? .- :,.'\‘.. ‘ . . ' >'. ) N o~ , . - ',. , : . : » e .
: ’\” . i | ‘l' v.om HFEREE'N E - . . = ‘ ‘ .
. . Natmnal lerary Blbllol‘h&que natLonale b CANAD.IM_\I_THES'ES ' TH?SES éANADIENNES '
: of Canada - du Canada > ONMICROFICHE . sun mcncmcus C -
. o . g . . . \ :' Ce N . ) ) . L .
, o o ) = ; -
-— . - ——. e ~— P ‘ . e g ]
. A . S e
. /A \ \_. ] - .
v ) t l / ) -
* NAME OF AUTHOR/NOM DE L*AUTEUR-__ /9’750,1" [‘/ -‘.4/‘7(]‘(’/-/5 /y/g- _ .
TITLE OF THESIS/TITRE DE LA THESE ‘ Inre k_)o_é/'z.so)vnz. PROE’ "E ~ _' sot, YING As A
e T YRLUE s c’/. ARIE cH. 7/0~ e ITRATEGY IV "

ELE & N/HR)’ | .Socagz. Srvoses :
umvensm/umvmsnfx_m-.I_ . U'V/ VE/? Sefro _Of:.,.,l A L BERT /3 N S

w

: DEGREE FOR WHIGH THESIS WAS Passemrso/ - : . ’ T L
. GRADE POUR LEQUEL CETTE THESE FUT Pﬁt’smrfs . /‘7/9.5 TER ,__0__!':, e A.C/_Cé’ VATR2) /1 SV

. ) ¢ ) i
 YEAR THIS" DEGREE CONFERRED/ANNEE D"OBTENTION DE ce peGRE__: ./ 7 i LU S
* NAME OF supenvrson//vou DU DIRECTEUR OF THESE .z),c canna  C... PRESS
. .' . ' . h '\: . . . ‘ , » Y ) - .' . ' E ) 'i», )

Permassron is hereby granted to the NATION LIBRARY OF . L autonsat/on ést, par /a présente accordée -} la BlBLIO?Hf-_,

CANADA o mlcrofllm thrs thesis and to Iend or sell copres QUE” NAT/ONALE DU CANADA de nucrof//mer cette these et‘ N

.. AN

of the film, o o o . ' \ T de préter ou de vendre des exemp/arres du film.
The author reservas other publrcatron nghts and neither the L’ auteur se réserve /es autres dror'ts ‘de’ publlcat/on ni la

-
'

'thesas nor extensrve extracts from it may be prmted or other--‘, . thése n de /ongs extra/ts de cel/e~c: ne dorvent et(e rmpnmés- .

/

i * .
.rwise reproduced.wrthout the author s wntten permission. . ou autrement reproa?ms sans I autor/satmn écrite de r auteur o
. ’ | ' . ) .\ ‘ 3 : _-{. . * |
. DATED/‘DA rE_, Q“// :’f /7{7‘/Z SIGNED/SIGNE — ‘ e _ . <z al. . : '
W, ' - . . - . '~ ' )
. PERMANENT'ADDRESS/RESIDENCE FIXE .ol /066‘0 - 7 Q /4”0 S SRR
EAMQNTON,“ )94825/?7779‘-‘
) - T T & Y
. by N " . , - . b ) -“ . ‘ s . N i X .
\' o L . <\
L N i . B ’
UNLe9Y t11e78) N, . Y



R 1

THE UNIVERSITY GF ALBERTA
, . .
. e
o . Yy . L ’

Af;_
‘ INTERPERSONAL PROBEEM $QLVING AS

Y VALUE CLAR FIGATION‘STRATEG*" _

e e - ®
ELEMENTARY SOC,IAL S'I‘UDIE
‘ - ‘ ' 1t &
- "i N . ] R . .
4 . AMSON 'W. MUCHENA
. i " ‘
L I - .
2 . : .
L) a . _ &
1 ” , .
5} ” o

A THESIS - %

4

, OF MASTER OF EDUCATION

k i '.(\-' B - 5 .
. .~ EDMONTON; ALBERTA ’
o

A

FALL, 1974 R

.
+
.
.
1
.
..
°
.
.
.
L4
d
“
..
4 .

IN PARTIAL F‘LFILMENT OF THE REQUIREMENTS FOR THE DEGREE
R

SUBMITTED TO THE FACULTY OF GRADUATE,STUDIES AND RESEARCH



C : ."' . " - .'; .‘_ . . " \w\
. . ,_.-Tr}.E. UNI\(ER_SITY .Q.F' ALB&B’I‘A}._‘ | « .

.
it
e
’
L)
.
“a
\
o
-
\".
P
v
v
oy —

~ Amson W Mudhena 1n\partial fulfllment of the requ1remenp

- .
. ‘ 0 .
. co

a theSLS entltled Interpersonal Problem gglv;ng as a Value
v, . l-

Clarlflcatlon Strategy in Elementary\Socmal Stud;es submf%ted byﬂ

“
. N

“y

\¢he degree of Maéter of Educ 1on. AR
, .’ . ' . ) . . / § - 3
> "

.l : * /,/' co \ + . N
T———— . e . s . ‘
= ) ) . .‘/ /’// \ - I‘ ‘

- ;‘.'

.-b _ . el . . 'v (Li /L //L/ﬂ\ *,

° . "', :‘ Tl‘ \ .s---..f........-ﬁ... ."L.'-.,-...-
: : c o - : ‘ Superv1sor I
R ‘ : g

o N . 1
A SR . ) ! K3
* 7+ 'FACULTY OF GRADUATE STUDIES AND RESERRCH . -“'{»
., i . ' t '%I ’ B .'\‘i‘,\
T‘ ST T T TN ) \# K ‘. p
. ] ) * < g .
‘ S SN o
2 » . N ) Y "
~ .o &£ Ne Y
' : B g k
. ! B LR .~
‘f . Vo H N " .
. k3 Y
The undersxgned certlfy thak the? have read, and recommend
Y . ‘ ‘
to the Faculty 6f Gradhate studles and Rgsearchy for atoeptancev .
]




._‘. .; . . . " Yo - '.:.,";o N . \ . ', R . \ )
S R R A‘B‘ST@CT Co :
B .'l._‘ . . ‘. PR % . ’ f . l .v “

v * *

abllltles galned in an 1nterpersonal problem 901V1ng strateqy

L]

i \ N - e q

) , q..
. D

°in the valulng process. A number of fnstrumengs 1nc1udlng ﬁllm 100ps,-‘

. o ¢

a story,.and va1u1ng sgrategles ﬂere utlllzed to ;nltlate, promote,\.

' ,“ e
. ‘and assess the’ generatlon of - alternatlves that wae acc

'ratxonal justlfications{ ‘A llne of'thought COnSlStlng of ]

.
-

co{;m ..

.0

and correspbnalng Justlflcqtlons constituted a. loglcal con51stepcy

b T Ve . - e " . "~

. ‘ Do
?hls study was desiqned to 1nvestlgato tho extent to Wthh 2

1nfluence the qenefeﬁlon of‘3ust1f1ab1e'alternat1ve courses of actlon'

 The kample c*"the 1nvest1gat10n con51sted of forty. randomly seledted

t S

. B

51xth-grade puplls‘drawn from two Edmcnton SChools

qﬁf J The flndlnqs of this experxmené&f study 1nd;cated that '

e

&

-

Py . D 4 A

51gn1f1caht dlfference 1n the generatl of‘gustifiable alternative'-

[

/

.
- .

courses qf aqtion-and in logical~chsistencywoccurred’for the experi-

. .. R e o e ,
mentgl gfoup only, R ! ' ' ’ '

)

a’ !“

'

. The s;udy 1nd1cates¥that elementary scHool chHildren w1th

{ * . % Lo o
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... THE PROBLEM, _ITS. NATURE-
. g .

uIntroduction Eg the Sfudy

J Alv1n'@0f ler portrays the

)
.-_f‘-f'

In his book, Future Shock,
‘roarlng current of change, as a current ‘fo powerfuI today that it
overturns institutions,'shifts our values, and shrlvels x?r roots:

The term "Future Shock" is described by him as the shattering stress
. . , . . »

-

. - L]
and disorientation.that are induced. in individuals by ‘subjecting them
. ' : N . J )

to too,much change in too short a time (p. 2).

[ . » . B ) o
It is in this era of change that education and schools are

v

coming under a greét deal Jf criticism. Postman and Weingartner

(1969, p. xiii) view school as one institution in our society that is-

.

inflic@édfon everybody . . . "inflicted” "becluse we believe that the

’)y the- schools are currently conducted does very little, and qu1te
[4

probably nothlng, ‘to enhance our chanq.s of mutual surv1val -that 1s,

to help us solve any or even some of the problems . . . One way of

representlng\\he present condition af our educatlonal system is as
B Y

‘follows: It isg®as if we are driving a multimillion dollar sports car,

screaminig, [Faster! Faster!] while peering fixedly into the rearview'

S A
mirror. It is an awkward way to try to tell where we are, much less

’

R 4 ‘e .
where we are going, and it|has beem sheer dumb luck that we have not’

smashed ourselves to bits-~so far." -
. . .
Rubin'(l969, p. 5) charges schools as being monolithic struc-
tures depersonélized, and preoccupied with tradltlon more concerned

w1th herdlng rather than nurturlng the young. Jones (1968, p. 4)

-3

f



€:§pharacterlst1c of the world we live in. Has our eé‘satlonal system '

ledge and yalues, are also dlscu55ed " the Study places greater empha51s~

Condémns th(-(ﬁﬂ;atjonal psychology which is foundcd onoan exclusively

cognltlve basr _Thomas (1967) Juestions gtﬁongly denying the learner ... .

an 1mportant role 1n the currlculum—maklnq process

-These critics, regardless of the‘shortcominqs of our schools,
. ‘ . U .
do raise a number of questions and pose many challenges. - Change—-

.

constant,.accelerating, ubiquitous, vertlg;nous——ls the most strlklng
4

“a .

recognized this fact? If it has4 what abllltles and att;tudes is it

fos ter1ng so that the youth can dedl adequately with change? Are

’
.

school env1ronnents designed in such a way that’y0unq people tan master

concepts necessary for survival in a rapidly changing.Werd?v More
spec;i@cally, are’ the social studies designed to help -future citi}ons -

\ ’ N
bécome rational decision-makers so that they can resalve personal T

LI v

problémsland influence public p licy through efféctive social action

in a Dorld in whlch ever—accel ratlng change 1s the domlnant theme’ . “: -

)
what are the essentlal components of the decision- maklnq process thSt

a social actor needs? - . - ’ ]
‘ . . o ) o e
With the aforementjoned questions and challenges in mind, the

investigator designed the study which is reported@ in this thesis. 1t
’ : . . . . Py - R

presents a rationale for a Social Studies curriculum .focussed on yalue

(- - B & \ ¥ N . N

-

‘inquiry—an immensely important component of the decisidn—making- h , ,'.

process. Though the other components of the décision—making process,
scientific and interdeciplinary~knowledge’and.the'synthesis of know- p
. R . : . .,

.

on value 1nqu;ry with the COHVlCthn that "It should help the decision-

- . -

maker 1dent1fy th% sources of his values, determlne how they conflict,
. - N - e .

B - '



. -v - 4\: ' -

,-jdent;fy value alternati@es, and cnoose fréely from them" (Banks, 19713,

'a,pT_;‘_:rf]T) - - - .‘u,a,_‘, e .,._‘_'M._r,_':a, e r..m,_ .,,.:, ,. S .x_ —

[ 4 . « [
. 3 ‘ - N [ - - -

‘1T Nature of the Problem : ’ _' . e e

T The 1lleqa1 use of mlnd—expandlnq drugs, a xharp 1ncrease in

reported crimes, high divorce and suigide rates,(tnm;and seeminqu

unkempt halr, extreme dress, and challenglng behav1our of youth‘lnq

.open corfrontation with adults, illustrate the most scriou; social,
problems of the 1960's apd 197D;s es§ECially~5mong tneﬁyoung.

e : Sqme'yfiters and Social commpntators haVe'vlewed'witn alarm.
" the problem;‘taced by an individual ip a modern soe;ety;_ Fromm in g

£

~

The Sane Soc1ety (1967 p. 73) squests.that tﬁd.individual is alien—
. . ‘
ated in modern soc1ety because it falls to meet his social and psycho—

-

‘» . ‘- . N LI
logical needs.  The ind1v1dual, he“argues, is a Servant to the tech-
C e 'Y . . T

et . nology"created to meet man's physieal Héeds. Whyte, in The Qrganiza—

:tlon Man (1957), laments the dEmlse of 1ndlviduallsm 1n modern s001ety

an;'arques that the* 1nd1v1dua1 must’ conform to groups to the detrrment

>
“ « K .

of his persénal needs. According to Whyte, we have'come close to v
e . . . oo . ' . . ) S )

] deifying the organiiatidn. Anthropologist'Jules Hen 3% (in Banks,

p 10) contends that in his "10p51ded preoccupatlon Wlth ama551ng

wealth and raising;(his) standard of living man ha

. [
1 [SC .-

against himself,"' and '. . . inner needs have been s

o

&

turned culture >

rcely censid-

Althpugh we believe_that~s ial science can and should result

. .
P * -

e used to his detrlment as well as to his beneflt (Banks,‘

s

- n ' SRR L S f“\\\\'

-



IR S
- v

S novel Brave New World déscrlbes a qoq1ety where human feellnqq and ..

the problems faced by ind{;ﬁdﬁéls. " However, thej:empha51ze thexr

3

' : . T : N
‘p. JO). In his novel Walden IL, §. F. Skinner .depicts a scientific
) 1 - . ’ . 5
¥ [,,. - I AN ,.,.,_.,!: R .,_,,,_,-_. e n cemm e e e e et e e s
.utopia which raises many baffling value QUQstions about who should
" v X . ., . B
contrel man's behaviour. Aldoué’Huxley, Ain, hlS sh0tk1ng and fantaqtlc

- N .

0
e

‘emotlons result only in tragedy Kuman beings‘arcfhatched in mdss ~

.

.by a mEChanlcal proceSs In his. attempt to prohote'ﬁhﬁéﬁistic,values B

' . - . ! u .

'in the brave new world, John, the”sadaqé from primf%ive;timds:(oﬂr
.- : B ¢

iown era)f"meets'a trhgic fate.. He lcarns from Mcnd thaL in the brdvoA

‘new;wofid only science, not human emotions, could.prcvail;
These.c;itios of ‘society and others, undoubtedly exaggerate '

L S
., Y

'concérg with the,pres¢ryatioh of ihdiVidqélismﬂand humén,stic vald@q
: - . : ] . o .

in a teohﬁologicél society. They aLso suggest the need for the’Social'
” b (XN ) ’ s

studles to focus on helping chlldren to attaln the skills neceded to_
- - 2y

¢

. reoognize"énd,solve human’ problems, analyze and ‘clarify- values, .and

-

.

" round them with a constantly increasinq range and variety of Eultufal;'-

“v. ol

make sound rational decisions which can guide social* action that wiill

. “

.

-
. : f L 2N "~ ' 3

"

~prevent.ﬁuxley'§'b§aye new world”from becohing a reality (Banks,:.p. 11).

2 . . R—

It is not 8 mucH that today's youths are different .from thos¥

i1

of former -generations becaiise of ‘emergent values. Youth today are

2 . . L e e

’a

different because the powerful®pressures of the contemporary 'dge sur-

~. . - e . -
. . ¥

: . . - (
alternatives and value choices. Youth today are bombardpd by Sbmpiek

demands that raqU1re an ever—lncrea51na Humber-of decrsions re@ard;ng
everythlgp f§om basxc values about sex,fmarrlage, and rellglon tg o

LN ..

v LT | s,
choices about vocation, idéology,‘anqﬂhmost,crucial of all,_self- ’
_ 2 R A‘ ‘ - a 1 - R S o .
identity (Bdrr, 1971, p. 14). © s b ' s T
. . - - s a N

. .

s

]

<.
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. . NN o . ' “

v, . v C -

P ?' :"The blmpllHtLC duallsms of qoqd and b}d tlght and wronq, havct
3een replaced by 1ntrlcate cho;ces for whlch youth often have ‘no
.establlshed crlterla to aid 1n maklna deé1sxons” (Barr,«1971, p. l4).

'-.'3 “.f hn acute awareness éf thS»faCt leads thls'researcher ‘to restate
TS S .
;l/th Banks (1973 ‘P- ZT)lthat value 1nqu1ry 1s an 1mmense1y meortanf
. N [N .

-componentseﬂsthe}decxs1on—mak1ng~process Value 1nqu1ry should hekp

v N cet
. - .

the‘dec151on—maker 1dept1fy the 'sources of hlS values, determlne How -
,“ . ‘é ‘ " - . ‘s
4§?ey conflict, 1dent1fy value Qlternatlves, and choose from them. The

.student’ snSuld be encouraggd to predlct an& to con51der the possible .
- ) . . ‘ - - [
consequences of altErnatlve.values,.and'be‘helged_to cIarlfy-con—-

flicting, divergent, and confused{values,' The pfesent research was,
_‘thérefore,‘désigned'for these:pUrposeSp/and the experiméntal problemg'

L . 4

L ) T ) - ,
L was‘succintly statedvas'follows: . - N 4
m ‘e . \ N [ CERN LI - PR
'Do students who recelve t;alning 1n a technlquelde81qned
e . . , O .
. H
to improve abllltles 1n'an 1nterpefsonal probiem solvlng
-; o strategy generate more 3Ust1f1able alternatlzfs than ‘ RN .
N & ] L. ~'
‘ IR . ‘ B .
.fstudents not receiving such'tra}nlng?;-' T -
P -'ni-,‘ f. "v‘g‘} C S S
IITS-N ll Hypotheses that weré‘rested AR e /
“- :‘.‘ N . ‘l‘ . o . ) 0 '. , .. .
A e IL, N ‘To* accommodate'our purposes ‘as stated above; the fO]lOWlng
null hypdﬁbeses were experlmentally tested oo *iu,‘
- . B - ]
) H -

. il- There will Qg;no651gn;f;cant dlfferenqe'in a@ility to -
(Y . W T o S P ».‘. ) , : » . . _b ,
¥ .- -generate “justifiable alterndtives between subjects who °

receive training in am ;inte.rp.ersorfal problem solving

.

s

' ‘f_= strategy and subgects not’ recelvxag such traznlng durlng

L ..
S . . e S, . N

,,b a parallel tlme perlod o o N i~_ .J/ .
. o v - C e o : o
. I 2. There will be novsignificant difference in ability to .yt
N ; .- SRR S ¥ . o . -

~



V. generate alternatives‘that,are logically cdonsistent betweenA

subjects who receive training;in an lnterpersonal.problem
solving strategy and~subjectslnot recoiving such traihﬂég'
during a parallel time period..
. "

~ “1V. .Operational Definitiohs of Terms * C ‘ ’

sgere e e T e e e e e m

.

e AFor,the purposes of this.study terms are defined as follows:
: ' ' . Ve

Y

the'term "social studies," for Crowder (1973,

. s
.
1

‘ Social Studies:

PpP. l, 2) and for the wrlter, covers . the stﬁdy of the manlfold social -
. . . “ 7 . 8 -
re}ations of man. The term "socxal sc1ences" fncludes such dlsc1p11ne

. as anthropology, economlcs, geography, hlstory, leltlcal sc1ence,

< ,,4" .

gy e 1 . Va

ychology, soc1ology ‘and soc1a1 psychology - From the structure and

content of these subjects as deflned bx the scholars Morklng in these
) ! . f M \

flelds, content for elementary’school soc1a1 studies is . selected
f . .

. oL
[N

.o N -
. N . R X . P . - :
A o

'VaIueE'the‘word "value" for Rathshet al

. ¢
et

N

(1966) lmplies "those'

U‘\

ellefs, purposes, attltudes . that are chosen freer, thouqht—
-
f 11y, and acted upon" (p. 38). In thlS study values are those ‘alter-.

natlves thoughtfully seleéted‘from _competing choices and reflecting

the bellefs,»attltudes, and purposes of the chaice= makers.

E
\ . . . . .
. .- . - . - CE N
. Y - LY
‘ . Ve

1 .Valuing; this‘term‘refers to the proceSsAwhereby;the indi&idual

lternative values. o - ot

‘

: ‘o ) R B : T S
eaches a personal decision after-‘discovering the "why's" 'behind

?

et

Alternatives: An alternative.is any: COurse of action generateg-i

CLe S

by a student in\response to the freeze—frames'and'questiéns presénted -

W

s
\

P
] - .

- LI

nth the fqlm loops The Lost Baseball Thlef Rocks and the Traln,r :




N 3 ‘ . . .
- . . © ¥ .
cu . - 7

‘The Damaged Book Eray Palnt The Cashler 5 Mlstake, by Moore and

\

WOodruff (1969), and the story The.Manace iﬂ the Tree by shaftelAand

4

Shaftel (1967 pp. 317-319). ‘ . - > "

Justifiable Alternatives. A Justlflable alternatlve is any

'course of action_generated by a. student 1n responSe to the’freeze— -

° ’

frames of the above fllm 1oops and- questlons 2 3,.7, and. 8 in the -

Interpersonal Probiem Solv1ng strategy that is )ust/jZ€3 by means of:

\ 1 Y . ‘g ,
. . M

. o .
) . .

A

\

. undergo the process of valulng, these behav1ours w11f wane.

a reason. - : _ . , oo

*\_."".

Loglcal ConslstenCy consists Qf a. 1ust1f1able alternatlve in{

‘

questlon 2 plus ‘a jUStlflable reactlon in questlon 3. S
. v' . . “"wi.' . .. . ' “ )
-V. Significance,of'the Study - . .. " ST
- c . o e ’ . - 5::_.» ’
" The ratlonale that buttresses the. 51gn1f1cance of this st

deeres from recent flndlngs of a number of soc1al sc1entists who are

perturbed by the clutter of youth s values. These flndlngs assume

s

greater 1mportan¢e to us as’ educators because of thelr 1mplxcat10ns
) “ Ny

for ‘the learnlng prgsess de51gned to meet change._ Let us-briefly spell .

£ v ot -
out some of these 1mpL1cat10ns.

T IR Flrst LOUlS Raths (.1966) has put forth a theory havmq to do
" /

w1th valu1ng that,p051ts the notlon that certaln behav1ours are

_ hé el
character1st1c of chlldren who lack values. These behavrours 1nc1ude
overconformlng, underaohleVLng, apathy, dlssentlng, uncertainty, and

RS

B

role playlng. He’ hypothe51zes that as youngsters have a chance to

anondly, Kuble (1959) suggests that learnlng 1s swift,. spon—

taneous, and automatlc. At tlmes, learnlng is blocked—-many tlmes by

; _.

.y



-

teachers concern themselves with developing self—knowledge on/thei
students' part. to remove .blocks to 1earn1ng——to free the children s
that they may learn 1n a spontaneous fashlon '

4”'~”‘Th1rd Gihsburg,(lQSO) suggests that qood mental health,

assumed te be a’ necessary condltlon for learnlng, is merely ‘a process
) . : .

.

) OF 11V1ng up to a,set of values. -~ ’ e

Finally, several' esearchers, follow1nq the 1deas)of LOulS .

Raths, have‘toncluded that these classroom behav1ours 1nclpd1ng over*
.o e
conformlng, Jndlfference, fllghtlness and several others 1nterfere(

3

’ w1th concentratlon, 1nvolvement, and openness in the learnlng process.

. -

They recommend that value development should be one of the central

concerns of teachers @James Raths, 1961; AlbertiKlevan,\l9SB; Arthur

Jonas, 1960) . . . ‘ . T
'o' N T

Thls, then, is the basis for value development and‘the ba51s

of the 31gn1f1cance of thlS study T RN 4 .

? s

\VI; leltataons of- Study / o L N B

The samples for thlS study were selected from a populatlon of grade

51x puplls in two urban schools locabed 1n mlddle class soc1oeconcm;c

- N -

nelghbourhoods. It may he that puplls from dafferent school local—lA L

Ly 5

itiés would react dlfferently to the strategles employed {or valu1ng
. <(’- . i . P - = E
1n thls study. S ' - L '

LA

2. Thé time period allowed’ for the Study made 1& 1mpractlda1 to conduct

.

a longltudlnal study. Undoubtedly, the results from a longltudlnal .

study wbuld have had far—reachlng results This study is, therefore,_

modest in- terms of generallzablllty )



~ o

.o, . N . . O . . '
s ' ' ' T

4 ' e ’ )
T3, The tlme perlbd allowed for the” study also.made it" 1mpossxble to

R N . i

pursur the’ most crpc1al part of value formulatlonr ‘that is,

) observatlon of. students engaglng Ln effective soc1al }jfions per-
! b . e T
) sonally,satlsfying to them. ) L R .

- . . 1 L e

4 The 11m1ted t1me‘perlod also made it unfea51ble for the researcher

’ s N

“to determlne whether the study had -inflyenced dhlldren s leganlnq

‘_f - process as favourably as deplcted in-the 51gn1f1cance of the stud .
;JThe llmlted tlme peflod also made it rmpractlcable to determlne
the extent to Wthh skllls acqulred in the study were transferable
to problems 1n.other subJect areas such ‘as language or science.:

N
.
~

;‘VII. Organlzatlon of the Study

g rl ) \

o "_ In chaptbr II a. ratlonale of the’ study is presented It dLs—

.'cusses the structure og the dlSLlpllnes as-: a currlculum empha51s of ‘

5

the L960 s and the current rssues forC1ng educators to recon51der this

Y o ” N \

- p051t10n. It reﬁlews valulng ‘in the new social studles chrrlculum g
. - ,,\ , . . '

. and estabI?shes the condltlons necessary for this process to occur.

6

In chapter III the study de51gn and procedures are outllned

It sets out the research 1nstruments and pracedures. of collectlng and o

- -

Q analyz;ng data are spelled out. The'samples are aIso described;

> -

hf '.Chapter.IV.is a presentation of the results. Results of the

analysis of varianc and a"sample of~students'fresponses accompanied §
‘_- B . . L . .e

B

fi by - a dlSCUSSlon on m ral prlnc1p1es are presented
; Chapter v reports conclusions, and makes suggestlons for

- - .

further study,'



o,

in the development and'implementation of the ourriculum during the

’lsky, that

CHAPTER Ii . R

P Uy .

e o ' ' RATIONALE -OF THE STUDY | T

)
.

The ratlonale of the study xs presented under the follow;ng

headlngs. ' o oo o o .

.+ 1. The Structure of the Disciplines
2. Curtent'Ihfluences
3. Value Orientétion _‘

[}
L]

4. Curriculum: Deflnltlon and Ra@xgqale

L}

5. Value Theory o e ‘ lt

I. The Structure of the Disciplines ' C ‘ X

Why the structure of the Disciplines was given gneat emphaSis

- . . . P

. ! ,
1960's wi%l now be presented. = - . ‘ CoL

"Th'y sky #s falling" said Chicken Little,k as a large cabbage

o 3
leaf fell on his "head. The plight of thls hero of the flrst-reader

ot

days is a rather familiar one to currlculum people. One emphasis

seems to crowd in upon the next, competlnq to be the cabbage 1eaf

N

that blots out other con51deratlons.' In the fleld of educatlon, it

N S
is extremely-temptlng to feel that. one new development is the whole

e are belng smotheréa by it and cannot get out from under

'

even 1f wg want to. That thls phenomenon is not a novelty or

: é
in Figure 2.1, show1ng how"our predecessors had to examine

\

. \{' 10 s o

he
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R . X 1960's
oL }" ‘,. R " = healthy self-
v 1955 L : .concept | -
. P . St ——e - . . :
b - separate discipljnes ““wcurriculum for
BN . C . : cultura}lly
- individual excellence . -
for the society disadvantaged
- . 1950's S
. ; S - mental health:
1940's L ) - personalitﬂ'“ .
- - . o ’vx. - ‘theory g )/'
- society-centred -~ 4 o o e A
/ - intercultural education \ - 1930's

 group dynam1c§ - , - child-centred . -

- integration

LN
. . Y - .education of the
- K N . - ~
before 1920 [gifted”
* . : - dactivity move- ‘
- subject-centred ° ment ' '
‘- scientific movemént I
- economy of time ,
A
\ \
- “———- " FIGURE 2.1 .. . - '
- . ar - e T .
. SAL OF EDUCATIONAL THOUGHT -
o . .



"Jlsted above, and to the degree to whlch there are con51stency and

numbef of interrelated elements. These elements_con51st of the

;___;___followin;f}fabaq_JSJl;.P,Ms)5 e e SRV ——

oo R . )‘ e
) . . : .

. . K
“ . ’ \ ex

movement of emgpasis in.educational thought and- the elements of the

.curﬂ%culum. Currlculum can be viewed as a system con51st1ng of a
N B

o . . o

’

1. The overall goals and'Specific objectives tocbe.obtained.

‘2. The content from the social sciences, history and other

B - - areas of study to be included. , : \

"3. The selection and organization of the learning activities
> .‘ R ',' - . - c°
to be provided. : S : o . ’

«

-
.

4. The selectlon and organlzatlon of the teachlng strategies

~and procedures to be employed . v fT
1

)

S. The selectron or development of the - evaluatlve measures to

. be used. o , ‘ e ?
R r . i .
» i . :

leferences in curriculum orqanzzatlon to’ some degree grow

i
)out of differences in the. empha51s accorded to each of the elements

. Ll

"balance as these elements are developed Durlng the 1920's for~ ‘«

-example, there was a strong empha51s on spelllng out, detalled sequences

of spec1f1c factual content with an almost total dlsregard for the

v
.

processes of learnlng, or for objectives other than the acquisition
of.information.' The currlculum whlch resulted was often sﬂ!rlle,
1rrelevant to student needs and 1nterests, and rlgld in format (Taba,

~.

1971, p. 5).

[

a

The progre551ve educatlon movement was 1n many ways ‘a rebelllon

agalnst thls one—51ded emphasas ©of the 1920'5 ) The progre551ves

"encouraged a greater concern for the processes of learnlng and the .

[ -



.single statement concerning the curriculum revision movement. When

/
. . i
learner as an-individual,,but their emphasis in turn produted‘a curric-

N

ulum that was somewhat defective in the -relative Lack of empha91s on

. the quality of the content with which it dealt “There was a swlng

\ ..
toward belie} that 1t d1d not matter what you learned but how you

.

. ~§r£3:i:ite way of picturing the movement of.educativnal thought
. o ) ' | N
is to liken i¢&“to the swing of a pendulum back and forth on the )

.

learned it. (Taba, 1971, p. 5).

[}

elements of the curriculum. The entire presentation 1n this rationale

for the study can, in a way, be v1ewed as the oscillations of our
5 '

¢

educational pendulum. o ‘ '

"The progressives swung the‘pendulum to the processes of learn-

1ng and the"earner, as- stated earlier, hut in thp last ten years or
. ' , ® .- ..
so, a returning sw1ng to content as an emphasis has been effected

lContent here is defined as "a rhetoric of conclu51ons to be transferred

' to the student" (Schwab,  1961) and lS deriVed from the diSCiplines—~

4 »

the storehouses of factual data from which to choose appropriate

» d

‘information for instruction. The view is advanced that the most .
% . ) .

- o N

'important_basis for ‘the selection and blacement oficontent is the

.

"structdre" of the dispipline.from which the content is drawn. This

view is portrayed: in Jerome S. Bruner's The Process of Education,;!-

»

{1960) . In thlS 11ttle book, Bruner makes perhaps the most 1mportant

/

curriculum workers gather for meetings ‘today, : 1t is.common to hear,

"According to Saint Jerome“'(Lowe, 1969, P. 33) ) ;

L

. -
< 4

While The- Process of Education contained little that was new,

since the meeting at Woods Hole was convened primarily to assess what
rd

Kd

13



- . X f
 was already happening, it did., hohever, pull together iin one readahle ’
N . M . \.L b . ' . _.-,
and.concise source the underlying ideas ‘that were and still are basic - .

Eo the rev1s1on moveﬁent o : - " .4

£ TE e R s e e :

Bruner popularlzed the concept of the structure of a'd4501pline R
\ [ s '

He set forth four hypotheses which have been summarzzed by Lowe (Banks, : S

1973, pp. 25 and 26): ' 4 o ,

V) o . ' ) ’ [ .
<lg1All disciplines are reducible te fundamental and develop~"

: v

mental ideas——that fﬁ, structure. ° A " . - '~_. ..
‘These basic ideas can be, taughb to almost all 1ndlv1duals

at . any .age and any level of ablllty in some intellectually.

honest mannerl_; N . .

: ’ . * *
L. 3. All chlLdren can develop a type of "intuitive qrasp" of ’

. i)
. L ]

the nature of the dlsc1p11nes that is now possess d typically
A 'di
’ ) . o
only by scholars. ' ‘
. L. : . )
4. Intellectual curiositﬂﬂis ample motivation for students if - .
. LA

' LN . ) Lt

they are given the opportunity to think for themsklves‘or

-t

to "discover" the sgructure of the dlsciplinesf

Structure not only con51sts of the key concepts, generallzatlons and e

¢

theorles w1th1n the soc1al SC1ences,‘but the unlque modes ;t\inquiry :

t

which are/used within the'vgglous disciplines.
' .

-4 3

The concept of structure enables us -to 1dent1fy the key ideas = - -

'Lof ‘the d15c1p11nes.‘ These ideas are theé-most beneficial’ kind of know—

ledge for sound decision—making. Thus a curriculum that focuses on
. - - -~ N 12 - . - .
decision-making must not only teach children.highef levels of knowledgeb

. . .
.

it must be intefdisciplina;y, and ‘incorporate key cohcepts and general—

1zat10ns from all the soc1al science dlsc1pllnes (Banks, 19752 p- 27)

N .



In shoxt and in this study, knowledge is viewed as one essential

. component of the’decision-making prodess but not sufficient for ratio-

nal decision-making.

. By way'of concluding this scction of the rationale, it/is

appropriate that we record on the spiraf'(based on Miei‘s) "structure
of the . disciplines" as a new emphasis of th%® curriculum revision 7~

. movement Sf the 1960's.

structure of -
the discipline
spiral curricu-
lum :
intuitive

-

1955 ) .
_ —— e 1 .
- separate disciplines 4~i:i:;izgtual
- individual excellence . .
for society : stimulation
1950's
“Jy - mental health --
3 ~ personality
q 1
1940's . theory
- society-centred , ,
- 1ntercultur§1 education 1930's
-~ group dynamics ‘
) - child—pentred
' integration > ".-*
before I920. /~ education of the
gifted

—~ subject-centred .

. '3 (1.
- scientific movement
.~ *economy of time

+

- activity movement

: .. FIGURE 2.2 - '

STRYCTURE OF THE DISCIPLINES - . .

~N



I1. Current lnfluences . T

. \ '
A discussion of current influences causing cducators to recon-
: *

: sider_positions“helduinrthe”1960ls“hOWHIQllows“nnderutwghsub:hegdinqs,.5. R

. \‘ , . . . .
namely (1) A Calr for Change, (2) Forces Creating Cultural Alternatives

and Value Options;

1. A call for:-Change - ) ‘ 3

There is something wrong with the schools, and that somethlng

had bette;,be_ghanged in a hurry.
, ’ ’ ' Must Schools Fa119'

- ' / ' by Byrne and Quarter
o What avail is it to win prescribed‘amounts of informa¥ion- '
about geography ‘and history, to win ability to read and write, .

- if in the process the individual loses his own soul: loses his
appreciation of things worth while, of the vakﬁga_go'whieh these
are relative; if he loses desire to apply what he has' learned.

. and, above all, loses’ the ability to extract meanlnq ﬁrom hlS
future experlences as they occur. vy .

0 o ,
Experlence and Education n

. . . Education should be a'preparation for llfe" Our culture’
“has not been very successful. Our’ Education, . politlcs, and ;.-
economics lead to war . . . Our-religion has .not abdlished’
~ustiry and robbery ... . The advahces of the age are advidnces
'in mechanism—in radio” and telev131on, in electronics, in jet
- planes. New world wars threaten, for the’ world s .social
conscience is stiIl primitive . . . Why does man hate ;and kill
\in war when animals do 'not? Why are there so many su1c1des° '
Why .. o Why . . . Why; a thousand whys about our vaunted
_state of c1v111zed emlnence' . : i ' =~
\\\__ %é) I agk these questlons because’ I am by profe551on a teacher,

,one s who deals w1th the young. 1 .ask these questions because
‘those ,so often asked by teachers «are the unimportant ones,

Chee the ones about scHool subjects. 'l ask what earthly‘'good can

T come out of discussions about French or ancient history or
what not when these subjedts don’ f’ﬁatter a jot compéred to
the larger questlons of life' s natural fulflllment——of man's i
inner happlness._( ‘ . L B
- .Summerhjll: A Radical. Approach to
-7 Child Rearing ‘
‘ ' by A. S. Neill

r

§y John Dewey ~ i o

16
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» Q

N ) - .

I belléve that what a student learns in school, and what

he actually'becomes are’ significantly 1nfluspced by how he -

. feels about hifiself and, the worxld outside, =T think, that )

~ schools should_;eq1t1mlze thcse,feelAngs,xansthould teach-

\students a varieby of ways to recognlze and express them. = . ’=
An -education without this understandlng of self is lmply

training in an irrelevant a mmulation of facts: and theories—

. @ irrelevant because 1t is not retated to what students feel
~ 'is important. o - : .
’ o : & ' Reach, Touch, and Teach
NN _ by Terry Borton '
.- ' L.

/. At a.time when our students need desperately a bltter dose
of roallty,,the curriculum makers turn out a homogenlzed

pap-bland, insipid, innocuous, and deadly dull . . » One .
could search all the curriculum progects in vain for .evidence
3 that, they were written . . . at a time when our c1t1es are

suffacating in their own afflucia and when our towns are ‘

being torn by riots. -~ - . o
7

Allan A. Glatthorn
from a speech to the
National Association of
. ) . ‘ Secondary Scheol Principals,
T _ . 19e8. - .

. 1t is not beybnd .our. 1ngenu1ty to design env1ronments
which can help young po%ple to mas¥er concepts necessary to
survival in a.rapidly changing world. "The institution we
call "school" is what it is because we made it that way. If
it is 1rre1evant as Marshall McLuhan says; if it shields
children from realltyf as Norbert Wiener says; if it educates
for obsolescence,.as John Gardner says; . . . if it is based
on fear, as John- Holt says; if it av01ds the promotion of
significant learnlngs, as Carl Rogers says, if it induces
allenatlon, as Paul Goodman says; 'if it punishes creat1v1ty
and independence, as Edgar Friedenberg says; if in. short, it
is ot d01ng what needs to be done, it -can be changed- it
must be changed

Teaching as a Subversive Actiwvity
by Neil Postman and Charles
. Weingartner

e . i S . .
,These illustratlve calls for change? in terms ofArelatlonshlps_
% <

.

between men and in terms of the soc1al studies currlculum empha51s,

s

: can best be summtarized by Martlh Buber's "I-Thou" versus "I-It"

. 3 .
relationswaps or basic'attitudes that constitute human‘existence.' Thé
’ "« LI . . - ) ~ - . .
. . .

.”

17



5
"I-Thou" relation is direct, mutual,"and‘present. In it the "I"

relates to the other person ln hlS unlqueness hence the relatlonshlp '__,__

is genurne w1th_respect; people meet #people as they are. . In the

. L4
"I-Thou" relation the whole person enfers. " "Here emotion and reason,_,
. . 2 . - . \
) . .

"L C s . 5 . a
intulition and sensation are included in the wholeness of the person

responding to what he meets" (Frledman, p. 363). TWO mode of knowing

»

in'"I Thou" relatlonshlps’ls lnward sub1ect1ve, ox1stent1al .and
omnathetlc. "In this way we.know a friend,~or soak up theAatmosbherc

'o:f a lpla.ce" (Morris; mp.'168); In the ;'I‘—It"';‘: re l‘at-ionshi['), on the IT)Z ] \i‘ .
sther hahd, the otherlpersen is‘my objectvand not my‘partner; I - = | 3{
observe him and‘nse hdm. i,know him with the sa#me detachmént with ' t

3 L]

which_I know .any object. In short, the mode of knowing in M"I-1t" '}Q,.

relationships is aloof, external, conceptial, and objective. ‘Zt is
* the Ecientist's way of knowing. ' )

. .

'Both'I—Thou and I-1It are necessary for Human existence. I-It™
again and again prov1des the base for ordered c1v1llzat10n, for

'technlcal accompllshment, fér scientific advance. Yet I—It is not

>
~

suff1c1ent for human ex1stence even on the barest terms. W1thout the

I-Thou relatlon, the blologlcal human 1ndrv1dual would not become a
o ,

N ~ ,
person, a- self, an I at all.  He begins with the I—Thdu in his relation

to his mother and family and only later develops the separating
relationship of I-It. As long as the I-Thou-and the I-It remain i

healthy alternatlon, ever new materlal from the realms of the phy51ca1

4

the blologlcal the psychologlcal and the soc1a1 is 3§ought ‘into the

I Thou relatlon and glven new, present meaning (Frledman, p. 364. -
", .. both kinds of knowrng are valld and necessary and that a

©



L

~

~a balance between the cognltlve and tggyaffective domains_sbould be — .

3

K N . ..

'itslscientific:p"~

i - 0 P

natural balance between the two ways bfiknowing should be:mainta}ned

. o : . . .
. - : . ' ‘

as in primitive .minds" (Jeffreys, p. 70J. When I-It becomes pre- -
dominant*and prevents the'return to the Thou,»however, man loses

.

. . . . : . ST
apthentlc exxstence and ultlmatelg falls 1ntp pathologlcal self- -

@ : :
contradlctlon (Frledman, 93'364), The dlfference between mere ex1st- -

- .

. ence and. authentic ex1stence, between belng humap at all and belng

v
L]

_more fully human, petween holdlng the fragments of the self together

suff1c1ently to. get by and brlnglng the confl;ctlng ts of oneself

info an.ac€1Ve-un1ty, petween‘hav1ng;partial,.disgarabe‘rela i
N . . . . . . [ ) Yo o . K .. - ’
others and having fuller, more responsible ones, depends, ac

i . . . .- R I
. . o . . S . \

Buber, on ahealthy-alternation of, or balance between the' I-

“I-It. It'seemsnﬁost'unfortdnate, then,'that'modern civili
L o . &

.‘1

o~

l true knowledge. »f G } - ‘ SR . : SRR

,Prom thisnpoint of view, the calls'fof_changeiare a protest - . ,
L B o B ) B
against ‘the’ domination -of conceptual thinking which empties. the ‘con-
‘ . [ , * c 4- ’ " : Lo N ‘ .‘ e

crete reality out of.experience; Rephrased in‘social‘studies terﬁs, ;

valntalned 1n order.t‘“ﬁrlng Frelevance ‘into the classroom. Relevance, .
Y i P . . . : [ 4 o

s here,’ refers’to the.relatlonshlp between education and life.

)
. Lo e . . B . e L . . . R
LR, . : . - ;

. 2 Forces Creatlng CuItUral Alternatlves and Value Optlons (Barr, R.-

v' . . ‘ ) v /
1971 Raths et al, 1966) [ . S

. Ine ordar to galn a fuller perspectlve of the present empha51s

N

upon educatlonai change, the concept of "change" must be v1ewed and

~

: understood.w;thin‘its_larger societal context;as»schools function ing

.
.

t

s g ' e



i v ' ' v
\society,and not inh vacuum. o

’

b tIn thls age of alternatlves, a number of powerful forces can

!
S

be-ldentlfled wh1ch have contrlbuted to the value dllemmas, value

confllcts, and compllcated dec151on areas* surroundlng today's youth. . _ . . .

These forces exacerbate the_personal conflicts and decis;ons by -

continually expanding the range and scope of. value alternatives,
x . : . .

L . . o

71egit£mizing the alternatives, -and-eroding confidence in values and

!

' beliefs previously supported (Barr, p. 16). S ‘ K
) e TR . . . | . -
(a) 'Social Change - . - ~ . . Ca .
J . .

We live in an. age of unpreCedented‘ ocial change (Barr, 1971;

Raths, l966~~TOff1er, l970) By any meas e, one might suggest that
s

|

contemporary s;:T%ty not only appoars to be changlng ™ore. rapldly RN

-than in any prev1ous age, but the rate of change seems to be constantly

acceleratlng. The speed and. rate of change is dlstlnctly dlfferent

(Hanna, 1969 Toffler, 1970 Barr, 1971) Accordlng to Hanna (p 69),

"the accelerated tempo of change hurls man~1nto ‘one new age. after

] . v

another before he has had tlme to absorb or adapt to the prev1ous one. -

The result is. that man is confronted with a host of complex and far-" -
"\ "
. . . . 1&"-"’ .

-

reaching’ problems w1th Wthh he is 111 equlpped to cope." Thls R

-
1 B . P

. vertlglnous change (Barr, p: 17) has rendered many of our most tradl—

.

vtlonal values, 1nst1tutlons,_vocatlons, and llfe—styles dysfunctlonal

'

. fAThe\effect of thlS ‘dizzing change on youth is pronounced . j s

, Because. of the rapld rate of change, Margaret Mead character—

> v

izes youth'today as i'immigr'ants.'i‘n't;ime," like "the first generation:

A‘fborn in a new country", and "faced with a future in which they cannot ¢ '*g
{ try”. : ith v 1 Ll not

N R M a , i - .



..

. Youth today. re51de in a soc1ety4that 1s changlng so rapldly and '

“(~ « ' S o T n

. . y . o N
© know what demands w111 be placed upon them.' Marshall McLuhdn, in ‘
he [ C
Culture 1§J0ur'Business, 1970 suggests that thc 1970's are. a "new

N

tribal time" and characterizes th youth as the "new tribal men."

. radlcally that they are constantly faced with. dlstlnctly unique prob-

lems for which there are'no pre:edents. They have become perpetualq

adolescents {Barr, p. 17).

(b) Media (Barr, p. 17; Raths et .17 S '
‘ r P éi P . A

Youth today are chlldren of potént new means of communlcatlon,

®

‘théy have revet known a world w1thout telev1sxon, trans;stor radxos,

e
v -

and, stereos. ”The’“new tr1ba1 men" are plugged 1nto and turned on by

. o Lo : ' T RN
mediai "It is medla that first showed ‘them the mlnd—expandlng S .

fantasxes of LSD and the subtle sensatlons of smoklng pot It is

through the medla that they have learned of other youth who are hard

. lnto free 1ove and drugs, ‘of protests, o s e It is medla that smashed

4 ~

',through the1r value system and gnawed away ‘at the bellefs they had

g

'“learned at, home and school" (Barr, p 17) Belng exposed to so many

alternatxves, 1t fls p0551ble that the blggest contrlbﬁtlon these

medla made was . to baffle the chlld's nascent understandlng of what 1s

’

"rlght ang, what is wrong, what 1s true and what 1is false, what is good

a- ' .

and what is bad what 1s just and what is unjust, what is beautlful and

.

P

 what ls,ugly".(Raths et al, p- 17).' - - v R \%',

(c) Revolutlon in. Sc1ence and Technology

Many wrlters in soc1ology and educatldn deplct man as. belng{leftv RO

stunned and dlsorlented as. a result of 1ncrea51ng technologlcal change

T . . . .
© . . . . -

',-“"/-A, o ’ -
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“

. . . - . .
' . . . . 1. S . . . ; . . )

3 e . R . . -
Ny ¢ - . . . RN . )

. . - . -

. ! ' b ! » :
. - LoV . « .

f(wCinor,leS4; Mumford,.l963; Mesthene, 1968, 1970; Hanna, 1969; ' = .
‘Toffler, 1970; Barr, 1971).  Mesthene (l950) views the accelerating
rate of tecpnologioal change outstripping'traditional categories of‘

0 C4 : ) ‘ .

s L .- c

thought, renderlng obsolete many establlshed 1nst1tut10ns and valpes
. /A ‘ . T . ) ! . -
of soilety e o . '

. * . . ’ . ) .
v K ’ . . .

Wartofsky (1968) deflnes the Yilemma of man as a rlft between

iv_:,two cultures, the scxentlflc and ‘the humanlstlc He fears that we ate
.. .'trapped between what we know science to be :'. .'and'what‘wei

. - ‘,‘ . .,
& slmultaneously fear that science has become . . .-an amoral and in- .

humane 1nstrument wh1ch7has developed beyond human control"'(p 2). .
: : Id
Earlier,'Mannheim 11940, p. 43) refekred to‘technologiéal advance'as

¢ ' s JA . P . - o,

¢

optpacing moral peréf%f577s' - . . L 3
New 1ns1ghts into_ man 's origln ‘are creatlng moral dllemmas .

for‘many youths;h Is man a. "chlld cf God" al"naked ape ’ were-We‘; -
~ created in'the "image of.God" br‘;n the 1mage of "australopithecus

. Eredtui," a ninety-pound tree ape? .

. »
x

(d) Surv1val Problems (Barr, 19715’ ;7; STt o H,Q'“jﬁfy
Each day our’ sky grows darker, our oceans murky Lake Erie - e

M
-

. 1is already dead our rlvers are a rlpe stew of ‘raw sewage. In Toronto; e

a plan to stop all automoblle trafflc in the c1ty 1s underway.. In -

. kS .
. A L 4

Tokyo, c01n-operated oxygen dlspensers 11ne “the streét for pedestrlans '”‘“‘Lf

na ‘eated by exhaust fumes (p. 19) ;;5_1 : 3 o -'

Increasrngly, the env1ronmental CrlSlS has pushed youth to

and are conducrve to surv1va1 (p 20) - = » ",, R

-One way of summing up what has been sa1d is to 1nd1cate that ;;7;faf,ﬂ

.



- '.the chjld\of today confronts many more choices than the child of

‘yesterday. He has many more/alternativés. In one sense, this makes ’
him less. provincial and more sophisticated. In another sense, the

D s YUMo S - O R P e e

,céﬁplex array of‘choiées makes . the act of choosing more difficult.

How can one sizé up all of the available alternatives? How can one‘ 

.examihe the grounds on which each rests, and how can one ranticipate Lo

] . -t

tﬁércohsequences toward which each one.poiﬂtgﬁ In shor;,’how does
'oﬁetknqw\whatltdbbeiieve (Raths et al, p. 22)? 7 -

‘gThg "call for éhapge;":thé‘imbglaﬁCe be;weén the “IéTﬂéu'and , \ .
irIt,f and:youth's'éiutteréd valueé‘cfeéted by ghe forces ;fvrapid . » .
Ich;hge.indicéte §e£yn§1eériy_that.educgtion is in a state of crésis. wv
1<‘I£¥is~fhié neat—c?isis th?mdil that compels éducétioﬁal‘gheorist; tg

o ¢ . . . o

" Revisit the PrbéeSs,gg Eduéatfgn (Bruner, 1971) and sd'de¥empha$iZe

the structure 6f knowléage: to-ask questions: How Fare the Disciplinesgm .o
(Foshay, 1970) in order to indicate some of the structure-based I

curriculum builtfin limitations and to advocate an .alternative

:

E}

existential phiiosopﬁyf—én‘apprbach that has a uni@ﬁely>human orienta-

tion and<ichbncerneﬂ primarily with the human individual and the
. . . .
v s . :

human meaning (Bowers, 1968). 'The point we are trying to stress here®

.

. ’ '
is that current influences habe pierced some holes in the shield of‘“f
\ R LU _

 the,curricu1um'that has *structure of knowlnge:vés its theoretica%

baéé. Dééélthié imbly that theré is aqlﬁfgen;'nééd for éfpew-emphasié
in térmsgof'thé'curriculuﬁ in.Social Studies? . vathevérimary‘Questibn
,;fiﬁgthg 1960's was, fWhaf kAOWlédq 4is'ﬁost worth;?’the wrifér's ;rimary'}

n Leipgs do we want to prodlice?“ N

.

-questionh .is now "What kinds of'h



.rl

ITI. Vajue Orientation' ' ' 2
- ‘ _\e.OrlentatlonA ’ ) . ) . y
. ' . .

' educatlo al crisis, the Alberta Department of'Educatlon 1ssued the

- . _/ PR

.

\i;'January‘of 1971, and in response to the aforementionéd

Elementary Soc1a1 Studies Hapdbook entltled Experiences in Decision-

. . . | . ) .
" Making to all schools throughout this province. Four distinguishing

characteristics of. the suggested program are: (a) its value-orientation ..

. : o . | - ‘ o ]
intended to give studénts experience in the responsible use of per-
. s . T . . ‘b : . e T
0 . : . N . .4 - )
.sonal freedom,in 3 world of choice; (b).its fléxibilitz as it allows‘

v

- dec151ons to be made by tﬂose who are affected by them, (c) 1ts

- .

'empha51s on the process of valulng rather than value 1nculcat10n, and

(d) its :\}cement of greater emphasfs on the 1mportance of the learning.

T

. processes than on content information. L

. 9 . . ) :
. This-HandKSEk——ExPeriences'in‘Decision—Making——has served as a

. major impetus for his'research,project fcr the following reasons:

(a) This- study maintains that’the‘social actor (the kind of human -

. o S o
being we want to prodice) needs both kndu%ffge and values in order to

make intelligent decisions and that_thevValuing component is a very

*.

o : S U . : :
La&%ntly determine what knowledge an individual will accept or reject.

'important part of the decision-making process, "because values fre-

.,Value‘confusion.often‘results in social action that is contradictory
and.bizarre" (Banks and Cle?g;'p;‘44;); )

(bl It places'greater emphasis on orocesses.' ?Customarily,

school_curricula have given heavter emphasis‘to,what has happened

than to what is to come. By empha5121ng process skllls,.persons
have the opportunlty to plan for . the future rather than merely to’

reflect upon the past. Persons and sChool.programs.need;to be

24



By

resrricted fields'of vision. - They utilizg

moderate. (iv) Tending toward internal integrity

ifor "man's intellectuaL_and emotional qualities are so interwoven that

. .
: \‘\ . . .
. i N . S
’ . . . : '
o 1.

"futurdYoriented begause of\the tremendously stepped-up pace of today's .

B t " [ .-" Co
rrow's world. 'is necessJ:; to get at the'e§sence of human

(Berman, Louis. M., 1968, P 11) 1Jebgn‘;

I’1v1ng and understandlng"

éo~doe$fthe Writer.
- v N v . v . -
te) It is designed for highly process-orientel fpersons who are

.

10) as: (i) Having within their

.

characterlzed by Berman (pp. glan-

otion, and responsibility which

: g }

tribpting members of the world
. . -

personalltles elements of. dynamlsm,r
enable ‘them to live asladequatejanq oy
of Qaich tHey arelpart. (iif’H;§ing brfad‘rather than'narrdw_er '
% a wiaé ranée.of\}ntefiectual
egillé suth as eompariag, aaalyzing, eiabo \ting,/ahd“evaieating in

\

solvipévproblems,, (111) Comparable ‘to gener\tors a$ opposed to

-parasites, to reconc1lers of confllct rather t\an avoiders of con-

. flict. When challenged to carry out'worthwhilex‘asks'they are zealousy,

extravagant, and fervent at times as opposed to baing continuously

conformity, towdrd friendliness to difference and-ne‘ ess as opposed

to hostility to the unknown. : e

(d)fIts emphasis-on the thinkiﬂg—feeling (I-Thou—I-It) cohesion

the two must be studied 51multaneously" (Berman, p._156)

4

5



o .

abouﬁ it~By‘man's own.rationhal efforts.

N

b ’

‘.

.

%

A

By wéy of conciﬁding|thié section of the ratiohalé, the,writer

is de51gned to foster va1u1ng, 1nqu1ry, and dec151on-mak1ng SklllS

mlght look llke.

- Secondly, we record on The Swing of a Pegdulum

_spiral value Orientation as a new emphasis in Figure 2.4.

‘Location =

. Culture.—".
Authority — =
N ) e
-Change — '

I
Socialization —

"Interdependence —

i SPIRAL DEVELOPMENT OF CONCEPT§ AND VALUING

.

L

%
3¢
=/

11

'FIGURE 2.3

_‘(Based on Banks, p. 426)

~Problems

'~w~~presents,glrsgdnfugure2h3,whatanAlberta30c1al studlescurrlculumthat

(e

Problems3

kY
..

Problems

\
» N

-

P{oblems

-

Problems

KA

'Pfoblghs_x:a
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In the 1960's the curriculum was orgahized around, - say, seVen



concepts fromythe various social science disciplines. Four of the

éonceptsAare'introduced in kindergarten. All seven of them af!'étuaieq_«;m

e - e ot

in Grade 1 and in subsequent §rades. In the 1970's value problems are

dealt with at e&ery gfade level /as are'cbncépts.‘ The asterisks

indigafp‘concepts and.va1ue problems emphasizgd in theivaridus'grédes.
Plgase»note that ;He valﬁe problems cannot'be specif;éd.here. They are .
. to be decidéd by eééh fgécher and his students who must expérionce
A N décision-makihg,f : .

\

974

- Value Orienta--

on )
=" structures.
- spiral 1960's
. .curriculum E . &
: - Structures =
..1955 ° . - spiral_Curricuf
' - Separate o lum .
"discipli o L
isciplines 1950's .

= individual excel- :
lence for society = mental health
: ' - personality theory
1940's . : EERE .
'~ Society-centred
_vgrou?.dyﬁamlcs 1930's |
- - child-centred
o "= ‘integration
before 1920's . ' '
- subject-éentred -
S - scientific movement

" FIGURE. 2.4

THE SWING OF THE PENDULUM
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i

’

Iv.4CurriCulum£ Definition and Rationale’

At ™Mthis stage and for the purposes of this rationale, it'appears?f

curriéulum ratlonale." R A‘g

. Maurltz Johnson's deflnltlon of currlculum (1967 L&ﬂ 140)

as "a structured set b3 1ntendedhlearn1ng outcomes" 1s accepgzd ‘and L

{

James B. Machnald s currlculum rationale (1968, pp. 7 42) is
s

adopted; It should be empha51zed that Johnson s curriculum is - N?

concerned w1th results, with the learnlng outcomes lntended to be

achleved throdgh lnstructlon. The colourful but hlghly deplctlve

. . N

‘major terms used 1n the follow1ng ratlonale are MacDonald s and hls,

ratlonale is concerned about knowledge, about earnlng about soc1etx

.about the persons it plans for and the proc s by which currlcula
é fy

are developed*and implemented. Related and attached to the flve -

.-curriculum concepts underlined above,are a varlety of value p051t10ns

to be presented below in p01nt form

-

1. The central thread of value that runs through all five 1deas is
best labelled a personallstlc value p051t10n._ The conceptlon of

_ .person _here is in humanlstlc Eerms and not the metaphorlcal terms -

&

_of 1nd1v1duallst1c psYchology.
é. h person is not to be thought'of as a bundle of needs, or 1nterests,
. or unlque purposes that can be directed or guided or developed to
someone S satlsfactlon. The person is 1nv1olate, regardless of”’ our
good‘or'poor'intentions;, Each person has-hls own Lntegrlty and

.'worth for being a person.'

3. From a’ person—p01nt—of—v;ew, knowledge makes living tolerable and

necessary to adopt a deflnltlon for curricuylum accompanled b 1ts D
% Y

28
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. . . . . '
in some cases Personally fulfilling. Knowledge is not experienced
in_packages of socially structured disciplines, but as patterns’'of

* personél meanings. )

o , - .
4. Learning, sociali%ation( personality development ‘and society also

fit.within this framework. LearnianbecOmes the process of'écqqir—

ing personél mééningsu indqghtrast to the process of"meetihg rieeds

or mastering non-personal ‘content; development becomes the struc-
. . - . . " [ . . ,

A r

‘turing of pétterné of personal meanings over time within the<person;
] . . . . . s N ,l .
. . - : coa ‘-«’. . s o .
and society becomes the major envyronmental source of symbols by

which personal meanings are built.
When. the above is the rationale, 'the focal point of this cur-

riculum is.the person and education is first and foremost a moral >

enterprise. " Morality here is used in the ahthropologicai sense as the
o L . 9 : Lo .

quality of the ways we relate to each other as persons, not the good-

ness of a socially approved set of behaviours. "A good curriculum

° .-
. s

then is a moral curriculum in the sense that it maximizes: the oppor- .. -*

-

tunity for moral interpersonal }elagiohshipsito'obcur, and by sd-ddiﬁg, _

focuses on personal meanings of knowledge and the worth and integriﬁy
. of_thé person" (p. 39).

e

V. value Theory . AR R . L

,

" - 1. The Nature of Values - '.‘ . . A SV

A standardizedeefinition of value doés not exiét,in'éither the;'
‘ : ' . . -‘.

- 'social sciences or philosophy (Banks and Ciegg, p. 445)., However a

number of writers have provided definitions of the concept that are

\ \ .
+

sufficient for our purposes. Our discussion is based on Beliefs,



Attitudes and Valnes"by_Miiton Rokeach and Glen Hass. Rokeach cdefines

" value as ."a."""t‘ypé""‘o'f’ ‘belief, centrally located "Qith‘in'&Sﬁé'é' total =
. ] . . . . . - ) i
belief system, about how one ought or ohqht not to behave, or about
SOme end state of exlstence ﬁbrth or not worth attalnlnq" (Banks,

»

p. 445) }bquuue is also.a standard for determining whethervsome—

'thlnq is good or' bad and, for jddging one's behaviour and the behaviour
- ) : ! ‘ -

of other persons (Banks, p 445) ) \\\

Accordlng to Glen Hass (p. 455), when attltudes are taught the

-

1ea.qer is developlng a readlneszlﬁb behave that 1nfluences his act ons

. .

.towards certainfobjects and events. A, person s attitudes pan be

~recognlzed by a conszstencysln hlS behav1our to a glven group of

¢ B

'.obJeCts or events. when values . are taught-or learned, the learner 15

vdeveloplng a preference for behav1our wh1~ is based on some conception
of what lS rlght and de51rable._ Attitudes and values are .alike in
P2 . ‘ . O
. . 7

that bpth‘represent preferences ofdthe person who-posSesses them.’

values -include attitudes plus justifications for them; the justifica- —
.t . ) . . ¢ . PE o .

. . . - oL PO - < LI

tions are conceptions. of what is right which e based on facts,

o X . = "‘ : _ . . M .

N

knewledge, experiences, or prejndices. ,In short, values are predis-
.positions to‘respdnd in~certain'ways} They are the crlterla agalnst

whlch he Judge the worth of thlngs, objects, and actlons.i
_‘Values,atfectjour th;nklng; Both satlsfactron and discontent
. S . i & .
are related toivalues. bThey"determine.what'problens ohe'thinks about
" and | what solutlons one accepts~f ﬁhen‘we share valhésusith'other 4 ;§
'persons, we‘recelve and glve respect, and arguments can be solved-

ratlonally (Cronhach 1963 p. 45) It .is, therefore, ev1dent that

values are cruc1a1 factors in each dec1s;on a. person makes in dally S .
L 4 - ] ~/ . .
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llfeu sxnce values represent what he-con51ders qood or bad, desirable

-
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or updesrrabie, proper ‘or impropel, admirable or desplcable.(Thomas,
. 3 4\\ i L K

14 . - 4

1972, p. 99)."" - :

e - S e

3f values are sp'important, and at the same time we know that

;’the "L . ﬁltimate disease oﬁ our time is Valpeleséness . . . variously

. <. .

B descrlbed as anane, amorality, rootlessness, emptlness, hopelessness,
‘ 1;.?; " lack of SOmethihg;te‘believe in" khaslow;?pr vii), or'that:
. - -t ' PRI \\ . . . " .,‘
"Valhg(conflictsiareqso numereUS and destructive. Agd the cenfusion
ﬁislso'greaé thatlmanynpeépée appear tb:have'ne'vaiues %f all, or, i
. : . " :

-

» .

" endorse .so many conflicting values that ‘they resemble the general who

",/ B '

\\* wouidAride his hbrSe in'all directions at\ohce".{hunt andAMetealf,

1968 P- 120), and that in a plurallstlc soc1ety such as ours, there - .
‘ v
; r l g
are manyxcompetlng value orlentatlons, what 1s the schoql to teach°

. . .o
. Sl -
ot .. . - ; R "

- cy
2. The Process of Valuing’ T t e )

L . .
[ . . .r

Valu}né“as aesourcerqf vaersv(Hass,'p. 46]1) seems tqQ be an

. -« - = coe . . ¥ * ‘ .

appropriate:ahs&erfto the question. As a:means of gaining and

,flnternallzlhg a. value system, the va101ng process seems particularly -

L ‘approprlate to a perloq like: the present in whlch 1nd1v1duals feel
] that they must thlnk through their own values and in whlch ready—made

(1

setsiof values are not accepted easily. It also is a means for

Z 'learhine.valpes which seems particularly appropriate for use by the
. N - . r . - . \

’teacher in_ 4a democratic sbciety afjd who is trying 'to previde for

vt

individual‘differendes of learners (Hass, p. 461).
Many personality theorists believe that the values held by

most of us today are those that we have accepted from our parents;

LY

they are helq‘as fixed concepts and are_ rarely tested and examiried.
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Since these values oftdﬂfare sharply at variance with ourvown
;experlenc1ng, we dlvorce ourselves from ourselveswln a'very baslc;Ak
way., Carl'R.»Rogers has found that when the‘human.being is free

Ato chooseiwhateVer he‘values, he tends to value experiences and goals

wh1ch make for his own growth and development and for the growth and

development of others (Hass,.p.-46i). The teachlng strategy 1mplued

L4
is that of an atmosphere of freedom in which” learners may state their .

~

‘v1ews knowing that they will be received with consideration and

respect. S

Educators cite a variety of reasons for ‘advocating a, valuing T

process$ in the elementary social studies. The valuing process, it

is argued, should replace past efforts to inculcate partficular absolute
?beliefs in the young (?homas, p.ilOp). If we indoctrinate the young
person in an elabodrate set,of.flxed beliefs/'weLare ensuring his ‘early

absolescence (Gardner, p. 21). The alternative is to develop skills,
attitudes, habits of-mind,-and the kinds of knowledge and under—

o
standlng that w1ll be 1nstruments of contlnuous change and qrowth on,

- . . ‘.

the part of the young person. This 1deé is summed up- by John W. -

e .

Gardner when he states that, "All too often we are glv1ng ??m young

people cut flowers when we should be teachlng them to grow their own

plants" (p. 21);‘ . . . - 5
In the process of valuing, when children identify_alternative~

Bl

- values that can bé held toward different objects, events, and people,

they'are-engaging_iq/a’;tudy of the personalities of pégglif And wheh -
4 & . 1 \\:

children welgh these alternatlves and feel free to decxde whlch values

,
.

they themselves w1ll embrace, they are helping to establish thelr;own
| sq

t
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_(Raths et al, pp. 1-12).

AJ‘

'{dentity. The: analysrs of values may help the 1nd1v1dual develop a

‘more Lntegrated,uself-actlvatlng personallty (Thomas, p 100) . Louis .

' and James Raths have ertten artlcles about the "value clarlflcatlon,

theory,' a procedure for- guldlng valulng by learners in classroomp

‘

- R g = .- et e e

tea

are p051t1ve, purposeful, enthu51ast1c, and proud., Persons who lackv
such clarity are apathet{c, flighty, uncertain,.and inconsistent-

e

.Intellectual skills arevalso promoted by a social studies pro--~

’ /.-’,'-. o
" gram that focuses on the valuing.pr0cess. Children are taught to

“-analyze peqples bellefs and to cr1t1c1ze, synthe51ze, and artlculate
. X . . IR o

A

%.guiding the bfobess ofavaluing} They d1V1de ‘the. ch01ces whlch everyone

"their own conv1ctlons (Thomas, P- 100) Krathwohl et al have p01nted

.‘_

up rather.clearly the close relatlo\éhlp between the cognltlve and’
"faffedtiveﬁdomains.' R. B. Raup, K Benne, Axtelle‘ and, Smlth alsp

have5developed strateglesgthat teachers may folloW‘in the classroom in

e -

.

must make 1npo_judgements of facts and\judgements of practlce Judqef

’ . N : ’

,: ments of’ practlce should be gu1ded/by tHe facts of knowledge, whlch

.

o are pd&tlnent to the dec151on belng made, .as: well as by one's: values.

a——EBEh knowledge and values, and it can be taught._ It is done by a-

#&En the process of studylng and\collectlng the facts of knowledge"

‘¢
-

o ‘ﬁ: .

.- 4. y

. . S, -
. E . ;
. l,..' !

ffc1ally when he examlnEs the ways in wﬁgﬁh:a de0151on may be related

‘ v .
AR
. . L2

*;to other persons and thlngs whlch are 1nvolved Evaluatlon 1nvolves

’

» B
an 4 -]

.
(,

process of utlllzlng knowledge, dxscovered and learned in relatlon to f«.

4.‘, o [

-

values helg» as dec151ons are made through a process of valulng (Hass,

" : Y
v L ! B S -
P . A - . . . - e .
. % . N ‘ . . . . T R R 2

Ve
L

Thelr research concluded that persons who hold clearly deflned values_-

.

'pertlnent to a dec1sxon the learner s values may be modlfled espeﬂ‘_‘

.,\.
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@- ? reasons it i’s"-mox:e effective to teach a process

of Valu1ng than - ie

- p- 462)( For all

" to teach one: set of values. _ ! T L
. L S

Valulng, accordlng to Lqpls R. Raths,.ls compsgsed of seven sub—

.

processes (Raths, 1966) The subprocesses help perso .of all ages to -

make ch01¢es whlch are both personally satlsfylng and soc1a11y~respon—

Y . -

sible. -As students build the total process into thelr llves, they _' oo

7

need less and less to be told what is desxrable or how to act (Harmln

" et al, 1973, pp. 32—34):

.
3

L The seven, subprocesses, based on ch0091ng,,pr1zhns: and - actlng,

v

w - R SRR S . -

are outllned here- st . N

N . L L B . .
. . % .

“
A\ !

CHOOSING Qne S beriefs and behav1ours

¢ . . ' e ‘
1. Ch0051ng freely . o h B N R

If we are tokllve by our own. value system, we must learn how to s

make 1ndependent ch01ces.- If we.are able. only to follow authorlty, we..

N

W1ll be 1neffectual when authorlty is 51lent or absent, when it glves

ua confllctlng dlrectlons, or when our emotlons 1mpe1 us 1n contrary S
directions.. o e

’ 2 Choos1ng from alternatlves

For ch01ce—mak1ng to have meaning, there have to be alternatives_b

- e -

from‘which to‘choose.' If there are no‘alternat1ves,~there are no
_‘choices. The more alternativesfavailable, the'moré.likely we are to

- “

value'our choices.,“Generating,ahdwcpnsidering alternative“eheicesvis~3f"'
necessary for clarlfylng and reflnlng vaiues.y

3. Ch0051ng dfter thoughtful con51derat10n of conseguences -"L ,

. We need to learn to examine - alte at1Ves in terms of thelr

+

expected‘consequences. if we don t, ‘our ch01c -maklng is 1}kely to

t
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be whimsical 1mpu191ve, or conformlng. By con51der1ng consequences, o
' _ -

we lessen the chance of those consequences belng unexpected or

unpleasant, ‘s

L S S

PRIZING one's beliefs and'behaviours o ¥

’

”4.,Prizingfand cherishlng'

. Values 1nev1tably 1nclude not. ohly‘our_ratlonale.choices, but
out feellngs as well. In developing values we‘become.aware of what .
D \

we prize'and cherish. Our feellngs help us determlne'what we thlnk
1s worthy and 1mportant .what our prlorltles are.

~

5. Publlcly afflrmlng

'

When We share our choices w1th others—~what we prlze and what

‘

‘we do—-we not only continue to clarlfy our own values, but we help
N others to clarlfy their values as well

~ AcTING on one's bellefs
6..Acting - - Q
- S e . : c
Often people have dlfflculty in actlng on what they come to

belleve and prlze..'Yet, Lf -they . are . to reallze their values, it is

[

I8

v1ta1 that they learn how to connect ch01ces and prlzrngs to their

.own behav1our;

*

7. ith some pattern - vv '4_<- .

i

A‘singlé;act:does not nake a value. We need to examine the
'patterns of our lives. What do we do w1th conslstency and regular1ty°

‘

Do these patterns 1ncorporate -our choices and prizings?
: . v

Collectively, these seven subprocesses comp%ise the total

¢

valying. process. :Students who have bullt the process of ch0051ng,

prlZlng, and acting into thear own lxves have - learned an approach to

+



e SOlVlng (Ellls_aﬁa Durkln, 1972, p T14)——as a va1u1ng strategy in

, t oo, ‘~~ ’

llving whlch is unlquely thelr-own (Harmln et al, p.‘340t

d U51ng Rath's seven subprocesSes as a flrm sprlngboard the

awpres¢=_'nt“i‘;€'vestrg\\lon utlllzed Taba ] strategy—-lntérpersonal problem

~

keeplng w1th the ratlonale of the handbook Experlences in Dec151on—»

¢
! . .

v

‘l) that envisages "social studles classes becomlng a forum

tfv‘g Making (1

in whj ,s;udeﬁtS'merge rqasonvwith‘feelingSt“
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RESEARCH PROCEDURES

e e m— e e e e e e g s e

In this chapter the research procedures followed in obtaining‘; Co

and utilizing the data in the study are examined. Included’are des-
crlptions of the sample,. the research instruments, the experlmental

de51gn, and the stat15t1cal methods used to assist in the ana1y51s of
. i . .‘ ; LY ‘
the data. = : . - . R )

I. Ihg'samgle

Prxcr Lo the main study a pllot study was. carrled out. One
spllt—qrade class con51st1ng of grade flve and grade six students

from one Edmonton school partlclpated. The main purposes of the

pilot study were to‘refine-thefuse and determine the relevancy of

the research 1nstruments, to determine the durathp of the experlmenta—
. . ®
‘tlon perlod and to famlllarlze the 1nvestlga‘br with his role as a

v .

teacher in a creatlve and sharing classroom atmosphere considered‘
SO v ] ' L > ' .

AN

_essential for the main study. L "_ =
This done, and the request to carry out ‘the ma1n study‘granted &

by the Edmonton Publlc School Board the subjects of the 1nvestlgatlon
were randomly selected by use of a ‘table of random. numbers from two

‘\ . . .- .

51xth—grade classes of two publlC elementary schools both located in
mrddle'class.nelghbourhoods. The subjects, numbering forty,'were
randomly assigned to the two groups, the- experimental and the'control.

Randomizing' the groups in this manner permitted‘the‘investigator to

Wy -
o

make the assumption that all important independent variables except .

the experimental treatment were held ?onstant. Table 3.1 indicates

W

- . .37
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that both groqu‘were,cdmparable on the factors of sex and group
1 size.
Table 3.1 ’
Sex and Group Size of Sample

Group =+ | . N : ' Boys o " Girls
Experimental - . .20 : - 10 . 10t
Control, e S/ 20 . t.10 . .10
Total 40 TR 20 - 20

e

"Table 3.2 _(Based on Herman, p. 221)

Group I.Q.* Frequency Drgtribution‘qf'the Yample .
.. Interva; ~ o Frequency (£) g - ‘Category
' Experlmengﬁl v . Control ,
. . 2 , B . . .
.104 - 134 o : 12‘ 12 ] Above-avera_lge
103 - 98. S22 Average
: I .- B A : j'.‘,'_ . LRI .‘ﬂ, . _-v..v- i
97 - 80 PR _ C 6 L 6 Below-average
' ) . o : / T . .
Total S 20 20 ' ’
. - . _ .
5 T *The 1nte111gence quatients were obtalned from the Verbal ]
Battery of the Lorge- Thorndlke Tests admlnlstered in.the schools in .
January . , \\ _ . .

38
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II. The Research-Instruments T . : "
. - , . ST L

//’"Two sets of 1nstruments ‘were utlllaed in the gatherlnq of data

- for this study.v ‘The _first, one,_to,lnltlate,,promote, ‘and. assess the

generation of alternatlves and loglcal con51stency and the second one,

. o

" as. a valuing strategy. : . B

. N ) .
THE GENERATION OF ALTERNATIVES

~

1. The Film Loqps

' For the purposes of thlS study, a series-of fllm 1oops by

Moore and wOodruff (1969) that (a) hlghllght the generatlon of alterna—

tives for value clarlflcatlon at the elementary level (b) are con-

cerned with 1nterpersona1 problems, and (c)‘prov1de 51tuat10ns to

which students can relate personally, ‘were selected ‘and utlllzed.

Each of the loops 1s d1v1ded into two - phases. The first phase
-\ » )

-

deplcts an 1nc1dent concernxng a social problem such as cheatlng, .

'\

ganglng, shopllftlng, or vandallsm. ThlS is the phase in whlch the'
_maln actlon-occurs.(’féjends on a freeze—frame p051ng the questlon
"What do you thlnk the actor w1ll do’". To accommodate our‘purposes
in this study, the above_question}was:substituted4by"alserleslof‘
questlonS'appearlng under'the'value clarlficatlon'strategy?"lnter-
ersonal ?roblem-Solyinéﬁ that is'dlchSsed Iaterdin'this'chapter.:'
. - 5 . o
At this p01nt, the 1nvest1gator stopped‘the pro;ector 51nce the second
i phase of the 1oop was not used 1n this’ study |
On the ba51s of the crlterla enumerated 1n the above paragraph
the. follow1ng fllm loops, each accompanled by an explanatorY‘note,‘

were used: . .

.

39
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The Cashier's Mistake*focuses upon one girl and the decision

she faces when she is given too much change by a cashier in a super-. -

- market. Such a decision plages the §irl in the centre of multiple =

ressures, b .
| 2 % Ce . s

Th£ Damaged Book focuses upon one girl-and the'decisibn she

faCes when she ‘accidentally tears a page in an encyclopedia she isg
RN 4

- using for research.,

. . . ., X .

The Train and Rocks focuses on one boy when'he'is invited to.

jOln a qioup of boys of hlS own age who are about tothrowrocks ‘onto

.

- a tralnload of new - automoblles.

The Thief - focUses upon one glrl and the declslon she faces when

.

.

- .

rejected hlm, ha

The Spray Paint focuses upon one boy and the dec1s1on he faces

'_lost'. _ | }. }. | ‘L | ’

-l

\{her frlend offers her some candy she knows the frlend ‘has just stolen. .

. 40

‘ The 1oops are\organized by ‘the authors so that students will be~ -

.encouraged to involve emselves actlvely and honestly. Arbltrary

e

fr}ghtvwrong";judgements metlmes made by teachers and adults ‘dre .

\Such gudgements,rthey argue, inVariably‘
L A s s ;

\reaétidns so that they tell their -

discourage@dpy the:authors.

}make students‘distortftheir'o
R
teacher what they thlnk he wants

\o hear} ' Ultimately,'no one person

can control how another person will

\act. It is crucial'that‘students
‘ N . L .

learn to gulde themselves:in making th uqhtful decislons. By examining,

et

8
. \
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v

"fomparlng, and: evaluatlng thelr problems honestly, they formulate

' a

thelr ‘own values. and confront the respon51b111ty they w1ll be asked ,rhm,;af;.

gto assume fortheerWn llVéS (Moore and ondruff 1969) The authors

- rationale is con51stent w1th that of the 1nvest1gatlon dlscussed in

-
.

Chapter II.

~
" -

2..A Story (Sha{tel and Shaftel pp. 317-319, 1967y

The Menace ig'the_Tree. The story, like the. £film loops,'

o

focuses on one boy,'Ji vy,'and the dec1310n he has to make when it

vseems to'him that the ictim of the prank the boys are playlng is:
someone 0l@ and fraglle who may be hurt by their mlschlef The story

is wrltten fully in Appendlx A in- order to afford the reader all the
~

c1rcumstances surroundlng Jimmy s stressful 51tuatlon. The rationale

‘ : a .
of the story, purpoay..and procedure are as portrayed in, the dlscu551on

.o N
‘ on‘fllm loops’ above. . "

3. Alternative Action Se rch.Snrategy (Simon”gtdal, pp..1§8—2o§,_1972)

Purpose {gs recommended by,Qhe authorslon p- 198)

";4 .Frequently, we: flnd ourselves actlng one way in a 51tuatlon and
. o )

later regrettlng 1t or wlséépg we had behaved dlfferently The clearer :

”people are about thelr values, the more congruent thelr actlons are

wrth thelr feellngs and bellefs and therefore, the less often they

¢

* ~

. later regret their- actlons
Thls strategy enables students to consider alternatlves for
'actlon in varrous spec1f1c 51tuatlons € The goal-is to encourage stu-
dents to bring their everyday actions more,consistently into harmony

'with their feelings and beliefs:~ =~ = ° -
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.LAll this is congruent with the rationale¢ and the valuing proccé%ﬁ‘

'_advocatc;\}h this resecarch.’ AR } - |
el . : o . [ PN ’ '
—te » o
. . . v : . %
Procedure - Lo . i .. ) S

" The' :mvestlgator 1ntroduced the above act1v1ty by fhltlatlng a dlS-
cu551on about thxngs that the subjects-dld that they later regretted
Then the subjects were presented with flve specific 51tuat10ns (see
'_Appendlx B for the actual examples ‘used) which called for some pro-
posed actlons.. The investlgator then asked 'Now, glven all your
bellefs, feellngs and values related to thls situation; ideally, what
would you want.to do 1n thlS situation?" -

Each subject, 1nd1v1dually, was to generate and Justlfy at
least two alternatave courses of actlon. The subject was requested
to 1nd1cate the 1deal alternatlve by placxng it in the first column

t

or'by'means of a star. A discussion that was based on the consequences

‘that: came w1th the ch01ces made by the subjects occupled the last ; ' '

s flfteen minutés of the.day s‘perlod. To afford the reader.a better

a

idea as to the nature of this strategy a sample sSituation is included.

SampleA)Situation o . -
. N ’ ‘ ‘

" You are walklng behind someone."Yoo see him‘také'a banana'from-

[ Lo .
-

hls shopplng bag; peel 1t and nonchalantly toss the peels over hls

~shoulder onto the sldewalk.. You are twenty,feet'behind him. Ideally,

" what would you do? o S ' : . (
. y ” . . . s



BEST ALTERNATIVE GRID

b’ p—
° Alternative #1 Alternative #2 Alternative #3 Situation
.
! . 1.
-~ s '
: ' .
N _ I B N
. )7 : N )
)

“

4. Choosing Among”CQgpeting Alternatives or Rank Ordering (Simon

et al, pp. 58-93, 1972). '

Purpose

Each day of our lives we must make-choices between competing
T ' v .

‘alternatives. This strategy gave subjects'practice inlchoosing'from

among,compefihg alternatives a@dviﬁ publicly affirming aﬁd defendiné
. _ L - ‘
£heirf choices. .
Procedure R T
The investigafor'explainedbto £hé.ekpérimental érogbAthat he
was gqiﬁg to ask them some'queétian'which réquired them to 109g'
deeper into ﬁhemselves and make a'&éiﬁg judgement.’fﬂe gévé them 7
_three alﬁerna;iQe choices fbr_respoﬁaing tq’eacthuAStién and’asked’
thém to rank order theée choices»acéordihg to éheir'own vglué-ladep ' ‘ e

- preferences. = .



" and « called upon 51x students in turn té give thelr ranklngs and

In’the group discussion time, the'investigator read a quéstion

-
R — - - - T

s

- . ! " “
reasons for thelr-best choice. Appendix Clcontains all the questions
used in the study. .

Sample Rank Order Questlon

Which would be the hardest for you to do? ' 'é
| o - . |
- show a bad paper to your parents. . " i

- walk away from a fight.
i |

- wait your turn when you have something & citing'to Sayf

Reason for first choice: . . . . . . . . .. . . o .1 .. .

5. Forced Choice Ladder'(simoh et al, pp. 98-107, 1972)
B . . N \

.‘Purpose L o ,
. . ’

The Forced Choice Ladder is compllmentary to. the Rank Order

»

Strategy (Number 4). However, it is much ‘more complex as 1t requires
con51derable thought 1n welghlng thuo relatlve 1mportance of alterna-

tives and their consequencesr This strategy is also a sure-flre way

2

on_lssues of values.

) . . . .

Procedure
»

~The 1nvestlgator asked the subjects to construct a "forced

choice ladder" with 12 steps (as in flgure below) .

. :

of gettlng a group 1mmersed in a heated though frlendly, dlSCUSSlOn'

4

' .
@
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.1 "Least

. - : o A - 10 ‘objectionable
. R S R classmate".

A 7 »
R Lo 7 s )
. "Most . { o
objectionabl = ‘ ‘ - T STy

classmate”

Then the investigator presénted the following series of alterna-

tives.or.stateménts which call-for value .judgements by the subjects.
. o o . . . ' . o ‘

Following the rkading and explanftion of the “statements, the ‘sub- ° <>

jects were»;eduéstpd to ‘rank order these on the "Most Objectionable-

Least'Objectionablé" Porced Choice‘Lédaer- Subjects were to wriﬁe key’
» . Lo . . . . . v .
\ .

words  from the item or simpiy the number of the .item oﬁ'ohe,ofuthe

. ke [ L
.Steps of-the ladder according to the strength of their feelings.
. . . oo . ~ . e

' Items for the Forced Choice Ladder. (p. 107)

. ‘ , e L o S
- 1. Bother Bug .- constantly interrupts the class by talking
] to the teacher and bothering other students.

2. Back Talker - - talks back'to his mother.

3. Cheater - cheats in a gamé. ;‘
4. Litter Bug - drops trash on the sidewalk. Jooot
5. Borrower . = borrows a,pencilland;does not-retﬁrn'fti

P .
N d
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. i H
" p. T14, 1972) S . ' . SRS
. 1

,' S e
- \ I , .
6. Bully ' - Beats up ayounger cnita. L
7:.Shop{ifte:” - steals.ceﬁdy from a store. _ f ) ‘1.
ir gg_g,:’v - sets lflre to a bu11d1ng _ " T :,‘ . ‘..
~—" 9. Ratter i ‘- rats on a frlend . - ,4 .r.
10. Chewer : .~ puts gum on the seat of a chair.“eli s o; .
Aftef al} gﬁe items have been rah;ed by the s&éjecte, a'pom- ‘;:f:‘ :
pqrieon and.d%ecuesion“of responses followedf s :. ;i . "t ~; ) . '
, ' A VALUE‘CLARIFICATI\N, STRATEGY . e p ‘ -4 .

(Taba s) Interpersonal Problem~Solving Strategy (E111% and D rkln,

-~
..

In this strategy subjects were presented with a problgm situa= s
’ - ’ L I ' R )

. : ' RV
tion as depicted in all the film’loops described eaxlier. A§ the = "
. ’ =

_freeze—frame they”were requ1red td (1) propose and defend s&lutlons,-

(2) ‘relate the events to sxmllar xperlences they have had; (3)
/ . : 1 1
4 41 . .
evaluate the way of handllng "the | lled problem and con51der varlous )
' g I\J . [ . ) '\" .
- .
alternatlves they mlghﬂ have ol#?wed | ~ '
) Tﬁterpersonai Problem Solving e,
Investigator's questions ;' wWhat the sqgject'does $ )
B - 4 ) - i J
L e » ) ) ‘ A
1. What happened in the film Describes events. X .
PR B - b B
A . ' . , Lt T . : ; ‘,{11‘ B
, loop or story? . : . ’ o F
. . - - . . R :
: o . h A L ' o o
/2. What do you think (the .. Gives as many feasible xesponses RN
L . ” Y o
’ L~ . N o N R .
protagonist) should do? ' _aszpossible and defends them. v
. . _ i S R
Why? . N - -, (Generation of alternatives) -, .
. - ) ,1) “ . "x‘;\.,.\



~ [ ] e ¢

3 . . . . . q;‘ ! ’ ‘

~v-' _ 3 How Bo yOu think (the others) Makes inferencas that areé con-

N N \ . -é' .“ . N
,‘{r'ﬂ’ would react 1f he d1d that"'»i_- slstent w1th the responses Yo
L ‘Wh!?a‘“",>t:- <\,f" a o génerated in two ahbve and

“' ‘ , N .\' '~ : . . 1] “v’- 'I ' . ' ‘:~ . '3
T , v defends them. e M

LUTTTERT SR T B ) W,

SRR \;v' s S Co S % -

L ‘.E ; :;Wuwfg . . : ; (Logrcal con51stency)~\ )

3 i e S S . Y

. . \. . A ’ ) . ' - 4? U

. \43 Has somethlhg lmke this -~ ' - Re;ates simiIar event in his

) ;4 :ieven happenéd to you or to 7 life. N L e

‘ . o ' * . . : . . . "o, ‘ .
o soméone you know? - - o

: 7“ 5 What dld you do? ;or what ' _Relatesvreqailed behaviour.

. N ! , T .
ia dld he do? . ;
iﬁ#;m“§‘ As you thlnk'back now o “Judges past action.>

;i you thlﬁk that was a’ qood e o Q ‘
]; Or bad thmng to &o’ T g ‘ R ‘

. i‘l . - . . . L ]

'ﬁgj 7 Why do you thlnk so’*g"i - States reasorfs.

‘ A8 Is there anythlng you could . Offers alternative behaviours-

;5r'“f’ have done dlfferent&y7 "f:;_‘ .and justifies them.

.'h\':*‘”';.'e';-,ee (Generatign of alternatives)
. . . . . . ! K i : . . . . . \ .
o A.dlscu551on of . responses to the quesilons above followed" each
4l - PR, . v
v R ‘.m‘.f. R ',,\,f" ’
o set of fllm loops or story and questlons Wlth the treatment group.
Slnce all subjects in. thls group had the opportunlty of respondlng

]

ln wrltten form to the questlons prlor to dlscu551on, everyone had

'Sometﬁlng to contrlbute. Max1mum1act1ve part1c1patlon was also

o
- - e

’_‘n enhanced by the fact that the fnvestlgator refralned from glVlng

L

juégemental reactlons and aé&epte& any response. A 51tuat10n was,

therefore, created in whlch verbal 1ntera@t10n ex1sted nog only .
. .r-..

,ﬁ;-:between 1nd1v1dua1 and 1nvest1gator but also among the subjects.




r
n

R ) . L ’ . : . ‘ Lo o
The discussion or "sharing-of-opinions" period was considered trucial

“to the valuing process formulated for this investigationQ The dis--

.

ssior period, for example, forced the;subjepts.tobtake positions

’

e, and ;'éq.{a;yze, ‘their standpoints.with regérd to standards which_they
. / 7 . . . o ) ‘o
' themselveskhad accepted as rlght.“Once a position was taken, after
/ N . .
Rt g - ' - s
"" choosxng from alternatlves and con41derat10n of conseouences, a .
consistency of reaSOning was required. ' o “

functlon, an& - sequence of the research 1nstruments,
rIiL¢Collection of Data '_ : ‘ . _—

.
. . g N . N .
. ‘ ~ . . .

The film'loops The Cashier's Mistake and‘The.Lost‘Baseball

w

B together w1th the Interpersonal Problem Solv1ng strategy comprlsed

Voo,

e, the research irstrument.

3

aThe responses elicited by questions 2, 3, 7 and 8 in‘the Inter--,

-personal Problem Solving sttategy on the freeze-frame of each of the-
“above film 1oopsCOnstitutedthe data that was needed by the‘investi-

o ¢

~gator; All wrltten feasxble responses that were correspondlngly

defend “by means of a reason constltuted the total number of alterna—

W . o
tlves generated These justlfled'responses are referred‘to as

s " . '
. *y

Justlflable Alternatlves and. abbrev1ated J A. in this.study} 'Logical
d

Con51stencz

e
alternatlve

.

'n&questlon 2 plus a Justlflable reactlon in questlon K

[ Y

"All the scored responses were transferred from the‘investigad'i‘sa

\ - . B -" ".' M
) e Y o

- data sheets and converted into'puncheg‘cards for analysis of variance ..
T s : : )

. ﬂ.' . LT :
N .
.ot P

by computer. - T e ( . . i

Y

- Table 3 3 is a summary of the . 1nstruments 1nd1cat1ng the tltle, ~

. \‘

brev1ated L.C. C ia thlS study, con51sted of a Justiflable

3

a8 -

. Yy

¥



.Table 343

.

G

Summary of‘Functlon and Sequence of Instruments

3

Function

Day on which Instru—

. ' ) "':Tr . : '
ﬁTlt;e of Inetrhment . "ment’ was used
R ] Y _ R .
1. The Cashier's Mistake Pretest, both groups . .1st
. S L . AR C e )
2.‘The Damaqed Book ‘ Experimental treatment * “®nd
3. Alternatlve Action . Exbefimental treatment 3rd
B Search . P . * PR
‘4 Rank Orderlng . .Experlmental treatment 4th
5. The Traln and Rocks \\\ Experlmengal treatment . Sth‘
6. The Thlef Exper1mental~treatment :-16th -t
7. The Menace in the "'/Experimental treatment,;i; ‘7th
Tree " L e '
8. The Spray Paint Experimental treatment . 8th
) T~ . . ' _ . . SR . - B S
. 9. Forced Choice Ladder Experimentar‘tfeatment° - 9th .
10~ The‘Lost.Baeebail Post test, both groups - -1Qth”
* .. e ~ s P ‘ . B
11 Interpersonal problem— Value clari iCatién ‘1st, . 2nd, Sth
'solving’ ° with all. films 3and Story _ 6th, 7th, 8th,
: R f T ‘ 10th -
: LA B ‘ "
y Ul b ; e . .

o

7

;s’ Ld
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,Ivvhﬂxgotheses

‘ xhe baSlc hypotheses of thls study are stated in the null
. r . . . ,
form and are as follows : ' e

nkili>There will be no significant'difference in ability to

geflerate Justiflable alternatlves between subjects who

\

.w - recelve tralnlng in ‘an 1nterpersonal problem solv1ng .

| ,_strategy and’subjects not rece1v1ng such tralnlng durlng -
a parallel 7ame perlod

2 There will be no srgnlflcant dlfferences in ablllty to

,generate alternatives that are logidally consistent between

‘subjects who recelve tralnlng 1n an 1nterpersonal problem

solv1ng strategy and subjects not acéiving such training

-during a parallel time period.

5 . - ‘ . R - _ AR
t V.. Analysis of Data : , «
. “. - B ) . ol ) ' :
Each of the pretest and posttest answer sheets CLS examlnéﬁ

and scoredtw1ce.~F1rst by the researcher and‘ghen by a tralned judge..

When score dlfferences were observed in one pretest answer sheet

.

the two scorers reV1ewed the paper 1nuquestlon and agreed upon a 51ngle

hd ; o L wq-
score. L _ : _ :

. v g .
Scorlng 1nvolved tallylng An alternative that was Justlfled

by means of a reason in questrons é 3, 7 gnd 8 counted as one.v A
justlflable alternatlve in questlon 2 plus a 3ust121able erCthn 1m
. questlon 3 counted -as one for loglcal con51stency. r "z.‘ j‘:m‘

) e The means, standard dev1atlons, “and dlfferences in the means' :

for both the control and experlmental groups were: computed in order

! ¥

to test .each of the hvpotheses with the help of the Uaner51ty of

© e
\ R Ll .
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CHAPTER IV = -

PRESENTATION OF THE RESULTS OF THE INVESTIGATION

‘

" The purpose of this chaptér is to present and discuss the

results of the investigation under.the following headin§5y
1. Restatement of Purposes and Assnnptions_"

o
e~ .

2..Analysis of Variance

.3.-Students' Responses to:

“ )
(a) Moral Gu1de11nes o
(b) ThelLost'Baseball ®
x S L S . : '
(c) Theé Forced Choice Ladder . N

'I. Restatement of Purposes and Assumptions

" The sampling pf0ceddies, the random,aSsignment of'sdbjeots to
.groups,. and - the instrumentation~discussed in' Chapter III were under-

taken in order to determlne whether there Y’s a relatlonshlp between

n

itralnlng in technlques desxgned to 1mprove abllltles in 1nterpersonaI
problem solv1ng s1tuatlons and the gene;atlon of alternatlve courses
of action., Randomlzatlon enabled the 1nvest1gator to ‘assume that the

groups could dlffer only by chance except for treatment effects on

the crlterlon varlables.. The 1nvest1gator assumed gtrther that he

C .
P

was able.to oontrol other factors affeoting the generataOn‘of%alters'
natives and the logical consistencyfperformange and, .thus; one group

would have no'advantage over the otherw

) As conflrmatlon of the equlvalence of the two groups before
PR . : - . .
.treatment we c1te the pretest results in tables 4. 1 and 4.2.

° _ .

o " . : [ 2NN



‘Table 4.1..

: Means and Standafd De&natlons of Justifiable Alternatlves
of Both Groups on the Pretest ‘

_ ‘ _ Pretest _ -
Group o . Mean. = . §.D. ' ﬁT’ o P-Two Tail
i oa ’ ) . ° ' o . ‘v .v -
Experimental - © 0 3.15 - 0.99 , -0.820 - 0.41752
Control . 3.40 0.94 ‘

T . e xTaﬂe4 2

"~ Means Jnd Standard Dev1atlons of)Loglcal Con51stenc1es
of Both' Groups on the Pretest *

Z

/\ R ' . ¢ ‘
. -
T -
. - . ‘> . N . .>

_ g% Pre"test . I . ‘
Group. . . | Jean s.p. ST P-Two Tail-
o : S ] 1 —— —
Experlmental . 1.35 -7 0.67 -0.211 -0.83404
Control . o . 1.400 s 'e0.82" . . e

. Y ‘ ,
‘The above two tables 1nd1cate that there is no 51gn1f1cant

. ¥ 1
ﬂdlfference between the two means.
\\ . In Order to determine whether‘the'mean scdres made by the. twe'

qroups on. the. post-test were 51gn1f1Cant1y dlfferent ‘the” follow1ng

null hypotheses were tested.
1. There will be no. 51gn1f1cant dlfferences in ablllty to
"”generate.Justlflable;alternatites.between subjects who‘
' receive'training:in en.interpetsonal_pfoﬁlem solving

‘strategy and subjects not receiving such training during
. . - ,é».’-'—', : . . -
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:<r2"paralle1 time'period. T x

] ' | N :
2. There will be no significant difference in!ability'to
wate alternatlves that are 1oglca11y consxstent between sub-

jects who recelve tralnlng in an 1nterpersonal problem

. solv1ng strategy and’ subjects not r¢6e1v1ng such tralnlng

durlng a parallel time perlod
~ R .

iI. AnaIYSis'of Variance o
_ ' 9

The above hypotheses were tested by one -way anaby51s of’ varlance.-'

- - .

The - leqv} of s1gn1f1cance was set at Ol - Table 4.3 summarlzes the.

means and stardard dev1at10ns of gustlflable alternatlves of both

'groups and. table 4. 4 1s a summary of the means and standard dev1at10ns
AL

'of loglcal conslstenc1es of both groups. o o -

.

- ;_-, R Table 4.3

-

Med.p and Standard Dev1atlons of Justlflable Alternatlves
of Both Groups on the Post—Test

. Post-Test = S - o g
’Group : : f o 'Mean;',d s.p., - 4T. - A_P—TwoyTail-_
Experimental = - 11.25 4.30 '7.882 . 0.0000
:fControl,. C 3:55“: | - 0;76 ) f R : - N B

”The summaryAaﬁjve 1nd1cates that the two means of post test

' scores are 51gn1f1cantly dlfferent and the first null hypothesxs can,,-
therefore, be rejected. From these summarles, “the. lnvestlgator ls'

able to state. conclu51ve1y that a statlstlcally 51gn1f1cant difference .

-
’

in the generatlon of alternatlves occurred for the experlmental group

BN



4 . . B . . .
i . - - " ., ’.
during the experimental period. _— . o

__Table 4-4-.-MJLL,MM,LM;;m:_*;;-hmiLmﬂ_;,_V

w;v‘ g Means and Standard Dev1atlons of Logical Con51stenc1es
of Both Groups on the Post-Test

Post-Testf

Group . / ;'Mean"'l S.D. T . ' P-Two Taif
Experimental 3.85°"  1.79 5.574 0.0000
. A ST : Y
. Control . ©1.50 . 0.6l
' e o
5 . ' ' X

The Anova summaries above indicate that the second null hypo-
, thesis:be_rejected on the basis that the two means. of poSt?test~scores1
oL C L o - i
are significantly different. Furthermore, the investigator is able to

conclude thatva'statistic&lly significaﬁt diffefence_in-logical gon-"
. . y ' ‘ Sl g

sistencies occurred for the expérimental-group‘during.the experimental
. . - . . .

period. The means Stlll remalngd 51gn1f1cantly dlfferent after

Welch s T tests of prime adjustment as summarlzed 1n table 4. 5 below

' " ‘ Tmne4 5

] ..

. -’ B h‘
' Welcx T Prlme Adjhstment of T Tests for Unequal Varlances

_ : _ . Adjusted : l'. : .
Variable . © - Dégrees.of Freedom T~  P-Two Tail

o

.
>

Post-Test , o ;
7.881 0.00000- . ..

Justifiable Alternatives : . 20.18
Post-Test - L

Logical Consistencies - - 25184

Y

5.574 0.00001




7 56

III.'Students"Responses ' = C : R R R

' . - .
. . . . 1
. ~

Before presentlng ‘the- Students' Responses, we will dlscuss the

V- a -

flve moral pr1nc1p1es t&at gulded the 1nVest1gator in conductlng or

— .

facrlltatlng class dlscu551ons and in ellcltlng and 1nterpret1ng the(/

s

) studepts' responses. ' ) ,// _' : : l ol R ;' g‘
T Moral Pr1nc1ples - bases for moral dec1sxons and actlons (W1lson;:n
et al, 1967, p 44) _ L : Lo ~

‘1. Moral behavrour 1nvolves»the notlons of 1ntentlon, of understandan,

Zand knowxng what you are d01ng To eluc1date thleprlnc1pIe let us

‘

dascuss the followrng'concepts "Telllng the truth" and "Keeplng -
ba promise." For‘sure, anlmals, machines and.lnfan:s cannot tell
) . ‘U
- the truth or keep prpmlses. A parrot m;ght say'"It s a flne day" ,;
'when lt was a find day, or when rtvwasn t but 1t would not be ) .

' ¢ ]

telllng the truth or lylng.. One could bulld a robot to say s

.-,_,. e

promlse to be here when you Come back " and it might be there when
" ‘one- came back but 1t would not have made or kept afbromlse. ©
People can perform these thlngs because they know what they .

) . ’ . -—._/_~

.i’are doing. They don t ]ust go through the mothns they act

-1ntentlonally Slmllarly, they‘spea meanlngfully In short,‘

‘e

' moral words -and actlons are tled down to the notlon of 1ntent10n
SLLLCLULT 0]

'and if a person 1s to act morally he must know what he is d01ng

- . . , .

\and must .do it~ freely

.. 24 To acﬁc:orally, people must'have alreason. If I asked somebody

"whyvdo t you eat human flesh’“ and he says "I just can’ t sWallow

N .' ¢

- it, my revuI31on is so great," he has given‘me a causal aQSWer, )

y .
. )

, and has sald'noth;ng about_havihg,mOral reasons or any,sort of . y



. U . ‘ g :
. ‘ ‘ e a0 ¢ . ) B R “!'
‘justification. If- on' the other hand, ‘he says, "Well, I ¢ould eat

it} but I"think it i wrong to do-so, "because . . ." then he has’
\ * ! .
given a rational justification. Ratiopai actions are these for.
‘which the agent is respoﬁsibles' They are attempts which we make

(qot'physical movements forced on us) to meet a particular solution

if an action is to fall within

3

nected w1th a man' motlves or.

se a pis_on refuses a drink before .

'dri\}i'nq, -simply because & is -frightened that thes police at a Check

o Point Wili'Catch and convict him; then it woﬁﬂd be wrong to describe.
o his behaviourlas_moral because we have to take.into‘eccount.the
nature of his motives, reasons or intehtions,'ahdvnot just what he :

.
1.

' E i A‘ : “' ' . -~
does overtly. ~The internal point of view (a person's intentions, .
réésons,wénd métives) is as important'for.our view of morals as any

knowledge of his external behaviour. _ I

.feedlngs ‘an dispositionsf,that_is, Yot only bywwhatvhe does (even‘
4

if we 1nclude the reasons he has fon d01ng it) but also by- what he
“ . -.n;'._:“' B .. . . S . ’

3

feelsm ' - - . . o .
'5.'Moral behaviOur-includes the notion.of relating to other people as.

.equals, and knowing what their interests are, as well as actfhé'in.'

.

accordance with those interests. It also includes the notion of
. . . - Ca 3 :
managing one's own desires and'feelings in~the right way. This'

: applles to such cases as ch0051ng whom to marry, what job to do,

whether to take drugs or whether to engage in vandallsm. Both these'

4“Moral behav1our of'a person is also gulded by his general attltudcs, -

57



notlons (4 and 5) go beyond conformlty to _mores, and both 1oad us_

to stress the lmportance of feellng and attitude.

: These, then, dre the mofal p:inciples'that*served as guidelines _

to the investigator:

i A
.

Two Students' Responses to VThe Lost“Basehall" (unedlted)

0y
e

dﬁstar [*] is the student 'S 1ndicat10n of the best alternatlua )

STUDENT A's  '(a girl)

AN

Questibn.g:

ot S .
o .o

WHAT DO YOU THINK THE 'BOY SHOULD DO? WHY?

 The boy 1n questlon found the baseball

W

that. the other boys,~who had rejected hlm

.

earller had lost

3

(e)

- @

Question'g:

¥ (a)

* . (b)

_(e)‘

Keep it, because the other boys wouldn t let h1m play.“
Give it back .because the boys mlght let hlm play

Keep- 1t and ask them 1f they want to play with hlS

ball because heew1ll get to play too
‘Hide it.in a better place so’ they can't find it, so

.-when they have left he can- get the ball and keep it.

You can say 1f I flnd 1t can I play? BecauSe you know‘,
you can find “the ball and then you can play

HOW DO YOU THINK (THE OTHERS) WOULD REACT IF HE DID
THAT (a b ,.e)7 WHY? . ' ’

They wouldn' £ know 1f he kept QX because they wouldn't

see h1m take it. They would call h1m a thlef 1f ‘they

foundvout. Hls frle:gﬁ would notwtrust him becahse he
v \ : S

4



. _had kept the ball. : ; I oy

- [ DU SN el e SR

(b) The'other boys would let h1m play because he found

their ball.: The boy s parents would be proud'of him, -
v ,\‘ o . . . N -

- - R - he gave it baok.

(c) The boy S parents would be mad 1f he kept it becaﬁs

‘he would be like a thlef

1

(d) His friends wouldn't be his friknds because they would

59

2 ) : ~ : . . PR
5 - - S ‘not trust him anymore. '’ ' . S e S
] : £ ‘ ’ :
(€)™ The other boys would let him play because he found the
e , R i , ,
bal; they had lost. e R
'oPlease}_ote that the reactions .in question_j-are logicallyl:

. B " consistent with the.alternatives in question 2: :

o ¢, ] M -

Questions 4, 5 é. Z HAS SOMETHING LIKE THIS‘EAPPENED TO YOU OR
. P? .

SOMEONE YOU KNOW'> _WHAT DID YOU OR HE DO’ WAS THAT A .

_.GOOD 'OR BAD THING TO DO? WHY? ¢

,Yes, it happened to my frlend and she’ kept the dlme she

.

o ' : had found It wasn't good because_lt wasn't honestg

Question §r'IS THERE ANYfHING'YOU’COULD‘HAVE DONE DIFFERENTLY? |
@ . o . ‘ R ! ) . .
' ’ ~Well, yes, given it back because it wasn't fair to |

-

" keep it.

STUDEN§$§?S - {a boy)

Question 2: WHAT DO YOU THINK THE BOY SHOULDtDO?: WHY?

[N

* (a)-Return the ball tC)g}e boys because they mlght let

LY . L o O /; . . . X
him pxéﬁ% SRR \
'{ (b) Say'to them, will youvlet me ifAI,find your ball N\so

"- R he «can be in the game too. A




. ’ e - . . ) .
. ’ o . N iR - R _V.
- . : N . \ . .
. B P
. . : ‘\ o P
- . : - - .

\‘ e e e (C) Keep 1t because ~he needs aﬁ)ew ball and he/‘ls ma -"" -
m)\ B . /’_/
e ) ’ & ..‘!-' | I

"\
\

at the boys.

;) kd)'ﬁ}de it so t’hey can't find it because he doesn't want

[ P ., N . . \
K 2 o ' L ‘
. .them to find it because ‘they rejected him. - \\\«
RS R h - » SN
0 T (e) Leaveifit their for the boys to find it themselves
! i bécausehe is mad ‘at them.
‘Question 3: HOW DO YOU THINK (THE OTHERS) WOULD REACT TO THAT®
N " ,. 4 . . ‘.‘
’ ] <o (aj The boys would be happy because they can start the"'r'e -~
4 e . . ‘e '
* game again. . -
{(b) T%;e boys wouldn t be too enthu51ast1c but would let
. - i '?\piay o
(c) HJ.s parents would{'}l‘e mad that he didn' t return it N
‘ L L ' because the ball belongs to the other boys
; (d) The boys would be mad if they found out because the/ .
. . yant to flnd thelr ball. !
.7 e Th_e_ boys wouldm't know so they wouldn"t,be.ma'because
“ T "the,y don't know  about i‘t o BT
K ' 3 3 . N “ .
uestions 4 5, "6, 7: HAS SOMETHING LIKE THIS HAPPENED TC' (eli] OR

~ L]
SOMEONE ybu KNOW" mAT DID YOU/HE DO? WAS THAT A

N N ) GOOD OR BAD THING O DO?" WHY? P
, i _' Yes, my frlend\ found .some candy that his f:c;end had
/ 'dropped He ate it. and it wi, Sbad ‘thing to do
. / o : " because in a sense 1t s steallng and belng seLflsh
i g v ER .
Y i . * ~
< i Question 8: IS THERE ANYTHING HE CoUuLD HAVE DONE DIFFEREN‘¢Y°
A SN s : Ao . -
i";“‘ﬁ : 3 - ." L.
-5 He could haVe shared it with him: . N

.
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. \ - ‘.“ ' ] ,'v'; 18
K Y ’ Q. w 4 .
. r' ‘\‘-’ . - v ' N -
_', .Smcé a student s best ‘altgtnatlves and Jﬁstlflcatlon are .
. N u'; A - .d" . o
. ")‘ -. . N ' i . v '; e
e choSen bhcqerr;ed from among alternatl,v.es. and after&?&amlnatlon not
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~+ % - RECOMMENDATIONS FOR FURTHER ‘STUDY ™ ;17 ™7 "7 7 "7 =
. a_.~\\ ' . / e '.‘_\' o ‘-‘. - .

I ar .
' ‘ A rational social actor'.. ithesis of 'khoWledge '(in‘,the‘ fo

>~ - . "

[N . N o :
- ..

'facts,concepts,generaliéations .and theoriés) and‘dlarified Yatlona]ly ﬁ;

e
\

examlned values results in a ‘decision whlch 1nvolves selectlng a“course
- RATL L) —esn

P- 21) summarlzes thls 1dea Wthh 1s fundamental to thls study.‘

. 'story, dnd valulng strategles were utlllzed tpl'

-correspondlng Justlflcatlons constltuted -a logical con51stency

fselected 51xth—grade puplls drawn from two‘Edmontén Publlc School’ o

gator de51gned the ezﬁerlmental study whlch has been reported ' The

1 ) L

of actlon from p0551ble alternatlves., Figuxe 5. 1 (based on Banks

' ,!)-

‘... .

, o S
‘ It was with thls goal graphlcally summaqazed in Flgurc 5 1
l’ .

and the challenges of today s soc1al studles in mAnd that the 1nvest1—d

g

N I

maln purpose of thls g&udy was to lnvestlgate the extent to Wthh ":1.h B N
i:abllltles galned in an lnterpersonal nroblem solv1ng strategv could ‘ ?éﬁj}L ’

.1nfluenceﬁthe ceneratlon of alternatlve-courses oﬁ actlon ln‘the. t/h

valu1n; process. A nuMber of 1ns ruments 1nclud1ng fllm loops a RER

1ate, promote, and\
, N
assess the genergtlon of alternatlves that‘were aCCOﬂpanleﬁ¢h§lr3tlonal
N ST
Justlflcatlons. A 11ne of thought con31sthg of alté‘hatlves and Lo
- . 1 v > N [ L n K
- The Sample of the 1nvestlgat10n consisted of forty randomf& ‘
3 B .,,, Y t . Coen
v
Board elementary schools.A The subjects were randomly a551gned to. thc*EA”

e v . D

exper1mental and dontrol groupS'and were closely comparable on the

4

&% .

v B
- - J' - “ ' -
follow1ng factors. group 51ze, sex, age, average I Q and sociOf
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\\ * ) . R .
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v . identify alternative cgurses of actlon - s '
, and to predict their possxble con~- W L R
sequences. An attempt.is made by. the - S '
‘soeial actor to. choose a course of 'uf Co.. 8
. . : T action that is most con51stent with - | T '
Do T O his values. - . . _ Lo ‘
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11, Findings'and Conclusions . , .

economic background. ) S

4‘ ' -.. L ‘,
: ‘ [ oo SR R o -

RN T

'Null Hypothe51s 1 ‘ ‘ ..:a-%ﬁzlﬁx‘
o -

9

2

l

There w111 be no s1gnrf1cant d;ﬁfg;enc n abxfrty to genetate f@?’

L. 9 . bt N\
'justlflable alternatlves between subjects who recelve tra;nlng

N “\

tlnuan,lnterpersonal problém solving strategy}and subjects not_ *

fmy

. . 1
. N vy

) . . . L .‘.‘ . Lo ,g‘., . ‘i' -
receiving such training during a »par"a.llle]b_trme pergged:- ..

-

s i et BT

sub]ects 1n the control grbup ) '. R '-“ﬁ

1.»Ln t 1ntr1cate process of selectxng tﬁe most approprlate coursé of

thls stﬁﬁ&yogh be taugh€2§b gqperate and juStlfY alternatlve actronsiﬁy

‘Thls hypothesrs was re]ected on the 5a51s that the two moans of
.. ( . . :

M K W ot
the expe 1ntntal and control groups showed a ﬁ;atlstlcally 51Qn1f1cant

difference Q}<.Ol) on the criterion measures.
A ) a . .

. . . - : - .

’ .‘ - - . !.i .
Conclusion .’ ' o - cu o -
...—___.__‘__ . . . ° LA

. v - . ‘,'\ - i

The flndlngs of thlS study show that a statlstically 51gn1f1cant

. .
)

dlfference 1n the generatloh of’ justlflableualterqatlve courses of /j

- v, A

‘-acthn occurr’ﬁ for the experlmental group durlng the experlmental

¥

l“perlod and that no such 51gn1f1cant dlfference had occurred for tho

T -,'2‘ - Lo :._.

RN

”

WLth;n the 11m;ts of generallzablllty, thls approach of 1mple—*L

¢ -

mentlpg a soc1al studles program That focuses on valulng for dec151on-,,

- b v N PR}

¢
'4makwng,uwas thps ofmonstrated to be .an, effectlve way of guldlng pupllsr

Bow R ?

] B T

- .k

- actrpn :gr the&r needs. The results clearly 1nd1cate that elementary

. Y.
u._él‘ s

.“rschool ch’!bren w1th‘ap§rlbutes comparable to’ those 1n the sample of

YL e '*‘ . --".. -

In shdétf there 1s merrtv§;L§Mis appraﬁﬁh "f

._,‘
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QobservatlonS’ : ‘ : AT
. ’ [4 e

Some other ev1dence of the superlorlty of the Sub]PCtS 1n the

lgenerated a much greateg;number of . alternatlves than aia those in

pfh‘the control group Fbr va1u1ng and for choice- maklng to have meanlnq,

\

.

there must be alternatlves from Wthh to. choose. The more alterna—'

»
'

tives avallable, the more llkely we ‘ate to value our ch01ces. Genera-

v

tlng and con51der1ng alternatlve ch01ces is necessary for clarlfylnq

\

'and reflnlng values (Harmln et al 1973, p.‘32) o . ;4:

'{" , These subjécts were also observed to be- consplcuously.superlor

: o T . ,
in the quallty of the Justlflcatlons accbmpanylng alternatlves.. TwWO .

examples gleaned from the dlscu551ons that followed the wrltten

5psp0nses w111 ev1dence thls contentlon. Ch0051ng to- keep the lost

N " ‘
baseball belonglng to a group of boys who had earller rejected him

. was not only con51dered bad (and rlsky, 1n' 'se you were caught), Bv

. some, but also dlshonest gecause the ball . lt belong.todvpu;and
N : A Q‘.’ o » : r“_, .
fos beSLdes two wrongs do not make a rrght. Shopliftlng was con51dered‘

e
’ L b‘».

- bad not only because 1t was dishonest and dangerous to one s reputaal&

s .C : -

et tlon £may 105e¢fr1ends over 1t) but also- because Lit. ;ndreases securlty

e “

measures dat the supermarket whlchhln_turn 1ncrease prlces and the

hlgher prlces are pald by. everybody 1n that communlty Thls example‘

- is conSLStent with Carl R Rogevs' (1n Hass l97l p 461) flndlngs

' . ’ B \

~that when the buman belng is free to cboose whatever he values, he'

e . -

tends to value experlences and goals whlch make for hls own growth and

o development.end fo{ the growéh and development of others. :-

h - Furthermore, the sub;étts 1n the experlmental groups seemed to.'

2 uw‘.
EYEN

Hexperlmental group was observed by the. researcherﬁ_lThe subjects 1wy#~l

66




be well on'their‘way in the useiof personal freedom.’ A'cursOry

o reV1ew of the dlver51ty of thelr responses 1n‘luded 1n Chapter Iv - 9
RAN | - . (3

-ev1dence5wthisﬂhunch*' leferences notlceable in’ Ehe klnd of alterna-
tlves generated, 4n the Justlflcatlons used az? in the rank orderlng ’
strategy were also publlcly afflrmed w1thout any hesltatlon. Could

§

thlS be what LOUlS Raths means when he says’ that overconformity

» wanes w1th the c}érlty ‘we galn in our values’ ' , SN

~Null‘ Hy’poth'esiszf‘ Lot S ks

L There will® be no 51gn1ficant dlfference 1n ablllty to generate

Eternatlves that are loglcally con51stenk between-‘sub]ects who

L -

recelve tralnlng 1n an xnterpegsonal problem SOlVlng strategy o

,and subjeqﬁs.not rece1v1ng such %rayh;ng dhrfng a para%#el'time ‘
7 . ) . !" Lo R ‘ 'l:

‘.r, : RS

e ¥ N S
. S perlod . : ) ?}“

L

“This hypothe51s was also rejected s1nce the analy51s of varlance .

B A i

-

1ndlcated tha& the experlmental and control groups dlffered 51gn1f1~
" . & P H ‘\v,v‘f o
.cantly 1n the oglcal conSLStency of alternatlves.' A comparlson of

, .
)

4 - B
the means revealed that the expenlmental and controL groups dlffered

R ‘." N . .

7 51gn1f1cantly (p: < Ol) in the loglcal con51stency of alternatlves
Further, u51ng the Welch prlme adjustment of T Tests for unequal
-

var&ancds there.continued to Zgzst a 51gn1f1cant dlfference (§<< Ol)

- -b, . ) - . .

, .
1 - D . . .
- ~between the. méans of each group R L . ;ﬂ:g::
J . Lo o - 3'_ T . T et L ' 4 ..:.. IR N
‘Conclusion.>lr'n s ’

.

R - o N - N

, The flndlngs of fhls study 1nd1cate, flrst that tralned '°QH;
studeqﬁs 1q the emPerlmﬁntal group generate more Justlflable alterna—”
ik s - ‘ a SN

tlves and secondly that these alternab;Ves can be arranged loglcally

) .'-,-‘ - A o
SR ol

L e . T

o
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A

'3.

]fconsistent with ‘the aiternatiyes facilitating selection of the best

= g

Cowh

Pl

<

i .
‘alternative. °

P UV O P P S O Y U T

‘III.'Recommendations for Further Research

N \

’Based'uponIthe'findings, observations, limitations,

..
~

sequ

following recommendataolﬁr
“ o "‘V/‘

[
’

. o

developmgntal stages and increase in mean scores.

PR O

c-— m-(u

-

)

.

and sub—.

t‘conclusions of thi§ study,_the researcher submits the

:

~samples from other 30c1o—econom1c groups in order to determine if

i. A further study may be conducted using all grades at the

erementary school'level in order to dlscover the relatlonshrp between

N ermllar study may also be conducted usrng representatlve

.

the experlmental metnod 1s equally effective w1th these other groups._-

] -q.' ’

‘ ‘3 A élmllar study but of much longer duratlon should be con-

dUCted to 1nc1q§e‘o§§érvation of social action.

B
[
t

LY

€
L. ts : . \.‘e— ‘ B
= 4. Based on observations by the researoher, the experimental.

4group seemed to exhlblt less ‘and less of classroom behav1ou

~Qverconformity, fear:of'criticiSm.

o ' I T S
modified so as to measure the waning of these

.
~ -
I

‘
1

* *

.become clearerf L .-" ST

ences occur 1n the genenatlon of alternatlves

‘s .
.

5 The studywﬁhould be extended to see,if'skénificant diﬂfer—
. L )

1'such'as'language or'scieﬁcew i if

E]

’

Therefore ¢he study‘may

rS

EaN

v 4

.

/

¢

behaviours as values

o -

gg&uch as ,
1

, .
in other  curriculum areas

68
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;\’, hi thr& bqy ,crouched 1 . berv at the back ot LR
h . " ‘.I. ,'A .
. the garden.‘ They hed b?fn waltlng, te'hse ind eager for’ long wutes ?‘».
’ g TR ':'-,~ .w? * T ' - HRAN
’ keénest o"f hearmgwmeard -Eootsteps on the‘?sldogalk '
.f - ‘. * i "l C e % xXQU . k;‘*.
"Wabbxgg Pete,, he whlslM'ed, : "Sqmeboay ; cox‘ng"‘ _‘“"‘7__"1}.-
M - . j . 4 X . @. - 4 ? .. "‘ g
A "SOunds l'i“ke g‘lp or three people"' g E BN " v “ .
: M\d "0kay'.bka‘$ @'m readx’" o L S . .._;.;;
‘aw "‘ ° 'w a ,'5 '. : [RSERC PR
B "The treé-’llned 'S; Q@{ was dlmly 1i€. by a str'e“bt lv’hmp, i lue in' }H
re51dent1al ‘avpnué. ‘An .

‘the. dl,stanceu. -*Few ,cars: passed on the qu1et”

Y. returm.ng from an: earlyv

occa51ona1 couple or group of ‘boys and onl A .
movfe -éhad%sa\mtefed past ‘at 1ntérva tu.f"'as for such a q‘!oup thats .
. tlg tbree waite&' ,';_,. o e ‘:,_.. »q ,’ T
’;‘.l‘w'- 1 - 5 . . - X T . : K . > “.."f b LI ' -8 . -
e 3 H‘eréi«'vl‘dden 1‘r£ the bushes a hundred feet: from the SJ.dewalk., ES
o x they felt safeffrom dlscovery and’ pursult. " Pete held aaball of klte’ -
stflng Tom crouched bé’élde hlm,' and Juﬂmy kneeled beh‘xd,ﬂhem. S S
) I ' .,_yc J .
"'\l' : The klte ‘strlng, 1nv151b1e, in the a'rkness, stretched ot a’ " ?
long slant to the middle of aw élmtree that-loomed: over ‘the gidewalk, .. -
“bent Qver a bough, and’ hung stralght down, suspendlnq a bag of Wafed <
Lpaper contalm.ng water. R o :
o "_; When somebody passed beneath the tree, ,Pete would let go- of K
g *glack’ in the  string: the bag of. water would dfop It would startle R
- the passerby -"He. would. thlnk somethlng was up - in. the trde’ and ‘making ‘
an attack on hlm and he woul‘d Jump‘ ahd blurt in surprlse. © If the .
_.-,' . _.- “"g", o . o ) s s . H.:'_ . . ‘ . .



' " . .‘. ' S o et . ' * "

RO L. L . { . . . B ‘ . ) N .
. " ’ . . N . X . . C 9. <, v . . ‘~‘ .‘ . . ,
. . , - . . L . : . . N . .

: »? . . : ) “ ) . o R R . s . L

* o v f ) ot ' . [

. . ' , TN . ;.' <

£ dfrls, they wopld-scream and chatter' like -crazy. If thédag hit sb

bbdy on the head and Spllt‘ that somebody would” t?nnk a, mlnmture'?"' S

. cloudbursthad used him :for ‘a target. If the victim happencd t‘(th‘ L el oz
a blg, husky man—- we?,'ll ,no te]lmt;‘gvhat mlght happen. o . . ' s

ﬁ;gaisserby were' a, woman,,she would utter a shr;.‘i} 1f a bu ch'.of qqu‘ D Q

] "They‘ Two Yeen. " ’ L e .
. . ‘_ ., ‘ e, : k—.
P -~ ."ah’, -bﬁ?! We 11 have to rup i

U The two men,q, talking earnestly, were walklnq(at a brn.sk' pdCL )
' and drawing" qulqkly. nearez:. S . e . , 5

N . -~ . 4,
eat . ey - . 1

"Jlmmy ﬁe}lt d ‘dart of fear , Two.’lm‘en.." If they ‘gdt mad, tne_y'",'d‘ e "'1

be good and. mad .. . e .

.!
.o

b . ’ . . -

- e e el . . S N . —
oo, ""i'hey 11 cﬂasa us,"' _ R S T R
s . ’ X »/' R ST ; LRI P | ".a .

. , - » g " . " ) . R | . N . LN T

I "For gosk; sak‘e*, stop shlye,r,t‘!lg"‘ " /}> R I a I ERRF R
o "Don’t be so phg.cken. . ey - " 5 Wl §o e .
f . . __", . ™ : ~vogh, i M ol

0 s - R -' é‘ :, . A) . i o : -
Loaew s Closer t ev men came,‘ almost to the tr s—-r 8 SN . Y
. S . ) . -'., m‘ s . .
"SR ‘\.0‘ : : 3 o :
] ‘ . o "Now"' Tgm whlspered ‘-_ " R o € e
oy -,-Pete let go the c01ls of slack 1‘? the strmg. n‘;,‘." NN o
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&+ s+ The b'ag %f Water dropped unt11 ﬂ”ne str:.ng was tlght. : N T D S
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e Tﬁe WQ men . jumped back ahdr stood tense now, peerlnq up 1ntoay.‘ .

T the darkness of the follage aboVe thelr heads. . . R R RN

A ‘--"Ju,et a blr rob'}y."_, : R ' N S
Lo G R
SR "Maybe a cat." Tooon e s e 4

5 N '. - . ‘ T . . . " . T - N A .
. s SR . : o
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: -They moved; oioser._, stralnrng‘to 'see among the -branches.. A

- ’ . GLow et L e . L e e T v ‘

a Pgte *eerefu}.ly pulled. the klte strlng, draW1ng the bag up 1nto .

. the’ darkness o‘f the- leaves o .o _ e
P'. e o . - S s P " h" . . o

e ..

One of the men-—-Jthe~ younger ohe—-strode dec151vely‘to t e tree e k

2 .

‘truhk and started cllmblng up -‘ : ;\,_ R T £

: "Careful Jack ;f I‘t s;.a cat bt mlght claw yo L ‘tl-hé dther =, . . e
(.“ 7o ..- ', ‘.‘.:. o .'. NS ‘. -l Y f.,A ‘Q. . - L '.‘ . ] B . -' . ‘.I, .'
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" man warned. B Ce "A'_ r » .«‘ v v o - ’
"Mlght be a raccoon. I ‘g llke to 'Catch’f i-t N T e
\-\—N“ - . .
o Hearlng is, - Péte chuckled. Tom choked back a laugh but
Y ~J1i was too n rvous to thlnlc J.t fur}n/ N L . o
- . . ‘ N
B SR He whlspe ed “MaybE“they 11 see cthe stan
G o "Tob,, dafk " pete sald confldently ?‘
et ‘- by
. st ) 7 L) .
LT And he. was r:.ght ‘a;z-, ‘ oo
. ‘ Y o el

"Comeﬁn dqym, Jac}g," the olﬁer man san.d

‘ lmbed down, rubbed hl

s
ateverhlt was, 1t 1sn 't my v1n?now
" aybe just & 5ranc fel Let
. -
. ( _:)“',I‘he twb men ,Left walklng on down thc street
',“:-,. rbh’a‘;}muny flnally let out & long brgfﬁ
.' ewhat(d:.sappo:.nted ‘4 * { ,.,J,' A‘v 1 "

"'jb' .\;,";‘ 7 ~',,5< Pe're, iwe ‘rg‘,:not lett‘g"tﬁe “.ﬁaﬁ down far enogugh

1 let ou e S-la k n X A ',‘. . 4-( "'. . - M .‘ | ,- ” . .A‘\ - N A
20 S bl gord meont - e B g vl
- "But ~1t'll hlt somebody smack on the head,'f Jlﬂ%pOlnted out. SR EE
. v ,“ . k :. } co : .
- "Sure. That s ﬂ}eudea. Hey, .here comes sémebdgx.,._ i 5 ' - .
P L IR DU oLt : ‘;.' Y
. "Sounds llke two people a‘aﬂn. ' R T RTINS o
. o . . (‘b . " .',‘ , . "T-\>: ; s ¢
: R "No——gust oné." = b | S Do : "
.".'-‘- -; B B - v ‘ ) . ) L ! ) o I - . B | y ""‘.,. o e
. o It sounded llke more than one, Jimmy reallzedk1 because thls’,x&.‘ -0
per 'on was; us:mg a carre and fcapplAlg along®at - a slow shuffle.-‘ Yo Lot
"Somebody. old " he whlspez‘&i S I .” N
R "Maybéﬂlt s‘01d Lady Corbln," Pete sald N
- RN B e S
"Good'" " Tom added. . .’ - h R
oo . T L T " .l : . L
_ . But J.lmmx st.‘ered uncomforta,bly.‘ Old Lady Corb:.n was a mean P _
’.old Wi mﬁ% L y"od pa!;sedt’h.&r . er: skates, she came IR

S ont and s€Y eamea thavt you were. n‘;aklng“tool much noxse. "If-you battéd_ Lo
.a all J.nto her fenCed yard., 1t was. goodbye ball if you cl;Lmbed ' -
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N . . [ ol N . . " P Y A . .

. . P P 1 Ve R .

r . ' . - . . RSN I I



-

. R : S SR - R
3ol fence ‘to’ get ity “she's yell murder and phone your parents

vlaln that,you had trampled her- flower béds; ‘then: she 6 come
' for the barl and 1f she found 1t, she d keep it “,' :

- ‘ : i
.l',’ P .

. E@é@she was’ real old She was u51rg a ca ﬁ,becauSe she had .. ..
fali'and broken a hip. that had never 'mendéd right, She‘had a'

W1 e

‘sald she'd pop. off'one day in ohe of
L h |

S Suppbse/ now, when ‘the bag' dropped down over- her head from\
v’the xree shq got such ‘a: frlght that«she jymped back ‘and feli -down
"and broke her hlp aqalny L Or! suppose ‘she cot so’mad-she screamed and

;around more than wds good for her' ‘ :
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1' You are pushlng a shopa.hq cart 1n a supermarket and you hear a. ..
b"thunderous crash of cans. As you rounﬂgahe corner. ‘you see a two
year old boy being beaten, qulte severeiy, by hlS meth&r, for o, X
§u111ng out “the’ bottom can “of the” pyramrd—”*ideally,“what—would L
'xyou do? - .. .- ST 4 . o : r?v' .

. cf - T . "'t‘" T TR . ‘\ ¥ -

2e You see a k;d three or four years younger than you shopllftlnq at’ . ”

“the local dlscount store. You" re concerned that he'll qet lnto

serlous tréuble 1f the .store detectlve catéhes hlm. What would
«you do?' T ' ‘ : :

o

B .
M . > ")

A ' v :
& . ,One of the llttle kldq,f ;

3 ‘At. a plCnlC, there is a glan .
'wamUCh to everybne s horrory gap;dentally dxops h:s«uhole platt of

v

b ; -

o soaghettl 1nto the gpnch 1#«;& would you do’ o o , o L
g e T R S e SR
'~4,1Your father'has been qavlng you ‘a lot of flack about how much TV R N

you watzh. One day you come. home from. school and the Tv .set - [V ﬁ.

. isn't worklng You suspect™ your father has -done, somethlnq to the g’ SR
- set. what would you do° L : g . AR U"“..¢ IR JH.:ﬂQh;";,'

f”‘P o SR e S _’.}:'k

. _‘_VS.HYou are’on a vacation tripg i you are erV1ng to the beach w1th W ) ;g‘qsr
o ’- your paxents.' You would Q go sto.. the.amysement:park, but - { 1 e I
T . 'you are concerned becau$~. Vay e spent most of the money you had _@ﬂk-;#ﬁ”

T saved for - youx vacatlon Your™ father stops for gasoline~

_and you get out-and walk aroun~.%~A lady is walﬁlng back. to- her .
-;-];,;, ¢ar’ and you. sed her: purse fall- and her wallet’ fall out. You‘t
T walk,ové%, ‘pick ~up the wallet. .as thg lady gats.into her caf Ty
‘ \" {;Q dere away“’ﬁhe edgegiof several ten dollar Btils are stacklng,;s;;m
R out of the wallet. No Qne saw ?ou ple 1t up. What would you do’> '
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. lggﬂhlch classmate do you llke best:'7 . S : v K
. j ;_ : a classmate who“plays practlcal ]okes on you. . ’
L LW a- classmate who' constant&y tattles. e . e Cy
- a classmate who gossxps about other people . o NE2
Reason o = , . < : . R U

L .o .
. . D

2. What klnd of ‘a present would you 11ke most to get? P

faud : M i . . . . - -
- - ) - a surprlse present . : B ¢ Lo
‘__A'"p - a precent you already know about P O 2 ;”
) ». . - g present yéu plcked out. S SR R '
) 5 . , ey e o “
. oo I : ! . . . . . : o C w) - : . .
. v . L. CoNs e ] o . . . . T o -
P ‘vseason . Ll - . :1 » - — : Va»esl e L
3. To whom would;you'tell ‘a’ secret?, - .. ’ . L e
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N : . o ."n
,- L s
Bgason ‘ ¢ iy P
L . ‘o ° ' o':‘.. y_, »‘iv N . -

'4,~What would you conslder the worst éxper1ence° Comeg e .
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