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"djterms of moral Judgement, in particular, critlcal variables

T s e ’

f,,

The primary intent of this study was to see-if

'f;father-absent boys differ from two-parent famili boys in.

. ‘ .

"f_like education were considered of central 1mportance 81nce

1;41they relate most directlyjto recent conceptualizations of

‘.n?ffather absence and moral development. Herzog and Sudia s

2?1970 rev1ew of research\bn father—'dwence, and Piagetks

i

:f§32 two-stage formulati n of moral judgement were chosén 3}

.- \

]n[as the basic frameworks _r this study:, Two groups ofggs

52ﬁ,were selected to take part 1n thlS study, a group of 11

f'ﬁffather-absent boys and a group of two-parent family boys. B

rA multiple regress:on analyais and analyses of- variance :

'7Ifof the data from Medinnus Moral Development Questionnaire =

t o

;>;  revealed lack of 31gn1ficant differences due to - father—'

*

mfwabsenee per se;v However, when educational level 1s

_ycombined With family status, father-absent boys Wlth below
grade level education achieved 81gn1ficantly lower moral

'stage development that two-parent famlly ‘boys W1th above

grade level educaticn.3 In- addition, when partlbu*i

Tz moralf.

;judgement indexes are- considered intention discriminated'

Y -

'51gnificantly between the two groups of boys.” Interpreta—
. ) ’ ’;/; }

‘ tion of- these findings and recoif" dations for future

, research on father-absence were made.~
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e‘:?deleterious effects assoc1ated w1th father absenc'“

RAN

¥y

fﬁﬁ;Famlliea Associa,lon'of Canada'-"(1981)) Of the assumed

- development recelved relatlvely llttle attentlon.t There—r“ﬂ*

“-fore the plcture remA1ns unelear. The primary 1ntent of
éﬂJthls study. ls to reveal‘the effects the absence of a father

~uhas on the moral development of boys, 8pecif1cally to

of the 1ssue of father s absence.»;;éﬁﬁﬂ

o

. NATURE OF MORALITY ~ "~ . =
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'tiﬂconduct.f Morality conslsts of presumed unlversal fg”é;éfj'“””'
Jﬁfffprinclples of conduct whlch distlnguish between proper and ;ﬂ :

morallty and theology exi ted'untll the end of the XIXth .

century when Durkheim and other'proponents of the French

-oclologlcal school attacked_it'veﬁ'mently Moral systems

g were conSldered to be pre-sclentr‘lc because theyiare
\T” closely tled'to:such theologlcal concepts as paradlse,hf.!:"

'r?’ hellflre and hereafter, concepts whlch are outside the t;'

realm of'dally llfe.' However this accusatlon was ea811y




These two posmtlons of phiiosophers represent extrememﬂn7774<

-.v1ews of" morallty.. Taking lnto account both p051tlons is

SR necessary for a reallstlc v1ew of morallty.‘ The approach

'of morallty should be both theoretical and practlcal. How-‘

s ever, 1t seems that moral phllosophy cannot reach 1ts goals””f*J‘

’yﬂnln axeryday llfe unless conduct 1s gulded by theoret1ca1

prlnclples Whlch clarlfy man s ultlmate goals in llfé so.

' that he can act accordlngly.

Bt ,',‘1
R

S

S ".Morality in P-sycholégy

cccc

Psychology also concerned 1tself with morallty like
‘phllosophy. Apart from short perlods of time when morallty’

was not 1n fashlon, most of the t1me morallty was an

',ylmportant fleld of psychologlcal lnvestlgatlon.. Today, the
'.lnt;rest 1n morallty is best attested to 1n the‘1972 |
;fbibllography of the Assoc1atlon for Values Educatlon of thé
“'Unlver81ty of Brltlsh Columbiadwhlch contalned over one

' thousand books and artlcies.» Accordlng to Jeffreys (1968)~-'
| . (..The social 1ssues) "..are fundamen-v- o
‘ tally moral. -problems - and moral. -

. . problems.of which we can for the most
‘_)7Lagpart see no- clear solutlon. (qu 40)"‘

SR i T T ey

"Morality;;n Deyelobmental.Psycholoqy -

The questlon of morallty occuples a central posxtlon

i ‘the. fleld of developmental;:,PBYChOIO‘JY Considerable

‘4¢f3interest has been shown by psychologlsts 1n morallty




.-
..'v,- )

consldered as a critlcal factor 1n soclallzatmon. For

Plaget (1932),.all morallty consx3ts~1n a system of rules,
'and the essence of morallty 1s to be sought 1n the respect
whlch the 1nd1v1dua acqulresufor these rules. Prlor to

Paaget, McDougall (1908) belleved that . the fundamental
problem of soc1al psychologx~ls the morallsatlon of the ;

1nd1v1dual by soc1ety. Freud (1936) portrays the
1nd1v1dua1 s superego or‘consclence, as an autonomousﬁ
lnternallzed representatlon of prohlbltlons and punlsh-
A'mentsnformerly present in the parent s . behavior. Allport
(1955) postulates the 1n51ghts of moral maturlty as growlng
from the rudlmentary eth1ca1 attltudes of\fhe chlld in
three stages. The flrst through 1dent1f1catlon, external
_9sanctions'give way toilnternal_onegf} ‘The . second ‘Becurs

'-ﬁwhen experiences Of'prchibition} féar and "must" give way

'.'s

‘to experlences of self—respect and "ought" Lastiy}'
spec1f1c hablts of obedlence glve way to generlc self »
guldance.i Wlth the advent of the soc1al learnlng theories,
Eysenck (1961) postulates that moral judgement 1s based —
upon "con801ence" Wthh he descrlbes as a condltloned |
| response bullt up durlng the child's formatlve years by the .
palrlng of condltloned stlmull (for example,.aggre881ve
actlons) and uncondltloned stlmuli (such as, punxshment);.v
';»or more exp11c1tly ‘a’ conditloned avoidance reactlon to

certaln classes Of acts or s:LtuatJ.ons.



.__‘4

Morai~JudgementfasIConceived\by?Piagét~— AﬂteCedentS-

Moral Judgement represents the cognltlve component of
i morallty. Thls study is concerned prlmarlly w1th thls
_aspect of morallty as expounded by Plaget ;n hlS 1932

sem1na1 work "The Moral Judgement of the Chlld"

Piaget establishes his’Views:on:mOrality at: the COn-b
junction'of‘burkheim'(1924)' He belleves that this con—,
junctlon 1s as 1mportant one because it 1s at the: cross-

road of two bas1c approaches to moral thought the

' soc1olog1ca1 approach and the psychologlcal approach.-

=

”Durkheim (1883 '1924) considers moralgty imposed by

the group upon the 1nd1V1dual and by the. adult upon the

.chlldw. Morallty 1s born of rellglon and more preclsely

' elementary rellglon ’

. Just as’ the sacred is what lnsplres both

- a respectful fear and a feellng of '
attraetion, so do- .

- present. -two irreduc1b1e but’ 1nseparable
aspects - obllgatlon and ‘duty on .the -one
~hand, and on the other the sense of the

good’ or of a desirable ldeal (En
Plaget 1977, pp. 330) :

tHowéver, Durkheim~reduces-everYthing to soCiety and.
accordlng to hlm, soc1ety 1tse1f, llke the sacred, is’ also‘
- at once lmperatlve and de31rable. Socrety is ralsed to an

, absolute and the sacred is only a reflectlon of soclety.,\



‘FOI.Piaget, the fnn&amentaiﬂdifficnltypof'Dnrkhe;mis is:

. !
..1ts lllegltlmate ldentlflcatlon of S
' constraint.‘and cooperation. 'This means,
in the moral ‘sphere that the 'identifica-
tion'of good-and dutfy is pushed too far
and, what is worse, morallty is made sub~ '~
- servient-to soc1a1 conformlty (Plaget,.m
f1977 pp. 340) " o

The other theory, whlch ;ppears to exert a great

'1nfluence on Plaget s thlnklng is that of Bovet (1912)

’Where Durkhelm speaks of soc1ety as a thli%gwhlch exercxses_»

D

'-pressure upon the 1nd1v1dual, Bovet 1s thlnklng only of the

relations exlstlng between 1nd1v1duals.

In Durkheim's view as in Kant's there - ,
.is no respect for individuals; it is in
so far as the individual obeys the. rule’
that he is respected... ‘To this Bovet
‘answers that, if in adult society respect
for the man and respect for the rule are
‘in fact 1ndlssclub1e, in the child. the -
former can be seen to precede the latter.
(In Plaget, 1977 pp. 362). :

It is this'genetic'perspective:Which makes Piaget Say
that Bovet's method is 1ndlspen81ble to anyone who wishes

to formulate a problem of moral psychology in experlmental

terms.' However, again Bovet presents,a stumbling block to

Piaget'when he considersnmutual respect deriving,from'unié '

Alateral respect and- in a sense remaining identical with it
or at»any rate. still baééaﬂupon it;; Plaget, on the other

hand thinks that. mutual respect ls belng lnvolved ‘in a

|



'dlfferent system of equlllbria, and deserves to be dlStln-
> ' .

gulshed from the unilateral varlety. '”‘fﬁ‘“.. .

-8
7

e ' : ' : LT
S Plaget s conceptlon of morallty fO»Iows the same

?

pattern as hls model of cognltlve developmen€; Accordlng

'to Plaget the thrust of development is tﬁe movement away
- from egocentrlsm or from centerlng to decenterlng.‘ The'
_~“’au1t1mate 1n decenterlng 1s achleved at’ the operataonal
level of cognltlve development. Cultural and soc§o—
economlcal factors are by large lrrelevant to thravprocess."\;//‘

' It is the castlng off of one s egocentrlsm which 1s‘the

determlnlng factor in both cognltlve and moral developments..'

A . : o N ."_‘ ._.\- S

‘ Accordlng to, Plaget,'moral feellngs and judgements a;e

the results of the affective. relatlonshlp between the chlld,"sV"“

and his parents. Prlor to Freud, Baldw1n described this == 7
affectlve rapport 1n terms of 1m1tatlon and showed that ol

wrdlage there is a development of the - "1dea1 self" whloh is

the source of moral consc1ence.

1

[

This sense offduty_or ,oral.oblféatiOn'arises'from the
first unilateral respect for the parents.7 Thls feeling of
‘unllateral respect is thejsource of the sense of duty.k It

leads the young child to 'heteronomy or the morallty of

obedience. Accordlng to /Bovet:



H
'1~.

. .tWO condltlons are necessary and thelr
union sufficient for the fact of obliga-

. tion to take place:" that on the one" hand
the lndlyldual should receive: ‘commands,
and on-the other, that he should respect
the person who ‘gives him these commands.
'No .commands, no rules and consequently

" no duties; but without respect, rules -
‘would have no power to. compel ‘the mind.
(Plaget 1977, pp. 361) ;

°

o

The Chlld does not accept orders Just from - anyone.

" The order has to be from a parent or a. 51gn1f1cant adult or,”

authority flgureg Respect conslsts of bothvlove and fear'f
of the parent, which both arise from the child’s inferior

position viséarvis the superior'position of the parent;

- The' power of heteronomy lS dependent on the presence of the

'adult. When he is absen&, the sense of duty looses 1ts
force. Also through heteronomy, identification with the
parents takes place through the process of "a851m11atlon"
Gradually, moral obllgatlons become 1nterlorlzed and less

 dependent on the presence of the parental lmage.

&

Piaget's Two-Stage Moral Development
In the moralcsphere proper, heteronomy begets moral
realism, Plaget's first stage of moral development. The

" genetic structure of moral realism is "preperatory in :

fnatureq Inrterms of affectlve relatlonshlps and the

’;Nsbcess of socxallzatlon, it remains bllnd to intentlons. '

Thus, moral reallsm leads to objectlve responsabrllty.
) . .

[+ >
My
A
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Thus, the typical child of thls stage of moral developmentu:*

Avcon81ders (a Chlld telllng - after belng frlghtened by a-t

L
- dog - that he saw a dog as b1g ‘as a horse) very naughty

.ybecause nobody ever saw a. dog that blg, whlle (the Chlld
telllng his. famlly that he got a good mark in school when
Lln fact he dld not) is not wrong morally because:lnv{‘;"‘
';reallty it often happens that chlldren get good marks.
“However, this‘morality‘of.constraint'is alWays the
ally of chfldish.egocentrism : It is because the chlld .

cannot establlsh a genurnely mutual contact w1th the adult

that he remalns shut up 1n hls own ego. Whenever the mlnd

feels no actual need to accomodate 1tself to reallty, 1ts
natural tendency w111 be. to dlstort the objects which
ksurround it ‘in accordance w1th 1ts desires or its fantasy,
in short, to use them for ‘its sati tion. Such is the
1ntellectual egocentrlsm that chagii:zrlzes th earllest

forms of Chlld thought.

Therefore, the whole prohlem is how. to take the child
'out of hlS egocentrlsm and lead hlm in the dlrectlon of
cooperatlon, the condltion sine qua non of the appearance

of Plaget's second stage of moral development called

autonomy . The-way to ‘do this, says Plaget, is by t

practice of cooperatlon.,-lt is this egocentrlsm whi

explains why, although he is so absorbed in- others tha ‘he

BN
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'cohforms .to thelr examples and commands, the chlldwyet
1ntroduces lnto eVery behav1or an 1rreduc1b1e element of
1nd1v1dual lnterpretatlon and unconsc1ous”detormatlon —
According to Piaget, the knowledgewof.ourglndlvadual nature

,and 1ts 1imitat10ns as well as ltS resources glves the |
ablllty to come out of ourselves ird to collaborate w1th

other 1nd1v:‘uals Therefore, consc:.ousness of self is

both 2 ‘product and a condltlon of cooperatlon.-k. '

\ X .
& Thus, moral autonomy develops follow1ng Qperatory"

' progress and a shift. ln soc1al focus away from parents to

seVen'or eight. Chi dren of thls stage start to regard

moral rules as the outcome of mutual agreement, ‘and llke

5

adults, ‘believe in the democratlc change of laws through ,.wl%

mutual consultatlon.

3

This qualitative change from the stage of moral reallsm

is marked by the supremacy of lntentlon. Ethlcally lnten-‘

167 ’

tion is everythlng. It appears roughly at the same tlme
as the flrst "why of age three..,But, the fundamental
- faet is that the chlld up ‘to seven or elght always regards
.~ the notlon of law as 31multaneously moral and phy51cal
Accordlng to Plaget, it is always cooperatlon whlch ‘gives |
'plntentlon precedence over llterallsm, just as lt was

| unllateral;respectﬂthat 1nevitably provoked moral realismy
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In the moral sphere, the translatlon of thls "moral
decenterlng" is the development of the sense of justlce.

Increa31ngly after seven ‘or elght justlce prevalls over

obedlence and becomes the central criterlon or norm hThej -

*\\ethlcs of mutual‘respect, Whlch arevthoseﬁof.the~good'(as

k3

AoppOSed to”duty) and of,autonomy,clead in the domain of
'justice)fto"the development'ot eQuality,-which,is the idea
at the bottom of"distributive.justice and reciprocity.
Solldarlty between equals appears once more as the, source

of a whole set of complementary and coherent moral 1deas

\

which characterlze the ratlonal mentality.

. Summary of Piaget*S'Ppsitfon on Moral Deéelopment

In summary, Piaget,distinguishes two kinds of moralityi

one bUllt on adult constralnt and leading to moral reallsm
" and the Other the outcome of mutual cooperatlon whlch 3 -
’ results in moral autonbmy. The chlld beglns by attrlbutlng
moral perfectlon to hls parents and does not, until the age
of five at the earllest dlscover or face the fact .of their
possible 1mperfectlons. ‘Thus, Plaget ventures tb‘submit
that even:if the objective and'subjectise'conceptiOns»of o

responsability are not properly apeqking?features of two

. successive Stages, they do at least deflne two dlstlnct

processes,rone of whlch, on the average, precedes the other’

in the moral development of the chlld, although the two

" partially synchronlze-

[t
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-The questlon may, of course, be ralsed
whether such realities could ever
develop without-a prellmlnary stage, -
~ during which the child's: conscience .is
- moulded by his unllateral respect for-
" the adult. But what is’ “certain is that
- . the moral equ111br1um achleved by the
complementary conceptions of heterono-
mous duty and of punlshment ‘properly’ so
‘called is an unstable equlllbrlum,
owing to the fact that it- does not ‘allow
the personality to grow and. ‘expand to
- its fUll extent. As the chlld grows up,
- the subjection of his conscience to the
.mind of the adult seems to him less
-.legltlmate, and.. unilateral respect
_‘tends of ‘itself to grow into. ‘mutual ,
‘respect and to the state of cooperatlon
- which co”stltutes the moral equlllbrlum
(Plaget, 1977, pp. 313) L

t“éritique of Pige

Recently Plaget s theoretlcal p051tlon was challenged

t's Positiondon'Moral Development

Bull (1970) found ‘that Piaget stressed natural maturatlon

‘ over external lnﬁiuences._ In other terms, moral develop—
ment is seen from within and adult constralnt merely
retards it,. because 1t relnforces the ‘child's egocentr1c1ty
Cooperation on the other hand is deyeloped byllnner‘grQWth

away from adult constraint and its by-product egocentrism.

.‘In hlS overwhelmlng emphasis upon age,

'Plaget ignores those variable factors
in the individual that may advance
them or retard them. --Thus he.fails to
see the roots of moral concepts in

. adult's percepts, rejects heteronomy..

- It would not ssem an adequate answer . L
to reply that the adult-child relatlon-f .
ships should be more democratie. Much o
has to be learned that is alien and :
antlpathetlc, much has to be learned



that cannot ‘be reasoned., Hence the _
necessity for constralnt., (Bull, o
1970, PP 14) _ R g

L e
L4

Accordlng to Bull the pattern of moral development

jlndlcates that at about age eleven, we see the dawnlng of"

\

‘”lfthe final stage of autonomy --self rule‘ It is marked byf

the progre351ve 1nter10rlzatlon of the rules learned under
the sway of heteronomy and theréfore by the development of
inner moral attltudes which are strongly toned by emotlon.
At age seven, when the chlld 1s overwhelmlngly domlnated
by heteronomy, the characterlstlc emotlon ig fear of '
.offence and of consequent punlshment.; At age;nlne,vhis'
fear 1s‘merglng into an inner d;scomfortfwhich,is typi- -
.callg expressed as guilt.. At age eleven,'the term -
conscience is becoming familiar andAat age.thirteen'it is
common; " Thus heteronomy is never an end in itself. It is
wrather a means toéan end} 1 e., the fuller moral develop—
ment ‘of the child. e

" The 1mportance of emotlon in moral development is also

'stressed by soclal learning. theorles. Essentlally, moral

values are acquired by a learnlng process of condltloned

"

'f'ﬂpresponses and punlshment follow1ng upon moral offences,

‘hence, the 1mmense power of" anxlety. The ranqe would be

Py

from the hyper-morallty of the extremely condltlonable

. neurotic to the amorallty»of.the.extremely uncondltionable -

-

13



;psgch595£h The self-directive indiVLdual was found to
~possess ‘both a- strong conscience and a strong ego. The
'adaptive 1nd1v1dual has a strong sense of self,‘but a
_conscience which was more permissive. The submissive typeA
“of personallty has a poor sense of self but a severe
consc1ence. The defiant 1ndiv1dua1 had both a weak
‘conscienceuand a weak sense of self.‘ Within this develop—{f
ment thereuare four typeslconscience; The first was the
punltlve and repressive superego, typical of the amoral and
expedient types, that was the echoing voice of the punltive

n_yadult. The second was the more passive and less strongly

'f'flnteriorized consc1ence whlch conformed to expected

fbehav1or and has lts own’ measure of emotional overtone.

‘The thlrd was the 1rratlonal and tyranlcal superego of the
neurotic, rlgid 1n both its dominance and its behav;oral ﬁ?"
expression., The fourth‘ typical of the rational altruistic
.type was theé autonomy that integrated the ego and the..

superego in a consc1ence which was flrm and" strong, but yet

open to reasoned moral ends.

What the pattern does reveal according to Bull is the «;
‘Aprogre851ve 1nteriorlzation of originally heteronomous .
| percepts —'not Piaget s theory of rec1procity produc1ng
autonomy - and the progre381ve reallzatlon that consclence
is the- moral potential of the infant, shaped and developed

by society.. In . the subjects of'sevenﬂyears we find;no‘v

X,
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erdence of lnterlorizatlon, only strong fear of detectron

and consequent punlshment and the hope of reward all giv1ng "_?l

a clear plcture of heteronomy. In the nine years age—group
fear of external sanctlons now merges 1nto 1nner dlscomfort

expressed typlcally as shame or gullt (shame hav1ng a-
.

~

‘ stronger BOClal connotatlon) Concepts of conscxence at

flrst are punltlve, personlfled and plctorxal. Typlcally

these chlldren glve the analogy of "a llttle-man" or

‘

somethlng lnside" By age flfteen, heteronomy is for the

t::majorlty of chlldren totally 1rrelevant 1n that eVen if

wrongdolng 1s not detected and punlshed, they stlll worry

and feel gullty. zags ,71 ‘," . .'Qrv '3i“1.'

Piaget also gave little consxderatlon to the lmpor-,'i“

tance of variables 1nfluenc;ng moral development. Even

\

1ntelllgence Whlch constltutes the baslc lngred;ent of

_Plaget s cognltlve theorles was dlscounted when he studled

moral development in 1932 The socloeconomlc background
has also been found to be a powerful lnfluence upon moral
development The broad distlnctlon is: hetween the worklng

class tendency: to punltiveness and the typlcal middle

‘class moderation with the use of reasonlng and the effort

to generate gullt-feelings. A third. vrtal factor ls the__.

‘emotional var;able’because it is the key to motxvat:on.j}d.ﬂ~

Actually, many authors th;nk that motivatlon;anot.

ntelllgence, is the keg,ﬂeetor ln moral action._f:”"

:ffis‘
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Intelllgence per se does not guarantee hlgher leVels of

"8

A ”‘”ﬂ moral 1nsxght and,a’tion..

Bronfenbrenner (1962) thlnks that Plaget s classmcal
two—stage sequence could be a reflectlon of the European

educatlon of the 30's whlch tended to deal w1th chlldren

in- a rather author rian fashmon through the early years

a and exposed them to ratlonalistlc equalltarlan treatment

: only at later ages;; Sulllvan (1977) questlons even the

baslc assumptlons of . Plaget s andwKohlberg s theorles.} He
argues that abstract formallsm,as the organ1z1ng pr1n¢1ple~-

:~st;uctur1ng soc;al relatlonh of production within Western .

"fﬁ capltallsm was a un;versallty which masked a mlddle class

B 1deology.‘ Moreover the favouring of reflectlon (1.e.,
'6-l~‘ moral judgement) over actlon (moral acts) undermines an
essentlally dynam;c process, produclng a thought—actlon

dlchotomy and thus the collapse of an lnherently dlalectl—'
cal processlﬁd | i ARG

e

. The key features of a llberal conoept of
Justlce places a. hlgh value on the- mastery
Lo e of A restrietive. lntellectuallty of a
5. - ccognitive, analytloal, measyring and.. - .
AL v technical nature., This: ratlonality ‘can’ be‘:?ﬁﬁ;f-’
... seen -as destructive of.a’ deeper kind of . = .
:gphilosophacal reason which could dedl with:
'ﬂends,mgoak , purppse and ultxmate meanlngs.w ,,’
(Su111Van, ,;_nn_5‘4m362—363)




,Conclusionj

Thus, the phllosophlcal underplnnlngs of Plaget s

theory of moral Judgement, in Splte of some weaknesses
remalns the classxcal theory. Recent theorles, such as

Kohlberg s are ba31cally elaboratlons of Plaget s two—stage_

) .
[

theory wlth bas1cally the same assumptlons., Achrdlng to f
Plaget, maturatlon and lnteractlon w1th peers are
sufflclent for mature moral Judgemenﬁp The rule of Justlce
1s an 1mmanent condltlon of soc1a1 relatlonshlps, a 1aw ]
qovernlng thelr equlllbrlum 'cMoral Judgement does not
truly become autonomous or’ fully interlorlzed untll the
phase of mutual respect and cooperatlon is reached. Here
the chlld reallzes the nece531ty of rules for the sake of
others who in return have agreed to regulate thelr B
béhavxor for hlS sake. HOWever, whlle one. recognlzes the
1mportance of maturatlonal growth _seen ln broad stages of
development, lt is aiso 1mperat1ve to accept that attaln-<'
B ment of such stages is- lncrea81ngly seen to- he profoundly
~i1nf1uenced by those factors whlch vary from one 1nle1dualﬁ
1 to another. ThlS 1s partlcularly 1mportant ln the ‘case of;

Ly

the father-absent chmld.

In summary, Plaget's conceptlon of moral development

‘_remains cogn1t1v1st ln nature. “itswbasrerassumptions«are«r;o. -

S
those of. an, idealjstic egistemology which views ‘ebjec iVEfaf;t‘fjij'

‘.-G-Q—M'-m .‘ﬂv,“'o q.,‘...,,._w‘“ --—'-p—o-i
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reailty”as‘less lmportaht'than One‘s representation*of that ST
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reality. Therefore Piaget‘s conception cf morallty is an
abstractlon which ultimately leads to the denlal of objec-

tive reality .
. FAVHER ABSENCE' = °

"As‘a ﬁﬁﬁép historfcal_pheoomenoo, family dissolutioﬁv
-is PééﬁaSivevand{Pé:Sistent;.;Yetiin“virtuaily-eYerY
;'societf;fdivorce is suhject to social disapproval partly
' because of the children 1nvolved Voluntary break—up of
:the famlly through dlvorce or 81m11ar procedures appears
to be natural and 1nev1t « Modern socxety{ partlcularly\
in the West, is recognlzing thls fact. It is also trying ' f\,d

‘to adjust to thls newvfreedom.

) Instability isfprOEAsly the mark of'todéyfs'fAmiiyt“
life.[ Famlly break-ups ln the form of separatlon. dlvoroe,'
and desertlon are. so common‘that they no 1cnger meet W1th
strong social dlsapproVal An ever 1ncreaSLng numher Qf
chlldren are growing up in famllles w1thout 'a father,

This study w111 consxder the effect of father absence due

-t0o- separatlon and d;vorce on the moral development of boys.

n’an'_v‘-mi,-n-.h(o'.\-'vw"
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'.Importanceﬁcf”Father'Absencelwodézﬂff“'..
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1most one mill;on chlldren in Canada today are grOW1ng

.“fup w1thout a father (One Parent Familles Assoclation of

s .
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Canada - (1981)). Acéerding te,the'1976'Canada Census, 83%

of the“single'parent.familiestere'heaaed’by the‘female

parent (In-Alberta the percentage is. sllghtly hlgher). The .

five year perlod frOm 1971 to 1976 saw a 25 43 1ncrease 1n

" this trend against only a 1,5% increase in male-headed one

parent;families.‘ Therefore, the female'headea father
absent ﬁamlly is a. 81gn1f1cant and rapidly grow1ng famlly

pattern w1th1n the Canadian context.

Basic Assﬁmptions .

Until recently,bthe basic‘assumptiqn_underlying the
literature has been that the'absence‘of the father is the
‘determlnlng variable 1n dlfferences reported between
children from father present (FP) and father absent (FA)
famllles‘ Consequently, father—presence, father—absence

has been conceptuallzed as a- unldlmenSLOnal and dlchoto—

mous varlable. Therefore father-presence,.father-absence'

was viewed as a unitary factor without any cansideration'to~'

the many elements whiéh determine this factor. In addltion

father—presence and father—absence were viewed as the two

poles oﬂ a Contlnlum as 1f the“bsence of the father is not

" a matter of‘degree, Recently, however, the phenomenon has

| been recognlzed to be 1n rea%;ty multldlmen31ona1 and

contlnuous (Herzog and Sudla, 1973 Radln, 1976 Shlnn,

—— B D R T

B 1978) The ‘age of the Chlld at the tlme of separation, the7"

chlid 's-sex,; the 31b11ngs dlstrlbution, the soczoeconomlc,

19
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f”status and - the race ef the famlly have all been found to

-moderate the effects*wf father ahsence. In thls study, a

father absence is concelved as- a multldimenslonal and

cont;nuous variable.

The koie.of-thezFather ih Child.DeVelcpment

" The role of the father has been eﬁphasized.by all the

major schools of psychology. Most of Freud's theory that

pertains to the‘father centers around the resolutiéh of the
Oedipus eonfiict. Freud argued that when the boy is faced
w1th the danger of castratlon, he ldentlfles with his
father and represses the desire for hlS mother until the -
de51re‘9ecomes,deeply unconscious and 'the confllct ceases

to disturb him. Along with the incorporation of his

‘father 5 prthblthn of lncest, he also adopts many of hrs

father s ideals and the-value hlS father places on

adherence to them In addltlon, Freud clearly regarded

the father as the parent who incites children (partlcularly
boys) to lncorporate the prohlbltlons, rules, principles -
and values of society. He thought cf the father as the

parent who symbollzes the authority of society for all of

us.

Freud's theory of the ldentlflcatlon w1th the father

'f_follow1ng the resolution of the Oedlpal confl;ct remalns

controversial.. Although the central ldea of the CT

.20
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ildentlflcatlon of-the child (particularly the bay) w;th hls.
 father is qu1t4 acceptable, its psycho—sexual context is
_1arge1y 1gnored today.h Freud s conceptlon of famlly rela-
t10nshlps ls an ové%generallzatlon from abnormal cases.
Therefore, once the controver31a1e1ements ln Freud's theory
is taken . away, Freud's contrlbutlon to a theory of the'roleh
of'the father in child development amounts to very lvttle. |
'Moreover, Freud's conception of~the father as the represen-
tative of society'is.becoming’irrelevant'today"because‘the
role and the status of the father are not s0'overwhe1ming.

as they were in the XIXth century.

Social learn}ng.theorists initiaily translated(Freud
into learning‘theory.language and later deemed it necessary'
“to part wlth hlm Formulatlng castratlon fear Ln terms of
defensive 1dentificatlon, Mowrer (1950} suggested an | ..
-analogy between the talklng blrds whlch start repeating the
rewarding words of a nurturing trainer to reward'themselves,
and the case of the boy who can provide‘himSelf'a substitute
- for the father when he is not there by lm;tatlng hlm.l
Mowrer hypothesxzed that character formatlon Ls enhanced by
the crlSlS“llke nature of defensive Ldent;flcataon. In -
other terms, if the Chlld was cared for but never
'dlsclp;lned, he presumably would.develop Sklllewbut}no.v
character.'onrking in the same context,:éeare<K1957)h

stressed dependencY,;but‘inpconjunction with the occasional

21



?1by 1dent1f1catlon theory could be accounted for by ‘the

witﬁnobdang of love, as a meohanlsm that brlngs about

Rt - T v-'w.".:-

gldentlfacatlon,, The motlve to ldentlfy w111 be stronger o

e Wl

'when~the-chr1d Ls'éiven affectioh and'nurturance whlch are

Rk S

_-\-~,_,\

perlodlcally w1thdrawn in order to’ create a 51tuatlon 1n
which the ‘child wlll be rewarded by reproduclng his
dparents' behaV1or;v -Bandura- and. Walters (1963) thought

_ that essentlally all of the development that was explalned

‘;prlnc1ples of’ lmltation theory._ For example, they found
“that it 1s nottessentlal that the observer he dlrectly
relnforced for 1mrtat1ng an order ko brlng about changes rn“
his behav1or. It follows that the extent to whlch the" zA‘
father 1s observed to be the receplent of spec1al deference

..v.-“ ""'*7‘ 'J"."uoa a.uv,«-, V-G P eme v

| and pr1v1leges withzn the famlly W1ll enhance hlS strength e

as a model for Imitatlon. ,,,,,,
'vSocial_learning'theOries.translated'the theories gfi;

‘ identification'add imftation‘into behavioristic terms,

Although the behaviorist 'p_aradic_;m' achievéd’ relat:hjvely more

clarity:because of'its_better'definition”of-baSic conceptS:

its theory'remained<fragmented. In'the area of the role of

the father'ln child development One sees numerous studles,

but llttle progress 1n .the clarlflcatlon of ba81c lssues.~

o~

A}

Cognltlve theorlsts, part;cularly Piaget concerved the

role of the father in the same way as Freud.f According to



"a g e we

| Plaget (1969), Freud's conception of the superego or the

1nternallzatlon of the affectlve lmage of the father is

older than Freud, and can be found remarkably developed in

the work of Baldw1n. Thls wrlter explalned the formatlon
ofvthe self in terms of imitation. Further, Baldwmn showed
that beyond a certaln polnt, which 1s reached beoause of

confllcts of w111 and the superior general poWers of the

: adult the self of parents can no longer be lmltated

-1mmed1ate1y and thus becomes an ideal self whlch is a

source of coerc1ve models and of moral conscience. Bomet'
(1912) furnlshes a more detalled and accurate analysrs of

thlS process. Accordlng to hlm, the formatlon of the sense

: of obllgatlon 1s subject to two condltlons. (1) the 1nter—

wta v Y

u»

Véhtlon bf orders glventfrom the outsxdeﬂ and (2) the

aeeeptance of these orders wh;ch presupposes the exlstence }-
- of a sentlment sul—generls ‘on the partlof the Chlld who(f,..

,recelves the. order toward the parent ‘who glvesilt. _Thus,

moral obllgatlon appears wathln the context of family
relatlonshlps. Unllke adults the chlldloannot deal with
formal abstract laws before fert 1ncorporatlng moral
feellngs; Thls sentiment ,leads to unilateral respect and
ls translated in the moral sphere in terms of heteronomy or

the moralaty of obedlence. Later, this power of orders

becomes permanent in the form of what psychoanalysts call

41dent1flcat1on. However thls subm1851on cannot be complete.

and parental or authorlty f:gures glve rlse to amblvalence.

. 023



' to be respon31ble for his. chlld’ 'egocentﬁism.' Accordlng

s o

. Thls process will lead ultrmately to larger soclal relatlon—-
shlps, partrcularly cooperatron with peers and subsequently
to the'new morallty'of autonomy-based on motlve (For a more
detailed discussion of the above; see the eection - "Morai';
| Judgement as'Conceived-by.Piadetf).
Plaget's conceptlon of the role of ‘the father in. chlld
development and partlcularly in moral development ls
'drelevant-to this study. P;aget v1ews family relatlonshlps
in terms of affective tres ‘and power relatlonshlps. ;n '
thrs sense, th conceptxon 1s dynamlc-ln“nature; 'HoWever}'f

-;;Plaget undermlnes the role of ‘the. father by consxderlng hlm k

ce

'l,pto Piaget the 1dea1 equlllbrlum lS achleved when the child“‘“

"ffillberates himself: fr'om hlS“parents and enters in coopera-':“"”

-;;tlve relatlonshlps w1th his neers. This conceptlon

.con31ders the role of the father to be secondary ‘or' even a

‘hinderance for-theudevelopment of‘the dheld.

'

L '
To summarlze, the above three conceptions of the role

of the father ;n chlld development correspond closely to

~ the hlSthY of psychology All the three‘theorxes dealt

only" lndlrectly with the lssue of father absence. Now we?;f”waf

~turn to the mbore recent theorles of father absence.



Father Absence ln Developmental Psychclogy

,,‘,N',,;.,, *r'_"“

o~ "

One of the earllest reviews of the llterature of FA

- children is the one dcne by Herzog and Sudla‘(1970)

ilAccordlng to these twe researchers, the need for such a

‘:'rev1ew is 1nten51fied by the*nature and the frequency of

adverse generallzatlons°about the‘cbnsequenCes Qf father N

a -

absence. The focus of the rev1ew is to lnqulre whether

grow1ng up ln a father—absent home lS Iikeiy to 4nterfere

w1th the chlld achlev;ng his full pctentlal _Three

questlons were asked

1) Are the allegeq adyerse characterist;cs,mpge often

-n*"‘

- assoclated Qith father absent homes than with twm-parent

-homes?

'fffrelatlng father absence tm detrlmental effects tg a0 o

e i Lo . : . Sy e

2) If SO;\why?‘

3) What‘clues can be drawn from answers to the first

‘two questiong concerning ways of ‘diminishing such adverse

Sae oLy

effects as are shown to be associated with groﬁing up in a

absent home?

T .. . - o . tar e -.‘__.-
- - .—.-" pum

Acccrding tc Herzcg’and Shdia, the classtcal vxew :

,, . ‘-."*‘-

hlstorlcal stage of . research Whlch always starts ln a global

‘and categorlcal fashlon, then gradually, the prlnc;pal

‘cause is itself c0n81dered as part of a greater

. . . . 4 . L. - AR
.~ p . . B . e e . . - T o B B . N N
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';J_configuration._ Thus they did not expect adequate evicence

to 1nchate dramatlc dlfferences stemlng from father absence

per se, 1f all the confoundlng factors such as soc1oecon0m1c

t

status,'race, age tf the chlld at the tlme of separatlon,.'

could be controlled.. ‘ N

N . . LI
) . - - - - . . L
P L . » :
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Herzog and Sudla 1dent1f1ed many weaknesses.of past

o
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studles. Most of these weaknesses were due to me;hodploglvi~““‘°

e

cal con31deratlons. ~For example, control groups comparable

‘ to the father-absent chlldren sample, espec1a11y from the

socloeconomlc and csitural poxnts of v1ew were rare. " Even

!

the,basmc varlable, father-absence»was not speerfred ”wa—h

’ ever, even after the ellmlnatlon of studies fcund unsound

from the experlmental poxnt of vxew, Herzog and Sudia

P

- 8~ 8

found adequate studies supportlng the so-called classlcal

. view. The most notlceable amongst‘these is- a study by

-

o

McCord (1962) which found that father-absence is SLgnlfl— -

T -

cantly related to dellnquency McCord‘s research spec1f1esf T

that//he’older the Chlld at the tlme of separatlon, the

fmore the posslbllity of dellnquency. It ‘adds’ that ‘in any

' case, ‘the father-absent chlld has always a negatlve selfhl'

L

concept, especiallxwin matters relatlng to mascullnlty,

probably because of the 1ack of a signlflcant male model

. -

"} and the exce381ve"1nteractlon w1th the maternal flgure.'fuf*‘"



Cone

;.~exPl§nat;on~;s that ‘the child” feels now~free to express TR

BT

: Whlle focus;ng prlmarily on the- long term consequences w;ll &

oy
i

T .
/
/

Immediate and'LongiTerm"Effects of Father Absence

hE The effects of the father s absence on hls chlld are

both of an 1mmedlate and a long term nature. Thls study

L

V hOWever provrde a gllmpse of the 1mmediate consequences of

»;éJ?f»intO&a state'of anxrety and Lnterfere w1th the newly

v

o~

.

’ the tranSLtlon from a two—parent famlly to a one-parent

famlly.

\

Separatron often assumes the proportlons of a CrlSLS

31tuatlon for alI’members of the d13301ang famxly. Parents d

.and chlldren allk‘ have to face severe personal and socral

problems. It i

imperatlve, however, to keep 1n mind a
developmental perspective when one talks about the effects
of separatlon. For examole, ‘the greatest danger durlng the
pre—school age comes from the child‘'s increased awareness

of the. absence of hlS father.- Th;s awareness could develop

o

h acqulred abllltles and learnlng. The predom;nant feeling

is anger thh assocxated rrr;tabilrty and aggresslon.. Many
parents notice a~consrderable lncrease Lnrrevolt«'rnsults,

unreasonable demands and dlctatorlal attrtudes., One ;" R
meulses whrch‘were repressed when the father was present
Another explanatlon rs provrded by Bornstein ClESlI.

‘in the;r lnit;al responses, these -
youngsters are actively struggllng to

27



e 1master a host of Lntense conflict;ng

- feelings and fears:and trying tao give
coherence and continuity to the haffllng
disorder which they now experienced in
their 1lives.- (Burnstein, 1951, pp. 2791}.

_Nothingvcouldabe moreddamaging;than when-intrapsycnic‘_
confliots-are mobilized byvforcing_the'ohild to.take sides
in thesconflioe between parents. Many ohlldren resist .

: taklng sides even at the cost of 1oo81ng closeness to both
parents. These chlldren become solltary and w1thdrawn
Ch0051ng to 31de with elther parent on the other hand
presents the danger of belng rejected by the other parent
-This decision presents the added danger of over—generaliza—
tion of this black and white type of dlscrlmxnatloﬂ in

later interpersonal relat;onshlps.

In. any case, manytoﬁ-these~ohildren flnlsh by acceptxng

e

the sad finality of dxvorce. Some oonsolldate thELI hurt

Pt

in modes of neurotlo behavior, both.opposltxonal or |

.lidepresslve. Another s;gnlflcant conflgurat;on ;s a,

’ijpreoooious lnterest in sexuallty as a. means of self agrand-jjgf“'”

Lzement. o "__._ L fﬂu. H:QQ e F;f?~A*,1;%?Trff4"

In “the final analysis, 1t‘§ppears that the sevepity of

the 1mmedxate effects of separaﬁlon and the cr;sxs nature
of the rupture of famlly llfe are only a degree above the

long range\consequences. Certain 1nvestigators_th1nk that



Sy e

separat;on is such that many chlldren will not recover

L )from ltS trauma : Looking at the experiential palns and

stresses of separation, one wonders lf deleterlous effects

assoc1ated with the classxcal view are . lneVLtable.

-

Conslderlng the long range effects, lt is lmportant to

pay attentlon to the characterlstlcs of the separatlng

parents. The adjustment of the- chlldren depends 1argely on 33

'thelr parents' maturlty, disclpline and social llfe,'
'partlcularly Support systemsqﬁgarlable to the famlly
Hoffman (1971) stresses the pressures: met by the mother L
after separation. She general;y aims at the’ ;mmedlate sub1‘

mlSSlon of her chlldren rather than buildlng up attitudes

and character. Consequently she expresses affectlon less

often and makes the affirmation of her‘authority the central.

,focus- Her child management approach.kx*s 1nductlon and
explanatlon as means of achJ.eVJ.ng good behavxor. In ‘ch
atmosphere, normal lnternallzatron becomes d;ff;cult.'“
-;Accordlng to. Aronfreed (1961), love w1thdrawal falls short
of 1nductlon 1n effectlveness by not 1nc1ud1ng the cognl—‘
t:;e materlal needed to helghten the Chlld 8 awareness of
'wrongdolng and facxlatating his learnlng ta. generallze‘
'accurately to- other relevant srtuatlons ana hy faillng to

' capltallze on hls capacity for empathy.

Lynn (1974) thlnks that when the fathertls absent from-"

the home, the mother has ample opportunity to colour the ;543:~

v

29
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- --.' el

’*r ° u“ - had

",."« Chlk@' n}-deas about ha‘ls father. 'J.‘his fact was demonatrated

L
AR
'-.,~ -

')".1n 1951 when Sears fodﬁd&thaﬂ boys “ﬁw’Preferred.a°rem}QLne;tith'L'

L

,% . T Ly e

'@frole ln a play srtuation}had mothers who were cr;taoalrof

T»;}jtherr ex—husbands. ufhie?rnfiuenoe xsﬂﬂue to»the fact that

“’fﬁsuch mothers‘*re now the}sole source of nurturance.and

ﬂ"iifaqthority.i HOWever, anylnegative comments about the ex—*'f‘

"fhusband both drstantiatefthe chlld from hlS father and 1n3fv

. j:turn 1ower hls self~esteem.-ﬁftr‘ng__pr~°

'“EThe 1ong range consequences of separatlon appear

4*fg agaln to be de;r;mental espec;ally when the 51ngle parent

Jr“(usually the mother) presents a. crltlcal and negatlve view f B

5;;of the father._ Even ln rare cases where the separatlon
a .',¢ : S
‘-;process LS relae_vely calm, the mother ls faced w1th

”rparentlng and Chlld management dlfflcultles which make the

'4hmother-ch11d relawlonshlp tense.r;'

kR

 'The .Réil-ei‘fof-f-izf‘:_hé'-* rathéfrf'iifn' féhe'.‘-_'ﬁéra?l‘}Dé'Vé'l‘dpmeri"t..of ‘r'u:’é' j.sé;i e

e
r

' " Many studles 1nd1cate that the father who comblnes

"{drSCLpllne w1th affectlon may engender gullt ln hls Chxld,-‘-

ff-a necessary 1ngredient of moral development., The father s

x-posxtive apqroach.and the child's ldentlficatlon,W1th hlm

:mfwere related to h;gh—level moral,developmentQ

. moral behavior (Hoffman and’ Saltzstein, 196'61 Even hlgle
:ifmascullne boys were rated i» .

"'-'bf"i__-:boys 1ow J.n mascu!.a.nity (BJ.ller and Mered:.th, 19751

,] wlu.lef the -

"“ftfather 8 use of powerfwas associated with more superflc1a1

)

x on moral developmentgthgn

,4.«'

e



-l vv m LY

b3

7

¥

-

. .

4

'&

L but teachers-oﬂten reported.delayed moral'development lnf

R . ‘"~'—n‘°.«-'»~’~~‘=x Ao e e

In another study, Sanﬁrock C19751 drd not f&nd any

,Nc

signlflcant d;fferences in the area of moral development,;

" L
LT e e be e e o e

efathgr‘ahsEnt‘chtldrenn. Factor<enalysis of the teachers

.'v,p"q 4-»»

evaluation_gave the follow:mg'~ "1ach of social consclence"

= - gl . g -

a compound of.gullt féelxngs,,consmderatlon for others,
"acceptance of blame, self dlSClpane and trust ;n others~"
,"SOCLal devxatlon” composed of - turbulent behavxor at

';séhool anﬁ outside school, theft, lylng and cheat;ng, and

1f&j"139k of" Scc;ablllfY"%ﬁeteEM1neﬂnby=enabrlrtymto,adaPh to f‘f“

W situatlons, laok of self-esteem and poor soc1al partl-'b
c1pat10n. Santrock explalned th;s d;fference between the'
| behavmoral measures ‘and the: teachers reports by the fact
that teachers evaluat;ons are. more global and'made on long
eperlods of time, thus less susceptible to srtuat;onal
-jvarlablllty. ' |
The k;nd of morai dec;srons that the fathex makes may
be dlfferent from those'made by the mother. To be a
successful moral person, a child needs a sense, of time and

_schedules. ‘He‘must develcp the patlence to delay

vvgratlflcatron and be able to resist the temptation of. the

tamoment ln order to galn a reward later. Father‘absent

t'chlldren tend to choose the smaller, more meedrate rewards»

(Santrock and thlford, 19701. Ch;ld psychotherapists have

observed that their father-ahsent cllents have a lack of ’

-

o T
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'“i accurate tlme perceptlons (Lynn, 19741. Lynn emphas;zesm".&

- & -

that the father lS most concerned w1th the tlmetahles and

.“filiééér§aléf§£§tlﬁe lmposed by socxety ~In. the moral sphere, :

wﬁ_, if the father is close to his child he wxll be able to

;1 show hlm the ramlflcatlons of ‘his actlons, dlscuss Qhat-he
has done wh;le keeplng'ln mind  the level of moral develop—*

" ment of hlS child, so that he would not he talklng to him

on a moral plane.too ‘high for'hlm to understand, or teoo low

- to stimulate his moral judgement.

T s " ~ o - - " .
. s ~ -y w7 e TS kN

« R R L S

| 4Moreover.and‘probably,more damaging; the father-absent
child has none of the rationalizations'of thegchiid living
" in a two—parent famlly His reasonlng ls.'“dad'is-aiiﬁe}f
‘ capable of seelng merand belng around, but he does not
care". Frequently, :hese children accurately percerve that
they represent an unwelcome burden in the 11fe of thelr

'Nparents. Many consolidate lnto troubled and confllcted

’behav;or patterns anolvrng‘low-se1f~esteem, wath frequent
school and peer dlfflcultles.‘ The most 81gn1frcant outcome
is a negative view of 1ife in general w1th a'detrrmental_'

effect’on‘moral development,ﬁ

. General ‘Considejr:a‘t'ion's in the '_St'uc_i_x o’f_" Fathexr Absence

Although there is no. shortage of studles on father
absence, outcomes are frequently ccnflictlng and diffxcult

to 1nterpret because of the undef;ned and uncontrolled <q

b,

~-

P



' especially from the socioeconomic and cultural poiiits of

IR

' 'variables, Herzag

33
and Sudia (12701 identified many weak-
nesseés of past studies. Most of these weaknesses were due
to experimental consideratiens. ' For example, contf61 

groups comparabie'to the father-absent children sample,

~~~~~~~

‘view were rare.

One of the most important aspects of father ahsence is

the social milieu of the family and particularly the .

_-suppprt systems available .to the one-parent family., - - - R

LT ¥t 6 s e D

Herzog and Sudia (1973) claim that the socioeconomie’

status (SES) :poses the gréatest difficulty in intérpreting

13

“father absence literature, Somé researchers like
‘Wasserman (1969) attempted to solve this problem hy
drawing FA and FP samples from low income housingkareaS'or
similarlyvhomogeneously grouped populations. Pérhaps, the.
 mos£ noticeable consequence in terms df (SES) measﬁres is

>

the well documented effect of financial hardship 6f the FA

family (Ferri and Robinéon, 1976). 1In 1971, Census Canada

_liéted the average female family: heads income at”$4,941.‘

.compared to $10.000. for the two-parent family.J-Race is.

' also an important family variable that the literature

' suggests influences the effects of FA. For instance, it ds' -

.'evident that amongst low class white American children, FA

' 'subjects perform significantly less well in terms:mf

academic achievement then FP-subjects.CBilier} 1971). -

»



However, th;s do€s not seem to be sQ for lower class black
Amerlcan chrldren (Wesserman, . 1969, Solomon, HLrsch

Schelnfeld and Steln, 1572).f Possible explanatlons could

7come from the dlfferent structure of the black famrlles as_'

o

'“'fweli as the presentnsocial, economical and pol;t;cal

”reallty of black Amerlcans.

Summary and.Hypotheses-

- e .
o Qoo:.dgg’-,-‘p» ¢ e o -'&nuv;_ojn.oo LR R RN S AR

support for and agalnst that so—called classrcal VLew

linking father-absence’ to detrimental effects. 'Cons;dering

father—absence ln the! llght of. moral development wall hope— :

fully clarlfy the evidence. The_writer sought togand
answers to a number of specific questions ahout the moral

development of FA boys,h;In this section;'twoimajorb

hypotheses,wi@l_pgwpresegtgg as well as their theoretﬁcal;;_

.background and ratioenale.

Hypothesis l - There is no slgnlflcant d;fference Ln the

moral judgement of FP and PA boys.

Hypothesis l is borne out of~Herzog'and,Sudia}sfrevieﬁbof
' ‘research on father-absence; Although the'evidence.érven

by these authors was rather mrxed, they reasoned that

deleterlous effects will not be determlned by bheing fatherv

less but by a host of negatlve varlablesqhvich might ox

mlght not necessarily accompany father—absence.

. Review of the l;terannne&xndlcatea that thereors equal “ e

34



e 4s -

e .;.-'4- e w Gy : < '4.. ERT T R . o L )
. : . __‘-} .. s e "G D - u» »%,m. e B Y-".,"" L T e

Hypothesn.s 2 - There are: signxﬁxéant .diffenences. 3a ?th,e, ..-%‘,W_ A

w -~

} moral judgement Qf FP boys wmth\ahmve grade level (AGL) f;{e
education and FA boys with helow~grade level (BGL) '

' .f.educatmn- I

’BypothesiS‘z’stfessee-thedimpmrtancevof eduéatibn;xééefa—'
'_léVel expectatlons as determlned by age compared to grade..

fThe lmportance of educatlon 1n moral judgement was -

®
'.‘uv.,,a..

study. Even Plaget who was cr1t1c12ed for not glVlng any

‘ JstreSSed by practxcaliy al& the authors quoted hn th}s

- e

-lmportance to Intellectual development in hls 1932 study
y
~ of moral- Judgement Ais defended by~L1ckmna (19691 whc thlnks

-that those who cr1t1c1zed hlm really mlsunderstmod hls

Lntentlon. In hlS v1ew, once ‘we understand that Elaget* e

Tt PR SR

deflned 1ntelllgenge as;"th@ deVelépment an aSSLmllatory

Ty W w

-tQactLVLty whose functxonal IaWs are lald down as early as"

» L0

L organlc life and whose successive structures are elaborated

’by lnteractlon between ltself (£.e%, . 1ntellﬁgenee1 and the e
external env;ronment" (Plaget,_1953,,pp 3591 we reallze at .
lthe sapge tlme that Lntelligence as Plaget concelves ﬁt not

only has “a role»ln the development of moral judgement “but:

is respmnsxble for it Therefore hypotheSLS 2 appears to

be logical. Educatlpn is assumed to be a good estxmate of
intelligence, ‘and also an excellent indiedter of social

adjustment.
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 fi.:th1;~’~ Thxee agd;tional secondary hypothesea perta;n ta: the s

..'w'ifsignlflcance of partioulastmorai jﬁégemenﬁ indexeszgq;uff'ﬁlﬂﬁtfff

L RANE S

,fAlthough'thls anestigator dld not intand 10" study'moral

'judgement in- all its oomplexlty, the 81gn1f1cance orrmoral w;ngli*

“fj;ndexes will be oonsmdered An . some detail l'The follow1ng '
~hypotheses were formulated L )
HHXROtheSlS 3 —vThere are SLgnlflcant differences on
Intentlon betWeen FP and FA boys.
f"~‘w>lﬁ§pSEhe§;s 4°.<mhe£e are,sxgnlflcanpodlfferences on Justlce ' _
between FP and PA.boys. - R AR
\“".'HypotheSLS 5 —rThere are, SLgnifioant dlfferences on Autonomy
. “between FP and FA boys. A R

= -
L an o .
R -
« PR

COntrary to hypothes;s l one would expect d;fferenoes on
; v 'partlcular moral: Judgement indexes.L Plaget s assumption
: that age plays an important role ln‘the appearance of moral
| 1ndexes llke "justice and autonomy has. been confirmed by .
‘many studles 3 (Boehm ‘and Nass, 1962 Kohlberg, 1963-‘ |

- Porteus and Johnson, 1965) ’ ' , ; ~,. | m s ”"‘w
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o MBE ,'a*1~-7’crud§erﬁéh€*._«_ S
Level or StageAef develdpment of moral judgement as_

.o

r

determlned by a score on The Medinnus Moral Develqpment

A Questlonnalre MDQ) .

f .

Father—abSent_boYS“(FA),

_ Boys 11v1ng Ln a famlly without a father, as a result
of. separatlon or dlvmrce. :"3. LT S
. N R . L - ) . L .

Fatherhpresent boys (FP)

,Boys l;ving Ln a famlly where both parents are present

and are not llvlng a pre—sepanatlon crlsms,'

“Abeve ‘grad'e “level (AGL)

Approprlate or above grade level ekpectat;on from

chronologlcal age.

 Below grade-leyel'(ﬁGLl

Below appropr;ate grade level expectatlon from

chroncloglcal age.
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Overview
e on7, LA -~ - 4
-

:The‘prihery‘purpose ofhthishsttdf"isf;ﬂ;etteﬁptrto””
test_theppremiseithat fathe;'absent (FAa) bofs differ from °
fethef’present (FP) boys'on moral judgement and that these
dlfferences can be empirically determined and expressed
statlstlcally o : :: I .

) The flrst step in accompllshlng the objectlves of

-

this study 1s to select two samples of boys.~ ‘One group
1s composed of operatlonally defined FA boys and a second

Tgroup ls made up of FP boys. Those two groups w111 then .

& »

be admlnlstered the Medlnnus Moral.Development Questlon—
nalre, MDQ (Appendlx A) On the basis of the boys"
responses to this test 1nstrument, the moral judgement -
v'dlmen51ons which differentiate the two groups of subjects

®
will be 1dent1f1ed usmng a two—way ANOVA.

The following is . a description of the methodoiogy

followed inathe»study._ &
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._,Subj,"éct:t‘s‘ S i L g
e Se Flfty n;ne boYs ranglng in age from 8’t° 14 Years. - .oivoe

.

it e part1c1pated in tth study Twenty nlne.boys belanged to’.
o the FA group and thlrty boys to the FP group. .

\

The'F,A.”éroup was defined by the following criteria:
(i) The absence'of~the fatherrwas”due;to-separatiOn or .
divorce.
(ii) | The father was absent for at least one year prior:

4

to data collectlon.".

(iii) There was ne stepfather, common law father or other

male adult llving with the famlly at the time of

#
data collectlon.

B A
L e »
o N

(iV)FfiThe frequency of contact between the biological
father and his son should not exceed 10 hours per
week in the case of the father 11v1ng in Ottawa or

‘4 weeks per year 1n the case of the fathedbd1v1ng

vout51de Ottawa. ‘ >
> ‘ . N
_1;‘ - .;hg‘F,P..groupwwas defiﬁed'By'the fq;lowiné.erfteria@
- (1) Family life is reasonably'stableﬂﬂ Speeifibaliy FP

boys should not be 11v1ng ln a dysfunctional famlly

a

or a famlly going through a pre-separatlon crisis.



S

{it)- "In a typlcal week, the father spentwno more than 24

hours away’ from his famlly.ﬁgf;?

‘ﬁiii)w In a typical week a fétﬁér”spéﬁt a minimum of ‘10 -
| '-.hodrs per'week‘interactrngJWithvhiaﬁohé@dren,;__ .... .
This“stuoy did‘not speciff‘thevintenéity‘of theiinter—'

actionphetween;thelfatherlandmhie son. ,The 10 houra o
Vsoecified in (iv) for FA boys, and in (iiif»for’FP'hoys‘
are oniy rough quantitative'ﬁeasures.' Theréfore, this
variabie might moderate”the effect of.father-ahsence‘and
make it iooh like a;matter of degree between'the FP father,'
wwho-although"présént interacts Superficialiy'ﬁith his
child and the FA father who although absent interacts in
a meanlngful fashlon w1th th child whenever p0851b1e.

In addition, two general criteria were apecified»fOr
both éroups: | | .

(1) The boys should be between 8 and 14 years of age.

(ii) There is no evidence of serious psychological or

learning ‘problems.

Subjects came - from an Anglo—Canadlan backgroud All
subjects were attending Hllson Public School an Ottawa
West-end primary school of the Ottawa Board of Educatlon.

Being a publlc school rellglous education and practlces
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are not stressed Therefore, na s1gn1f1cant rellglous

.. ~

. 1nf1uence .is- brought to-bear on the moral development of S

the sub]ects.

One very 1mportant dlfference between the FA and’ FP
groups is the dlstrlbutlon of famlly lncome. The ‘FA
family's 1ncome was under $10 000, whlle the FP famlly s .
income was typically above $20 000 Thus the FP group has
‘an. income at least tw1ce greater than that of the FA

~group

Another important difference between the FA and FP.

sample was that twenty one of the twenty five FA boys lived

ﬁin.highrise apartments or row—houses compared to only

S

elght boys from the FP-group. Twenty two of- the thlrty

FP boys llved in slngle or seml-detached houses. ThlS

difference in hou81ng is llkely to be very 31gn1f1cant

|

&
For comparison purposes, Table I and Table 2 provide
the age and grade classxflcatlons respectlvely of the FP
'and FA boys as well as.that of the: total research sample.

It lS notlceable that the . averages. are sxmllar 1n the

three’ casges.

In summary, FA and FP samples appear to be represen-

tative of their'resPective populatiohs. FA boys have less

41



' Average -

P T

10.55

~

‘Classification

2¢1aéééé

8 - 9

210 - 11

12 - 13
14 - 15

N

2

8
1

: -Age~Dist:ibutibnfof FA, FP and FA + FP Samples

|op

23

45
28

Average

. Ag‘e .

10.17.

Age.
Classification

Classesv'
8_ g -

10 - 11
12 - 13

14 - 15

N

7

23

0

.0

loe

23

" Average

__Age ‘V__»

~'-10.35' g

~ Clagsification

Classes

. .8+~ 9
S 10 - 11

12 - 13

14 =15

14
36

8

[oe

.23
© 66
14
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.

~ Grade Distribution of FA, FP and FA + FP S _p1es‘

Average - Grade
Grade - - Classgification

|oe

FA | ~ . Classes N
N = 29 4.97 - AGL 12 4

BGL < 17 - 59

Average .. Grade , f . :
_Grade ‘oo Classification v . '

N=30 - 4.77-  aeL  1s 50

BGL 1s 50

'f”'Avérage ' .~ Grade . '
- Grade - -Classification . -~ a

3 E A , _
FA + FP ' ‘ Classes N %

N=59 ° - 4.87 . aGL 27  45.5

BGL. 32 - 54.5




.ﬁcontact with thelr blOl@glCal fathers, are Ilkely to,

d*nfexperlence a very reduced family 1ncome and to llve in

‘“‘xﬁfﬂﬂmultlple housrng sxtuations., These are the factors that

drgfresearchers (e g., Herzog and Sudla, 1973 Ferrl and

"ﬁ,,Roblnson, 1976) have found to be assocr&ted w1th Fa

::féfamllles.u ﬂowever,,ln spite of these typlcal-dkfferences,':

' 1the two samples of subjects shared 1n common thelr be10ng-
'ttlng to the same cultural background, age group, and‘both

’”lacked serlous psychologlcal and learnlng problems.;ih B
.' o . R xﬂ ’v ": :I\ Vo ; KRR | i .

7Instrument"

As stated, the flfty nlne subjects 1n both groups

”ﬁwere admlnlstered an abrldged ver51om of the Medlnnus MDQ

““,I_The wrlter opted for an abrlﬁged ver51on to keeP the group

'hf;by sxmllart”

‘fétesting s@?slons WLthin—one hour perrod and also because =

'élsome of the relevant moral judgement 1ssues were covered _g;j“

'ddmlnlstratxon of an abrxdged-»

;Aﬁtversronyof the ;edlnnus MDQf s?a legltlmate procedure'j”‘

) Lt Lo
Voo

’because it is’ a common practlce ln moral judgement

‘b“'gFor example, Kohlberg (1976) advxses that three?:,f*‘

't”of'hisiten moral dllemmas storlesfproVLde an adequate f7f

"';assessment‘of the 1ndrv1dualfs level of moral reasonlng.. N

i[sThe.Sd e,ls expected to appl”'to_the Medrnnus MDquecause f.:ﬂ"

',.if':.‘of the_, great smlarity bé_t"ee-n; b"th teSt ,ms‘:r“’ﬂe"ts' '




.:'?rmoral responses, he looked for an: understandlng of

The Medinnus MDQ was selected as the 1nstrument for- i
,'thls study prlmarlly because it contalns 31m11ar moral’h
- .dllemmas 81tuatlons to" those used by Plaget in 1932. fAnu'
{fadded advantage 1s that Medxnnus has also developed a
-pract1ca1 scorlng key for hls questlonnalre, agaln closely.
Wlthln the framework of Plaget's two-stage formulatlon Or
~moral development. ‘ | ”
| Regardlng the valldity and rellablllty-of the
dMedlnnus MDQ, it is assumed that they are comparable to

Athose of Plaget S. and Kohlberg s moral dllemmas, hAh?»':. -.F!]

1nd1catlon of thelr psychometrlc value 1n thelr w1de use
ln moral development research

| The work of Plaget proV1ded both a developmental
.)framework and an lmpetus to conceptuallse moral develcp-” '
”yment.c As a genetlc eplstemcloglst, concerned prlmarlly

'w1th the thought structure underlying the content of

Icognltlve mechanlsms accountable for moral develdpment
- lSubsequent research deslgned to test Plaget s theory had

'_conslstantly conflrmed many of his VleWB and refuted

‘:g‘fothers.. Flndlngs on the//&lstencé of a; general lncrease %~;

”'fijth age 1n moral concepts of justlce, have substantlated

'"5:g¥fP1aget's assert;on that a genuxne development progression

~
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,Research also supports one}of the central assumptlons ofdé'
.lgPraget 8 theory concernlng the 9051t1ve relatlonshlp
::between maturlty of cognltlve capac1t1esf§nd maturlty ‘in
,'concepts of Justlce, rules and re01proc1ty (Damon, 1975{
"jLangford and George,‘1975 Lee, 1971 Rubln and Schnelder, ef,;

| 1973; Tollson-Keasey and Keasey, 1974) .'f“;:':_ R ._iﬂbgfﬁﬁ

.' \,'

However llttle emp1r1ca1 supp0rt was. glven to the ‘

'ildea that equalltarlan Chlld rearlng technlques are:

-
u

superlor to. authorltarlan parental control 1n the promo-

tlon of mature concepts of justlce (Johnson, 1962 McRae,
’1954) Slmllarly no systematlc ev1dence has accrued L
-supportlng Plaget‘s relatlonshlp between peer orlentatlon
: and reciproclty and mature concepts of Justlce (Boehm and

Nass, 1962 Kohlberg, 1963, Porteus and Johnson, 1965)

\1

To summarlze, Plaget s theory had been valldated only
hln its descrrptlon of the young chlld's morallty as |
‘orlented to obedlence and punlshment, 1gnor1ng subjectlve SO
”ends and values and ltB assumptlon that these features'
decllne w1th age and development in varxous clutural

Settlngs (Kohlberg, 1963)._ However the value of Plaget ‘
should not be assessed solely on the basxs of emp1rica1 N
j.i"'_‘-valldatz.on. Hls 1932 work offered much of heurlstlc"'f

1.1mport 1n definlng the domain of morallty, dlsclosing\\

.‘f’dlfferences ln the moral conceptual;zatlons of younger and

hholder children, 1llustrating technlques of gatherlng data o



)

;about the thought structure underlylng children s moral
behav10r and in. demonstratlng the relevance of cognrtlve

developmental theory to research 1n the area of moral;ty.

. Procedufe B B _. . ~.. K . -

Group testlng took place in the school llbrary. _The

4“Med1nnus MDQ was- 1ntroduced as 'a series of storles Wthh

the examlner read aloud ‘to the group.f After he»flnlshed'

readlng the storles, the subjects were expected to answer

1n wrltlng a number of questlons related to each story

"The average t1me for completion of the test was one hour.

Kt

As far as could be ascertalned by observation, the

\ subjecté were relaxed and well motlvated Feedback from

the teachers indlcated that thelr puplls llked the

experlence .

Scoring ;Q
. _ )

Scorlng the responses on the Medinnus MDQ was done

-accordlng to the "Medlnnus Scorlng Key for Moral Develop-
ment Questronnaire (Appendix B) TheSe criterla cover

~Praget s basrc components of moral judgement such as

intentlon, Justlce and: autonomy Scoree aboVe the: mean

Tiwere consrdered belonglng to the level of moral autonomy,
_,5ﬁﬁuh11e the scores under the mean belonged to the mora1 A?,

'reallsm category. Table 3 gives the moral judgement

scores for FA and FP subjects and thelr respectlve 2

47
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Table 3

Dlstrlbutlon of the Moral Judgement Scores of o
FA and FP Boys and, correspondlng Percentages,

Classes - FA - FA'  FP FP

‘Scores N . s g Y

N 29 . 100 30 100

-

(l)ThlS class corresponds cloéely'to_the“A;

. lev, l'of moral-reallsm
(Z)Thls class corresponds closely to the

level of moral autonomy
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percentages.

-

Two trained coders scored independently the protocols

~ and achieved an 87§_ratio of agreement on the fifty nine

. protocols.

'thelr positlon on fatherlessness.~

Statistical_Procedures_ | o
B . i v ‘ ' v '\ . » ] : . X
For the purpose of the analy51s of the data of this.

study, a two-way" ANOVA w111 make it posslble to determlne

. 4’)’ :
the between groups 51gn1flcant dlfferences on moral Judge-

;ﬁﬁent , In addltlon, procedures will be called for multlple

B

comparisons of palrs,oﬁ_groups. For these analyses, the

statistical significance will be defined at the .05 level.

Significance of the Findings and the Study’

..':i &

"Thefresults,gwith reSpectvto family Status; bY'

conflrmlng hypothesrs 1, w111 strengthen Herzog, Sudla and¢f7

Ferr s posrtlon that fatherlessness is not the crltical

variable. As stressed by these researchers, fatherless—‘

L

ness 1s at best. a concomittant variable. - TIn addltlon, the

Statlstlcal slgnlflcance of educatlon W111 strongly conflrm

. The strongest support for Herzog and Sudla and other

researchers negatrng the 80 called classrcal view w111 be

t>seen 1n the 31gn1f1cant lnteractlon between famlly status fi



and education., When the effect of father absence is added

to the effect of lower academlc achlevement the ev1dence .

should 1ndlcate that FA boys w1th BGL educatlon achleved
significantly lower moral judgement than PP boys with AGL

q .

education.

Lynn (1974) reported many studles show1ng that FA

- boys achleved con31stently 1ower scholastlc performance.

vDeutsch (1960) reported also that educatlon is a critical
variable for the moral development of FA boys.
.

Interpreting theae-findings along the lines of
| Plaget's formulations of cognltlve and moral development,
.delayed moral development of FA boys is llnked to poor
_ soc1al skllls. Accordlng to Plaget, cooperation w1th
-peers is a crltlcal factor for the appearance of mature'
moral judgement. Thus both the cognltlve and 3001a1
factore‘of educatlon play a:leadlng1role in the moral

development of FA boys.
T T ,
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' CHAPTER III

N REsuLésiANDrANALYsEs OF DATA

. - )
The results of thls study w1ll be presented 1n two
-sections. The flrst sectlon will be concerned prlmarlly
with the emplrlcal data related to moral judgement'comparl—.
sons between FP and FA boys.- The second sectlon w1ll be o
concerned w1th the results of the comparlsons between‘the

two groups onvmoral indexes.

SECTION ONE

. The Relationship'BetWeen-Moral Judgement and Family

Status: Results of the.Assessment=of Morai'Development“

Thls sectlon COnSlStS of the measurement Qf

development by Medlnnus MDQ S0 that the subject“
compared. The results of scores achleved on thls test are
summarized 1n Table 4. As. can be seen, only two FP boys
scored in the moral reallsm 1evel or 3.8% of the total ~
',sample. By comparlson7 15 5% of the FA boys sample

‘ scored in the moral reallsm 1eve1 Moral autonomy
‘;responses reflected 81% of the total sample. Of these,
‘46 5% . came from the FP. sample and 34. 5% came frcm the FA‘

‘Sample.-



40 -
30 :

20

50 :

Table 4

11ts ‘on Medinnus MDQ

kS

=p I8
< -,

-y

34.5%

foreiulsd
10 --- groold o
0 o ..’ o.o.:o - . S
FA . FP
Family Statug;
Moral realism
» S T < .

Moral autonomy
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Thus, . thls dlstrlbutlon,prov1des max1mum dlstlnctlon'

between FA and FP groups to permlt comparlsons. Actually

it could be said that FP boys~scored practically all in the

A \ ) 3
" moral autonomy~1eve1, while almost one thlrd of FA boys

moral Judgement of FP and FA boys.

contlnued to score in the moral ‘realism level. These

results are rather surprlslng when one con51ders the

,1mportance ln moral development of sucn,varlables as

educatlon and. 5001oeconomlc status.

Moral Judgement: DifferenceS’Between FA and FP Boys

Hypothesis 1l - Therezls no 81gn1f1cant difference in the,

Results in Table 5 indicate that the hlghest correla—
tlons occurred between Moral Judgement and Educatlon and _
not between Moral Judgement,and Family Status.

A multlple regre551on and.its analysls of varlance,
reported in Table 6 revealed that the only existing

51gn1ficant comparlson is between Moral Judgement. and

-

"Educatlon (P = = 0.01).

An ANOVA reported 1n Table 7 conflrmed also that the

only sxgnlflcant dlfference is between Moral Judgement and

 Education. 1In addltlon it 1nd1cated the presence of an_'

" interaction factor. Although thlsllnteractlon could be .



&

MORJUDGT  FAMSTAT EDU"
MORJUDGT  1.00000  0.26599 0.35357
FAMSTAT 0.26599  1.00000 0.08651
EDU ’ 0.35357  0.08651 1.00000

ST S SO

Table 5

¢ . "

Fanu.lyStatus and Education

.~ .correlation Matrix of Moral Judgement by

.54
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Table 6 -
: §

Moral Judgement by Education and Family Status

Multiple  0.425 ANOVA . DF
R “ 7 , . :

" R Square ' REGRESSION 2

Mj. X
R Square 0.152 . RESIDUAL , 56

Std.

Error 1.311

Sum of M

21.234 . 10.617

196.182 4 1.718

Variable

EDUCATION  0.943 - 0.333

FAMILY STATUS 0.669 . °0.237 .
(Constant) 5.593

Std. Error ’,
0.344
£0.343

7.526



w—_;.—-w L

*

Source .

to Family Status and

?éble 7

Ss

;DFfﬁ

‘Resulﬁs;pf Analysis of variance: -,
Differehces’<nxderal,Judgement According .

Educgtidn

MS'

Main Effects

FAMSTAT
EDU .

Two Way .
‘Interaction

 FAMSTAT EDU

Explained
Residual

Total

)

o 21.234

 6.556"

12.926

0.237

21.470

92.945

117.415

e

10.617

'6.556,

12.926

0,237

. 0.237
7,157
1.744

2.02¢4

6,086
3.758
7.410

.0.136
0.136"
4.103

©'0.004

: 9
0.058

0.009* -

0.714
0.714 -

1 0.011

< 0:8
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- due to the factorlal‘deSLgn belng of unequal cells, a real
statlstlcal 1nteract10n 1s p0881ble.d Therefore, a ONEWAY
fanaly51s of variance was 1nd1cated. As'a result'of these
'analyses, hypothe31s 1l is cdnflrmed. _It was concluded that
there is no signlficant dlfference in-moral Judgement

between FA apd FP boys. - g ;yQT
- . : I
L. = . . R ~ " ! . N . . " ‘

Hypothe31s 2 - There are blgnlflcant dlfferences in the

'moral 3udgement of FP boys w1th AGL educatlon and FA boys

with BGL educatlon.
. “ : i

o

Table 8 reports the results of the comparlsons of

: ;groups relatlve to moral judgement. Mean scores 1ncreased

in the predlcted dlrectlon./ A ONEWAY analysls of varlance

greported in Table 9, revealed that these dlfferences were"'

4 s

test CTahle 11) for the multlple comparlsons of means both
Canlrmed thls flndlng and 1nd1cated that there is a
slgniflcant differenCe on moral ﬁndgement between the Fp -

AGL and the Fhﬁ— BGL groups. As a result, hypothe51s 2

was confirmed T1e ‘was: concluded that there are signlflcant
dlfferences in the moral Judgement of FA boya with BGL'

educatlon and FP boys‘w1th AGL educatlon.~'

51gn1f1cant The Tukey HSD test (Table 10) and the 'SNK f?‘
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Results of Analysis of Varlance §ﬁtbim4;§;;};; 

-Between Groups e ;_,13‘_}":: e i‘f-}if..:l?aﬂ 410 ,

3  f _¥FWithin Groups '55 1 47 ‘ p;jg?if

?lTotal Sl 11741 53




jTabIe'ib~f;‘

. . .
[

~Tukey s HSD Multlple cOmparisons of Means Amongaﬂ

‘,:d FA and. FP Boys w1th BGL and AGL on Me&innus ME o

R
R

FA-BGL FA-AGL*N FP-BGL f‘gPéAG;f'_
= 5. 65 - 2.6:20. =6, 46 =727

FA-BGL.
'FA-AGL
FP-BGL

\FPFAGLA,] e
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Tabie‘illA;f

SNK Multlple Comparlsons of Means Among

- FA and FP Boys Wlth BGL and AGL on Medlnnus MDQ .f

_FA-BGH{{a{ﬁgéggpfjf'rpegcn ;"'rpéAGﬁ
= 5.65 - =6.20 . = 6.46 .= 7.26.

R , T T e e o
FA-BGL T - o0 .55 . .81 l.6l*

. G e — -

“FP—BGL ;; T S R TS

'}Ranges.{ g "*”fi 2.84 ~’ﬁ.3”iaii "3'602”‘

' :‘:Cr:.tz.cal values < S ¢ 3 1 3

7-*Denotes palrs of groups sxgnlflcantly dlfferentjf 

at P < 0 05 level
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}f;, Hypothe81s 4 - There are: 31gn1f1cant dlfferencesaen

SECTION TWO

~The Signifidance of Moral Judgement;Indexes;

This : sectlon con81dered the relatlonshlps between o

,famlly status and Rartlcular moral lndexes. Although the'

g"“'- present study was meant to deal prlmarlly w1th the relatlon-

helpful to know whlch one of tﬁ' follow1ng moral iudgemeht_
indexes achleved statlstlcal slgnlflcance.‘ o ’

r

AXpOthesls 3- There are 319nlflc//t dlfferences 9&1'""”

Intentlon between FP and FA boys.‘

.”,. . .'/»» S
»

s . o -’ . * - . '.‘ t

Justlce between FP and FA boys.j

o Ly
",2,

P
7

HYpothesms 5 - There are signlflcant dlfferences on :

Autonomy between FP and FA boys.g"”

V-

g Table 12 shows the_r”ﬁ 1t fhe comparlson of

groups relative to mbral” udqemﬁdt’,ndexes.“ The-mean

=

scores on Intentlon an';f

wh;le the mean on Justice 18 higher’for FA boys.‘tAs;~

predlCtEd, FP boys scared slgnificantly hlgher than FA

L .
boys on Intention.: None of the ether d;fferences are

\\1“/ ships . between family status and moral judgement, 1t Wlllzbeg .,'

N

higher for: FP beys,:‘h_af

5b slgnificant.; Therefore only hypothesis B.yas ccnfirmed.v,f;?f ;1



g i e T i L b A% LR,

-

o ?ableviZ

Mean Differences BetweeanA and FP Boys

on Plaget's\Moral Indexes;*f

" ‘Moral Index = ' FA- gffﬂ?“”fﬁFPf

o O

L

) Justlce

o Autonomy

' Intention»",-

4,oo.eef

_ 4.80*
L2, 34"

1 79
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Al

llIt was concluded that there ls a 51gn1f1cant dlfference

between FA and FP boys on Intentlon.¢o

-Summary of;Findings.
&he follow1ng is a summary of the flndlngs of thlS.
study- - | ' B

.

.-

.Analy31s of the Relatlonshlp Between Moral Judgement and

Famlly Status

'Hyggthe81s 1l - There is no sxgnlflcant dlfference 1n the
moral judgement of<FP and FA boys - Confirmed.'-

-

~Hypothe518 2 - There are sagnifrcant dlfferences in the

'moral Judgement of FP boys with AGL educatlon and FA boys
w1th BGL educatlon -'Conflrmed |

'Analysis‘of>thehsignificance of Moral-JudgementfindeXes

Hypothesis:3 - There are sxgnlflcant differences on '

Intention between FP and FA. boys - Conflrmed

&

Hfﬁﬁygpthesis 4’&_Th¢rg_are smgnxflcant differencescntJustlce o

y “between.FPdand”EA_boys —'Not confrrmed.__;15*'

'Jffbetween FP and FA boys -;Non conflrmed.ru

“ﬂﬁ;gnygpthe31s 5 - There are slgnificant differences<xxAutonomy'tfdf;rf



=" CHAPTER IV
DISCUSSION

Sampllng from a populatlon of boys from an Ottawa‘

]

elementary school, this 1nvestlgatlon was. undertaken in an

- attempt to answer the general research questlon-' Is there'

a- slgniflcant difference in the moral Judgement of FP ‘and

FA boys? Furthermore, 1f there is ‘a 51gn1flcant dlfference,iﬁ“

;whlch partlcular moral 1ndexes account for 1t? Three
easpects}of these.questlons,were studled:} the relatlonshin'fi'
. of‘father;absence“to PiaQet's‘stages of morai.iudgement;
the lnterrelatlonshlp between father—absence, educatlon

' and Plaget s stages of moral Judgement, ‘and the relatlon-
shlp between father-absence and partlcular moral Judgementv

-1ndexes such as lntentlon, Justice and autonomy

[N

.Father—absence.and{ﬁoralAJudQement

LY . = .
L The purpose of thls portlon of the ~study was to

'examlne the relatlonshlp between father-absence and moral
Judgement.‘ It had been expected that father-absence alone
'would not be.sufflcient to determ;ne a lower level of moral

Judgement.« The analyses of the relatlonshlp between father—'

'_absence and Plaget 8 stages lndlcate that father-absence

was not the cr1t1ca1 factor in moral judqement.» It was "

‘concluded that father—absence was not related sxgnlficantly .



» o '_ . o .

'Jto achleylng a lower level of moral Judgement, namely 1n1”
the moral heteronomy or moral reallsm stage.‘ It was
'further concluded that father-absence did not prevent boys
from ach1ev1ng the hlgher stage of moral judgement called

moral autonomy.

At first, this portion‘of the.study-yielded results"
contrary to the.expectations{_ Table 4 lndlcated clearly
that almost all FP boys scored in the moral autonomy stage,
whlle more.than 15% of FA boys»contlnued to score in the
moral reallsm stage. However, more reflned statlstlcal
proceduMbles 5, 6 and 7) s all failed to show
51gn1f1cant.d1fferences. One obv1ous explanatlon is the

exlstence pf a statistlcal artlfact resultlng from the

treatment of the data ‘in rather sxmpllstlc ‘terms and lack o,.A

of consrderatlon of the problem of father—absence in multi-

variate terms, Thls fact is borne out,byvthe ex;stence of
. an“interaction factor (Table 7).

‘ Therefore, ln the flnal analysis, there 1s no dLrect
one to one relatlonshlp between father-abSence and lower
'moral.judgement.' FA boys, at least ln thls study, achaeved

81lear 1evels ‘'of moral judgement than FP boys.

At present, Lt 1s hypothes;zed along*w;th Herzog and

"Sudla (19701 that father absence per se 1s nét the crlticai_

factor accountlng for the negat;ve effects of,the so—calledj
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délaSSiéal‘Viéﬁ.: What may be lmplled 1s that moral stager"*'

development depends on the same crltlcal varlables whichyf
foster.moral judgement in FP boys. For lnstance, thls
study found that FA boys - dlffered sxgnlflcantly from Fp -
boys in terms of 1ntentlon.- Although the 1mp11catlons of
thls finding will be . dlscussed in a.later sectlon,_one
posslble explanatlon is the nature of FA boys' 1dent1f1ca-
' tion and lnterlorlzatlon of moral norms. Suggested in a |

study to determlne the lmportance of partlcular'def1c1ts

in similar orltlcal variables for the moral development of.

£

FA boys.

,i;a‘ﬂ

In concluslon, famlly status alone’ does not descrlbe

«

an . essentlal aspects of stage development ln moral Judge- ;

‘ment of FA boys. Concommltant crltlcal var'
famlly status. appear to exert as great an influence as.
famlly status on the moral Judgement of FA boys. Thus,
there is great value ln v1ew1ng father absence as a
contlnuous and multldlmenslonal varlable, that cannot be
- consxdered ‘in 1solatlon from lts contextual framework

‘ Father—absence, Educatlon and’ Mbral Judgement "\‘h )

»~

The purpose of thls part of therstudy was . to assess
the interrelatlonshlps of father absence comblnéd w1th

-educatlon and stages of moral- Judgement. The comblnatlon

of fathereabsence -and - BGL educat1on eme:ged as 1mportant..

K}
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It significantly differentiated FA boys with _B_c';‘i. 'efdj.lcatlon |
from Fﬁ boys with AGL.edocatiOn.. Whether‘other'oomblna-' o
‘ tions of family status w1th other 1mportant varlables llke
socioeconomic status or age of onset of father absence
hd1fferent1ate FA boys from FP boys on moral Judgement

remains to be 1nvestlgated.

How does this combinatlon of father-absence and
veducatlon operate and what exactly are 1ts 1mp11cations? -i“
Lynn (1974) reported many studles show1ng that FA boysf
achleved cons:!.stently lower scholastlc performance. 'He '
also reported lower achlevement 1m,mathemat1cal and
analytlc skllls._ These lower academ;c and ‘cognitive
achlevements translate 1nto 1ower grades. Theyiappear_to_'d
GXlSt_ln all father-absentvchlldren‘regardless of the;r

ages or their age at . separation..
. ' . . .

T e

Studles whlch control for reasons for father-absence
(e. g., ‘Santrock, 1972 Ferry, 1976) found SLgnlfmcant
_dlfferences in terms of school achlevement., In'her"

. recent review of the'llteraturé Shinn (1978) concludes

o that the majorlty”of studles accept the notlon that the

'one—parent-famlly life has detr mental effects on the
chlldren s school achlevement and general cognitlve
development Ih addltlon there is ev1dence that these
'achlevement dlfference between FP and FA boys increase.ln

hlgher;grades._hFcr example, Ferry (1976) found‘thatsrP



'ﬁfrboys compared to FA boys shoﬁed{significantly greater
'férggress in reading and arithematicfattainment_between 7
'rtand 11 years. ‘ o |

Studies which control for onset of father absence have'

yielded equivocal results. Blanchard and Blller (1971) who

controlled in addltlon for IQ, found SLgnlflcant dlfferences
in- achlevement between thlrd grade FA subjects who
experlenced father-absence before 5 years and FP subjects.

Later onset 0f father absence dld not result in sxgnlfl—

cantly 1ower achlevement. Santrock (1972) found also

31gn1flcant differences between FA and FP boys and glrls

" when the FA chlldren experxenced paternal separatlon in the

first two years of their llves. However,.ln splte of the |

“fact that these two - studles were methodologlcally sound,

L]

.‘Shlnn (1978) concludes that no deflnltlve conc1u51ons about

bthe relatlonshlp between onset of father ‘absence and school
achlevement can be drawn at thls stage, because other
-methodologlcally sound studles have ylelded contrary
ev1dence. Santrock's resultslwere lnterpreted both in
terms of a. crltlcal period hypothe31s aroundytwo years of
‘age andVor ln terms of length of father absence._ Thls
second 1nterpretatron emphasmzes the longer duration of |
—
'-condltlons typlcally experlenced by the female-headed
famlly, i. e., flnanclal hardshlp,'frequent residentlal %
changes, poor houslng condltlons, lack of societal support
_lonellness, tension and the like and the llkelthQd that

N 3 {
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the.FAfchild_will not have thehnecessary school readiness

behaviqrs and'consequently,will be“behind academ}cally.

At present, 1t is hypothe51zed along W1th Deutsch o
(1960), Blanchard and Blller (1971), Santrock (1972),

' Ferry : (1976) and Shinn (1978) that educatlon 1s a

"slgnlflcant concomlttant varlable of father absence.r What

may be ‘implied is that moral development depends to a -
certain extent on the educatlonal opportunities available
to FA boys ' As such, educatlon may descrlbe an essential

aspect of moral development of FA boys.

g‘g;»;
One area of research whach looked at the educatlon
of FA children is the area of teachers perceptrons._f‘
Typlcally, teachens have lower expectatlons for - FA boys“l
and expect them to portray slgnlflcantly fewer achlevement—
related classroom behav1or than FP boys. Moreover,
teachers tend to represent the more conservatlve values
of soclety and may make the FA boys believe the validlty ,
. of such presumed llmltatxons.v Consequently, the ¥A boy |
is caught in a vicious c1rcle of low expectatlons - low
aohlevement Brophy and Good (1974). Solomon and Kendall
'(19771 believe that Lnaccurate teacher expectanoies~are_
capable of alterrng the student.performance. Luce and
-_iHoge (1978), found a. highly sﬁgnlficant relatlonshlp

ybetween classroom and standardrzed achievement scores ‘and

70



n
teachers perceptions of”student behaviors. in .other
terms, the teachers 1nfluenced by soclal sterEOtypes, |
mlght unfairly: expect fewer achlevement related clasaroom
behav1ors from FA than FP chlldren.. The FA child is likely
to percelye these judgements, become conV1nced of thelr
valldity and consequently in a self-fulfllllng prophecy a
fashlon achleVes lower -academic status. " -
Behav10rally, FA boys have been obServed (Santrock

1978) by their teachers to dlsplay characterlstlcs Whlch

are ‘both 1nd1cat1ve of delayed moral devéloPment and poor

o
e

_ soc1al skllls. They lacked 1n con31deratlon for others,',"

acceptance of blame, self dlsc1p11ne and trust/in others,

-CN

they showed more turbulent behavxor, more theft, lylng and f
.cheating; they also suffered from lack of self—esteem and
’poor SOClal partlc;patxon. These behav1oral deflclts are’
'hlghly related to behav1ors necessary for cooperatlon

_wrth peers, a crltlcal factor, for the appearance of the
‘stage of autonomy, accordlng to Plaget.f What mlght be l.
'ﬁygsuggested Ls that FA hoys may need to develop lnterpersonal 1]' |
:?fskllls if they are to be able to get lnvolved in mature S

}[social lnteractlon w1th thelr peers and achleve hxgh

moral stage development.~

Thus, educatlon was . found to be the cr1t1cal factor

e —_—

in the moral development of FA boys. Both cognitlve and

non—cognrtive factors of: education appear to play a’ leading

—_——






Autonomy, a factor made of dlsregard for adult*command,} k
more concern with reciproezty between chlldren and llttle

suPPort for punlshment LAPPendlx B) did not drfferentlate S

7

"“ﬁgsignlflcantly between FA and FP boys. Hovever. a POSitlve

trend 1n scores did suggest tha?’further study, perhaps;d_jdxf‘}
; with a 1arge sample, may be warranted.;;v ' | g

Justloe,‘a factor made of auch characteristlcs as

dlsbellef 1n lmmanent Justice and retr;but{on and a feellng

of equallty between chrldren (Appendlx B) dld not also

dlfferentlate betWeen FAvand*FP boys.a The exlstance of an

oppOSlte trend lndlcatlng ‘

.hlgheﬁ mean for FA boys J.s
]:ﬁ,‘ perhaps due to a hlgherbsen81t1V1ty for Justlce 1n FA boys, ;;:;u,

Bull (1970) found that ocloeconomlc status was most
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"bﬁﬁbﬁhe concrete realaty of father abscence as llved by the FA f;”
;'-tnchZ On the other hand, the classlcal v1ew, by adoptlng a.
junaalmenSLOnal perspectlve, looks only at one aspect of the";,;Vﬁ
."f 1ssue. That the two v1ews reach dlametrlcally opposed e |
ﬁﬁiconcluslons 1s only loglcal.n HoWever the problem 11es in. e
”ffifcareful conslderatlon of the‘assumptlons Of each P°51tl°n-i¥;i_r:t

~7Today, the assumptlons of the classlcal v1ew - namely that

'ffather absence 1s unldlmenslonal, dichotomous ln nature
.fand belonglng to a. speciflc soc1al context - are dlfflcult .

v 5}15nto support‘ As Herzog and Sudxa (1970) concluded.['

'_”..The lmpact of fa, “,. absence on-a
" boy-is. condltlonedﬁan to ‘d-large. extent4
- médiated’ by a complex of - Lnteracting o
'~;var1ab1es and, probably: cannot be‘explor—-'
.o ed. fruxtfully as.a dlscrete=*cr1t1cal
- .variable in: ltself.; -More specrflcally.
‘ -u,..famlly functionlng is’ determlnea mot e T
.7 only by the 1ndlv1dual charactermstlcs SO
= and the interactlons olets members' A S T
. 'but also by the circumstances .and,
“Q“&env;ronment ‘of the famlly unlt.,i', A
(Herzog and Sudla, 1970, pp. 214). o

Father absence is not&only a complexf_ariable but also




“-f"Moral judgement and moral acts.

'Jfflflnterpretatlon of moral develGPment meaningfulaf

| cﬁf?tions._ Thﬁ‘“the cognltlvist models end up supportlng the ?f N

”u*f;'status~quo.} Thls can be quite damaglng ln the case of

7ffather absence 1f the baslc assumptlons of the cogn1t1vzst

\\*f‘ﬁ Iel of man are not kept 1n m;nd.. As Sulllvan (1977) had
o '-"';<A:{accurately stated concernmg Piaget's and K°h1ber‘3 s

"'ff;theorles'bf moral development, the end result of such

Wltheory 1s a dlstortlon of reallty.:

Soek T

One way to remedy such a mlsrepresentatlon of moral

‘;development 1s to conslder mcrallty 1n 1ts bas;cgunit~f

Thls perspectlve:w1ll

'Iopen up morallty to motlvatlonal aspects and willfmake the~_p

'"Tway tc 1mproveith:‘study of mcralxty[ﬂ

"‘U;@js

robably Ln a sxgn1~ ;

Another ;,i.iﬁf,ff

f»flcant fashmon, is’ to'adopf”or devxse a dlfferent,methedo—_jﬁiy

P

'*f[floglcal approach t . em.unAer 1nvestlgat1?iff;feﬁ\




fllpsycho}ogy s Presentlnatural Sclence crlentatlon-“’

f];:fbeyond the slmpllstlc approaches of both the so calIed

o .t_'-'-"-'.i,”_approach in. PBY°h°1°9Y' e

"ldata collected would be better ln quallty and consequentlyhi
jltS 1nterpretatlon less equlvocal and more mean%ngful for RS

'jﬁpsychologlcal research._»'f;;fe:?lhhhﬁfhff_j»;t“f*tlef;':'

.In summary;.a meanlngful study of the moral develop-' 

7hfment of FA_boys_,‘should con31der both the general assumpbtjfg';~ﬂ3
;fhtlons of the theorles advanced for father absence and |
,moral ]udgement and also the approprlate methodology to o

“_f deal w1th such a sens1t1Ve soclal 1ssue.: Thls study was

'7’adm1ttedly llmited{ but an attempt was made to look

\

"crltlcally at the assumptions cf the theorles of father SEN

;?\fabsence and also the experlmehtal research des;gn thhlnf

,.

“”5=ﬁfundamental conclus;on of thls study ls the need to‘go

‘76

a:classical v1ew of father absence, the coglltiviSt aPproachf P

l.

f'ngto morality and the tradltlonal so called exper1menta1
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- hoy get a cut on his f;nger? ‘d‘>m7}7:.;?

. APPENDIX A

QUESTIONNAIRE UTILIZED FOR MEASURE OF MORAL DEVELOPMENT .

{,'

'_:PRESENT DATE - . AGE ___

: BIRTH DATE

- '*§*;gg*;;g***********.' o
. ITEM 1 1 - _ )
There was once a little boy who didn't mind his

-,mother. He took. the SClSSOIS one day when he had been

”told not to. Whlle he wés trylng to cut up some paper,'

.he cut: hls flnger.ﬁ;f

Why dld hls flnger get cut? o

ERECamED

‘If his mother had sald it was all right lf he used

the sq_gsors, would hls finger have been eut just the

Lfsame? o

\:ﬁ,.

v - -

:;ﬁow?j;. *“'.;girf""‘ _
v RSy e —
Now tell me‘whag'you really believe‘i_Why;didgthe[

)




’-hwas,‘ One- day a man stOpped hlm and asked hlm,where Eederal

ity yery we11: He was. not qulte sure where Federal Street

Street was. The boy answered,'"I m not sure, but I thlnk/ v
‘ it's over there. But lt wasn't there so the man completely
’lost his way and could not flnd the house he was looklng A

Ay

for.; v . L : :
(B) Here s another story A b oy who knew the—namés_“f*‘““
»ustreets 1n a c1ty very well was asked by a man where Federal

VStreet was v The boy Wanted to play a trlck on the man and

"Aso he sald to hlm,:"It 8 over there, ‘and he polnted to ‘the . B g B
_[wrong gtreet. But the man dldn t get lost and managed to

£ind his way aga;n.'y’;”--t“'yf g th]fﬁf' L ‘}f

Comparlng th;s story Wlth the flrst one, Whlch one of *

 the two boys do. you thJ.nk did the worst thlng?

. ‘ ,,'?0 . L - v" — o e . -

ImB » " . N . . . o o 9,“8

. One day Tommy and Peter were playing together.; TbmmY'd.. ,

had a new electrlc train and Peter had a boat

be wound up- and lt would sail 1n the water..:Now;;ft"
a naughtx-llttle boy, and suddenly he klcked Tommy s ,

'-felectric train and broke it so it wouldn t run any more..

;what do YOUrthlnk should be done to the naughtYLPeter? ,foﬂ |

Should he be spanred?

should his boat be broken?




”7;'Should he be made to save up hAS own money untll he ﬁf*

buy Tommy ancther electrlc traln?

Wh~ch one? .
Why? - BN !
J ‘
Iren 4 \ | | R
";deg . turday mornlng a. mother asked her two llttle |
boys to help her clean the house,lone of the llttle boys
was to empty the waste paper, and the other was to empty fd‘slh
the tin cans. But the 11ttle boy who was suppose\ to :h“
. empty the waste paper went out and played lnstead,lsc the
;_mother asked the second boy to, do all the work. _k,lﬁl
| Did the second bpy do what he was told to do? K
s why?.; ‘ R A A hh,;f
t’ :‘ Would 1t be all rlght 1f the boy who had to. do all the

wcrk told hls mother that he wouldn t do 1t?

ITEM'5 ) S . = i
(&) bne day a little boy was walklng home and he saw
‘a dog’that scared hlm.; When he go home, he toid his mether

.<*“
that he had seen a dog that was as big as an elephant,; H'»

(Bi One day another little boy came home frcm schocl

' mbther:waa very“pleased and gave the little‘boy_a‘rejird.:_;eTLEQ,Q'

B SR, e e : S



Voo

;glrl and dld what her mother told her, but the other one SR

.ffjdid not mind her mother.' One day the mother baked a cake,‘  i

~.and s:.nce she liked ‘the good little glrl best, she gaVe
fffher the blggest pibce of cake. o B

e

- What do you think of that? _,/ .

. I .
e el e A

. SRR

(A) A boy was playing i his room while hia father was~:jlf;ﬁ?”

NW fat work. After a, llttle while the boy*thought he would

o : '*;’. '-' .
he went and took '



whlle\h;s father was gone._ He wanted to draw so he went ;
i ;h

,y, to h;s father s desk and took some of hls whlte paper.i_ef}

When hls father came home, he found that the paper had been

taken, eo he went rlght I\to hls son s room.‘\There{he saw

o e ™
‘or, scribbled a11 over w1th

, dthe Whlte paper on the

f .

colored chalk.. This father whs angry ‘oo, but’he dld not T e

;ﬂf; spank hls son. He explalned to hlm that.lt wasn't rlght
: if of hlm. He sald "When you re not at home, when you ve T,
. ugOne to school, 1f I were to go and take your toys, you G
* wouldn't 11ke lt.- So, when I'm not home, yOu mustn t go
and také my paper‘elther. It isn't rlght to\do that":'

S Now a few daysulater thrse two boye‘gere playlng ln |

”f._The boy‘Who had been Spanked was 1n hls

yard, and the one who had not been spanked was playlng ;n-ff

hls yard. And then each of*them found a pencll. It was ;\ e

5, thelr father -3 penc17’”

"*again;, S0 then*they thought that;f:“

"he one who had been spanked before

for taklng the;haper or the one uho had been talked&to for

having taken the paper.~




Alimves ARSI
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/.. Wny did the other cne not give it back? __

VTSN ST " T - -

IR

' 7‘1ng? kf-”uﬂfzfﬂf},q;;?jjjgfff‘gry{_fwry ,a1~_,;.,3?_';gfiu“,

'fWhlch would you rather have?

There was once a blg boy 1n a school who BEar\up on a
| -.‘ ! \ (", N
?ﬂ,smaller boy.g The llttle boy couldn't hlt b&bk because'he

»

Fjwasn't stronolenough. So one’day durlngrrecess, he hld :

7?ﬁgthe blg- 3"1: flnd 1t._¢h

iy

';;a;Was 1t falr for the llttle boy to hlde the older boy s_r‘i*

v rrma 9

A father had two boys.. One of«them always grumbled

f.iwhen he was sent on errands. The other one dldnrt like

"belng sent elther, buf;he always went wrthout saylng a




.F'

: "errands? f{

flITEM 10 | ‘ . . .
(A) A 11ttle boy named John was 1n hls room.r He was
‘uﬁcalled to dlnner.. He went 1nto the dlnlng room“ But
1b/h1nd the door there was a’ chalr, and on the chalr there
fwas‘a.tray with flfteen cups on‘it But John dldn't know
Ke;the cups were behind the docr. He went 1n, the door

knocked agalnst the tray and bang went the fifteen cups and

%they were all broken._;j{f3;j”

(B) Once there was a llttle boy whose name was Henry.

~
b




What shouldebe done?

. Wha? should the mother do? 'e”if;f;ﬂ{fv

S _/" thelr cake? ;Jﬁfﬁ;f@"\Tﬁﬁ;*f;}aﬁ];ﬂjgf;'p »'aﬁimﬂ?*“‘“

C{,_f'  ;(A)vAlfre{iEet a llttle frlend-of\hls{who was very

’fpbbf; Thls frlend told hlm that he had'hadgno dinn r’that

'f'day because there was nothlng to eat 1n hls house.- Then

”vAlfred went 1nto a bakery., Slnce he had no money,/he

)ﬂloaf of bread. Then he ran outjﬁf the bake7”'

TN e



ITEM 13

x,{”f; Once there were two chi{gren who were walklng by a
houéb ln the cgﬁntry There were some apple‘ trees out 1n T

BT 2

»the yard 19 front of the house.f No one was around so thewaifﬂ;
:viafj went lnto the yard and stole some apples.y sgg?enly a man ey
3 came out of the house and ran after them., He caught one B

ﬂ

- e :
g of the boyS‘but the other one got away.u Thls one crossed

.a river on a rotten brldge and fell 1nto the water._,,xf“”“

H“Why do you thlnk the boy fell 1nto the water?

‘-‘,. L.

t?] ff"f7:*g'If he had not stolen the apples but he had crossed

'5;;the rlver on that rotten bridge, would he have*fallean'.

l'nlnto the water anyway?

"f;Did the bridge know he had stolen the agples?
,fﬁNow tell me,_what do you really believe? Why d1d L

: fthe boy fall 1nto the water? \J’ ;




heﬂf7f Onoe there was a ﬁ&ther who had'two'sons.i One was
Sl ' . : ;9 : o :
'”3[ very good and obedrent.: The other one was all rlght but

often he dld thinge He. shouldn'tw One day when the fatherlflfg;?§3

i

we‘F to work, ﬂf sald to tﬁe firkt son, ‘You must watch

D

carefully to qee what your‘brother doesaand ﬁhen I’come

back I wantayou tq tel }me Wellf*the fath‘r Qent awaya

"idj]re'brother Went and dla somethinga e. Shouldn'fyg Wﬁﬁh;hﬂ-

the father came home, hefasked the flrst boy to'tell him

';]‘ What ought the boy to do? ,fffgﬁ“ﬁgﬁw{gg}hﬁa*fyffj;5;];ﬂ“;““~”

p!f“ﬁi?:*?zhi;;::';??f'{r*

-r" .

ITEM 15

'u"'

S (A) There was once a llttle glrl who was called Marle;fiafflf@

’ o s e
5E?She wanted t° glve her mother a nxce surprlse, 50, she cut T

out a red valentlne for her._ But she didn*t know how to" -
-use the scxssors and she cut a big hole In her dr _‘¢Q£ﬁf hffjhﬁ
‘ zhd took

(B) Another llttls;g;rl nameqluargaret went

‘ f;, her mother s sclesors one dayawhen her mothe' was out.--h'

She played with the scmssmosffor a while, hut sznce she
dldn t know how to use them, she cut a llttle hole in her
dress.-. ‘ '_ v::..*.{l: ;__' . | S R S |

Was one or: both girls naughty?

'f,;“ff Whloh.one of the llttle girls do you think 18 the




P pa e dirty. What should the mother do ‘to hlm? Should she

lfﬁgiofhad holes ln their shoes, so one day their father told them -
hﬁito take thelr shoes to the shoemaker to be flxed..
o of the boys had been naughty several days before,so the

“ﬂfﬁfather sald to hlm-‘"You can t go to the shoemaker._

w111 have to wear your shoes with holes ln them sxnce you

have been dlsobedlent.f}ii;;iﬂ

There‘wasyonCe a. family w1th a lot of boys.

Was thls rlght?

'ngyz;

They all

But one




~\{Ag Why is 1t naughty (wrong) to tell lles?

(B) Wbuld 1t be all rlght to tell a 11e if you dldn t ff"w&.f’

B *LJT get caught and no oné punisheg\you for lt?

SR
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The responses to the moral develoPment'questionnaire

were scored plus or minus following Medinnus. technique.;__os_yvlf

A minus score 1nd1cates that the items were answered in the e

direction of moral realism, while a plus score denotes a

‘ .

mature, relat1VLstic response. Each iteﬂ 1s scored as
1
follows- a minus score was given to the response if the

'»;,

: ITEMglﬂ'i' 1nd1cated a belief 1n 1mmanent justlce by stat--‘“

1ng that the boy cut his finger as a punishment
.b

o jfor not minding his mother. S '”>:*a:r;1 _”
ITEM 2

K
> v'those of the second because the man got lost 5E

,1nd1cat1ng a disregard for the motive underlyingA(
. the . act of lying and a concern only with the
'Jconsequences only w1th the lie.~ | _ .“_
'WI;ﬁM‘3 ei:selected spanking as the best punishment, this;
fgjh{l }‘4_‘:ln contrast to the other two punishments; e

;lndicates a belief in’ the nece881ty of arbitrary,

‘f”scoRiNdngY_FQk:Moﬁsbfb$VﬁLO?MENrjQUsSTiONﬁAIRE”qfwLtbf

”7chose the actions of the first boy as’ worse than f?'

expiatory punishment as opposed to punishment by .

. 1rec1proc1ty.-g

,_.1t5G R Medinnus, An Investigation of Piaget's Concept of

<;the Deve p ent of Moral Judgement in Six to Twelve Year

;hf01ds,r unpublished doctoral dissertation, University of

'thinnesota, 1957

. _‘.__...- .




L ITEM 6

it

vsf'zggg;gg"t;hhfelt that the adult command was falr and 1f any

ffIﬁEM,lifﬁéfirequlred that the careless child be. punlshed . i;‘d;'

- 12

thafstolen rather than;o ﬂthe basis of theﬁﬁf

'”Qﬁfelt that the adult command was falr and 1f

| any reserve feels that he should do what the Jf?

‘ffparent wants Just to please‘h”u

ﬁf[i]udged the flrst lie to be wbrse'than the

“"Tngfreallty, the worse lt is-ﬁfffﬁf'fﬁ7'

”

_3,éyﬁconcurred w1th the mother s actlons, 1nd1cat1ng

§ 3

a. bellef 1n the necesslty for punlshment to the

excluslon of a con81deratlon of equallty between
tngs.'llb ' R
> ared dn- favor of the 1nfllctlon of punlsh—

rment rather than verbal explanatlon.

h*/— jcondemned rec1procity between chl_dren 1nvolv1ng

I

“dOubt, they agreed w1th the praent to please hlm." -

- Judged in terms‘of materlal result rather than'v,

",ln terms of'motlve} thls'wasdlndlcated if the

= 1
~subject stated that the flrst bcy was the

R naughtler one because he broke the most cups.

by nothlng more to eat |

_*}fjudged on. the basis of value of‘the object

'*ilntenti°n “nderly1ng ;he?theft. _.[<_ R

G?isecond, thus, the more unlikely the 11e, the :f,17

SR s




'tftifﬁn{13if&?'indicated a belief in immanent Justice by

';tﬁistating that tﬁé boy fell into the Water bécause.ih,;:ﬂ

"-f“he had stolen the apples. fg;fﬂpb‘ R

'fITﬁMallfﬁfairevealed a preference for submission to adult

S

fl[fauthority as opposed to polidarity between

';"children, indicated hy the boy s‘refusal to . .
Qfltell on his brother._f~ff o l L
IfEM,l5~l?f:evaluated the stories in terms of material

,d; | 'hfdamage rather than 1ﬁ terms of motive.baf-"n
' 'rlizh‘lS‘ f chose the punishment, forbidding the child to
whliii;'dfwatch teleVLsion, which bears no relation to -
'tiathe content of the guilty act and is therefore

arbitrary 1n nature. .

'h,ITEM.17f';ffapproved of the punishment imposed by the |
| '3431 -,father, this p01nts to a belief in the need for
- .retribution rather than a feeling of equality

‘between children.

ITEM 18 —_,state that a lie 1s wrong because it is an '

fobject of punishment, 1f the punashment were ;;f R

'if,removed, it would be allowed



