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‘Abstract

g Thisiﬁtudy determinzd and?cpmpared eXpectatio s of parents in f

H}'_se1ectéd areag of 1nstruét1on'1n'phr§1n1an and opinions with respect'to‘
| curricularﬁoontent for ?VUkrainian pttingualsprogram and a biiingual/

vb1cu1tura1 edu;;tion. A 62-1tem: questionnafre was deve]oped and mafled -

te 228 homes of Ukrainiangb111ngua1 program ch11dren enro]]ed during .
1980 81 in grades 4 6 w1th1n five se]ected e]ementary schoo]s in’
Edmonton, A]berta. The 1tems of-the questionna1re were re-ordered under
the fo]lowing general ‘headings: population, description, language
'support b1cu1tura1 support and curricular expectations, -

The data on the returns of 168 parents/guardians were in1t1a11y
tabulated to determine frequengy 1evels and proportions of opinions for
i?,.each 1tem_gf/tge questionnaire. Secondly, a Chi-Square analysis was
used to estab]ish ‘the sign1f1cance of d1ffer1ng opinions in answer1ng
the fol]owing quest1ons |

(1) Do the opinion trends of parents from-a Ukrainian ethnic
baokground vary sign1f1cant1y from the op1n10n trends‘of-the respondents
from the English and mixed ethn1c backgrounds.

' ’ (2) Do the opinion trends . of parents from the landed 1mmigrant :
and first and.second»generation Canadian vary sign1f1cant1y-from the
third, fourth or more’generation'gahadian.' _ l

. The opinion trends of the'resp%ndents 1ndicated°that a hetero-
geneous group1nd of parents 1dent1f1ed by ethnic background Canadian
| status and family size is 1nvo]ved in the Ukrainian b111ngua1 program.

Secondly, parents have h1gh Ukrainian language achievement expectat1ons

while the amount of 1anguage support within the home for listening/



speaking skills depend on the"parents' ianguage proficiency as well as
on their providingilanguage’ano cu]turai experiencee.' Bilingual educa-

‘ tion EUpport given'by parents to their,childrenWis‘not,as high as their
Tevel of personai*eXpectations. Bicultural Support invoiving'out of
home" activities occur often for.the majority of respondents when the
activities invo]ve small et cu]ture requiring Tow expenses and ]anguage
skills, Parents also maintain their desire for an academica]ly oriented
bi]inguai program which should utilize a contemporary Ukrainian-Canadian
contex invo]ving psychomotor, cognitive and .affective activities from a Q
Ukrainign perspectivehfrOm the eariy'tWentieth century to’the‘pcesent
within subject offerings. ‘

Statistically significant differences (P 5_:05) were‘found among

respondent opinions from three ethnic backgrounds across five genera-
tione on a majority of items dealing with the nature‘of Ianguage sup- _
port. One quarter of the items deaiing with  the nature of btlingual
support recorded significant\differences. The Jlanded immigrant and
three or more generation Canadian differ in tneir.opinions'concerning

~ curricular content for music,'physicai eoucation and art. . The first and
second generation Canadians' position to particu]ar social studies

content and 1iterature differ §ignificant1y from a]i other groups in the

- {(high) degrees of positiveness.
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CHAPTER 1

Introduction

Background to the Study

4

fver since the arrival- of Uknainiaﬁ immigrants in 1891
Ukrainian has been tédght’gﬁrough home practice and the oral mode
(Skwarok i958:11). Later, in 1901, more formal classes were established
" as "evening classes for‘Galician girls“'(Skwarok 1958:35). These
classes were often called "Ukrafnién School" which suggests ]ahguage
teaching and the use of the Ukrainian language as the teaching medium.
However, bilingual education was not official in‘Alberta.until 1970. As
a resylt the subjects in the Ukra%nian Schdol'wereftaught in Eng]ish and
the curriculum was similar‘to the oné used by Alberta puﬁlic schoo]s{
(Czumer 1581:65). The name for the aforementioned classes was coined \\x“
with reference to the participants - Ukrainian immigrant pupils - and to
the teacher who was most often either a priest or a nun and a Ukrainian
speaker. Ukrainién however, was utilized only through informal teachiné}'
of songs and poetry (Skwarok 1958:35).

‘Ukraipian was taught in day schools ds early as 1905 east of
‘Mundare, A]be?ta. Skwarok notes that these classés se;ved the educa-
tional needS of Ukrainian children and operated as a private school
under the auspices of the CathoLiq_Chyrch. JAS was common during the
1900‘s,fthe church_bfzzﬁzﬁhi,also séfvédjasjtﬁe room for Ukrainian

cchanl children: - These classes operated on a daily basis and were.

e e e .



attended by children of the local and outlying districts. There weré up
to sixty children attending this pafticulaf school east of Mundare and
thirty of them lived and boarded at the home of Sister Servants of Mary
Immacul ate (Skwarok 1958:36). These classes operated until 1911, then
resumed in a.two storey building which was completed in 1913 in’ Mundare,
under the auspices of the Catholic Church. Similar private schools were
also in operation under the auspices of the Orthodox Church in the dis- _
trict of Shandro north. of Andrew, Alberta in 1905.1 In 1913, however,
fears that Ukrainian immigrant children would not learn English if non-
English instructors were employed‘created dispute; with the Department
of Educati%n and all possible means of in-school language maintenance
was curtai)ed (Czumer 1981:107).

In the early fifties, following the third immigration of
Ukrainians, Saturday day classes operated in Edmonton and Ukrainian was
used as a language of instruction for subjects such as Ukrainian gram-
mar, literature, history and geography.2 These particular classes
operated under the name of the Ivan Franko School and emphasized patrio-
tism, freedom for the Ukraine, and UkrainianﬂStudies; Initially the
pupils who attended this school were children of Ukrainian refugees who
arrived after Qorld‘yar II. The first class was offered to 36 pupils in

1956 at UNO Building in Edmonton, Alberta.3

1 3axizHbokaHaichku#i 36ipHMk, ExmonTOH, 1973.

2 IlporpamMa HaByaHHA, KYyPCH YKPalHO3HaBCTBa imM. IBana
dpaHKa, ExmonToH, 1978. :

3 Kypcuiykpéiuoaﬂaaééaa im. IBanHa ¢panka, HpoTokoJ,
1956.



'Ukrainian as a subjeg} of study was introduced in Alberta public
schools in 1956 (Savaryn 1973:73). Rural districts characteristically
holding large concentrations of Ukrainians were the first propagators of
this second language study. Rural schools in Thorhild (1958), Smoky
“Lake, Andrew and Mrynam were some of the first to offer Ukrainian as a
second language (Goretzsky: 1982). The actual instruction of ather sub-
jects in Ukraiﬁianv(as a language of instruction) did not exist in the ’
Alberta Public or Catholic s¢hool systems until appropriate legislation.
was ‘passed in 1970 through the School Act, Section 150(1)(b) which
states:

(1) A board may authorize
(b) that any other language be used as a language of
instruction in addition to the English language,
in all or any of its schools (School Act, 1978:71).
This Section of the School Act became the backbone of m1nority language‘
bilingual programs in Alberta. Furthermore, Section 12 of the School _
Act specifies the powers of the Minister with respect to instructional
regulations (Appendix A). The School Act pursuant to Section 12, sub-
section (1) clause (bl), 1979 confirms the politiéal agreement between
Minister Hyndman and the Ukrainian-Canadian Communify.in 1973:
1(1) A board shall not commence a program that,o#?ers in-

struction in any language other than English or French

in a school unless it: : o

(a) passes and delivers to the Minister a resolution
authorizing the use of any language other than
English or. French as a language of 1nstruct1on,
and

(b) makes¢provision satisfactory to. the Minister for
the use of English as the language of instruction
for all pupils who would normally attend the
school and whose parents desire such instruction.
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(2) The coursgs of study and instructional materials for
the program shall be those materials prescribed or
approved by-the Minister pursuant to Section 12(2)
of the Schoo% Act.

2(1) A board shall. ensure that Eng]Ish is used as the lan-
+ guage of instfyéction for not less than fifty percent
per day for each pupil.

The above statements 1nd1c$§; that the Ukrainian b111ngua1 program was
founded as a cooperative ventuéo"between the Ukrainian Community and the
Department of Education. |

As an effort to abide w?thithe commitments, in 1975 the
Ukrainian-Canadian Commonity initiag&gvthe foundation of a‘Ukrainian
Bilingoal Association (U.B.L.A.), an orgéhizat1on of parents. In the
past, input for programs in early schoo1s (1905) was provided by the
clergy who emphasized religious instruction &s the core of the early
Ukrainian sohool programs. During the fifties tnput .came from groups of
communify pemsonne] in the form of educational committees and éducotion-
al'coonci]s. " The Ukrainian.Canadiao Committee.and théfU%rainian
Teachers' AsSociation; a fommer cﬁapter of,the'present Modern Language
Council, Qre;examp]es of the'more concerned group om groupsawgo maiﬁ-
tained the mandate of overseeing Ukrainian language orograms. Other
.exomples are groups‘such as: the Ukrainian Catholic Brotherhood, .?. ”ép
Ukrainian Catho]ic and Orthodox Women 's Leagues and R.U.S.H. (Rada
Ukra1nskoy3 Shko]y)

The Parent Advisory Committee, similar to the Ukrainian

B111ngua] Associat1on was founded‘1n 1975 under the auspices of the

Catho]1c,School Board of Edmonton. Over the years these groups‘havev.w‘_“
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been functional in providing community support in areas of transporta-

tion, teacher aides and pupil supervisiona Some support has also been

evidenced through parent representation on the Ukrainian Language

Education Curriculum Coordinating Committee under the auspices of
.‘Alberta Education, from March 1977 until January, 1980.

Since its inception the Ukrainian bilingual program has had a
public status and thus enrollments are encouraged from all parent groups
regardless of ethnic extraction or language 1oya1ty. As a resu]t of the
recruitment and publicity campaigns, parents involved in the programs
form afheterogeneous participatory group which entails a varietyiof
parental interests and divergent expectations in some areas of bi]ingual
and bicultural education. This social situation seems to indicate a
need to find out what parents wish and/or expect from the Ukrainian

bilingual program. -

The Need ‘for the Study

By September, 1982 the Ukrainian bi]inguai program will have f"
ceiebrated its ninth anniversary within the two greater Edmonton schoo]
systems. Considering the backgﬁound of the groups of people ‘involved in -
the Ukrainian bilingual program and the fact that the program is being
developed to cover from kindergarten to grade nine and will probably be
extended to grade XII, it‘appears that a survey should provide compre-
hensive information concerning the needs-for’the future curriculum

mode], or content of the curriculum for the program, as well as a clear

. Fht
description of paréntai expectations for @ grade 'one" ti ntwelvg*bducation
e i .. . 7%
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Four basic areas have determined the folidwing study. First,
this stu&y will provide 1nformat10n on the nature of the population
| served by the program-hith,respect to (a) the'language Bsckgrouhd of the
- parents, (b) the attitudes of the parents towards the Ukrainian lan-
guage, cultural loyalties and second language identity. SecOnd, theui:
study will provide valuable 1nsfghts into whétiparents of Ukrainien )
backgrohnd expect of the Ukrainteh bilingual program in terms of"(a) the
linguistic and cu]turaT emphasis within the curriculum; (b) the extent
of language skills prof1c1ency;-(cj the extent of parent support,ih
areas of language and cu]tura] reinforcement.' Thfrd,'the study will
‘ gather data»which should enabie teechehé, administrators and curriculum
deve]opers to better understand the expectat1ons and the needs of the
 jpresent popu]ation of: part1c1pat1ng parents, enab]ing them to respond
‘#appropriately to the involved pub]ic. Fourth, the study will gather
1nformat10n about desired cu]tura] content and bicultural education that
will serve as a guide for decision makers_at various levels of education
and tOr‘1nterested hub]ic agencies involved in developing learning

resources and curricular materials for the program.

Rationale and-Purpose

. e~

One of the determinants-qf curricula for a program is the‘ex-
pectations he]d-by parents whose children are c]ients:of the program.
If discrepancies exist between eXpectations concerntng'le?els-of'1ang-
uage skill.proficiency end the neture of‘content.te be used in the pro-
. cess of skill acqu151t1on, the implicat1ons may be sign1f1cant to educa-‘

tors and various pub]ic sectors. In the'absence of a body of literature

w, o >:x' K
AL ‘:“; N
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concernind parental expectations of curricuium for instruction in
Ukraini‘ or Ukra'inian‘bﬂ.ingual schools in Alberta, it appeared
worthwhile to explore this area emptr1ca1]y through this study.

.This study proposes to descr1be popu]ation characterist1cs or
parents whose ch1ldren are c11ents of the Ukrainian bil1ngual programs
in the Edmonton ;chqo1s of A]berta to descr1be the nature of language -
support matntained by the parents or home of the child; to describe the

‘ extent oftparenta1 support for bicultural education; to escertain the
expeetations of Ukrainian, non-Ukrainian and mined background’parents
lI}w1th regard to skill proficiency ]eve]s of the four communicative ski]l
. areas and té ascertain whether there are: any s1gnif1cant dlfferences in
'the expectations of parents.1n the selection of cu]tura] content or

input (traditional versus internattona]),fbr curriculumpdevelopment,pf

subjects taught in Ukrafnian.. j ' ' ."',' S

Overview of the Study .

.t-)... i

The first chapter out11nes the historical setting and need for
the study.» The second chepter discusses relevant'educationel.theony'and
presents a. surVQy of'literature.x The statement.of the;probiem; the
purpose of the study, defin1t1on of terms the design of the study, _

~ assumptions, delimitat1ons and 11mitat1ons wi]l be 1nc1uded 1n Chapter
" IIl. Chapter’ IV will present details regarding the population surveyed
ﬂv; the development of theJinstrument, the research procedure and the
statistical methods used.to'analyie the data. The statistical results '

.of the study wil] be presented and d1scussed in Chapter V.- The:final



chapter will include a summary of the findings, a discussi.on_.of i,mplic‘a,:.
tions for decisi on makers, ‘prograrh developers ‘and teachers as well .as
suggestions for further research. o < s
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- xo  CHAPTER II

.+ . Survey of Related Literature

.;v;:‘ A

This chapter ls divided into three partse-the first section
relates theory:relathe to the selection of content and the determina-
tion of the‘scooe and sequence -of learning activlties during the curri--

&3 culum development process.. The second section presents research in the
attempt to explain the views of the Ukrainian communities w1th regard to
the nature and quality of Ukrainian language education whlch pose prob-,-
lems for curriculum decision making. The third section will present a ?

survey ofvllterature regarding the'evolution_of the Ukrainfan b1linguaL

program up‘to the present date and the need for this study.

Factors Determining Curriculum

7

» Numerous comparative factors determining the selection of con-
tentdand activities of a curriculum become apparent as more-communities'
take advantage of the opportun1ty given to them by legislatlon Sectlon
150(1)(b) of the School Act However, at. the outset program implemén-
tation should follow an assessment of the needs of a community so that
the curr1culum°would attempt to answer these‘needs. Fa1l1ng this, a
curriculum developer could and/or would rely on recorded 1nformatlon or
needs assessment studies conducted for other languages or b1l1ngual

a9 .
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Anderssoo (1970) outlined’severa1 factors which determfoe the
curr1cu1um of b111ngua1 programs in the Unfted States., Some of the'ﬁore
prom1nent and/or relevant factors to this study are:

1. Program goals - type of binngualism.
2. Cultural objectives of the community.
3. Needs and aspiratfons of the.community.
ﬁ., Entry Tevel programs’ - aée of children.
| 5. Soc10-econom1c status of c]ients (pup11s)
6. Stegeuof educational advancement of pupils.
7. éaiéhce between the tﬁo 1anguages of media.
8. Language differences.
9. Order of learning and organization.

: (Andersson . 1970z, \é13)
. " (Anderssan 1970

10. Motivation and support.

The maJority of the 1dent1fied factors suggest that curriculum
1s not determined in 1solat10n and that parents should have the greatest
1nf1uences on curriculum decision making: Similar Statements have Been
made by Lamoureux (1970) while affirming the need for public input and
public support of‘a bilingual program S0 tﬁet~1ts success can béf.~ '

assured: ; T -
““In our schqp]s and 1n our communities, before engaging 1n or
purstiing all kinds of experiments and before purchasing teaching -

- materials it appears to me that we shou]d first of all agree on
the objectives that we wish to.attain in our bilingual schools.
Once we have agreed on the objectives, we must take all the means
at our disposal and commit ourselves completely to bilingual edu-
cation. This agreement must be the result of a cooperative effort

" on the part of teachers, sthools, principals and parents whose

%\children we teach. Without: a2 unanimous agreement with respect to
tﬁe objectives of the b111ngua1 sdhoo]s, there is little hope for
effective teaching" (1970 34) > .

N ~:‘3‘ [ S
| .
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| Sevgra] Studies (Tomko 1975, Eﬁényshjn 1977-78, 1978-79, Muller -

et al., 1976-77;”Lamont et al., 1977),ref}egt.f1nd1ngs of parental a-
éreement with and subport.of progr@m_pbjgct{yes outlined by Alberta 2
Education. These objectivéédsuﬁgééf;onfyﬂﬂugcomes and not operations to -

be used to achieve the outcomes. Invexamining what the majof deter-

_mjpers of curriculum (parents and community) desire as the 'operation;;
4?fér the objectives, oné would need to take into consideration two other
egsent1é1 elements_namely “actobs® or students, teachers or individuals
direct]y involved and “artifécps“ or sdbject mafter with a bu;pose

(Jarvis 1975:12). While teachérs are also ?qctors' research regarding
their expecfations is not relevant to this study.
Recent studies concerning pub11s or "actors" in the Ukrainian

bilingual programs indicate that_ﬁhe.fluent bilingual pupil is able to
| analyze;amb1gu1§1es‘1n ééntehté sffﬁtfure and performed bettér thén unt -
1ingual groups in semantic analysis of . English (Cuﬁm1ns 1977:1869). «
. While this investigation suggests high ach1evement.nd effort ha§ been
~made to explain the “operation#' or- the means through whichAphe skills

Were acquired nor were the “arf1fagts" - the content of the currifulum -
&ha1yzed. Petryshyn venﬁured further by tryihéffb:explain'the success
R fate through an examiﬁationJof sOcio-ecénomic'factors and parental moti-
vation as possible explanations for the achievement rates. Petryshy. |
indicated that oUt‘of 217 parent respoﬁdéntSfZIzZ percent reportéd‘that
théyvexpected'tﬁeir children to pgrform “above qygrage“:and 76.0 percent
fe]t?ﬁﬁéf their children_Shou]QTQafﬁfaiﬁ‘féverage;‘pérformance rates -
(19785107); The differeqﬁe'in the parental ekpéctat1ons with respect to
achievement may be répréSéntgtive of the paren;#i*aspirations for their l

-

)



childred's education and parental'viéwﬁ fof.the’qontent Bffthé«CUrricu—
'llbm. The findings of this study .imply a need to re-examine parental

-

‘expectations in liéht-bf'content. B °
Views of the Ukrainian Community ,

Since the inception of the Ukrainian biliﬁqu] program in

1924, concerted effort§ have been made by- parents,. teachers and adminise,5

traxors in operationaljiing the broad mandate of offening a Ukrainian

- 1

Tanguage edq@atfon to 6ne.th6usand two huiifed_andvseventy four bdpils
from kindergarten to the end of grade nine within six school jurisdic-
tions in Alberta.

Table 1 shows the enroliment bneak-dowh per .grade LeVe],

TABLE 1
ENROLLMENTS L UKRATNIAN
B{LINGUAL '.cu‘ss:_s'
ALRERTA SCHOOL S

19

YEAR ' . . o ‘ﬁnnos. LEVEL - |
“€CS  ONE _ TMD  THREE _ FOUR__ FIVE SIX_ SEVEN  EIGHT __ NIME rbtgt
1974 101 : ‘ ' o ’
11974775 g 120 . N . " 206
worsyre | 1sz o o3 aes o : . 30
L| 197677 | ne 13 10iy 99 o ' o a1
“Yiee | 152 ws a2 7 es 93 - o ' = 606
197879 | 125. 168 140 126 © W : s .|
1979780 | 120 14e 153 128 107 1 Y VRN o a2
1980781 | 185 . 159 10 1M nz 9 7 67 998
1os1/82 | 166 22 1s6 wag 122, 103 95 83 65 S 1,
1962/83 | 170 204 211 153 -.‘|én 12 % 66 52 60, 1,214

T

*€CS<+ Carly Childhood [ducation '(tlnderqarbten) '
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ﬁuring the first three years or pilot stage of ope?ation,‘the
program was eva]déted yearly by both thé Edmonton Public and Catholic
School Rrards. Work ronducted by the Fdmonton Catholic School Board
suggests high levels of functional bilinqualism and average.to high aca-
demic achievement without a cost to first language (Fnglish) compétency
on the part of the stﬁdents (Ewanyshyn 1976-77-78). Similar findings
hav; been reported by thé Fdmonton #uyblic School Board (Lamont et al..

077 :181 and Mueller et al., 1976-77:4%4). Survey§ report that pareﬂts
are *hanpy with their child's Par'icipat;on and the majority”wishéd to
ser the program continue as is or with slight changes" (lamont et al.,
1977:184) . Thic finding suggests a need te more closely examine.the
curriculum content of'th; progr m < ns te learn whero and what kind of
changes should take plarce. | {

Tomk o (1075:13) reported that parents strongly supborted the
ohjectives nf the hilingual progr»>m and felt they were being met. Moré
recently, the Fdmanten Cathelic Schnol Boa'd conductpd a survey in
March, 1980 <o ac to determine the coﬁteA' needs for Jugfnr High pro-
grams Yhé survey findings indicate favor for » progr"m whirch offers

fomr cere sybjects in Ukrainian (language arts, secial! ctudijes, physical

education and health) and a number of options offered in Ukrainian in

addition to those offered in English or French (art, religion, arts and N

e

crafte, drama. home econamics. Ukrainian T1ferdtur6) 4.

4 Summary of Resultss Parent Questionnaire On the Extension
of the Ukrainian Bilingual Program to grades 7, 8 and 9 and the Certral-
jzatton of. the Program at the Secondary Level ”nly. March, 1980.
dennton Gathelic School Board.‘ . r

: <
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.Prior to the 1ﬁp1ementation of a new program and before the
content or curricular expectations for a new program are ident1f1ed;
common pract1ee among educators and curriculum deve]opers is to conduct
a needs assessment so as to gu1de decision making in the selection of
curr1culum content. No research exists that indicates that a needs
assessment of this nature was done prior te the 1mp1ementat10h of the
Ukrainian bilingual program in 1974, The‘research conducted during the
imp]ementatien years or during the three-year pilot of the bilingual
program c1ear1j‘1nd1cated~what subjects parents desired to be taught in
the program. However, there is no evidence.as to the nature of the
content or the cultural perspective which shouid abound in the subject
areas described.

A comparison of curricular and program guides used by private
Ukrainian Saturday Day Schools with those developed by the Department of
qucatjon and used fof'imblémentation during 1974-77 suggests tgat the
cognitive, affective objectives and content emphasized'cultural perspec-
tives found within the Ridnyj Shkoly Curriculum. It appears that these
obJectives and content were integrated with the Alberta Education goa]s

T s

and objecttives prescribed for pub]ic schoa]s. .

w .

LT T
® .

_ss“; L The 1mg3ementat10n bf the Ukrainfan b111ngua1 program was a

e
- PR -

po]itical decision which a]]owed on]y m1n1ma1 before-hand preparation by ‘_Q'

cqrrj;u]qm developers, teachers and administrators.. As a resu]t the
_curr1cUTum_cententxand objettjves of -the bilingual progéam wefejbreev;'
determined by a reliance on tradition, knowledge, expectations and

values of a select few; in this case the initiators of the program,

rather than by reliance on the expressed needs and desires of parents

-
. E L
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whose children were and are reteiving the education. The extent to
which the two perspectives are compatible‘is investigated in the present
study. ’

A review of the curricular materials utilized in the imp]ementa—
tion_of the program (1974-77) suggests that.existing objectives from
Ukrainian Saturday Day Schools were selected and incorporated with the
regular Alberta School Program of Studies (Teacher's Handbook PART [ and
IT, 1975). The latter does not present a problem as curriculum of a

public institution must-adhere to policy or to that prescribed by the

_ Goals of a Basic fducation (Program of Studies, Alberta Education,

1979). A survey of parental expectations should indicate whether any
prthemsjegigt_with respect to the content or “accidental, hidden
curriculum" which has been se]ected fron‘Ridnyj Shkoly or Saturday Day

V School§. As was descrlbed 1n Chapter I, Saturday Day Schoo]s served the
needs of children of homogeneous groups of parents, a situation which no
longer holds in the current- Ukrainian bi]ingua] programt- : o

ﬁ~4Since'thegfoundjng of this province and the three immigration

v - : :

» waves of UkraInlan peop]es, the Ukraﬁnran Canad1an’Commun1ty 1n Alberta
,has'f]ugtuated in jts comp051tion bh11osophv and‘heeds‘(Lupul’Ef a. |
1978:76). Petryshyn {(1978:117) 1nd1cates that program reg1strat1on dur-
‘1ng 1974 78'has occurred 1rrespect1ve of soc1al character1st1cs such -as
age, socio-economic class rank, fluency and parent participatio {]n the

Ukrainian Community. Parents from outSide the Ukrainian Community view

the program%as an opportunity to. learn a.second. 1anguage and;rsince this

- E— -

e anuokvement~\s gncograged the1r expectat1ons w1th respect to deered

B C A e s c.'\..mno._.._A.—-«.w

) cu]fural perspectlves and skills and knowledge will have implications on

v



future curriculum models. This certainly indicates the possibi]ity that
the expectations of the‘present population (as mentioned by Petryshyn)
involved in the programs may differ in several wayslfrom that of parents
who sent their children to.Ridnyj Shkoly program schools.

The elementary school curriculum content has frequently been in-

_f]uenced by tradition, need, understanding of the naf%re of the learner,

and the explosion of knowledge (Jones 1979:8). However, in Alberta stu-
dies indicate (Petryshyn et al. 1978, Ewanyshyn 1978) that pupils come

from various ethnic and socio-economic backgrounds thus creating hetero-

geneous groups with a diversity of traditions, needs, and understandings

of the nature of the learner. In view of the variations in the popula-
tion to be 1nstructed reliance on trad1t1on or on the content used by
Ridnyj Shkoly programs, Saturday Day Schools (HEOTOKOJI 1956) and
programs within Youth Organizations (SUMK or SUM) does not seem adv1s-
ab]e as such a decision genera11zes common needs and aspirations (Fraser
1962 291) Petryshyn et  al., have identified d1fferences among parents

who part1c1pate 1n the bll}ngual program as compared to parents who send

' :-their ch11dren to other prev1ous]y mentloned Ukra1n1an_language pro-
‘ grans.. S1m11ar11y, the part1c1pants of the~b1l1ngua] program m1ght also

vary in the extent and nature of asp1rat1ons they have for the1r Chl]-

dren and in the nature and extent of knowl edge they view'as a necessary
and/or as a desirable component (or outcome) of education.
Skwar&k (1958) described in great detail the ‘grass roots"

asp1rat1ons of Ukrainian people prior to World War 1l as being the need

o e wm

- for %anguage ma1ntenance, the need for cultural preservatlon and the

need for the deve]opment of skills and 1nformatlon These s ame aspects
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were also stressed by the 1971 Bilingual and Bicultural Commission
Répofﬁ. whilé these very aspects have given*impetqs to demands for
1egislative assurancé for minority language righfs, there does not
appear to be a consensus on what the order ofvpriorities should be for :
learning objectives and for the nature of content of ﬁhe curriculum,
Upop examining the handbook"of Saturday'kaainian schoois one
can see a definite stress on literacy, development of grammatical skills
and the acquisition of knowledge concernind the evolution of the
Ukrainian Orﬁhodox Church, ancient history of Ukraine and physical ged-

graphy of Ukraine ( Mxiapni npo.\\l965:"13¥. Programs of Studies for

other Ukrainian schools such as the Ivan Franko school ;uppotp the above
emphasis with the addition of concentration on the development of patri-
otic values and cultural knowledge of ancient Ukrainiaﬁ.tradjtions, his-
toricél‘evo1ution of kaafnian people and 1iteracy in the kaainiah
classics. | - \

School program evaluations have inQicatéd that parents outlined
expectations on d‘broad perspective from the aforementioned emphasis to
less ambitious or moderate expectations of seeing their éhi]dren géiﬁ
enough skill and ability to be able to converse with Ukraiﬁign grand-
parents., The differences in the nature and level of expectations is
another reason for the present study of parental éxpectatibng of

curriculum in the Ukrainian bilingual program.

Ukrainian Bilingual Program: Present'étate

A

The Ukrainian‘bi]ingua] progrém is.being offenéd in Alberta

within gix School boards and involves sixteen sthoofs. The 1982-83

- s o
CoE, R T T T T
. . P LT " N pg

K



18

- and seventy four puplls have been enrolled in the'
cent of the school day is conducted in UkraInlan, the followlng-subjects
are taught in Ukrainian: langua§é'arts:'social-studies, health,,music; '-;‘ﬁ:_i
and physical educat10n. The Catholic.School Boards also offer religion o
in Ukra1n1an. | 4 |
| “In October, 1980, the County of Lamont lmplemented the program | -
in grades one and two. The evident expans1on of programs outside |
Edmonton suggests the need for the development of program models incor-
porating mater1als to meéet the needs of rural settlngs. Th1s also
implies a need to refexam1ne the curriculum objectiyes and content.
Since 1977, the Department of Education has attempted to encour-
agegcitizen participation and involvement‘of communities 4n currieulum
development and selection. Evidence,of this action is the formation of
the Curr1culum Pollc1es Board where parents, and other lay representa-
tives have been actlvely express1ng ‘their op1n10ns and outlln1ng what
the "operations" and art1facts" for a child's education should be.
This participation appears necessary also from-parentsllnvolved in
Ukrainian bilingual education.»,There‘is-a need to survey expectations
for}currlculum content; cul tural emphasis and skill proficiency particuf
larly because the program has beeome one of an ongoing education to the
end of grade nine and will likely be extended to grade twelve.
of particular interest'to curriculum developers is the fact that~
the Department of Education-has taken-an active role ln program evalua-‘

tion chrough'the establIShment of the.Student Evaluatlon and Assessment

., R A PP .
. '-17 - .,“'
o A Tt

'7;Branch One of the roles of the Branch is bo provrde contenf‘-x. RN
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spec1f1catlon for schools whose students w11] be assessed ThfS'task

h brings to focus the top1c of the study--nature of content and Ievels of

RO - &

1J;?language (psychomotor, cogn1t1ve and affectlve) skllls. “No - research

'niasseSSIng needs gﬂves lnfbrmation as to'what cultural content should be
T presented in the progfam though cultural obJectives have. conststent]y
'been 1ntegrated in the curr1culum materlals used in schools. Present .

PR A O

v Jprogram mateptals'range ﬁromoan emphaszs,on,content gs d1d those gf“_;;

-o-aa:..__

& e

‘tAt?Ukra1n1an Saturday Day Sdhodls = to a dup11cat1on or. translatlon of
. ;ﬁregular school content. The latter cho1cc may be quest1oned as to ‘tSSfi-Qh¥;
educat1onal value in terms of bicultural education .and/or second ‘.,_,.,_i;‘
language learning. It is hoped that’ “the parGhtaT e:(pe«:tatfonsV.Ar'j':'..'rr'_'-l‘.":'.—,‘:7"‘.7»-t
1dent1fied through this study will provide some d1rection toall

. ?

actors.
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- CHAPTER ‘111

TheProblem

Statement -of the‘Prob]en-~

The prOPIem to be studied can be stated as follows: .first"to.m"

determ1ne 1f there are any 51gn1f1cant d1fferences ln the expectations

4,,'-.
\

,57~of subgroups of parents determrned'by'(a) language background and

N Canad1an Status (b) sex -of “the respondent (c) schoo] system an% (d)

._,expectat1ons of Ukralnian and non- Ukra1nian parents of chlldren enrolled

" in the Ukrainian b111ngua1 program- with negard tp bil1ngua1 and

the proport1on of Ukra1n1an spoken at home and second ‘to- ascertaln the

blcultura] education.

The.Purpose of the‘Study

_Thenpurpose'of this study corresponds*tO'tHE'fo]lowing

spec1f1c obJectlveS° .

Y To descrlbe the present populatlon of parents with respect to
'expectations/att1tudes held for:
1(a) language support° | .
(b) cu]tural support
(c) program lnvolvement (knowledge of pnogram_COntent,

'acttyjties and‘goals)ﬂ




2zl

'I'ée::To:descrjbe the”expéctations'of parents of thekaraihian N
bil ingual program wi tjh ‘res'oec‘t, to “ v‘_ e o .

(a)<th9‘§uitunai dimension of the'phbgram:j%h i .

(b)vlanguage use and linguistic competence{ ‘

(c) curricuiar orientation;of theybrogram.Fﬁ

3. To compare parental expectat1ons by groups and subgroups with

respect to’ TOng range curr1cular obJect1ves.

4. To compare parental expectat1ons by groups and SUbgroups wlth "j-

“rEspect to cbntent and spec1f1c cu}tural ob3ect1ves. ‘“,.

5. To prov1de 1nformatmon about desrred cultura? content and b1-

.u__levels and for 1nterested public agenc1es 1nvolved ln'qevelop- ,

'\ing'learning-resoureeSVand-currfcular.materiaIs;i"

-

Definition of Terms

A\

-

VThe,followipg terms are defined in the context of this study:

Py
“

' Attltudes -

. ,"

Thls term shall be used as deflned by He\denreich (1970 13), .

,,_‘ o ‘

.

”tion. A read1ness to respond in a predeterm1ned manner to an obJect

.

concept , or situation.

.8111ngua11sm

The term "b111ngua11$m shall - be used‘as.defineo by Gaarder
“(1967'110) “The concurrent use of two languagés as media of instruc-
. ~.tion for avchwld in a given school in any or all Qf the schoOI curricu=-

' jlum except the actual study of the languages themselves.

wcultura] educat1ou for dec15ion makers at var1ous educatJonal .;.,J'[,

. : P T LA IE s At

.- .. an orlentatlon towahd or away frdm some obJect conceot or situae'"'-'“
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B1Tingual Program

This term shall refer to 8 program in-a- number of Edmonton

T . a . : 3
R N e ..o-ovl“w&.‘v.""

Catbolac andoPublrc elementary and°Jun10r hzgh schoo?s in wh1ch both R

—

Englash and- Ukra1n1an ‘are used as media of . 1nstruct1on for approxImately -

T fiFtY percent of the school day,_ Thts_program,openates_under,Settlon o ?:

150(1) (b) of the School Act for Alberta Schools.

. . . .
) .

,COF.E. o >-_ e

e “‘Tﬁfs term-shall “refer ‘to tourses of study that are—prescr1bed as.: - 3{'“

h mandatory for the ch1ld s educat1on by the Minister .of Education.'

B -
R R T

curri'c:u’]um - >6-~i P LA e A et . -"' :‘ - ‘:,-..' .

* This term shall refer primarily to: “(1) what is studied - the

’ f“tontent”'or “subject matter”'of instruction; (2)'how’the‘stUdy:and

k3

teachlng are done - the method“ of 1nstruct1on and (3)-when the various
subjects are presented - the “order of 1nstruct1on“ as defined by Phenix
(1968, p. 9). 6 Although th1s study w111 not be descr1b1ng ‘Or assess-
1ngwmethodo1ogy thlS term w111 refer aISO to a plan of expectat10ns or

rntentfons and ]eannxng,outcomes to be ach1eved throudh the offerlngs of

R

5 the program 1n°terms of learnlng act1v1t1es and cultural perspectwves _;;u: 4;.;

q'Culture

} consxdered w1th1n subJect areas wh1ch are supplemented by 1earn1ng

"resources in the form of pr1nt and non- pr1nt mater1als.,

This term shall reflect the definition provided by the'webster

e ) .
3
.

: 6Maurmtz dohnson “Appropr1ate Research D1rectlons 1n :
Curr1cu]um and. Instruct1on,” Curriculum Theory Network, Ontario

- Institute. for: Studxes in Educat1on, Unlver51ty of Toronto, wxntér

1970-71 (No. 6),. 9225w - ¢ i



,’,Chastain (1976: 388) - "The way of 1ife of. t!

. b B .'. - -

ﬁictionary.}‘“The c0ncepts, habits 5kiiTs. acts, Tnstruments, institu-

tions of a given peopie in a givea period " (Hebster s New Norld - . L

.'101Ctj0"afx.of the: American Lagguage Coilege«Editionif1957.358-359). '
b B 1. - ‘ R

e AT

e

. “éuiture,'Internationai"
| “This term sha]] refer to smali “c“ culture as defined by

people’ in a. given-country, a
“activities.” Po]it 3

This term shall refer to large. “C“ culture -as defined by

- v

inciuding their“ha t patterns and day to da

(1971) maintained a simi]ar definition.

{jcuifuré, Traditionai

Chastain (1976 388) "The maJor contributions and outstanding individu-
”als asseciated with a given country, the emphasis is on the civiiization
- of & eountry--iiterature, music,- history, geography, re]igiouﬁlthought e

' 'poiitics economics art,- vaiues—oﬁ the given soc1ety.

- -

Ethnic Background j"' O ;'“-' _;é fj;';f;.»~-uc

y.....»‘f ’-'

L -

This term shal] refer to_ ‘the ancestral 1anguage tie of a parent

or pupii invo]ved in the Ukrainian biiingual program. ‘

Expectations T
4

This term shall refer to "what one thinks ig going to happen in

- matters of biiinguai and bicu]tura] education within the foiiowing sub--

. Ject areas: language arts, sociai studies heaith physicai éducation, h
music, art and home economics. In this study an expectation is a state-_ o
ment in which the degree of probabiiity'of 0ccurrence of the situation va.u«

*

. or event in question is perceived by the parent.or guardian as being
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e

, _ .
. relative1y~hﬁgh or Tow. FdF’interpretative purposes the rating of high

- expectation was given to the responses (1) often, (1) very 1mportant (1)
very -often and a rating of Tow expectation was given to responses of (3)
never, (3) not‘important,'(B) rarely. This term shall also include

_ratings of opinions or expressed attitudes. ;‘ii R

Lo : : RIS .
-~ . o ey o - - P - - » “ o R
T ZE T AL U PN R S

Expectation of PerfOrmance'

This term will refer to the (high Tow): perceived degree of prob-
ability that a pupiT/wili be able to execute certain cognitive, affec-
tive and~psychomotor skills within the five'communication skiiis in -~

Ukrainian: iistening,ﬂspeaking, neading, writing and viewing.

Expectation of Biiinguai Competency o __‘”m_:i.“';;;; LR

This term shaii refer to a statement of the perceived: degree of -

probabiiity of being able to perform certain ski]ls in Ukrainian upon

. completion of nine years in the program.._.,;‘-}e”..

. . B . <., . PR
N o . . & e LN LSS
A T R

Homogeneous Groups

a

This tenm wili refer to participating parents of the program.who}» o

are of‘the same language background (Ukrainian), and of the ‘same immi-' g

gration status that is, same,generation ‘of ‘Canadian.

-«

Ukrainian Parents

This term shall. be interpreted to mean: both maie and female par-
~ ents, couples who have ancestra] ties with the Ukrainian language and
culture, that the . parents or their parents can. speak Ukrainian before

program. entry is noh impiied.
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Design of the Study

) This study involved homes of pupils enrolled in the Wkrainian
- ‘ ‘
bilingual program within the Edmonton Catholic and Public School Boards

where a complete grade one to six grade level stream was involved in the
Ukrainian bilingual program. The sample population consisted of all
:iparent homes of pupils in grades four, five and;six in the Public and

- Catholic Schools in Edmonton. Each home received a parent questionnairel
along with a self-addressed and stamped envelope and.tne letters (one in

Ukrainian and one in English) which prdvided instructions outlining,the-'

purpose of the study. . o

P
S

. ‘Tﬁé Study ” instrument 1s a questionnaire made up of sixty two T
1tems divided into five categories accordingmto sought information. The‘
.. categorfes ace:.- _ |
.;1. ‘Descriptive information about reSpcndents'cnncerning'> ethnic

" background, family size, immigrant’ or Canadian status, 1anguage

.’

competence and use as well as parental encouragement of 1an-

.guage.
2. Descripfive information related to cultural dimensioné nf
¢ UErainian language learning with respect to Ukrainian Yan-
guage and cultural experiences of the home and reinforcement
of learning w1th1n the hOm

3. Curricular information;concerning parent expectations of

4

various knowledge, value and skill activity situations taught
in Ukrainian and the scope and nature of cultural perspec-

tiveS‘u;iTiied for teaching subjects in Ukrainian.



1.

2.

3.

4.

1.
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Information about parental;aspirations.for'their child relatee
to degrees of pup11 achwevement 1n the. five 1angua§e‘:k1115
areas: viewing, l1sten1ng, speaking, reading and wr1t1ng.
Infprmat1on concerning parental language preference and overall

opinion of the survey questionnaire.

Assumptione

For the purpose of the std&yiit is assumed that:

Parent expectations are measured by using a rank order or
‘Likert sca]e (5 or a 4 point scale).

The items are wonded in a manner which w1]1 be meangngful to

parents comp]et]ng the questionnaire.

“H{a) Parents record therr‘rceptmns .as what shou'ld be rather

than'whetltheyvfeel the investigator wou]d have as the

desired response. C f N N

(b) Thirty returns are sufficient to be repreéentative of the
views of the population of parents.

The investigator's ‘bias as a teacher civil servant and curr1-.

culum developer has been overcome by seeking profe551ona1 pdv1ce

b
in the preparation of the questionnaire.

Delimitations

The study's §eneralizabi1ity-will be limited to the population

surveyed as no other schools have offered the Ukrainian

—

bilingual‘program for six years_in the urban setting.



! curriculum content of subJects taught in Ukr31§1an. . 4

[ I S Y

The‘survey_does not seek an evaluation of what is actually
happening in programs offering Ukrainian as the Ianguage‘of'

4
instruction, but rather of what should be w1th1respect to. the

The survey does not seek opinions on the generaT\%Bsbuofkggﬁlic
education at the schools offering-fhe Ukrainian bilingual pré;
gram but on the bilingual and bicuitural nature of Ukrainian
language programs as they afe reflected in the five categories
of the soughf information.

The study's generalizability*wjri be limited to the information
gathered about expectations/atZ%tUdes of parents of upper
elementary ~hildrep in Uk#ainién,bilingua] programs of the urban
settihg or greater Edmonton scﬁoo] bbérds; No attempt will be
made to apply these findings'to'ofher student age levels or to
other patent lipqui=tic and cultural arcups.

Th survey findings are gathered at » given point in time. Tt
ic supected that as social and historical conditions change, the

e tioanitit af the findings will he affected.

'Limitagigﬂi

In thic ctedy the follawing limitations must be recognized:
The collection of most of the data was through a mail survey.

As parents of *hes- homgp?receive numerous surveys from various

adminigtr atgre ~nd nthey 1esearchers‘ the information recarded
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0.2.

Y

'af_:'

may have ref]ected a more casual view than would be revealed ‘by

.other techniques e.g., personal interview. The use of a return

time-line may also have affected the way they,responded

{consevent fout vérsus ‘margfnal ‘careffee~efforts),w = - .~ =~

Some of the data were collected through a pick-up service after
the th week degdline had passed and after the homes were called
and asked to returh.the sufvey bywblacing it in’thé maglbox for
pick-up. The fact that parents spoke with the investigator aﬁd
knew that she or one of her assistants would Be picking up unre-
turned questionnaires may have affected the way they responded
(sinéere‘versus indifferent responge). , , P a: .
Although the parents were assured of anonymity through the
Ukraihian and English letters of request and introduction to the
questionnaire, comments written pn que§f10nnéires indicated a
certain apprehension yhich also might have reflected on the
nature of responses recorded.

Parents might not be knowledgeable ‘about activi;ies that may be
taught in school or their rights for their child's education
according to Section 150(1)(b).

Although a great deal of professional advice was obtained for
the salection and working of the items, certain items may re-
flect the investigator's bias due to her commitment to'éé}ainian
bilingual education within a Canadian context and due to her
personal aspirations és 3 parent, teacher and currichuM'

L

developer. .



29

The investigator is well known to most parents participating in
this study through previous introductions at various seminars,

conferences and activities involving her role-as a curriculum

'deVeTﬁper‘since 1977, -It is impossible for the investigatsér to °

determine the effect this may -have had on the parents'
résponses. However, as was explained in the letter enclosed
;1tﬁ the.qdestionna%re coﬁfidéﬁgiality has been totally ’
respecfed. It is thus hoped that the parents Wili h;ve answered”
honestly and not attempted to answer according to their
interpretations of what they think the jnvestigator appeared to
be seeking.”

The use of the five-point scale and)rang_Prgefusca]e_mqyphave
resuited with respot::£:its such as the choice of the uncom-
mitted poSifion of “or “disagfee" father thah “strdng]y

agree" and “strongly disagree" as well as "“somewhat 1mportantﬁ

rather than “very important" (Cronbach, 1946:477).



CHAPTER TV

Design of. the Study .. . . - -

The Population

Since the purpose of this study is. to identify the parental
expectations of curriculum within the Ukrainian bilingual program, the
sUrvey incidded those homes of parents whose childfen are enrolled in
grades four to six. This decision was taken for two reasons, first it
was felt that parents required at least three years of experienced in-
vol vement before they cpu]d.accurately'egpréss,their feelings and/or ex-
pectations about what should be faught in the program. Seéond; it was
felt that three years of involvemeht would have allowed the parents tox
overcome the fears of seeing their children not ach1ev1ng and would thus
possess . suff1c1en§_conf1dence to complete the survey.

In order to compile a list of qualifying homes,”the superinten-
dents of the two Greater Edmonton School’Boards Qére contacted with the
request for names and add}esses'of pupils enrolled in the five selected
elementary schools. From the Tists obtained, the inQestigator compi]ed
a list of 243 hohes. When the questlonnalres were distributed by mail,
ten homes received two questionnaires because they had two ch\ldren
within grades four to six. After a week, eight questionnaires were
returned bearing incorrect_addre#ses.' The resulting sample population

consisted of 225 homes.

.30
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) The Questionnaire

. The 1nvest1gator"s main concern in des1gn1ng the questionna1re

:‘vlwas-je gevelgp ntems wh1ch wou]ﬁ Entatl“cqltgral,ﬁgﬁ ringuistic e?ements MR

present 1n learning activities within the subject offerings.
The fol]owing procedures were used in the deve]opment of the

E quest:onna1re.,~ :'jy' S L USRI
L, : ,

1. Cultu#&] and Tinguistic content within curr1cu1um guides of the
‘"'private Ukrainian Ianguage education programs and the Alberta
Education Curriculum Guides and Handbooks were reviewed. An
item bank of <100 qneétjonsﬁwgs;deyelopeq withjreference toqthe
following sources: Nogue (1973): Ewanyshyn (1978), Tardif
- (1978), Booth (1978), Program of Studies, Ivan Franko School-’ e
(1978), Orthodox Ridnyj Shkoly Program (1963) and literature
concern1ng b111ngua] programs in minority settings.
2. Thrbugh discussion with parents, teachers and administrators,
: approximately seventy items were selected within the five major
areas of.concern: (a) curricular orientation of the program,
%h) parental ettitude.with respect totlanguage and cultur;l sup-
port and program involvement, (e) long renge objectives, (d)
parental expectations‘of content and ou1tura1 objectives, (e)
nature of content in Ukrainian learning resources.
3. Throoﬁn'the assistance and suggestione ofeSchool Board bilingual
program supervieors, univerSity professors, colleagues at Ajber-
ta Edueation the questionnaire was- reduced to sixty-two items.

'4.’»The questfonnaire'waeladministered to a pilot group of 20

N\

L 1]



 parents from the EdmOnton’Catholic Parent”Advisorj Commtttee
(PAC) in January, 1981. T o
7h5 The quest1onnaire was revised to. Tncorporate the comments and
suggestions made by supervisors, parents and co]leagues.

" As’a resu?t a°ffve-part questionnafre,df s1xty~two 1tems dis-‘
tributed over’ the five areas of concern was prepared. A discussion‘of N
the pos1t1ve and negative features of each item could go on 1ndef1n1te-

) What is 1mportant however,»ane the 1ntentsmof the 1tems and the
. faet that they Jdo not state what 1s happening 1n the Ukra1n1an biiingual*
program or what coqu be taught inmthewprogram.“ Rather the intent of

ﬂ

h »~the varjety of 1tems 1s to allow parents to indicate what they expect
their chi]d to 1earn -and Qhatﬁzho;?edge, sk111s and attitudes thein-
ch11dren should possess ‘upon comp]etion of nine years of continudus e

”volvementﬁin%the‘pnogramw Thegqpestignnaire 15%}nctuded in Append1x D.,‘

c wim g

| - The:. first thirteen. 1tems concentrate on persona] 1nformat1on
.concerning the home of the pupil. Item*1- 1nd1cates the sex of the

| -respondent and is taken as a broad 1nd1cation of the ]eve] qf 1nterest :
'of guardian in the program. Who are the parents/guard1ans 1nterested in
the program7 Are the parents concerned ma]es, femaies or. both? Items
2-10 further deta1] information about the home which enables one to
categorize or group the respondents,. be they parents or guardians:¥®
Items 11-13 reflect parenta] behavior and’ op1n1on w1th respect to the :
support. they give the program in their own home as we]l as the1r child s ;

(children's) involvement in it.

* in the rema1nder of the report both parents or guardians will be
referred to as parents or simply as respondents.
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" Part I

The twenty five items in this section suggest pOSSible parent or”
- family experiences that would reflect program support 1n the five lan-

"guage.Skill_areas;uithinvthe-cognitiye.fPSychOmotor,and affective learn-

'~ ing domains. .The frequency of occurrénée Tdicated WOuld'suggest'high'

e 4 e e

cw o a

“or tow. levelS‘of'cultural and lunguistic exposure.’.

I T S S

Part 111‘ | - , L

e ThlS section con51sts of. eight items that are de51gned to elicit‘

r' e ~

Ry FR

parental opinion and to show the levels of importance parents place on
learning experiences involVing various cognitive and affective content}
*reflecting learning situations:which-propose a.particular"cultural per-
'speotive;'hThe ppinio;s notedffor?each item uould suggest parental feel-

"ings about bicultural education.’

_baﬁzllv ;u'f' LT S | e .

This section contains fourteen questions related to the selec-
-tion of content and development levels of language skills within the
scope of cognitive. affective and psvchomotor domains of-subJect areas
.taught in Ukrainian; [tems 2 3, 5, 9, 10, 11 are intended to gather
" information which would indicate parental aspirations with respect to
“the degree of language fluency their child should achieve in terms of
the language skill areas: listening, v1ewing. speaking; ;eading, writ- B
ing, and uith.reSpeCt to the nature of knowledge -»contentjpréferences
“or pe:spectives for SUbJect areas 'language-arts,.social studies,

health mu51c physical education and fine arts as well as options with-

inldunior-High grades. Ttems 1:w4,,6,AZ, 8, 12;‘13.and ld_suggest )



,.parentaﬁ term1nal expectancy or ]evels and nature of pupzl b1l1ngual and -

b1cu1tural ach1evehent upon-compfet1on of nine years.‘ These 1tems sug- |

fegest long range ObJECtIVeS with1n the sk1ll ‘areas and descrtbed subject

.

“offerings. . R .j
. - |
Part V. . , "'_'e .o ,
e Th1s section - consists of- two items. The first indicates overall

AN

-,1anguage preference and competenc¢ of- the _parents. . Re§p§nsef£o°tni§‘7,

question will prov1de add1tvonal support to Part,I. [tem two is dpen-
o v ‘ .
ended requesting reaction to the questionnaire. It is hoped that this

i qUestion*wibl elicic'responses-regardfng areas. tﬁat"hay;haneuﬁeen'bver-m

1ooked or viewed as equally 1mportant by the parents. These responses'
shauld be examxned in view of the f1ve areas. of concern 1d§nt1f1ed for

this study.

"Validity of the Instrument

The validicy of the instrument was'established chrough a pilot
.study inrolving twentj parents withfn the Ukrainianjbijingualhprogram
nrﬁered by'the;Edmonton Catholic School Board;~«The7pdrp05es-offthi§
pilot*stndy were:v to verify-whether7questionc andvresponSes'to.che
QUeétiannaire were combrehensibie;‘to ascertain nhetner the nanner of
distribu€iqn selected wou]d pe favored‘by ;chqo1 systemS‘and parents.

Other indicitOrs of validity‘were'obtained in consultation with

L

professional educators who were ‘asked to judge whether‘the questions and

K3

response 1tems were relevant to the 7dent1f1ed areas of concern of

C

‘pUb]lCS 1nvo]ved in the Ukra1n1an b111ngual program.



The following suggestions_nerevgained from eqnsultation‘with

»~3professors frem the University of Alberta.

'.1lv'A letter in English and in‘Ukrainian exp]aintnd thetpurposedof
- .the. study should be w1th the quest1onna1re. .
2;1 Some Items needed to be reertten for clar1ty.
3. Items should be exam1ned for overlap and changed"for’correlaa'

~« . ..tion .within sectaons._~;wlw";' L e _':}"ﬁ P ,‘3
"4s'.Examp1e quest!ons and responses should be added to the
quest1pnnaire;sections;
. TheseAsuggestiqns:wereifo]loyed.- et e T e T

Collecting the Data

E ]

Two alternatlves were possible for co]lect1ng the data: to

distribute the quest1onna1re in person through the chi]dren of each

"school or to mail the quest1onna1res to the parents. In either situa-

tion arrangements for pick -up coqu\have been made by phone after the

two-week return dead1ine.

1.

'e latter 1ternat1ve was adopted because

TeaChers.expressed that rel nce-on children to de11ver ques-_

tionnaires to the home was not adiisable as thisarésponsihility

is often ignored by children.

~-Parents could claim not recei#ing questionnaires and might re-

“sent the disruption of classes for the distribution of ques-

tionnaires. ST

No time-line couid‘be estimated for receipt and return of

7

'questionnaire‘by the home. . dv :



-4, Personal contact mlght prompt b1ased returns. - :
- S
To accomp]ish the tremendous task of ma1]1ng the necessary ‘sur-

i1

vey components and self addressed return envelopes the 1nvest19ator was

“assasted by two ind1v1duals.-,Da1ly return checks were tompleted wlth f

crOSS‘reference to parént addresses and anonymous survey numbers. Upon o

two and a half weeks after mai]ing, evening phone calls were'made‘to -
homes 50 as to rem1nd parents to return the quest1onna1re. Within four

weeks after the date of(matling, march 14, 1981 parents were requestedf

ate -t Lp

by phone to place urreturned quest10nnaires in the1r mail boxes for

- personal plck -up service..

- wath‘the a551stance -of additional fr1ends, addresses of parents . -

\;were plotted on the map of Edmonton and approx1mately 49 surveys were
"p1cked up.. The a551stants,were advised not to make any personal con- ;
.'tacts and nonerwas made.~ . | o
\$llthough the‘data,collection period'was set to.termfnate six
weeks fronl the date that” the surveys we‘re "iled 'del'induent returns
kept. arr1v1ng up to the end of May, 1981. Two parents requested to
v personalIy return. the comp]eted quest1onna1re at the. home of the
investigator. . ‘ ‘ . \
* From the 225 homes that'qualiffed%and recefved the‘doestiohnaire
169 or 75.1% ; were gathered or returned by mail. Howewer,vonebwas’ref
. turned uncomple¥ed. Thus 74.6% of the total popolation sample partici-
pated'in the'study.
: When the phone calls were made as rem1nders for the return of

the questionnaire the followlng reasons for the delay were volunteerd by

parents: .. , . - . : -

@ .
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1. - My husband'wantSAtd‘answer'but'he s too busy so it is likely
that the questionnaire will not be returneda(threenresponses)a
2.. We have been Qery busy at the office (approximately 10 re-
sponses). |
. . ' - t
3. I've answeredrtoo many questionnaires--one more will not im-
prove the program (three responses)

4. . We like the program as IS. Our op1n1on will not change any-

: th1ng (three responses)¢

5. 'Nobody rea]ly cares about what is wr1tten, I have comp]ained e

many times about what is being done and about the kind of
teachers in the school, nobody»cares so ‘I have given up (one- A
" ‘response). " | |
‘hpﬁFﬁximate]y'ten'calls'were unanswered. From the resbonses received,
it appears that the missing 10% of the«questionnaires might correspond
to any of the ahove five categdr{es;

~

A SR Tabulation of Data

Scoring

After the eompletion.of,the data collection, the questfonnaire
survey numbers were changed to make a sequential number order identifi-
catjon onvcomputer file‘cards.: In order t0'make the transfer of infor-
mation from;the'questionnaire on to key bunch file cards possibie, thé
‘response items for each question'were given a numerical rating (Appendix

D). In instances where mdit1pfe responses could have been nade.
\ ’ R [N

&
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a code was set up withya numerical rating. “tﬁ sections of the quesfion;
naire where response'indicatoés were other than rank order, the record

of one check mark given to only one of tﬁe response items for the ques-
tion was interpreted as a rating of (1). Where responses were-recorded
as an Qfder ofvpreferencé, the order number of responses was adjusted to
fit the;erig%na1-plan of rank order ratings from 1-4 or 1-3. Similari-
ly, gach response item that.was indicated with a check mark by the re-
sbondent, was interpréted as a rating of (2) or “important". ~Each sub-
ject was recorded on'two file cards. Information fo} Paré‘I—II[ of the
questionnaire was recprﬁed_;utvfiie card 1 and Part IV-was recorded on

file card 2. | o | o

Statistical Treatment

Tﬁe.Student Evaluation and Data Processing Bran;h of the Depart-
ment of Education was consulted in making'£ﬁebdecision to. use two types
of statistical analysis. The first was a nonparametric statistical pro-
cedure for-determiﬁidg frequency counts and proportions.for each item‘of
the questionnaire. These results are presented in Appendix D. The sec-
ond analysié Qas used to determine a theoretical frequency distribution

<

~of proportions and frequency counts‘based'on the results of the first

o

statisticai analysis. _

To allow for greater clérity and ease of analysis the questions
and items were re-categorized aécording to the research queStions of
interest in thjs study and the.géps of information concefning the nature

-of curriculuh content. Table 2 presents thé results of the re-brdering.

~§§? n v’
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TABLE 2

ITEMS FROM PARENT QUESTIONNAIRE ACCORDING 10

FOUR CATEGORY DESCRIPTIONS: POPULATION,
LANGUAGE - AND BICULTURAL SUPPORT,
- CURRICULAR EXPECTATIONS

CATEGORY . Question [tem*
- ' Number = Response
**p1. Population - Description L

- questions concerning immigrant... . -~ P1 #1 a-f
status, language use in the home, "2 a-d
family size, number of child- M #3 a-d
participants in program, school " 44 a-e
systems, sex of respondent from the '

Ukrainian, English and. mixed ethnic
backgrounds. '
»

‘P2. Language-Support - _

‘--questions concerning support for . - Pl #4 T a-e
the language program‘of the parents "#1 a,b,c
of English, mixed and Ukrainian, 3 V4 a,b,c,
ethnic backgrounds (attitudes, " #13 a,d,g
self-awareness, reinforcement). P2 #1,

" #5

” #8

L] #9

" #10

" #1 3

" #15-19

" §21-25

P3 #1

" #5,6,8

P4 #14 c-d

P3. Bicultural Support

- questions concerning support for Pl #4 a-e
Ukrainian culture or bicultural P1 #13 e,f
edikcation answered by parents across P2 #2-9
five generations '(cultural attitudes, " #11-14
awareness, rejnforcement). " #20

. \_. ll. : #22

RS

* Item response refers to the number of category of choice per

question.

**Parent category

39



TABLE 2 (contfnued) - ) S
ITEMS FROM PARENT QUESTIGNNAIRE‘ACCURDING TU
FOUR CATEGORY DESCRIPTIONS: POPULATION,
| ANGUAGE AND BICULTURAL SUPPORT,
‘ CURRICULAR EXPECTATIONS

CATEGORY v Question = Item
Number ~  Response

P4.a Curricular Expectations

- questions concerning Ukrainian P4 #1 b,c,d
English and mixed parent home . #5 a,b,c,d
expectation Tevels of skill pro- "6 d
ficiency .in oral comprehension and " 48 C,e
verbal fluency (speaking). " #13 a .

' ' 414 a,b.c

P4. b Curricular Expectations - . Pl #4 a-e

- quest1ons concerning Ukrainian, P4 #1 a,b,d,
English and mixed parent home expect- P4 #3 y b,c,d
ations levels of skill proficiency in " P4 #4 a,b,c,d
levels of reading and writing , P4 #6 a '
proficiency. , P4 ¥7 "a,b,c,d

P4 #11 b,c.
P4 #14 h

PA.c Curricular Expectations Pl #5 “a,b,c,d
- questions concerning traditiona! P4 #2 a
cultural content expectation " #6 a,b,c,d
levels of parents arross five " #8 a,c,d
generationr aroups. " 49 a,b

! " #10 a,b,c~d
" #l11 a,b
" #12 a-f
A * #£13 b,c,d
L o414 e.f,q
ﬁbd d Curricular Expectations P1::#5 a-e
%, - questions concerning Canadian/ P4 #2 b.,c.d
ﬁ%’;r international content exrectation P4 +#8 b,e
. ‘i levels of parents acroce fi - - P4 #9 c.d.e
‘" generation groups . P4 #6 -
T 3| c



To fa}ilitate making comparisons hetween the responses of possi:
ble groups and subgrnups,bf‘parenta;asnovdpntc. the Chi-Square statistic
was calcylated to test for Signi%icant di‘ferences< botweé" the responses
of the group~ rn *hf itomé éna]&zed. The detaile of the combavi:ons
et TN b kln““r‘fﬂd upon below:

Th intent/of this study was to describa the opinians of parents
conenrning rqu‘r%n]"f‘ ~ontent for the Ukrainian bilingual program. The
nead far come magne of octahliching the Significancetof the differing
apinions recorded soon became apparent. The "Chi-Square test for two
independent samples” wns selacted. Seigel =uggests that "when the data
nf :;coavrh consist of frequencies in discrete categories the Chi-Square
may be used to determine the significance of differences between two in
4ppondont groups” (1956, p.104). The Chi Square 012) test for two
independopnt -amplec pravides ; measure nf .the diccr pancy between "he
~heorved an' thanr-tical frequencies with which th- membere of 'ho tur
Podercndent groups fr]1 fote various categories.

The data for this ctu'ly are arranged in two way tables. The
exprcted ’loqilpnf"i;k‘ far each of the tables were computed by multiplyvino
the twe mrrginal totalc common to a particular cell »nd by dividing hy
th total nimber nf cases, N, Tf.thp ohserved frea" ncfes are found to
he in close agreement with the experted frequéncies. the Adifferences
hatwaen the two would alco be small, resyltina in a cmall Chi Square,
Larger differences would result in relatively lrrger Chi. Squares, The
lérqer the Chj .Square, thre more likelv it would bhe that the two qrover

differ with racpa~t t~ the ftem hejne tected (Siegel 105¢ 10F)



CHAPTER V

Results and Discussion

Introduction

To establish whéther tﬁe ;ésponses pf parents fgbor certain
curricular content for subject areas taught in Uﬁ}ainian (bicultural
education) and for Ukrainian language ski]lwdevelopment} the original
results recorded in percentages'of relative frequency for the total
number of valid cases for each question and each response item in the
questionnaire are listed and examined. This allows for the discussion
of data indicating #évor for content - the (scope) acquisition of
language skills, knowledge and (perspective) activities to be used for
obtaining .achievement - as well as of data describing the nature of the
paéent involved iﬁ the Ukrainian bilingual program.

Having nbtained a frequency measure of the overall parent opin-
ions concerning Ukrainian language learning and bicultural education,

. )
some measure of opinion differences between the varibus’grnups of re

~
spondents was desired and wa< arrived at by means of the calevlation of
the Chi-Square <tatistic. A discussion of these results will be prn.
vided using the categories created through the re categos ization of

items of the questionnaire.

A._The Opinion Trends ®f the Parent Respondents

[tem Categories
* The items of the parent questionnaire were re-cateqorized under
headings as follows:
Category Pl -- Population - Description

”

4?
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Category~P2 -~ lLanguage Support

Category P3 -- Bicultural Support

Category P4 -~ Curricular Expectations

A more detai]edxexp1anation of these categories was presented in

' Chapter 1V,

Analysis of Data

A discussion of the data will be presented through the above

X

described categories and each questionnaire item.

1. Category Pl-—Popu]atiod - Description. Out of the total samp]é of

168 respondents more.thaﬁ’palf of the total parent responses or 57.7%
(97) were from the Edmonton Catholic SchooI’Systeq{ While 42.3% (71) of
- the parént responses were from the Edmonton Public School System.

Part I Question #1: WHO IS CdMPLETING THE QUESTIONNAIRE?

(&) .

\
The majority of the respomdents or 74.4% (125) were mothers.

The total of father respondents was 19.6% (33). Seven (4.2%) of the
questionnaires were answered py both parents. The remaining respondents
were “"quardians® 4.2% and.oné questionnaire was answered by guardian -and
mother.

In total 134 mothers comﬂlsted the questionnaire. This suggests
“that mothers are the overseers of the édutat1on'be1ng received by chil- .
dren in the Ukrainian program. However, qther factors such as the
amount of time available to male barents to attend to school matters
such as thezéompletion_of questionnaires méy accédnt for the majdrityébf

mother responses as frequently they are the parents who remain at home.
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Another factor cddld be the importance attached to returning question-
naireg by each parent. While this résponsibi]ity might be delegated to
~ the mother in most cases, definite explanation cén ﬁbt be given on the~
basis of the data collected in this study.

Question #2: HOW MANY CHILDREN DO YOU HAVE?

Most families involved have three children (64 or 38.1%). It is
interg§ting to note that 18.5% or thirty-one respondents indicdted hav-
ing "four or more" children. According to the most recent Caﬁada Census
(1971) figures, 56.6% or more‘than one half of the,respﬁndents would be
in the large family category when compared to the present average family
size of two or less children. This finding suggests socio-economic im-
plications that may be of interest for further research. For this pdr-
pose, the investigator wishes to briefly discuss the results of thig
quéstion - fami]& nge - Qhen cross tabulated with the results of
question number four, fami]} background.>

Figure 1 ;eveals that: 177 children come from a mixed ethnic
background home; 153 children come from an English ethnic background
hohe and 130 children come from a Ukrainian ethnic background home.
These results have definite implications for the nature of the curricu-
lum to be presented at the entry gra&e‘levels of the Ukrainian bitingual
program. Suggestions conéerning these implications Qi]] be presented in
Chapter VI.

Question #3: HOW MANY OF YOUR CHILDREN ARE IN THE BILINGUAL PROGRAM?

Out of 168 questionnaires (46 4%) 78 respondents indicated that
. only one child 1s involved in the program. It appeﬁrs worthy to note
‘that whi]e in question 2 results suggest that large family homes are

involved in the program only two respondents indicated that “four or
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more children" are. in the program. TWenty-three respondents or 13.7%
indicated thft,three children are involved in thesprogram.. The discrep-
“ancy concerning the size of family supporting the program suggests: a)
that all other children of the large family are over thirteen years of
age and have missed oul in fhe opportunity of being enro]]ed.in the pro-
gram; b) that only the first of the "large family" chi]dren have entered
the program and that possib]y, if parents are satisfied, schoo] systems
co;%d anticipate the cont1nued support of th1rty-three fami]ies.

‘As for question number two, Figure 2 yields 1nformat10n which
has implications concerning the nature of pupils involved in the program
and of the curriculum that sﬁzuld be- offered in the Ukra1n1an bilingual
program, Fﬁgure 2 ¢learly 11justrates wh1qﬁ‘ethhit %ami]y.has the above
average family size and also which.families support the program'with the
‘Targest enrollment. Nithin the 168 homes' there are a total of 460 :
(approxfmate]y) éhi]dren. It appears that ‘the majority of them wou]d
come -from the “mixgg” famiky home (109). While the proportions. of
ethnic families 1nvol§ed in\the prpgram appear to differ sign1f1cant1y,
Uqu{nian (44), English (58) and mixed (66), the difference in totals of
qhi]d units per ethnic background 1nvo]véd 1n.tﬁe program is small (lgiz
44,-2§: 58, 109: 66, respectjvely). By noting the proportion of
children involved in the progham from each of thé'three'categories; one
could suggest that the Ukrainian family-home is the home of young barenf‘
families as the enroliment is nearly three.times greater than the number
of homes. '

Question #4: NHICH OF THE FOLLOWING DESCRIBES YOUR FAMILY OR ETHNIC
, BACKGROUND? .

The majoh1tyaor'39.3%:(66) of the respandents come frpm a

"mixed" (Ukrainian and other sthnic background) background. 'Nith‘
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respect to the totai respondent samp]e the public status of the program

" has attracted fifty eight famjlies_(34 5% of respondents) of English

ethnic background. The totais of the above two groups of the sample

- (73.8%) suggest that the Ukrainian bilingual program is recognized first
_ast . opportunity for acquiring a second 1anguage and a bicu]tura1 edu-
cation. Enrollment for the sake of language maintenance:or of 1anguage
Toyalty appears to-rankias a second motive in choosing the Ukrainian -
‘ bi]inguai‘program, The number of respondents from Ukrainian ethnic
background-(both parents.are5Ukrainian)vis 44 (26.2%).

guestion #5: HOW LONG HAS YOUR FAMILY LIVED IN CANADA?

Out of 167 valid cases 17.4% (29) of the respondents indicate
that they arrived to Canada (1anded immigrant) The majority of respon-
dents or 46.4% (78) indic d-that their family has been in Canada for
two geheratibns "(respondegand. parents were born in Canada)". Of inter-
est to.this study is the‘fact that while Ukrainians have ce]ebratedAthe
90th anniversary of their sett]ement in Canada, 44, 9% of the respondent
program supporters - are “recent Canadians H oniy 8. 4% of them descend
fcom the first Ukrainian immigrants or Canadian PionEers. The (urban)
setting in which this survey was conducted may account for this small
~_bercentage as concentrations of the descendants remain in the rural
.communities east of Edmonton, e.g. Lamont. (LsaJiw 1977)

Question #6: WHAT IS THE CHILD'S (REN'S) FATHER' S (MALE GUARDIAN)
LANGUAGE? L
| out of 166 respondents 72.9%'(121¥31ndicated Ukrainian as the
father's.language, 20.5% of the parents7considered Engiish as the
father's native ianguage. ‘0n1y i.Bi of the.respondents‘indicated the

_«o'

B e
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father's language to be French and 1.8% indicated German as the father s
language. "The above figures (20 5%, 1. 8%, 18%, reSpectively) show—that

the Ukrainian bilingual program draws approx1mately twenty-three percent

#of its enrollment from a population that could be sending its children

to other existing immerSion or. bilingual programs. Many combinations of"

v¢=:.

S such a program proximity, nity compOSition, family size and
‘Ma . K
cdnmumity~spirit could be nesﬁ&nsfb]e n ' lyencing parents (non-

‘n ‘ _;w‘ :

' QueStion #7 NHAT IS THE CHILD S (REN' S) MOTHER S (FEMALE GUARDIAN)

LANGUAGE?®
4 : .

As illustrated in Figure 3,‘the numbers correspond to those _ -
found for question number six with the exception that mothers of ethnic
backgrounds other than Ukrainian, English and German are virtually not
involved in the prograhh Out of 168 respondents 64 3% (108) indicated
that .the mother s’ language is Ukrainian while 31 O% indicated that the
mother s language is English and 4.2% indicated German as the'mother s
language. The inc1dence of the German mother- home involvement mnght be
related to the fact that the German bilingual program was not operating

until 1979 The fairly high (35. 8%) fnCidence of non-Ukrainian language

umothers involved perhaps‘?uggests that the home provides littie program :

o
support in terms of language reinforcement However, respondents were

not asked to indicate whether or not either parént remained at home with
the children This lack of information (number: of Ukrainian mothers at.
home) creates a vague picture as to the naturfe of linguistic support -

provided by the home. This assumption will be further discussed in

category:PZL
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Figdre 3 presents 'a comparisoh~ofuphe totals of.zgoporfidns cé]-.
culated fé[ quéstions above. Examination of these resu1t§45uggésts that
" the fathér'5a1anguage (72.9%) appears'to be, a decisive factor in select-

U“.fng the program for the child's education.

Question #10: WHAT GRADE IS YOUR CHILD IN?

The,enrol]mena distribution of pubj]s cbming from the 168

respondent homes is presented in Table 3 below.

TABLE 3
PUPIL ENROLLMENT DISTRIBUTIOR
Grade . ECS* 1 2 3" 4 5 & 7
Totals**- 14 . 14 20 21 75 68 49 23

* Early Childhood Education

** N = 384

' 'There appears to be a discrepancy 1in the enrollment figures with
" the results to questién threg which jreported 460 children. The fact

3

‘that the queétionnaiée made no allowafces for situations where two chil-
dren were enrolled in one grade and»dfd‘hotf?ncludé Ukrainian play
school (sadochokfiénr011ment, infofmafion might accouﬁt for the
discrepancy Of'fesults (less 86 children).

A comparison with thé most recent enrollment statistics from
Alberta Education (Sept. 30, 1982) suggests: a) that-some of thetJBB
respondent homes have since the date of this sufvey dﬁscontinued enrdW-
1ing their children beyond grade six or b) that possibly the respondentg“‘
are very young homes and that increased enro]1meht could he anticipatgdf

pe

in the future for Junior High.
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2, Cftegory P2 -- Langugge Support. The resu1ts of items of this cate-

gory will be discussed to reveal levels of home support of the program
and parent expectations of ]anguage support within the community and

sthool environment.

Part 1 Question #8: 'IF YOU HAVE CHECKED (a) OR (d) IN QUESTION 4,
u PLEASE SPECIFY THE AMOUNT OF UKRAINIAN SPOKEN IN
, THE HOME?

Out. of 167 respondents 1124% (19) found this question non-
applicable. The discrepancy with figures in answer‘to question 4 where
34.5% of the respondents indicated that English is their ethnic back-
ground must be stressez. This difference‘sugéests that perhaps respon-
dents of this "English" group have a Ukrainian language tie but have
assimilated to the extent that they now coneider that they have an
English background. However, to this question 20.4% of the neopondents
indicated that no Ukrainian is spoken at home. . The totals of the "n
"app11cab1e" and the "none" figures 1s 31. 8% which is a c]ose approxima-
tion to the resu]ts obtained in question 4. More signiftcant to this
study'are the results indicating language support within;the Ukrainian
and mixed background homes.

Out of 167 respondents 19.8% 1ndicated that Ukrainian was spoken
from 50. 100% of the time at home. Near]y the sa;e proportionﬂor 20,4%
indicated’ that no Ukra1n1an is spoken at home. The majority ofgrespon~
dents or 48.5% 1nd1catgdrthat Ukrainian is spoken for 25% of the time at-
home. These results differ markedly from the results obtained in the
study by the Edmonton Cethoiic Schoo] Board (Ewanyshyn 1978: 45) where
.Epproximately 11,3% out of 120 respondents indicated that Ukrainian was

"not at a]l” spoken at home. This discrepancy suggests: a) that a lar-

ger assim1lated group is involved in this study or b) that a larger non-
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‘Ukrainian (English) population is enrolling children in the Ukrainian

-

' bilfngua] program. Either of the two sttggestions has definite implica-
tions as to responsibilities concerning the nature of th® teaching of
3
the language in the school environment.

Question #9: WHICH LANGUAGE IS SPOKEN MOST OF THE TIME AT HOME?

Out of 168 respondents.87.5% indicated English as their main
language. It is striking that only 11.3% of the respondents indicate
that Ukrainian is'iheir main ianguage. This percentage takes into ac-
count ai] groups of parents including the 17.4% of them who claim having
arrived to Canada. One could have expected that a11.oflthis group could
use Ukrainian as tﬁe main language. However, this differance coﬁld be
relé;éd to the survival:value placed oﬁ learning this c%gntry'%J‘~i
(Western-Canadian) national language Eﬁg]ishwperhaps ultimate]y”even‘at
the expense of their native 1anguage? The implication suggested by this

» vapoint is that only a few Shild;én in the program speak Ukrainian fluent.
h\"f;;y, This further nggests that the pupils in the present bilingual pro
'ﬁ;rém are ;eny different from those who.wegéienrolled at the lvan Franto
sghd;1 and atAthe Ridnyj Shﬁoly Saturday déy classes durina the mid.
fifties (who apparently spoke Ukrainian at home).

Out of 168 respondents 66.7% indicated that they "<cmetimes® en-
courage the child to speak Ukrainian. Only 30.4% indicated that they
“pffen“bgncourége the child to speak Ukrafﬁin. A small percentage 3.0%
1nd1td£éd that no attempt is made to encoﬁrage the child to speak in

Hkrainian,
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Question #12: DO YOU ENCOURAGE YOUR CHILD TO LISTEN TO UKRAINIAN
/ BROADCASTS AT HOME? - B

There are now three radio stations broadcastipg in Ukrainian -
thus a child could be dai1y€exposed to three and a half hburs of
Ukrainian mus%t, advertizing and~6nal literature. In respohse to this
question 15.6% out of 167 respondents statéd that the child is “"often"
encouraged while B.Eifindicated that they "never" encourage, the child
to listen té Ukrainian broadcasts. Slightly %ore tﬁaﬁ hélf of the
respondents or 56.3%-indicéted that they "sometimes" encourage the child
to listen to such radio broadca~ts. Tlhese rPSOIts could be interpreted
to mean a)gthat parents a:; not aware of the exjstence of the broadcasts
or do not realize their importance in.reinforcjng language learning b)
that the bfoad&asts are not aired during'briAe listening time (in rela-
tion to children) and c¢) other more attractive forms of medjé take
precedence in most of the homes.

Ouestign #13- SOMF REASONS EXPIATNING WHY PEOPLE MAY FNROLL THFTR
CHILD/CHILDREN. IN THE RTITNGUAI PROGRAM.

Table 4 precents tHe resylts in terms of levels of importance
and of adjusted frequency of percentage as eah item had a different
response qawpip. Thic table illustrates that three reasoncs namely,
Tapquage ma%ntena”fO. languaae challenge and understanding of another
culture stand out ac heinn “very impdr£;nt" for ne?rlv two thipds of the
total “raspendents”. The next largest proportion or nearly one La]f of
the re<pondents indicated "mental O;Qrcisp" a< a very important reason.
The items of this question could he re-grouped into three prime rate..

gories for mor~ <ignificant dicrussion: <ecand language acquisition

(items c,e,f), 'anquaqe loyalty (items a,g.), political/economic
’ ¢

™
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TABLE 4
ITFMS FROM PARENT QUESTIONNAIRE CONCERNING
BTtINGUAL/BICULTURAL SUPRORT
gory P2 and P3)

Reasons For Enrollment Results N*

because it is important to very**

maintain language, coltyr somewhat 162

not

because bilingualism in very

Canada onr~ns a greater somewhat 156

number ! career npport: not

unitiec

because 'earning another very

langr»a~ -~harpens the mind comewhat 1ea
. not

because the Ukr. speaking very

minor ity applies a certain somewhat L

amount of pressure through not

its organizations
/

because bilingual education very

is Cha]]enging and revuarding sAmgewh ! YR

to my ehild nnt

because learning two very

languages prepares one to comew"at 161

better understarnd-prople of ne'

other lapguages and ~ultures

because the childre she '« very

be able to speak in 'Wr ~nmewhat 155

with arardparor*s not

other (+' «-~ - - ify and very

rant) somewha ' 16
nnt

*N = tota' r mber of valid cages

Vavel -

Wt
»

,

meertar oe.g. very v oimeortant
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security (items:b,d). The comparison of the high frequency levels
illustrated in Table 4 suggests that the main reason people enroll chil-
dren in the Ukrainian bilingual program is for thevaéduisition of the

second language, a point already made with:reference to question four.

]

3. Category P3 -- Bicultural Support. .Resbonéés for all of Part IT
questions 1-25 have an oyer]ap with Categorx P2 due. to the.nature of t.r
definition of the word "culture". .Thus tables i‘iqurating.the results
will also include category P2 in the headings..

Part 11 Questions #1-25: DURING 1980 HAVE YOU:

For purposes of discussing opinion trends questions which refer
to categories P2 and P3 (bicultural support) .and .include activities
which could occur as a family experience.and which expose family members
to language and hicultural éducafion have beén"ro-qronped into four
tabtes. *
| According to Table 5 .which presents results involving out of
home activities only 10.8% nf the respondents indicate that they "very
often/nften™ have eaten in a llkranian restaurant. The low frequency
level for this itmn<niohf be due to the fact that very few restaur#nts
(according to Cffy télqphnne directory) specialize in Ukrainian food.
Delicatessenc located at shappind malls may not have been viewed by the
respondents as restayrants, Similar results are evident with item 4 -
films with subtitles - and suggest that thig opportunity seldom exists
in the respondents’ vicinity, Research through telephone directories
and cinema theatre programs indicate that only three centres in Fdmonton
present ethnic film programs. The discussions of the abrve three items
suggest that the opportunity for the activities is on the whale

infrequent  making the low partiripation rates readonable.



TABLE 5
[TEMS FROM PARENT QUESTIONNAIRE CONCERNING OUT OF
HOME ACTIVITIES (Category P2, P3)

v
-

: " N* R A T T N G (%)
ITEM ACTIVITY very

No. often often rarely never
2 eaten at a Ukr./Canadian restaurant 167 2.4 8.4 47.3  41.9
. o

4 seen a Ukr. film (with Eng. sub- 167 1.2 2.4 22.2 74.3
titles)?

5 been to the Ukr. cultural or 165 11.5 26.7  38.2 23.6
youth centres?

8 attended a Ukr. celebration? 167 35.3 35.3 25.1 4.2

9 seen/heard a Ukr. opera or 165 11.5 23.0 38.8 26.7
ensemble? ’ -

10 purchased Ukr. literature (books 167 9.6 26.9 40,1  23.4

or magazines) for home use?
’

12 seen a statue or‘monument which 166 9.0 23.5  50.6 16.9
commemoratés ‘the Ukr. pioneers in
Canagp? N

14 been to a Ukr./Canadian rural 165 9.1 M1  43.0 18.8
settlement?

15 been to the Urr. bookstore? 167 13.8 44.9 32.9 8.4

16 purchased Ukr. recards for M :
home use? y 167 16.2 131.7 38.9 13.2

17 saskeéd for Ukr. books at the

public library? 167 3.6 15.0 29.3  52.1
21 visited a Ukr. speaking

senfor citizen? 166 22,7 32.1 ?7.1 12.0
22 seen performances.presented by

pupils in the Urr. bilingual

program? 1A7 29.3 55.7 15.0

*N - na_ of valid r~ases
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However, according to the Edmonton City Telephone Directory
1981-1982 there are 29 Ukrainian affiliatgd'centres in the Edmonton area
which serve communities by providing youth and cultural activities. The
large proportjon of low frequency ratings within this item suggests that
the respondents are "home bodies" probably for economic reasons such as
family budget restrictions as suggested by the answers concerning "large
family" (question 2) 3nd "recent Canadians" (question 5). Other
reasons coufd be fhat barents gre,peither attracted to these centres
(assimiTatibn) nor are discr{minafing in theif selection of p]aceé for
community involvement. Factofs such as proAimity, convenience, and “
awarenes§ might account for the results ésfi;;eq,‘ |

"An overall examination of Table 5 indicates that a large propor-
tion of high frequency 1evé1s tend to correspond to actiQites which in-
cur small or minimal budget implications (items 8, 21,22) while activi-
ties whirh entail trave]lin§ out of the province, the cify - from one
place to the opposite extremity of the city, or entrance feotL have
large proportions of respondents indicating low frequency (rarely/never)
of experience (items 9, 12,‘14, 15, 16). This comparisen would tend to
support the assumption that the respondents during 1980 have not been
frequently involved in activities which have family budget implications.

In support of the aforementioned assumption, Table 6 outlining
results for "at home" activities reports large proportions within the
“very often” and “often" ratings. Item 24 results show that out of 167
respondents only 30% have often watched television programs about the
Ukrainian bilingual program. The exp1anation‘for this discrepancy may

be due to the fact that only one station or channel (rable T.V.) offers.



TABLE 6

ITEMS FROM PARENT QUESTIONNAIRE
CONCERNING IN HOME ACTIVITIES
(Category P2 and P3)

59

-»>
Item N* R A T I N G (%)
' Very ,
No. Activity Often Often Rarely Never '
| - /‘,_——':""
3 had Ukr. food at home? 167 52.7 40.1 6.6 0«6@’{
23 read newsletters about the 166 30.1 54.2_ 12.7 3.0 -
. Ukr. bilingqual program? - 3
24  watched television broadcasts 167 7.8 22.2 44.3  25.7
about the. Ukr. bilingual 7
program? _ *
25 listened to radio broadcasts 167 19.2 30.5 34,1 16.2
delivered in Ukr.? : .
) . Q
*N = no. of valid cases
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programs in the Ukragnian language,' 6ther‘chénnels rarely (once a year)
offer Ukrainian programs. The result for this item compares closely
with the results for duest1on 12 of Parf I "radio broadcaéts" of the
parent questionnaire. | |

A

Table 7 presents low 1anguage‘ski11 activities (listening, view-
dng and speaking) and illustrates that the majorfty ;f respondents do
not freqyently gngage in activities which are in areas of low language
skill éompetency levels or levels involving listening, viewing or speak-
ing although such exposure provides stimu]ation-(;ylthra1) and Tanguage.'
reinforcément. Two excéhtions can ‘be noted fér acfivities'invo]Ving
listening (1teh 1) and speaking (item'19)._ fhese exceptions, howévef,'
do not involve proportions greater than éeventy percent. This result .
compares-cTosely with the results for question é, PartrI - amount o%
Ukrainian spoken at home. It appéars that on the who]e audio/visual
‘language reinforcement is infrequently experieﬁcedvin the homes of‘most
pupils within the Ukrainian bi]ingualhprogram.'->

Tab]e 8 illustrates that large proportions of the respondents
indicate that they have infrequently engaged in activities involving
higher language skill levels-reading, writing-in Ukraipjan. These re-
sults impTy low levels of reinforcement invo]vingitwb of the "basic"
skills within the Ukrainian 1énguage. The pareni's knowledge or level
of language fluency may have influenced‘these results (résu]ts of ques- ‘

tion 8 and queétion 4, Part 1).

Part III Questions #1-8

The results for Part III, question$ 1-8 are illustrated in Table
9. The questions deal with matters concerning pabénta\ expectations in

terms of outcomes or long range language services and cultural benefits

i
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TABLE 7 . o
LTEMS FROM PARENT QUESTIONNAIRE CONCERNlN&lLON
LANGUAGE LEVEL SKILL ACTIVITIES
(Category P2 and P3)

Item : N R A T T N G (%)

often

No. Activity _ very often rarely never

1 heard.Ukr; spoken for more than

one hour? 164 32.9 36.6 25.6 4.9
6 viewed a Ukr, religious ikon of
St. Nicholas or the Madonna? 164 18.3 30.5 28.0 23.2

7 examined a Ukr, folk instrument? 165 7.3 15.8 43.0 33.9
19  sang a Ukr. song? . 167 21.0 33.5 35.3 10.2
20 played a Ukr, card. game? 165 3.6 14.5 24.2' 57;6

*N = no. valid cases

TABLE 8
ITEMS FROM PARENT QUESTIONNAIRE CONCERNING HIGH
LANGUAGE SKILL LEVEL ACTIVITIES
(Category P2 and P3)

Item - CNRATLONGo%
- _ often :
No. Activity very often rarely never
11 . read tfanslated versions of Ukr.
literature in English (short stories,

poetry). 167 8.4 10.2 34.1 47.3

13 read.acounts discussing Ukr. Canadian .
}ifestyle or history ins,Canada? 166 . 6.0 21.1 50.6 22.3

18 used a typewriter with a Ukr. letter ’ ' .
keyboard? ‘ ‘ 167 .0 3.6 6.0 89.8 s

*N = no. of valid cases

f/ "*\
|

|
3



TABLE 9

ITEMS FROM PARENT QUESTIONNAIRE CONCERNING
BILINGUAL/BICULTURAL EXPECTATIOGNS
(Category P2, P3)
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[tem
No.

Expectatioq'

N

—
=z
(2]
ko3
’

3.

Ukr. bilingual program should
sérve language and cultural needs
of Ukr. speaking families in
Edmonton.

Ukr. biltingual program should .
provide students from non-Ukr.
speaking groups an opportunity
to understand the Ukr. speaking.
community. : g

Ukr. bilingual program should
provide students opportunitie$

- to participate and become a part

of the Ukrainian speaking
community. : )
Students graduating from schools
offering the Ukr. bilingual
program' should be able .to assume
a meaningful role in any Ukr.
speaking community in Canada.

Studénts attending Ukraintfan
bilingual programs should be
encouraged to participate in
Ukr. linguistic and cultural
contests.

Students attending Ukr, bilin-
gual programs should be invited
to participate with other Ukr.

-Canadian groups & organizations

outside of school activities.

Ukr. bilingual\prbgrams should
strive to make students bi-
cultural,

The student graduating from the
Ukr. bilingual program should

be fully bilingual.

*N = no.-of valid cases

167

165

167

167 -

167

166
166

165

37.7 419
23.6 50.9
'31#;'50.9
30.'5  a7.9
22.2 49.1

34.3 50.6
38.6 50.56

43.6 41.2

13.8-6.6 -

23.6 1.8 -

19.2 2.4 .

23.4 4.8 .6

13.3 1.8 -
10.2 .6 -

9.7 4.8
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resulting from the enroliment of children in the program for nine

consecutive years. )
‘ It s%ou]d be noted that at the t1ne of the survey, program en-
ro]]ment was possible from kindergarten to the end of grade nine. The
present enro]]ment possibilities are as of June, 1982 to the end of
grade twelve;: of. particu]ar interest to this study is the fact that un-
der the former conditions large proportions of-parent§,84.8% agreed that
the student should be fully bilingual (item Bj upon program completion.,
~51m11ar results have been obtained for the'nature'of Ukrainian b111ngua1.
program that should be offered in schools (1tEm 7). Out of 166 respon-
"~ dents 89f2% agreed that the program should strive to make the students
’b1Cu1tura1. These resuits 1nd1cateithat parents are in favor of content
0wh1ch would promote high or academic 1anguage skill achievement and.cu]-
tural education (covering-the.psychomotor,-affect1Ve, cognittve, do- |
mains). Questions 2-6 provide additional’support to the above assump-
tion as large proportions of respondents (70%'and_over) indicated agree-
ment to the proposed outcomes of bilingual and bicultural education..
‘Questions 1-2 results confirm attitudes or comments received
from respondents: "Ne are Ukrainian, we are: proud of our ancestra] lan:
guage and culture and we want our ch11dren to. learn their native lan-
guage and become equa]]y proud of their ancestra] heritage “second
1anguages bring peop]e closer together and create greater understand- :

ing®. It is worthy to note the sign1f1cant percentage (approximate]y

15-20%) of "in between responses for questions 1-4, These levels of

4

®

indecision could be related to high proportions of mixed and non-Ukrain-

_ian ethnic backgrounds involved in the program (Part I questions 6-7).
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A signfficant proportion of indecision (23.4%) is evidenf fn the

| results obtained for question 5 which suggest that parents place secon-
dary 1mportance on the walue of competition. This result appears to be
in opposition tl the views of parents of Ukrainian Saturday Day Schools
during the mid-fifties when numerous competitions in the form of con-
cerﬁs, festivals, speak-off-debatee were 1ookeq upon with great enthusi-
asm.and importance.h While the discussed trenn is evidenf-'a fairly.
large proportion ‘of respondents (71. 3%) still agree with: the value of
part1c1pat1on in lingujistic andecu1tura1 competitions. The d1scussed
trends ceu]d stem from the fact thet competitibn;npbbrtUnities are
limited and frequenf]&frestricted to high school levels.

4. Category P4 -- Curicular Expectations. The results of items related

to this category should indicate which confent.of what ‘activities par-
ents favor for achieving the anticipated 1evels of language skills.

Part IV Question #1  UPON COMPLETION OF 9 YEARS IN THE UKR.' BILINGUAL

MY CHILD SHOULD BE ABLE TO:
The over-all resu]ts'nitnin Table 10 indicate that a high Tevel
(20% and over) of importance is placed on all four skills:- 1istening,
speaking, reading and writing. When one compares the above percentages
with those obtained for the nature and level of’Tanguage used by:banents
(Part I, questions: 4,6;7; respectively) as well es to those concerning
" the amount of encouragement necefved (Part II questions 1,2,5 respec-
tively), one is faced by the realizetion that language presentation,
reinforcement and mastery are wholly dependent on the school environment

~ and its staff,
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TABLE 10 b
ITEMS FROM PARENT QUESTIONNAIRE
* CONCERNING SKILLS
(Category P2-4)

L - R A T I N 6 %
Item Skill N* VI R ST NI N/A
a read and write fluently 166  23.5 - . .20 15,1 7.2 12.0°
b speak and read . 165  24.2  49.1 12.7 1.2 12.7
¢ understand and speak “ 165  37.0° 40.6 7.9 3.6 10.9
d be fluent in all of above 161  47.8  31.1 14.9 5.0 1.2
N = no. of valid cases
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Part IV Question #2: IN LANGUAGE ARTS MY CHILD SHOULD BE EXPOSED TO:

The resufts of this question are presented in Table 11. The re-
sults are indicated by the variables: number. very important, 1mportanf,
somewﬁét Tmerﬁént, not 1mb6rtant.

A review of elémentary Ukrainian readers suggests'fhét item “a"
»wou]d rank the highestﬁas important contenty?or Ukrainian language arts
within.the bilingual program. However, only 34.7% out of the total num-
ber of va11d cases (150) rated classic literature as important while
25.3% of the parents indicated that exposure td this content is not im-

partant. Forty percent of the responses indicated that classic litera-

ture 1s'"somewhét important®. Western - Canadian Ukrainiéﬁ literature
(63.3% df the reSpondents)Iand Ukrainian,stories about Canadian pibneers
(71%.of thé’respondents) appear to be the most favored content for_]anl
guage arts. Less than sixty percentv(55;8%) of the tbta] respondents
'(158) indicated "all forms of Ukrainiaﬁ literature" as important for
language arts. Thirteen percent of the parents indita;a that the lattnr

content is not important for language arts.

Part IV Question #3: UKRAINIAN LANGUAGE ARTS SHOULD STRESS:*

Table 12 illustrates the high or academic nature of parental

-
>

expectations in areas of language skill aéqu{sﬁtion. Responses for ttém
(a) 79.9% and (c) 75.4% suggest that parents favor the development of
functional skills in the areas of the cognitive and psychomotor domains
over skills that are categorized in the affective domain, 'Thtg“fuggpstc
also that parents hope that cﬁildren would be utilizing U#rainié; lan-
guage skills within the larger society in the future (as defined by Blnem

“Levels of Characterization® and interpreted by Valette and Discirk).
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ITEMS FROM PARENT QUESTIONNAIRF
CONCERNING CONTENT

BLE 11

(Category P4)
R A | [N Ih
It om Content N* - vl 1 St
3 reading alot of Ukr, 150 R.7 26.0 10 0
classical literature
e.g. lvan Ffranko,
Shevchenko, Ukrainka
b reading Western Canadian- 150 23.3 40 .o 32.n
Viterature (depicting
contemporary scenes/
experience)
¢ reading Ukr. stories 152 720 & 11,4 7% -
about Canadian pianeers
d reading all forms of e nn A -8
literature written or
transtated in Ukr.
“N - ra. af valid rrcac
TABLE 12
ITEMS FROM PARENT QUESTIONNAIRF
TONCERNING SKILLS
(Category P4)
R A T ]
Item Skills N* VI 1
a functioral written lanéuage skills 159 IR ARL
b writing skills for creative erpressicn 148 16.9 41
¢ skills for "ecording thouahy srev 184 32.5 42.
4 writing for anjoyment 119 “noQ N

st aatid cnsec

A

17

N

67



Fart TV Question #4- uPON CbMFlFIION OF 0 YEAPS . 1y cipip SHOULD nf
ARLF T10- ’

Table i3'sugqp fQ a lack of suprort fq( *he previnu® high aca
demic levélkﬁfvparent e pactationgs i the »rca nf wiitten tkili;v {rem
(b) refers to skilﬁsﬁQ ich arcompass high Tey: de of eritic~] thinking
and agbilities ton exfrapn;atﬂ infarmation fronm cofcioneanr . 1t hae been
tated ac the lowect (34,5%) in comparicoan ta the '=yals of impartanca
Placet an wiitten skills that rely on 2-"imilated ivfarmatinn and quali
ty o' human experianre (item (E),83_RY)_ ngmlly csigrificrant ig the re
enlt far item (b) that indi- atec that rnrﬁntc are not pntiraly éOnViné“’
whother thig ability eheul ' bhe arp~rén' or inh rent upon rpmple’jap o
nine year fn the program Hearly 0y (10_]!) nut af iq‘ valid caen-
indicated "'vat tha ahilér\ to vqritsr v recearch report ¢ somewha! ”

impertanf Thi+ ~nguatg *hat 'he o evigte 2an area whare parenrte ¢ o

parcunled porhar e ty "hotr mn » ' less_ambjtious rarente to eithey

- "‘-vm‘ .
boe ame 70 4y o ' ryatn~t o~ "‘.‘adef";' no t . ' lt!v,,‘:,:mv~+.;‘){,., P
ptog'mm
Pars TV Que-i 0 o UPPATNTAN ' "NGUAGFE "PIS SHYID SIPESS THF

DEVEIOTNO 0T Of O0AL “y i e HPAN COMCET T T0g cren
NIGTHIGE
Table 14 i'lugtratne that parentc favor the develnpment of
gennr 3l tunctionst epille ac oppr-ed ‘n oral skille which are part of
araltemi- <tudiac or praofessians. Out of réﬁ re-pondents 74% i6dirafod
o
the sl ills rf 02 ating second hanA in‘jvmnrinv (qgneral corversatien)d

™
ta he Poepioa LWhi Y » neav‘v LI A | ’;) indi(w/nd that )l =t Y Ve



TABLE 13
TTEMS FROM PAPENT QUESTIONNATRF
CONCERNING WRTT'NG SKILLS
(C.‘\"' vy

ITtem Skills H*
a vrite a short ctocy 152
b wirite a3 research repnrt 181
c write 3 4 paragraprhs on a famitiar ‘apic 164
o weito a lette  of pequest 1565
[
f
f
[ 1
TABLE 14
FROM PARENT QUESTIONN"IRE
‘”'QRUING OR7L SYVILS
(Cnteamr v "d)
n
T Wills H*
3 participate in rublic de'tes 147
b ["Qpato/drl?vcv offrrtiva gpge(hﬁ- 151
« parvicipate in dram>/fine’arts 153
s iat e ad hapd e foemat ! vy
t i\ onf a1 { Ve

69

R A T I N G %
vi 1 sl NI
26.3 44.1 22.4 7.2
12.6 21.9 39.1 26.5
42.9°40.9 14.9 1.3
34,2 A7.6 17.4 5.8
A T T N G %
vi I SI NI
14.3 21.8 42 ° 21.1
21.2 39.7 31.1 7.9
16.3 35.9 34.0 12.7
12,7 41.3 21.3 4.7
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,’\,

for bartjcipation in fine arts (music, drama) are not important. This
/ﬁsame item also has a response of 42.9% “"somewhat in favor". The high
levels of responses in the aforementioned category for items (a) and (c)
sugge<t an openness for re-consiQeration or for perhaps a more academic
6rientation as was supported in Question 3.

Part IV Question #6: UPON COMPLETION OF NINE YEARS A CHILD SHOULD BE

ABLE TO: '

Table 15 clearly illustrates that literary content which has
been translated (Engtish inte Ukrainian, French into Ukraini;;) is not
important. One could thus assumé that literature by authors such as
Robert Burnc, Rudyard Kipling or Guy De Maupassant are not important as
content within the Ukrainian bilingual program.: The over-all results
indicate thaf barents desire that children be able to recognize various
forms of literature (short story, free"vérsé. essay) but do not feel )
that this ability should he' developed through the restricfive study of .

classical literature.

Part IV Question #7: UPON COMPLETION OF NINE YEARS IN THE PROGRAM THE

CHILD SHOULD BE ABLE TO: "\
Table 16 {l]ustrates that parents favor the study of -traditional
grammar within the programs (1tém (a) 84.8% and item (b) 92.2%).
Literary fluency skills which afe accomplished through subjecf areas
cuch as social studies and compostion are rated significantly lower bi
more than 40% as illustrated by the result for 3tem_(d) where-only'37.1i

of the respondents indicated this skill to be important.
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TABLE 15
ITEMS FROM PARENT QUESTIONNAIRE
CONCERNING CONTENT
~ (Category P4)

C ‘ ' : R A T-1I NG %
Item Content N VI I SI- NI

a recognize all forms of literature: 147 26,5 42,2 27.2 4.1
b - recognize literature of writers of )
classic literature : 148 21.6 34.5 38.5 5.4
& - .
¢ recognize literature of non-Ukr,
authors (translation) : : 142 3.5 23.2 50.0 23.2

d rgcite or write out Ukr. poetry 147 18.4 29,3 35.4 17.0,

*N = no. of valid cases

TABLE 16
ITEMS FROM PARENT QUESTIONNAIRE
CONCERNING SKILLS
" (Category P4)

R AT I NGY

Item  Skills LN VI 1 SI NI

a determine parts of speech ° 151 45,7 39.1 13.2 2.0
b place sentences in sequence 154 54,5 37.7 5.8 1.9
¢ - think critica]ly,_detect persuasions 143 14,0 37.8 40.6 7.7
d recognize various kinds of letters 143 9.8 27.3 39.9 23.1

written in Ukr.

*N = no. of valid cases
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Part IV Question #8: UPON COMPLETION OF NINE YEARS IN THE PROGRAM THE
CHILD SHOULD BE ABLE TO: | ' |

Table 17 illustrates that out of 154 respondents 52.6% feel that
the ability to sing traditional Christmas carols is very important
whereas appreciation of classical Ukrainian music is rated as "very
important” by only 11.6% out of 147 respondents. There may be several
reasons for this result. One could be due to the composition of the
parent population or 17.4% "recent Canadians" who most likely hévg
immigrated from countries where there is a lack of freedom of re]fgion.
~ A second reason may be that of nostalgia for an art that has'Been !
ass{milated duedfo the fact that 11tuﬁgy‘1n,most Ukrainian churches is
in English (Hobart: 187). In comparing the columns of "important" and
. . "very important" it appears that the second most important area would be
. sk#]LF of social Ukrainian sing%ng (69.2%) and reéog;iz1on of
'AQJrfousvkinds of Ukrainian/Canadian music (68.9%). Again as with
questions concerning 1i%erary content, items of a more academic.nature

(items a,d) have been least favored.

Part IV Question #9: QAS PART OF THE SOCIAE/;TUDIES COURSE, CHILD
) SHOULD STUDY: o~

According to Table 18, out of 143 respondents, 35% 1nd1cated that
content concerning the study of ancient history of Ukraine is not impor-
tant. On the other hand, 81.9% out of 155 respondents indicated that
the study of history concerning the immigration of hkrainian peoples is
important content for so;ia] studies. Nearly thirty‘percént out of 139
respondents (28.8%) indicate disfavor to the same content as outlined
for the regular (English) social studies program (translated). These
results are similar in content ehphasis described for language arts

{Part IV, question 2).



TABLE 17

ITEMS FROM PARENT QUESTIONNAIRE

CONCERNING CONTENT/SKILLS

(Category P4)
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\‘\ \-r—/

AT I NG 9

Itém , Content and Skills N+ vi I SI NI
a enjoy music by famous‘composers 147 11.6 41.5 33.3 13.6

(Lysenko) ‘

b recognize kinds of Ukr./Canadian Music 154  22.7 44.2 24.7 8.4
"¢ sing traditional Xmas carols 154 52.6 29.9 13.6 3.9
d participate fh social singing (Ukr.) 153 35.9 20.3 10.5

*N

no. of valid cases

TABLE 18

ITEMS FROM PARENT QUESTIONNAIRE

CONCERNING CONTENT

(Category P4)

33.3

T I N G%
Item Content N* VI I S1 NI
a ancient history of Ukraine before 143 7.7 20.3.37.1 35.0
988 A.D. \ -
D . \\
b history of Ukraine before 20th century 153 21.6 34.6 26.8,17.0
¢ only Ukr./Canadian history 144 . 19.4 34.7 33.3 12.5
&
d history about the immigration of Ukr;. 155 40.6 41.3 16.1 1.9
peoples \ . :
e. ‘same content as in English without ' 139 18.0

emphasizing a Ukr. point of view

*N = no, of valid cases

25.9 27.3 ‘é?‘a
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Part IV Question #10: IN SUBJECTS TAUGHT IN UKRAINIAN MY CHILD SHOULD °

LEARN ABOUT:
» .The results in Table 19 present some 1nterest1n§ implications.
_Again, content orientated on topics related to the first Uknaini%n
pioneers have been rated.as important (79.1%). In reviewing the caompo-
sition of ‘the parent backgrounds one would assume that item (b) would
have rated as important hdwgver, 22.8% of the fespondénts viewed this .
| ;ontént as not important. The above conteht is one of the more stressed
content areas within the Ukréinian‘Saturdsy Day Schools such as the_Ivgn
Franko School and parochial Ridnyj Shkoly. The reasons forvthig re§u1£
may be related to the high propoertion of mixed barents gnd of Ené]ish \
Background parents involved in the prbgram. These results do not appear
to be bound to the variety existirg in the backg;ounds of'fhe parent
population (generations). |

Part IV Question #11: SUBJECTS TAUGHT IN UKRAINIAN SHOULD STRESS:

( The results 1p Table 20 for this question suggest that out: of
152 responses parents'favoh Ukrainian folklore content within subject -
areas (75.6%). }his result sﬁggésts a need to re:examine present pro-
gram objectives ahdléurr1cu1um,content in 11ghf of skill expectation
levels anticipated By parents (queﬁtion 8 Part III; queétions 1-8, 12, .
Part 1IV). ' “

Part IV Question:#12: UPON COMPLETION OF NINE YEARS, MY CHILD SHOULD
- . BE ABLE TO: | | | |

The re§u1ts'of Table, 21 suggest h}gh freﬁheﬁcy levels of indeci -

sion for conteﬁt activities which could serve as bitu]turaf.educatioﬁ, .

: withiﬁ,subjgcis such as fine arts, music and physical education. ~ﬁany
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4
- TABLE 19
ITEMS FROM PARENT QUESTIONNAIRE L
_CONCERNING CONTENT
(Category P4)

o ' o ‘ R ATTINGES%
Item Content o N* VI I SI NI_

S

a values first Ukr. poineers brought to ‘
Canada . 158 39.2 39.9 19.6 1.3

b meaning of Ukrainian Independence Day 149 16.8 34.9 25.5 22.8

c symbolic meaning of colors, patterns,
designs (Ukr. archf%ecture, embroidery, - . .
ceramics) ‘ L 150 26.7 45.3:25.3 2.7
d ' historic 1nf1uence ‘of the Byzantine } Aﬁ
church on Ukr. people's Iifesty]e 152 23.0 40.1 28.3 8.6

>

#N = no. of valid cases

" TABLE 20
ITEMS FROM PARENT QUESTIONNAIRE
CONCERNING CONTENT
(Category P4)

VR ATI N G%

I‘teni"'-“j Content » o SN VI T s NI

a fo]kore (short stories, ndrsery rhyme§7152 , 32}2:43.4 22.4 2.0

b 'fliterature (histor1ca1) nove]s, drama. 154 o 23.4 34.4 35.1 7.1
- essay - . L e

T 11terature, science—fiction, plays, ST c
narrations ‘ .. ‘ © 148 - 6.8 24.3 54,7 14,2

'fj*N = no. of valid cases.
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TABLE 21 .
ITEMS FROM, PARENT QUESTIONNAIRE N
CONCERNBNG CONTENT/SKILLS
KN + (Category P4) g !

3 < R AT I NG %
[tem Content/Skill : N* VI I SI NI
a " make Ukrainian design ceramics : 148 8.1 20.9 40.5 30.4
b write and create pysanky . 157 23.6 35.0 29.9 11.5

by A , ‘ i

¢ - do Ukrainian dancing s - 149"\7_ 20.8 27.5 32.9°18.8
d make simple wood sculptures 145  —4.8 13.8 44,8 36.6
e play a Ukrainihn instrument ' - 147 6.8 21.8 36.1 35.4
f paint ikons and.glass murals 146, 4.1 17.8 43.8 34.2

!

%N = no.'of valid cases .

\

v °
5. : S
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reasons such as: a lack ofnknonledge_of present school program offéer- 3
ings, indifference, confusfon could have been }esponsib]e for the high
rates of indec1s1on in se]ecting act1viﬁ1es which are desired within the
program. |

Part IV Question #13:, UPON COMPLETION OF NINE YEARS IN A UKRAINIAN

* PROGRAM MY CHILD SHOULD PASS ON TO OTHERS:
According to Table 22, out of 153 responses 67. % of the parents
selected the.gbility tg maintain knowiedge of Ukrainian folklore (item
a) as an important end'on outcome after compietion of .nine yéars within

~ the program. Maintenance of'knowledge-bf Ukrainian cooking is 'second

within the order of priorities.

Part IV Question #14: UPON COMPLETION OF NINE YEARS-IN A UKRAINIAN
BILINGUAL PROGRAM® MY CHILD SHOULD MAINTAiN
UKRAINIAN LANGUAGE AND CULTURE BY?

The over-a]] frequenéy resu]ts 1n Tab]e 23 suggest that parents
strongly favor (78.3%) the school to be responsib]e for the‘maintenance
of Ukrainian 1anguage'and'cu1ture, The nature of bicu]tqral edqpétion
that shden bé promotgd by the future parents (gradug&é:iof Ukrninian~'~
'bilingual program) according to Fhe re§ults {of itéms a,b and h) is
Ukrainian literatune (storiés/song) These resulfs §upport previous
question findings of h122 parental expectations concerning verbal

fluency and knowledge of Ukrainian folklore.
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TABLE 22
, ITEMS FROM PARENT QUESTIONNAIRE
. CONCERNING CONTENT/SKILLS .-
: (Category P4)

f ) i
’ . Ed

Item  Activities SRR VI 1 ST NI

.a Ukrainian nursery rhymes - i . . 153 . 32,0 35.3 25.5 7.2
'lb Ukrainian children's games %49 24.2 34.9 32.9 8.1
c | traditional Ukrainian recipes : 151 25.2 37.7 27.8 9.3

¢ traditiona]FUkrainian~diet patterns 146 10.3 15.8 34.9 39.0

*N = no. of valid cases
"TABLE 23 ’
ITEMS ‘FROM PARENT 'QUESTIONNAIRE
CONCERNING OUTCOMES
(Category P4)

. ] R ATING %
.Item - Outcome v . N* VI 1 SI NI
a teaching nursery rhymes and card games 145 v 22.8 35.9 29.0 12.4
b teaching'songs,_ o 151 37.1 41.1 17.9 4.0
[ ‘constant use of Ukralnian ' . 146 31.5 25.3 2 1 15.1l
d sending (his/her)zfuture children to : . -
: bilingual program 157 45.2 33.1 16 gg.g;
e teaching embroidery & weaving 146 12.3 30.1 37.7 "59-3 <A
f. teaching planning of Ukr. . : o _ﬁ%, i’ ,
-traditional meals and preparation - o Y
' of foods ) 150 32.4 34.0 24.7 '8.7 I
. ' L kL e
g teach1ng various Ukr, arts and . : e e
crafts . g ‘143 15.4 31.5.24,5 1Q&5 .

h reaaihg'Ukraihian stories 151 27.2

"*N = no. of valid cases . L

- ‘ ~
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B. @easurement of Qpinion Differences

The previous section outlined and compared. the opinion trends
of the parents cgncerning each item®of the p&rent'questionnaire. In
this section it will be determined, by means of the calculation of the
Chi-Square statistic, if the differences noted in the opinions of the
parents.are statistically sighificant. hAs shown in Chapter 1V, the
population sample involved is he;erogeneous. _Reﬁpondents may be grouped
gccording to ethnic backgrounds, to Canadian status (no. of generations
in_Canada)_and to family size. The‘differences within the respondent_ <
population suggest that it would be meanipgfur gnd interesting to see if
the expectations of parents concerning curricular matters varied signif-

jcantly from one-groub to another. Thus the analysis of the data was

carried out to answer the following questions:

1. Do the opinion trends of parents from a_Ukrainian ethnic
background vary significantly from the opinion trends of
the respondents from the English and mixed ethnic
backgrbgnds?

2. 60 the bpinion trends 6f parents from the landed immi-
grant and firﬁf and second generation_banadian vary\sig-'
nificantly from the third, fourth or moré generation
Canadianf /

The responses qf the pafénts were re-grouped into the categories

descgaped in Chapter [II. With the exception of question 8 and 9 of '

’ Partym all questions were re-grouped. These particular questions were

omitted -because the variables would not have assisted in answering the

7
! 2

-

¢
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above questions. For ciarity and brevity the tables presented will con-
tain the items in condensed form, along with the calculated Chi-Square
and associated probability for each item. §ince a moderate sample of
168 respondents was -involved and because of the interest in detecting
simply the existence of groups or sub-gfoups of opinion differences, the
level of significance accepted in all cases was P < 0.05.

Hypothesis 1

Question 1 above concerning the comparison of the opininns of
parents from the three ethnic backgrounds will be dealt with by indicat-
ing whether the r}§ults of each item show acceptance.or rejection ~f the

following null hypthesis:

HYPOTHESIS 1: There are no significant differences among the opinions of
o 3 :
the parents, across three ethnic background groups sur
veyed, on each of the items of the nuestinnnaire conrern-

ing language suppérf.

Category P2--Language Support. Table 24 presents the results of ‘the

Chi-Square analysis of .the items from the parent questionnaire concern-
ing the degree of language support nf the home. ,An examination of Table
25 fe;eals fhe following: . : -

p
1. Hybothesis 1 was rejected for all items except for P2,
| 09,15,13, 18 and 23. Thus there are significant differ- .
ences among. the opinions‘qf the parents c&tﬁerhing degfeeé

of language encouragement within the home and degrees of

active "seeking out of Home" language experiences.
PR - -



TABLE 24 .

ITEMS FROM PARENT QUESTIONNAIRE CONCERNING
HOME SUPPORT ACTIVITIES OF THREE
ETHNIC BACKGROUNDS

(Category P2)

81

Item No.

Pl,
P1,
P2,
P2,

P2,
e2,
P2,
P2,

P2,
P2.
P2,
P2,

P2,
Pz,

P2,

P2,

P2,

P2,

Q11
Q12
Q1
Q5

Q8
Q9
Q15
Q10

Q16
Q13
Q17
Q18

Q19
Q21

Q22

Q23
Q24

Q25

Y

. NI = no. of valtd cases, Ukr.
N2 = no. of valid cases, Eng.
N3 = no. of valid cases, Mixed

Activities N* P
1 2 3 . ___

encourage child to speak Ukr. at

~home 44 S8 66 22.64 £.0001
encourage child to listen to Ukr.

broadcasts 44 57 66 30.79 «£.0001
heard Ukr. spoken for more than 43 56 65 34,19 <.0001
one hour

been to Ukr. cultural or youth

centre 44 57 64 15.28 /.02
attend a Ukr. celebration 44 57 66  28.02 (.0001
seen or heard a Ukr. opera .44 55 66 3.8 .70
been to the Ukr. bookstore 4 57 66  16.96 /.01
purchased Ukr. literature 4 56 66 11,68 .07
purchased Ukr. retords for home

use . 44 57 &6 29.09 /.0001
read Ukr, Vifestyla or history 1n :

Candda 44 57 66 5,79 45
asked for Ukr. books at public

1i{brary 4 57 66 20.16 ,.003
used a Ukr, typewriter with Ukr .

‘keyboard 4 57 66 6.&2 .26
sang & Ukr, song 44 ST 66 ERIR b V4 *

{

visited a Ukr., speaking senfor ' .
citizen 43 S7 66 "t a .03 -
seen performances by pupils of *
Ukr. program _ . 4 57 66 9.37 .05

- read Ukr. 'program newsletter 44 57 65 7.81 .25
watched Ukr. program T. V 44 ST 66 25.23 £.0003
broadcast .

Y
listened to radio broadcasts in
Ukr. 44 57 66  22.73 £.001

4
"

i
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frund on thirteen out of the eighteen items concefning Tanguage -=uppert

from the home. FExamination of the romplefe results (in Appendiv D)
reveals that there was cldse agreement hetween the !krainian and nen
Ukrainian groups on items concerning lanquage supnor! whi~h may be
provided by the home. However, there were signifi-ant di‘ferences among
all three groups with respect to sitvations which reveal whéthor or not
\\\ the home is actively seeking language experie~ces. The Ukrainiap group
wa,most situations was the‘group that had the highect frequency

.

propartion in the support areas.

-

Ttems Qll, 12 and Part 2, Q1 ronfirm the common <epse assumption

* that is, parental Ukrainian language praficiency would parallel the
¥ .

=4

gggrgéfj,ﬁmnature of language reinfo'cement or support given to children

.
2B
[

2

" " within the home. These results also concur with the implications ‘regard-
. : ~

’

ing theé tasks of the school environment as discussed ‘n section one (Part

I, questions 4,6,7) of this chapter. IJtems from Part 2, questions 5.8

. v 3 . . 3 -‘ : - “
indicate results which support that active seeking nf “out of home
A Y \ \

language and bicultural activities is%arried through by respondents

éythig.the Ehglish group. However, again the large proportions within
@ - _ .

the-hidh frequency levels are

ithin the mixed and kaainian ethnic
. . Y v
groups. Items from Part 2, Q9,10,13 represent elements of large “C*

eulture. The results indicaye that all three gﬁopps have similar

"

frequency of experience lgfels as large proportinns concentrate within

" the “rarely" and “never® categories.



N
Tab]e 25 presen;s‘re‘gltz(of.the Chi-Square analysis for {tems
from the parent questionnaire concerﬁlng the nature of language support
within the community and the school environment. An examination of Table
25 reveals the following: o4 '
2. Hypothesis 1 was rejected for all 1§ems gigggg for‘Part 3,
06, 8. Thus again there are significant differences among
~

» opinions of the parents concerning degrees of language

support to be provided by the commynity and the school.
|

U

Discussion. Significant &1fferences in parent op1n19ns were
found on four out of six items” concerning language support act1v1t1es'
within the community and the school gnv1tpnment thus rejecting the null
hypothesis. Results for Part 3, question one indicate close agreement
hetween the Ukrainian and mixed groups while there appears to be a sig-
nificant proportion of,nespondeﬁfs from the anlish)groups within the in-
decision category (14 out of 57). Reasons for the 1atter may be due to
the discrepancy of size of groups (English group 1§ second largest
57/167) particularly, with the English group which would most likely be
the Teast bicultural group neither underétanding nor empathizing or
assessing the needs of the Ukrainian speaking population., However as was
evident in Table 24 the Ukrainian proportions are greater than the mixed
group within the agreement categoriesi Proportions of agreement amongst
a11.tﬁree groups for Question 5, Part 3 are close (Ukr. 77%, Eng. 61%,
mixed 76%). Similarly, the proportion of 1nde$1s1on is just aswfjgn1f1,

cant amongst all thre;'groups (from 20-25%)." The difference of op1£¥6ns’



TABLE 25

ITEMS FROM PARENT QUESTIONNAIRE CONCERNING
COMMUNITY SUPPORT EXPECTATIONS OF
THREE ETHNIC BACKGROUND PARENTS

(Category P2)

L

84

-

N1
N2
N3

an

nn.

no. of valid cases, Ukr.
no. of valid cases, Eng.
nf valid rageq. Mixead

t- -
Item No. -Expgctation N* S P
: 1 2 3 1
\ P3, Q1 program serves Ukr. speaking
| family needs 44 57 66 13.17 .04
P3, Q5/ students participate in language ‘
culture contests 44 57 66 20.59 «£.01
" P3, Q6 Ukr. program students pariicipate
with other Ukr. groups 4 56 66 10.20 .12
P3, Q8 Ukr. program students should
be bilingual 43 57 65 6.90 .55
P4, Ql4c maintain language & culture by ‘
. constant use/child rearing 40 46 60 20.23 £.003
\\b4, Q144 maintenance of lang. by sending
child to tr, prog. 1] S1 65 12.67 .05
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seem to relate to the proportion of disagesmment within the English

group. The%eason for this result (14%£“ ;?be due to the realization
of the difficulty of tasks that face the1flch11dren; keeping in mind the
nature of assistance that can be provided or is provided by the hbmes of
?he Eng]ish group. The significant proportions evident within the
column of “neither" support the assumptiorm suggested in section~one bfl
this chapter that is, a changing trend or view of the value of competi-
tion. No significant opinion differences were found for Pqﬁg-By Q6 as
all three groups strongly agreed that Ukrainian bilingual pfdgram stu-
dents should part1c1pa;e in extra-curricular activities (cultural/lan-
guage) with other Bkrainian-Canadian groups. Results for Part 3,w08 in-
dicate close agreement proportions in favor of the proposed goal of the
Ukrainian bilingual program (84%, 79%, 89%, respectively). While the
opinions do not vary significantly, it is interesting to note that the
mixed group has the largest percentage of respondents in favor of the
goal, A discrepancy in opinions is noted for Part 4, Ql4. The English
group has a proportion of one third of the;respondents placing no 1mp6r'
tance on language maintenance activities po be supported by graduates
within their daily lives. Only 57% of the mixed group hayg.1nd1cated
that their children should éontinue to maiﬁtain the Ukr;:nian language
through constant use within their homes/child rearing, Seventy percent
of the Ukrainian group concur with the item. These results seem to
relate to the "1ike father, 11k;~§bn" expression, meaning.that parents
visualize similar language activities occuring wixgn thgihomes of their

children. The nature of language support activities has been discussed

within the first section,of this chapter. The last jitem in Table 25



h’ : : L v
Part 4, question 14d has large concentrations of proportion$ fromﬁéglv
N -: y - 1"; N

three groups within levels “very important” and “important" (88%, 63%,.
. - RN N
85%, respectively). This result indicates that respondents are convinced

A,

that language maintenance shbuld be the rote of the institutionfef'

school. Again over one third of the respondents from the Engllsh group

!

(27. 5%) or 14 -out of 51 respondents comprlse the 1ndec1s1on column of
‘somewhat important”. On the whole the results/pf th1s 1tem‘appear to
: B v ¢ )

imply high program satisfaction on part of parents.
at .

Hypotheses 2-6 ' ‘ x "

Q

Questions 1 and 2 concernihg the chmparisonﬁof opinions regarding

curricular expectatlons of pargents frOm the thnee ethn1c backgrounds and

the five generatwn groups will be,ﬁealt with by md1cat1ng whether the

#
resu]ts of each item show acceptance or rejection of the following nu]l

hypotheses: : & . ; "

EEY : k s :,‘? )
: . ) 4 .
HYPOTHESIS 2: There are no significant differen;es among the opinions
of the paréents across three ethhip backgrounds on items
! concerning cuq{icular expectations.
HYPOTHESIS 3: There are no significant differences among the opinions

of parents (Ukrainian, Engl%sh, hixed) across five genera-
. s

tion groups Oq ltems C cern1ng currIquar ‘expectations.
!

HYPOTHESIS 4: There are no 31gn1f1cant d1fferences among the op1n1ons of

«9
parents (Ukrainian and mixed) agross five generation groups

on items goncerning currécg#:rnexpectatfons.
HYPOTHESIS S5: There are no significant difﬂefenﬁes among the opinions of
parents (UKkrainian) across five~generation groups on items
: B . .

ol

4 .
caoncerning curricular expectiations. ¥
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N

HYPOTHESIS 6: There arejno'significant'differences'among the opinion of

parehts (mﬁ;ed) across five generation groups .on items

s concerning curricular expectations. o

Category P4 -- Curricular Expectations. The reSu]ts‘of Chi-Souare

ana]ysis of the items on the parent questionnairevconcerning the nature

.of parent expectations of curricuium of the Ukrainian biiingual program

~will be discussed for this category. Table 26 presents the results of

analysis which used the item questions and the variables: Ukrainian,

- English and mixed-groups. _An examinationiof Table 26 reveals the

following:
/
1. Hypothesis 2 was accepted for all items exceptafor ttem.
Part 4, question 14C, Ihus there are significant differ-
j encesiamong the opinionsbbf parents from the Ukrainian,
' Engiish, and i xed groups concerning levels of skills to

be achieved and the curricuium ‘¢ontent to be used for the

achieiement of skills.

*

Discussion.é No significant differences in parent opinions were

found on twenty- eight out of*twenty nine items concerning the level and

A,

nature of Ukrainian 1anguage skiiis achievement and the nature of cur-

riculum content actiyitietho?be used in meeting the skill and knowledge

objectives. An examination of the item that‘rejeCted the hypothesis or
"{ipon compietion of nine years in the Ukrainian biiinguai program gradu-

ates shouid maintain the Ukrainian 1anguage and culture by raiSing their

future chiidren through the constant use of the Ukrainian language"

3

\
\

e



expression o 41

Q9

. 88
\“F . ‘. 3
4. \ o
‘ R 3 ) T
/. . TABLE.26° .
, ITEMS FROM PARENT QUESTIONNAERE CONCERNING,
CURRECULAR EXPECTATIONS OF- THREE
" - ETHNIC BACKGROUNDS .
) )(Categorx P4 a,b) o
. ) ‘ f ‘:(") .H; - s .
Item No. -+ Skill/Content IR >4 N*x ’yg SOP
o - : . T 1 2 3
P4, QLb speak and read after Ukr. prog. 44 55 66 - 4. 79 176
v » L \l:.: . . . . ) "",
P4, Qic understand and speak after prog._, 44 - 55 66 . 10. 76 .22
. - q . 1 . ‘
P4, Qld fluent 1A all above after Ukr. : R f'_ e
‘ prog. . S 41 55 65 5.30 .72
P4, Q5a - can pubiic &ebate‘%ftef‘UkF;:prdg. 41 45 61 7.02° .32
P4,l05b an~de11ver speeches after Ukr. - ; - e o .
prog. . . 43 46 62 3.39 .76
P4, QSt can particibate in“DEama e o 42 -50',61» 7.53 - .27}
P4, Q5d relate 2nd hand 1nformatﬁon after A : .
' Ukr. prog. LS _4I' 48 61 5.32 .50.
P4, Q6d recite or write Ukr. poetry aftep' , .
prog. i . T .w.38‘ 4861 .4.86 .56
P4..’!B'8c sing tradﬂtional Xmas ca,rols ther BT IO 1 .
prog. ) 42 50 62 3.56° .74
P4, Q8e participate in songﬁ after Ukr. A ot
prog. A,Q 41" 48 64 2.28 .90
P4, Ql3a pass on Ukr. nurseny rhymes after v -
prog. . 41 49 63 . 5.79 .45
P4, Qlda pass on children's games 38 46 61 10.24 .12
P4, Ql4b  pass on Ukr. songs to children. 39 48 64 - 5.53 .48
P4, Qléc pass on Ukr. language thfough S
constant use _ 40 46 60 20 23 4£ 003
P4, Qla read and write after Ukr, prog. 43 57 66 ° 6. 70 .56
P4, Q3b lang. arts stress creative R
47 60 8.14 22
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v _TABLE: 26 (continued)
o ITEMS FROM ‘PARENT 'QUESTIONNAIRE CONCERNING
i CURRICULAR EXPECTATIONS OF THREE
Lk . : -~ ETHNIC BACKGROUNDS
N | % T (Cateqpry,ﬁ@ a,b)
R e ! -
* Item No. Skill/Content” - ° N XEp
- . : . ra . 1 R 2 3 -
P4, @3c lang. arts: stress skills for
’ I recording thoughts’ 41 51 62 9.05 .17
+ P4, Q3d blang.‘arfﬁ“stress writing for . i _
- enjoyment ), 41 47 60 1.80 .94
P4, 64a write é short stqu-after Ukr. .
- prog. 42 49 61 10.24 .12
P4,}Q4b © write a research-repoFt after , -
_ Ukr. prog. 40 48 63 4.46 .61
“,P4, Q4c write 3 or 4 paragraphs after ‘ .

o ‘ :Ukr. prag. : 40 49 65 5.14 .53
P4, 04d write a letter of request after ‘ |
e Ukr. prog. - 42 51 62 1.4 .96

- P4, -Q6a recognize forms of 11t. after

o » Ukr. prag. 39 48 60 4.47 .61
P4, Q7a detefm1ng parts of speech 42 49 60 3.71 .72
P4, Q7b place sentences in sequence 43 48 63 3.23 .78
P4, Q7¢ think critically after Ukr. prdg. 38 46 59 2.92 .82
b. H “ [y
P4, Q7d recognize different kinds of
letters ' 36 46 61 4,52 .61
P4, Q11b lang. arts should stress Ukr., 1it/
stories 42 50 62 4.61 .59
P4; Qlic Ukrainian lang, arts stress :
Ukr. 1iterature/plays & 39 48 61 4.48 .61
P4, Ql4h pass on Ukr. stories to children ‘
after Ukr. prog. v 39 48 61 5.93 .43
N1 = no, of valid cases, Ukr. i
N2 = no. of valid cases, Eng. N
N3 = no. of valid cases, Mixed



~shows‘that 57% out of a total of 6bzrespondentsifﬁbm the mixed group

consider constant use of the Ukra1n1an ]anguage as important while 70%
out of 40 respondents from the Ukrainian group p]aced ‘importance on this
activity.. Out of 46 Eng]ish respondents 54% fee] that 1anguage mainten-k
ance through constant use ts. somewhat' and "not important". Th1s rg-
su]t appears to. c]ash with results obtained for question 8 of Part Il of
the questionna1re as. discussed in séction one of this chapter and also

¢

with item Part 4 quest1on 1d where high concensus on "very 1mportant“
and “ﬁiportant" for “fluency in.all four 1anguage skills" 1s evident

(83%, 71%, 83%, respect1ve1y) \
\There may be several reasons for\the acceptance of hypothesis

two. In examining the overall results one can notice large proportions

-within categories of "somewhat important®. This observation could imply

that the respondents have been indifferent to the propésed curricular
items. Another reason could be a Tack of knowledge and experience as to
their rights, as clients of the program, to solicit part1cu1ar.curr1cy-
lum content activities. Since the inception of the program these dec1-
sions have been made by a select few (Chapter I).

Tab]e 27 pres\nts the resu]ts of the Chi-Square analysis of the

same items from the parent questionnaire utilized 1n Table 26 with the

exception that the analysis considered the five generation groupings.

An examination of Table 27 reveals ‘the following:
2. Hypothesis 3 was accepted on all items of Table 27 except for
items: Part\4? questions 8c,9a,b,c, and 12¢c. Thus there are
significant differences among opinions of parents across five

generation Canadians concerning traditional and international
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*

(arge "C" and sma]] "c") cultural content activities and

levels of 1anguage skitls to be achieved by the "actors" or

pupils.

Discussion. Significant differences in parent opinions were

found on five out of thirty five,items'concerning'skiils and know]edge_
(Politzer 1971, Chastain 1976, definition of iarge “c" and'smaii e K
culture) as content favored for the Ukrainian bilingual program. An
’ examination of the compiete resuits (Appendix D) reveals that there are
significant differences among opinions of first and second generation
Ukrainian-Canadians when compared to the opinions of the landed immi-
grant (arrived to Canada) and the four or more generation Ukrainianf
‘Canadian. Item Part .4 que;tion 8c reveals that the activity of being
“abie to sing traditional Christmas carols is declining in'perceived im-
portance by the third and fourth or more generations. The landed immi-
‘grant onvthe other hand, appears to favor this activity (73% out of 26
respondents) Responses to Part 4, question 9, item (a) and indicate
conf]icting views concerning the degree of importance for the study of
Ukrainian history whether before 988 AD. and/or before the 20th century.
More specifically, the resuits concerning the former activity indicate
that there is a decline of importance from the high proportion in favor
of the content (landed immigrant 50%, first generation 28%) - to‘the
third and fourth or more generation parents‘who are not in favor of this
content. Item Part 4, question a;b or the latter content reveals néarly
a conpiete reversal of opinions. The third and fourth or more genera-
“tions proportions are strongly in favor of the content (ath generation,

100% out of 3 respondents - 3rd generation, 38% out of 8 respondents)

The landed immigrant also concurs with the latter two groups (73%‘out of

™
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TABLE 27

ITEMS -FROM PARENT QUESTIONNAIRE CONCERNING

> ‘ CURRICULAR EXPECTATIONS OF PARENTS
- ACROSS FIVE GENERATIONS .
(Category P4 ¢ q)

prog. - 27 44 74 8

. Item No. sk 1 /Content SN x* »
. 1 2 3 4 ‘
P4, 02a . lang. arts should {nclude Ukr.' K .
- classical literature 25 43 711 8 11.69 - .47
P4, Q6b , recognize literature by Ukr, -
. authors " 25 43 11 7 ' 18.75 .09
P4, Q8a enjoy musfc of famous Ukr, ]
composers 25 41 71 8 16.57 A7
P4, Q8¢ sing traditional Xmas car&ls
after prog. o 26 44 72 8 27.72 4.0l
P4, Q8d understand history of songs 26 42 74 8 16.69 .16
P4, Q9a should study ancient history '
of Ukraine before 988 AD. 24 39 11 7 .20.96 .05
P4, Q9%b should study history of Ukr,
before 20th C. _ 26 43 713 8 24,32 02
P4, Q10a ) should study values brought by )
Ukr. pioneers 27 43 715 8 4,35 .98
P4, 0166; ‘should study meaning o{ Ukr.
Independence Day 24 41 72 8 _ 12.04 .44
P4, Qi0c should study symbolic meaning of
color, patterns, designs 25 42 71 8 18.61 10
P4, Qlod should study historic {nfluence of
o Byzantine rita or ehurch . .28 42 74 8 18.10 .11
P4, Qlla stress Ukr. folklore - 26 40 F4 8 & 13.49 .33
P4, Qllb stress Ukr, literature/short - v .
stories . 26 44 71 9 14,57 .27
P4, Ql2a design Ukr. ceramics after Ukr.; 3
Co Prog. 25 41 71 8 19.77 .07 .
P4, Ql2b design Ukr. Easter eggs after
9.65 .65

92
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TABLE 27 (continudd)

» ITEMS FROM PARENT QUESTIOMNAIRE GONCERNING -
. CURRICULAR 'EXPECTATIONS OF PARENTS
' . o ACROSS FIVE GENERATIONS
o ... (Category P4 c,d) s,
Item No. Ski1)/Content ' N f)(f P
. ENE . - 1 2 3 4 j
. T :
P4, Ql2¢c . o Ukr, danc1ng,g#ter Ukr. prog. 25 42 71 8 24.73 «.02
/_" « . ’ .
P4, Ql2d make simple wood sculptures after ‘ o
o ™ Ukr. prog. 26 41 11 7 19.36- .08
e ) . i
P4, Q12e play Ukr. instrument after prog, 26 41 70 8 13.21 .35
L TN 3 : . . .
P4, Q12f"  paint ikons and murals after prog. 25 40 71 7 14.07 .30
P4, Q13b ) pass on Ukr.'child's games after
: . prog. . 24 39 74 8 14.27 .28
P4, Ql3c ' 'pass on Ukr, recipes after prog. 26 42 71 8. 9.41 .67
P4, Q13d pass on Ukr, diet patterns after , : ’
prog. ‘ 25 4 71 7 12.88 .38
P4, Ql4e i pass ‘on Ukr, émbroidery.and
weaving . 23 42 11 7 7.31 .84
P4, Ql4f pass on Ukr. cooking to children 24 43 72 8 13,52 .33
P4,.Ql4g pass on Ukr. arts and crafts to‘ .
children - . 23 40 69 8 18.04 .11
s .
P4, Q2b lang. arts should include W. / —_—
Canadian litérature 24 40 73 9 17.72 ;12
v ‘ ‘, . .
P4, Q2c lang. arts should include Ukr,
: . _ Pioneer studies ‘ -2 43 73 8 14.51 27
P4, Q2d lang. arts should incliude : . .
literature transltated (Ukr.? 28 42 75 8 5.88 .92°
P4, (8b recognize various Ukr. music after
prog. 25 42 74 9 6.82 .87
P4, (8e participate in songs after Ukr. ..
v prog. 24 4475 7 10.16 .60
P4, Q9c should study only Canadian-Ukr,
history 23 38 72 8 20.93 .05
P4, Q9b should study history of Ukr.
immigrants 25 43 75 8 15.07 .24
P4, Q9e should study same content as v
Eng. prog. ) 22 40 66 9 9.12 .69
P4, Ql1c stress Ukr. literature (plays) 24 di 71 8 11.83 .46
P4, Qbc recognize literature by non-
Ukr. authors {translated into:
ukr.) L 25 40 69 7 9.7 .64
N1 = total respondents of landed immigrant
N2 = total respondents of first generation
N3 = total respondents of second generation
N4 = total respondents of third generation .
N5 = total

respondents of fourth generation

"
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26 respondents). Results of 1tem Part 4, question.9c indicate strong )
support for cog}ent 1nvalv1ng on1y-Ukra1n1an-Canad1an h1Story by the
_second generation group (75% out of_ 72 reSpondents) and the fourth or
more generation group (67% out of 3 respondents) As for the other
generations their answers generally fall into the undecided or "somewhat -
v 1mportant" category. As.a point of interest”’ 1tem Part 4, question.9e '

was compared to the'aforementioned‘reSuTts donce}ning history content
‘and a split of proportjons was found. Th1s.51toat10n may be tnterpreteo
to mean that the respondents are‘not certain of or may even be indif-
ferentfto the nature of content to bekstyoted*nithin.subject areas
taught in Ukrainian.

‘ Examination of Item Part'4, quest1on 12c reveals that’respon-
dents view this content as penhapslromanttp1zeg_cu]ture as majority con-
centrations are evident in the timportant' an&FQSOmewhatnimportant" g
. ¢olumns., The 1ahded immigrant appears to oppose the actipity Ukrainian
danc1ng as_cohtent for the Ukraininan bilingual program (44% out of 25
respondents). }here may be several reasons for this resuit, The Tanded
immigrant might perhaps be in the lower sotio-econom1c bracket and tra-
ditional culture would be secondary in importance as compared to the at-
tainment of academic skills for the procurement of employment and abili-
ties needed to overcome language barriers. The fourth or more genera-
t1on Canadian no Tdnger 1s faced with thesehdilemmas. In summary, the
review.-of all results aiming or exp]aining the non- s1gn1f1cant differ-
ences‘which appear stat1st1ca11y, seem to 1nd1cate that in most in-

stances the studied populations are favorabIe to the proposed content\in

the questionnaire. When examining the content more crjtically one may

L
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‘find thﬁs'significant propéttiohs.(30 59%) of Fesponses appear in cate=
' gories “somewhat 1mpontént* which may- mean that-many of the’ respondents
may have been 1nd1ffere’t\to the questionna1re jtems. Both of these
reasons are supported by the comments {see section 1 of this chapter and
Appendix D). _ ‘ |
Tab]e 28 also presents the results of the same 1tems as for the,
previous two ‘tables with the exception that the Chi -Square analysis con-
sidered®only the Ukrainian and mixed ethnic backgrounds across five gen-
eration groups. An ehamination of Table 28‘revea15 thé‘fbllowing:
¥ - :
3. Hypothesis 4 was. rejected by eight items: Part 4, ques-
tions 8c, 9a, 96. 10c 12a, 12c, 14g and 2b. Thus there ﬁ
_are significant dtfferences among opintons of parents from
the Ukrainian and mixed backgrounds across five generation
' Caoadjens.concerning trodit{onai and international (]arger
e ahd small "c") cultural content activities and levels

of language skills to be achieved bi the pupils.

v g

- \

Discussion. Table 28 ceveals significant dif ences 1o~paheot€
opinions on eight out of thirty-five items concerningfzrills and hnoel-
edge as content favored for the Ukrainian bﬁ]ingoel.program. An examin-
~ation of the,complete results revea1 thatithe"responses,oade by the
first and.secono genen;tion Ukrainian-Canadian and mixed groups.aré,very
simtlar with respect to the degree or percentage of positive or negat1ve
opinions. Distinct differences -appear w1th requsfzi>trom the landed

'1mmigrant and the three, fouergx<{ce generation groups. As was,fognd
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TABLE 28

ITEMS FROM PARENT QUESTIONNAIRE CONCERNING
CURRICULAR EXPECTATIONS OF

UKRATNIAN/MIXED PARENTS
(Categoryth c,d)

Item No.

pa,
PA,
Pa,

P4,

P4,

P4,

r4

P4,

Pe,

- pa,.

re

»

P4,

P4,

P4,

P4,

Pa,

Qb
QR
08¢

Q84
Q9a

Oéh

Q10a
Q10b
Q16c¢
010d

Qlla
Qlth

0123
Ql2b

n2b

amat

T
Sk111/Content

lang. arts should fnclude
Ukr, classical Lit.

recognize titerature by Ukr,
authors

enjoy music of famous Ukr,
composers

sing traditional Xmas carols
after prog.

understand history of songs

-t
should study ancient history
of Ukraine before 988 A.D,

should study history of Ukraime
before 20th C.

should <tudy values brought by
Ukr,

should study, meaning of Ukr.
Independence Day

should study syﬁbolic meaning
of calor, patterns, designs

should {tudy historic influence
of church or Byzantine rite

stress Usr' folklore

stress Ukr, literature/short
stories P .

design Ukr, ceramics after
Ukr. prog.

design Ukr, Easter eggs »fter
Ukr. prog.

do “kr, dancing after Ukr. prog.

20
20

20
21

19

20

21

20

19
20

21

20

21

N+ ~2
2 3 4 5
3147 . 8.47 .49
31 a7 11.85 .22
29 47 - 11.36 .25
31 48 5 - °21.80 £.0l
29 50 5 - - 15.48 .08
27 47°5 - 19.39 £.02_
30 49 5 - 22.23 £.01
30 49 5 - 8.84 .45,
~
28 48 - 9,67 .7m
‘x
30 47 S - . 18.62 £.03
29 50 5 - 12.70 .18
28 50 5 -  9.32 .41
30 48 5. - 10,05 .35
29 47 - 20,19 .02
31 49 5 -  6.88 .65
30 47

19.14 ¢;.02

96



TABLE 28 -(continued)

ITEMS FROM PARENT QUESTIONNAIRE CONCERNING
CURRICULAR EXPECTATIONS OF
UKRAINIAN/MIXED PARENTS
(Category P4 c,d)

Item No. . skil1/Contént N* x* v
, g ) 1 2 3.4 5
P4, Q12d make simple wood sculptures .
: after Ukr. prog. : 19 .29 47 S5 - 14.16 .12
“:p4, Ql2e play Ukr. instrument after
prog. 20 29 46 5 - 11.29 .26
P4, Q12f paint irons and mura's after
prog. 19 28 47 5 - ‘4,37 .89
P4, Q13c¢ pass on Ukr. recipes after
prog. 21 30 46 5 - 15.31 .08
P4, Q13d pass on Ukr. diet patterns .20 29 47 4 - 11.37 .25
P4, Qlde pass on Ukr. embroidery and .
weaving - ‘ e 28 47 5 - 6.37.. .70
pa, Qlaf pass on Ukr. cooking to . .
. children 19 29 47 5 - 8.87 .45
. P4, Ql4g pass on Ukr, arts and
crafts to children 1R 2?28 45 § - 19.34 (.02
P4, Q2b lang. arts should include ¥
Western/Canadian 1it. 18 10 49 5 - 18.43 (.03
P4, Q2c lang. arts should Ukr.
pioneer studies 19 31 48 5 - 16.58 .06
P4, Qod tang. arts should include
v Titerature (translated) 21 31 49 5 - 6.09 .73
P4, Q8b recognize varfaus lbr  mnels
after prog. 20 70 40 & 7.229 .61
P4, QBe participate in songs after
Ukr. prog. 19 3 s0 & . R_862 .AS
P4, Q9c should’study only Canadian -
Ukr. history 18 26 47 5 - 13.87. .13
P4, Q9b should study history of Ukr.
; immigrants 20 31 50 5 13.5]) .14
P4, QYe should study same content
© as Eng, prog. 17 28 42 5 - 7.65 .57
P4, Qllc stress Ukr. literature (plays) 19 -29 47 § - 14.65 .10
.Pd, Q6¢ " recognize literature by non-Ukr. .
authors (translated) . 20 28 45 4 - 4,17 .90
Nl = no. of landed immigrant respondent

no. of first generation respondent
no. of second generation respondent
no. of third generation respondent
no. of fourth generytion respondent

z
(%]
a w0 ouoa
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for Table 27 Part 4, question 8c rejected the hypothesis. While a
majority of responses of the first and second generation Canadian indi-
cate that the ability to sing traditional Christmas carols after program
completion is important (26 out 31 resbondents and 43 out of 48 respon-
dents, respectively) there is evidence of a discrepancy bétwe;n-two‘
.groups on the one hand the landed immigrants and third generation
groups; od tﬁé other the first'gnd second generation qroups. The former
two do not indicate any opposition to the skill as an outcome of the
program whereas the latter appear to have otherbpriorities in mind.
Again as in Table 27 item Part 4, question 9a rejected the hypothesis.
The third generation group does not favor this content for study in the
Ukrainian bilingual program. Nearly half of the respondents from the
second generation (20 out of 47 respondents) also fegl tha; the content
”ancieqt-history befere 988 AD.™ is not important. More than half of
the landed immigrant group (11 out of 19 respondents) and nearly half of
the first generation Canadian aroup (10 out of 27 respondents) feel that
this contert is important. Tt iec interestiﬁg to note that signif{cant
numhers of rmsponses anpear in the undecided or "somewhat important"
rategory (35 oué of 99 respondents or 35.7%). This discrepancy appears
to <tem from the want far rontent.related to the present as Qas
explained for Table ?7. Ttem Part 4, question 9b also rejected the
“hypothesis. Séfong support in favour of dbﬁtent concerning the study of
history of Ukraine before the 20th century is found with the landed
immigrant, first and second generation Canadian. The third generation
group also view this content as 1ﬁportantf(2 out of 5 respondenES)g In

comparison to item Part 4 question 9a smaller numbers appear in the
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"undecided” category (24 out of 104 respondents) which supports the .
previous explanation "want of content involving the more recent history
or Ukrainian Canadian history".

Item Part 4, question 10c does not show significant probability
results in Table 27 (entire population) howevef; the mixed and Ukrainian
groups have significant differences in opinions regarding this content.
More than half of the respondents from the first, second and third gen-
eration groups view this confent as important (21 out of 30: 36 out of
47 and 4 out of 5 resaondents, respectively). Within the landed immi-
grant and the first generation Canadian groups significant numbers are
evident 1; the "undecided" category (19 out ;f 20 and 9 out of 30
respondents, respectively). The results indicate tﬁat the Ukrainian and
mixed groups are in favor of content that identifies the nature of human
expression throughout the daily lives of people of Ukrainian origin.
These elements are some of the first to be assimilated into the prevail-
ing culture and language. While no significant differences are found
with a similar item Part 4, question 10&, “historic influences of
church®, the results are favorable (more than 50%) and stronger support
is evident with the setond and third generation groups-from 60 £o 95%
(47 out of- 50 and 3.out of 5 respondents, respectively). There is a
significant result concerning the nature of skills that pupils should
possess upon completion of the nine-year.Ukrainian bilingual program,
Large numbers or proportions exist in the “not important” category and
perhaps strikingly so with the more recent Canadians or the_]anded immi -~
grants and first generation Canadians (12 out of 20 and 7 out of 29 re-

spondents, respectively). This result seems to support the discussions
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presented in section one of this chapterlcdncerning the need for skills
necessary for the procurement of employment and the creation of economic
stability. As in Table 27 item Part 4, question 12c¢ rejected the hy-
pothesis. A1l generation groups view this item as being important 52.9%
(102). However, nearly 30% (18 out of 102 respondents, respectively) of
‘the responses remain in the unde£1ded category and strong opposition is
evident in responses from the landed and first generation Ukrainian-
'Canad1an (8 out of 20 and 5 out of 30 respondents, vespectively). There
may be several reasons for this discrepancy. The first reason may be
due to the lack of knowledge or curriculum experience. The parents may
“not know that {t is possible to teach Ukrainian dancing either in
:phys1ca1 education or its elements within subject areas such as: art,
music and social studies. |

As with most items, the first and second generation respondents
concur in either both agreeing or dfsagreeing. With item Part 4, ques-‘
tion, 14g which rejected the hypothesis significant proportions are pre-
sent in the "important" category for the aforementiohed groups (15 out
of 28 and ?1 out of 45 respondents, respectively). It is interesting to
note that the third generation which would probably be economically
secure has opposed this outcome fpass on Ukrainiah]arts and crafts to my
children" (20%). There may he several reasons to explain this result:

a) these respondents come from an ancestraf*background where few
sk111§ other than skills for economic survival were either known or
dpémed importagt by individuals (Ukrainian'pioneers), b)‘thfs'group may
be the most techno]ogyaconsc1ou§ 6f the four gfoups and.sk1lls concern- -

ing asts and crafts would be viewed as frivolity. Another item in which
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results réje;t the hypq;hesis is item Part 4, quéstion 2b. The second
and third generation Eéﬂgdians strongly favored the study 6f "Hestern
Canadian literature for language arts" (71.5% out of 49, 60% out of 5
respondents,. respectivelly). Lqrge proportions of hesponsés of landed
immigrants and first generatgqn Canadians fall in the undecided category
(38.9% and 50%, respective]y):a There are two possible interpretations
for this result: a) the ]andéﬂ*jmmigrant faceé a conflict of curricula
i.e. that of his/her acquired e&ﬁéatién outside of Canada which thus:
entails a lack of knowledge for deciding which content is important, b)
both the landed immigrant and thg first generation Canadian still
possess strong feelings o} nostalgia &nr_d.tontext through which they
acquired their education. ﬁ;, '

g , 3 -

It is interesting to note that the &hg]ysis of the results for
item Part 4, question 2c indicates a rejectioﬁ.df the hypotﬁesis when

|

considering the three ethnic groups togéthér but when the mixed and
Ukrainian ethnic groups are isolated the Chi—Square results reveal
acceptance of th; hypothesis. A review of the results Shopé that all
four generation.groups favor the study of Ukrainian pioneers<{40 to 80%

L]

approximafely) however, the landed immigrant and second generatjon.

groups arefopposed to the aforementioned study. A large proportion of

responses from the landed immigrant and the third generation groups
appear in the 'undecided category (42.1%, 60%, respectively). -Both pf

. the latter totai samples are small (19, 5, respectively) £hus one could
-assume that the reason for pa}enta] indecision may be due either to éf

lack of knowledge or to discopfort coﬁcerning Ukrainian pioneers as a

4

topic/theme through which concepts, skills and knowledge may be taught = -

vyt
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and/or acquired. The use of such context resulted from the controveesy
of multiculturalism in the mid-seventies and is a new trend (Werner:
1979). _

Table 29 presents the results of the'Ch1-Square analysis of the
same items concernﬁng curricular expectatioqs utilized in Tables 26-28
with tHe exception that the analysis considered dnly U ainian ethnic
background parenté across five generation groups. Table 29 reveals the

following:

4. Hypothesis 5 was rejected for seven 1teﬁs: Part 4, ques-
tions 6b, 8c, 12f,'13c, l4g, 9c, and llc. Thus there are
sjgnificant differences among opinions of paeents from the
Ukrainian ethnic background across five geheration groups
concerning traditiona] and international (large "C" and
small “c") cultural content activities and levels of

- language skills to be achieved by the pupils.

'Discussion. Table 29 reveals significant difference5'1e.pa§éht
opinions on seven out of thirty-five items concerning skills and knowl-
edge favo;ed for the curriculum of the Ukrainian bi]ihgual program. An
examination of the overall Chi-Square results shows that the Ukrainian
population sample is small and is eiStributed even more sparsely thfeugh
the cells for the four generations (the fourfh or more generations were

not represented). Since the inception of the program was due to the

efforts of only a few Ukrainian. 1nd1v1duals, (see Chapgfr 1) 1t appeared
' Yoy

e

g




TABLE 29
ITEMS FROM PARENT QUESTIONNAIRE CONCERNING

CURRICULAR EXPECTATJONS OF UKRAINIAN
PARENTS ACROSS FIVE GENERATIONS
(Category P4 c,d)

15

Item No. Sk111/Content N> xX*
) | 1 2 3 4
i

P4, Q2a }ang. arts should include : e

Ukr. Classical Lit. 15 10 .12 4 14.28 .11
P4, Q6b recognize literature by Ukr.

authors : 16 10 11 3 18.41 ‘5.03
P4, QBa enjoy musfc of famous Ukr,

composers 16 9 12 4 9.51 .39
P4, Q8c sing traditional Xmas carols

after prog. 16 10 12 4 23.31 .01
P4, Q8d understand history of songs 17 9 13 4 13.84 .13
P4, Q9a should study ancient history

before 988 A.D. 15 9 12 4 12.16 .21
P4, Q9% should study history of Ukraine S

before 20th C. 16 10 12 4 12,72 .18

« ‘P4, Q10a Should study valués brough; by

vkr. 17 9 12 4 5.40 .80
P4, Q10b should study meaning of Ukr,. :

Independence Day .15 8 13 4 6.33 .7
P4, Ql0c should study symbolic meaning of

color, patterns, designs 16 9 12 4 12.99 .16
Pa, 0104  should study historic influence

of church 15 8 12 4 13.78 .13
P4, Qlla stress Ukr. folklore 16 8 13 4 4,21 .90
P4, Qltb stress Ukr. literature/short .

stories 17 9 12 4§ 11.68 .23
P4, Ql2a design Ukr, ceramics after

Ukr, prog. . 16 8 12 4 8.59 .48
P4, 012b design Ukr. Easter eggs after

Ukr. prog. 17 9 12 4 6.39 .70
P4, Q12b do Uk. dancing after :

Ukr. prog. 16 9 12 4 13.56 .14
P4, Q124 make simple wood sculpture

after Ukr. prog, ' 15 8 13 4 7.28 .61
P4, Ql2e play Ukr. instrument after .

prog. ' 16 8 12 4 12,22 .20
pa, Q12f - - paint ikons and murals after o

prog. 15 8 12 4 13.49 <;04
P4, QL3b pass on Ukr. children's game . . :

o after prog. } . 8 1274 6.90 .65
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TABLE 29 (continued)

N2
N3
N4
NS

no. of generation Ukr. (first)
no. of generation Ukr. (second)
no. of generation Ukr. (third)
no.'of generation Uke. (fourth)

N -ITERS;FROH PARENT QUESTIONNAIRE CONCERNING
CURRICULAR EXPECTATIONS OF UKRAINIAN
t PARENTS ACROSS FIVE GENERATIONS
{Category P4 c,d)
' ' >
Item No. Ski11/Content Ne X P
A 1 2 3 4 5
P4, Ql3c pass on Ukr. recipes after ,
prog. 17 8 12 4 - 19.78 £.02
A .
P4, Q13d pass on Ukr. diet patterns 16 8 13 3 - 12,33 .20
P4, Qlde pass on Ukr. embroidery and
weaving 14 8 12 4 - 8.54 .48
P4, Ql4f  pass on Ukr. cooking to
: children 15 8 12 4 - 1.51 .59
P4, Ql4g pass on Ukr. arts and crafts '
to children 14 8 12 4 - 19.22 (.02
P4, Q2b Tang. arts should include
Western/Canadian 1it. 14- 9 12 4 - 13.83 .13
P4, Q2c lang. arts should Ukr.
pioneer studies 15 10 13 4 - 7.72 .56
4
P4, Q2d lang. arts should include
Titerature (translated) 17 9 12 &8 - 7.12 .63
P4, Q8b recognize varfous Ukr. music . ~
after prog. 16 9 12 4 .- 6.73 .6]
P4, Q8e participate in songs after . e
Ukr. prog. ' 15 10 12 4 - 1.62 .57
P4, Q9¢ should study only Canadian -
o - Ukr. history . 14 9 13 4 -+ 18.95 .03
P4, Q9b should study history of Ukr. . ;
: immigrants 16 10 12 &4 - 9.84 .36
P4, Qbe should study same content as ' .
, e ‘Eng. prog. 13- 9 12 &4 - 11,95 .22
v o /' ~ . . ‘ . .
P4, Qllc stress Ukr. literature (plays) 15 8 12 4 - 17.71 «.04
P4, Q6¢ recognize literature by non-Ukr, z )
authors (translated) 16 9.1 3 - 7.55 .58
Nl = no. of generatio& Ukr. (1anded immigrant)
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total of forty-four respondents there gre 17 laﬁded immigrants, 10 firsf\\\-'

.

generation, 13 second generation qnd our third generation Canadians.

Item Part 4, question 6b rejec%gd the hypotheﬁj;. It shbu]d'bé
noted that while in section one o} this Ehapter‘it appeared that
respondgﬁts feel that content in the-Ukrainian.bi]ingual‘program shoﬁld -
hét be restricted td any partféu]ar ]ite}ary era. One hundred percent
of the third generation Ukrainians feel that "recbghition of literaturé
written by famous Ukrainian authbrs (Ivan Franko) after the completion
of the program" is ihportanf (3 out of 3 respondents). A similar result
is evident with the landed immigrant group k81.3%). There appears to be
a sp]i; of f;sults with the first and second generation Cénadians, i.e.
nearly the same prdpoctibns are seen far "important" as for "somewhat
impoftant".and "not important". While 54.51‘out 6f 11 respondents from
the sécoﬁd generation group feel that the above COntenf is “impoftant"
nearly 30% (3) vieQ it as "not important”. This suggests that]¢he door
is not ;losed on other classes of literature as content for the prqgram.
The large proportions within the undecided category‘seem to confirm thg
former statement (18.8%,‘40%. 18.2%.’Ol.wrespectively). Item Part 4;'
question 8¢ reject three hypotheses (as seen in Tables 27-29); The
third, second and landed immigrant groups strong]y\fayor the skill of
being able to sing traditional Christmas carols upon cémpletion Qf the
program (75%, 91.7%, 78.8%, respective]y). Nearly one‘ihird however, of
the landed immigraht group remains in fhe undecided category. whfle

this figure is small (5 out of 16 respondents) it appears that there is

some opposition from the landed immigrant and the' first generation -

group. Reasons other than the economic priorities mentioned eartier are'
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difficult tqu§§tab1ish. The Ukrainian traditional sihging of Christmas

wca(ols is slowly dying as is also the traditional Christmas meal. One"
\ o ’

of‘Fhe more influential factors is probably the breakdown of the ex-

LT e e ‘ ~
tendéd\famiiy; furthermore other factors which may account for this .

chénge\EFé;/ the péég of society, working mothers, mixed marriages,
conven1ence_foodf(Christmas carols are associated with the festivity of
a Ukra1n1an’hea1), break away from the church; loss of language in daily
lifg)énd in church liturgy (Hobart pp. 187, 328). This state of affairs
bﬁay,hévé “awakened” the third and second generation Canadians and thus a .
trehd for a reviya] of traditions might be forthcoming. Thé 1anded
1mmigfant may be:;iewing this art as a rare opportunity siqce;hany.who .
arrived have fled from countries where freedom of worship did not'exfsf.
of 1ntere$t'fo resource developers and educators is the fact that item
Part 4, quest1oﬁ 10b ";tudy’meénfng of Ukrainian Independence Day" has
accepted the null hypothesis. An examination of the Chi-Square reveals
that a large proportion of the landed 1mm1grénts favor this content
&86;7%) whereas the second and third generation g#oups are not as
interested. It must be remembered that samples are sma]lv{13:8:2,
respgct19e1y). Tﬁetf1rst generation distkfbuffbh results are split
(4:4) equally. These results suggest'that while this content is 1051;9
its level of importance it still is viewed'as“a valuable learning
é;perience by the Ukrafn1an group. Item Pérf 4, question 12f had a low
respondent sample (39'out of 44 respondentS).: However, it also rejected
the hypothesis. AAh“examinétion of the complgte ana1y§1s reveals thaf on
| the-vhgle this activity as an outcome’ig vfewed.héghtiyely. Only one

quarter of the tgspbndénts'of the second generation groub'and third
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generation grouﬁ view this skill'aé “impoétant" (3/i2,'1/4,.respect1ve-
'_Ty) wh1ie none of the landed 1hmigfants and first generation groups in-
dicated that this activity is "1mporféntf;‘ One must keep in mind that
respondents come from both the Edmonton Catholic and Public Sch601
Boards. Within the latter system religious activity or 1nstruct%dn is
discoufaged. Painting of ikons while 1t can be an 1nterest1ng learning
experience in fine arts, may have been viewed as a re11g1ous experience
or»act1v1ty. Itvshould also be noted that large propOrtions rema1n in
the “undeéidéd"‘category. More open and direct communication with cur-
riculum developers could i1kg1y pursuade parents to respond positively.
Item Part 4, question-13c reVéa]s 1ntefest1ng results for the
retention of small “c¢" culture. All four (generation) groups are]favon
ably disposed to "the ability to pass on trad1t1onal<Ukra1n1an recjpes
and the abi]iéy to preparé Ukhﬁinj&h food@'as an outcome of the prbgram
(7/17, 7/8, 8/12, 3/4; respectively). 'However the level of 1mpqrtance
is smaller for the first generation Ukra}nians. Very 11tt1e\bpéosif16n;
is shown b} the second and third generation groups (1h %ota1 2/46)
whereas the 1anded-fmmigrant and the first generation groups indicated
stronger opposttion to this outcdme (3/17, 1/8);, The first generafion
" group ddes not have any responses within the undecided categoryrﬁﬁéreas
the 1§nded 1mmigFSnt has over fprty'per;entl(7/17)-w1th1n the uh&écided
category. This. result may be interpreted négat1ve1y. On this Sas1s one*"
:épu]d suggest maﬁy reasons for the overall split of results between the
'landed immigrant and the secondﬁandfth1rd generation groups. One of ghe
. more 11ke1y reasons may ref]ect the socio—econom1c status. - For the for-

: mer_group, 1mportanro is p]aced on surviva] and traditional foods become

(4
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a delicacybdifficult to afford because there is a restriction on prepar-
ation ;ime, mothefszare most likely working, and on the family budget
(sausage meats are very expensive in cbmpqriﬁon-to other luncheon meats
whefeas pork hocks are not sold in_every.stofé'and garden vegetables are
seasonal and very expensiQe fn the'yihtéf}. Another reason may be that
the landed and first generatjon Canadians do not feel that thi§ e]emenF
of their heritage is threatened seeing that the ties within the ertended
family relationships (economic reasons) are stronger within thése groups
than they are for the second and third generation Canadians. For most
items the third genefation Ukrainian-Canadians express similér.Op%nions
to ?hose'nf the landed immigranf;‘ Evidence of this is seen in the re-
sult for item Part 4, question l14g. Although tﬁéfe is a discrepancy in
the sample size of these two groups, both maintain the same level of im
portance for "teaching arts and crafts to future children of the gradu-
ates of the Ukrainian b111ngual proqram (4/14. 2/4, respectively). A
proportion of the second and first generation respoﬁdents ¥ndicate that
this skill is “very important“. The reasbﬁs for these results would bé
similar to those given for Tagle;27.

Item Part 4, quest1on 9c'"studv only Canad1an Ukrainian h1story"
has rejected two hypotheses. Fifty percent of the th1rd generation
"kara1n1ans felt that this is important content wh11e the same percentage~
of respondents are opposed to the content. Nearly the same resu]t is
evident with the landed immigrant group with the exception that 50% re-
main in.:he undecided category. The first generation group appears to
be the ong.most in favor of thi§ cont§ﬁt¥f;lfowed by the seggﬁd‘genera—
tion groubi(6/9, 9/13, respgctiVely). It appearslthat the second gener-

. ation group strongly identifies with Ukrainian—Canédian pidneer history



109
N ~ )

and feel that it is valuable for the Ukrainian bilinguél program. Item
Paft 3 question llc also rejected the brevious hypothese% 'only 29. 2%
of the total Ukcainian group (39) feel that this content is unlmportant
More than half of the populatlon 1nd1cate undecided (56.4%). as their re-
“sponse. On the whole.the above results suggest that the groups are not
favorably disposed toWérds plays. Play< may have been viewed as a fine
art (bption) or drama tather than as an element of ]jteraturé by the re-
spondents. While the fanded immigrant has the largett proportion in
favor of studying p]ays the rest do not'appear to apprové of science-
-f\ct1on and plays .as valuable ‘Tanguage ani'ﬁr cultural content. One of
the more abvious reasons for this is that there is a scarcity of appro-
priate reading materials for ch1ldren. This limits the scopéq;nd depth
of achievement of skills (Evaluation Reports:\\Edmonton‘Cathn1ir and
Public School Boards).

Table 30 presents the résults of the Chi Square analysis of the
same items concerning curricular expectations utilized ianab]e 29 with
the exception that'the analysis coqsidered‘only mixed~ethnic héckgrdund
.parents atrocc five generations. »An'exahivatiOn -Tahle 30 reveals the

fy)owing:

5. Hypothesis 6 was rejected by,five.items: Part 4 quéstion'Bc.
o 9a, 9b,‘10b;.95422Thus there are significant differences
| among opinions of parents froﬁ'thn mixed (Ukrainian and
othér) ethnic group across fiye generStions concer;inq
traditional and'internationall(]arge'"C" and small "¢")
cultural content activities and leQels of language skillr to

be achieved by the pupils. . =
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. TABLE, 30
ITEMS FROM PARENT QUESTIONNAIRE CONCERNING
CURRICULAR EXPECTATIONS OF MIXED PARENTS
ACROSS FIVE GENERATIONS
(Category P4 c,d)

Item No. Skil1/Content o Ne ' ’X—z P
— et e . b 2 3 &5 :
P4, Q22 lang. arts should include ]

Ukr. classical 1it. : 4 21 31 . 9.33 .
f4. Q6b recognize literature- by Ukr.

authors LI B L £.A3 .68

P4, NRa enjoy music of famous Ukr

romposers 4 20 35 4,36 .89
P4, Q8¢ sing traditfonal Xmac -arols

after prog. . . 4 21 3% 1 - 17,90 .04
P4, Q84 undorctand history of songs 4 20 37 1 10,33 i
FA, 292 should study ancient h$;tory

before 988 A.0. 4 18 35 1 - 17,91 £.04
FA. 0% should study history of Ukraine .

befor= 20th C. 4 20 37 ) 18.56 ¢.03 °
P4, Q10a shoul " =study valuee brought by .

vkr. | : 421 37 1 - 606 .42
P4, 910b should study meanring of Ukr. .

Independence Day 4§ 20 3 1V . 1779 ~ .04
r4, Ql0c should study symbolic meaning of

color, patterns, designs 4 21 35 1 - 1.7 .&F
P QY04 should study historic ‘nfluence

of church or Byzantire +ite 4 21 38 1 8.30 .50
P4, Qlla streocs Ukr, folklore 4 20 37 1 - g8.80 .19
e, Q1Ir stress Ukr, Viterature/short

stories 4§ 21 36 1 5. 90 AS
PA, 012a design Ukr. ceramics after

Ukr. prog. 4 21 3% 1 - 8.77 .46
P4, M2b design Ukr. Easter eggs after . : . . - - ~

Ukr. prog. R -0 LR TR 10 -
P4, Q12 do Ukf. dancing after e o

tr . prog. 4 21 3571 - 03 16

St



B

PR

Item No. Sk111/Content L R " »
L 2 e &
Pas12d ‘make simple wood sculptures ‘
after Ukr. prog. 4 21 34 8.89 .45
h P4#12e play Ukr. instrument after T
L prog. 4 21 34 5.74 .17
Pafyl2f paint ikons and murals after
: prog. 4 20 35 5.93 .15
P4§13b pass on Ukr, Children's
games after prog. 4 19 37 6.18 7.22
P4#l3c pass on Ukr. recipes after
prog. 4 22 34 12.93 .17
P4a§13d pass on Ukr, diet patterns 4 21 34 12.96 .16
Pagl de b;ss on Ukr. embroidery and
weaving 4 20 35 7.18 .62
paylaf pass on Ukr. cooking to .
children 4 21 35 9.21 .42
Pa¥lag pass om Ukr. arts and crafts -
to children - : 4 20 33 9.14 .42
Pa# 2b lang. arts should include _
Western/Canadian 1it. 4 21 37 7.87 .55
P4y 2c lang. arts should Ukr. °
_ pioneer studies 4 21 3% 12.17 .20
Pdl'Zd Jang. arts should include
s literature (translated) 4 22 ¥ 7.08 .63
P4y 8b recognize various Ukr, music S
after prog. 4 20 37 15.90 .69
P4y Be participate in songs after
e Ukr. prog. 4 21 38 13.93 .12
P4y 9c should study only Canadian i
T e Uk history -, o - oL 4 ‘ll _34‘ 9,41 .40
Pag 9b “should study history of UkrFatniad "~ " ) R
o " immigrants o 4 21 38 -~ -16.93 , .05-
o~ A e e e o s T - ! .
- P4- ¥9e - - should study sime goptenf as. oo T
Eng. prog. f 19 30 - 7 8.Ye .52
P4, Qllc - - <stress Ukr. literature (plays) 4 21 73§ 1 - 7~ 5.03 .83
- - P4, @6c. . _recognize literature by non-Ukr. . . - | .
Cr - authors (translated) 4 19 34 2.78 . .97
N1 = no. of valid cases (landed immigrant)
N2 = no. of valid cases (first generation)
N3 = no. of valid cases (second generation)
N4 = no., of valid cases (third generation)
N5 = no. of valid cases (fourth generation)

TABLE 30 (continued)
ITEMS FROM PARENT QUESTIONNAIRE CONCERNING
CURRICULAR EXPECTATIONS OF MIXED PARENTS

ACROSS FIVE GENERATIONS
- -{Category 4 c,d)

111
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Discussion. Table 30 reveals significant differences on parent
opinions on five out of thirty-five items.  As the first five items
listed have been previously discussed only general comments will be
made, Item Part 4 question 8c rejected the above hypotheses. A review
of the results.shows that both the second and first generation groups
favor the skill however, a large percentage of the landed immigrant
(2/4) and the total (1) of the third generation group is undecided. The
latter result can not be explained as only a small population is repre-
sented. For item Part 4, question 9a there are large proportions in the
undecided category forlgll generation groups excépt for the landed immi-
grant (4/18, 14/35, 1/1, respectively). Again the expressed reason of
‘wanting to study the history of .the prevailing Ukrainian-Canadian his-
\tory'and culture” seems to‘be a sqffictent'exp}anationa Hewever, this
.reason does not appear to be the most.apbroprtate one for item Part 4
question 9b "study history of Ukraine before the 20th Century*. The
resutts on ‘this item suggest that the first and second generations may
be more : political]y astute. and feel that this content - representing the
background of. theirlancestors - is< 1mbortant enough to be studied B

j(Isajiw:~1977).f Nearly 60 ‘percént of this poﬁh]&tfbﬁ'fnditateﬂ tﬁaf’f:#,
- this content is 1mportant (37/62). Similar reasons can be evoked based

* on the resutts  for item Part 4, question 10b- “study mean1ng ‘of Ukra1n1an'
Independence Day". Onf§“18.3% of the mixed Ukrainians oppose this con-
tent while 48.4% are 1n‘favor of the content. No support for the latter
result was g1ven by the 1anded immigrant and the third. generation mixed

w~.pepu1atren. Thengroqp that 1s most 1n favor of this content 1s the

Te e - L D). . eem

first generation group (15/20), There is virtua]ly no opposition to the
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"study history of immigratfon of Ukrain%an péopfes“ (1/38-second
generation). The first and second generations have fhe largest percent
in favor of this content (15/21, 34/38, respectively). The landed
immigrant and the third generation groﬁps have 1arge'proportions of
undecided (3/4, 1/1, respectively) parents.

Hypotheses 7-10

Question 2 concerning the comparisons of jparent opinions regard-
ing bicultural education from the three ethnic backgrounds across five
generation groups will be dealt with'by indicating whether the results |
of each item show acceptance or rejection of the following null
hypotheseé:

HYPOTHESIS”7: There are no significant differences among fhe

o opinions of parents from the ﬂirai&ién ét@nickﬁ‘ |
background across five generation groups on items
concerning bicultural education and bicultural |

| support. |
"HYPOfHESrS'B:"'Tﬁére'ére no significant differerces among the
ogipjon; of parents from the m?iedvethnic backéb
:grounq qcrb;s f1Ve‘générdtion-groups on items
- concerning bicultural education and bicultural
support. N o
HYPOTHESIS 9: ‘Ihere are ﬁo significant differences among the
opinions of parents from the Ukrainian and mixed -
ethnic backgrounds across five generation groups

on items concerning bicultural education and

: biéu]tdfai éﬁpport.
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HYPOTHESIS 10: There are no significant differences among the

e

opinions of parents from the Ukrainian, English
and mixed ethnic background across five genera-
tion groups on items concerning bicultural educa-

tion and bicultural support.

Category P3--Bicultural Support.. A discussion of the opinion differ-

ences of parents revealed by the results of the Chi-Square analysis of
the items from the parent questionnaire concerning the nature and levels
of bicultiral education that shouTd abound within the ykrainian
bilingual program and the nature of bicultural support provided.by the .
home will be presentedl Tab]é 31 illustrates the results of the |

- Chi-Square analysis which used the Ukrainian ethnic group across five

generations. An examination of Table 31 reveals:

1. Hypothesis 7 was accepted for all items except for Part 2,
queSfion 4. Thus there are éignificant differences among
opinioﬁs of Ukrainian parents across five‘generation
groups concerning the nature of bicultural activities (or
education) that take place within the home experiences of

the Ukrainian bilingual program. ¢hildren.

Discussion. No significant differences were found in the levels
of parent bicultural support on fifteen out of sixteen items. An exam-
ination of the item that rejected the hypothesis reveals that only 6.8%

out of 44 Ukrainian respondents have“"often"” seen.Ukrainian films with

- o -
F R P - C e m - e e B
. . . C . . . et [ “ < - . -

.
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« ' - TABLE 31 ’
“ITEMS FROM PARENT QUEST[ONNAIRE CONCERN!NG" ©
BICULTURAL SUPPORT OF UKRAINIAN ETHNIC
BAGKGROUND ACROSS FIVE GENERATIONS.
(Category P3)
‘rl - ‘ . - T h T > n
Item No. Activity N+ B T S
- . 1 2 3 4 ’
Part 1, Q3e enroll for challenge 15 8 12 4 .17 .86
Part 1, Q13f enroll to underytand another
’ culture 16 8 12 4 9.30 .16
Part 2, Q2 eaten at Ukr. restaurant 17 10 13 4 6.36 .38
Part 2, Q3 had Ukr.. food at home 17 10 13 4 6.04 .42
L Part 2, Q4 seen Ukr. films with Eng.
s subtitles 17 10 13 4 17.69 (.01
Part-2, Q5 been to Ukr. cultural or .
: youth centre 17 10 13 4 11.88 .22
Part 2, Q6 viewed Ukr. religious ikon of
St. Nicholas . 15 9 13 4 12.19 .20
Part 2, Q7 examined_a Ukr. folk . .
' instrument ) 17 10 12 4 9.08 .43
" Part 2, Q8 attended a Ukr. celebration 17 10 13 4 "~ 7.70 .26
Part 2, Q9. seen or heard a Ukr. opera 17 10 13 4  B8.65 . .47
Part 2, Ql1. read translated versions of Ukr.
 literature ) o 17 10 13 4 13.15 .16
Part 2, Q12 seen a statue which commemorates e
- Ukr, pioneer 17 10 13 4 11.97 .22
Part 2, Q13 read Ukr. lifestyle in History ' _
“{n-Canada N 17 10 13 4 13.36 .15
Part 2, Q14 been to a Ukr. rural settlement 17 10 13 4 5,39 .80
Part 2, Q20 played a Ukr. card game - 17 10 12 4 B8.65 .47
Part 2, Q22 seen performance by pupils of Ukr. '
) prog. _ 17 10 13 4§ 3.86 .70
o

N1 = no. of valid cases of landed immigrant respondents
N2 = no. of valid cases of first generation respondents

" N3 = no. of valid cases of second generatfon respondents 0
N4 = no. of valid cases of third generation respondents




English.subtjties"; 'fhis.resu1t"spggestsffhat-a veryi;maif:percentaoe

'of‘the Ukrainianﬁpopulation is actively seeking audio-visual~experiences
N 1n the Ukra1n1an 1anguage. :Near]y thirty. percentiof-thé respondentsr.“
",;(27 3%) 1nd1cated that they "rarely“‘had th1s experlehce dur1ng -1980-* :,;_r
;fwh1le almost sixty-six percent (65, 9%) “never" experIenced th]s act1v1-‘- |
‘L,ty}; The 1nd1v1duals who appear to be act1ve1y seek1ng ‘audio- v1sua1<
-{exper1ences are from the f1rst and second generatlon groups (2/10 1713,

respect1vely) As was mentioned in section I of this chapter, very few

»

g;centres present ethn1c f1lms “thus’ the résuﬁts may_Be due to”a Tack df 'f“‘gf"f
Iﬁawareness.” However, 1t does“appear that the 1anded 1mm1grant and the
third generat1on Ukra1n1an Canadian groups dre preoccupied w1th other*
activities. The third generat1on may be a551m11ated to the p01nt of notf; .
des1r1ng audio-visual experiences whereas the ]anded 1mmlgrant is more B
1nterested in establishing economic security and is ready to be assimi-
lated into the prevainng culture. An overall review'of the items indi-
'cates that "in home activities" involving the large “C% culture or.
Ukrainian language are being maintained by twenty to fifty percent of
the first,‘second and'third.generation Ukrainian-Canadians (ftems Part
2, questions 11, 13). "“In home activities" which constitute low lan-
'goage levels and are elements of small "c" culture occur'in more second
~and third generation Ukrainian homesA(item'Part 2, question Zé "Played a
Ukrainian card game" 3712, 2/4, respectively). Thellanded immigrant and
the first and second generation groups may be the least secure. Thus |
the amount of tlme ava1Jab1e when compared to factors such-as econom1c'f

K ". * OO Y - .‘. . ~-4- PR .

securqty and family-stze mlght be the ]og1ca1 reasdn for the cnted drf~ 7'5f71f7

- < v n- ae e

" ‘ferences.- However, th1s study does not contawn the 1nformat1on

S, e LVITY e .
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concerning the financial and educational background of the parents which

would be usefyl to empiricaiiyhsubstantiate the above explanations.

vivities“‘which‘indicate active social contact with
tems Part 2, questions 5, 8) is “often" maintained

by over fifty percent (52. 3%. 84. 19%) of. aii generation groups (44)

“‘For expianations a]ready given in Section I of this chapter ninety five

percent (95.5%) of the totai Ukrainian respondents have "rarely/never” .

eaten in a Ukrainian restaurant.v when comparing this resuit with that

. on Item Part 2y question.3 "had Ukrainnan food at home neariy a]i of

""‘the\popuiation (97 7%) 1ndicate that this happens very often/often” in

“their: homes. Thus one couid suggest that the more economicaiiy secure

_ groups would more iike]y be seeking variety and wouid be .consuming other ......

4
foods whereas the less secure (financially) home (see-section I of -

chapter V) would not frequently dine outside of the home or perhaps they

.are attracted to less expensive'cuisine.

Table 32 presents the resuitsifor the same items concerning bic

cuiturai education used in Table 31 with the exception that oniy mixed I\V/\;

_background parents across five generations were con51dered for analysis.

An examination of Table 3% reveals:
2. Hypothesis:8 was accepted for all items except for itém_
Part 2, question 13e,f.  Thus there are significant
differences among opinions of mixed ethnic background
parents across five generation groups concerning the
ni-'i ‘natUre of bicuiturai activities or education supported by :

the ROE. -« < o e iia e

.....
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TABLE 32

ITEMS FROM ‘PARENT QUESTIONNAIRE CONCERNING

+ HOME BICULTURAL SUPPORT OF MIXED

BACKGROUND PARENTS
(Category P3)

'Zi'-

no.

of valid cases of third generation

Item No, Activity "V N
: : : 1 2 3 4
Part 1, Ql3e enroll for challenge 4 22 38-1  17.88 £.01
Part -1, QI3f enrol)l. to understand another R : -
: culture 4 22 39 1. .18.68 .01
Paft 2, Q2 edten at Ukr. rés‘i:éu}'anf 4 22 39 1 7.83 .55
. Part:z, 3¢ +had Ukr.Tood dtrhane Tt T4 723970 614 L7y
Part 2, Q4" ‘seen Ukr. Films with Eng. o o o
0 v subtftles. : "4 22 38 1 4.40 .88
- Part 2, QSi “been to Ukr. cultural or o S ' o
AN youth céntre: -'1_ : o 422 39 1...1.40 2 28
Part 2, QG viewed Ukr, religious ikon of . BN
: St. Nicholas 4 22 39 1 -5.87. .75
Part-2, Q7 .. examined a Ukr. folk : S ‘
. instrument ° 4 22 39 1 5.39 .80
s et v e .. P [ S o '
Part 2, Q8 ~. attended a Ukr, celebration 4 21 391 4,23 65 -
Part 2, Q9 seen or heard a Ukr. Opera 4 22 39 1 6.65 .67
Part 2, Q11 read translated versions of Ukr., A
. literature 2 39 1 8.54 .48
Part 2, Q12 seen a statue which commemorates . '
Ukr. pioneer 3 22 39 1 5.91. .75
Pare 2, Q13  read Ukr. fitqstyle in history. e e e
SR ~in Canada R 422739 L ,ﬁ.S.ZZ- -o82 -
" Part 2, Q14 been to x uu rurﬂ semement “4 22 391N 16.17-55'.0'6_'{'
Part 2, 020 played a Ukr. card game 322 39 1 13.69 .13
Part 2, Q22 seen performance by pupils of Ukr.
prog. 4 22 39 1 1.58 .95
14
Nl = no. of valid cases of landed 1m@19rénts
N2 = no. of yalid cases of first generatjon
N3 = no, of valid cases of second generation
N4 =

118
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: ~D1scuss1on. No sign1f1cant differences were found in the Tevels

u_'of paneﬂt b1caPturdl support on fourteen out of sixteen 1temse An»exmmm

e}

1nat10n of the jtem Part 2 question 13e which rejected the hypothes1s
_1nd1cates that 100 percent of the third generation mixed group (1/1)
cons1ders "enrollment for cha]]enge" as.very 1mportant1. In compar1son j
to the second smallest group (4) or 1anded immigrant, f1fty percent of

the respondents 1nd1cate the item as "somewhat 1mportant” and the other

'-fdfty<per6ent chose "not important"f deer sixty five percent’ of the en—5~f'

" tire mixed population consider this 1tem'to be very 1mportant“ 'The
f1rst and second generation groups (16/22 27/39, respective]y) const1-

tute the ]argest proport1on in favor of the 1tem. A related item Part

' .2, question 13f also rejected the hypothesis. The results of this ana]a

ysis indicate that nearly s1xty-f1ye‘percént (64.6%) out of 65'respon-.
dents'feel that "enrollment to understand another cu1tureh is very im-

) ;o . .
portant. It is interesting to note that results for the landed immi-

~grant group are more favorable to this ‘ttem as compared to the former

one. One quarter (1/4) of . the respondents feel thatAtn1s item is “veryAf .

Aa1mportant" whi]e the same proportion feel that the 1tem is "not fmport-“ L.

.....

~ ant", ) The'remaining proportion (2/4) is undecided or 1nd1cates this to

be “somewhat 1mportant“ Aga1n the f1rst and second- generation groups
compr1se the maJor1ty of parents who feel that this 1tem is "very
1mportant" (15/22, 26/38, respectively). The reasons for these results
| rema1n the same as proposed in section I of this chapter for each of the
‘ 1tems described above.‘ An over-a]] view of .the resu]ts 1nd1cates sup-
- port. for the comments made in section I of th1s chapter 1.e., the act1v-}_ .

ittes which occur frequent]y (day to day patterns of the Ukrainfan



lffestyle) and have few 1mp11cat1ons on famlly budget are supported pos-‘

-
-

1t1velpry all,generatdon grons.' Act1v1t1es wh1ch requ1re hlgh lan- ¢,:;.

vtguage level. skxlls reflect sim1lar resu]ts WLthn the -1anded 1mm1grant

— v
- T~ m
R

' and the thxrd generatlon group. “Howéver, the exp]anatlons for the
stat1st1ca11y similar results are most 11ke]y qu1te d1fferent.

Table 33 presents the results of the Chi-Square analys1s us1ng

_the items of the prevxous Tables 31- 32 with the exception that, the Varne"f“:ff"f

- R

ables Ukra1n1an and meed ethn1c groups were cons1dered Tab]e 33

A Y

reveals the follow1ng.

3. Hypothesis 9 was accepted for all items except for,item
Part 2, question I3f. Thus there are significant differ-

ences among oplnlons of parents from. the Ukra1n1an and

concern1ng the nature of b1cu1tura] act1v1t1es ar .

2 . -~

educat1on supported by the home.

*
e

./' "-_a\.v -::v"‘

v

: D1scuss1on.ﬂ Hab]g 33 reveals that no: s1gn1ficant dlfferEnces

were found in the 1eye]s of parent bicultural support on fifteen out of"

" sixteen” 1tems. An exam1nat10n of the'item that rejected ‘the hypothes1s'

shows opposite resu]ts for the 1anded 1mm19rant groups ‘when compared to
‘Table 31. Forty percent of this group (5/20) cons1der the 1tem to-be
“very important”. Th1s is due to the over]ap of the Ukra1n1an popu]a-r.
tion statistics wh1ch 7ccord1ng to Tab]e 31 were more supportlve of the
item than were the "m1Xed“ landed 1mm1grant groups (7/16 1/4,_respec=

tively). The results 1nd1cat1ng the proport1on of th)rd generat1on

m1xed “ethnic backgrounds across f1ve generat1on groups N

Y
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ITEMS FROM PARENT QUESTIONNAIRE CONCERNING HOME

o

TABLE 33

BICULTURAL SUPPORY OF UKR.,/MIXED BACKGROUND
PARENTS ACROSS FIVE GENERATIONS

(Category P3)

121

Activity

= 1

cases, fourth generation group

,.'Ja

<

P

L

Item Wo. N* o ')(_"
1 2.4 4 5 . .
;»YA, T I I P U I S yun s ";'*:‘M - iy
“o % paft 2, Ql%e dmroll for Ehal1enge ’ 19 30-51 4 - 6.19 .40
Part 2, N13f enroll to understand another
culture 20.. 30 50 S5 - 14.41 <.03
Part 2, Q2 " eaten at Ukr. restaurant 21 32 52 5 - 10.47 .31
Part 2, Q3 haddﬁkr. food at home ~ 21 32 52 5 -  B8.37 .50
Part 2, Q4 seen Ukr. films with Eng. :
Co subtitles 21 32 5 5 - <15,22 .09
Part 2, Q5 been to Ukr. cultural or
youth centre : 21 31 S§1 5 - 12,87 .17
part 2, Q6 ~viewed Ukr. religious ikon of ‘
St. Nicholas 19 31 52 5 - 9.60 .38
» acom Rart 2,-Q7 examthgd”d. QR FOlK LI T Ty e T
Co Tnstrumen ' 21 32 50 5 - 6.92 .65
Part 2, 08  attended a Ukr. celebration 21 32 52 5 § 4.01- .68
Part 2, Q9 ‘ seen or heard a Ukr. opera 21_'32“ SZ 5 - 5.22- .82
W s .+ _Part 2, QI read translated vers19ns q£1Ukr. P e
. - literature = 21 32 .52 5 - 8,20 ,S{
R 'Part’é, 012 seen a statue which commemorates ' :‘ ’ :
RN . Ukr. pioneer 21 31 "%2 5 - 7.88 5%
- Part 2, 913 read Ukr. lifestyle in h1story } S ,.'A»' .
el o fn Canada R Sn 21° 32 52 -5- - 11,89 - .22
s Part'Z._QIQ\ been toa Ukr. rural settlement '_Zl, 32- 52 5-- .13.80 - .13
- Part 2, Q20 played a Ukr., card game - 20 32 51 5 - 10.23 .33
. . Part 2, Q22 seen performance by pupils of Ukr. : o
’ prog. 21 32 52 5. - 4.39 .63
) \
N1 = no. of valid cases, landed immigrant group
N2 = no, of valid cases, first generatfon group
N3 = no. of valid cases, second generation group .
. N4 = po. of valid cases, third generatYon group
NS = no. of valid
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a

Ukrainian and mixed ethnic background parents position on‘this item;is
nearly the same as found in Table 32. The second'and first generation
Ukrainian and mixed background-Canadians appear to be those most in

- favor of bicuitnrai education (20/30, 34/50, respectively). ' It appears
that the third generation parents (47ib5) consider that “"enrollment for
the challenge” provided by the bi]ingdal prpgram the "most important"
wreason for their chi]dren's partitipation in the program. |

| Table 34 presents the Fesults of.the Chi-Square a 1ysis dsing
the previous questien items with the exception that a]]ﬂthree ethnic

variables across five generations were used. .An examination of Table 34

reveals the following:

- 4, Hypothesis 10 was accepted for all items except for Part
2y question 13f and Part 3, question 2. Thus there are
significant differences among opinions of‘parents fron the .
_Ukrainian,.ﬁng]ish and mixed ethnTC'backgreunds acrbssiv
five,generatddn groups”cpnCErhing'tne natnre of-picuitural
activities or education supported by the home.

RS

¥

Discussion. Table 34 reveals that no significant differences
were found'in the }evels of parent bicultural support on fourteen out of
sixteen items. An examination. of the item that reaected the hypothesis
reveals that "program enro]iment for the purpose of understanding anoth-~
er cu]ture" was perceived as having 1east importance by the landed immi-
‘ grant group (15 out of 27 respondents). Whereas the first and second

and the fourth or more generation groups preceived it as important (29
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(] o . a. N
. TABLE 34 -
ITEMS FROM PARENT QUESTIONNAIRE CONCERNING HOME
BICULTURAL SUPPORT OF THREE C GROUPS

ACROSS FIVE GENERATIONS ‘
(Category P3) o . B

o

~CActivity . v, 9

Item No. X P
1 2 3 4 5
Part 2, Ql3e enroll fqr challienge ) ?6 43 77 9 4 7,25 .S}
Part 2. QI3f enroll to undegstand another ;
culture 27 43 76 9 S5 26.25 <:.001
Part 2, 2 eaten’at Ukr. restavrint 28 46 78 9 5 22.68 (.03
Part'2, Q3 had Ukr. food at home ?8 46 78 9 5 9.68 .64
Part 2, Q4 seen Ukr. films with Eng. " .
subtitles 28 46 78 9 § 16.45 17
Part 2, Q5 been to Ukr, cultural or ' >
youth centre §28 45 77 9 5 19,14 .09
"Part 2, 06 viewed Pkc. religious ikon of ~
St. Nichnlas ) 26 45 78 9 5 12.94 .37
Part 2, 07 examined a Ukr..folk
tnstrument - ‘ 28 46 76 9 5 597 .92 -
Part 2, 08 attended a Ukr. celebration 28 46 78 9 5 .15,82 .20
Part 2, Q9 seen or heard a Ukr. opera 28 46 76 9 5 15,12 24
Part 2, Q11 read t?anslated versions of by
: literature- 28 46 78 9o 5 10.24 .60
Part 2, dﬁ? seen a statue which commemnrates -
Ukr. pioneer 7 45 78 9 5 11.16 .51
Fart 7. Q13 read Ukr., lifestyle in h!stdry ,
in Canada 28 45 78 9 5 15,01 .24
Part 2. 014 been to a Ukr. ryral sett!amant 28 44 78 9 5 18.30 .11
Part 2, Q20 played a Ukr. card qame 27 4 717 9 5 15.23 .23
Part 2, Q22 seen performance bv pupils of Ukr.
prog. 28 46 78 9 5 4,27 .83
)
N1 = no, of valid cases, landed immigrant group
N2 = no, of valid cases, first generation group
N3 = no, of valid cases, second generation group
N4 = no. of valid cases, third generation group -,
N5 = no. of valid cases, fourth generation grrup

——
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out of 43 respondenté, 51 out of 76 respondents and 4 out of 5 respon-
dents, respectivély)z Again, ;s with results found.for question 9

"which language is spoken most of the time at home" discussed 4n,§gcﬁjon-

[. of thic< chapter, it appears that tHé mqi& task of Ehé landed impigrant
is to,assimilate into the prevailing culture while for the generat1oné

which are better established socially and economically, the reverse is

important. However, no definite reason can be given through the find-

ings of this study to explain the opposite findings concerning the opin-
ions of the fourth and the third generation Canadians who indicate this
motive to be of lesser importance (7 out of 9 respondents). Item Part
3. question 2 also rejects the hypothesﬁs. The results reveal that only
a small proportion of sgcond qenerition'Canadians indicate that they
have “very often'ér often” "eaten in a Ukrainian.re§taurant“ (14 out of
178 respond°“'°)>Wh1ch could mean that this group fs actively seeking
hicultural a - fvities. The third and fourth generations also on occa-
sie ‘rore'y have eaten at a Ukrainian restaurant. Tn romparfng the
answers of the three groups another explanation rcould he offered, Th;
Thi-Square analysis contains variables "Fnglish ethnic background® and
"mixed bqfkgvnund" population statistics or all recults. A cursory ex
amination of the data indicates that the English background population
is oither first or second generation Canadian. One would assume that
the Fnglish e%hnir'hackground population partinularly.ﬁf the first or

more generation gr ups wni'd not be faced with socio.economir restriea-

w&"
tions and would '+ - Toa ""ig,gy?jn,their‘ diete as well as in their

experiences,

w o

g
)



There are several reasons for the low rejection of the hypoth-
eses. One obvious reason is that which was indicated for most items of
Part II1 in the first section of this Chapter:> “opportdnity sel-dom

ex1sts in the vicinity of the respondent" the aforement1oned explanat1on
Fee RN T, & [ P LS

A S

is reflected in the results of the analys1s for items ﬁér? y,”™ "~ "
'}ﬁuegtisps 4, 9. IOther reasons are: parents lack the awareness and
skilTs needed to- be motivated to participate in the proposed activities.
These considerations seem to support the overall negative.resuits
obtained for items Part III, questions 7, 11, 12, 13, 20. Results for
items concerning activities related to history (questions 12, 13) also
suggest that importance is given to activities which are part of the
daily lives of the respondent families. The Chi-Square analysis-had -~
three distribution concentrations i.e. results were nearly all posi;ive
for several items, negative for others and for a,%ew; split results were
evident thus no significant results were obtained; ‘The reasons for the
various concentrations have already been discussed within the first

coctinp of this chapter.

Summary Of Chaptec V

The purpose of this chapter was to report in detail: a) the
opinion trend< or expectations of parents concerning the psychomotor,
cognitive and affective.levels of languagé acquisition and bicu]tura}
educatinn as well as expectations concerning content and activities that
should be reflected in the curriculum for the ach1evement of the ;;ore—
mentioned levels, b) to determine if there were any statlst1cally sig-

"nificant differences among parents of the various ethnic backgcpuﬁds and

among parents across five'generation groups for each ethnic .background.

»
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In dealing with the opinion trends of the parents the adjusted
frequeng? percentage was considered for each response item. The

response to a part1cu1ar item was considered to be p051t1ve toward the

kid » » - T om s A - . e

content act1v1ty or language prof1c1ency leve] if the percentage ot the
total respondent sample énswering positively was greater than the per-
centage responding negatively. The questionnaire.items were divided
into four main categories. Three of the categories dealt with matters
concerning the nature of curriculum that shouid be offered in the
Ukrainian bilingual program and the fourth category included items that
served to identify the‘nature of theﬂpopu]ation,involved in the
Ukrainian bilingual program.

Chapter VI will present a summary of the results obtained in
this study. A discussion of the implications arising from the findings

will lead to generalizations and suggestions.



CHAPTER VI

Summary, Generalizations and Suggestions

- - . . .- T

" Summaiy of ‘the ‘Study ~ T °

e G @ - .

The main purpose of this study was stated as follows: first to
determine if there are any significant differences in the expectations

of groups or subgroups of parents according to ethnic background and

number of generations in Canada and second to discover what expectations

of Ukrainian and non-Ukrainian parents (of children enrolled in the
Ukrainian bilingual program) are held with regard to bilingual and
bicultural éducation. Five specific areas were idéntified to determine
the nature of the present population of parents and their expectatiohsg
of biiingua1 and bi&ﬁ]tura1 education:

1. To describe the present population of parents with

respect to expectations/attitudes Held for:'

(a) language support;

(b) cultural support;

(c) program involvement (kmowledge of program
content, activities and goals).

2. To describe the expectations of parents of the Ukrainian

bilingual program with respect to:

(a) the cultural dimension of the program;
(b) language use and linguistic competence;
(c) curricular orientation of the program.

o
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3. To compare parental expectatlons by\§roups or subgroups with '

regpect to- long range currtcu]ar obJect1ves.
SRS 3. :_]‘g co:npare p‘a;entai expectah*pns by gro'u,ps or subgroups wvth R
respect to content and specific cultural objectives. |

5. To providé‘ihformation about desired cultural content and

‘.bmcu}tural educatiom. for decas1on makers.at. various educa- -
tlonal levels ;;d for interested public agenc1es 1nvo]ved in
vdeve]oping learning resources and curricular materials.

To achieve the purbose of this Study and fhe;corcesponding‘
specific objectives a-survey dhes;jonpéihg§wasAdesjgned to glidit the -
opinions of parents of the Edmonton Cathoiic and Public School'Systems
concerning their expectations of the curriculum for the Ukrainianubilinmv‘ig‘
gual progrqg‘with respect to bilinguéi and bicultural education. More-

~over, an attempt was made ;o‘determine whethef or not groups or sub-
groups of paréﬁts exist and to détgrming whether.;r ndt signif{éant
opinion'differences exist“ahOng the groups and subgroups of parents
whose children are enrolled in the Ukrainign bilingual program.
. Questionnéirés were sent to all homes of childfgn enrolled in grades
four to six of two Catholic and three Public schools in.édmonton
(N=243). Problems of homes receiving more than one questionnaire and of
incorrect addresses created a sample poﬁulatign of (N=225) of which
(N=168) partfcipatéd in the survey. '

The analysis Of'the results initially involved a freqﬁency ‘
analysis of the opinonvtrends»to aséertain.wﬁe;ﬁer-or not groups'and

subgfbups of parents ef?sted and to establish whether or not there were



"~ ovérall positive or negative-feeTings-towards proposedekrainian*Tan:
l-guage-andacu]tural‘content and activities witth the psychomotor,icOgni-
‘tive and‘affective domains.- Second]y, to estab]ish whether or not sig-

‘?Ln1f1cant differences wWere pré%ent in the‘opdnxoos of ,groups of parents

-y .
":‘d-.. ®

the Chi-Square analysis was used. _ T e e

The questionnaire items were re-categgrized into four main cate-

" ‘gories to simplify-the Ceport1ng of results. Categpry P1-- Popu]at1on -

pescr1pt1on Category P2-- Language'Support Category P3-- Bitu]turaT

Support Category P4-- Curricu]ar«ixpectaxaons.L The report1ng of the

,,,,, S e

~resu1ts was carrJed put under two ma1n head1ngs, nameTy *The 0p1n10n

ek

Trends of Parents" and "Measurement of Opinlon leferences ST

'
e
. ‘e

The oplnion trends of the parents were outlined compared and ) i
.‘d:scussed f6F each™tem withﬁn the four categor;es.t The op1n1on differ-
ences were dealt with by testing each item of the fo]Tow1ng categories
ffPZ-- Language_Support,_P3f- B1cu1tura1 Support and P4-- Curricu]ar »

‘ Expectations against the fo]low1ng ten hypotheses: |

Hypothes1s 1: There are no sign1f1cant dlfferences{ﬁn the opin-

ions of the parents, across three ethnic back- u

ground groups surveyed, on each of . the 1tems of

the questionnaire concern1ng language support.

Hypothesis 2: Theére are no signfficant dftferences anohgythe:‘
opinions of the‘parentsfacross‘three ethnac_backg
ground groups surveyed;*on each_of.the items‘off b

the questionnaire concerning'CUrricuTar eXpecta-

tions.
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Hypothesrs 37

Hypothesis 4:

...prothesiSES:

! s

Hypothesis 6:

Hypothesis 7:

Hypothesis 8:

- e

There .are 'no: s1gn1f1cant differences among the

opinions of the parents (Ukrainian, English

mixed) across five generation groups surveyed on

‘ 1tems concerning curricu]ar expectations.

There are no 51gn}f1cant differences among the

..opinions of the P

> e

across five generation groups SUrveyEd or items-

arents

\(Ukrainian and mixed)

concerning curricular expectations,

There are no 51gn1f1cant differences among the

opinions of the parents (Ukrainian) across five -

"generation groups surveyed ‘on items~concern1ng,
“curricular expectations.

There are no 51gnif1cant differences among the

opinions of the parents (mixed) across five

generation groups surveyed on items concerning

“curricular expectations.

-

R

There are no significant differences among the

’o

opinions of ‘parents from the Ukrainian ethnic .

background across five generation groups on items

concerning bicultural education and bicultural
o .

support.

There are no significant differences among the

opinions of parents from the mixed ethmic back-

ground across five generation groups on items

support.

*_concenaing bicuTturaT education and bi-cultural

>



~.:Hypethestsv§: “There are no significant'd1fferences among the
o op1n1ons of parents from the Ukrain1an and Mixed
'ethnlc backgrqunds across fivelgenerat1on groups

on‘items conchnfng bitu]tural‘educhtion and

e ..bjcultural support. 'hv S ‘
Hypothesis 10: There are nq sign1ficant dffferences among the

* . jopinions of{parents fnom,tbe“Ukrainian. EngTish
and mixed ethnic backgrounds across five genera-

tion groups on items concerning bicultural

U .0

education -and hicu]tural.support.

Review and Discussion of the Findings

A. Opinion Trends_of the Parent Responses

1. Category Pl-~-Population Deseribtion; The results of the

items 1n this category reveal that-97 parents from the Catholic School
System and 71 from the Public School. System participated in the survey.
.Out of the tota]_respondent sample (N-168)_134 were mothers (female :
guardians) apd 42 were fathers (mg}e guardians). Eight surteys were
comnleted by both ma]e.an& female guardians. Three ethnic background
groups of parents have children enrolled in the Ukrainian bilingual pre-
gram. Forty-four Ukrainian, 58 English and 66 mixed background parents\
across five generation groups partfcipeted in the survey. They have' Q
approximately 460 children of whom approximate]y 307 are enrolled in the

'program and comprise 30:76 percent of the tota] pupil: enrollment in the
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Ukra1n1an b1l1ngual program from epr]y chlldhood to grade seven (1980)

Y

' 'Out of the-total sample 121 father 'S and 108 mother s language is

Ukralntan. The fo]]ow1ng languages werevreported for the male and

female guardians: 'Eng]ish was reported for thirty-four fathers and fif-

ty two mothers;‘French was reported fot three fathers; German was re-

' ported for three fathers and seven mothers; two fathers and one mother

‘UKrainian is spoken for a quarter of the time.

had 1anguages other than Ukrainfan,.French -English or Gernan. Twenty -

nine out of the total respondent sample 1nd1cated *landed 1mm1grant

......

generat1on" and the maJorIty of respondents or over forty five percent

indicated “second generation® (46.4%) as their Canadian status. SL1ght-

had been in Canada for three or more generatlons (8.4%).

.The responses received from the ‘total of 168 parents indicate
that a heterogeneous group1ng of parents is involved in the Ukra1n1an
bilingua]‘program. The groups can be 1dent1f1ed by‘therr ethn1c back-
grounds, Canadlan status ahd fam11y size, |

3 . -
2.VCategory P2 -- Language Support. The answers to items in

this tategory reveal that .less thahtfifteen percent (11.3%) of tne tptai
population speak Ukrainian as the main.home_language.,Awhi]e over, i
eighty-fiue percent (87.5%) inﬁicate English as the main language. Less
than five percent (4.2%) of the parents indicate Ukrainian was the spok-

en 1anguage at home one hundred percent of the time. Nearly ten percent

0f the respondents indicate that Ukra]nlan is spoken fifty percent of

{the t1me; twenty. percent of the respondents Jnd1cate that no Ukrainian:

is spoken while nearly fifty percent (48;2%) of the parents indicate

~1y less than-ten-perceht f ‘the: respondents fndicateéd that their family =+
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“thirty percent of the parents wh1le-over sthty-f1ve»percent of the par-

'"ents<jnq56atefthat they “sometimes™ encourage their child to speak"
Ukrainian: mLess_than-fiye{percent.(31O%)vof the parents make no attempt =~
at encouraging their child to speak,Ukrainian at home;.*Wiéh‘regard'to | .

" Ukrainian raoio oroadcasts,Achiloren are foften encouraged to. listen" by

: fifteen percent‘of the parents while slightly more than half of the . '
;respondents indicate that they "sometimes" encourage their children to

/}nsten to them. - - NearTy thirty percent (28 1%) of the parents stated . o
that they never encourage their children to 11sten“to Ukra1n1an radio |

 broadcasts at home. S]1ght1y over s1xty percent of the parents (162)

- consider that a “very 1mportant“ reason for enrolling their ch1]dren in
the Ukra1n1an blllngual program is: "to malnta1n-1an9uage culture and
Ukra1n1an her1tage_ Slightly more than forty- f1ve percent of the par- 2
ents (158) indicate that "]earnlng another language sharpens the m1nd"
@gla very important reas or enro]11ng their ch11dren in the program.'
Po]iticai and economic reasoné‘tere supported favorab]y by twenty-five
or less percent of the parents. “

N . Results concern1ng act1v1t1es which re1nforce the Ukra1n1an lan-
quage sk1l]s reveal that out of 164 respondents near1y seventy percent o
of the parents state that they "often" hear Ukra1n1an spoken for more
than one hour. With respect to "out of home activities", findings 1noi—
cate that seventy percent of the parents “often” attend a Ukrainian cel-
ebration. However, the frequency for the occurence of “out of home" ac-
tivities (which imply spending money and involve literary or language

proficiency) is small. Less than fifty percent of the parents reported

‘that they had often experienced the following:



“a) been to'a Ukraiﬁien:cU]edraiwa_youth.eenfre,:
bY seeh/heard‘Ukraiqiennopera'orrensembTe;
e)_purchased'Ukréinien'literéiure.fof'home use,
:'d) read accounts discussing-kaainian 1{fe§;y1e or history in
Canada, |
e) been to a Ukrainian bookstore, - | ] a
f) purchased.kaaipian records for the’home, ‘
g) asked for Ukrainian books at the eubliC'}ibrary,
h) listened to Ukrainian.television/radio. : |
While on the other hand act1v1t$es enta1l1ng 11m1ted expenses, and in-
von1ng .socialization are said to be “often“ experlenced by 50%- to 80% "
of,the;populat1on: - |
a) sing a Ukrainian song
b) visit e Ukrainian speaking.senier citizen’
c) see performences presenfed by Ukrainian bilingual program
“pupils o
d) read newsletters about the Ukrainian bilingual program
.ResuTts for the items concerning parentaT-Expectations ef
Ukrainian bi]ingua1'educ§;idn in term§ of long term benefits_and long
ranée objectives feveai that over eigﬁty pereee£ of.the parents agree
that: . g .
\vﬁ\\ ’//ﬁ) stuqeets‘eﬁould be invited to participate with other
o Ukrainian Canadian groups and organizations outsiee of
‘the scﬁoo] attivities (84.9%)
b) students graduating from the program should be fully

bilingual (84 8%)

c¢) the Ukrainian bilingual program should serve the 1anguége
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and ch]tura] needs of Ukra1n1an speak1ng famiiies in f:~
Edmonton (79.61). -
Seventy-eight percent, of the parents (157) feel that "upon com-
pletion of the Ukrainian bilingual program their chi]dren sheu]d main-
| tain ]anguage and cu]thre by sending their own children to the Ukrainian
b111ngua] program". S]ight]y over fifty percent of the parents feel
that the aforement1oned shou]d be maintained by graduates through con-
stant use of Ukra1n1an 1anguage when raising their future ch1]dren.

The overa]] responses to the items in this category ind1cate
that the parents have high Ukrainian language ach1evement expectat1ons
whj]e the amount of language suppqrt within the homenfor listening/
speaking skil]s depend on the parents.' language proficiency asﬂweli.as“
on their prdviding language and eu]tural experiences. -The support given
by parents to becoming bilingual is not as high as their level of their
expectations. |

3. Categary Pj -~ Bicultural Support. The results of items in

. , ‘ ) ' 2
this category reveal that over sixty percent of the parents feel that

the fo]lowing reasons concernipg bicultural education are important in
deciding to enro]] their chl]dren in the Ukrainian b111ngua1 program:
a) because bilingual education is cha]]eng1ng and rewa;dlng.
to my ch1]q,
b) because learning two Tanguages prepares one to better
understand people of other languages and cultures.
More than seventy percent of the parents (167) indicated that they often
engaged. in the activity "Ukrainian celebration”. The most frequent "in
home activity" was "having Ukrainian food_at home". This item was rated

as "often" by over ninety percent of the parents (167). Only a few

*. . | o
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homes engage ih acfivities which require high language skil]s-(read%hg;
wr1t1ng).‘7Lé$s than twenty pércent of the parents (167) often read
translated versfons of Ukrainian literature. Similar results are evi-
dent with other forms of ‘literature about Canadiqn Ukrainian lifestyle
in history of Canadé as slightly over twénty-ffve percent of the parents
(166) indicated that this acﬁiVity.ofteppoccurrsviﬁ'théir homes. Sur-
prisingly, 1ow'1eVg1'1an§ué§; ;kil1 activities such as "playing é

'Ukrainian card game" also occur "often" in less than twenFy-percent of
the homes. On the other hand "out of home activites" invo]vin§ the
*school are {ndicated as “often” by over nihety-percent of the parents

N

(167). \ A
The overall results fof items in this category indicate that
"out of home activities" concerning bicultural suppart'occur often for
the majority of parents if they involve small‘"c" culture reqhiring 1 ow
expenses and low language-skills. It should be noted that, other activ-
jties requiring lTow 1anguége skills occur "often” in the homes of the
majority of réspohdents only if fhey are currently popular i.e, 'card

games are not fashionable today but video games are.

4, Category P4 -~ Curricular Expectations.. The results for the

-sub-categories concerning curricular expectations of oral skills in lan-
guage;arts indicate that over seventy percent of the parents feel that
the following are important skill outcomes of the Ukrainian bilingual
program: )

. 1. ability tq narrate or relate second-hand information
2. prepare and deliver effécti#e speeches

Nearly eighty-five percent of the parents indicate that the ability to

sing traditional Christmas rarols i< also important. Over sixty-five
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percent -of thé‘pérénts feel it is ipportant that: (ik pupils recognize
contempory Ukrainian Canadian music, (b) "sing at scial functions”, «)
understand the history of Ukrainian folklore music upon completion of
the program. On the 6ther'hand; ;lightly more than fifty percent of the
parents indicate that it is impgrtant for pupils to he able to eﬁjoy the
music of Ukrainian classical composers. The ability to pass on Ukrain

.ian nufséry rhymes to progeny is rated as important by rearly seventy

percent of the parents. Ffurthermore, between 70-80 percent of the par-

“ents feel it is important that graduates of the program-maintain fhe

Ukrainian language and culture by tea&hing their progeny nursery. rhymes,
card games and songs. Approximately fiffy-sg%en pertent\of the parents
feel that it is important that gradua;és'maﬁﬁtgin the Ukrainian language
and éuIture by raising their children through the cohstanf use of the
lanquage.

Results concerning curricular expectations of paréhts in areas
of skill profiriency (reading and writing) ihdicafe that nearly eighty
percent of the parenfsifael that it is important that graduates be able
to understand, sreak, read and write flyently while seven percent of the

hY

Eparpan indicate that it ic nat im nrtant that graduates be able to rend

&, . o
" ?ﬁd write fluently., Nearly eiohty ner-ent of th%,parents fral that it

k)

%S important that the lanquage “rts program :trpgggfunctional lanquagé
wi%itinq skills gpd seventy five percent of the the parents feel that
this subject should stress "skills for récording!thobqhts‘acquratelv
On the nther.hand, slightly over fifry fi\;p'pPVrnv\t of the parents fer)

that it is important that the laonguage arts program strecs writing '

creative expression and enjoyment. Neaily seventy porcent of the /

. o/
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parents feel th;t it is important that graduates be aﬁle to (ec‘gnize
forms of folkloric literature. Over ninety percent of the parents feel
that it is important fhat graduates be able to place sentences in se-
quence and eighty—five“bercéht of the parents indicate that it is impor-
tant that‘grqduates be able to determiﬁe the parts of speehh. On the
Yow. end n% the scale were abilities to think critica]]y, detect persua-
%jen and recognize varjous kinds'of_Ukrainian’correspondence:(jetters).

3

Critiea) thinking was rated as important by slightly more than half of
the rgcpondents and "recognition of various kinds of Ukrainian letters"
was rated as jmportant by thirty-seven percent of the respondents.
Nearly twice as many parents or s%xty percent feel that it is important
that subjects taught in Ukraihiﬁn stress literature such as historical
nﬁvef\. drama, ~<sav as compared to science fiction, plays and
narrations.

Resylts regarding curricular expectations of parents concerning
trad'tional cultyral content or large "C" culture indicate that slightly
ovér (ifty _five porcent of the parents fee)l that it ic important that
graduates e able to recognize Ukrainian classical Jiterature. less
than fortyv perrent nf the parents feel that it ic impnrtant that the
child Lo e#pnced to this tvpe of literature in language arts. Slightly
over fifty five percent of the parents indicate that it is important
that their children studv history of Ukraine hefore the 20th century as
part of social stydiec, A strikinaly low percentage of 37% ~f the par-
ente indicate that it is imporfant.for the children to study ~»cient
history of Ukraine before 988 A.D." in c<ocial studies. Neé;‘v eight
prrcert of the parentc ipndicate that it is important for children t

Tearn akent the salyes ~1at the fipst " rainian pinneers brought te
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Canada while slightly more than fifty percent of the parents indicate
that it j§ important that the meaning of Ukrainian Independence Day be )}
téught;fhrough subjects instructed in the Ukrainian language. Study of’
content concerning the symbolic meaning of colors: patterns, designs
visible in Ukhainfan”architecture, embroidery and ceramigs is considered
as "impoftant"_by 6ver seventy.percent of the parents. According to
si*fy-three percent of the parent respondents, subjects taught in
Ukrdinian should include content concerning ‘the historical influence of
the Byzantihe church on the Ukrainian people's lifestyle. Less than
thirty-percent of the parents feel that it is important that their
children possess the abilities .to:

a) make Ukrainian designed ceramics

b) play a Ukrainian instrument

c) paint ikons and glass murals
as an outcome of nine years in the Ukrainian bilingual program, However
nearly sixty percent of the parents feel that ft is important that grad-
uate§ be able to “write” and create “pysanky". Over sixty-fiVé percent
of the parents feel that it i< impnrtant that gradiuates pass on to
others Ukrainian children's qames. The same percentage of parents also
feel that it is important that graduates pass on to others traditional
Ukrainian recipes. Honger, a majority of parents (ovef seventy per-
cent) do not consider that it i; important that their chi]dréh pass on
“traditional Ukrainian diet patterns" to others upon completion of nine
years in a Ukrainjan bilingual program. Over sixty-five percent of the

parents indicate "“that gréduates should maintain the Ukrainian language

and culture by tpachind their children how to plan Ukrainian traditional
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meals and prepare traditional Ukrainian food. Less than fifty percent
of the parents indicate that graduates should maintain the Ukrainian
language and culture by teach%ng varidus Ukrainian arts and crafts,
embroidery and weaving to future generations. |

Results concerning curricular.éxpectations of barents regarding
Canadién/internationa] and small “c" cultural content indicate that
slightly over seventy percent of the parents feel that in language arts
the c¢hildren should be exposed to Ukrainian storieS about the Ukrainian
Canadian pionéérs. Over sixty percent of the parents (158) feel that i;
Tanguage arts the child should be exposed to all forms of literature in
Ukrainian. Nearly éeventy pertent”of the pérents indicate that the ’
children should be able to participate in social singing (Ukrainian)
upon completion of nine yeafs in the program while over §ixty-f1ve pér-
cent o?‘the parents feel that it is importaﬁt thagxthe ch11dre; be able
to reéogni7e various kinds of- Ukrainian Canadian music. Over eighty
percent of the parents fee]othat ghe children should study history about
the immigration of Ukrainian pedp]e whiTe slightly less than fifty~f1ve
percent c<tate that the children should study only about Ukrafnian -
Canadian history. The majorify of parents feel that }t s important for
the program to offer bicultural content as less than forty-five percent
of the respondents indicate that ghe chidren should study the same con-
tent ‘as is being offered in the English or regular program. Similarly,
nearly thirty percent feel that this conternt is not important. Bicul-
tural'wants are also supported by the facf thqt only twenty-seven per-

cent of the parents (142) indicate that children should be able to

recognize literature (translated) of non-Ukrainian authors.
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The resu]ts‘of the sub-cateqpries of this section reveal that
parents mafntain their desire for an a;ademicalﬁy oriented bilingual
program but feel that the skills, knowledge and values should be
acquired through a contemporary Ukrainian-Canadian contextbusing activi-
ties (psychomotor, cognitive, affectivé) which involve content with a
Ukrainian perspective (history, literature, music) from the early twgn-
“tieth céhtury to the present. The results rating from fifty to sixty

peréent which were usually found'in favor of £raditiona1 and large “C"
cultural conteﬁt seem to indicate that content 6f the prevailing culture
takes precedence over fraditiénal content whjch was emphasized in the
Ukrainian Saturday Day Schoo}s. However, contemporary cu]tura1 Eontent
can not be taught without some reference to the paét which involves lan-
guage skills and cultures of people of Ukrainian origin-of at least the
beginning of the 19th century. |

B. Measurement of Opinion Differences

0

In the first section of the analysis of data over-all op%nion
trends of parents were synthesized and compared. To decide whether the
specific differences recérded were statistically significant, Chi-
Squares using the variables: ethnic background and Canedian status were
computed and associated probabilities Qere ca]cu]ated‘for each item
withfn the three categories: language suppdrt, bicultural ;upport,
curricular expectations.

The results of Category P2 -- language support, reveal that sig-
nificant differences am&hg the parents' opinions were found on seventeen
out of twenty four items of this category. Clésé ag(éement of opinions

aof Urrainians and non-Ukrainians are found on items concerning language
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support provfded by the home.. HoweQer. there Were significant differ-
¥ehces among the Ukrainian, English and mixed groups which réVea]lwhether
or not the home is actively segking.Ukréinian‘languége experiences.
Significant discrepancies ooneinion were found among the Ukrainian and
Eng]ish‘groubs‘with respect to Tanguege support witﬁin the community and
the school environment. For several items targe proportions of fhe
English population remain in the "undecided“ category. It appears that
this group re;ognizes that the program will instill knowledge and values
which will eventually detract the child from the "like father 1ike son
image". fhe latter group thus has difficulty in determining the nature
of home 1ife which their children will have as adults.

The results of Category 93 - b1cu1tqra1 support reveal that
there are significant differences on four out ef sixteen.Ttems of this
category. The results for Chi-Squares that do not sho@ significant’
probability differences reveal that neQat1ve results occur irresbective-
ly. of ethnic background and generation background group for 1tems
involving large "C" culture and high language skill profieiency (Eeading
and writing). ‘Thus no signifi;ant differences could be;recofded. On
the other hand, activitiesvinvolving "in home situations' and Tow
language proficiency are rated positively by parents (1rrespecf1ve of

~ethnic background and generation gfbup) if they are currently popular.
When a "split" of results occufred,'signjficant differences also could
not be recorded. To overcome these situations four tables contaihing
) %he data referring to: a) the entire three ethnic backgrounds across
five generations, b) the Ukrainian, c) the mixed and d) the Ukrainian

and .mixed backgrouhds were developed, This strategy presented another

I'dd
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probtem which was not oyeacome.' Stratification created small parant
samples for tBe various cells invalidating fhe formulation of
conclus1ons on the current data.

The re5u1ts of ‘ategory P4 -- eurricular expectations reject
hypotheses 2-6. The Chiquuare~ana1ysis uses the same variables as far‘
;bica}tura1‘support‘and nearly tae same problems arigé. The items how-
eve: are different and significant differences are found on sixteen out
df thirty-five items. Five items have repeated sign1ficaﬁt pfobabi]fz
ties on th tables. The landed immigrant and the three or more genera-
tion Canadian differ in their opinions on items concerning music, dance
and arts and crafts. The first and second generation Canadians' posi--
tion to particular social studies content and 11terature, differ signif-
icantly from all other groups in the degree of posit1veness. ATl groups
'iappear to fayor an academically oriented program. The over7a11 results
‘of'thag category also indicate-that the curricular items proposed in the
questionnaire-are favored by the parents thus a difficulty arises in
ascertaining significant differences. This prob]em was s]1ght1y over-
come by dividing the population 1nto'four groups: ’based\on»their-ethnic
backgrounds i.e, Ukrainian, .Ukrainian and mixed and the entire

population sample, o

Genera]jzatfons

The generalizations which follow are derived from the evidence

gathered thrdygh the analysis of the data contained in this study.

Category 1 -- Population Dastription. On the basis of the results

“obtained after analyzing the questiannaire concerning the nature of the
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parents involved in the Ukrainian bi]ingua] program (eiementary) the
fo]]ow1ng generalizations were -drawn about the nature of parents
involved in the Ukrainian biiinguai program
‘1. There are three groupe of parents: Ukrainian, English and
mixed ethnic backgrounds involved in the bilingual program.
The primarily Ukrainian ethnic background group is the
smallest of them; a larger percentage of ianded'immigrant“‘l
subgroups than the third or more generation subgroups are
invoiued'in the progran.
2. The majority,of»parents'have“two or more children or above
average famiiies. _
3. The father s -language is the decisive factor or statistical-
iy most significant correlation determining enroliment in

" the Ukrainian bilingual program.

. Category P2 -- Language Support. The nature of 1anguage support and the
expectations/attitudes .that parents hold towards bilingualism are estab-
1ished througn,the analysis of the opinion trends'and on the basis of
‘the teSting'otkthe null hypotﬁeses{i*“
1. There are significant differences among the expectations/
'_5: attitudes held vis-a-vis ianguage:suPPQPtiacrose‘the'three
ethnic'backgrounds (Ukrainian, English, mixed).
2. -fhe amount of Ukrainian“ianguage_support that is provided by ’
‘ the’home'refiects the language proficiency of the parents.
_3; This study shows that there is a larger parent popuiation

speaking no Ukrainian in the bilingual program then was
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indicated by the studies conducted by the EdmontoniCatpo}ic

School Board (Ewanyshyn 1978)

Parents are not aware of the media that could he]p ‘contri-
bute to 1anguagebT“arn1ng, they do not reallze the-tmpor-
tance of their parental role in reinforcing and/or

supporting and expanding language learning. T

Category P3 -- Bicultural Support and Category P4 -~ Curricular

Expectations. The nature of curricular expectations of parents in terms

of éurricu]ar orientation (skill and cultural activities and long range

curricular objectives) of the Ukrainian bi]ingualvprogram isvdesCriBed

in function of the ev1dence gathered through ‘the analysis of data and

the testing of the null hypotheses - _' - .

Theré'are sign® tant differences among the opinions of the
parents 6flthe three ethnic backgrounds across f{veAgenefa;
tions concerning the five language skills (QieWing,‘
listenfng,'speaking; readtpg, writing)

There are significant.differehces among the opinions of the

. parents of the tHree ethnic backgrounds aCross five .

generations concern1ng the traditional cu1tura] content.
There are. s1gn1f1cant d1fferences among the opinions of the
parents of the three ethnic backgrounds across five genera-

tion groups concerning Canadian and internationéivconteht,

o
1

The rejeetion of the null hypbtheses and the Qpinﬁon trends con-

_ firm that the Ukrainian bilingual program is attempting to meet the

az
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needs of a hetérogeneous popu]at1on. The expectations of each ethnic
. _group and subgroup vary signff1cant1y. Sone of the expectations are -

';x*' s1m1\ar to those mentioned by.Skwarok (1956), Czumer (1981) and Isajiw

< (1977) and are reta1ned by the 1anded immigrant of- the Ukrainian and  °
' m1xed background (Ukra1n1an and other) Canadians. Skills 1nvo]v1ng con-
.éf;g$entff”;ated to the h1story, music,ﬂlit rature of the preva111ng Ukrain-

‘,‘,,

1anéﬁanad1an cu]ture 1s deemed“ﬂi “#mpo'w_ .-when compared to content

o

which inc]udes Ukrainian dance, arts aqd*gg s, *ancient history of-,

forg
Ukraine, c1assica1_Ukra1n1an music, and c]assica] literature which are

)

not considered as 1mporzgpt. Content 1nvo1vﬁng e]ements of Ukrafn1an
culture and skills which are be1ng threatened by forces of assimi]ation
are a]so considered important by the three or more generation groups.
The overall results indicate that_parents expect‘their_children to be
fully bilingual and bicultural upon comp]etion of nine years in the :

program.

Suggestions For Curricu]un and Research ‘

The findings'of th1s study lead to several suggestions with
respect to research and to the future curr1cu]um of Ukra1n1an b111ngua1
programs from the perspective of continuing educétfon | W.f&"

1, L1terature 1de:t1fy1ng support for the present objectives ofy
the Ukr;in1an bilingual program is apparent in studies carried out by
Tomko; 1975, Ewanyshyn 1977-78,.1978-79, Muller et al., 1976-77, Lamont
et al; 1977. However the opinion trends detected through the present . |
study vary ‘significantly from the former research thus $Suggesting a need"

for further 1nvest1gation that would entail a review and/or modification

.of'achievement objectives of the program.
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2. Research points out that the chiid's ability to read is

often related tn the type. of 1anguége quken at home (nhich may greatly
differ from that nfvtext books)(Simnes 1976). In fact,'économic status
- as ye]] as forme; edunation and exb;riences infinenceAthe type of lan-
guage used in the home. Tneréforelthe reading materials designed for
readers of Ukrainian (mother tongue) are often too difficult for chil-@
‘dren who have a limited knowledge of written structures and who lack
formal vocabu]ary, The highvexpectatipns of %arents andlteachers ane
often due to theirvoverlooking-of7the level of Gkrainian language used-
at’ home and the levels used in the materials. The results of this study
vary significantly which suggests that it is necessary to review textua]y
material as well as.curricu]ér content and activities used to feach
concepts and skills in subjncts_such as: language arts, social studies,
' music, health, ﬁghysical education and art;. |

‘ 3. This study revea]s content and activities which are ,
considered important by Ukrainian, Engiish and mixed ethnic background
parents across five generation groups. The opinion trends and measures
of opinion differehces could Be used in corrdinating the desires of the
’barents‘with the curriqgium being used wiynin the prognanifqr‘grades onhe
to nine. f ';‘ : ﬁiﬁ' a '

4. This sfudy identifiegddneas of 1anguége and cultural support
which may not be ref]ecied in the home environment. It appears that
parents may not be fully aware of “activities in which the home can
"engage to reinfonce biiingua]4and bicuitural educntion. Further, they

may not perceive the use of certain language and cuiturél activities as

being useful in acquiring certain skills and knowledge. This is the
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case for traditional Christmas carols which may have. been_&PQjEQerd as
exclusively religious rather than a context for 1earn1ng Ukrainian music
. and the language. In the same way Ukrainian danc1ng seems to have been
'7§iewed'as a subject per ae rathet than a caltural activity for one of
the'dimensions'of the physical educationvprogfamvor subject; such as
social studies and music. |

5. More parent involvement in curricular deve]opment seems to
be needed so that they beeome aware of what is beihg;taught in schooT,
of what 1anguage/cu1tura1 expefiehcea-can be offene& in this frame and
of how theyvcan help their chiidren hy incorporating 1anguage and
cu]tura] activities within the home and thus reinforcing aad/or
expanding what children learn at schoo\ Furthermore, it would seem
that more communication between curricu]um dﬁ#e]opers and parents would .
entail a c]oser correspandence between parental expectations, content
aad sciwol experiences..

6. This study attempts to identify parenta] opinions within the
urban setting. Presently there are four school jUr1sd1ctions which have
c11ents.trom.the rural.setting,' Furthef studifs mﬁéht attempt to corre-
late the expectations of parents of the rural areas with those of the
urban setting. | .

From the view point of curriculum as a continued problem resolv~
ing process the results of this study at best can be considered as a L
tentative perspective which bring to surface other unanswered questions:
Do parents of adolescents in Ukrainian bilingual programs hold the
expectations evidenced by the results of this study? Do adolescents

3
continuing in the Ukrainian bilingual programs reflect these or other

1
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expectations of curriculum? fina]]y, what .expectations do other
"actors" or individua]é involved directly with the programs - teachers -
have with regards to the éurricu]um of the Ukrainian bilingual program?

This study concerned itself with the curricular expectations of’
parents of upper elementary children in Ukra#nian biiingual programs
within the urban setting. Continued studies following the above
suggestions - considering other eﬁsentia] elements as determiners of
curriculum - would yield information necessary to guide decision makers
at various levels o6f egycation as well as public agencies interested in
developing curricular and learning resources to meet remediation and
brogram extension needs (see Appendix C).

, In conclusion, i; is recognized that the art%culation and
development of s;hoo] curricﬁlum in a democrdtic, pluralistic socfety'
such»as ours ?S a complex process involving'mahj‘stakeholder groups in
political, values e'orienfed deliberation. whét is considered by one
‘sector of the population as appropriate or even desirab]é_g; any given

point is fnevitably subjert to controversy and change.
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Section 12

APPENDICE Al
LEGAL BASIS

Ukraipian As the Language of Instruction
The School Act, 1370

(1) In addition to his other powers specified in this Act the
Minister may make requlations

(bl) Governing the use of any other language other than English or
French as the language of instruction

(2) The
(2)

(b)

Section 150

'<F*\_) : (1)
{b)

Minister may
prescribe

{i) Courses of study or pupil programs or both, and
(ii) instructional materials, and

approve any cdurse of study or pupil program submitted to
him by a board, but instruction in the course of study or
pupil program shall not commence without the prior
approval of the Minister in vritiﬁ

2 board may authorize -

that any other language be uséd as a langhage of
instruction in addition to the English language, in all or
any of its schools. v

Instruction in a Language Other Than English or freach Regulations.

The School Act pursuant to Sectfon 12, sub sectfon (1), clause (bl), 1979

1.T (1) A board shall not commence a program that offers fnstruction in
: any language other than English or Freach in a school unless

it:

3.

passes and delivers to the Mini{ster a resolution
authorizing the use of any language other than English or
french as a language of fnstruction, and

makes provision satisfactory to the Hinister for the use of
English as the language of fnstruction for all pupils who
would normally attend the school and whose pareants desire
such {nstruction.

2. The courses of study and instructional materials for the program

shall be

those prescribed or approved by the Minister pursuant to

section 12(2) of the School Act.

2(1) A Board shall ensure that English is used as the language of
instruction for not less than 50% per day for each pupil.
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" APPENDICE B1

COUCATION . 4 A a T,

o

& 322 Lasy R PN IRV

Oltict. of {emontnn, Allvnia, Tenud: THIL 205
the Ministsr Febroory 13, 1974

Deor Mr, Falceners”

| undemicnd thet members of the Ukirainion Conodion Cesnrmitiue
kave inetz submissions to your 2oard concerning Uirainion schiboling,
und ilat your Bourd hus epproved this cancept in principle.

Pursuant fo a recent meeting arranged by Dr. Lugul, invitirn
of the Edinoaton Public ond Seporote School Boords, ond f
Depoariment of Eduzction, the smd D(.'):)Ilmon. is "lcoor"a to i
]
)

The Dc"grlmr—nt will commit o Ioiol of $50,000 par veer for thiceryeors
(totol 5150, 30) to the project, smd monies to |n..|udc the follewring:

Curriculor dcvc:op:ner\f -~ the Deporiment will:

(o) _lurc o Ukrainion curriculum spvcuohst on a ceniract basis

im cdtolely,

'

(b) bcg?n immediately to devise o curricvlum for longuoge orts,
to commence in Grade 1 this foll; '

(c) - develop other curriculo for Grades 2 und 3, as time and

_resources permit;

B

d éepare oppro rio:c curriculor msrc.—iols-
prep 1 ‘

(e) poy hanorario fo the teochers to bi cr'»plow: ¢ by the Edmonicn
Schosl Boards, for curriculum developaent vzl in -ul/ ond
August of 1974, ' . -
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2. Paytnent Ly the D=pcriment fo School fourdz of up to 10,000
per yeoe for three years, to defruy the cost of supzrvisnry services
needed to initiate ond implement the progrom. Thie 310,000 per
year is included in the obovementioned $50,000 per yeoc s

3. Support fronsportation in on omount par pupil os ot
existing regulations, ;
the progror ci approprioie

4, Pay 80% of thz cost of evaluation
$59,000 per yeor.

bimes. This is ovar ond abave

The Department mokes these commitments on certcin ¢onditions:
A.  Provided the Edmoaton Putlic ond Separote Scrsel Eonrds:

(@) employ cppropriale teackers for the clozses
(5) ore the operoting éuthorities for the program;
(c) - movide o scheol or schools for the progreny;
(d) %&ide oncillary !2arning materials (othsr than curriculer
materials). '
B. Provided the Ukrainian Conodion Commitiee: ‘

.

(o) gubrantees no fewer then 100 students in Grade 1 this fall,
from within the boundaries of the City of Edmonion;
(b) cnsures perent support and confinuing commitment to the

pilot progrom, by parents.
[ undersiand thot your officials can provide you with further defuoils.

As soon as passible, | would appreciste your providing me with o sictement
: i H . .
os to your position on this propascd progrom. .-

Yours sincarely,

/ .
(.u/\ /-/ S .

Louis D. l'l‘yndmon
- ) Minister of Educotion
M. Jim Foleoncr, Chairmon \ '
Edmonlon Public Schoo! Board
10010 - 107A Avenue '
Edmorion, Alberio

ce:  Dr. M. Lupul
Mr. G. Brosscou

(N4
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APPENDICE C1 .

4

GRADE LEVELS.AND NUMBER OF PUPILS
. ' NO. OF
'SCHOOL SYSTEM ScHooL " TEACHERS ECS |} [2 {3 |4 |5 [ 6|7 |8 TOTAL
1. EDMONTON R10 TERRACE 1 21 s Nw 14
PUBLIC ‘ 1 {12 {13 }1 21 102
SCHOOL RUNDLE 5 16 |11 {12 [13] 15|13 |2 b
BOARD DELWOOD .6 18 I'i8 |18 21 }18 113 8 i 114
3 H
NORTHMOUNT 3 11 10 5 6 7 i 39
HOLYROOD 3 9 9 |10 810 9| 2 57
BALWIN 1 24 24
2. EDMONTON MARTA GORETTI 1 14 14
CATHOLIC . : :
SCHQOL- ST. BERNADETTE 2 7 112)10] 4 : w 33 |
BOARD ST. MARTIN 8 34 |29 |33 [26] 25| 22 ﬂmw ! 188
o ~ M !
ST. MATTHEW 8 38 | 3T 26 |33) 32} 25|16, ! 203
ST. KEVIN 2 . 43 43
— - . !
3. COUNTY OF QUEEN ELIZABETH 3 23 |22 | 21 . 66
MINBURN .
i . N [+ i
4. COUNTY OF BRENTWOOD . NS 9 117 2y !
STRATHCONA - ' %\ | .
- w
5. STRATHCONA ST. THERESA 1 16 : E ; ! 16
CATHOLIC ! | ! _ :
h : _ i i :
{ ; 4 T !
6. COUNTY OF LAMONT ELEMENTARY 3 20 |17 |27 : : i Fosu
LAMONT R _ w !
i !
TOTAL 4§ 185 1S9 170 137 112 94 74 67 m..oom

INSTRUCTION IN UKRAINIAN

SECTION 150(1)(B}

Pl

SEPTEMBER 30, 1980
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IMPLEMENTATION OF SECTION 150C1)(8) OF THE SCHOOL AC{T
-

ALBERTA SCHOOL SYSTEMS

.

TOTAL ENROLLMENTS IN UKRAINTAN ‘LANGUAGE CLASSE®

.

GRADES
" YEAR ECS | ONE | TWO | THREE| FOUR | FIVE | SIX | SEVEN]EIGHT | NINE m TOTAL
. 1974 . 101 . ; M W 101
1974/75 86 | 120 . 1 : _ w | 206
1975/76 | 152 | 113 | 105 _W \m. m 376
T 1976777 | 116 | 135 | 101 | . 99 " H _ L sy
1977/78 | 152 | 148 | r27 | 86 | 93 ﬂ _ -~} 60e
1978779 125 168 | 140 126 | 80 90 i H H : 729
. 1979/80 | 120 | 1u% | 153 | 128 | 107 | 73 87 . W W a1z
1980/81 . 185 159 170 137 112 .4. 94 | 74 _ 67 _ " 998 M
4 . . : _ .

APPENDICE €~ OCTOBER 15/8¢
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APPENDICE C3

Otfice of the Minister
EDUCATION

319 Legislature Bulldiné, Edmonton, Alberta, Canada T5K 2B6 403/427-2025

February 15, 1983

Mr. Hugh Tadman, Chairman

Board of Trustees s

Edmonton Catholic Schoo! District §#7 8
9807 106 Street

EDMONTON, Alberta

Ts5K IC]

Dear Mr. Tadman:

The government has had under consideration the request to extend
the Ukrainian bilingual program to the High School leve! I herewith
approve the extension on the following terms and conditions: :

1. The .Eepartment of Education will develop and approve a
Ukrainian Language Arts program 10, 20, 30 over three years.
Ukrainian 10 will be available in September 1983.

2. The Department of Education will adapt Drama 10 for
instruction in Ukrainian. Drama 10 will be available in
September, 1983. Nrama or another apprapriate optipn will he
provided for grades Il and 2.

2 The Department of Fducation will encourage Work Experience
programs for which Ukrainian would be the language ~f the
workplace, - provided that the other requicements for Worle
Fxperience programs are met.

The Ukrainian Bilingual program must he operated by a schrol

u
board, which must employ certificated teachears praficient in
Ukrainian language.

S The operating board must provide classtooms for the program,

and must provide ancilliary learning maferiale athar  than
curricular materials.

May [ take this opportunity to advise you of ~oncerns that the
Nepartment of Educdtion and your government miist now addrass,

] The extension of the program, first to the junior high schonl
level and now to the high school level, was not on the basis of a
minimum required enrollment (as was required in grade ). 1
apticipate that, with sufficient lead tim~, we mnay roquira n



certain minimum enrollment (i.e. 80 {for grade 7, and 60 for
grade 10) for the operation of the junior high schoo!l and hlgh
schnol program. You may with to respond to this idea, gi en
the reality that programming is relatively more exponwvﬂ ar
the secondary level.

2. From an educational point of view, we consider it more
important to direct additicnal resources toward the
improvement of the elementary program (first), and the junior
high schrol program (second), rather than to any further
extension of the high schao] progeam,

The introduction of the program did not consider adequat~ly the
impact of the scarcity of Jearning resmurces and -ki'led
bilingual eduecatnrs,  Muych developmental worle pnead- 1o he
done,

[ am also avare that paren's are now 1¢ es'ing spe:sial
edUCafi""\ and '?l""'”\'i"n’ in eraininn, at thae  ola vmayr ooy
level.

In the next few months, the Department of Educatics | he

c‘onsndarmg a long-term pragram on the development of bilingua' R

inc'uding Ukrainian. T.ong term obiactives are very in portant

th AN AR nejne denmand r Qg{""\' Ty wthiey |:u\gv|,~yv el tye

.
“t

Dr .

T T T O '

Minister of Fdv i

Bosetti, Deputy Minister, Education

Mr. Alex Cholak, Chairman, County of Lamont
Mr. Harry Chomik, Chairman, County of Minburn
Mrs, Iris Evans, Chairman, County of Strathcona

Mr.
Dr.
Pe.

Iy

Fron Ttal~n TV T hiniegy

Eugene Ewanyshyn, Edmonton Cathalic School District
Phil Lamoureux, Director, Language Services Education
Derais Leonz {, Ukrainjan Bilingual Advisory Committe:

AP | I NCAETSY FETRCLEPIPZS B

-
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et e 0

Mave v va yqQRl

O3 Parent {(Guardian):

I am a student completing a Master's frogram at the University
of Mberta. For my re<carch rroject, | have decided to study whyt
parents . '~r guardians’ expect their children to learn thigu@h thea
UkFainian lLanguage Program

A

To this end I am cnclosing a five part questionn»ire. Yorr answo:
to cach question will shov what yor as parent or quardian
frel yaur ahildren <hauld Yearn in the program

I need your hclr and ast you to be kind enough teo answer each

question.  Ycur inswers will show what you think your child/ren
shoyld learn i+ 'b- program. Obviously, all replies will be kept
ccftidential, "2 «crly trying to lesrn what you as rare-' e-p:
' e “"nown ¢ Ut o aiavan langua'lo avd culture.

ty - ' ctie nairver tn the ' 1lo- :"g vidve s

Mrs. Anna Eliuvk

682! - B3 fve ye
fde ton. ATt s
Fr te -

TEhTny .. ' ven ¢ [} i At

Ahiaat - Ve . Tan
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\ APPENDICE D2 o
'4 Gepesun /31 P
Manopicr BaTuew /Oniwyun/?
fl cryxeuxka o MaricrepChxiﬁ_nporpaMi npr. AnuGeprechromy
YirinepewnreTi, i nesanonro saxinuy cool crypimsanisn. Hamipow

MOCY nayxkono-socaianol npaui ¢ nposipartecs, mo Garnkit abo
onikyiy cnoninawruen wol Yxui RiTH nantwaucn o noomoBbuif

morpasi.

Svcunanw Bam 23nUTHKHK, AKHIA CKAQRACTLCA 3 N'ATLOX YaCTHI.

Rama pignosinb Ha KoxHe nuTaMHn pnokaxe, mo Bu, ax G6arbku ado
: N * . . .
onikyuu, xovere mo6 Bami aivw pasvasuca v uift aporpami.

1 Memi morpi6uo BamoY nomoui i A gpomy Bac mo6 Bu nackaso
Rianopoinu Ha xoxe nKTaHHA. Bami pianobini nokaxyrs, mo ua
Bamy nyuxy, Bami aitu nosuuni pinvaru b uift nporpami.
Ouenuaro, Bci bimnosial sanumartscHd xoudpizeHyiansuumu. A
Tinbku npolyw xosjimarxca, mo Bu ak Garbku cnoxmibacreca mo6
Fama muTuwa 3kana npo ykpaiwcbKy MoBy 1 KyABTYDY .

Mpomy mwerarti nefl 3aNUTHKE HA HWIYe NOJAMY agpecy:
Mrs. Anna Eliuk
£828 - 83 Avenue
Edmonton, Alberts
T6B 0G5S
ne onro Tuxuis nicas nogarmol RATH BHCHA3NHA.

T mavpo naxyw Baw na Bawm wac, sjauivanseoyua i cninnpauyp.

3 nosarow,

N

Aiua Tark .

Arxaipautien

167
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APPENDICE D3 Survey No.

PARENT QUESTIONNAIRE

PART |

Directions: Please check the response that applies to your situation.

Example:
A, How many rooms does your house have?
v a. four . '
b. three
c. two
d. one |
The person's response in this question is v a. ;
1. \ Who is conpl;t%ng the questionnaire?
a. mother
b. father
c. guardian
2. How many children do you have?
_____a. one
b two
* . &. three
d. four or more
3.  How many of your children are in the Ukrainian Bilingua) program?
a. one
b. two
e €. three
_ " four or more
4. Which of the following describes )our family or ethnic backg(ound?

a. Ukrainian: both guardians’' or parents' (your spouses’' and

your) language used at home is Ukrainian.

[
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Page é
b. English: both guardians' or parents’ (your spouses’' and
your) language used at home is English,
c. French: both guardians®' or parents’ (your spouses' and
your) language used at home is french,
d. Mixed: both gﬁardians' or parents' (your spouses' and your)
language used at home is Ukrainian and another language.
e. Other: guardians' or parents‘ language used at home is
other‘than Ukrainian, English, or Ffrench. B
5. How long has your family lived in Canada?
______a. landed immigrant (you arrived to Canada)
b. one generatfon (your parents arrived, and you were born in Canada)
c. two generations {your parehts and you were born in Canada)
d. three generatioﬁs {your grandparents were born in Canada)
e. four or more generations (your great grandparents were born
- in Canada)

- a

" 76, What is the-child's {ren's) father‘s (male guardian) language?

a. Ukrainian

b. French
¢. German
d. English

e. Other, please specify

7. What is the child's (ren's) mother's (female guardian) language?

a. Ukrainian

3
b. French p
(
c. German
d. English

e. Other, please specify ®
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8. [f you have checked (a) or (d) in question 4, please specify the amount
of Ukrainian spoken in the home?
___ a. all the time (IOOi)
b. about 75% of the time
c. about 50% of the time
¢. sbout 25% of the time
e. none at all
9. Which language is spoken most of the time at home?
a. Ukrainfan
b. English ! |
c. German . v .
d. French
e, [talian
f. Others, please.specify
10. What grade is your child in? (If you have more than one child in the

Ukrainian Bilingual program, check appropriate gradgs for each child)
a. kindergarten s |
b. ene
c. two
d. three
e, four
f. five
g. six
h. seven
Do you encourage your child to épeak Ukrainian at home?
a. often l

b. sometimes

C. never
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V2. Do you encourage your child to listen to Ukrainian Lroadcasts at home?

-]

C.

_b.

often
sometimes

never

13. The following represents some reasons explaining why peofle may enroll

their child/children in the Ukrainian Bilingual Program.

Please rate each of these according to the following scale:

!

very important *

2 : somewhat important
3 = not important
Example: ’
1 a. a growing child needs plenty of milk daily
3 b. it is imﬁortant for children to watch television daily
2 c. it is important for children to brush their teeth daily

3 d.

it is important for children to have a bath daily

.

A person could rate this question as "1" to be very imbortant. "3" as not

important,

“2* as somewhat. important and "“3" as not important.

. because it is important to maintain the Ukrainian language, the

Ukrafnian Canadian culture and the Ukrainian speaking heritage

. because bilingualism in Canada opens up a greater number of

career opportunities

because: learning another language is a'form of mental exer-
cise - it sharpens the mind

’

. because the Ukrainian-speaking minority applies 2 certain

amount of pressure through its organizations

. because bilingqalieducation is challenging and rewarding to

my child

. because learning two ‘languages prepares one to better under-

stand people of other languages and cultures

. because the children should be able to speak in Ukrainian

with grandparents

1

. other (please specify and rank)
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PART 11

.

Ouring 1980 have you:'

o

11,

12.

14,

15.

Heard Ukrainian spoken for more
than one hour?

Eaten in a Ukrainian Canadian
restaurant? :

Had Ukrainian food at home?

Seen a Ukrainian film (with
English sub-titles)?

Been 'to the Ukrainian cultural
or youth centres?

Viewed a Ukraihian religiouﬁ‘
ikon of St. Nicholas or the
Madonna? ’

Examined a Ukrainian.folk
instrument?

Attended a Ukrainian celebra-
tion (religious or other)?

Seen or heard a Ukrainian opera
or ensemble?

Purchased Ukrainian 1iterature

{books or magazines) for
home use?

Read translated versions of
Ukrainian litergture in English
(short stories, poetry or novels)?

Seen a statue or monument which
cormemorates the Ukrainian
pioneers in Canada?

Read accounts discussing
Ukrainian Canadian lifestyle
or history in Canada?

een to a Ukrainian Canadian
rural settlement?

Been to the Ukrainian Bookstore?

Directions: Please check _!: the response that applies to your situation:

172

very .

often of ten rarely never -
N -3

-

Q,

v
‘i

v.

‘Aven
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22.

23.

24,

25,

Purchased Ukrainian records for

* home use?

Asked for Ukrainian books at
the public library?

Used a typewriter with a
Ukrainian letter keyboard?

Sang a Ukrainian song?
Played a Ukrainian ¢ard game?

Visited a Ukrainian speaking
senior citizen?

Seen performances presented
by pupils in the Ukrainian
8ilingual Program?

Read newsletters about the
Ukrainian Bilingual Program?

Watched television broadcasts

‘about the Ukrainiap Bilingual

Program?

Listened to Radio broadcasts.
delivered in Ukrajnian? .

very
often

often ~

rarely

173

never
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Page 7

»

CPART_I11
Directions: Plgase circle your response as one of the following: .

5 - 1 strongly agree (SA)

4 -1 ag;ée (A)

3 - Neither agree nor disagree (N)
2 - | disagree (D)
1 - I strongly disagree (SD) :
) SA A - N 0 SO

1. ,The Ukrainian bilingual program should . 5 4 3 2 ]
serve the language and cultural needs of
Ukrainian-speaking families in Edmonton.

2. The Ukrainjan bilingual program should S 4 .3 2 1
" provide students from non-Ukrainian speak-
ing groups an opportunity to understand
the Ukrainian-speaking community.

3. The Ukrainian bilingual program should 5 4 3 2 1
: provide students opportunities to parti-
cipate and become a part of the Ukrainian-
speaking community, - *
4. Students graduating from schools offering 5 4 32 1
the Ukrainian bilingual progifam should be
able to assume a meaningful rale in any
Ukrainian-speaking community in Canada.

5. Students attending Ukrainian bilingual = 5 4q 3 2 L
programs shduld be encouraged to parti- o ' «
cipate in Ukrainian linguistic and cul-
tural contests {Alberta Cultural and
Linguistic Awards a public speaking event .
for students of modern 'anguages in
Alberta schools).

6. Students attending Ukrainian bilingual 5 4 3 ? 1
programs should be invited to participage
with other Ukrainian Canadian groups and
organizations outside of school activities
(festivals, exchange trips, choirs).

7. Ukrainian bilingual programs should strive § 4 3 2 1
: to make students bicultural, ie. make

students feel comfortable in both their

own -and acquired culture, N

8.  The student graduating from the Ukrainian 5 4 32 1
bilingual program should be fully bilingual;,
that is, he should be able to read; write, ' .
and speak equally well in both languages

<tudind Aven
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Page 8 .

PART 1V .

Oirections: Plcase rank the responses to each question in the follow1ng
order of importance: b

very important
important

somewhat important
not important

e.g.

1
2
3
4
You may use the same ranking more than once.
1. Upon completion of nine years in the Ukrainiah bilingual program, my
child should be able to:
a. read and write fluently,
- b. speak and read fluently,
c. under;tand and speak fluently.
d. be fluent in 411 of the above.

2. In language arts my child should be exposed to:

a. readina aldt of Ukrainian classical hterature (Ivan Franko
Taras. Shevchenko, Lesia Ukrainka).

b. ,ﬁng Western Canadian-Ukrainian literature (stories de-
pYCting contemporary Canadian scenes and experiences)

c. readmg Ukrainian stories about Canadian pioneers.

d. reading all forms of literature written or translated in
Ukrainian,

3. The Ukrainian language arts program should stress:

a. skills which would enable pupils to function in the writte
language

b. writing skills for creative expression.

c. skills necessary to record thoughts accurate]y

Lo
d. writing for enJoyment ' ) ggi R
. ¢ . %
. - . . X
4, Upon completion of nine years in tae Ukrainian bilingual program my «<hild h; N
should be-able to: oo ' ) - '

» a. write a short story. o .
b. write a research report. ->

c. write three or four clear paragraphs on a familiar topic

~ . ’ ’ OVER ...... .-
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d. write a letter requesting certqin,inforﬁation or wishes,
The Ukrainian language arts program should stress thé development of
oral skills so that children completing the program can:

4. participate in public debates.

b. prepare and deljver effective-speeches.

C. participate in drama, ﬁheaffe or fine arts,

d. relate secpnd-hand information or narrate.
Upon completion af nine years in a Ukrainlan Bilingual Program my child
should be able to: .

4. recognize forms of literature written in Ukrainian (fable,
short story, ballad, novellette). ,

b. recognize literature written by famous Ukrainian authors
such as: Ivan Franko, Lesia Ukrainka, Taras Shevchenko.

c. identify llterature written by authors of non-Ukrainian
descent which is translated into Ukrainian.

d. recite or write our favorite Ukrainian poetry.
Upon completion of nine years in a Ukrainian Bilingual Program my child
should be able to:

a. determine the parts of speech of words in a sentence written
in Ukrainian (noun, pronoun, adjective),

b. place sentences in a sequence to make a coherent and well
developed paragraph. -

3

€. to think critically and detect various forms of persuasion
in literature.

———

d. recognize different klnds of letters written to publicc in
Ukrainian.

Upon conoletion of nine years in a Ukrainian Bilingual Program my child
', .
. N\

should be able to:
a. éojoy music of famous Ukrainian composers such as Lysenko.

b. recognize the various kinds of Canadian-Ukrainian music.

o

€. sing“traditional Christmds Carols.

d. understand the hlstory of variqus seasonal or rltual songs

e PdrC1C1pate in the 51ng|ng of songs in various social situa-

‘tions e.g. weddings, church gatherings.
nyco

.
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9. As part of the Sorial Studies course, ny child should\étndy:

.

Page 10
a. ancient histary of Ukraine before 988 A.D. /
h history of Ukraine before the 20th century
__ ___c. only Ukrainian-Canadian history. /
/
d. history about the immigration g>\ukradﬁian peoples.

o. the same content or topics as in English without the arddi
tion of fopics emphasizing a Ukrainian point of view

10 In subjects taught in Ukrainian, my child should learn about:

a. values brought to Canada by people from Ukraine during
early 1900's,

b. the meaning of Ukrainian Independence Day.

c.symbolic meaning of colors, patterns and designs found on
-/Ukrainian embroidery, ceramics and architectureé,

d. the historic influence of the Byzantine church on Ukrainian
people’s lifestyle,

V1. Subjects taught io lkrainian shauld stress:

a. folklore <uch as: short stories, nursery rhymés and poetry,
a8
T v .
b. literatwe such as: historical novels, essays and hictorieal

dramas.

c. literatire such as: =<cience-firtion. plays and narratipns.

12, lUpon completion of nine v~ s {n ~ Ukr>ini~n Bilinowal Proqram ™y child
should be able to:
_ . a. make Ukrainian desio"ad ceramics.
b write and rreate Ukrafnian desianed Faster rgqags. A
c. do Htrainian dancing.
_d. make simple wonod sculptures.
e. play a Ukrainian instrument. : '
f. paint ikons and'olass murals in the Ukrainian tradition.
13, Upon complétion of nind years inr a Ukrairian Bilingual‘Program my child
should be able to pass-on to others: ..

5 . Pkraini rser h S.

o 3. Pkrainian aurse x rhyme

~ N . '
. b. Ukrainian children's aames.
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e

14

1

¢. traditional Ukrainian recipes.

4. tradirional Ukrainjan diet nat(cr“;.

Upor rompletion of nine yo;rs in a Ukrainian Bilingual) Praqeam my »%i'e
<hould be *ble to maintain the Ukrainian lanquage and cultice hy:

a. teaching his/her future children nursery rhymes and "wrainian
rard games.

b, teaching his/her future children to sing Ukrainian c<angs

¢. raising his/her future childrer *hrough the conc'ant use of
the Ukrainian language.

d. sending his/her future children into a Ukrainian Bilingua!
Program.

______e. teaching his/her future children how to do Urrainjan emhrgidery
and weaving.

f. teaching his/her future children how to plan Ukrainian
traditional meals and prepare traditional Ukrainian food.

g. teaching his/her future c¢“ildren how to dr various Uk - ian
arts and crafts,

1o

[ et tt o ia Bigiher futaras P ildean
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DAL : :

Ur cerannc Plesce check the reipanse that applies to your <ituation

' Uauld vy bave peclcved fa camplets y yinstionmaire in Ukrainian?

a  yes

' nn

3

“lease cagment or quactiapnaio e




PART |

l.

Who

“adan oo
“ e & o v

How

a.
b,
c.
d.

How

APPENDIX D4
RESULTS OF

PARENT OQUESTIONNAIRE

4

is completing the questionnaire?

mother

father

guardian \

mother and guardian
father and guardian
mother and father

many children do you haQe?
one

two

three

four or more -

many of your children are in the

Ukrainian Bil{ngual Program?

a.
b.
c.
d.

ene

two

three

four or more

Which of the following describes vour
family or ethnic background?

Ukrainian

a.
b. English

c. French

d.. Mixed -

e. Other

How long has your family lived in
Canada?

a. landed-immigrant

b. one generation

C. two generations

4. three generations

e. four or more generations

What is the child's (ren's) father's
(male guardian) language?

a.

Ukrainian

e

(

l= .

168

168

168

168

167

166

|ve

—~y
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10.

1=

French —
German
Engllish -
Other o
7/
What is the child¥% (ren's) mother's 168
(female guardian) language?

mnango"-
o e e .

a. Ukrainian
b. French

¢. German

d. English

e. Other -

If you have checked (a) or (d) in 167
question 4, please specify the ameunt
of Ukrainian spokef in the home?

a., all the time (100%)
b. about 75% of the time
c. about 50% of the time
d. about 25% of the time
e. none at all

"f. question is not applicable

Which language is spoken most of the 168
time at home? :

a. Ukrainian
b. English
¢. German

d. French

e. Italian
f. Other

What grade {s your child in? (If you 168
have more than one child in the

Ukrainian bilingual program, check
appropriate grades for each child)

a. kindergarten .
b. one
c. two
d. three
. four
. five
six

f
9.
h, seven

Do you encourage your child to speak 168 -

Ukrainian at home?

a. often

aAaonnmw

. o s e o
NN WO W

[N XY Sy
WW O H M= g0
.
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b.
C.

a.
b.
C.

somet imes
never

. Do you encourage your child to listen
to Ukrainian broadcasts at home?

often
sometimes
never

. The follpwing represents some reasons

explaining why people may enroll their
child/children in the Ukrainian
Bilingual Rrogram. Please rate each
of these according to the following
scale:

because it is important to
maintain the Ukrainian language,
the Ukrainian Canadian culture and
the Ukrainfan speaking heritage

because bilingualism in Canada
opens up a greater number of
career opportunities

because learning another language
is a form of mental exercise - it
sharpens the mind

because the Ukrainian-speaking
minority applies a certain amount
of pressure through its
organizations

because bilingual‘éducation is
challenging and rewarding to my
child .

because learning two languages
prepares one to better understand
people of other languages and

.cultures

bl
because the children should be
able to speak in Ukrainian with
grandparents

other (please specify and rank)
<

167

[==

162

156

158

146

160

161

155

- 16

62.3
25.0

46.8

2.1

66.9

60.2

18.7
81.3

32.1

§7.7

39.9

30.8

30.6

34.8

44.5

12.5

1 8.6

17.3

13.3

“2.5

5.0

36.8
6.3

182



PART II S N

Directions: Please check ~/ the response:that applies to yd&r“f
situation. ' ’ . o %

During 1980 have you:

)
VN

NO. VOX 0% Rz’ Ny

l+ Heard Ukrainian spoken for more o / ' T
than one hour? ) _ . ‘164 32.9 36.6 25{631‘4.9
2. Eafen in a Ukrainian Canadian R | v
_ restautant? v . 167 2.4 8.4 47.3..41.9
3. Had Ukrainian food at home? =~ ° 167 52.7440.1 . 6.6 .6
4. .Seen a Ukrainian film (with - . o ' g
English sub-titles)? 4 167 1 2 .2.4 22.2 74.3 )
: S

5. Been to the Ukrainian cultural or

youth centres? 165 11.5 26.7 - 38.2 23.6

6. Viewed a Ukrainian rellg1ous e
*ikon of St. Nicholas or thg ¥ . S , .
Madonna? ' . "~ 164 18.3 30.5 28.0 23.2
7. Examined a Ukrainian folk = - S
instrument? _ 165" 7.3°15.8 43.0 33.9
8. Attended a Ukrainian celebra- ‘ L
tiOn (religious or other)? - 167 35.3 35.3 25.1 4.2
9. Seen or heard a Ukralnlan opera S
or ensemble? . 1165,11.5 23.0 38.8 26.7
10. Purchased Ukrainian literature ;'% |
(books or magazines) for home 4 % . ’ '
use? ° . 167 9.6 26.9 40f1 23.4

11. Read transltated versions of ’
Ukrainian literature in English

W

(short stories, poetry or novels)? 167 “8.4110.2 - 34:1 47.3
! v ﬂ: ﬁ ' -3 : o

12. Seen a statue or monument which *

commemorates the Ukrainian C g ' . . » o

pioneers in Canada? 166 9.0 23.5 50.6 46.9
13. Read accounts discussing . ! IS

Ukrainian Canadian lifestyle ; o o

or history in Canada? , 166 6.0 21.1 50.6 =282.3

i
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¥

14.

15.

16.

< 17.

18.

19.
20.
21.

22.

- 23.
s - Ukrainian Bilingual Program?

24.

25.

Been to a Ukrainian Canadlan

'rural settlgment? -

Been tbst Ukrainian Booksqrfe7
o
Purchased Uk

hase inian records for
home usg? ' )

Asked;for Ukrainian books’at éf to

the publlc Tibrary?

Used a typewrlter w1th a'

Ukrainian letter keyboard7

Sang a Ukrainian song?
Played a Ukrainian card bame?

Visited a Ukrainian speaking
senior citizen?

Seen performances presented . .

by pupl]s in the Ukralnlan
Bilingual Program? -

Read newsletters about the

Watched. telem1séon broadcasts
about the Ukrainian-Bilingual’
Prggram?

Listened to Radio broadcasts
delivered in Ukra191an7

o

© NO..VO% 0% - R%.

N N

T .
165 9.1 29.1 43.0°

b

© 167,13.8 44.9 32.9

i

167 16:2 31.7 38.9,
’/ . | Low ‘
167 3.6 15.0, 293

. 167 .6 3.6 6.0

a ke

. 167 21.0°33.5 35.3
165 3.6 14.5 24.2 57,6

166 27.7 33.1 27.1

A
’

* 167 %9.3 55,7 15.0

186 30,1 54.2° 12.7

T e

167 7.8 22.2 44.3

167 19.2 30.5 34.1

18.8 |

8.4

13.2

a

52.1

89.8,

A

1'2- 0

3.0

10.2" -

25.7

16.2
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PART 111"

‘Diréc{gons:

s,

-~ . o . ,

The Ukrainian b111ngual program
-shoyld serve the languageiand ,

cultural needs of Ukrainian-
speaking families ‘in Edmonton.

The Ukrainian Bi]ingdal'brogrhg Y
n ,

should provide students from-
Ukrainian speaking -group% an
opportunity to understand the s
Ukraln1an-speak1ng communtty. &
The”Ukratnlan b1]1ngua] program ,
should prov1de students opportun-
ities to participate and becomé '
a part of the Ukrainian speak1ng T
communaty o

| Students graduatlng from sghoo]s
offering the Ukrainian bxlangua]
program:should be able to assume

a meaningful role in any Ukrainian- 4

" speaking community in Canada.

Students attending Ukrainian bilingual
.-programs should be encouraged to
ﬂmart1c1pate in Ukpainian linguistic
and cultural contests (Alberta = °
Cultural’and Linguistic Awards a ’
public speaking event for 'students?
of madern languages in Albefta
'Schools) 5

Students attendlng Ukra1n1@n
bilingual programs should be in-
vited to participate with other-
Ukrainian Canadian groups and
organizations outside of school
activities (féstiﬁg]s, éxchange
trips, choirs). ¢

Ukrainian bilingual programs should
strive to make students, bicultural,
ie. make students feel comfortable in
both their own and acquired culture. .

?
?

NOUSAT A

;G?’ e

167 37.7 41.9 13.

© 165 23.6 50.9

167 31.7..50.9

L

S
167 30.5 47.9

167 22.2 49.1

166 34.3 S0.6

166 38.6 50.5

N

23.6"

17.4

Please circlé‘yo@r Fesponse as one af the fﬁl]owjng:

oD'.

1.8

19.2 2.4

s

23:4 4.8 .6

13.3

10.2

1.8
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K
1 8»
g

C |
! - M
p e . % e o " No. SA /A N
: Lo ‘ R ‘ o ‘ :
The studemt yraduating from the
Ukraipian bilingual,program should
be fully bilingual; that is,-hes
should be dble to read wrlte, and
speak equally .well” ln both languages : '
st.udted , : . 165 43.6 41.2 9.7
w s £
R

186 " .
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‘Directjons:

A ]

my
a.
b.

c.
d.

In
be

“PART 1v

‘You may use the same rank1ng mare than once.

‘Upon completion of nine years in NO.
. the Ukrainian bilingual program,

ctiild should be" able to:
read and write fluently-. . 166
speak and read fluently. - 165

understand and ‘speak fluently. 165
be fluent in’all of the above. - 161

]anguage arts my ch11d should
exposed to: -

a.q read1ng.alot-ofvukrainian ‘ -

s.classical literature {Ivan .

. Franko, Taras Shevchenko,

" Lesia Ukrainka). 150

b. . reading Western Canadian- -

T

d.

Ukrainian literature (stories
depicting contemporary Canadian

scenes and experiénces). 150
reading Ukrainian stories
about Canadian pioneers. 152

~reading all forms of litera-
ture written or translated in
Ukrainian. 158

The Ukrainian language' arts pro-
gram should stress:

skll]s which would enable pupils
to function in the wrltten

language. ~\N 159
writing skills™for creativé
expression.’ - 148
skills necessary to record

- thoughts ‘accurately. o~ 154
writing for enjoyment. 148 .

Upon complet{%h of nine years

in
my

a.

b..
. .C"

the Ukrainian bilingual program
child should be able: to :

write a short story © 152
write a research report. 151

write three or four clear
paragraphs on a familiar

topic. - 154

vt

8.7

23.3

29:6

29.7

§4.7
16.9
.32.5

20.9

N

42.2
49.1
40.6

3l1.1 f

'26.0

40.0

-41.4

29.1

Please rank the responses to each questlon in’ the
follow1ng order of importance. . .

40.0

32.0
25.7

27.8

22.4

39.1

14.9

Moo

O™

25.3

4.7

3.3

13.3

2.5
5.4
2.6

T e g
~ DN NN

13.5

7.2
26.5

1.3

187
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d. write a letter requesting

~ certain information or
wishes. )

The -Ukrainian language arts

program should stress the

_development of oral skills

so that children completing the
program can:

a. . participate in public débates.

b. prepare and deliver effective
speeches.

C. .part1cipate in drama, theatre
or fine arts.

d. relate second-hand information

or narrate.

Upon completion of nine years in a

Ukrainian Bilingual” Program my
child should be able to:

- a. recognize forms of 1{terature

written in Ukrainian (fable,
short story, ballad, novel-
lette).

‘b. recognize literature written

by famous Ukrainian authors
such as: “Ivan Franko, Lesia
Ukrainka, Taras Shevchenko.

by authors of non-Ukrainian -
descent which is translated
into Ukrafnian,
d. recite or write our favorite
Ukrainfan poetry.

L4
Upon completion of nine years in

a Ukrainian Bilingual Program my
child should be able to:

a. determine the parts of speech
of words in a sentence written
in Ukrainian (noun. pronoun,

"~ adjective).

b. place sentences in"a sequence
to make a coherent and well '
developed paragraph. . . :

¢. to think critically and detect

various forms of, persuasion in -

literature. .
d. recognize different kinds of

letters written to publxcs in
Ukrainian.

155

147
151
153
150

147

148
c. identify literature written ~

142
147

151

154
143

143

34.2

26.5

3.5
18.4

45.7

54.5

fo—

42.6

21.8
39.7

35.9
41.3

42.2

34.5

23.2
29.3

39.1

37.7

42.9

34.0

21.3

27.2
38.5

50.0
35.4

13.2

5.8

806

39.9

2'1_.1
7.9
13.7
4.7

4.1

5.4

23.2

17.0

2.0

1.9

7.7

23.1

188 -



10.

. ‘,-‘l, :

. Upon complet1on of n1ne yeaes in a'
Ukrainian Bilingual "Program my child

should be able to:

a.

b.

enjoy musi® of famous Ukrainian
composers such as Lysenko.

" recognize the various kinds
.of Canadian-Ukrainian music.

sing traditional Chr1stmas
Carols.

understand -the history of -
various seasonal or r1tua1 ’
songs. .
part1c1pate in the s1ng1ng of
songs in various social situa-
tions e.g. wedd1ngs. church
gatherlngs.‘

As part of the Soc1al Studies
course, my child shou]d study:

ancient history of Ukraine
before 988 A.D.

~ history of ngalne before the
-20th century. .
““only Ukrain1an~Canad1an ."

history.
history about the 1mmigratwon
of Ukrainian peoples.

- the same content or topics as
-in English without the add1t10n

of topitcs emphasizing a.
Ukra1n1an p01nt of view.

147 11.6

In subJects taught in Ukraxnlan; S f
my ch1ld shoald Iearn about:

values brought to Canada by

- -people from Ukraine during

early 1900's.
the meaning- of Ukrainian

: Independencé Day.

symbolic meaning of colors,

. patterns and designs Tound on

Ukratnian embroidery, ceramics
and architecture.

‘the historic influence of the

Byzantlne church on. Ukra1n1an
people's llfestyle.1;3wx ' :

154 22.7
154 52.6
153 27.5

183 33.3
143 1.7
153 21.6
144 19.4
155 40.6
,139.718,of
158 39.2

[ 4
149 16.8
150 - 26.7
152" 23.0

a1.5
44.2
29.9

40.5

35.9

120.3

34.6
34.7

41.3

2.9

39.9
34.9

45.3

40.1

33.3
4.7
13.6

22.2

20.3

37.1
'26.8

33.3
16.1

27.3

19.6.
25.5

25.3

28.3

16.6
"B.4

3.9

9.8

10.5

17.0

12.5
1.9

28.8

1.3

2.7

189
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22.8
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11.

127

- 13,

‘14,

) nudsery frhymes and poetry. 152 32.2 "43.4
“b. literature such as: historical
novels, essdys and historical-- . -
‘dramas. - “156-23.4 34.4
c. literature sucheas science~ ‘
fiction, plays and narrations. 148 - 6.8 '24.3
Upon completion of nine years in
a Ukrainian-Biltingual Program my
child should be able to'
;3. make Ukrainfan designed : o
ceramics. - ’ 148 8.1 20,9
. write and. create Ukrainian
"+ . designed Easter eggs. - ) ‘157 23.6 35.0
¢. -do Ukrainian dancing. 149 20.8 27.5
d. make simple wood sculptures. _ 145 4.8 .13.8
e. play a Ukrainian instrument. 147 6.8 21.8
“f. paint ikons and glass murals ' . .
fn the Ukrainimn tradition. 146 4.1 17.8
Upon completion of nine years in
a Ukrainiad Bilingua) Prégram my .
child should be able to pass on to:.
others: - ‘ : N
“.d. Ukrainfan nursery rhymes. 153 32.0 35.3
" b. Ukrainian children's games. 149 24,2 34.9
€. traditional Ukrainian recipes. 151 25.2 37.7
d.. ‘traditional Ukrainian diet - :
patterns. 146 10.3 15.8
Upon completion of nine years in’
a Ukrairifan Bilingual Program my
_child should be able to maintain
. the’ Ukrainian language and culture
by:
~a. teaching his/her future :hlldren ‘
: nursery ‘rhymes and Ukrainian card
games . 145 22.8 35.9
b. teaching his/her future children = . o
to sing Ukrainian sgngs. . 151 37.1 4l1.1
c: .raising his/her future children : :
_through constant use of the . )
_ Ukrainfan language. - : 146 31,5 25.3
‘d. -sending his/her future’ children O
into a Ukrainfan Bilingual . } s
Program. . .- 157 45,27 33.1

- o
6 - ‘NO..

Subjects tauﬁht in Ukrainian should
streSS'

a. folklore such as: short stories,

. 22.4
351
54.7

40:5

29.9
32.9
44.8

36.1 -
43.8

29.0

17.9

28.1

16.6

. 30.4
11.5

18.8
36.6

35.4°

190
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12.4.

- 4.0

-15.1

5.1




L

and c¢rafts.

SR

meals and prepare tramtmnal
“Ukrainian food. e
‘teaching his/her: future’ ‘children
how to do various Ukrainlan arts

N

ST e :
teach1ng his/her future chlldren
how to do Ukrainian embrOIdery

- and weavtng.

143

reading Ukrainian stories to his/

her future children.

Q

- 151

{’.1

e

12.3 .

150, .32.7.

15.4

"27.2

1oos
30.1 37.7
34:0 24.7

31.5° 42.7
41.7 24.5

ERST) B

8.7"

10.5

6.6
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_ 2 APPENDIX DS
# - SUMMARY OF PARENT COMMENTS (N 73) .

I. QDMMENTS RELATED TO QUESTIONNAIRE

=

= ~J O
[}

W
1

COMMENT

<

.

-l

a p1easure to rep]y, all aspects covered thorough
Part IV impossible to rank (all are important)

‘questionnaire too difficult, lengthy, repetitive.

good questionna1re (very good), ‘easy to understand ~not t1me
consumlng,kwant results.

quest1onna1re offered too much content, deta11ed which can not

- be covered in.depth in program:

= e D
]

— N
1

—
!

slanted, opinionated, "Ukrainian nationalistic".

items should have only one possible answer.

questions 12, 14 are parent responsibilities.

- makes’ program appear to be extra curricular, questlons are

misplated.
structured for Ukrain1an ‘not non- Ukra1n1an parent op1n1ons,
some parts too rigid.

questionnaire difficult as programuexperience is brief

Part II should have additional category “some of the time".
many questions are not relevant to Engl1sh Canadian context

- fact of life.

questionnaire indicates close monitor1ng (Program) g
questions 4, 6, 7 are poorly worded. -

some  activities. proposed should be pursued in High- School and
University (cr1t1ca] ana]ys1s of Ukrainiam 11terature, ikon
painting). * . . .

the: value of b111ngua1 educatlon 1n reTatton to Canada's mut1-
cultaral socfety ‘could have been questioned

e

II. COMMENTS RELATED TO POPULATION NEEDS

13

N TOMMENT ' o R T' _
1 - student curriculum (present) should be exp]alnsg’to parents.
10 - not- aware ‘of present curriculum content for la uage arts and
T social studies. - .
1 -.not aware of amount of time spent teaching in Ukra1n1an.
4 - English is most important, not to be Ukrainian scholars
("English taking a beating"). ¢
3 - importance of another language should stress that Ukra1ntun is
' - not the only language but one other way of expanding one's
-mind.
2 - Program needs to e11m1nate p011t1cs and' nat1ona11st1c b1as. '
1 - too much- emphasts‘g1Ven to cultural setting,, g
2 - culture and religion should be taught at home (Catho11c, ;
‘orthodox prejudices abound) '
1 -

program provwdes great opportun1ty. -
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«

COMMENT

lower elementary teachers good - need to maintain similar
quality teaching at upper levels.

Program improvement 'is necessary (continue).

Program is excellent, children happy.

Non-Ukrainian children can not {Bssibly become bilingual in-
skill areas - bilingualism not possible in English environment.
not qualified in language to know what to expect.

children spend too much time riding a bus.

Ukrainian program should not be centralized for junior high
grades. : o '
parent Ukrainian program should be available.

program should be extended to grade 12.

COMMENTS RELATED TO PROGRAM -(SKILLS/CONTENT)
CURRICULAR EXPECTATIONS , _

COMMENT |

content concerning Ukrainian pioneers to present/future
important. ‘

past history (rites, customs) not important.

same content:as taught in English should be taught in
Ukrainian. ‘
functional content, basic skills. :
language standard used is too high and not used in everyday
life. : L

emphasis on language fluency. _ X -
Ukrainian studies should be taken beyond grade school.

stress general culture (pysanka, food, music, drama).

stress academics, best of culture should be emphasized, less
desirable elements (political, religious propaganda, elitism, -
stratification of Ukrainian peoples) to be eleminated - guard

‘against “pseudo-science™ and “"pointless intellectualism®.

present content. exceeds ordinary curriculum. . . .
more field trips and cultural activities (Ukr. dancing in
phys. ed.; embroidery and sewing of Ukrainian garments for
Home Ec.). _ ' '

cultural understanding, differences/appreciation.

fine arts should be taught in junior high or as
extra-curricular activities.

*

"
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APPENDIX D6
CODE FOR COMPUTER CARDS
PART I
Question #1

. Mother
Father
Guardian
Mother and Father
Guardian and Mother
Guardian and Father

nuw 4w non

NN H W -~

Question #2.

one
two

three , .
four ‘or more k

"on o onou

B WA -

Question #3

‘one \ 1,
two '

three

four or more

Y

£ W N

Questionwf4

1 = Ukrainian

2 = English

3 = French

4 = Mixed ;

5 = Other than Ukrainian, English or 'French

Question #5.

[

tanded immigrant
one generation : )
second generation /

third generation
fourth generation or more

DN H LN -
nwonow o

Question #6

1 = Ukr.

2 = French
3 = German
4 = English
5 = QOther
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' Question #7

1 = Ukr.

2 = French

3 = German .
4 = English . o -
5 = Other ’ -

- Question ¢#8

100%
75%
50%
25%
none
N/A (if did not answer a or d in #4)

nn u

AL WN -

" Question #9

Ukr. .
English
German
French
Italian
-Other

t un n @ n

Ao wWwN

Question #10

K

grade
grade
grade
grade
grade
grade
grade .
no children at particular grade level

OCOONNANES WA —
o uuwn g n M
SNOYO S WA -

Question #11

1 = often .
2 =-sometimes
3 =

never
Question #12
often -

sometimes
never

1
2
3



Question #13 a, b, ¢, d, e, f, g, h

1 very important
2 somewhat important
3 not important

1
2
3

O\?’—‘
DU w

# PART 11 (1-25)

very often
often
rarely
never

H WA -

PART III (1-8)
SA

B WN =~
o ouwouon

A

N

D v '
SD . '
CARD II PART IV

Column 8 - 71

very important/1-2/

important/3-4/

somewhat important/5-6/

not important/7-8/

N/A (answered d as #l) in question #1

N H WM -
nn un nn

196



