

Respondents were asked to list one to three outdoor skills in
which they felt competent., Then, they ranked the three most important
methods they used in learning each of these skills. This enabled each
participant to make up to niqg responses to this question,

The two most important methods of skill acquisition reported by
respondents were through self instruction (21.9%) and from instruction
by friends (20.3%) (Table 5.2). The next most frequently used methads
reported as being important in learning outdoor skills were through
using books and manuals (14.4%), thréugh courses offered by public
agencies (14.2%) and by observing others (13.4%).

On the basis of the above results, the respondents to this study
were largely self-taught. The taking of formal courses izs not a major
method of skill acquisition in spite of the fact that all respondents-
had taken one or more courses through BLC. It was interesting to note
that only 4.3% of respondents found that courses offered by schools
were a method of Tearning skills which could be due to the relatively
few courses in outdoor education offered as a part of the regular
school curriculun.

Within the sub-groups the 'instructor certificate' group differed
considerably from the rest in indicating that instruction from friends
was less important (14.1%) and courses offered by public agencies were
more important (21.2%). This result could be explained by the fact
that instructor certificates could only be c2ined through the taking of
formal courses and since all of the respondents 1in this sub-group
possessed certification, most had taken courses in gaining their

instructor certificate.
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D. COURSE BACKGROUND OF RESPONDENTS

Courses Taken at Blue Lake Centre

Respondents were asked to 1ist all the courses they had taken at
BLC. If respondents listed more than ten courses, only the ten most
recently taken courses were coded and used in the analysis.

As indicated in Table 5.3, 342 respondents included in this study
took a total of 967 courses through BLC for an average of 2.8 courses
per person. The most popular courses in terms of overall attendance
were those teaching canoeing/kayaking (21.0%), cross-country skiing
(19.5%) and orienteering (14.7%). It should be pointed out that the
number of courses offered at BLC in these areas far exceeded the number
of courses offered in other areas of interest.

Generally, the 'outdoor travel' group had a similar distribution
in their course preferences compared to total sample distribution,
except in the case of enrollment in leadership and instructor
certification courses. The other four sub-groups of respondents tended
to take courses closely related to their group's subject focus. This
result was expected as.it was the BLC courses background of each
respondent which served as the criteria for the ‘'placement' of the
respondents into one of the five sub-groups.

The course preference for the ‘'environmental awareness'
respondents were: environmental (62.5%), outdoor education (17.7%),
and survival (10.4%) courses. These results indicate that though thé
environmental courses were of primary interest, some course diversity
did exist though only 1in courses which were closely related or
complimentary to environmentally oriented courses. Over 85% of the

'wilderness living' group were interested in survival type courses
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only, showing minimal interest in other areas. Courses in leadership
were the main choice (35.7%) of the 'leadership development' group.
Considerable interest by this group was shown in outdoor travel courses
as well with 15.3% having taken cross-country skiing courses and 12.7%
taking canoe/kayak courses., Finally, as might be expected, the first
choice of the ‘'instructor certificate' groups were certification
courses (29.7%). The next two preferences for this group were in
canoe/kayaking (24.7%) and cross-country skiing (15.4%) courses.

The course backgrounds of both the 'leadership development' and
'instructor certificate' groups indicated considerable more diversity
than the other sub-groups. A number of explanations could account for
these results. The respondents within these sub-groups could have had
a more intense interest in the outdoors, which led them to seek
additional knowledge in a variety of areas. Also, the fact that they
have pursued formal courses in leadership development indicate an
interest in improving their leadership skills. One of the essential
ingredients of outdoor leadership has been that the Tleader be well
rounded and diverse in their knowledge of outdoor skills and abilities
(Buell 1983; Ewert 1985c). The final explanation is that in order to
become a leader, the individual should be proficient in at least one or
more outdoor skill areas, which would create the need for a more

diverse background, 1in terms of course attendance, before pursuing

leadership courses.

Courses Taken Through Other Agencies

Although it was 1important to determine the respondent's
involvement in BLC courses, it was also important to establish what

additional courses were taken through other agencies in order to
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develop a comprehensive picture of their leadership development
background. As indicated in Table 5.4, of the total sample (342) 66.8%
indicated they had taken 612 courses through other agencies. As in
their preference for BLC courses, cross-country skiing and canoeing/
kayaking courses were in greatest demand (15.7% and 15.1%
respectively). However, courses such as rock/ice climbing and first
aid were selected by a higher proportion (13.5% and 10.4%,
respectively) compared to the small percent (5.2¢ and 0.0%,
respectively) chosen at BLC. This could likely be explained in that
climbing courses were dropped from the BLC curriculum in 1984 and first
aid courses have been offered on a very limited basis.

Generally, the sub-groups' demand for courses through other
agencies was similar to that outlined above for the total sample with a
few exceptions. Three groups, 'environmental awareness,' ‘'wilderness
living,' and ‘leadership development' expressed less demand for
climbing courses but an increase in interest in environment courses
through other agencies. 'Leadership development' respondents were rore
interested than other respondents in taking instructor certification
courses through other agencies. The ‘instructor certificate' group
indicated a 1lower interest for courses in cross-country skiing and
environmental courses but a greater interest in first aid courses
through other agencies. Though the trends presented in the data were
inconclusive, the respondents had pursued courses through other
agencies that were not really available through BLC, such as first aid
and climbing. Because of the location of BLC within the province,
courses in the novice/intermediate levels of outdoor activities could

be offered more 1locally, resulting in greater convenience to the
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participant. This conclusion was supported by the results presented in
TabTe 5.5 where 30 percent of the agencies offering outdoor courses
were local outdoor <c¢lubs, municipal recreation departments and
provincial/federal associations. Almost two thirds of the non-BLC
courses (61.7%) were coffered through private recreation agencies,

educational institutions and non-profit organizations.

E. SUMMARY AND CONCLUSIONS

The data presented in this chapter has established the nature of
the formal leadership development background of the respondents in this
study. The respondents indicated strong involvement in  outdoor
oriented organizations and clubs, however, the taking of courses had
only a moderate importance as a means of acquiring outdoor leadership
development skills. Also indicated was that the sample (342) took a
total of 1574 courses, through BLC and other agencies, for an average
of 4.6 courses per person.

Overall, the data supported the premise that formal courses in the
area of outdoor leadership development have had a role in developing
leaders. The involvement of the respondents in this study indicated
that most were taking courses to develop skills or knowledge in a
specific area of interest. Further, those involved as developing
leaders, were found to have a more diverse background 1in course
attendance, indicating a willingness to be more well rounded in
leadership and technical skills. Evidence was also presented
indicating that respondents were willing to take courses from a variety
of agencies, depending upon the courses offered through the agencies

and the convenience in terms of travel time and costs.
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This chapter has outlined the extent and nature of the outdoor
'1eadership development background, in terms of formal course training,
of the respondents to this study. The trends existing in the data have
shown that there has been a demand for formal courses in outdoor
1eadefship skill development. The following chapter explores study
participants’ application of their leadership development background in
terms of the actual outdoor leadership roles assumed in a community

setting.



VI. RESPONDENTS OUTDOOR LEADERSHIP ROLES
A. INTRODUCTION

The significance of the contribution of outdoor leadership
training and development has been in the leadership and instruction
contributed to the community by those that have received training in
formal or informal settings.

In addressing the second objective of this study, this chapter
describes the extent to which study respondents were involved in

instructing outdoor courses and in leading outdoor trips.

The first portion of this chapter identifies the extent and nature
of respondents involvement in instructing formal outdoor courses and in
leading outdoor excursions. Respondents were asked about the
instructor and leadership roles over a five year period from 1981 ta
1985, The data, in response to these questions, have been presented as
frequency distributions and percentages. Also addressed was the
question of respondents passing on outdoor skills in informal
unstructured settings, which, as indicated in Chapter V, was a major
method of acquiring outdoor skills on the respondents' behalf.

The final portion of this chapter examines the respondents reasons
for not instructing or leading. Question l4a through 14j focused on
the respondents' reasons for not becominyg involved as instructors or
leaders. Respondents were asked to respond to each item, on a five
point Likert scale, indicating whether each item was not a reason or
was a very 'strong' reason, or any point in-between. For the purpose
of analysis, the Likert scale responses were collapsed into three
response categories, not a reason, neutral and a strong reason. The

collapsing of the response categories served two purposes, the first

105
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being that problems associated with low frequencies 1in response
categories in statistical analysis were eliminated and the second was
that trends within the data could be more easily identified without
losing the meaning or intent of the response categories. The data from
the Likert scale questions were reported in the form of frequencies and
percentages. Analysis consisted of the application of the F-test
(ANOVA) which was used to assess the significance of differences among
the mean scores calcuiated for the sub-groups. Any of the items that
were shown to have a significant difference on the F-test were then
subjected to the Scheffe test to determine which of the five groups

were significantly different.
B. LEADERSHIP ROLES

Instructing Formal Courses

Question 9, which asked if the respondents had ever instructed
outdoor activities, indicated that over one-third (38%) of the
respondents reported that they had taught organized courses within the
time frame of 1981 to 1985. Generally, the courses taught (Table 6.1)
most frequently were canoeiny/kayaking (25.0% of courses taught), cross
country skiing (23.3%) and orienteering (19%).

I» general, respondents' leadership activity was consistent with
the course selections made when taking courses through BLC and/or other
agencies. Those who had taken 'leadership development' or ‘instructor
certificate' courses were the most involved ir instructing others (50%
and 82% respectively). This finding was expected since the respondents
took courses explicitly intended for those involved in instruction.

Respondents with a 'leadership development' background were most likely



107

*sjuspuodseds Aq jybney sesunod uedsyy|p JO Jequnu ey}

*sesJnod jybney oym sjuepuodsed jo sequnu eyl
*dnoub , |eARJy JOOP4NO, ©Y4 WOL} RIEP JO 4O84}8 BY} POSEE.dU| YD [ym ‘eep pesybem vo peseq uojje|ndjen

€
Z
l

001 L°66 £°001 2°001 8°66 1°001 V10l
0°1t 21 - 1°11 Gy - J3y3p
61 9°0 6°1 9°§ - 6°1 butdwe)
L°1 - 0°¢l - - 6°0 dlysaapear
8°1 vee - L°91 - 6°0 s3Jods sooping
2°2 rA 9°G 1°11 - 6°1 pPLle 3sJi4
2°e €2 - - - L°2 921 B yd0u4 butquiy)
9°¢ 188 6°1 9°6 - L€ Buryiy/Buryoedyoeg
Al 21 - L°91 1°6 9°g uotleonpa Jooping
0°S 9°¢ L°€ L°91 1°6 8¢ [eALANS
v°6 °y 0°92 - 2°9¢ v°8 LejuawuostAu]
1°61 2°S £°6 - Gt 9°0¢ butusajuatyg
£°€2 0°2¢ G°81 1°11 2°81 v°02 Buttys Aajunoa-ssou)
0°52 8° L€ t°02 9°G 2°81 b*02 Buiyefey/buiaoue)
Juaduad qudd4ad Julddusd Juad4ad Juaduad JuadJad

662 FAA S 81 22 801 $954n0J3 JO °*ON
(ove/E11) (0s/1%) (se/L1) (1v/01) (6v/6) (£91/8%) Nﬂcmvcc%.& 4o *oN
ﬁwpnscm 931001313493) Juswdo |aAa(Q butaty Ssauademy [9ARU )L

telo] J03dnJ43suy diysaapean SSQUJAP| LM JUBWUOJ L AU Jooping S8S4N09)

sdnoJy juapuodsay

SYV3A S ISVd NI SIN3ONOJSI¥ AS 1HONVL SISUN0)D

<179 318vl



108

to teach environmental, canoeing/kayaking and cross-country vskiing
courses. 'Instructor certificate' respondents were most likely to be
involved in teachiné canoeing/kayakfng (37.8%) and cross-country skiiﬁg
(32.0%). This result was explained by the fact that BLC offered
training and certification in these areas giving individuals who had
taken those courses specific to instructing the background needed in
order to be able to teach.

The ‘'outdoor travel' group was more 1likely to have taught
orienteering, compared to other groups. The ‘environmental awareness'
group was least likely to be involved in instructing organized courses,
but the minority that were, tended to teach environmental awareriess
courses. The 'wilderness living' group was also unlikely to take on
instructional roles, but when they did teach, they did so primarily in
outdoor education, outdoor sports, cross-country skiing and first aid

(16.7%, 16.7%, 11.1% and 11.1% respectively).

Leading Outdoor Excursions

Generally, respondents were more involved in leading outdoor
excu;sions than in instructing formal courses (49% comparea to 38%).
Table 6.2 indicates that as in instructional roles (previous section),
about one fifth of the respondents were involved in leading programs
where canoeing/kayaking (22.7%) or cross-country skiing (20.2%) were
the major activities. However, they were more likely to be involved in
leading trips where the primary focus was backpacking (25.9%). The
domihance of backpacking as the primary leadership activity was likely
due to the fact that backpacking, though requiring some skill and
'know-how', is a less technical activity than the canoeing/kayaking and

cross-country skiing and therefore, is easier to lead as an activity.
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This would not be so much a reflection of the leader's skills, but a
reflection of those that were being led on an outdoor excursion, who
did not haVe the technical ability to canoe or ski.

The ‘outdoor travel' group was similar to the overall sample in
their involvement in leadership activities. Those of the ‘'environment
awareness' group were less likely to lead trips focussing on activities
requiring technical skills, but more likely to lead environmental
programs in which they had some background preparation. 'Wilderness
living' respondents were less likely, compared to the total sample, to
lead environmental awareness programs, and more likely to lead camping
(16.1%), outdoor education (9.7%) or wilderness survival programs
(9.7%). Of the 'leadership development' group 16.4 percent had
involvement 1in leading environmental awareness trips and had very
little involvement in leading activities requiring a higher level of
technical competence. The 'instructor certificate' group, consistent
with their instructional activities, tended to lead trips emphasizing

canoeing/kayaking (46.2%) or cross-country skiing (25.6%).

Informal Passing on of Skills

Table 6.3 documents the number of respondents who indicated that
they had passed the skills they had acquired at BLC and other agencies,
on to others in informal settings. Host respondents (82.7%) indicated
that friends and family had been exposed to their skills in informal
settings. The sub-groups were all very similar in their behavior, with
exception to the 'instructor certificate' group of which nearly all

(94%) shared their skills this way.
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Reasons For Not Leading or Instructing

Of the entire sample, 57 percent had either instructed and/or led
a program related to their participation at BLC (Table 6.4). The 147
(43%) respondents who indicated that they had neither led or instructed
outdoor programs were asked about their reasons for not sharing their
skills in this manner. Over one half, (53.2%), indicated that lack of
time was a major reaﬁon, and 49.3 percent felt their lack of ability
was a major deterrent. Slightly over 41 percent reported that a lack
of certification was a reason for not instructing or leading. Table
6.5 displays the mean scores resulting from the 5 point Likert scale
and the rank order for each reason for not leading or instructing. Of
the top three ranking reasons, two reflected the self perceived |
abilities of the respondents. This result could be indicative of the
extent of respondents background in taking courses. Those who had only
taken one or two courses were not likely to perceive themselves as
being capable of instructing or leading groups in outdoor activities.
Very few (4) had reached the certification level where one would have
been both qualified and competent enough to teach or Jlead. No
significant differences were found between the mean scores when
subjected to the F-test at the p=.05 level. The remaining reasons
provided were more reflective of initiative on the part of the
respondents and since these reasons were ranked lower than the previous
reasons, it appeared that the lack of initiative was not a major
deterrent to involvement as instructors or leaders.

The above premise was supported by the responses to Question 15,
where the study subjects were asked if they intended to lead or

instruct outdoor activities in the future. Of the 147 who indicated
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that  they had neither led or instructed, 36.5 percent (Table 6.6)
indicated that they would lead or instruct in the future and 24.1
percent were uncertain. Only 24.1 percent indicated that they had no

desire to lead or instruct in the future.

C.  SUMMARY AND CONCLUSIONS

This chapter revealed some discernible trends in the extent and
nature of the involvement of the respondents in instructing or leading
outdoor activities and excursions. Within the total sample 38 percent
indicated some involvement in teaching formal outdoor courses and 82.7
percent indicated that they had passed on outdoof skills and knowledge
in informal, less structured settings. Of those that had no
involvement as instructors or leaders, the major reason given was a
lack of time (53.2%) and a lack of ability (49.3%) and 41.4 percent
felt théy had to be certified instructors before being able to instruct
or lead.

Generally, the results presented in the data indicated that the
leadership development backgrounds of the respondents had been put to
use through teaching formal courses and leading outdoor excursions.
Respondents that had earned instructor certification through attending
courses at BLC had an 82 percent involvement in passing their skills
directly on to others through teaching formal, structured courses.
Though other sub-groups had considerably less involvement, overall 38
percent of the entire sample had passed their skills directly on to
others.

Of perhaps greater impact, was the respondents' involvement as
leaders of outdoor excursions with 49 percent involvement. Though the

nature and extent of this impact was beyond the scope of this study, it
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could be assumed that the skills acquired at BLC and other agencies,
would be passed on while the respondents were in leadership roles.

Because of the lack of the application of rigorous statistical
analysis to the data presented in this chapter, the relationship
between the leadership development background of the respondents and
the nature and extent of their involvement in passing on the skills
they acquired through BLC has not been clearly identified. However,
the trend to involvement as instructors and leaders was evident. This
trend was particularly strong for those that have an advanced
leadership development background. Those respondents who had an
extensive background to a high level of skill also had a high degree of
involvement as instructors and leaders 1in the outdoors. Those
respondents that had a lesser or minimal Tleadership development
background, also had considerably less involvement as 1instructors or
leaders.

The trend was also supported by the reasons given for not having
involvenent as an instructor or leader. With exception that lack of
time was a reason, the next highest ranked reasons were indicative of
the respondents perceived lack of ability and 1lack of instructor
certification, both of which were the result of a less developed
leadership background in terms of courses taken and skill Tlevel
achieved.

This chapter identified that the nature and extent of the
leadership development background of the respondents may have had an
impact upon the degree and nature of their involvement as instructors
and leaders 1in the outdoors. By means of an examination of the

respondents opinions and attitudes, the following chapter attempts to
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identify the contributions that courses made to their; level of skill,
personal development, knowledge of the outdoors, desire, and ability to

instruct or lead groups in the outdoors.



VII OPINIONS REGARDING THE CONTRIBUTION OF OUTDOOR
COURSES TO OUTDOOR LEADERSHIP DEVELOPMENT

A. INTRODUCTION

The previous chapters in this study have investigated the
relationship existing between involvement in outdoor leadership courses
and the outdoor leadership roles assumed by individuals after course
participation on the basis of the respondents' background and the
application of their knowledge and skills in the community setting. It
is the intent of this chapter to examine the respondents' perceptions
of the effectiveness of the courses they have taken, in preparing them
for outdoor leadership roles. To this point in this study, the
assumption has been made that any and all courses taken by the
respondents were effective in preparing them for Tleadership roles.
There could be, in the taking of any course, the possibility that the
courses were not effective and did not meet the respondents' needs in
terms of providing them with the 'tools' of outdoor leadership.

This chapter initially examines the reasons the respondents
enrolled in outdoor leadership courses. This information would prove
useful in determining the respondents' intentions for  future
involvement as leaders. Respondents were asked theirlopinion of the
contributions of the courses they had taken to their outdoor leadership
development background. The study participants were asked to what
degree they used the materials learned through courses they nad taken,
and also, what their intentions were for furthering their leadership
development background.

The data for this portion of the study was gathered primarily

through questions responded to by use of a five point Likert scale. In

119
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the analysis, the responses were collapsed into three response
categories for the same reasons presented in Chapter VI, The data from
the Likert scale items were presented in the form of frequencies and
percentages. After analysis, consisting of the F-test (ANOVA) in
assessiny the significance of the differences between the average
responses on each item, the data were presented in rank order to
signify the overall importance of each item. Any items identified as
having a significant difference on the F-test, were then subjected to
the Scheffe test to determine which of the five groups were

significantly different.

B. REASONS FOR ATTENDING COURSES

In assessing the reasons why BLC participants enrolled in outdoor
leadership courses, each respondent was asked to indicate, on a five
point scale, the importance of each of the stated reasons for attending
BLC. Of the 335 responding to this question, 93.5 percent indicated
that, to learn and/or improve skills was most important (Tables 7.1 and
7.2). There was a substantial drop, to 60.8 percent, to the next most
important reason for attending, that being to learn outdoor safety.
Approximately half the respondents (47.3% to 54.5%) indicated that
important reasons for them were: for adventure/excitement, for
fitness/exercise, to increase knowledge of the environment, to assess
own skills/abilities, to improve ability to teach others and for
relaxation. For the total sample, the nature of the responses
indicated as being important, had greater emphasis on skill development
and personally fulfilling recasons (e.g., for fitness/exercise) as
opposed to those that may have been indicative of a desire to learn

leadership skills. The 'outdoor travel,' 'environment awareness'



121

*dnosb , |eARI} JOOP4NO, BYL WOJ BIRP JO 430336 BYL POSEOUSU| Ydjym ‘ejep pejybiem wo peseq co_+o_:u_m0v
s*©jdues jejo4, 8y} Joy SBU|NURY BYL JO JOPUIO U} PELS|| OJC SIUBWSLLLS
+*usJa 6uys, sopun peoe|d edem ¢ Jo ¢

cuojisendb sjyy oy Sujpuodseu dnoub yoes jo uojjordy eyy

<
[4

e bujyed)pu| esoyy pue ,uss ou, Jspun pesejd sem ojeds jujod ¢ 6y} vo z 20 | e Buj4edipu] sjuopuodsed S0 uo|jJodoad jejoy eyg

t

S°¥l  0°89 0°8Z 0°8¢ 198 7 B 442 6°%  v°c8 zeot  g°gt Z°¢l 6*69 sweJboud
ysliqe4se o4 usee} o]
0°6l 9°29 026 0°¢ 0*0Z 0°09 6°% 9°6L 1*9 9*i8 byt €+g69 P8} 3}14480 owodeq of
0*lg 1°2s 0°88 o0°2Z 6°28 p°ll 0*ZZ L°¢s L°ve  6°ty 0*¥Z L°8¢ {uswdo|easp
jeuo)ssejoud o4
0°6Z Z°v¥ 0°09 0°8l 6°¢8 0°0 02z 8°8Y v°zz 6°cy L AR AR B 14 uo|4ed|unuod aaoldduy o)
b°9¢  0O°IY 0*0L 09t 9°8y L*GT Ll 8*sy 6*9Z 0°ls Llg  Lgy sdnoub pes|
04 S|||¥s uaeaj o)
$*9¢ B8°6¢ o*%L 0°vl 0°08 9°8 02 &°*1iv 69 6*9¢ §°¢C  6°1tY S11i%s djysaepes| udes| o)
9*6v L°*82 0°88 0°C veis  9°8¢ S*ly  1°¥g g*0v L°2¢ L£°9% 1*1¢  yoee}l o4 A4))|qe ercadw] o)
€Ly 84 0°0¢ O°¥s 00 ¢€°¥¢ 0°6¢ 8°92 l*¢s z+zl L6y Z°ze2 uojjexe|ss Jog
9°0S L*€2 0*8y 0°8¢ 9*8y L°GZ €89 6°% 8*0t L°2Z¢ 6°Ly L*GC +uswuoJiaus jo
obpajmouy eseaudul o}
€°08  ¢°61 0*0L 0°9 0°09 0°02 0°6¢ 8°92 8°8¢ L°v¢ £€°0s  0°8l Sal4lllqe
/S111%S UMO SSasse o)
o*vs L°8I o°ve  O°vb L*sy  C°t¢ 8°8Yy 1°L1 6° vy 8l 1°8¢6 vl +UBwa | dxd /04N UBAPRE JO4
9*0s (L°®C 09z o°tv 9°8Z 6°Z% S*Iy  C*62 6°C¢y G*°92Z 6*99 2Z°¢<l ©S|043X8/SS8UL}) JO4
8°09 ¢°0Z 0°Z8 0°9 6°LS 0°0C pe€9 <L L*9¢ L*9¢ 1*19  9°ig sed14oeud Ayejes usea| of
c*<6  8°1 0°96 O°¢ 0°08 ¢°vl 8*(8 6°V 9°l8 I*¢ 8°66 9°0 S11 s eaoadutsuses) of
Jueduad $uedusad juedsad Juedued juedded +usdued
usa usa usJ usy usy us.y usa usJ usJ usJ usJ usy
644s ou bays ou 644s ou b6ass ou 6a4s ou Buys ou
(ot /c¢c) (0c/6b) (eg/6C) (1v/765) (6v/9%) (L91/691) vw«:@ucoamog 40 °*ON
©| duog No+ou_*.+goo juswdoleaeq Bujaln SSoua IR My joaes}
n.o«O» JO4onaLsu | djyssepeon SSOUJIRP | IM $UBWUOI|AUT JOOp N0 Ncowoom

SdnoJg Juepuodsay

—mwmg ONIGNALLY HOF SKOSYRY  :1°L 3MavL



122

cucjisend ayy o4 Bujpuodssa dnosb yoes ;0 uojioel) BYY
= d je sucew ey} uSBMISq SOOUDISSIP Jued])ubis

*c0*

"3

*dnoJb , {oARJ} JOOPINO, UL WOU) LIRP BUL JO §D8))0 SY4 poseasdu] ydjys ‘eiep pajubiem uo peseq co_+e_=u_oom
,*ojdues jeyoy, 20} sbujpsueds syy ;O Jop.UO U} polussoUdd
*Ajuc sasanod .o.._.mw
szi0° vi 9%l €1 08°1L €t 09°1 €1 9c°t (AT 9} LAt AN swe foad
YsS|)GR{4S® O4 uawe| O]
0000°* €1 ce*i [4 06°2 LA B S0 § vi slt €1 0Z°! £l 8p°t PO i14480 Buwcosq O
0000°* gl 8Lt 8 (¥°Z rANN VA4 Zl 19t 6 68°1 1l €9°1! 4uowdo|sasp
jeuo|sse04d Jog
0000° 1 cg°t 6 <v°l I ¢8°2 (AT 1L 8L I gt 94ed|unuwod o4
A}t iiqe eaocudy) o)
0000° ot 95°1L L €c T 6 Lz 6 781 AR /A4 } 6 261 sdnoub pea)|
O} S{II%S udes) o}
0000° 6 L6°1 9 19°Z 4 (Y ad4 ol 6L°1 oL 6L°1 Ol 88°1 Sitlds diysiepes| uaes| o}
0000°* 8 1e°e € 98°¢ ¢S Ive 8 80°¢Z 9 80°2Z 8 9l*2z yoeay} o}
A31119e aacudu) of
<€000°* L g2z vl cL°l 11 90°¢ s €I IR S Ad4 9 822 uojiexe|eds 04
L900* 9 (22 oL o0z°t Lt s2°c ¢ 29°¢ Z €6°2 [ A 4 {usuwuodjAue jo
abpejmouy aseauoul o}
LzZ00* s 1e°2 €  $9°C L €2°¢ S g4 L $0°C s €T Sal4lllge
/S111%S uMO ssasse o]
<€000°* L2 3 324 It 06°t o1 i1z t <€°C vt 6z°C £ Gv°z 4usweljoxe/eJnjusape 404
0000° £ ov°e Zt 81 Zt 98°*1 "B 4 s Li*2 AN 134 8S|OoJoxa/ssauL}} Jod
1000° rANN § A% 4 v 9Lz 9 8¢°Z £ 65°C 8 00°Z v Op*z sed|jdeud Ajejes uaee| oy
c000° 1 ¢6°2 1 9°2 AN Y284 t  (8°C I 282 1 96°2¢ S111%s Joop4no
oaocudwy suses| o}
Hues ueew Buea ueeuw Jjued uRaW Juea uesw jued. uesw jued uesw
(ovs/ovs) (oc/6t%) (6£/65) (Ir/8¢) (6v/9%) (L91/591) mmtmvcoamog 30 °ON
voocou_p_cm_m no_asom 84904314400 4uswdojeasg Sujaln SSOUSJR MY {eARa}
jed)13s1403S je4ol JO4ONJYSU ) d)ysaepeo} SSBUJSP| | M juswiuos)aug Joop4ng NcOmoom

sdnody juepuodsey

-mﬂg OBIGHALIV BO4 SNOSVRY  :Z°f JTavl



123

and 'wilderness living' sub-groups did not differ a great deal from the
total sample in the importance they attributed to each of the reasons.
For example, in all cases the mean score for each of the first eight
reasons was 2.00 or above, whereas the remaining six reasons had mean
scores of less than 2.00 (Table 7.2). However, the 'leadership
development' and ‘'instructor certificate' groups reported quite
different levels of importance for the stated reasons. Reasons that
rated low in importance by the total sample were ranked more highly by
these two groups. Reasons, such as: to improve ability to communicate
(82.4% and 60.0%), to learn leadership skills (80.0% and 74.0%), and
for professional development (82.9% and 68.0%) were considered to be
much more important by these two groups. As might be expected, 92.0
percent of the 'instructor certificate' group indicated that to be
certified was an important reason.

The differences between the means for each reason between the sub-
groups was statistically significant at p = .05. Further analysis
using a Scheffe multiple comparison procedure, identified the
‘leadership  development' and ‘'instructor certificate' greoups as
markedly different and these groups were responsible in every case for
the significant differences.

Based on the above results, it became evident that the respondents
attended leadership development courses for a variety of reasons.w
However, the overall trends emerging from the results were that those
with less extensive outdoor leadership backgrounds took courses that
were focused primarily on technical skill development. Those
respondents with considerably greater developed outdoor leadership

backgrounds indicated that they took courses for the reason of
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improving their leadership ability and the ability to teach others in

the outdoors.

C. CONTRIBUTIONS OF COURSES TO OUTDOOR LEADERSHIP DEVELOPMENT

Study participants were asked to rate, on a five point scale, each
of fourteen possible areas to which the courses they had taken had
contributed. Of the total sample, 71.5 percent indicated that the most
important contribution made by courses was in improving their skill
level (Table 7.3). Other important contributions were in improving
their awareness of their own skill level (64.9%) and improving their
level of confidence (62.7%) when in the outdoors. On each of these
latter three contributions, there was not a significant difference
between group means at the p = .05 level (Table 7.4).

The ‘'outdoor travel' group responded in a manner that was very
similar to the total sample. The ‘environment awareness' and
'wilderness 1living' groups were also similar in their responses, with
two notable exceptions. The greatest contributions made by courses
they took were, to increase their respect for the environment, followed
closely by, an improvement in their knowledye of the environment.

The ‘'leadership development' and 'instructor certificate' groups
were again (as in section B) found to be responsible for the
significant differences in the mean scores (Table 7.4). It was found
that the courses these respondents took contributed most to their
awareness of others in groups, and in improving their communication
skills (77.1% and 71.4% respectively). The latter group also gave high
ratings to courses that contributed their ability to teach others new
skills (82.0%) and to their ability to lead a group on an outing

(72.0%).
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The contributions made by courses to the respondents' background
appeared to be in the areas where one would expect. Those respondents
wanting to improve their skill level in taking skill oriented courses,
such as the ‘outdoor travel' group, seemed to have had their
expectations met. Perhaps contributions such as developing an
awareness of one's skill level and improving level of confidence were
contributions that were not anticipated, yet occurred as a result of
taking courses. Again, it was evident that those with more advanced
leadership background; and a direct interest in becoming outdoor
leaders were different in terms of the benefit received from the

courses they attended at BLC.

D. PRIMARY USES OF MATERIAL LEARNED

Establishing what use the respondents made of material learned in
courses was another approach used in assessing the contributions made
by courses. Survey participants indicated, as documented in Table 7.5,
that they used what they learned primarily for personal use only
(34.6%), and secondly to help friends and family (29.2%). The sub-
groups had similar responses, except for the 'instructor certificate’
group which chose, leading others in the out-of-doors (26.8%), and
instruction of skills through organized courses (25.6%), as the two

most frequent uses they made of courses they had taken.

E. RESPONDENTS INTENTIONS FOR FUTURE DEVELOPHMENT AND LEADERSHIP ROLES

The final portion of this chapter focuses upon the future
intentions of the study respondents in terms of further developrnent of
their 1leadership development background and their intentions in

becoming involved as leaders or instructors. The asking of intentions
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in a survey can be a highly flawed process particularly when there was
nothing done in the way of a follow-up, as was the case in this study.
The responses to these questions should be viewed with caution as there
was no follow-up to determine what the respondents actually did.
However, for the purpose of this study, it was thought to be wuseful
information.

Generally, most respondents (72.8%) were interested in taking
future courses, with 22.2 percent uncertain about their position (Table
7.6). However, only 58.2 percent of the 'wilderness living' group were
interested in taking future courses, perhaps indicating that they had
little desire for further development of their skills. A high
proportion of the 'leadership developrment' and 'instructor certificate’
groups (82.7% and 78.0% respectively) were in favour of taking future
courses.

Respondents, who had indicated that they had not been involved
(40%) as leaders or instructors were asked if they had any desire to do
so in the future (Table 7.7). Of this group (40% of total sample) 39.4
percent indicated that they had no intention of getting involved and 24
percent were uncertain, leaving 36.5 percent indicating an interest in

future involvenent in a leadership role.

F.  SUMMARY AND CONCLUSIONS

The data and analysis presented in this chapter has revealed that
the respondents took formal courses through BLC and other agencies for
a variety of reasons. Generally, individuals with less developed
leadership development backgrounds, having taken up to four courses,
took courses that focussed mainly on technical skill development,

primarily for reasons of personal gratification. Respondents with
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considerably greater leadership development backgrounds, having taken a
greater number of courses in a variety of skill and subject areas, took
courses with the intent of improving their leadership ability and to
teach others in the outdoors.

In assessing the contributions of the courses to theﬁirespondents
leadership development backgrounds, it was found that, for the most
part, that the contributions of the courses were in the areas that the
courses were designed to address. It was revealed that the reasons for
taking specific courses were addressed and satisfied in terms of the
perceived contributions the courses made to the respondents
development.

The final portion of this chapter addressed the intentions of the
respondents in terms of their leadership development in the future and
the leadership roles they may assume. The majority indicated an
interest in furthering their background through taking courses (Table
7.6). A small portion of the sample (14.7%), who had not led or
instructed in the past five years, indicated an interest in getting
involved as leaders in the future.

The overall results emerging from this chapter have indicated that
those with less developed outdoor leadership backgrounds were different
than those with more advanced backgrounds in terms of their reasons for
taking courses in the first place and their intentions for future
involvement as outdoor leaders. The primary reasons fer taking courses
for those with less developed backgrounds focussed on technical skill
development  for  personal gratification. Those with  advanced
backgrounds wished to further improve their abilities as teachers and

leaders in the out-of-doors.



VIII. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
A. INTRODUCTION
This chapter provides a review of the study results and

methodology as well as the implications arising from them. The first
portion provides a summary of the results as they relate to the
study objectives. Secondly, the methodo]ogy will be reviewed with an
emphasis on how the objectives of the study were met; accompanied with
recommendations for future research. Thirdly, this chapter will
examine the implications of the results and how they relate to the
development of outdoor 1leaders on both a conceptual and practical
basis. Recommendations regarding leadership development programs and

BLC specifically make up the final portion of this chapter.

B. STUDY REVIEW AND SUMHARY OF RESULTS

This study set out to examine the relationships existing between
involvement in outdoor leadership training and the Tleadership roles
taken on by participants after receiving some form of formal training
in outdoor leadership. The purpose was met in the establishment and
examination of five objectives through analysis of data pertaining to
each objective.

First Objective: The first objective, "to determine the socio-
economic and demographic characteristics of BLC participants,” was met
through asking the participants direct questions regarding their sex,
age, level of education, place of residence and level of income. It
was revealed that the study participants were different from the
average Albertan in that they were younger, had a higher level of
education and tended to hold 'white collar' occupations. However, the

respondents had a similar gender distribution compared to the rest of
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Alberta and earned middle income salaries. When comparing the sub-
groups, even greater differences emerged. It- was found that
significant differences existed between the sub-groups in sex and age
indicators and strong directional trends existed in the areas of
occupation, income and place of residence, further exemplifying the
differences between the groups.

Generally, the study participants displayed many of the
characteristics of Albertans that partake in outdoor recreational
activities such as hiking, canoeing, cross-country skiing and nature
interpretation. It was also revealed that the subject matter of the
courses attended by the participants had a strong bearing on the type
of people, based on socio-economic and demographic indicators, that
were attracted to those courses. This was supported by the degree of
homogeneity within each sub-group and the differences between the sub-
groups. Each group had some feature, in terms of the demographic
indicators used, that was unique and which distinguished it from the
other groups. The details of these differences were presented in
Chapter 1IV.

Second Objective: The second objective, "to determine the outdoor

leadership development background of the study respondents," was also
achieved within the parameters of the study.

Generally, it was found that formal courses in the area of outdoor
leadership development have had a role in developing outdoor leaders.
The majority of the respondents had taken several courses at B8LC and/or
other agencies. Those involved in taking courses specific to

leadership and teaching skills had taken both the greater number of

courses and the greatest variety of courses. Other methods of skill
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acquisition also played a role in leader development, such as; self-
learning, leérning from others in informal settings, and learning
through outdoor clubs and organizations.

It was evident that the majority of the study participants
focussed their development in one specific area such as the development
of a specific skill (e.g., canoeing) or group of skills (e.g., nature
interpretation). The exception was the group that pursued instructor
certification, who generally diverged into a greater number of skill

dareas.

Third Objective: Chapter VI addressed the third objective, "to
determine the outdoor leadership roles assumed by participants who have
taken courses at BLC." In examining those roles, data regarding both
formal leadership roles, such as instructing courses, and Tleading
outdoor excursions, (e.g., a weekend outing), were sought through the
questionnaire. The passing on of skills in informal settings was also
regarded as a form of leadership.

Generally, it was found that over one-third of the sample had sonme
involvement in teaching outdoor skills/leadership in formal structured
settings (Table 6.1). A substantial majority indicated that they had
passed on outdoor skills and knowiedge in informal, less structured
settings. One half of the study participants indicated that they had
direct involvement in leading outdoor excursions. Though the degree of
involvement in teaching or leadership roles was not determined in this
study, the trend indicated that the majority of the respondents had
sone leadership involvement with one-third indicating no involvement in

leadership roles.



136

In further examination of the third objective, respondents that
indicated no involvement as leaders were asked why they had not been
involved. It was revealed that most of the reasons indicated were
related to the respondents perceived lack of ébi]ity and lack of
instructor certification, both of which were the results of lesser
deva2loped leadership backgrounds (Tables 6.5 and 6.6). Of those that
indicated no involvement in leadership roles, over a third indicated
they intended to be involved as leaders in the future.

In examining the sub-groups, it was found that those individuals
who had an extensive background in leadership development had a high
degree of involvement as leaders and instructors, primarily for those
in the 'instructor certificate' group.

Fourth Objective: The fourth objective of the study was "to
determine the perceptions of BLC participants regarding the
effectiveness of outdoor leadership courses in preparing potential
leaders for outdoor leadership roles" was addressed in Chapter VII.

Respondents were asked directly, in a series of questions, why
they had taken outdoor leadership courses, what their opinions were
regarding the effectiveness of the courses and to what degree they had
used what they had learned in outdoor Tleadership roles. Through
analysis of the data gathered, it was strongly evident that to learn or
improve outdoor skills was the primary reason for taking courses.
Other reasons indicated were, to learn outdoor safety, for fitness and
exercise and to increase their knowledge of the environment. For the
entire sample, the nature of the responses had a strong emphasis on
skill development as opposed to reasons that may have been indicative

of a desire to learn leadership skills. It was found, however, that
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those involved in leadership development courses enrolled to improve
their leadership skills as opposed to technical skills, having already
acquired these through their extensive skill development backgrounds.

In addressing the perceived contribution of courses to their
leadership development, the respondents, as a whole, indicated that
improving their skill performance level, gaining awareness - of their
skill level and awareness of the environment, were the major
contributions of courses they had taken. Again, the trend was away from
those areas thought to be more conducive to Tleadership development.
However, when examining the sub-groups, those respondents that were
pursuing leadership skills through courses, indicated that the major
contributions of courses had been to the area of leadership skills as
opposed to outdoor skills.

Generally, the use made of the material learned was primarily for
personal use, and secondly, to help friends and family. Only the
"instructor certificate' group indicated that leading others 1in the
out-of-doors was the primary use of what they learned in those courses.

Fifth Objective: The final objective, "to determine the
relationship between the leadership development background of sSutdoor
leaders and the 1leadership roles they have taken following the
completion of leadership courses at BLC," was addressed throughout the
study. The trends emerging from the data indicated that involvement in
outdoor leadership roles appeared to be influenced by the extent and
nature of the leadership development backgrounds of the respondents.
Formal training through taking courses in outdoor leadership and skill
development, such as those offered through BLC, did have a role in

developing and preparing individuals for leadership roles. It becane
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evident, through examination of the respondents' course backgrounds,
that involvement as leaders and instructors of others in outdoor
settings was related to the extensiveness and diversity of their
background. Those individuals with a greater number of courses, a
greater skill level and a diversity in the type of courses taken tended
to be more involved in leadership roles. The data also revealed that
many attended courses primarily for their own personal developrient and
skill enhancement. It should be noted, however, that a strong majority
of the respondents indicated that they had passed on some of what they
had learned to others in informal settings. Though the informal
passing on of skills may not haVe been through clearly evident
leadership roles, some leadership or instruction was likely to have
taken place in order to be able to pass on some of what the respondents
had learned in their development.

The major reason for not being involved as instructors or leaders
was because they did not perceive they had the abilities to fulfill
leadership roles. Though not addressed in this study, the data tended
to indicate that at some point in the pursuit of skill enhancement,
through talking courses, individuals reached a stage where they felt
they had the skills and abilities to become an outdoor leader, and thus
pursued the learning of leadership and teaching skills through taking
courses directly addressing these areas. The point at which the
individual decided to pursue leadership skill enhancement could have
been the result of increased self confidence in their ability to lead
others. Other factors, such as personality traits, could also have had
a bearing in determining who became involved as leaders and who did

not. Further research is needed to determine the contribution of these
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factors in determining what people tend to become outdoor leaders. The
participants' attitudes regarding the issue of leadership certification
could have also been a factor in determining leadership roles assumed

by individuals after taking courses.

C. METHODOLOGY REVIEW AND RECOMMENDATIONS FOR FUTURE RESEARCH

lhe methodology used in this study was able to successfully
address the problem statement and the related objectives. Though
considered an example of an outdoor leadership development program, the
Blue Lake Centre served only as a single case, thus restricting the
scope of the results and conclusions. The purpose of the study would
have been better served if other leadership development programs were
incorporated into ﬁhe study, increasing the representativeness of the
conclusions and the inferences that were made.

The study sample was selected from a population consisting of all
individuals that attended open courses at BLC between the month of
November, 1982, and the month of September, 1984. It vas necessary to
stratify the population into five sub-groups, based upon the 'type' of
course or courses taken by each individual. The stratification of the
population ensured that each of the groups would have representation
within the sample. The five sub-groups, being ‘'outdoor travel,'
‘environment awareness,' 'wilderness living,' 'leadership development'
and 'instructor certificate' had considerable differences between them
in terms of the number of people falling into each group. As a result,
the smaller sub-groups were sampled more heavily than the larger,
resulting in an overall sampling ratio of 1:3.

The data collection procedures involved a self-administered mail

out questionnaire. This method was selected primarily on the basis
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that a relatively large sarmple would be involved and that based upon
limited resources, the mailout questionnaire would best serve the
purpose of the study. The greatest problem associated with the data
gathering technique used in this study was that of achieving a
satisfactory response rate. Steps (Babbie 1973; Dillman 1978; Hoser
1968) were incorporated into the data coi]ection procedure to ensure an
adequate response rate. The response rate achieved in this study was
63.1 percent, which Babbie (1973) described as being "good." Other
factors that likely contributed to the response to the survey were a
sincere interest in the study on the part of the respondents and the
timing of the survey mailout. It should be noted that though the
response rate was adequate for a mail out survey, a higher . response
rate would have proved beneficial as, at times, the responses, when
divided into cells for the purpose of applying statistical procedures,
were too low to permit meaningful analysis. This resulted in the
collapsing of some response categories, thus limiting some of the
corparisons that could be made.

Another difficulty associated with mail-out surveys is that of
potentially having non-response  bias thus reducing the
representativeness from the sample to the study population. The
response rate, being higher than 60 percent, is considered to be
adequate enough to avoid non-response bias (Hammit and McDonald 1982;
Becker and I1iff 1983). Another factor reducing the Tlikelihood of
non-response bias is that of the degree of homogeneity of the sample
(Hammit and McDonald 1982; Wellman et al. 1980). Though the degree of
homogeneity in this study's sample was not clearly established, the

trends emerging from the socio-economic and demographic data indicated
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that some homogeneity within the sample existed. Having addressed the
many problems inherent with the type of data gathering technique in the
study design, the relatively strong response rate and the homogeneity
of the sample combined were indicative of a representative sample and
the successful reduction of the potential for non-response bias.

The data gathering techniques used in this study had a number of
advantages, such as; respondent anonymity, adequate time to respond,
and ease of data collection, given the limited time and resources
(Diliman 1978). The data collection instrument consisted of a self-
administered mailout questionnaire. The questionnaire was designed in
a manner known to solicit high response rates. Major considerations
were clarity of the instructions and question wording, length of time
needed to complete the questionnaire and a format and layout that
maintained the interest of the respondents. The questionnaire pre-test
and subsequent revisions helped to ensure that the above elements were
incorporated into the instrument.

Generally, the questionnaire was well received by the study
participants. Based on comments offered by the respondents, the
questionnaire was concise, well structured and easy to follow.
However, it was not without its deficiencies. The questionnaire, based
on written feedback from the respondents, took longer than anticipated
to complete, particularly for individuals with extensive BLC course
involvement. Alterations to the instrument would be necessary in
reducing the length of the questionnaire. The number of nultiple
response items (Questions 1, 2, 4, 7, 10 and 11) was one area where
reductions could be made. Another area of expressed concern was that

of the respondents' having difficulty in recalling some aspects of
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their past course and leadership involvement. This problem, however,
was only expressed by those few individuals that possessed extensive
backgrounds spanning a relatively long pericd of time.

A common problem encountered in questionnaires is a low response
rate for items of a more personal nature, such as questions on age,
level of education and income level (Dillman 1978). Overall response
to those items was high with the question regarding income level (Q25)
having the poorest response with fourteen respondents refusing to
answer.

Because this study was the first application of the instrument
uséd to gather data, the reliability of the instrument had not been
determined. Though a pre-test was carried out, the results of the pre-
test were not used to establish instrument reliability. It should be
noted that a number of the socio-economic and demographic 1indicators
were very similar or identical to those used in Miller's (1978)
instrument which was applied to a similar population. The results of
the socio-economic and demographic indicators were very similar to
those from Miller's (1978) study, thus giving an indication of
reliability on that portion of the instrument. However, only further
use of the instrument used in this study would lend support or refute
the reliability of the instrument.

From the perspective of coding the data and the application of
statistical procedures, the instrument indicated a need for
modification in a number of areas. The previously identified multiple
response items resulted in a considerable amount of data, that when
coded, were cumbersome and difficult to apply statistical procedures

to. MWith exception to a few items, the banks of data from the multiple
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response items were only useful in reporting frequencies and
percentages. Though the data may have lost some of its refinement, the
reduction or elimination of the multiple response items would be a
recommended change. An additional problem encountered, though to a
lesser degree, was that of having the data spread too thin for
statistical analysis as a result of numerous response categories. The
total sample, when combined, contained enough responses in most
categories to be able to apply statistical procedures. However, when
examining the sub-groups, the number of responses to certain items did
not satisfy the cell requirements needed for statistical analysis.
Again, it 1is recommended that future use of the instrument should
incorporate modifications addressing this problem. This could be
achieved by reducing the number of response categories or increasing
the sample size or a combination of both.

It was felt that the methodology employed in this study was
generally successful. Though some refinement of the instrument would
be necessary if used in future research, generally the study design and
methodology appeared to be sound in gathering the data needed to meet

the objectives of the study.

D. CONCEPTUAL IMPLICATIONS AND RECOMMENDATIONS

It was not the intent of this study to either evaluate or test the
Blue Lake Centre Leadership Development Model (BLCLDM), but to use the
moudel as a basis for the design of the study and in the examination of
the results. The model's emphasis was on the experiential 1learning

involved in leadership development rather than on actual physical skill

acquisition components.
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The model was useful in the study design process, when the five
sub-groups were created, each with an emphasis, based on the content of
each course, addressing one of the three primary skills arcas, being
prograim skills, people skills or self skills. Though, according to the
model, any of the above skills could have been Jlearned through any
course offered at BLC, each course offered did emphasize a particular
skill area. These skill areas were used as the criteria for the
defining of the boundaries for each of the five sub-groups.

The study results indicated that the great majority of the patrons
of the BLC program were seeking an opportunity to 1learn or enhance
their technical skills and to a lesser degree their planning and
organizational skills, all of which were program skills as identified
in the model. Considerably fewer appeared to be pursuing people skills
and fewer yet, self skills.

The high degree of involvement in courses focussing on the
development of physical skills and abilities was likely the result of
the participants' desire to improve that aspect of their outdoor
skills. However, an alternative explanation could be that the high
degree of involvement in the technical skill courses was the result of
the number of courses offered in those areas. In spite of the recent
addition of courses oriented toward 'people skills', over 90 percent of
the courses offered at BLC and similar agencies focussed on technical
skill development courses. As the number of courses that emphasize
'people skills' increases, involvement in those courses may increase as
a result, thus creating a greater balance in the future between

involvement in 'people oriented' courses and technical skill courses.
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For the purpose of having clearly defined groups, it was the
intent in this study to separate those involved in ‘'people oriented'
courses, being the ‘leadership development' group, from the other
groups where the emphasis was put on physical skill development.
However, in reality, and as presented in the BLCLDM ‘'people skills'
development was likely to have occurred in any or all of the courses
offered. Interaction between the participants involved in any course,
regardless of the courses' emphasis, could have contributed to the
development of 'people skills' for the individuals involved.

Further research is needed to determine if a skill hierarchy
exists, where technical skill deveiopment precedes ‘'pecple oriented'
skill development or if both may occur simultaneously, and to what
degree, regardless of the area of emphasis that each course offered.

The results of this study indicated that in actual practice, a
skill development hierarchy exists, though in the model the skill areas
appear on an equal plane. Further research on this aspect of the model
is recommended, as the emphasis of the model could be altered markedly

should a skill development hierarchy exist.

€. PRACTICAL IMPLICATIONS AND RECOMMENDATIONS

The discussion in this section deals primarily with 1implications
and recomaendations as they relate to the BLC and to the issues and
trends presented in  Chapter Il. Where  possible, general
recorendations regarding outdoor leadership development programs will
be made. It should be noted that at the time of writing, BLC had just
inplemented a number of changes to its mandate and program, and the

recornmendations offered here may be either in place or not applicable.
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The results indicated that a relationship exists between the
leadership developrent background of the respondents and the degree and
nature of their involvement as leaders. The results showed that the
majority of those that attended BLC passed on the skills and knowledge
they learned in informal settings. It was also revealed that it was
not the intent of the respondents to learn leadership skills, as many
were taking courses for their own self-development rather than for the
primary purpose of passing skills on to others.

The passing on of outdoor skills in informal settings was the
primary method of exposing others to new outdoor skills. Based on the
data gathered in the survey, the informal passing on of skills could
far exceed the more formal, structured methods of instruction. Though
beyond the scope of this study, it is speculated that the informal
instruction and passing on of skills could involve numbers of people in
exponential proportions. In addition, the nature (e.g., effectiveness)
of the impact of informal instruction of others in outdoor settings 1is
an area in need of further research. It is recommended that the
informal passing on of skills be an area of further research, with
particular emphasis on the processes involved and the number of people
that could be reached through this method. It is also recommended BLC,
and other programs that have the mandate of developing outdoor leaders,
stress, in their marketing strategies, that their purpose is to develop
outdoor leaders as opposed to people with outdoor skills. A more
effective screening process would likely need implementation as well to
determine which course applicants are yenuinely interested in pursuing
leadership skill development as opposed to strictly learning outdoor

skills.
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Courses should be clearly differentiated as being either a
leadership course or a skill development course. A change of this
nature should 1lead to a more clearly defined promotional strategy,
which would specify who is eligible and/or encouraged to enroll in
leadership development courses. An implication of this recommendation
is that the novice level, or purely technical skill courses, be left to
other agencies, which may have some bearing on the financial status of
leadership development programs now offering technical skill courses.,

An additional recommendation is that BLC examine and evaluate the
possibility of implementing an immersion leadership development program
in conjunction with the 'course menu' format now offered. Both formats
offer benefits, in terms of leadership development, unique to each, and
the omission of one or the other form a leadership developrnient program
results in restricting the potential leadership experiences to just one
format. For example, the intensity of an ongoing immersion course, in
terms of developing interpersonal relationships in outdoor settings and
building trust or confidence in each participant, is a benefit that
cannot be derived in a weekend course, yet they are important
components in leadership development.

Research pertaining to outdoor leadership development has been
very Jlimited, but given the increased need for better qualified and
capable outdoor leaders (as discussed in Chapters I and II), it s
important that such research be initiated as soon as possible.

Though the rate of growth in the use of the outdoors as a place
for recreation 1is levelling off, the increases over -the Tast twenty
years have put considerable stress on the environment and created the

need to slow or reverse the damage that has occurred. The data
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revealed that an increase in the participants knowledge of the
environment was one result of taking courses at BLC, particularly for
the ‘environmental awareness' group (Table 7.3). It is recommended
that greater emphasis on the environmental impact of using the outdoors
as a place for recreation be incorporated in all courses. Through the
passing on of this ‘'awareness' of the environment in formal and
informal settings, others could be made aware of the problems.

Through taking leadership courses and improving the leadership
skills and abilities of course participants, the threat of legal
liability could be effectively addressed in providing individuals with
the skills and knowledge needed to safely lead others in the out-of-
doors. An additional benefit would be that instead of eliminating the
risk, or perceived risk, element inherent in some outdoor activities,
which individuals are seeking, the 'risk' would remain intact under the
leadership of properly prepared individuals.

Research has attempted to determine methods of measuring the
effectiveness of Tleadership development programs, with particular
emphasis on programs that led to certification. Though courses may
emphasize safety, environmental awareness, physical skill development
and/or 'people skills', and may even lead to some form of
certification, the effectiveness of these courses would determine their
success in addressing the concerns and issues presented in Chapter II.
However, more research is needed to learn more about the effectiveness
of leadership development programs and the concepts upon which the
programs are based. It is recommended that a Tlongitudinal study
program for BLC, and other agencies, be implemented to collect data

comparable to that collected in this study. In this way, valuable
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information could be generated on an ongoing basis about the entire
area of leadership development and its relationship to outdoor
programming. Consideration should be given to collecting data in a
manner that is easily entered into a computer program, so that yearly

updates and assessments could be made.

F.  SUMMARY AND CONCLUSIONS

In conclusion, this study investigated the relationship between
involvement in outdoor leadership development courses and the outdoor
leadership roles assumed by individuals after course participation.
The study design and data collection procedures yielded results that
met the objectives of the study. It was found that the emerging trends
in the data did indicate a direct relationship existed, but the study
fell short of establishing the nature and extent of the leadership
involvement of the respondents after taking leadership courses. It was
also revealed that further refinement of the instrument was needed if
used in future research.

Outdoor leadership development programs, in offering courses with
the intent of developing outdoor leaders, such as the BLC program, do
have a role to play in developing individuals to assume leadership
roles in the outdoors. Further research, building upon that which has
been already done, is recommended so that the relationship between
leadership and the development of leaders can be better understood
resulting in programs that create a better and more thorough approach
to developing outdoor leaders for the benefit of all that venture into

the out-of-doors.
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Blue Lake Centre Questicnnaire
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Before proceeding with this questionnaire, please resd the definitions of the following terms.

Iastructor: {s on individual whose PRIMARY PURPOSE is to teach specific skills and/or
knowledge involved in any given activity or subject.

Leader: is an individual whose PRIKARY PURPOSE is to fulfill the role of & ‘gquide’
and {s ultinately responsible for the organfration, ledrning and welfare of the

participants fnvolved fn an outdoor excursion. Lesdership can take place on en
sfternoon outing to an urban park or on ¢n extended trip fnto 4 remote wilder-

ness environment.,

The above terms will be referred to fn the questf{onnafre and should be interpreted as stated fn
the above definitfons.

When you have completed the questionnsfre, please return it using the addressed envelope
pravided (fold questionnaire {n half and place in envelope). POSTAGE IS NOT REQUIRED.
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The purpose of this portion of the questionnafre s to learn shout the develo
use of YOUR outdoor skills, knowledge and sbfifties.
cirefully before responding to each question.

Plesse read the

At and
nstructions

ALL REPLIES VILL BE HELD IN THE STRICTEST COMFIDEMCE.

1

List the THREE outdoor actfvities in which you feel the most competent and/or knowledge-
able [these can include ‘passive’ outdoor activities, e.g. 'birding'].

COMPETENCE refers to your physical skill level {n performing an activity.
KNOWLEDGE refers to your understinding of the subject matter involved in g particuler
activity.

CIRCLE the response that best describes your competence and/or knowledge level for esch

of the three activities you provide.

LEVEL OF COMPETENCE

and/or KNOWLEDGE

ACTIVITY Advanced | Intermediate | Beginner
e.g. AD INT 8G
e.g. AD INT 86
a) AD INT 8G
b} AD INT 8G
AD INT 8G

<)
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2} Pledse indicate Now YOU acquired the skills involved in the activities you listed in
QUESTION ¢! (Qe1T. The stalements beTow describe possible methods of dcquiring outdoor
skflls. For edch activity from QUESTION #! (Q71), select only the THREC most fmportant
wethads #nd priorize thew by putting the number 1, 2 or J next to the eppropriate

wcthod(s).
I » the most importent method or means of acquiring skills involved

¢ » second most {mportant method or medns of acquiring skills {avolved

3 = third most {eportant method or means of acquiring skfils favolved

Activity () | Activity (b) | Activity (c)

Example {a)
from Qo from Q41 from Q¢]

METHODS OF SKILL ACQUISITION from Qf1

Self-taught

Ubserving others

Books and manuals

Courses offered through school

Public (government] agency courses

Private agency courses

Courses through clubs

Instruction from friends

Qther (specify)




3

e.9.

3}

b)

c)

d)

List the name(s) of any non-profit club or orgenization that you dre {or have been)

affiliated with that of fers outdoor recrestional pursuits in their program.

your position held witnin each organization,

QRGANIZATION/CLUB

KUMBER OF
YEARS A MEMBER

Also indicate

POSITION(S) NHELD

{Use the area below if more space is needed.)

1

60



4}  List the course(s) you HAVE TAKEW st the Alberta Blue Lake Centre (deginning with the
most recent) in the space(s) provided. [ndicate the YEAR you took the course #nd if
you were FINANCIALLY SPOMSORED (your fees were paid for Ly some agency or club). f
you were financially sponsored enter & checkmark { ) in the space provided and give the

neme of the sponsoring sgency.

PLEASE BEFER TO THE COURSE REFEREMCE LIST (BLUE PAGE).

FINANCIAL

COURSE(S) TAXEW AT BLUE L;KE C[NYkE-....}EA& SPONSORSHIP SPONSORING AGENCf
{11st by course title) TAKEN CHECK { ) [F YES (IF APPLICABLE}

e.g. 19 t

e.g. 19 ()

) 19 ()

b} 19 )

c) 19 (

d} 19 { )

e} 19 )

(3] 15_ ( )

9} 19__ (G

{1f you have taken more than seven courses please list the remaining courses on the last bage
nf this questionnaire.]
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6)

{a)

(b)
(ci
(d)
(e}

(f)

(q)
(h)

(i)

(i)
(k)
m

{m)

(n)

(o}

The stetements below are possidle reasons for ¢ttending the Alderts Blue Lake Centre.

important d4re EACH of the following redsons to you in describing why YOU attenced

the Blue Lake Centre? (Please circle ONE number for each reason.)

To learn o new outdoor skill and/or improve

already existing outdoor skills

To become o certified fnstructor
For relexation

For adventure and/or excitement

To improve my ability to teach skills to
others

To learn/improve safety practices in the
out-of-doors

For fitness and exercise

To contribute to my knowledge of the
environment

To improve my ability to communicate and
influence other people

To learn new leadership stills
For professional development

To learn how to establish an outdoor
activity program fn my coamunity

To learn the skills neecded to lead a group
in the out-of-doors

To assess my own outdoor skills ang
abitities

Other {please specify):

IS

EXTREMELY

IMPORTANT

How
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7) Please list any other courses that you have taken through other agencies (not Blue
Lake Centre) that have in some way contributed to your outdoor skill/Veadership

development. i

. Financially
Agency or Schoo) Sponsored

Course title offering the course Year () 41 yes)
e.g. . ) 19__ ()
e.g. 19 ()
e.g. 19__ ()
a) 19 [
b) ] 19 (B
c) 19 ()
d} : 19 (S
e} 19_ ()
f) . 19__ (B
g} 19 )

(1f you have taken more than scven courses, plecase list them on the last page)



8}

e}
b}
c)
d)
e)
f)
g}
h)

i
x)

m)

n)

(o)

The statcements below describe possible
Blue Lake Centre say have contributed

‘areas’ to which the courses you hdve taken at
in terms of YOUR outdoor skill, knowlecdge and/or

Teadership development. for CACH statement, CIRCLY the number that best describes

the contribution made to YOUR know

What has been the coatribution to your;
Knaowledge of the eavirorment

Abilfty to teach others new skills
Respect for the envirorment

Desfre to pass skills onto others
Xnowledge of safety in the out-of-doors
Ability to lead & group on an outing
Skill level in performing an activity
Awareness of others in group situations
Ability to organize an outing

Level of confidence when in out-of-doors
Ability to communicate with others

Awareness of your own outdoor skills and
abilities

tevel of fitness

Ability to start snd/or administer an
outdoor activity nrogram or course

Other (please specifyl:

ledge and/or outdoor skill development.

K0
CONTRIBUTION

1
1

VERY STRONG
CONTRIBUTION

1
5

165



Plesse read agein the following definftions before proceeding with the questionnaire.

Instructor: is an individual whose PRIMARY PURPOSE is to teach specific skilly end/or

knowledge involved in any given activity or subject.

Leader: fs an individual whose PRIMARY PURPOSE is to fulfill the role of ¢ ‘guide’

9

and {s ultimately responsible for the organization, lesrning and welfere of the
participants fnvolved in an outdoor excursion. Leadership can teke place on an
afterncon outfng to an urban park or on an extended trip into a remote wilder-
ness environment.

Over ¢ period of the last five years (1981 to 1985}, have you deen the [NSTRUCTOR (or
assistant) of any organfzed (formal) courses designed to pass on skills and/or knowledge
{n outdoor recreatfonal pursuits, environmental knowledge and/or leadership development?

{Circle your response.)
3) YES-—) proceed to questfon ¢10, page 11

b) NO =3 go directly to question #1l, page 12
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10} Please fndicate your fnvolvement {from 1981 to 1985) as an INSTRUCTOR (or sssfsting) of organized (formal) courses
by f111ing out the table delow.
NO., OF TIMES

T0U HAVE AYERAGE NO. YOLUNTEER (vCL) O

COURSE(S) YOU HAYE TAUGHT TAUGHT OF STUDENTS PAID (PD) 10 InSTRu
(1{st by course title) EACH COURSE PER COURSE SPONSORING AGENCY {Circle One)
e.g. vOL [}
e.q. YCL b
a) vyoL 4]
b) YCL [41]
c) YOL °0
d} You PO
e) yoL 4]
fl YCL 127]
q) YoL !

[1f you have taught maore than seven courses, Vist rematning courses on last page.}



BB}

12)

168

Wwithin the lest five years (from 1981 to 1985), have you had any involvement ¢ the
LEADER of a group involved in some form of outdoor recreation? (Circle your response.]

a) YES —§ proceed to question ¢12 below

bl NO ——) go directly to question rid, page 13

In the table below, indicate your {nvolvement as a LEADER {over the tast five years)
of groups involved fn outdoor recreation.

Setting in which Ouration No. of People
Primary Qutdoor Activity Activity Occurred of Quting --— Involved

e.g.

e.g.

a)

b}

cl

d)

e)

13)

What aspects of outdoor leadership development do YOU think should be introduced or
expanded upon as a part of the Blue Lake Centre program? Please describe.

PLEASE GO DIRECTLY TO QUESTION ¢16, PAGE 14

{do not answer gquestfons #14 or #15 {f you answered “Tes® to question ¢11, sbove)



1¢)

a}

b}

c)

d)

2]

3}

15}

We want to find out WHY you have not been on INSTRUCTOR or LEADER of outdoor

activities,

for each of the possible reasons listed below,
to YOU lcircle one nuaber for each statement).

[ feel | nced to be certified to be ¢n
{nstructor/leader

I do not have the time to instruct/lead
others

1 em not fnterested in instructing/ledding
others

[ do not have the skill level and/or the
ability to instruct/lead others

1 would not féel at cese being an
instructor/leader

Health reasons

| have not been approached to be an
instructor/ieader

I do not know how to go about designing
and administering an outdoor course or

program

I do not know who to contact to get
involved as an instructor/leader

Other (pledase specify)

indicate how important edch reason is

Would you like to be involved as an INSTRUCTOR and/or LEADER im outdoor activities
sometime in the future? (Circle your response.)

a) YES -——) In what area {skill/knowledge/dctivity) wouid you like to be
involved? (please specify):

Ny

b) NO

c) UNCERTALN
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16} Informally, 4t any time have YOU passed the skills you have learned ot Blue Like Centre
on to neighbors, friends or family while engaged in the activity yourseil! ircle your
response.} *

a)  YES e——=—=—3 procecd to question ¢17 below
b} N0 ——————F proceed to question ¢1H, page 1S

17)  Pleass 1{st the general ares of activity or knowledge that you have passed on to others
and HOW MANY fndividuals you think have dircctly benefitted from your "informal"

fastruction.

Wumber of Individudls
Skill/Knowledge Ares Who Have Benefitted

e.g.

e.g.

a)

b)

c)

d)

e)




18)

19)
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Uo you 1ntend to take another Blue Lake Centre course in the future? (Circle your
reqponse.)

al VLS b) WO c)  UNCERTALN

If "YES™, in what skill grea(s) will the course{s) you take likely be? Plesse specify:

If “HO™, plesse state why:

Would you recomnend the Blue Lake Centre to & friend wanting to tearn or improve their
outdoar skills and/or leadersnip abilities? (Circle your response.)

a) YES b) KO ¢l UNCERTAIN

Why or why not? Please specify:




SECTION I

For the final portion of this questionndire, we would like to a5k some questions about

yourself to

help interpret the results.

AL REPLIES VILL BE HELD IN YHE STRICTEST CONFIDENCE.

20)  Your sex.
a)

b)

{Circle your answer.)

FEMALE

MALE

21)  Your present age. (Circle answer.)

s}
b}
c)

d)

22) What is the highest level of education you have attained? (Circle one answer only.]

al
b)
c)
d)
e)

f}

If you have or are presently attending university, indicate your depdrtment, the degree

and your

Department

Degree

Area

18 or 19
20 to 2¢
25 to 29
30 to 39

ELEMENTARY SCHUOL

SECONDARY SCHQOL {high school)

ATTENDED TECHNICAL SCHOOL for one or more years
ATTENDED COMHUNITY COLLEGE for one or more years
ATTENDED UNIVERSITY for one or more years

OTHER (please specify)

e)
f]

q)

40 to 49
SU to 59

60 or over

area of study.

of Study
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23a)

b)

24a)

b)

25)

173

What is your current employment status? (Circle your dnswer.)

al
b)
c)
d)
e)
3]

q)

CMPLOYED FULL-TIME

EMPLOYED PART-TIME

STUDENT ONLY

STUDENT AND EMPLOYED (part-time or full-time)
FULL-TIME HOMEMAKER

LOOK ING FOR WORK

OTHER (please specify):

IF EMPLOYED please provide your current occupation and job title.

a)

b}

OCCUPATION

JOs TIILE

In what village, town, or city do you live?

Please specify

If you live on a farm or acreage, to what village, town or city is your mail addressed?

Please specify

Approxinately what was the total smount of income that YOU received during the last 2

months?

a)
b)
<)
a)
c)
f)
g)

h}

Circle your response.)
LE 'S THAK $10,000
$10.701 to 320,000
$200,431 to $30,000
$30,001 to $40,000
$40,00! to $50,000
$50,00! to $60,000
$60,001 to 370,000

§70,001 or MORL
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Do you have any comments or suggests regarding the subject watter of this questionnafire? 1f
50, please use this gpace for that purpose.

COMMENTS

when you have completed the questionnaire, please return it using the d4ddressed envelope
provided (fold the questionnaire in half and place in envelope}. POSTAGE 15 nOT REQUIRED.

YOUR COXTRIBUTION YO THIS STUDY IS GREATLY APPRECIATED.
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Appendix B

First Covering Letter
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FACULTY OF PHYSICAL EDUCATION
AND RECREATION

THE UNIVERSITY OF ALBERTA

Department of Recreation and Leisure Studices
EDMONTON, ALKERTA, CANADA TG 2V

January 7. 1986

John Doe

#704 Qalbraith House
Edmonton, Alberta
T6H 585

Dear John Doe:

Since 1971, the Alberta Blue Lake Centre has offered an expanding variety of
outdoor skill and leadership development programs. Over 16,000 people have attended
the Blue Lake Centre in order to develop their outdoor skills and their knowledge of
the environment. However, we know very little about the impact of the Blue Lake
Centre on those that have attended the courses offered.

As a former Blue lLake Centre participant. you have been selected as one of
the small number of people being asked to assist us in determining the nature and
extent of Blue Lake Centre's contribution. Your name was drawn in a random sample
of individuals who have attended the Blue Lake Centre. In order to obtain
representative data, it is important that each questionnaire be completed and returned.

You may be assured of complete confidentiality. The questionnaire has an
identification number for mailing purposes only. This is so that we may check your
name off the mailing list when your Qquestionnaire is returned. Your name will never be
placed on the questionnaire.

This is an independent research project being carried out through the
Department of Recreation and Leisure Studies, University of Alberta, with the support
of Alberta Recreation and Parks. |f you have any questions or concerns regarding the
authenticity of this project, please feel free to call Punch Jackson, Head., Volunteer
Leadership Development, Alberta Recreation and Parks, at (403} 427-6562 or Dr. T.L.
Burton, Chairman of the Department of Recreation and Leisure Studies, University of

Alberta, at (403)432-2677.

The results of this study will be made available to those responsible for
directing and implementing Blue Lake Centre programs as well as government officials

responsible for Blue Lake Centre's mandate.
Singerely,
") ’/\'
o N

i
Paul Nielsen
Research Coordinator

Thank you for your assistance.
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Appendix C

Reminder Card



Front 6( Card

178

Department of Recreation and Leisure Studies
Faculty of Physical Education ani Recreation
Van Vlict Centre

University of Alberta

EDMONTON, AB

T6G 2H9

John Doe

#7043 Galbraith House
Edamonton, Alberta
T6H 58S

ALBERTA BLUE LAKE CENTRE RESEARCH PROJECT

Last week you received a questionnaire seeking information about the con-
tribution the Alberta Blue Lake Centre hzas made to your outdoor skill and/or
leadership development. Your name was drawn in a random sample of past partici-

pants of Blue Lake Centre courses.

If you have already completed and returned the questionnaire to us please
accept our sincere thanks. If not, we would appreciate it if you could do so today.
Because the questionnaire has been sent only to a small, bu! sentative, sample
of past Blue Lake participants it is extremely important thui _ ours also be included
in the study if the results are to accurately represcat those that have attended Blue
Lake.

If by some chance you did not receive the questionnaire or it has been mis-
placed, please call us at (403) 432-5171 and we will send you a questionnaire
immediately. k

Sincerely,

Paul Nielsen
Resecarch Coordinator

Back of Card
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Appendix D

Follow-up Letter
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FACULTY OF PHYSICAL EDUCATION

THE UNIVERSITY OF ALBERTA
AND RECREATION

Department of Recreation and Leisure Studies
EDMONTON, ALBERTA, CANADA  T6G 2H

January 29, 1986

John Doe

#704 Galbraith House
Edmonton, Alberta
T6H 585

Dear John Doe:

| wrote to you seeking information regarding the contribution
the Alberta Blue Lake Centre has made to your outdoor skill and/or leadership
development. As of today we have not yet received your completed questionnaire and
therefore would like to remind you that we are still very interested in obtaining

informaticn from you.

In early January

We have undertaken this study to determine both the extent and nature of the
impact Blue Lake has had on those people that have taken courses offered at the
Centre. The number of questionnaires that are being returned is very encouraging but
whether we will be able to accurately assess the impact of Blue Lake Centre depends

on you and others who have not yet responded.

| am writing to you again because of the significance of each questionnaire to
the usefulness of this study. You have been selected as one of the relatively small
number of people being asked to help determine the impact of Blue Lake Centre on
those that have taken one or more of the courses offered. The information you and
others provide us will contribute to decisions regarding the future directions that Blue

Lake Centre programs will take.

Therefore, we would like to encourage you to respond to our study. In the
event that your questionnaire has been misplazed. a replacement is enclosed as well as

a postage paid return envelope.

Your cooperation is greatly appreciated.

Sincerely.

@wx N

Paul Nelsen
Research Coordinator

P.S. In response to the requests that the study results be made available 1o
ques_tionnaire respondents, a summary of the results will be made available for
reading at the Blue Lake Centre upon the completion of the study.
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Appendix E

Grouping of Blue Lake Centre Courses

(Basis for stratifying sample)
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OUTDOOR TRAVEL COURSES

Cross-Courtry Skiing
Cross-country Ski, Level I - Novice
Cross-country Ski Level Il - Intermediate
Cross-country Ski Level [Tl - Advanced
Cross-country Ski Level III - C.A.N.S.1. Prep.
Introductory Ski Teuring and Camping I[l1
Introductory Cross-country Day Touring
Ski Mountainecring
Dryland Training for Cross-country Skiing
N.C.C.P. Level Il Technical Snow Session

Climbing
Winter Mountaineering
Introductory Ice Climbing
Basic Rock Climbing
Intermediate Rock Climbing
Advanced Rock Climbing
Climbing Development Course
Mountain Rescue Seminar

Backpacking/Camping
Backpacking and Wilderness Camping
Mountain Backpacking
Winter Camping on Snowshoes

Canocing/Kayaking
Open Canoe [ - Novice
Open Canoe Il - General
Open Canoe I - River
Open Canoe IV - River
Open Canoe I - Tripping
Whitewater [ - Novice
Kayak I - River
Whitewater III - River
Basic Canoeing for the Blind
River Safety and Rescue Course
Competitive Slalom and Racing Techniques

Orienteering

Basic Oricnteering

Intermediate Oricntecring

Ski Orienteering

Orienteering Clinic - Technique Training
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ENVIRONMENT AWARENESS COURSES
Astronomy
The Night Sky in Summer
Nature Photography
Advanced Nature Photography
Living Things in Winter
Fur and Feathers
Aquatic Ecology
Spring Bird Study
Autumn Bird Study
Alpine Bird Study
Bird Song |
Native Plants of the Foothills
Mushrooms and Toadstools
Mountain Weather
Understanding Weather
Teaching Techniques in Outdoor Studies
Nature as Classroom

WILDERNESS LIVING COURSES

Outdoor Living Skills
Basic Winter Survival Skills
Winter Survival
Wilderness Survival Skills
Basic Bush Tools
Knots, Hitches and Lashing
Firebuilding and Shelter Construction
Advanced Survival Experience
Edible Plants and Their Preparation
Berrying

Wilderness Crafts
Nature Crafting
Advanced Nature Crafts

First Aid and Avalanche Safety

First Aid
Applicd First Aid for Qutdoor Leaders
Advanced Wilderness First Aid
Emergency Medical Technician: (EMT)

Avalanche Safety
Avalanche Safety
Avalanche Safety for Wilderness Travellers
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LEADERSHIP DEVELOPMENT COURSES
Communication Skills |
[cadership Assessment |
Group Relations |

INSTRUCTOR CERTIFICATE COURSES

Cross-Country Skiing
CANSI Level 1 Instructor
CANSI Level II Instructor
CSA Tour Leader Level |
CSA Tour Leader Level 1l

Canocing/Kayaking
ARCA Basic Canoe Instructor
Dual ARCA/Red Cross Basic Lake Instructor
CRCA Lakewater Instructor Course
ARCA River Instructor
Canoe and Small Crafts Instructor Upgrading



185

Appendix F

Categorization of Courses Taken by Respondents



Cross-Country Skiing
- cross-country skiing
- telemarking

Backpacking/lliking
- backpacking/hiking
- day hiking

Canocing/Kayaking

- white water canocing/kayaking

- canoc lripping
- kayaking

Oricnteering

Climbing

- rock climbing

- ice climbing

- mountainecring

- ski mountainecring
- avalanche hazards

Eavironmental

- astronomy

- photography

- birding

- wildlife identification
- plant identification

- nature crafts

- acclimatization

- nature interpretation

Qutdoor Education

Camping
- organized camping
- camping

- wilderness course/outing

Survival
- wilderness survival
- winter camping

First Aid
- first aid/standard

- emergency medical techaicizn
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Lezdership
- leadership
- communications
- group relations

fustructor Certification

Qutdoor Sports
- sailing
- downhill skiing
- swimming
- outdoor sports
- volleyball
- tennis
- cycling
- etc.

Other

- teaching techniques
- hunting

- hunter training
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Appendix G

Categories of Organizations

(Examples of Organizations reported in this study)



Nou-profit Service Organizations
YMCA/YWCA
Scouts/Guides
Red Cross
Outdoors Alberta
Trail Associations

Provincial Government Agencies
Alberta Recreation and Parks
Alberta Hunter Training

QOutdoor Ciubs
Cross-country Ski Clubs
Orienteering Clubs
Canoe Clubs
Climbing Club

Naturatist Clubs
Natural Hiking Association
Birding Clubs

‘Provincial/Federal Associations
Alberta Wilderness Association
Canadian Recreational Canoe Association (CRCA)

CANSI

Municipal/County Parks and Recreation Departments
City of Edmonton Parks and Recreation
County of Strathcona Parks and Recreation

Educational Institutions
University of Calgary
Edmonton Public School Board
Alberta Teachers Association

Nature Centres
John Janzen Nature Centre

Private Outdoor Recreation Agencies
Sunrise Wiiderness Services
Outward Bound
The ‘Schaffers’
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Appendix H

Comments and Suggestions from Respondents
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A. General Comments on the Blue Lake Centre ‘Experience’
‘Great place to lcarn and improve skills... always a positive cxperience.
‘Excellent learning experience and highly recommended - 1 will return,

-‘Most organizations have never heard of Blue Lake Centre (Scouts, Continuing Education,
etc.) could use some advertising.

-Blue Lake Centre doces a fine job but is heavily funded by Government which ignores other
non-profit quality outdoor organizations. Feecs should be increased, 'profit’ passed of: to
other organizations.

-Beautiful sctting; low cost; close to Edmonton; highly qualified instructors: All reasons to
attend Blue Lake Centre. '

‘Open kitchen area for informal gatherings in leisure time.
-‘Keep Bilue Lake Centre accessible to outdoor leaders and cxpand the more popular courses.

-My experience at Blue Lake Centre is invaluable. It is more persona! gratification that
upgrading my skill level. | enjoy the weekend!

-Blue L_ake Centre has a lot of potential.

I believe the Blue Lake Centre experience was ‘wasted’ on me. I am not at all active in my
community.

“The skills I have learned at Blue Lake Centre have been useful in recreation activitics and in
my carcer. | have recommended Blue Lake Centre to friends for developing outdoor skills or
just to relax for a few days.

-Blue Lake Centre is a fantastic place for learning skills. We would use it more if we didn't
live in Calgary.

‘Having attended Blue Lake Centre for professional development, | found it very suitable for
that purpose. Groups wishing retreats (NOT PARTIES) should be able to use it.

I believe that using Blue Lake Centre for things other than outdoor recreation/lcadership
would be akin to sacrilige!



192

| vicw Blue Lake Centre as a resource centre for Albertans for two reasons: (1) self interest,
a holiday resort, learn a fcw skills, (2) professional development, upgrading of skills for
instructors - not leaders.

‘Blue Lake Centre docs provide excellent programs, however, very few of the people intend to
~ use the skills/knowledge to Icad/instruct others. Leave introductory courses to other agencies
and Blue Lake Centre should concentrate on fulfilling their mandate of developing outdoor

lcaders.

-Blue Lake Centre is too far from Calgary. | would like to see a southern Alberta equivalent.

One of the reasons our *O" club has such a strong base is that many of our members have
attended Blue Lake Centre.

‘I do not take Biue Lake Centre courses to be a leader but | do use the knowledge to help
friends or other club members.

“You would be surprised at how many people do not know Blue Lake Centre exists.

-Thanks for the excellent leadership.

‘Leadership is learned to a great extent and the younger one begins the better. There should be
no age restrictions.

Centre is well-needed, well-organized and worthy of government subsidy.
‘Excellent tax spending.

‘Blue Lake Centre is a very professional centre. I have benefitted very much from the courses.
It's an invaluable crganization and I am grateful 10 have such a place in Alberta.

‘Blue Lake Centre is a fine facility and should be supported.

‘Keep up the good work at Blue Lake Centre!tll

‘A superb environinent for learning.

‘I certainly hope Blue Lake Centre continues to operate for many more years.

‘Blue Lake Centre is an excellent idea.
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-[ highly rccommend Blue Lake Centre to anyone because of its high standards and clean,
comfortable living quarters.

-Should have residence where husbands and wives could stay together.

3. Comiments on Instruction
‘Instruction at Blue Lake supcrb!'

‘Instructors are good to very good - but should drop less skilled participants to lower level
courses,

-Hire same instructors on regular (permancnt) basis - this would make the course outlines
more consistent.

One should serve as an ‘apprentice instructor’ before becoming a 'full instructor”.
‘Very impressed with BLC and particularly the instructors.

-‘Some are good, others not so well qualified.

-Instruction is excellent/superb!

‘Very impressed with the level of instruction.

C. Comments on Location, Registration, Policy and Rates

-‘Brochure - looks nice but always out late!
Reduce printing costs and produce a less ‘glossy’ brochure.

Courses very hard to get into - limit the number of repeaters (two year ‘ban'). More should
be able to use Blue Lake Centre.

-Location beautiful, but not fair, to southern Albertans. Sct aside 'Calgary’ weekends and
provide a bus.

Give preference to people from organizations.
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‘Price incrcasc OK for me.

Give out names of /for car ‘poolrs’ - it would really help.

‘Restrict courses to thosc that arc sponsored by community oOr organizations.

1 belive it (BLC) should be open to all Albertans.

‘I will not take another course at Blue Lake Centre because it is too difficult to be accepted.

‘I have applied to four other courses but can never get in. It would appear as though a
scheduling problem needs attention.

‘[ am concerned that consideration is being given to change the focus of Blue Lake Centre.
I certainly hope Blue Lake Centre continues to operate for many more years.

-1 regret that your splendid facility isn't closer to my home.

‘I would like to take more courses at Blue Lake Centre but time and distance are a factor.

-Should not be limited to those that want to be instructors/Icaders, but the entire population.

-Rates could be increased.
‘Next time I'm staying ina hotel where husbands and wives can stay together !

‘The only disadvantage | have with Blue Lake Centre is the distance and time involved to get
there.

-Blue Lake Centre seems to be the domain of Edmontonians. Few people in the south
(Calgary) get to use it at all. Blue Lake Centre is excellent so perhaps | should not criticize
too much.

-1 would like to see a similar facility available for school students.
-Nced one down south - Blue Lake Centre is a hell of a drive for a two-day course.

‘I am not sure I agree with an emphasis on communciation skills. It secems to me we are being
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"communicated” to death.
-} wish Bluc Lake Centre was casier 1o get into.

1 dislike the admitting procedure 1o courses. | dislike my money being ‘tied up' while waiting
for approval. It is espccially dishcartening to have to keep reapplying. [ have been refused the
last § times | have applied. '

‘Re-instate climbing courses.
‘Why do people have to fail a Blue Lake Centre course?

‘The single biggest reason I have not attended Blue Lake Centre since 1983 is the proximity of
the centre to Southern Alberta. [t virtually eliminates three quarters of Alberta’s population
from attending.

‘Better 'weeding out' of less skilled people in more advanced courses.

Course I attended had been squeezed into an insufficient time slot. All the material could not
possibly be covered.

‘Bring back climbing and WMT courses - there should be more public input into course
selection.

‘None of your courses have the aviation community in mind.

Low cost of courses is an important factor for non-professional outdoors people. This will
encourage more to atlend.

D. Comments Regarding the Study and Questionnaire

Questionnaire took 35 min to complete, picase send no more questionnaires.

‘My memory is not good enough to fill out all the courses I have taken.

‘| know it's hard to choose words with universally clear consistent meaning and yet you have
been very cicar on most - well done! '

Should have asked questions as to possible improvements at Blue Lake Centre.
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Questionnaire was well designed.

Good idea to do this.

‘[ don't know why you have to know my income level.

-Please ensure confidentiality.

1t took a long time to fill out but I am glad to know this study is being done.
‘Too long. Good luck on the response rate,

Great idea -make results available.

‘No!

‘It's good to see this evaluation.

‘Perhaps you should have some questions on evaluation of instructors.

‘Shorten your questionnaire. It looks too time consuming at a glance but didn't actually take
that long.

‘Why is this questionnaire numbered?

-After so many years, still wondering about Blue Lake Centre's contribution?
Seems fairly well structured.

"You might ask how people feel about the Centre itself. Very well kept.

Questionnaire was well set out and easy to follow. I did have a problem distinguishing
between instructor and leader.

‘Was fun ... and easy and I hope it helps.

‘You goofed - I have never been to Blue Lake Centre.
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‘I hope your research will help in the quality and continuing success of Blue Lake Centre.
‘You were persistent, weren't you - Good luck.

‘What do you want to know income for?

Could have been more concisc.

-Thanks for the oppbrtunity.

-Thank you for your persistence.

- appreciate the opportunity to air my views of Blue Lake Centre.



