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P .This investigatioanas designedito-examine the reIationship
- o - . :, . i . i

-’between self concept scores and read1ng~ach1evement'for grade one

chlldren. Relationships between self—concept and reading scores were
e, 'examined for boys and girls separately and for grbups of chlldren of
. " e

"high and low abilxty, botﬁ actual and perceived -
b S S" . The . sample conSisted of 42 boys and 33 girls selected from

'eight grade one classes in tw6 élementary schools at the end of the '7v
.fschool term
y‘, : L.

Test 1nstruments used were. the Lorge—Thorndike Canadian~'

‘ Cognitive Abilities Test, the:GatesfMacGinitie Reading.Test and the

"Thomas.Self-Concept Values‘Test;,«‘\
TWo nuil'hypotheses.were stated to test?correlations»between, ‘ <

R <R A o oo Lo ’ - ‘
a)-self—conCept and reading scores-and b)mbetween perceived-ability
' e [
-and reading scores.- ThLee null hypotheses were used to test differ—

ences between the means of selffgoncept scores for a) boys and girls N

and b) high and low ability groups, and differences between means of '],'
R e S

reading scores for groups of children w1th a) high and 1ow IéYels-ofA -

self—concept,.b) high and Iow perceived abfiity and c) high and low
;actual ability. N

. . - S e - . , o ‘
L Findings indicatedvthat self—concept scores were significantly

)

r lated to reading achievement for girls only.t Results~showed no. - f;‘

-~

'ficant differences between the means of self—concept scores for - )

y

- A : . . N . d—' -
'_,bias, or for Proups of hlgh/§%3§l°w ability. There'was no SLgnificant_

O

Vot e s i T e
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ﬂthe total sample. There appeared to-be a signiflcant differeqce

.

. beﬁﬁben Epe means of readlng scores

.

levels deZntellectual abllity, but

N

-3 : ; . ',

“the factors that affect the chrld s

‘-
-

P e&d mot1Vatlon for reading 1n-young
. .. . | Y
T
R Educatlonal 1mpI1qatlons of

s, € .
, : e L M

.‘a furthe‘r reseanch were presepted.

- e . . .
L T . SN

LA
5
for grOUpe w1th high and low

!

not for groups with hxgh and 1ow,e

. levels of self—concept or hlgh and’ low 1evels of percelved ablllty--,‘

. e “ R S

Results of the study 1nd1cated a need to 1nvest1gate furtfer .

seIT—cbncept-at dlfferent ages

. - S B

chlldren.~_ N

the_findings.anq sudgestions for -

. P & S
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Chapter I \ '

. INTRODUCTION AND PROBLEM ¢
L4
LR

'

In view of the increasing iﬁterest that today's edtdicators and
parents are showing in early childhood, and éspecﬁél}y in the develop-

’ ' ment of a h%thy concept of self;'a great need exists for more infomtivo

-

research literature in this area that is both instructive and practical.
Terms such as self-concept, self-image, self-esteem have beer used
fféquently in recent research writings, but few of these writeisihave

presented a clear definition of them as théy relate to young children.
- -
There is at present a need -for researchers to deal with the nature of

- -

self and the foStering of self-concept specifically in early education

- . _ .
contexts and to presen§ this in ways useful for teachers and others in

child-service roles.
At the turn of this century, psychologists were attempting to

define the self in their writings. In 1904, William James saw the self

as a composite of thoughts and feelings which constitute a person's

' . s . . o, .
awareness of his individual existence, that is, his conception of who
Q , .

3

énd what he is.’ More recently, writers Have broadened their concept of
the self. In 1952 Je:sild“ﬂlt that a persoﬁ's definition of self also
included a system of ideas, attitgdés and values.‘ 
The self—concégg_ofva? ipdividual is developed through a;cuﬁﬁ:
‘ lgted so¢ial c§ntacts and e#periences'with.qgher geople (Qombs and
Snygg, 1959; Pg;key,‘19i0; Yam#ﬂoto, 1975).” Feilinés.about the‘self
aréfestaﬁlished early iﬁ life #ﬂd arg modified‘hy subseguent o
o : . a

.
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experiences, Cwlmumit.h (l967&'ievou thnt the bases fpr self-
osteam ard determined from adult-child rolacionl in the qif—lcﬁﬁbl

years. Among the significant people who'affect the child's feelings
- - :

about himself are first, his parents, and later his teacher and his
4 ’ .

peers. . . ,
' Rogers (1951)°and Combs and Snygg (1959) place high emphdbis
on self-concept in théir pe}sonality theories andwsquéht that the
individual's self-concept ig a major factor influencing his behavior.
Rogers bilieved that fhe individual does not respongd/to th; oﬁ%ectivo
envéronment but to his perception'of the environment no matter how
personalized or distorted his perceptibn may be. He orgaAi;es hi;
° behavior to prééerve and enhance this sé&f-conceﬁt.
Theée is stroné support for‘tﬁe ide; tﬁat self-perceptions
~are predictive of academic success or failure. A child's perception

Q
of his ablllty as a school learner is atquire!r during interactions

~

with sxgnlflcant persons who hold certain expectations of himvas a

learner. Brookover, et al. (1964), and Palardy (1969) investigated

this theory in th;\g work with upper elementary children. They
found that a.student's self-concept of:his ability aS a school
dearner is a factor that ﬁay limft'Fhe 1garﬁ}ng of maqy g}udents and
thereby prevent th?m from workKing to their maximum_lgve};‘ They *

maiﬁtain that a child learns what he perceiveslhe is able to learn.

~

Further evidence thatfothers can influenée self—concept is

provxded by Perkins 4;958) who demoéstrated that teachers, th;ough
!
their roles as sxgnlflcant others, ‘can alter the gelf—concept of

their students by making positivé comments to them as well as creating

- <

. - .
/ ‘
=
.\
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Y »
ah aéno-ph-ro ot gunt-t pwoholoqmn. security. Davidson ‘and Lang

(1960) found that chirdrcn 8- porcop?xanu of 5eachorl‘ faolinqs toward
“ o

them- c,prxolated pont}vgly and qulicanbly vtth thely own ‘a).t-

image. ‘rhay allo tqﬁnd that tha: mre‘ !avorabl‘b t.he childton ] por-
. eptu),d’s ‘of t:helr ccacher s teelinqs. ehe :»Mgr\or cboxro achiovonnt.
Studiec b¥ \iattenbgtq and Clifford (1964) "@d BtookovOt
(1;64) show s‘;onq mg:post fdt' the as:umf:tion that a studentqs self-
percepnons o hxs abilitiea are yredxctive of his reading aucccss

O ,
° ®

and failure. G'tllpm (1967) dgscnbes the vfciousocycle with reading

°

disab.il.kty ang’ poo¥ self concept contiﬁual’ly rexﬂforcxdg oach other.

2 o " >
she suggests that a negati\m se'lf—conceptO'ls hiqbly rasiatant to ‘
¢ o -
°chanqe, which Ln tuxn. makes o;.he °teachet s job more dxfficulc

v

2 o3 © e e ¢ R - K-
o° . . I. © PURPOSE cOF 'I'HE S'I'UDY ' ‘
R ~ S R S X v
]
: 'rhe purpose of th;s study is’ to 1nvebt1gate the re}atxonships
¢ "a® 2 ' <] N

that cnugh':. exist between t_he c'm.ld s "self—concept and hx.s achu;venent

o [

in t‘hadxng Bot.h teachers and °parents né¢ed to beco:ﬂe mge awaroe and
3 (-] ~ o N .

accepbing of chilaren as they are and of. t.he quportance of developing
. ) 3 0

a positxwe sglf-concept in the learnet. .It is hoped that t.his stndy

2 . o v’ 7
wxll genezate fuque: xnf’omtion to neet th:l.s need o
° ° o

B - . . ,9 . [~ % '1‘ .

-8 1I. 'mmcmznmmmx, _DESIGN o <
Le s . iQ < ' o "9 : < 8
: "q The ‘following is%an overvxew of thg experiunbal des;gn

-]
a ° J

A n‘bre detaxleq &;countOis reported in Cbapte:r IIT, «

. )

The population ftOII which the saﬂple was éxm od’dsistgd ‘of
° E:he Gtad‘e b¢ pugils in %wo uigdle socig—econbmic ele-en&ry schools
Q N

of thé Bdlnom:on Public SCbooL BOArd. ‘7'1‘he sample was nadcc up bf 75°

©. 9 < : € . Y .

»

*



;cﬁfrdrgn'éeleqfed ﬁ;om_this~pop

..

e

and 33 gir;siincludéd,,, S ' o S g .

ulation ‘on_a random basis, with 42 boys’
1 s . ) . . -, \."

ot
i

Instruments used fh,the investigation were the Gates—MacGiniiie‘

s

i .

. RéadingﬁTest, Primary A, Form-1 and the Thomas‘Self-ancept'Valﬁes

e .o : . SRR _ B
Test. The Lorge-Thorndike Canadian Cognitive Abilities Test, P?ﬁmary

Form l.wés~used to asseSs:Qhe children's inteile@tual levels.

A pilot study was.é?nduétéd in order to practice the adminis—

.

-~

‘tration of the Self—ancept values Test and to determine the amount

of time involved for eaéh child. o e o /,/”/ﬁ

< . . . e

b8

'ITI. HYPOTHESES

oo ,rd;;ﬁe following null hypotheses will be tested:

oo

,Hypothésis 1.

o

EN

There is no signiffcant correlation between self-concept

.scores and reading scores for:

a. -boys -

bp; girls

P e S

c.  total sample.

Hypothesis'Zv

concept scores for:

~

L : £ ,
b. ,groups withchigh and low ability.

‘ Hypothesis 3

There is no

@%scores.fcr groups o

{

. '
4

i

There;ig no significant difference hgtween the means of‘sélf—

KAl

a. 'boyé‘and_girls - : . ' S ’ (

-

S

ignificant difference between the means-df readingﬁ‘:

children With high énd‘low levels of self-cohcept.

T

°
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s

HypotheSLS 4 : o \\

N
There is no 51gn1f1cant correlatlon between percelved ablllty

scores and reading sgores for the .total samp%e.
Hypothesxs 5 i '

. There aré no sxgnlflcant dlfferences between the means of

scoreswin reading for groups with:
: £ ' . , . .
a.‘gﬁigh_andvlow perceived ability

b 'hign and low actual_ability\

g ty. - : . _
IV. DEFINITION OF 'TERMS L

For the purpose of this study the following definitions, were

-
L ,/

L4

Sélf—concept: ‘%hose'perceptions, beliefs, feelings,'attitudes

and values whlch the 1nd1v1dual views as descrlblng hlmself all

] ‘o i

'deflned in reference to how he belleves others percelve and deflne

+
’

'hlm, as well as his own perceptlon of his characterlstlcs and .

a

~ab111t1es. LaBenne and Green (1969) deflne self concepﬁ'as .o -« -the”

>person S, total appralsal of hls appearance, background and orLglns,

R

_abilities’and resources, attitudes and feellngs whlch culmlnate as a

'directind force in behavior (p. lO)."

- . . . - -

Personal value- A social or cultural’norm or expectation, a

-

conceptual standard of ‘the deslrable, whlch influences an 1nd1v1dual

s in his choices'among alternatlves of behav1or. — : e

L ‘ . . -

' V. DELIMITATIONS e

‘ThenQeneralizabi}ity of thegfindingsvofrthis study- are - limited



T l‘ - .' \ ) : - :
inf accordance with the ifollowing considerations:

1. The.sample was restrfcted to seventyefive children»from

two schools in middle socio-economic class areas of Edmoriton.

S2. The‘Self-Concept values Test is a self-responding instru—

“ment., Selfkeyaluationsbdependent on the subject's self-report are
- conditioned by the clarity of the-individual's awareness of self and

his wiliingness to codperate.ﬂ

'VI. SIGNIFICANCE OF THE STUDY

~. .
N
.

The majorlty of work ln self—concept study has been conducted

in theqpast two decades, for the mos _part, this has involved the‘

@
..

evelopment of measurement instruments and analX51s of. self concept .
change after spec1ﬁ1c treatments, such as - ps&chotherapy and group
counselllng. ‘There ls_a need for‘research deallng W}th self—eoncept
of young chlldren, for the developmentlbf'measurement instruments
'sultable for use with young chlldren and for studles relatlng self—

concept to achlevement.

Through the use of the Thomas Self Concept Values Test and a

readlng test thls study w1ll attempt to explore the relatlonshlp

between. self-concept and readlng achlevement at the Grade I level.

VIt is:hoped that the study will lead to suggestions which may help in-

the - future development of a self-concept test instrument suitable for
. . ‘ . . !

use at the early,childhood level. A a
VII. OVERVIEW OF THE STUDY

)

In Chapter I the problem is introduced. A detailed review



of the related literature is given in Chapter II. The design of the
investigation is described in Chapter I1I together with the.méﬁhdds
and:?aterials used in the study and the methods of analysis used to

Q

answer the questiops prbposed. ~In Cﬁaptef IV the data are analySedQ‘

{ . 8

Chaptér V includes a‘suhmary‘oﬁ the,study, with- reports onvconclusibns

N . . '1‘ “/ .

. and implications, and suggestions for \Qurther research.

v ‘ . ) i .
[

<



Chapter If/“‘\\.'

o R ‘ . . .,
o : . )
P . Bl

REVIEW OF RELATED LITERATURE

¥ ~ I. INTRODUCTION

.This'chapter will include a'historical reVieQ of‘the‘deveiob—”'”

'\ Tl

. ment of theorles of self—concept from the 1ate 18005 to the present

’ 1nteract10n¢;

.«(‘,

tlme. These | theories’ w1ll be reviewed in order to show the changes in

empha51s and- deflnltlon from that of the soc1a1 psychologlsts to the

Y

more recent p051t10n of the phenomenologlsts.e/The rev1ew of'wrltlngs‘

'of soc1a1 psychologlet;\Jages, Mead and Sulllvan Wlll show that they

belleved ‘an. awareness of " sei\\to be Qeveloped prlmarlly through soc;al

he.rev1ew of theorles

£ phenomenologlsts Rogers and
Coombs and Snygg w111 add thelr empha51s on™ ersonal awareness as
an- actlve agent "in determanlng behav1or and self—co’

o

' The examination of these theorles w111 also assist>
deriving a definition‘ofitheteelf;concept.
4- A brlef rev1ew of the 11terature w111 descrlbe the develop—'

ment of the concept of self and w%ll present ev1§9nce of: the 1ncreasing

1mportance that is attached to 51gn1flcant others in a young chlld s

*
at

- o,

llfe.
The frnal sectlon of thls chapter Will: present a revxew of .

e =

l1terature deallng w;\\\the present—day empha51s ‘on* the development

of a p051t1ve self—concept, espec1a11y as it is related to academ;c

'achaevement and‘achlevementnln'readlngé : " A .

e )
o

A



II.., THE _éAcKGiiOUNb]QF 'THE STUDY

' .

Man s search for ah/understaZdlng of the causesfof hls behav1or.» ; '

-

:‘has been a long process. Bgfore the establlshment ‘of psychology as a’

'sc1ence§ most of the answers were derlved from fo%flore and tradltloﬁ\

. 9
and later were formelated in the context of phllosophlcal or’ rellg;ous"

. thought.

Psychologlsts have looked at human behav1or from ‘two broad
ﬁ frames"of referenCe;‘ The most common me;hod uses the objectlve frame

of reference whlch makes its observatlons of people from ‘the pornt of

! .

{Vlew of an outsxder, someone looklng on at’ the process. More recently
e . g+ .
a subjectlve approach has been 1ncrea51ngly used by psychologlsts. K

‘ .Thls approach attempts to examlne behav10r from the 901nt of v1ew of

K

" the behaver'hlmself. It 1s concerned w1thathe person s-own unlque *

ex“ ience ofhhimself and'thé worldvaround him. This. is often\calledy .

t.the phenomenologlcal ﬁrame of reference.'
- The development of. psychology as a sc1ence of hum} ‘ ehaylor

brought about the establlshment of hypothetlcal co‘structs as mechan-

1sms to help ﬁhe psychologlst to explaln the phenomena he is studylng.,

‘One’ such construct the self—concept, has been the subject of study

R SR
]

by psychologlsts 51nce that tlme. Perceptual psychology how - accepts'

the ldea that the feellngs and bellefs one holds about oneself motl—

T
vates one‘s behavior: -the antecedent for individual xesponses is the.

<

seif—concept L

ae"
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'science of human'behav1or, more and more lee was. belng devoted to.

‘addition; he felt that thlS sense of self 1nc1uded splrltual,
;of all he can call hlS (p. 291).:_ ‘James ' self 1ncorporated feellngs

 seeking for selﬁ—identity.- R R o

' feellngs and attltuaes sxmilar to those he belleves others hold of S

i ” s .
Z . ' - .
' s poo
3 '11‘1.._' HISTORICAL PERSPECTIVES = 7 :
) . a 4.'.
Theorles//; the self ‘a' ! = BT
. -

burlng the la%e 1800s, when psyc ology became accepted as a

the study of-the self.'.' ; e s}' SR o SO

Sl T B ‘ : S c
James. Theorles of self concept had thelr beglnnlngs in L .
—_ . .ﬁ _ o L

the wrltlngs of James (1890) : He con51dered the ego to ‘be the

: _means through whlch the 1nd1v1dual galns a sense of 1dent1ty. In

materlal and soc1a1 aspects.' He deflned man's self ‘as "the sum total

andvattitudesfas well as a dynamic quality of'self-preservatlon-and e ,

>

Mead. Mead (1934) descrlbed the self as an objecttof

N

kriower and a t?lng that is known,'a percelver and a thlng percelved.,

ﬁ‘awareness.j He fe}t that the self lS reflexlve, that xt,ls both a '

.

In em@ha5121ng that the self is developed through soc1a1

%

"1nteraction, Mead stated that "The self, as’ that whlch ‘can be an

’ object to 1tse1f, is essentlally a 5001a1 structure, and it arises

i

1n soc1al experlence (p 140) "He belleved th1s soc1a1]exper1ence

1

1ncluded 1nteract10n due to the 5001ety in whlch a person 11ves as well

»

'as the 1nteract10n between lnd}q\duals w1th1n that soc1ety.

Mead,clalmed that an 1nd1v1dual responds to h1msel£ wzth :

9

him.’ He becomes self—consc1ous and aware of hls self through the way

:

.
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151nce he real

"called thisbdevelop'

S S Co1

people respona to_him'as an object;' . ‘ (-

‘Sullivan.v The concept of 1nterpersonal relatlonshlps is the

[

4
central ﬁheme of" Sulllvan s theory of personallty, He (1954) belleved

that self—concept is bUIIt or achleved through accumulated social

contacts and experlences w1th other people. People learn’their
. . _
1dent1ty, who ‘and what they are, from the kinds. of experlences the

e

gr?w1ngfup process_prov1des. what a person belleves about himself

a funé?lon of ‘his 1nterpretat10n of how others see hlm.

- A »
has no way of knowlng prec13ely how other persons

- seg hlm, he 1nfers thls from thelr behav1or toward hlm.' Sulllvan

t learnlng ?bout self from the mlrror of other

_*people.' 'I‘hus an. 1nd1v1 ual s reflected appralsals are mlrrored ‘in

_terms of what others thlnk and feel about hlm. | S o N

Sulllvan descrlbed personallty development in terms of the

1nd1v1dua\'s 1nterpersonal relationshlps Wlth hls 51gn1f1cant others

. durlng the\grow1ng—up procsss. Among the "others" with-whom the

1nd1v1dual 1nteracts, some are 11kely to be more 1nf1uent1a1, these
are parents, peers and later, teachers and otheér: adults.

The "self—as—subject" -and "self-as—object" components of self-"
14

Aconcept dlscussed by both Mead “and Sulllvan are - ea51ly dlstlngu1shable.-

On the one ‘hand the "self—as subJect" component con51sts of those

feellngs of 1ntr1n51c worth held by an 1nd1v1dual about himself. On,'

the other hand, the "Self*as—object" component consxsts of the pex-.

ceptlons whlch one has of the ways in which he 1s seen, by others.

These others, then, serve. as referents from whom he contlnually seeks'

Ah,and recelves 1nformatlon about how he appears to them.

N
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Rogers. ,Rogers (1951)\deve10ped his theory of perSoﬁality
after many years of observing behav1or in counsellihg 31tuatlons.

_He believed that people behave in terﬁg of the ways in whlch they.

see themselves, that behavior is the-con5clous act1v1ty. Thoughts of

self in.the unconscious w111 not lnfluence behavior until they are

£
admlsSLble to the cohscious level. Rogers sees the self- conceptdjr/

R

belng the total organization of. a person s conscious thoughts and
perceptionsraboet hihseifQ This organization theh determines and con—:
trols.that person's behavior patterns. ;Thus behavior isjconsistent
with the-organizea hypothesis.and cohcepts of the self—strustyre.
‘Rogets (1951) wrote: o | V

As experlences occur in the life of the individual, they
are either (a) symbolized, percelved and organized in some
relationship to the self, (b) ignored because there is no
perceived relationship to the self-structure, (c) denied
symbolization or given a distorted symbolization because the
experience is 1nconsxstent w1th the structure of the self
(p. 503). : : :

It is the‘individual's self—concept which determines the kind

and quallty of. experlence percelved. ;Perception is seleetive according

to whether or not the experience is coh51stent with the concept of the

R4

‘self.

Combs and Snygg.. Comhs and Snyggf(l959$, who are commonly

.referred to as phehomenologists‘because'of the cehtrelﬂrole'they
ascrlbe to conscious feeilngs, cognltlons and perceptlohs, present
the view that “.'.'; all behav1or, w1thout exceptlon, is completely
determ;ned by and pertlnent to the phenomenologlcal f1e1d of the
behav1ng organlsm (p. 20). ‘ Thus, a person s behavior 1s the result

-,°f how he perceives the situatlon and hlmself at the moment of h1s~

- | L

12
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action. In fact, awareness is the cause of behavior; how a person

' feels and thinks determines his course of action. It is not the event
. L

itself which elicits the specific response but rathé# the individual's

o

subjective experience of the event.

: . _ R S
Summary of Theories AN

This section has dealt with a brief review of theories of the
éelf—concept and has considered some of its characteristics as put

forth by James, Mead, sullivan, Régers*and Combs and Sang.

It points out the chahges in emphasis in ‘the theories of the

social psychologists to the more recent position of .the phenomenolo-

gists who emphasize personal awareness (perception) as an active

agent in determiﬁing behavior.

s .
IV. * THE SELF-CONCEPT

Definition of Self-Concept

The term fsélf—cohcept" is widgif used in education today, -
' ?nd_psych5i§gis£s ha&é_defined it in various ways. Jersild (1952)

.defiﬁed selffcdncépt as a‘". . . compogitg of though£§ and feglingé
which'cbnstitute,a petson's‘awéréness'of‘his.iﬁdiQidual existghce,
his conceptions of who and what he is'(p} 9)." Perkins (1958) felt;
that at the base of §¢1f-coﬁcep£ are ". . . those perceptiongr
beilefs, éttitudgg'and values which the individual viewé aé paft
érééharacﬁ.erisﬁi;c of himself (p. 204)."

 Sincé seif—concept is a psychological construct, it is a

concept which must be’ihferred from behavior. 'Reéent'litérature

genefally describes the term as a_g:oup of fgekings‘and cbgnitive



\\ processes which are inferred from observed behavior. LaBenn and
‘Green (1969), in summarizing the work of several theorists, Hefined

self-concept as
\ .
‘\ . + . the person's total appraisal of his appearance, background,
and origins, abilities and resources, attitudes and feelings
\whlch culminate as a directing force in behavior . . . a person's
conscxous awareness, what he thinks and feels, is what primarily
quldes, controls and regulates his performance and action (p. 10).

These definitions suggeSt that what a person believes about
himself is partly due to his interptetation of how others see him.

They alsé}suggest that this interpretation is not merely'knowledgev

o

ofvthe self, but includes as well evaluative information about oneself.

Development of the Self-Concept

Self—awareness is not a condltlon that is present at blrth

(Mead, 1934). It is through the use of his senses and exserlences
with his environment that the newborn lnfant begins to develop an
awareness of self. Mead wrote:

The self is not initially present at birth but arises in
- the process of social experience. It develops, in a given
individual, ‘as a result of his relations to the social system
as a whole and ‘to other -individuals within that social system
(p.. 177). :

This theory of_the.development.of the se1f4coﬁcept is found in the
wrltlngs of many psychologists (Mead, 1934, Sulllvan, 1947 Combs

and Snyggqg, 1959, Coopersmlth, 1962). a
Early in life: the infant begins to develop and practice
) ‘ o e ' 3 v .

patterns of action andiperception; He is limited in his capacity to .

,-percelve and also in the env1ronment that is avallable to him. At

\

thls tlme, ‘the famlly, partlcularly the mother, has most. effect on’

the child in moldlng and halntainlng his self—lmage. " The parents

14
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determine the child's environment by giving or withholding love and

.

affection, rewards and punishments} and by serving as‘models and

™

examples. Purkey (1970) maintained that

If the child's experiences with important people in his life
are good, and if he is accepted unconditionally, then he can begin

to expand as a person . . . His emerging self is enhanced by
treatment which tells him that he is wanted, liked, valued,
healthy . . . For good or ill, the child is mclded'byvthe repeated

behavior of the significant people in his life (p. 31).

Coopersmiéh (1967) also emphasized the importance of adult-child

)

relationships in the pre-school years, believing tﬁat these r.datién—
éhips form the baseé,forﬁself—ésteem. |

T?ere appear t§ be seQeral basic needébﬁhich must be€ fulfiiléd -
if a child is to consider himself a worthy pergon. These needs‘ére >
met invthe reciprocal love reiaﬁionships between the parents and‘child;

Felsenthal (1972) points out #Hat two of these needs are ". ... can-

sistent acceptance with respect and concern, and freedom and indepen-

- dence within carefully defined limits (p. 188)."

The number of significant 6thers‘begins_to expand when the
3 Sadadiie : .

\chﬁhd enters school. Here he comes in contact with teachers and

peers, who set certain models féx behavior and often_provide'a

cqntrast
* -

to the values and standa;ds ofkthe home.

The'individualzfuncgibns within a'SOCQ;i se}ting and’ his per-
ceptions of others' p%rééptiong of him become the basic data from
which concepés qf self aré formed. These ﬁerceétions may not corres-
pond exactly to the ways in which the'individual ig actually regérded

by others since.there. are likely to be varying degrees of distortion

N

and selectivity in perceptions ofv;he real Qorld_cadséd by the

individual's needs,«motivations and past expe:iencés.L Brookover (1964)

3 °
-
o
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presented-.the following model to represent this théory: @ .

My
Behavior

L)
. 1
My o a Others'
Self-Concept B Pgiﬁfﬁ;:ons
s .

My Perceptions

of X
others' Perceptions
of Me

P2

This model is a cause-effect model moving.clockwise,'beginning
logically with "others' perceptions of me.'" The self one knows is

the self he sees in the "looking glass" of others' perceptions of
. S
him.
Once established in a given personality, the perceived 5e1f

N

has a high degree of stability; whether it is perceived positively

or negatively.‘ Even an unsatisfactory self organization is likely to

» .

. i .
be highly stable and resistant to change. This stability has been
/ - . ' ! .
shown in research and writings. ‘Lecky (1951) believ:f that person-
i . )

)

ality isan organization of values which are consistent .with each

other. 'Behavior, then, is an individual's attempt to maintain the

consistencyiand unity of these values in é_changing envirponment.

**iecky (1951) wrote: f
. !
According ‘to the theory of self-consistency, we seek those
experiences which support cur values, -and avoid, resist, or
if necessaryj forcibly reject those-whlch are !ﬂﬁonsistent
with them (pl 169). ‘

16
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This theory is lurthor ddveloped by Roqers (1991), who main-
tained that “Most of the ways nf’behavinq which are adoptpd by the

organksin are those which are consistent with the contept of self

v ) o
(p. 507).'t He also pointed out’that "The organism®has one basic

. N o . .
tendency.afid striving—to actualize, maintain, and enhance the exper-
o .

iencing orqaﬁism (p. 487)." Combs and Snygg (1959) vieQ this striving

for adequacy as a basic need of human beings.. They describe man as
seekinq ] ¢
a ) '\

not merely the maintenance of a self but the development of an
adequate self—a self capable of deal1ng effectively and
efficiently with the exigéncies of life . . . Man seeks both
to maintain and enhance his perceived self (p. 45).

¥ Q

Present-day Emphasis on the _Egprtance of Positive : .

Self-Concegt . . o N ’

Every individual lives in and depends upon society. One who

has developed an adequate self will be an 1nd1v1dual who not. only
»

-

satlsfles his own needs, but will contribute to the sgtisfaction of
. o ) Q
society's needs as well. Adequate” personalities have generally

N 5 - . (=) ! . :
positive perceptions of thems%}ves and the world zround them. They
4] .
" see themselwves as people who Yre liked, wanted, .accebtable and able

o <

to cope. Shich concepts are the prod&%t of the expériences of the

inqiyiaual in his development. We can See that positive self-gpncepts

s 3 c

deVelép onlybfrom‘pqsifive self experience, in an environment free

T

from threat. ‘teachers and other adults concerned %ith children in the

]
<

early years of their development need to create warm,, accepting

° atmpspheres Which-make possible a greater degree of self-acceptance
by the children. L

N .- ) ' o ‘ ]
; Combs and Snygg (1959) described the’ results of negative

. . ° 2, o
. =}
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‘experience as- follows: ' : o : ' o
. o PR e )
What is destrtctlve to human dlgnlty and 1ntegr1ty, what
indoctrinates people with false perceptlons of themselves
as people of 1ittle worth, respectablllty, or capa01ty

' represents a tragic waste of human potential . . . Adequate
personalltles are not a luxury in our society, but a continuously
" fncreasing necessity. . . . The best guarantee we have  that

.people will. operate effectively to fulfill their own and other’
people's needs is that their own need for feelings of worth
and value has been adequately fllled in the past (p 264) .

“v'Thls prlnc1ple has 1mportant lmpllcatlons for every aspect of human

° “

relatlonshlps from those of a domestlc nature such as. chlld—rearlng,
o - = e

‘educational, counselllng,,employer~employee,'to the dlplomatlc

relationships between peoples of different countries.

o

Self Concept as Related to Academlc Achlevement
e :
It is probafble that no other 1nst1tutlon of society other than
s ° v

'»the famlly has as much 1nfluence on the development of -an 1nd1v1dual s

“Self—COncept as the school. If the development of an adequate self

is seen as a basic human need, then'it should be’seen as a goal of .

B
b

.education. Slnce 1960 research has delved- 1nto the relatlonshlp

vbetween the ‘self- concept and academlc achievement, and has shown

this relationship to be 51gn1f1cant., Brookover, Thomas and Patterson
P L . ;o
-(1964) concluded from therr study that self-concept of academic
. B

ablllty is slgnlflcantly and pQSltlvely correlated with’ academlc

aéhlevement. They suggest ‘that a° successful student has a relatlvely
- LY .
hlgh oplnlon of hlmself aéd has confldence 1n his" ablllty as- a studént.'

N v

pther studles whlch p01nt out this. 51gn1f1cant relatlonshlp have been'

D

: conducted by Bledsoe (1967). and Caplln (1969) who found that chlldren

who reported more p051t1ve self—coﬂcepts tended to have hlgher academlc»
: ~ .

’ g e

achievement; o B S o _ . S

o > . E . s s



AcademiC»suckess or fallure appears to be as deeply rooted in

4

,concepts of the self‘as it is in one's mental aballty' Studles

“.deallng w1th the unsuccessful student who is an underachlever show

e

- that he tends to have'negatlve,self~concepts.' purr - and Schmatz (1964)
reporte@ that;underachievers@were more withdrawing, and tended-to lack

self—reliance and a sense of:personal worth, as well as ev1nc1ng 51gni}

19

- . ‘ . A

of bedavioral 1mmatur1ty and feellngs of 1nadequacy. The chlld's per—
: i I :
‘ception of his ability as a.learner is & reflectlon of the perceptlons
o’ - } .

of others who hold certain expectations of him as a learner.

A number of studies have concluded that a definite relationship

exists between teacher attitude towardﬁa child, as perceived by ‘the .

child, and the Chlld s self concept. ,Davidson and Lang (l960), JorkingA

. w1th chlldren in grades 4, 5 and 6, found that the student S percep-

-

tions of the’ teacher s feellngs toward him correlated posltlvely w1th

-

_his self—perception.~ Also, the more p051t1ve the chlldren __péfcep

tions of their teacher s feelings, the better thelr academlc achieve~

nent and the more deslrable thelr classroom behavxor, as ratedfby the

teacher. The basic hypothe51s of Rosenthal and Jacobson s research

°

(1968) was that students, more often thangnotq do what 1s expected of
them. They summarlzed their flndlngs by statlng that the ev1dence

strongly - squests that

. o chlldren who are expected by their teachers to gain
" intellectually in fact do show greater rntellectual gains.
after one year than do children of whom such gains are not
expected (p. 121)

Palardy (1970) substantlated these’findings uhen he concluded that a

child learns that whlch he percelves he 1s able to. learn.

®
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Self Concept as Related to Readlng Achlevement

Q.
o

There 1s grow1ng ev1dence that poQr readlng ablllty is closely

- .bound to feellngs of personal 1nadequacy. Several studles conclude

that there is -a -cause- effect relatlonshlp between the two. Lamy’

Y . LR

.(1965), in an investigation of the'relatlonsh;ps between children's

perceptlons of themselves whlle in klndergarten and thelr later read1ng°

:achievement in the-flrst grade, found that these perceptlons gave as

godd a predlctlon of later reading achlevement as 1nte111gence test

i

'scores. A ‘similar study was .done: by. Wattenberg and Cllfford (1964),1

testlng klndergarten chlldren. Their results showed that measures of

o
<

self—concept appear “to be .antecedent to and predlctlve of readlng
aohievement_in the second grade‘:‘
43

- Not only does poor-self—concept interfere with learning'to

read but the resultlng readlng dlsablllty leads to an even poorer

o

self-concept. ‘Homze. (%962) and Glllam (1967) descrlbed a viscious’

1

'cycle w1th readlng dlfflculty and poor self-concept contlnually

‘reinforcing each other. Glllam also suggested that negatlve self-

conoept'is'highly resistant‘to change.

3

Summary of . Self—Concept

ThlS sectlon has examlned research wrltlngs deallng w1th the

self—concept, 1ts development, and the relatlonshlp of this - self- BN

concept to scholastlc suotéss.

Self—concept 1s deflned as the perceptlons a person has about °

. ,
hlmself hlS attxtudes, feelings and bellefs, as well as his sense

of yorth These perceptlons are largely based on the experlences he

has had with those people who are lmportant to hlm.



o

‘achivement.

1 U -

Psychologlsts have p01nted out the consxstent nature of the .

self~concept and its resistance to change. 'However, since the self—

concept is learned, 1t‘can be modlfled and adjusted. "

~q Studles by Brockover, et al (1964), Bledsce (1967) and Caplln'

(1969) hav; shown a sxgnlflcant and p051t1v; relatlonghlp exlsts
. -

between self concept ahd achlevement’ It has been suggested that

t\
B

there is a cause- effect relatlonshlp between self—concept and readlng

a

o ) : ’ » . °

Psychologlsts belleve the self to- be hlghly conservatlve and

resistant to change. Once ‘a Chlld has formed a. negatlve self -image

‘as a learner thé task of the teacher becomes more dlfflcult. ,The

preventlon of negative. self—concepts is a v1tal step ‘in teachlng.

It is eSsentlal that teachers communlcate)p051t1ve feellngs td thelr

puplls as to thelr capabllltles ‘as learners, as well as thelr accep-

tance as peréons who_are liked, wanted’and'worthy.,_

\

s
©
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‘Chapter Ill_

THE RESEARCH DESIGN
This chapter containsia description of the design'of the .
study. - Included Wlll be 1nformat10n regardlng the sample, the teSt
instruments, the pllot study, and the collectlon and treatment of
the data., , . ' - . ‘

'I. THE SAMPLE

, . * - . ‘
The. sample for thlS study was chosen from’ the grade one classes

o

' of two mlddle class schools w1th1n the Edmonth Publlc School System.

-
' . -

.The children were dlstrlbutéd over. elght classrooms. From_thlsvtotal

o of 214 grade one chlldrenh he sample of 75 were selected on a random

basxs, maklng up a total of 42 boys and 33 glrls.‘ The chronolog1ca1

_tested at the end of the grade one- term o R i NS

age of" the sample ranged from 6 years 2 months to 8 years 6 months

w1th a mean chronologlcal age of 6 years 9 months : The lntelllgence

— - NS
quotlent ranged from 70 to 137 w1th a mean I.Q. _of 106 26. Puplls';;gé:;x}

e . I C -0 . T e

a . . ) .

IXI. TEST INSTRUMEN'E[‘S _

The Lorge—Thorndlke Canadlan Cognltlve Abllltles
Test, Prlmary Fo;m l (1970)

- Y C ’ - : = ' - N R

Thls test contalns four sub—tests 1nvolving oral vocabulary, _ e

. <

reiatlonal concepts, multlmental reasonlng and quantltatlve thlnklng.m

.

f,:Thls test was used to determlne the abllity levels of the sample

,chlldrena' Buros Mental Measurements Yearbook (1972) reports that

e Vo R B . o c B P . e . .



o

- the’ Lorge-Thorndlke I Q.s correlate moderately to falrly highly

(. 60— 80) with school achlevement (p 360) TT, 'f : o

" The Gates MacGinitie Readlng Tést,
Prlmary A, Form l

o~

Thls test COnSlStS of - two sub tests, vocabularylahd compre; )
nihension.” The vocabulary test measures the Chlld s ablllty.to recog;
nize or analyze lsolated words. Each of the forty—elght exercrses
fconta;ns:a plcture followed by four words.: The chlld s task 1s to

'_choose}one of the four words whlch corresponds or is 51mllar in
'meanfng to ‘the picture. tThe,comprehen51on test measureS'the<ch11d's
) - R o ‘ N A

ability tofread and understahd Whole-sentehces and paragraphs. The--

~th1rty—four ltems in the comprehenSLOn sub—test each cons1st of fouru”

. _L BN . v::.‘

".'sample 1llustratlons rollowed_by'a paragraph. The chlld must select“

the=picture'which<best~illustrates'the paraéraph. He must grasp the~y'

-total thought clearly if, he 15 to answer correctly. ‘The'paragraphs

gradually increase 1n length and dlfflculty

?

: :The Thomas'Self—Cohcept Values Test"

The Thomas Self—Concept Values Test 1s an 1nd1v1dual test con-'

51st1ng of a battery of fourteenhu-polardescriptlve ltems whlch

'constltute the self—value d1mens1ons to be assessed.s‘The Chlld is Lf h

asked to assume the perspective of each of" three slgnlflcant others,v
o y : o
plus hlmself., Thus the chlld is ‘asked to respond to. the fourteen

'»bl-polar adjectlves from the standp01nt of (l) hlS perceptlon of

- hxmself and hls perceptlons of how he is percelved by (2) hls mother,
(3) h:.s teacher and (4) h:Ls peers makinga total of 6\4 quést:.ons. '(A_
detailed‘descrlptlon of theﬂtesting-procedure rs_grve 1n Appendlx A )

R § T
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‘

: dﬂorklng with chxldren in a headstart program, Thomas (1971)

Iy

,reported test—retest rellaq;é§§y coeff1c1ents ranglng from O 6096 to
“ N - )

O 8248 for the four 1ndlv1dual referrent scales ' The-internal consrs-

tency among the four self concept sub—scales was. glven as hav1ng a
.coeff1c1ent o£ correlatton of 0. 7306. Oplnlon c1ted ln,Buros Seventh
. ! «

v-gMeasurements Yearbook (1972) 1nd1cates that this test may be "best

relled upon as. an experlmental lnstrument or an 1nterv1ew gulde, rather_

24
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'than as a tool for 1nd1v1dual dlagn051s or predlctlon (p 374).

In thls study, the Thomas Self-Concept Values Test was chosen

because it was the only self—concept test de51gned spec1f1cally for S

fyounger chlldren (3 9 year olds), and the valldlty and IEILablllty

: coefflclents were. acceptablef
. ; o
_ In/the analy51s of the test,-some reservatlons were felt.
S / U e 4
!
The test contalns two - 1tems, size. and strength, to whlch Thomas

a551gns reVersed score welghtlng for boys and glrls, -In d01ng th;s,

‘Thomas allows boys a p031t1ve score for these two items, whlle a -

negatlve score is assignedbto‘91rls ‘who.. g1ve the.same responses as

1b°ys. . ot . .

R Thomas based hlS selectlon of value 1tems on a, study of
'.v‘mlddle class values by Kohn (1965) - He chose ‘the fourteen values ’

”whlch werenpstoften mentloned as de51rable by: parents in the study.

Tbere was concern 1n soc1ety at - the tlme/of Kohn s study that

chlldren conform to the approprlate sex role,kaéh 1ts codes of dress,‘

) behav1ori occupatlons,'etc.. There was pronounced cultural pressure

[ »

for boys to adopt tradxtionally mascullne tralts such as strength

L and 51ze whereas girls should adopt "femlnlne tralts.; However, the -
’ : " o a :
: SN
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> l . /. ' |
N N

proCess.of'sexétyping has been less clear for girls than for bdys'('

(McCandless,v1967 P- 457) Tomboyish.behavior by a giri evokes less .

soc1al censure than glrllsh behav1or by a boy. Girls haVe been given'

more freedom than boys in thelr sex—role adoptlon WLth regard -to

hwearlng apparel, names and toys but the reverse is no7 usually;true,

Popular sterotyped views ofthe-nature of~masculinity'and
femlnlnlty have beeﬂ changlng rapxdly since the revival of the

femlnlst movémeﬁ? in -the 1960s. Roles'have become broader, ‘less

/rigidly'defined and less sex—typed, with both men and women increas-—

ingly-choosing similar careers and sharing‘roleitasks‘traditionally

A

reserved for members of the oppos1te sex.

Mlddle—class soc1ety now tends to soc1allze chlldren of both

sexes toward“the same major goals (Maccaby, L974), therefore, in this -

=

study, the*results of ‘the self~concept test will be‘examined using .
t

25

the scores as outllned by Thomas w1th scores on 1tems 2 and 9 reversed

g for glrls (and referred to as S-C ) and the scores that evaluate
responses by glrls in the same ‘way as for boys (s- C ) Tables show1ng’
‘comparlsons in self—concept scores for boys and glrls will therefore

'contaln two scores for‘glrls: S- Cl and S- C2

III.  PILOT STUDY

-

A pllot study usxng ten grade one chlldren was . conducted

-

i ely two months prior to the final data collectlon.' The

4]




each child individually. The children appeared to comprehend and
respond to the‘instructions without'difficulty. The total time
involved in the admlnlstratlon of thls test was approxxmately twenty

mlnutes, which dld not appear to cause the children any undue straln

©

" IV.  COLLECTION OF DATA »

The children were tested in groups qf approximately fifteen

" for the CanltlveoAbllltieS Test and- the'’ Gates—MacG1n1t1e Test

-

The final test, the Thomas Self- Concept Values Test, was admlnlstered

1nd1v1dually. All testlng was carried.on in a three week period in
"the mqruings‘betweenFQ and 11:15. The group tests were given in
unused”classrooms, and private rooms were made available for the

N . . . ~

ihdiVidualdtests.

»

v ANALYSIS OF DATA

investigatorﬂ The 1nformat10n obtalned from the testlng of each

Chlld was coded, punched. on data cards and processed- by computer by

4

.the Division of Educatlonal Research Services at the Unlver51ty of
. S8

.Alberta.

s

The data for this study were analyzed, using the following

anaIYSes:-

1. Pearson Product Moment Correlations (DEST 02). Using

thls test, correlatlon matrlces were computed for the self—concept

and readlng varlables for boys, girls, and the total sample. This

‘procedure was dSed to;test,the'SLgnlflcance of the correlatlon between

26
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scores of self-concept of percéived ability and reading achievehent.

2.© t-Tests (ANOV 12). t-tests were used to assess the

significance of difference between the means of scores in reading

of children with high'and low self%concept. ‘ 4

3. Analysis.of Variance‘(ANOV 25). This test‘waé»uéea‘€9>
: déte;mine @hether differénées existed between,the means of'self—
>concept scores for (;) boys and girls and (b) for children inihrgh
and low ability éroups. Variance matrices were also ¢onputea to?
determine the differences in the'ﬁeans of scores in reading with
fegard to variables'of high and low perceived ability andvhigﬁ ands

- low actual ability.

A

VI. SUMMARY OF PROCEDURES

Thé:samplevconsisted of seventy-five grade one children

& o

randomly selected from eight classes in two'Edgon;on Public Schqdls} .

 Two group tests, the Lorge=Thorndike Canadian Cognitive Abilities .

 Test, Form A, and the Gates-MacGinitie Reading Test, were adminis-

tered. ‘The Thomas Self-Concept Values Test Was'administered indi-
' vidually to each child. A éilbt study~was undértaken to obtain X
. ; i . 2 \ . ) e

practice in the administration of the self-concept test.

o

The results of the tests were tabulated and the data analyzed

using correlations matrices and analyses of variances.

27



and summary'of the findings.

Chapter IV

RESULTS OF THE STUDY

-

This chapter presents the results of the testing of the

~

children; the testing of ‘the f;Ve null hypétheses and the analysis

.o . . \

I. RESULTS OF THE TESTS

‘The results -of the Lorge Thorndike Canadian Cognitive

Abilities Test indicated a range of I.0Q. scores from 70 to 137.

The gverage I.Q9. score for.the low and high ability éroups was 93.0
and 118.5 respectively oo

The Gates—MacGlnltle Readlng Test indicated reading grade

scores ranglng from 1.4 to 3.6, with mean grade scores of 2.01 and

3

2.66 for the low .and high ablllty groups respectlvely. The means of

[N

‘reading sceres for boys was 59.47, for girls 63.73 and for boys and

girls 61.34. The standard deviations were 14.68, 13.17 and 14.17

respectively.

The - Thomas Self-Concept Values Test is an individual test

containing fourteenAitems (see Appendix A);~which constitute the

self-value dimensions to be assessed by the child,rand to which the

»

child responds Qrain.c

The results of sceres on the Thomas Self-Concept Test are

- . .
, summarlzed in Table 1. For GGE'reasons indicated in the review of

the test in dhapter III (p.25),results will show two self—concept
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o Table 1

)

) "Means and Standard Deviations of Scores on the Four
Referent Scales of the Self-Concept Test

At
©

Boys . , Girls

(N = 42) : (N - 33)

Self-Concept N ' s-c, s-C,

Referents © Mean . S.D. ' Mean - S.D.  Mean S.D.
" Self 53176 . 43.54 51.21 .

Mother ' 51.69 . 45.38, 52.03

Teacher - 47.35 . 44.61 50.18

Peers 49 43 ' 41.27 4732 .

Total o S

Mean Score  50.57 8.83 . 43.70 6.98  50.12  7.40

—



&

scores for girls, S-Cl and S—Cz. The means of S-C scores for the total
sample were 47.53 <(using S-Cl) and 50.40 (S-Cz), with standard Qdevia-

tions of 8.77 and 8.24 respectivel?.

' i
v

I1. RESULTS OF '{s'rmc THE HYPOTHESES
. :M

Hypothesis One

There is no significant correlation between self-concept scores
and reading scores for. (a) boys, (b) girls, (c).total sample.

Table 2 shows the correlations between the self-concept

-

scores and reading achievement.

: ~
Table 2 PN

Relationship of Self-Concept Scores
and Reading Achievement

s-C . §~C '~ Reading P

1 ©2
(a) Boys o 3 -.072 . .65 °
. , ' . [ ]
s-c, o .874 ] .448 | .009
(b) Girls ' o
s-c, .404 .020
(@) Totar [S=C : | .045 .699
sample s, - .099 .398

‘The results indicate significant correlations between both the"

1 1l

SEC' and S-Cz'scores and reading>for girls, p <.0l and p'<:05 for s-C
and S-C2 respectively.. No significant correlations between self-

concept scores and reading were reported for either béys or the totgl

1

sample.



Hypothea;s-de

S0
There is no QLgnificant differance between the'means of self-

concept scores for (a) boys and girls, (b) groups with high and
Qlow ability.

[}

Table 3 indicates the cell-means and variance matrix of self-
. o’

concept scores for boys and girls in low and high ability groups.
‘ 0
Q i o}

Table 3 . ' D
L}

Means and Variances of Self- Concept Scores
.in Low and High Ability oroaps
?

il

Q ' .

P ‘ ] 9 . .
Low Ability High Ability
Meahs ° vyariance Means variance
+ Boys : 50.00 89.11 51.13 75.48
¢ ° e :
_Girls S—Cl 41.65 58.99 45.86 . 34.52
(Homogenelty of Varlance Test Chi Sq = ,368 p = .30)
. ° :
N S-C2 48.00 68.63 52.38 36.65

< -

N I
(Homogenelty of Variance Test Ch1 Sq. = .312 p = .37)

0

S K 5 U S

. . s
A two-way analysis of variance in self-concept scores in terms

of sex and ability is shown in Table 4, Yelating results in terms of

: < - . .
- ; - : T S
S C1 and S CZ' ) »

The results in Table 4 revealed a significaﬁt variance in ¢

g

scores o% self:concept (S-C ) when the sample was divided by sex.

Boys scored SLgnlflcantly hlgher than the glrls, as shown by :he F
o ¢ s} 3 ? 0

ps

. : 0
value of 12.79, significant at the .00l level.. When the sex-bias

o

factor was removed by scorfng self-concept items the same for gitls
‘ : - : : <! "
. o . g
© as for boys (S-Cz), the varignée in scores was not signifigant, with
0 . ‘o . - n 3

e )

0
. .
. . . . p
: . B
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Table 4 T -
Analysis of Variance-in Self-Concept Scores For .
- Boys and Girls in Low and High Ability Groups
v : Mean Squares - Fa
_ Source of ) ‘ ' :
‘ :V§r1§qc§ S%E_l S—C2 D.F S—Cl S—C2 S—€1;, S—C2
. % N ’ »
Sex (S)_ 851.688 2,637 1. 12.794 - .038 ~ .00l = .846
. ’ ¢ ’ ’ ' . :
Ability  (A) 132..000' 139.37 + 1 - 1.983 2.014 .163 .160
- x A 44.063  48.44 1 .662 700 .418 406
: e )
. Exror’ - 66.568 69.19 71 ' °
. * . -
‘..: ) v . 2 ’ )
: , <
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e
the F value at 038.

v A When}the sample was lelded accordlng to ablllty, there was no
significant difference between the means of self concept scores for

groups with high»andvlow abillﬁy. | ' . |

| S | | o : S o

X OtheSlS Three

' There is no 51gn1f1cant dlfference be tween the means of ;eading :
scores for groups of chlldren with high and low levels of self-
concept. . - » . . " ‘

mable 5 shows the means of readlng scores for groups,with low
. N - ' £
ndrhigh self—concept:scores. Also shown are the results of the t-

tests whlch were used to test for dlfferences between the means of

-«

readlng scorxes for these two groups. .

Table 5

v

< . Analysis of Means of Readlng Scores for Childreh
with Low and High Levels of self-Concept.

Lt - ' Means Ll s.D. . _
. . - Low  High Low High™ ' . : T P _
variable , s-C © s~-C s-C s-C D.F. t . One Tail Two Tail
s-c; 61.80 60.83 13.83 14.93 $73..292  .383 771
Reading o - ' : g e
77 s-g, 61.48 61:26 13.57 14.84 73 .065( .474 .948

“The- t—test showed no sxgnlflcant dlfference between,the.heans

of readlng scores for chlldren w1th hlgh and low self concept. . For
l .
the sample of chlldren in. thls study, self concept levels appear to‘

bear no relatlonshlp to levels of readlng achlevem?nt. R

Y]
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. was sthngforig:0qpsﬁofploWAand'h;gh percelved ablllty.v There«was a

w
Hygethesis'Four v %° v IR - ' : | L
: e . Co . ' )
There i no 51gnlf1cant correlatlon between perceived ablllty
scares and readlng scores’ for the total sample. - ’ e
The correlation‘watx;x showed_a correlation.betweenoperceived.’
apility and‘reading to be'eobé,lwhich‘wgs not'signifieant.. . .
Hypothesis ;ive -‘ ' o 030. ° N 9.
N There-is'no~signifieant difference Bet@een‘the means of scores .in"
reading for groups with  (a) high and lowbperceived ability,
(b) hlgh and low actual ablllty (I Q ). A N ) o
o < o . 3
The cell means and variance matrlx for readlng scores are.
,indieated,in/TableJG,vwith,the’sample grouped acbording’to hiqh and,
i o . ) o e B i ' N ’
low levels of perceiyed ability end 1.0. : .

Comparlson of Means of Rgadlng Scores with Respect
to- Percelved‘ﬂbellty and I.0.

i1

T A I A CREN e .
B - : . . ° . a
° . Low I.Q. 7 ' . High I.Q. '
’ : \ Mean - " .Variance. . Mean a Variance = °
- Low Perceived e, o o T -
Ablll.ty,,e o5 485,77 121.36 . - ° 64.70 '~ - 292.46
- . . :0 . » 'I'. " :. o © . . - . : e -
ngh Percelved L - . S . e . R
Ability P - 53.91 18999 . '68.59 . 124.61
an A . L . ) i b:_ B : i e :. - el ~ _ - £ :
- Homogeneity of Variance ‘Test Chi Sq. = 3.45. p = 0.327," . .~ Cw
’ ‘ uc- L . - ! 5. : D . . © :
PO " ¢ Ca -'n . N . o Lo L ) o - ° . R a .

¢ N "l . . . s,

w Analys;s of varlance tests ‘were computed thh results showh

« -
° @ v ‘:

1n Table . Varlances 1n readlng scores were analyzedaw1th the

a
&

< LA
:

o

v

varlables of perceived ablllty and I. Q : ;,' <T/V~A

ND 51gn1ficant dlfference betwgen means of reaalng Sbores

el T '\ .2 o
. o . A N ° -

o 0.
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o a
\ (]
o
g
: . .
< . \ ° '
Table 7
Ahaly§is of Variance in Rea ing:'S'cores with Respeét
. to Perceived AbiFity and I.Q..
. “source o Mean Squares . D.(.'F', R 3 . P -
) : : : - ,

o ) . : o’ o ) : e °
Per_ceived Ability (PA) « 16.56 . -1 - ..100 _.753
1.Q. . 2185.75 - 1 - 13.20 . .001
© e - [ ' . o .
‘PAXI.Q. 129.25 ° 1 T8 ' .380
Error . 165.59 AT

j .
‘ e
¢ , a
¢
. R ‘o 0.
9 N LR i *
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¥

°51gn1flcant dlfference (p<< .001) between means’ of reading~scores for

o«

children of low -and-high Irg

. L.
-

5 S, III. SUMMARY OF RESULTS

HThe presentation;and analysis of'test'results revealed the

o

"following . flndlngs~'

1. The correlatlon ‘between self-concept . Sscores and reading

a

achievement was found to be srgnlflcant for glrls only No signifi—

eant correlatlon petween self- concept and readlng scores was;found

to exjst f for either boys or°the total sample

N

© 2. There appeared to be no p051t1ve relatlonship between
hlgh and. low levels of self—cdncept and”readlng_scores for the sample

of chlldren studled. Ty .

{

B3

: £
no slgnlflcapt correlatlon w1th thelr scores on readlng achlevement.

However, results 1nd1cated a srgnlflcant dlfference between the means

B

of readlng scores for chlldren of low and hlgh ablllty.;

K
£ L

o,

cantly lower than for boys.h Two value 1tems, srze and strength,

whlch orxglnally ‘were scored wlth reverse welghtlng for glrls, were
re-examlned. When a second self conEEpt score for glrls (S—C Y, in
whach glrls recelved the same score welghtlng as boys, was . analyzed

and compared;with S—C1 scores, the 51gn1f1cant dlfference between

: means ‘of self—concept scores was ‘no longer ev1dent.‘ Whem the sample

. was grouped accordlng to hxgh and 16w ablllty, the means of self—.

concept scores showed no 51gn1f1cant dlfferences

o - ©

N ) °

o B

i ‘ 3., Chlldren s perceptlons of thelr abllity appeared to have ‘

4. The mean’ self-concept score (S-C ) for glrlSawas slgn1f1-4

36



Chapter Vv ‘

_ SUMMARY CONCLUSIONS AND RECOMMENDATIONS '
——— : - POR FURTHER R.E‘.SEARCH R o

Yo I SUMMARY

1;Thevma1n purpose.of thls study was to 1nvestrgate the‘relatlon—
“Shlp betweensscores of self;concept and readlng achlevement for a
selected sample of grade one chlldren. |

The sample for the study.con31sted of seventy—flue grade one
students from elght classes 1n t;o Edmonton pubilc schools. The- .

v

-shlldren were selected by means of a table of random numbers
AN .
The subaects were glven the Lorge- Thorndlke Canadlan Cognltlve

Fa

Ab111t1es Test to assess their 1ntellectual ablllty. The Gates-

o -

,f.MacGlnltle Readlng Test (Prlmary A) was admlnlstered to’ obtaln ‘a

"readlng score for each chlldt- The Thomas Self Concept Values Test

was admlnlstered 1nd1v1dually to each Chlld whose responses were
- k—

'recorded on,tape. All responses to these tests were examlned, USing

analy51s of varlance and correlatlons, and the results used to test-

the five null hypotheses. These hypotheses'were posed in:brder,to

answer certaln questlons ‘about p0551b1e relatlonshlps exlstlng between

self—concept and readlni for 51x—year—old chlldren grouped accordlng
to- both sex and ablllty.

S
!

4,
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_ FINDINGE AND CONCLUSIONS
. ‘4' . (_ . N

u

' HygptheSLS 1

'.‘and readlnq sco for (a) boys, (b) glrls and (c) total sample.

AAnaiysis_cf the ‘data revealed that there was a 51gn1f1cant

A

_correlation betWeen selfﬁponcept and readlng-scores for glrls only,

ﬂusing“bothis—cl and‘S—Cz:' No'significant correlation between; self-

" condept and:reading‘qas‘found for either boys or the total s mple.
Thus,:HypothesisiiﬂwaSraccepted‘for part a and c, but was rej cted -

. for part b. ‘

i

Discussion - . o o R A&ﬂ

The'n@an readlng scores for" glrls in thls study was sllghtly

",hlgher than that for boys (63 7.and 59.4 respectlvely) Thls may
be related to the fact that glrls mature physxcally and physxo—
. / <

’loglcally earller than boys (Caplln, 1969, jo 15) There may also

be a greater 1ntr1n51c value placed on learnlng to read by glrls,

whereas bcys atﬂthLS’age level may not yet have‘1nternalrzed_read1ng

‘as a desired skill or value. Although there was a Significant '

'4-_correlation betﬁeen self?concept and\reading for,girls,_lt may. be

assumed that a clear relatlonshlp between readlng achlevement and

\’
;self:concept may,not exlst>for-boys‘at-thls early‘stage of.readlng
acquisiticnu L |

B

Hypothesxs 2 “‘”_jfyaw.:Ax.

i

There is no SLgnlfxcant difference between the means of self-
concept scores for (a) boys and glrls,,and (b) groups with hlgh
‘and low ablllty &3

.
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The mean se1f~concept score (S C ) for glrls was 51gn1f1cantly

':lower than. for boys hut thls dlfference was not 51gn1f1cant when the

L]
se& bias of the self-concept.test,was removed by 051ng S-C2 scores in

‘the comparlson ,
Therefore, hypothe51s 2a was. rejected when S—Cl soofes were .
_used and accepted when - S C2.scores were used | .

When the. total”sample was grouped accordlng to ablllty, there
‘lwas no 51gn1f1cant dlfference between the means of self—concept

scores. Therefore, hypothe51s 2b was accepted.

N
[
-

) Dlscussion

\‘ o .‘The self—concept scores of chlldren of hlgh ablllty in this
study did not dlffer 31gn1f1cantly from scores of chlldren of 1ow
ablllty. A relatlonshlp between the child's total self-concepthand
his general ablllty is not 1nd1cated(from this’ study. '

It appears‘ev1dent that,no differences.exist'between the
self—concept'scores of boys and'those‘of girls atbthe grade one'
level. 1It may be that chlldren at this age do not percelve then—
‘selves as dlfferent because of thelr sex and that boys ‘and glrls
b;th place equaliqpmortance on those yalues ~that are examlned by the

‘Thomas Self- Concept Test. Boys scored hlgher than girls on two of

‘fourteen valuelltems:' male acceptance and cleanllness whereas glrls

39

‘scored hlgher than bOys on thelr perceptlon of thelr looks (attractlve—d

ness), thelr lack of des;re for materlal possess1ons and their feellng
of 1ndependence. +On all other value ltems, only small dlfferences
(from- 23 to 2. 03 p01nts) were revealed (Table 8 Appendlx A. )

'

Boys 1n the sample generally perceived themselves more



p051t1vely through the self as- referent and peer-as-referent scores,

o

whlle girls percelved themselves more p051t1ve1y through the mother—

referent and teacher—referent scores. (Table 9,‘Append1x A )

3

Although it is known that glrls mature phys1olog1ca11y earller

than boys (Caplin, 1969), recent studles mlnlmlze dlfferences Whlch ’

may be attrlbuted to sex Cultural and enV1ronmenta1 condgtlons such’ |

40

y

as more vqrbal 1nteract10n w1th thelr mothers which was a factor in

- earlier re‘ports ’that appeared to favor girls, now may no lonér ex1st

o

(Maccoby, 1974)

Maccoby, uslng data gathered in the United States (1974),
suggests that at the age of srx years, sex dlfferences are not yet
Uan important influence on the way a Chlld percelves his self—system.A
It would seemvimportant therefo;e; "that in developlng a'measurement’

instrument for self—concept.of young children, items be controlled

for sex bias.

HYpothe51s 3\ ‘ , K . _— I
e n ) : T,
There is no sxgnlflcant difference between the means of readlng
‘scores for. groups of chlldreﬁ with hlgh and low levels of self-
concept.
Thére was no significant difference hetween the means of -,

o

: -~ ]
'readlng scores for chlldren Wlth hlgh and low self-concept.

Therefore, hypothe51s 3 was accepted . L

-

Dlscus51on'
Information on the values of the home was not lncluded as

-part of this study The degree to. which the parents support the value

of readlng w111 affect the value "the child places on readlng. Slnce
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reiflng is a skill imposed on the Chlld soon after his entry 1nto

>

oformal schoollng, the extent to which the child places value on the
task will affect his perceptlons about reading and about h}mself as

a reédet. It may be thatdaAchild of grade Qne.level has not yet
establish.d for'himseif an identity as a-reader, and therefore levels

'of self- concept do not affect readlng achlevement and acqu151tlon of

beglnnlng readlng skills do not yet affect the self- concept of the

child.

Hypothesis 4

" There is no s1gn1f1cant correlation between percelved ability
scores and reading scores. for the total sample. O, °

For this data, there.was no significant correlation between

perceived ability and reading scores.

Therefore this hypothesis was accepted.

Discussion

It would appear that"these children were not able to perceive
. - ! o ’ 8
their general ability accurately in relation to thei:oreading achieve-

ment. The progfess made by each child in his reading expefience may

\

have been reflected by his teachel and sxgnlflcant others as adequate

and appropriate for his stage o

eadiness and'ablllty. ThlS evalua—
- .

. Y] - N .
tion by. his teachervand others would be accepted by the child. as

evidence of his worth.. P -

Thus achieVement invfeading did not appear to be used by the

child as a basis for developing a concept of his own ability.



Hypothesis 5 ) ' ] "

There are no significant'differences between the means of scores
in reading for groups with (a) high and low perceived ability,
(b) high and low actual ability (I.Q.). '

No significant differences between'means of reading scores was
indicated for groubs.of low and high- perceived ability. Howelver, a

significant difference between the means of reading scores was shown

o

‘for groups with high and low actual ability, (I.Q.). Groups with
higher ability scored higher in reading than groups of lower ability.
Therefore hypothesis 5a was accepted, while 5b was rejected.

-

Discussion
bl A il L ) i

. Brookover, Thomas and Patterson (1964) established. irr their

study that a student's perception of his academic ability is signifi-

cantly correlatéd_with'academic a;hievement, Their study ipvolved
students at the junior and senior high school lgvéls. Other studies,

Bledsoe (1967) and Caplin (1969), confirmed Brookover's conclusions,
1=~ . .
using children in the upper elementary agé group. A study by

Wattenberg and Cliffo:d (1964) suggested that' children's perceptions
L - N

-
»

of themselves while in Kindergarten gave as good a ptrediction of N R

readiﬁg achievement_inasecond grade as diq intelligence scores.

The analyéis of resuits_of this study did not reveal any
significant relationship setween.reading achieveﬁent, levels éf
ébilityAand tﬁ; child's percep;ion of his ability. This may Be
because a£ the'éarly réading ;evel, children’have such a'slight
gfaéé of réading skills thaﬁvthey arekunabie,tq petceivé the status

. of themselves as readers. At this age, too, children may not yet

perCeive.a.heed for reading s a valuable skill and a means to further

&
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learning, enjoyment and sharing experiences with the book's author..
A child's perception of himself as a reader includes not
only the possession and use of the skills necessary for fluency and

independence in reading, but also the ablllty to attach some value to

these skills. This may develop later in the primary years after the .

child is able to apply these skills in order to enjoy books.

Concluding Statement

Findings in this study indicate that et the grade ene level,
self-concept scores correlated.significamtly with reading achievement
for girls but not* for boys. Intelligence levels appeared to have no

_effect on self—cencept scores.} High ane 1ew levels of self—coneept

did not appear to bear any relatlonshlp to readlng achievement.

Although actual ability showed a 51gn1f1cant correlatlon with read1ng=

s

achlevement, the children's perceived ability 4id not Lndicate a

©

‘similar relatlonshlp to readlng. ' »

III. LIMITATIONS OF THE STUDY .

1. Generalizations are applicable only to a2 population of
children in Grade One in middle socio—economic areas similar to those
of the two 5chools in Edmonton which were used in this study .

2. This study was conducted with the understandlng that the -

Thomas Self—Concept values ‘Test while satlsfactory in certaln ways

as judged by Buros' report ‘in the” Seventh Mental Measurements Year—

book, 1972, may have contalned two items which were sex-biased.
Q
3. The use of a self respondlng lnstrument is condltloned by

o

the clarlty of the 1nd1v1dua1 S awareness cf self.

N
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IVv. IMPLICATIONS OF THE STUDY

-»

. : 'Y
1. Sex differences in reading achievement are largely.

Sglgurally and educationally Qetermined (Caplin, 1969). S;nce the
resul;g of this\study'indicatg,that at the grade one level.theré is
significant correlation between self-concept and reading scores for
girls only, then it would seem ad§isable that pré—reading and early
reading progfams be planned in-sutha way that bofs,~as'well as
girls, may place greatér intrinsic'valﬁe on learning to read;

/ 2. Results of the self-concept test revealed that girls

perceived themselves more positively than boys on the teacher-

referent scale, and the mean reading score for girls was‘ﬂigher

than for béys. Investigations of the seif havé revealed that a
childfs self-concept is re;ate@ to perception of apility to learn, - L
performance and to others’ expectations of him as a learner. Teachers

must be aware that EP@ child perééives and responds accordingly to

even the slighteét cues of teacherrexpectation of him as a iearner

(Davidson an“a”r.ang, 1960; Palardy, 1969).

3. Parents are the first model a child has for laqguage

development and the fostering of a keen interest in readingiand a
need or,degirg for 1eérningvto.read. 'Qatthews (1974), ig s rizing
a parent queétionnaire'on their‘child;én's reading, wrote tgat (a) .
most oﬁ-the pa;ents reported thaf thei: childreh_rarély or never asked

- ; . _
for help in reading, (b) about two-thirds of the parents said that .

LY

" their ch@ldren disliked<reading orally to them,;(c)‘many parents

did not have the timetto listen to their children read, and (d)

.

parents'gho thought their children were poor oral readers seemed the

~

4
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, T
most certaln of their evaluatlon of thexr child's level of abll x "'

It appears necessary that parents become aware of the importanﬁg*qf?
. ,n'.\
the model they set for thelr children in developing a sound base fo;

a

o) Or,
reading. If chlldfen are to develop a value for readlnq dnaha keen

. '-“,..l

desire to learn fo read, then readlng mast flrst be held ‘as valuable -v.f

by thejparents. THerefore, it WQuld be 1mportant to establlsb lxason
. ’ 0

' Gmtween teachers and the parents in this matter. . ‘qe
. B . o] . ¢ -

a2 < . M it
V. SUOGGE'S,TIONS FOR FURTHER RESEARCH . ‘9

. The state of reseaxch in the field of:self—concept of youﬁéﬁ'

children is still at an early stgge. The findinbs and?COncluﬁions
: ¢ o’~ M s ;‘- R ’
from this study suggest the following areas for further research.
Q . .

vl @

1. The Thomas'Self—Concept values Tést, while it was

K

S 0. - °

only avallable 1nst;ument for use with children gt the 9y

°

level, may actuailyobe m‘e suitab_le for &r c'hildre.gw have
N O P G, )

. <o . .

already 1nterna11zed .the value-items 1ncluded onOthe test. Since

I3

these valuae- 1tem§ are relatea EP parentah and cultural expectatlons
of young children (Thomas, 1971), it may be that six and seven yeaT

_old chlldren, because of tgelr limited soc1a1 experlences, do not yet

hold some or all of these items as important or de51rab1e values for
. ) o . . -y i

themselves. 0

] e 4
Further gesearch might be unflertaken in the developpent of a
> o L .

satisfactory instruméﬁt for use in measu;ing the gelf-concept of

yoqu children. Sugh‘research mlght 1nvestlgate the basis of seif-

- ¢ °

concept in children, and the values that these chlldren hold as ° a

important for themselves.

e

‘/ A o : .

8 P I ° -
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boys at a later level.

QSelf—concept.

age, mood, creat1v1ty, cur1051ty and stress; B
a - i

1,46'

Same socio-economic arga mlght proSF useful in determlnlng whether-

,therositive relationship that-%his.study found'to.exist,betWeen %

self-concept and reading for girls continues to exist beyond the

grade_one level,; and if a similar relationship-might be found for

3. Research mightvbe conducted'to_examine the effects of the'

forlowing onvthe‘chi%d's developing 'self-concept -and perception of’

"himself as a learner:

(a) home climate

(b) school cllmate and teachlng behav1ors.

.

4. A long1tud1na1 study mlght be conducted w1th young chlldren

to determine whether‘the subjects were developlng a stab%e, cons;stent-

<]

R o Am-,jv

N §: Future 1nvest1gétlons of the develo ng ‘self- conCept of

young chlldren mlght exam;ne 1ts varlatlons due to such factors as

3’ . : !-'z S R -
" . - - N

. o )t . Y g
& 6. Research mlght be undertaken to’ determlne what - CaESe- o

effect relatlonshlps exlst between self- concept and academlc achleve—' s
o LY N . P

ment. at the grane levegL S Ca : .
. . = A o , .

7. Research m;ght bepconducted +0 - try to change experlmentally

the sélfeconcepts of chlldren 1n_order to discover whether spch

B
et

‘ changes affect acadpmlc achlevement.

8; Research cogld be dev1sed to focus ord the relatlve signifi- .

cance:- to academlc achlevement of" the generallzed feellngs and attltudes

5 ,1

aboUt‘the self.lpersonal-Social scores) and the more-speciflc °
: IR ' I O

.o . . - . -
’ . k) g



'self—percepi}dqs:(school—related scores) .
' o 9. It would be desirable to investigate the effect on self-

conéept and academiC1ach}evementIOEMthé child's anxiety about the

self and his anxiety +in relationships with other people. Y ¢ .
. > = . ; L ETE - : .
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THE THOMAS SELF-CONCEPT VALUES TEST
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TESTING PROCEDURES FOR THE THOMAS
SELF-CONCEPT VALUES TEST
The TS-CVT is designed for iﬁdividhal tsstin§ of children
aged three to ﬁine. The child;is'first photoéréphed with a Polaroid
camera. To insure‘greater objectivity of response, the child is
asked to refer to his pictu;e whi1e’resbondiné‘to fdurteén orally.

\ .
presenéédkalternate—éﬁbice sﬁimu;i (é.g., Is Johnny happy or is he
séd?). " Four differen; refereﬁﬁé are used té elicit rgsponses to the
fourteen étimuli; (a) the child as he sees ﬁimself (éelffés-
subject concept), (b) #he child as he sees his -mother seeing him
(sélf—as{mdtﬁerchncept),.(c) the child as he sees his teacher seeing

him (selféas—teacher'concepf)} and‘(d)'the child as he sees the other
childrén in his glésﬁ seeing him_(sélf—és—peer concept) . ‘The four-
teén self—Qalue-stimuli’are desé;ibed.as vaiue dimeﬁsiqns of social
experignce:‘ happiness, physicéi size,vsociability, abilit&, sharing,
male accéptahce, éear of things,.feaf.of peoélé,vstrength,'plean— .
;liness, health,,attracpiveness, material pésSessibns, and indepen-
dence. Tﬁése fourteen scale.items afe related to the cultural

"demands of yohnq chilaren and to the®*developmental task§ and'probléms
which four to sixayear‘OIQS ex’briencé}

c
!
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s
THE THOMAS SELF-CONCEPT TEST

Value Factor Items

, Keying
Factors : Items Weights
1. Happiness Happy - Sad : // ) +1, -1
*2, Size : , B)g - Little . +1, -1
3. Sociability Like ‘to play with other kids - +1 _1“
: : : Not like to play with other kids !
4. Abiligy : Smart - Not very smart : %1, -1
. - : .
5. Sharing . ‘Like other kids to play with
‘his/her things - Not like other +1, -1
kids to play with his/her things
"6..Mq;e acceptance' Like to be with men - Not like .
: : . . +1, -1
to be with men :
7. Fear of things = Scared of a lot of things - Not
, . _ -1, +1
scared of a lot of things .
8. Fear of people Scared of a lot of people - Not
Yy ‘ -1, +1
. scared of a ‘lot of\people .
*9g, Strengfh L ' Strong - Weak, not very strohé 41, -1
10. Cleanliness o Clean - Diyty ' S Co+l, -1
11. Health - Well (healthy) - Sick . 41, -1
12. Attractiveness - . .Goodlooking (pretty) - Not good- +i -1
o looking (not pretty) !
13. Material “ Want a lot of things - Not want a1 .+l
: a lot of things ’
14. Independence . Like to do what others say - Not
. - +1, -1
° : e like to do what others say - <

.
Items reversed for girls.
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Table 8

Means of Scores for Boys and Girls on

Fourteen Value Factor Items

-

©44.91

Girls
‘ L (N = 33)
_ ?dys Mean Scores»*
N (N'= 42) — —
Value Factor Item Mean Score Xi X2
1. Happiness’ “51.38 52.91
2. size 53.00 37.18. 51.91
3. Sociability 52.76 54.03
Abilijity 51.88 52.97
t
ring 45.31 . 45,60
e acceptance 42.48 30.91
7. Fear éf things 53.57 52.93
é.uFear of people . 52.61 52.97
‘9. St#enéth 49;95 37.30 50.18
10. Cleanliness 45.78 - 41.45
11. Health 49.64 A "47.67
' 12.‘Attractiveness 49.16 52.73
13. Material 31.50 39.36,
14.vIndepend¢nce 45.47V 48.94
Total  * - .50.62 . 50.00

*See text pagév25 for explgnation of seoring‘procedures.
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Table 9 )
&ean Scores on Referent Scales .
of Self-Concept Test '
Self Mother Teacher Peer To_tai
>
Boys 53.76 51.69 47.35 49.43 50.57 .
, s-c, 43.54 45.38 44.61 41.27 43.70
. Girls
S-CZ 51.21 52.03 ®50.18 47.12 50.;2'
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