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ABSTRACT

Teachers and parents of young children cannot always
Jnow by what a child says how he feels about the situation
in which he finds himself. His verbal response often reflects
his perception of adult expectations., What he does may be a
better indicator of his real feelings than what he gays.

This study was undertaken to ascertain the quantity
and quality of nonverbal conmunication which takes place in
an early childhood educational setting and the implications
of such information for further research and for teacher
training programs.

The study evolved into four stages: (1) the
preliminary studies, (2) the actual observations, (3) the
analysis and categorization of data, and (4) the examination
of the findings.

The preliminary gtudies became four phases and
involved seven children and one mother., They revealed
necessary changes in the original design. These included
the refining of observational techniques, changing of quanti-
tative and qualitative categories, and deletlon of some
questions from the mother's interview.

The actual observations entailed observing each of
four children for approximately one hour twice a week for
two weeks. Every nonverbal cue observed was recorded.

These raw data were categorized quentitatively and qualita-
tively and then became the basis for describing each child's

nonverbal communication. Included in each description is



the mother's view of the child's nonverbal communication
£rom his birth to the present and the teacher's view of the
child's nonverbal communication during the months he hes
attended kindergarten, as revealed by taped interviews.

The conclusions indicate that nonverbal communication
appears to be the mode through which the child communicates
his real feelings. This implles that: (1) there is a need
for further research in this area, (2) strong parent-teacher
relationships are essential in the child's early years, and
(3) as more information becomes available regarding the
observation and interpretation of nonverbal communication,
teacher education institutions should include this aspect
of humen behaviour in thelr early childhood education |

programs.



ACKNOWLEDGEMENTS

The author wishes to express gratitude to all who
assisted with this study, and especially:

Dr. M, Horowitz, for his support, guidance and
assistance during the preparation of this thesis.

Dr. Muriel Affleck and Dr. W. H. 0, Schmidt, members
of the committee for their interest and helpful suggestions.

The teachers, the parents and the children for their
courtesy and co-operation during the process of observation
and interviewing.

Miss Patti Wigglesworth and Miss Emma Brinson for
their assistance in the early and latter stages of the study
respectively.

My husband Art, my son Tom and my daughter Terri for
their loving support and understanding during the preparation
of this thesis.

Mrs. David Jenkinson for her cheerful co-operation

in typing this thesis.



Chapter
1.

2,

3

TABLE OF CONTENTS

INTRODUCTIONI'lllotollcllolllllllllclllllllll!ln

Relationship Between Nonverbal Cues
And Emotional Meaningllililll.l'lcllol..'!lll!

Nonverbal Interaction in the ClassrooMeissescss
THE PROBLEM . s ssussenvenonatonsanaronssossrasnsns
Background to the ProblemMiscecsivecsersrsasses
The Problemisssvscsrssesosesresrsosirasssaenns
DESIGN s tsevnnnenrssosascsannatsroessanssrsasnnnne
SubjectSiesssnsirsanrrrnarrisirssirisniistcnnes
Pilot StUAYesseasserorcsarsnsrsseranarsnrscnes
Dataseeroassntastossonsosacsrsnsravesessernana
Description of Data.esessecssrsersoasssasssace
LIMITATIONS o4 v e eversansesasassssssassnssnsnses
DEFINITIONS casvssevavsentonnsvsorarnasansasssons
ORGANIZATION OF THE STUDYeeesescessecornonsansas

A REVIEW OF THE RELATED LITERATURE:¢sessnssvsesss

Methods of Obtaining Data on
Nonverbal Communication.esesessssesissevsresne

Relationship Between Nonverbal Communication,
Emotional Stability and Learning.---.-:-......

Dimensions of Nonverbal Communication which
Aid Analysis and Categorization.........---...

Analyzing and Categorizing Nonverbal Cues
According to Emotional Meaningssseessvesssssss

CURRENT RESEARCHIl.l..l'lll..'llllll‘lll.ll.l..‘
PRELIMINARY STUDIESO."I.IIII...Illlll.ll.;ll'.l

Phase OneIOIll'I.lllllllll'lll.lll.ll.lll.llll

O 0 3 3 O O F W WD

=
[

12

4

17

20
22
24
2k



Chapter

L,

5,

TABLE OF CONTENTS (continued)

Phase TWO--o-oltoovnnuulcao----uuqoncunlanno:u
Phacge Three.-..-..-.-.--..--...--..-..-.----.-
Phase Fouruuaocluunlluo-nluc-ocun-onolocluluuc

Summary of the Preliminary Studyessssssessesses

THE SETTING OF THE STUDYI'll.ll.lll.llll.'lilll.

The SChOOlesesssavarasssessrasssrsrsnenssanene
The Administration of the Kindergartenseivesss
The C1aSSIOOMssssssenssersrassatssrsnnssnnssces
The TEACNErssessssssrssssaressncesrrnsnossnses
The AldeSesesrossssssvatsasrsarsrsassrnanconss
The ChildreNeessssessssssssanrnassrsoasesnnone
The Program...............;...................

Summaryllllll'llllll'lll.lll.llll.lll.llll...l

BILLYI.I..l...l.II.l"lll"ll.llllllll.l..l.ll.!

Billy 2t HOMEsveosoosoresensnssssrseasscsntonse
Billy at Kindergarten.-........-.--.--..c--...

What Billy Does at Kindergartent
His Nonverbal Behaviour...-..-.-.....-....--..

Observation #lecesssssossasasrsrisnsrssesanans
Summary of Observation #lesscesssesercensnones
Observation #2.sessssvissnsrescsrenrsscasanane
Summary of Observation #2.eseeecrrersvesanssee
Observation #3sieesesssssersssssssarnrscsssnss
Summary of Observation #3eeeessssersacarsanere

Observation #u.ll.ll'l.lllll.l.l..l.l..l.ll'll

b2
b3
50
sh
b
69
7
80



Chapter

6.

T

TABLE OF CONTENTS (continued)

Summary of Observation #utillll.lllllllllllllt

Billyl COﬂCluBionB.no-cucccnl0||ll.|lo||onll-

MARY..-cnoncoo--c----ann.-n-oaeooc-oclooninucal-
Mary at HOMesssasssssssasascsnrecsnsrscsssseree
Mary at SChoOlecssssssresresanassssasscassnnns

What Mary Does at Kindergarteni
Her Nonverbal Behaviouresssssssesessscceasoses

Observation #levesseresssssssessssessracsrnsne
Summary of Observation #lessssesessssessoreees
Observation #2.veesesvrcsssscsvsssasnsssnsenne
Summary of Observation #2:sveessssasenssnnsees
Observation #3eesessssoncsssarsansssrsssscnnas
Summary of Observation #3sssissevsssevincessens
Observation #heceresessotestenssosasnrssssnens
Summary of Observation #sessessescsscvesinane

Maryl ConcluSionSeiesssesesesssssscesisnsrnnas

BETTY soeasnososaansesossssccovessentsstososnsssnrsce
Betty at HOMEecsoossusnvrasosssssssnesnsncncns
Betty at SchoOliscsssososrsssesrssssossssssssnce

What Betty Does at Kindergarten:
Her Nonverbal Communication-......-...-..-..-.

Observation #l.onnntonloocountlnluncoolllnlnll
Summary of Observation #l!ll!ll.l.l!lllll..lll
Observation #znonuocl-llonlllnluclclulcnlulouo

Summary of Observation #2|oln-|co|-ol'oclollao

97
97
101

102
103
111
116
122
126
133
138
145
149

153
153
157

158
158
166
170
178



PABLE OF CONTENTS (continued)

Chapter Page
Observation #3...........................;.... 182
qummary of Observation Flecrrnerrnonnnunnanees 189
Observation #4................................ 194
gummary of Obgervation #tvessessesesnsennenees 202

Betty| ConCluSiOnS.......-..---.-u-..oa-..--. 206

8. FRANK‘.----..-n----unuacn-anancuocctnlocc-ounacn 209
Frank at Home.......--o..-.--.------.-.o...... 209
Frank at SChOOlnonn-nu-nn-n-uanoo-onnnolooo-oo Zlb

What Frank Does at Kindergartent
His Nonverbal Behaviour.......--.............. 216'

Observation Bloveveresensnannsneransenonanenss 216
Summary of Observation #lovessessssrannnanesss 223
Observation #2..........,.................;.,. 227
Summary of Obgervation #2.eesssrasrnannosesets 233
Observation #3................................ 237
Summary of Observation #3eeessrrasveravanesses 244
observation T L LA 248
Summary of Observation #eeessvsernaneneessess 254

Frank' Con01usion8l.lllllll.l.lllll..l.ll‘l.. 258

9. CONCLUSIONS AND IMPLICATIONS.eossossnsnnrevenass 260
CONCLUSIONS................................... 260
IMPLICATIONS.................................. 264

BIBLIOGRAPHY..............-.-................... 266
APPENDIX A...................................... 271
APPENDIX B...................................... 279



10,
11,
12,
13.
14,
15.
16,

Analysis
Analysis
Analysis
Analysis
Analysis
Analysis
Analysis
Analysis
Analysis
Analysis
Analysis
Analysis
Analysis
Analysis
Analysis
Analysis

of
of
of
of
of
of
of
of
ot
of
of
of
of
of
of
of

LIST OF TABLES

Observation #11
Observation #2:
Observation #31
Observation #41
Observation #1i
Observation #21
Observation #3:
Observation #41
Observation #1i
Observation #21
Observation #31
Observation #l
Observation #11
Observation #21
Observation #31

Observation #41

Billysesesnseasnanns
Billyesavsononannes
Billyesnerovssnnnus
Billyseeseoncnnsnae
Mary.seesonesnssace
Marysssesonasessnes
Maryseasseseasecnnes
Maryesoscseaveccoce
Bettyeresarvsennens
Bettyeveorneransass
Bettyeoesrnsnaanses
Bettyosesnnnonnnsns
FranKeseesseansoane
Frankeseseossvesnne
FranKesssesaossacss
Frankesssessescaces

Page
52
65
78
90

112

123

134

146

167

179

191

203

224

234

245

256



CHAPTER 1
I, INTRODUCTION

A child sitting in silence may be labelled 'good’
by a well intentioned teacher. Acceptable academic
performance may mask bottled up emotions which can erupt at
a later stage and result in learning disabilities which
necessitate removal from the regular classroom to a special
treatment centre. Often the seeds of such disabilities have
been sown in the child's earliest months, but the classroom
teacher, untrained to recognize symptoms of disturbance, may
inadvertently aggravate rather than attempt to alleviate or
remedy the situation.
Fabun states that
We are soclal creatures and our society is made up
of responses to each other...we are in constant need of
reagsurance that those other creatures out there are
friendly not hostile (Fabun, 1970, p. 20).
If there is need among adults for such reassurance, how much
greater is the need for the young child entering his firet
educational institution? Indication that this need is not
being adequately met for many Canadian children is substan-
tiated by the CELDIC REPORT (Commission on Emotional and
Learning Disorders in Children) which states that one
million Canadian children suffer from emotional problems
Bevere enough to cause learning disabilities, It further

states that:

No longer should we tolerate the compounding of
problem upon problem because we are too busy or too
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blind to make help immediately available to a child when
difficulty first arises. We must not continue or present
emphases on 'moping up® instead of 'fixing the leak'
(Celdic Report, p. 469).

Relationship Between Nonverbal Cues and Emotional Meaning

Studies of people with problems in interpersonal
and intrapsychic adjustment reveal that, "glmost all of life
is influenced by nonverbal stimull ..... These impinge on
individuals whether they are aware of it or not (Davitz,
1964, p. 201)," Davitz further substantiates the relation-
ghip between nonverbal interaction and emotional meaning
when he states that his studies lead him to suspect that 1t

ist

vesssethe nonverbal form or formal characteristics
of one's environment, the 'style' of the people and
things that surround us that primarily determine the
meaning of one's world (Davitz, p. 201),

Nonyerbal Interaction in the Clasgroom

Galloway (1968) finds a relationship between what
the teacher does in the classroom and the emotional state of
the child. Pupils make interpretations and inferences from
both verbal and nonverbal cues, and ofien discover

incongruencies.

When there is incongruency between the verbal and
nonverbal, the students are troubled by the dilemma and
gee through to the teacher's real self (Galloway, D« 174).

The child assumes that the nonverbal ig consonant with the
real feelings of the teacher. Because the teacher is a

gignificant person in the 1ife of the young child, his
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actions will affect the child's view of himself., Thus non-
verbal interaction can gid or hamper the development of the
gelf concept of the child,

Teachers check the validity of a child's verbal
response through the nonverbal cues he emits but the fact
that the child gimultaneously reads the teacher's nonverbal
cues is frequently overlooked. Galloway insists that the
teacher must become aware of this nonverbal feedback in
order to understand the child's feelings about what is
happening in the classroom (Galloway, DPe 172). Such growth
in awareness could lead o recognition and alleviation of
emotional disturbances before they cause serious learning

disabilities.

II, THE PROBLEM

Background %o _tne Problem

Scott (1968) indicates that the early years are
woritical periods for learning (p. 130)" and that such
learning is related to the development of an emotional
attachment to particular gurroundings. In such an environ-
ment the child grows confident and becomes able to organize
his behavior. Each step toward organization of the behaviour
leads to growth in confidence. A cycllc process results
which increases power +o control behaviour énd further adds
to the concept of self.

Dinkmeyer regards & healthy self concept as esgential

{0 learning and while the development of this concept is 2
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lifelong process the foundations for its growth are laid in
the early years. As the child moves from home to school the
teacher becomes an important element in the growth of the
child's self concept because the child's view of himself is
affected by his perception of how the teacher views him
(Dinkmeyer, 1965).

As Galloway has pointed out, the teacher's nonverbal
cues will be interpreted as the teacher's real feelings
toward the child and the child's nonverbal feedback will

feveal 40 the teacher his emotional state.

he Problem

The problem was to review the literature on nonverbal

interaction and to develop techniques to describe gquantita-

‘tively and qualitatively the nonverbal interaction which

takes place in an early childhood educational setting.
Questions that this research has attempted to

answer aret

1, Is the quantity of nonverbal communication in

early childhood education significant?

2, With whom does the child interact most

frequently through the nonverbal mode?

3. Is nonverbal communication related to the
affective domain of the child?

4, 1Is there a relatlonship between the classroom
gituation and the amount and quality of nonverbal communi-

cation?
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5, Does a mother perceive nonverbal cues and relate
them to the feelings of her child?
6., Does a teacher of young children perceive the
child's nonverbal cues and relate them to the child's

emotional state?

7. Are there congruencles in the mother's and
teacher's perception and interpretation of the nonverbal
communication of the child?

8. Are there incongruencies between the teacher's
and the mother's perception and interpretation of the
nonverbal communication of the child?

9., Can an objective observer discover patterns of
nonverbal behaviour of a child in en early classroom
setting?

10, Are the perceptions of such an observer
congruent or incongruent with those of the mother and
teacher?

11. What are the implications of the findings of
this study for early childhood education?

III. DESIGN

Helmstadter (1970) states that the individual case
gtudy method is essential in exploring new fields. Plaget,
Brown and Bellugi, and Sears and Sherman (196k4) have used
this method successfully, Therefore the individual case

study method was chosen for this research.



Subjects

Subjects for the pilot study were one first grade
female child in a public school, and six kindergarten
children in a parent co-operative kindergarten. Subjects
for the actual study were four five year old children from

the same kindergarten.

Pilot Study
Phase 11

To determine whether the nonverbal communication of
a teacher and child in an educational setting could be
recorded manually by a researcher, a child was observed for

12 minutes and every nonverbal cue emitted was recorded.

Phase 21

To refine observational techniques and to determine
categories of nonverbal behaviours, four kindergarten
children were observed for periods varying from 12 to 16
minutes each. Every nonverbal cue that was observed was

recorded and categorized.

Phase 31

To check the researcher's reliability of percepticn
and accuracy of categorization, a trained observer and the
researcher made simultaneous observations of two children.
Cues recorded were enumerated and categorized independently
and without knowledge of the other's judgments. The percent-

age of agreement was calculated using the following formula:



Number of Agreements

Number of agreements + number of disagreements

(Childhood Education, Feb. 1968, p. 403)

Data

Each subject was observed individually for a total
of four hours and every nonverbal cue emitted was recorded.
Following the observations each mother was interviewed
privately, and the responses were taped and transcribed.
Following the interviews with mothers, the teacher was

interviewed four times and her responses were taped and

transcribed.

Degcription of Data

1. Each hour of observation was divided into
communication events.

2, Nonverbal cues were enumerated in each event
and categorized as child-teacher, child-child, child~-group,
child-self, child-observer, child-self -environment, and
combinations of these categories.

3. Each nonverbal cue was described qualitatively
as symbolic or nonsymbolics attentive or inattentive; and
interpersonal or intrapersonal.

4, Nonverbal cues emitted in conjunction with or
for the purpose of emphasizing verbal emissions were
described as 'qualifying expression'.

5, Nonverbal cues emitted in response to a verbal-

ization or a nonverbal cue were described as positive or



negative responses.

6., Data were further described according to the

gituation in the classroom at the time of occurrence.
IV. LIMITATIONS

1, No attempt is made t0 generalize from individual
case studies. The purpose of the study is to describe
nonverbal communication quantitatively and qualitatively in
an early childhood education setting.

2, No comparison of gubjects is made. Emphasis is
on totality of individual interaction and its emotional
meaning within the individual child.

3, Child-teacher interaction may have been affected
by the presence of the researcher. To mininize this effect
the researcher visited the kindergarten four mornings as a
passive observer prior to beginning the actual observations.
In addition it must be noted that this kindergarten has many
visitors including gtudents from the University.

4, The personality of the researcher, her emotional
gtate at the time of the observations, and her ability to
record and categorize behaviours objectively were recognized
as major limitations. To minimize these limitations a
certified teacher accompanied the researcher as a judge of
reliability during phase 3 of the pilot gtudy.

| S Mother's responses, although given sincerely,
may be inadequate due to faulty recall regarding the early

1ife of the child.



6. Teacher personality and unconscious biases may

affect her responses during the interview.

V. DEFINITIONS

Early Childhood

Early childhood is considered to be the period

+eseesfrom the advent of speech and mobility to the
beginning of the stage in which the child becomes
capable of more concrete thought. This approximates the

period between ages three to eight for most children
(Affleck and Turner, 1971).

Early Childhood Education

Early childhood education represents all learning
which takes place in an environment designated as educational

during the period of early childhood.

Communication
Communication is behaviour which imparts information

or ideas.

Interaction

Interaction is communication in which there is an

elicitation and a response.

Communication Even

A communication event is a sequence of Interaction
geparated from preceding and succeeding sequences of inter-
action by defined boundaries. In this study these
boundaries are change of teacher or child direction,

interruption by other members of the class, change of
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program routine, and unexpected external interruption.

Nonverbal Communication

Nonverbal communication is communication which

excludes vocalization.

Nonyerbal Cue

A nonverbal cue is a single nonverbal acts

Intrapersonal Cue
An intrapersonal cue ig one which indicates that

the subject is communicating with himself.

Interpersonal Cue
An interpersonal cue is one directed toward another

person.

Respongive Cue

A responsive cue ig one emitted in response to

direction, action or verbalization of another person.

Symbolic Cue

A symbolic cue is & nonverbal act carried out

deliberately.

Nong bolic Cue
A nonsymbolic cue is a nonverbal cue emitted without

conscious deliberation or conscious thought.

Attentive Cue

B e it

An attentive cue is a nonverbal cue which reveals
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concentration upon a task.

Inattentive Cue

An inattentive cue is a nonverbal cue which indicates

lack of concentration on the task,

Qualifying Expression

A qualifying expression is a nonverbal cue which

qualifies a verbal utterance.
VI. ORGANIZATION OF THE STUDY

Chapter one has introduced the topic under study and
has described the problem and the design and organization of
the study.

Chapter two summarizes the literature that has been
researched pertaining to the topic and the individual case
gtudy method.

Chapter three describes the preliminary and pilot
gstudies and the resulting changes in the design. Chapter
four describes the setting of the study. Chapters five, six,
seven, and eight describe the four children, Billy, Mary,
Betty and Frank, Each chapter describes the early life of
the child and his nonverbal behaviour at home and at school
at age five.

The final chapter examines the findings of nonverbal
behaviour in early childhood as related to the affective
domain and the implicatione of this information for the

education of young children.



CHAPTER 2
A REVIEW OF THE RELATED LITERATURE

The literature is reviewed under the following
headings.

1, Methods of Obtaining Data on Nonverbal
Communication.,

2. The Relationship Between Nonverbal Communication,
Emotional Stability and Learning.

3, Dimensions of Nonverbal Communication which ald
Analysis and Categorization.

4, Instruments for Analyzing Nonverbal Cues
according to Emotional Meaning.

5. Current Research.

Methods of Obtaining Data on Nonyerbal Communication

The instruments used in studying nonverbal communi-
cation no doubt affect the findings. Buzby (1924) used the
Piderot profile which is a model of a human face to which
parts can be added in different positions, He concluded
that the eye and brow are more important conveyors of
feelings than the mouth. Ruckmick (1921), using two sets of
photographs, concluded that the lower half of the face
provided the dominant cues.

Langfield (1918) and Allport (1924) used Rudolph's

gtill, posed photographs and agked judges to identify the
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emotion expressed without knowledge of the situation at the
time of posing. Goodenough (1931) photographed a ten month
old infant in eight aifferent emotional gituations and asked
judges to identify emotions.

A number of researchers used unposed photographs to
reduce artificiality of the stimuli. These included
Schultze (1912), Munn (1940) and Hanawalt (1944). However
the results varied little from studies using the posed
photographs. Information was lost when expressions changed
and such changes could not be captured. In 1938 Dusenberry
and Knowler began the use of motion picture in an éttempt to
overcome this limitation.

After extensive study and many attempts to develop
techniques for objective recording and analysis, Blrdwhistell
(1970) concluded that although motion picture recording had
nade studies more intensive and reliable

...no mechanical contrivance, however elaborate and

precise can be more than a supplement to the trained
observer; the camera cannot substitute for the trained

eye (p. 50),

In summary, methods of obtaining data on nonverbal
communication have changed from the use of posed still
photographs to spontaneous gtill photographs, to the use of
moving pictures. Birdwhistell, who has conducted some of
the most extensive studies in the fleld, returns to the
trained eye of an observer as the most efficient method.

Therefore this method was used in this study.
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Relationship Between Nonverbal Communication,
Emotional Stability and Learning

Because the study is concerned with the revelation
of the emotional state of an individual through his nonverbal
communication in an early childhood educational setting the
pertinent literature was reviewed.

In 1896 Darwin began the study of emotions as
revealed through facial expressions (Davitz, 1964).

mravers (1965) stressed the physiological relation-
ship between emotions and the body for he stated that
"emotions are not feelings as formerly thought. They are
bodily responses of a predominantly visceral nature." These
responses are triggered by environmental gtimuli, The
psychological aspect of emotiong can, according to Travers,
be classified in three discernable wayss

1. The feelings which the person experiences due to
the body response. Scholsberg (1965) places these on
continuums from pleasant to unpleasant and from attention to
rejection.

2. The visceral element of emotion is difficult to

_ discern but has been noted through changes in blood pressure,
pulse rate and pallor.

3. "Skeletal behaviour" is when the individual
expresses his emotion through a physical response, €.&.,
happiness may be expressed through laughter or dencing,
anger by clenched fisis.

Kaplan (Travers, 1965) and Taylor (1967) indicate
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that emotions may be positive or negative and that while
strong negative reactions can hinder learning and inhibit
thought processes, positive emotions aid learning and recall,
Taylor emphasizes the importance of emotions to learning
when she states that

Emotion not only stimulates thought but to a large

extent determines 1ts quality and content. It is the
feelings in any situation that furnish the drive for the
direction of our own thoughts...,.Since emotions are so
potent in shaping thought, it might even be appropriate
to speak of "emotional hygiene" rather than “mental
hygiene* (Taylor, 1967, p. 66).

Good emotional hygiene is synonymous with a growing
realistic self concept. Lecky (1945) pioneered the study of
the relationship between self concept and school performance
and concluded that "low academlc achievement may be related
to a student's conception of himself as being unable to
learn academic material (Hamachek, 1971, p. 176)."

Wattenberg and Clifford (1964) found that in many
children “"an unfavorable view of self" is already established
before they enter first grade. They found that the "self
attitudes" of children in kindergarten were better
predictors of reading potential than were the scores on
intelligence tests.

There seems to be no doubt that the concept of self
is related to learning and learning difficulties. Sears and
Sherman warned, however, that although a unifying concept of
one's 'self' is needed for "effective performance" there is

a danger that if this concept becomes very rigidly defined,
"there is little flexibility for change or for appreciation
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of others with different talents (Sears and Sherman, 1964,
p. 268)." Travers (1970) also indicated that there is need
for caution when relating emotional disturbance and learning
problems because "emotional disturbance rather than being
either the cause or effect may be both cause and effect."”
Bateman (1966) stated that "emotional disturbances are not
necessarily an obstacle to learning (Travers, 1970, p. 313)."
Jersild points out in his book, In Search of Self,

that when a learner finds a task which is significant to him
there is self involvement which brings about a psychological
reorganization, However, & child
...for the sake of peace may go through certain
motions, undertake certain drills, in order to rattle
off the names of states or do certain calisthenic stunts,

There may be learning in which there is no self-
involvement (Jersild, 1952, ps 99).

He indicts the kind of education in whichs
...children find the educational scene so filled with
failure or so full of reminders of their limitations,
and so harsh in giving those reminders, that they hate
achool, School is such a threat to their self-plcture
that it 1s almost intolerable, but they drag themselves
back to school day after day because the alternative of
not going would be even more painful and threatening
(Jersild, 1952, pp. 99-100).
Travers indicates that emotions are expressed
through body response, Kaplan (1965) and Taylor (1967)
found that emotions stimulate thought and are basic deter-
ninants of the quality of such thought. Jersild (1952)
emphasized that success or fallure in learning affects the
gelf concept of the child which in turn affects learning.
Hence, it seems evident that there is a relationship between

nonverbal communication and the emotional state which has an
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effect on the individual's ability to learn.

Dimensiong of Nonyerbal Communication which
Aid Analysis and Categorization

The literature revealed that dimensions of nonverbal commu-~
nication which have been described are time, space, travel,

situation, sex, and body language.

Time

The time during which a nonverbal cue is emitted has
meaning. Hall (1969), in his book, The Silent Language
coined the phrase, "time talks"., Galloway (1968) states,
"How teachers use their time indicates the value and
importance they place on types of work, subject areas, and

acceptable activities (p. 39)."

Space

Hall, in his studies of various cultures, concluded
that "space speaks". He found that the French, English,
Greek and Navajo people have their own particular way of
handling social distance. In the society of our schools
Galloway points out that the classroom is divided into
territories. Teacher and pupils have space. Some of the
teacher's space 1s almost a territorial right, for example
the desk at the front of the room. "Some uses of space are
fluid, others are static (Galloway, 1968, p. 39)" The
priorities of the teacher can be clearly defined by spatial

arrangement. They indicate how she feels about the children
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and how she envisions herself_in relationship to them,
Galloway concludes that, "A change in spatial arrangement
influences the potential meaning of a learning context

(p. 39)."

Travel
Within the space that individuals'occupy, they move,
Movement toward or away from the person with whom one is
communicating is a nonverbal means of conveying feeling
about that person., Galloway applies this principle %o the
classroom and points out that teacher travel is related to
time and space. "Where and when a teacher chooses to travel

««od5 significant (Galloway, 1968, p. 39)."

Situation
The culture into which a child is born, his social
class and status, as well as his situation at a given time
have been studied and found to influence the quantity and
quality of nonverbal interaction. Birdwhistell reports
that the Kutenal Indians of British Columbia could read the
posture of a man approaching to determine whether he was a
white man or an Indian, "far beyond the point where features
were at all distingulshable (Birdwhistell, 1970, p. 28),"
Mehrabian points out that social class may influence
nonverbal communication both quantitatively and qualitatively.
+ooupper-middle or upper-class Americans...often
express their experience in the verbal-content channel
and minimize the use of tonal or gestural communication

channels (Wiener and Mehrabian, 1968, p. 59).
Bernstein (1965) and Duetch, Malwer, Brown and Cherry (1964)
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substantiate the view that children and adults in the so
called deprived situations use expressive movements or
touching as the primary mode of communication (Wiener and

Mehrabian, p. 59).

Sex

Birdwhistell (1970) reports that after'working with
people from seven different societies, Chinese, middle and
upper class London British, Kutenal, Shushwap, Hopi, Parisian,
French and American, it became clear that natives of each
society could distinguish "male movement from female move-
ment" was related to the situation (p. 43). All of his
informants looked upon these differences as "instinctually
and biologically based." No research has been found to

indicate at what age the awareness of these differences

develops.,

Body lLanguage

While early studies inferred that only the face and
particularily the mouth was involved in the act of smiling,
Birdwhistell (1970) pointe out that a smile includes not
only the facial areas but other parts of the body

Careful observation may reveal that this behaviour
may be accompanied by a movement of the scalp., The head
may or may not be tilted...shoulders and arms may or may
not be involved. The trunk too.,.may at times be seen
to move. The hips may or may not be involved...the legs
and feet can be seen to move in regular and character-
istic ways (Birdwhistell, 1970, p. 34).

Thus Birdwhistell bridges the gap between research regarding

facial areas and the remainder of the body as related to the
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expression of emotional meaning through nonverbal means. If
the entire body can be part of communicating the meaning of
a smile, it would seem that body movement could also commu-
nicate other feelings.

Birdwhistell (1970), after carrying out extensive
gtudy of smiles, concluded that a nonverbal communication
such as a smile is not universally related to happiness and
satisfaction but that in some situations and in some parts
of the world a smile may indicate equality, doubt, acceptance,
superordination or subordination. This no doubt applies to
other areas of the face such as the eyes and the brows for
Hall (1969) points out that to lower the eyes is to the Hopi
people a mark of respect while in American culture it is
frequently looked upon as a sign of guilt, disrespect or
shame.

The literature suggests that dimensions of time,
space, travel, situation, sex and body language must be

congidered in a study of nonverbal communication.

Analyzing and Categorizing Nonverbal Cues
According to Emotional Meaning

As interest in nonverbal communication has grown
researchers have become involved in attempts to categorize
and map it so that data secured might be interpreted in
scientific ways.

Ruesch and Kees (1966) divided the nonverbal world

into sign lenguage in which a gesture such as a hitchhiker's
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thumb replaces words; action language which is meaning
communicated unintentionally through body movement; and
object language which includes all material things that
convey meaning, for example the human body, clothing, furn-
iture, a wedding ring.

Victoria (1971) found that data obtained placed
nonverbal behaviour into two general categories transac-
tional and nontransactional, within a teacher-learner inter-
action. The teacher's nonverbal behaviour is transactional
when used consciously or unconsciously to have a direct
influence on the students. It is nontransactional when
there is no conscious control and the behaviour reflects the
teacher's "inner state and attitude toward students (Victoria,
1971, p. 302)." Transactional behaviours are largely ges-
tural and, according to Victoria, are, "inter-active and
spatial referents" and nontransactional behaviour, while
gestural, serves as an "image reflecting referent."

During the past decade, researchers have devised
instruments to categorize and describe teacher nonverbal
communication but similar studies of child nonverbal commu-
nication in the classroom have just begun. Galloway cate-
gorizes the child's behaviours as substitute expression;
qualifying expression; nonverbal-symbolic; nonverbal-
nonsymbolics attentive or inattentive (Galloway, 1968, PP,
39-39).
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CURRENT RESEARCH

Berman and Roderick (1971) report that research is
continuing in an attempt to understand the meaning and
implications of nonverbal communication. Berman gtresses
that the research is not intended to develop curriculum but

thatt

...the interactive situation between the child and
the teacher evidences the greatest opportunities for
learning certain of the fundamental processes of life
(Berman, 1971, P 5).

Roderick reports that regearch begun in the Department of
Early Childhood Education at the University of Maryland in
1970 dealing with nonverbal behaviour of 3 to 5 year olds as
related to their decision naking behaviour is continuing. |
It will examine the nonverbal behaviour which occurs in the
classroom during the free play period and the relationship
between these nonverbal behaviours and decision making
(Roderick, 1971). The individual case study method, is

being used.

French (1971) emphasizes the importance of under-
gtanding student nonverbal behaviours as a means of under-
gtanding the individual. He statest

,..we know that children learn early in the educa-
tional process that they are not supposed to communicate
verbally the things which really matter to them. Real
feelings, values and emotions are not appropriate content
for communication in the institutions we call schools.
However, we usually do communicate our needs, feelings
and values nonverbally (French, 1971, p. 306).

In setting a model for inservice education on nonverbal

communication he advocates that teachers should observe and
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record specific behaviours of individual children for at
least 25 minutes during one week. Information thus obtained
ghould help the teacher to know the child better and to plan
individual ways of reaching and teaching him.

This study uses the technique‘of obgservation to
examine the quantity and quality of individual nonverbal

communication patterns in a kindergarten setting.

)



CHAPTER 3
PRELIMINARY STUDIES

The lack of research focused on the child's nonver-
bal communication in early childhood indicated a need for
preliminary studies to determine whether there is sufficient
nonverbal communication in early childhood to make a
quantitative and qualitative description of this behaviour,
to determine the feasibility of recording manually the
nonverbal cues emitted by a teacher and a child, and to
determine the reliability of a trained observer's ability to
record and interpret nonverbal cues that occur in an early

childhood education setting.

Phase One

A six year o0ld girl was selected in a first grade
classroom which the observer hed visited many times. The
observer had no knowledge of her background, Identity of
the subject to be observed was not revealed to the teacher.
The child was a member of a class of 27 first grade children.

The teacher called the class to a carpeted area.
She stood in front of the children who seated themselves on
the carpet facing her. A teacher directed lesson on number
concepts ensued. Teacher and child were observed for 12
minutes,

Time point sampling was begun but immediately

abandoned. The researcher found it impossible to observe
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and record the nonverbal cues of both the teacher and the
child, Hence only the situation with regard to the lesson
and the nonverbal cues of the child were recorded., The
teacher did not speak directly to the child involved, nor
did she direct any nonverbal cues to the subject,

During the observation 82 nonverbal cues were emitted
by the child, These were divided into 9 communication events,
the boundaries of which were determined by the teacher
through both verbal or nonverbal change of direction of the
lesson and her directions for movement of the children. The
82 cues were categorized as child-teacher, child-self, child-
group or child-environment. Qualitatively the cues were
categorized as 26 symbolic and 56 nonsymbolic ones. Sixty
cues were labelled intrapersonal and 22 interpersonal.

This phase of the preliminary study suggested that
children in the early childhood years exhibit many nonverbal
cues which can be recorded manually and categorized quanti-
tatively and qualitatively by a trained researcher. It was
further found that the position of the researcher affected
perception of the nonverbal cues; that it was impossible to
record all nonverbal cues of both the teacher and the child;
and that time point sampling is not an adequate method of
observing behaviour in early childhood settings because the
cut off point frequently interrupts important behavioural
events.

These findings Indicated that in phase 2 the

researcher must move about the room as inconspicuously as
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possible, the child must be the focus of the study and the
teacher's nonverbal behaviour would be recorded only when
directed to the subject or the group of which the child was
a member,

The rate of emission of nonverbal cues, approximately
geven per minute, was greater than had been anticipated.
This necessitated shortening the total observation time for
each child so that data would not become cumbersome. To
gtudy nonverbal interaction in early childhood it seemed
appropriate to begin in the niddle years of the early child-
hood period. The second phase of the preliminary study,

therefore, was carried out in a kindergarten.

Phase Two

To pefine recording and categorizing techniques,
four individual children were observed in the kindergarten.
Time was carefully noted, situations were recorded and every
nonverbal act of each child observed was recorded. Teacher
nonverbal and verbal interaction was recorded when it was
directed to the child under study or to the group of which
the child was a member.

The children were chosen without knowledge of their
background and their identity was not revealed to the teacher.
The researcher attempted to remain as inconspicuous as

possible, but moved as the child's movement's necessitated.

The researcher succeeded in remaining aloof and in avoiding

interaction with the children. Subjects and times of

observation follow: one girl, 24 minutes; one girl, 16
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‘minutes; one boy, 18 minutes; and one boy, 16 minutes.

The results of phase 2 of the preliminary study
necessitated further change in the design of the study. The
category child-environment geemed inadequate to describe a
child's nonverbal interaction with the physical environment
because whenever a child interacted with his environment
there was obviously some intrapersonal interaction or self=
involvement. Hence the category child-environment was
changed to child~-gself-environment.

Some behavioural events did not lend themselves %0
the dual categories that had been set up. For example,,
when the child glanced at the teacher as she worked with a
group which excluded him, the interaction became child-
teacher-group which is a combination of the original cate-
gories child-teacher and child-group. Therefore a new
category labelled "combinations" was established. However,
because the category child-self-environment was a predomi-
nant one, it remained a geparate category. Finally, because
some children glanced at the observer, a new category child-
obgerver was added.

As the communication events were analyzed it became
apparent that the situation in the classroom and the nature
of the activities had a profound effect upon the nonverbal
interaction, For example, if the observation was taken dur-
ing a self-directed activity there was often more child-child
or child-group interaction. It was necessary, therefore, to

vary the time of the one hour observations.
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Phage Three

This phase of the preliminary study wes conducted to
estimate the regearcher's reliability of observation and
interpretation of the observations according to the predeter-
pined categories. The quantitative categories were child-
teacher, child-child, child-self, child-group, child-
observer, child-self-environment and combinations of these.
The qualitative categories were nonverbal-symbolic, nonverbal-
nonsymbolic attentive, innattentives intrapersonal, inter-
personalj responsive; and qualifying expression.

A certified teacher who had majored in early child-
hood education acted as judge. She gtudied the systems of
categorization until she was confident that she could use
them with ease. The regearcher and the judge then observed
gimultaneously in the kindergarten. Eighteen minutes were
gpent observing a five year old girl and 17 minutes were
gpent observing a five year old boy. The judge and the
researcher observed and recorded independently, refraining
from interaction and remaining on opposite sides of the
gubject under observetion, The cues recorded were indepen-
dently categorized. A comparison of the results revealed
agreement between the judge and the reseercher in 88% of the
quantitative categorizations and 78% in the qualitative
interpretations. This indicated that the researcher had
refined her observation and categorization techniques guffi-
ciently to make reliable objective recordings of the nonverbal

behaviour of an individual child in an early childhood
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setting,

Most of the disagreements between the judge and the
researcher were related to thelr varying positions in
relation to the subject. For exampls, when the boy was
being observed the researcher was on the child's right and
the judge on his left. Hence the researcher recorded some
cues that occurred on the right, e.g., pulling back the
right leg and scratching the right ear. The judge failed to
obgerve these cues but observed others occurring on the left
of the subject. This finding supported the notion that
position of an observer strongly affects perception of
nonverbal behaviour and stressed the importance of the
researcher moving, so that the fullest possible view of the
child could be maintained at all times. It also delimited
the notion that a video camera might be an addition to the
study for In this classroom it would be physically impossible
to move a video camera as quickly as a researcher can move.
In addition the video camera could not be moved among child-
ren at play without affecting interaction, nor would it be

prepared to peer into corners such as the housekeeping area.

Phage Fo

After studying parent interviews and attempting to
relate them to nonverbal interaction and the affective
domain of the child, 70 questions were chosen. A prelimin-
ary interview with the mother of a four year old revealed
that the number of questions would be too exhausting and

that mothers recall more accurately the events in the early
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1ife of their first born than those of later children.
Therefore the questions which proved most difficult to recall
were deleted and the child's ordinal position in the family
became an important element to Dbe considered when analyzing

data obtained from the interviews with the mothers.

Summary of the Prelimi t
" The preliminary study indicated that there is an

abundance of nonverbal behaviour by children in an early
childhood educational setting, that it is possible to record
these behaviours manually, and that a trained observer can
record and categorize the cues obtained objectively and
reliably. It further indicated necessery changes in quanti-
tative categories, and the imporiance of the researcher's
position in relation to the subject. Finally, the prelim-
inary study resulted in the mother's interview being limited
to the 50 questions that lent themselves to the most
accurate recall and that were particularly pertinent to
nonverbal communication in early childhood and its relation-

ghip to the emotlions.
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CHAPTER 4
THE SETTING OF THE STUDY

The School

The kindergarten 1s housed in an elementary school
which serves grades one through six. The school is situated
in an upper middle class suburb of the city where many of the

parents are professionals.

The Administration of the Kindergarten

This is one of several parent co-operative kinder-
gartens that has gained permission from the public school
board to use a vacant classroom. In addition, the kinder-
garten class is allowed limited use of the gymnasium. The
school board offers this accommodation rent free to parents
who organize the kindergarten.

A parent executive levies a fee of $20,00 per month,
selects and pays the teacher and, purchases necessary equip-
ment and supplies. Permission of this parent executive was
necessary before the study could begin. This was unanimously

granted.

Ihe Classroom

The classroom is of a regular classroom size and is
situated near the entrance used by the primary grades. There
is no classroom adjacent to it and the room across the hall
is vacant.

Although the area of the room is less than adequate
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for the number of children and there is little space for
ongoing interest centres, the teacher, aware of the limita-
tions, utilizes the space to good advantage. Equipment and

supplies are adequate. (See following diagram.)

The Teacher

Mrs. Brown® is an enthusiastic early childhood
educator who is currently completing her Bachelor of
Education degree in elementary education with a major in
early childhood, Fifty-two years old and the mother of three
children she has two married daughters and a 15 year old
gon at home. She has had extensive experience in working
with young children. Her teaching career began in é one
room rural school where she taught grades 1 to 9 inclusive.,
Subsequent to her experience in the public school system,
che acted as an assistant in a private kindergarten for five
years prior to returning to university to further her
education., Her special interest this term has been a study
of how the "key vocabulary" approach to reading may be used

in the kindergarten.

The Aides

Mrs. Brown has had as aides teams of sixteen and

geventeen year old girls who are enrolled in a child care

* The actual names of the teacher, the aide, the four
children and their parents are not revealed and are being
substituted with fictitious names.
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program at The Wagner Vocational School, Each team remained
for a period of six weeks. Mrs. Brown is enthusiastic about
their contribution to her program, For the duration of the

gtudy, one alde, Marie, worked with the teacher.

he Children

The class consists of 9 girls and 11 boys who are
eligible to enter first grade in September 1972, Eleven
children reside in the district and walk to school either
alone or with an older brother or sister. The remainder

are driven by mothers from surrounding districts.

The Program
Mrs. Brown has established an excellent relationship

with the children, and their parents. Her program is
goundly based on child development and she is working toward
an individualized approach. The children arrive happily

and are most enthusiastic about each day's events. The day
begins at 9115 and enda at 11130 a.m. Daily activities
include a self-directed period, teacher-directed activities,

gnack time, sharing time and a story time.

Sunmary
The kindergarten setting while not ideal is adequate.

In addition to the researcher, student teachers who were
carrying out laboratory assignments for an early childhood
course came and went regularily. The teacher and the
children were capable of adjusting to such interruptions and

there were few signs that these caused undue stress.



CHAPTER 5

BILLY

Billy At Home

Billy was born during November 1966 at the
University Hospital in Edmonton. His father is an intermal
medicine specialist and his mother a registered nurse. She
pursued her career for five years following her marriage,
but has not worked outside her home since her first child
was born.

Billy, a planned addition to the family, has one
older brother and an older sister. The pregnancy was a
normal one until the last month when his mother developed
gevere cramps which affected her legs. Because there was
gome uncertainty as to the exact date of the birth, labor
was induced the day before Billy was born. There was no
problem with the delivery. Billy's medical needs have been
met by a pediatrician at the clinic where his father is in
practice.

Billy's mother reports that he was a "very bright
baby". He was breast fed and when he had had sufficient
milk he fell off to sleap. He slept through the night at
an early age. He lost a lot of weight in the hospital but
when they got home his mother fed him on demand. Her body
responded well to his needs for she says, "The more he took

the more I had so the better we got along." He gained

weight rapidly and was a content infant,
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When Billy was introduced to solld food he iiked
almost everything. He would eat a whole can of fruit and
preferred sweet foods to vegetables, However he didn't like
peas and told his family so by spitting them out. At present
hig favorite dinner is hot roast beef and yorkshire pudding.
He heartily dislikes potatoes. His mother serves him a small
portion of potatoes every night and his daily response is,
"0ooh not potatoes again! Do I have to eat them?" When the
anewer is that he must, he proceeds to do so very slowly and
very sadly. He feels the same about creamed corn and squash.

Billy's mother substantiated her recall of his early
life by bringing out a carefully kept photographic record
of his early activities. He was a cuddly, affectionate
infant and still seeks reassurance by climbing on his
nother's or father's knee if something is troubling him.

One of his first reactions that could be termed fear occurred
when his mother put him into a "bathinette". He would "fly
all over" and react as if he was both surprised and fearful
at the size of the bath. For this reason Billy was bathed

in a large mixing bowl during his early months, and in this
way his mother could hold him very close.

Billy became mobile at an early age. He could sit
alone at 3 months and by 4 months he was getting about the
house on his tummy "swimming fashion". He crept soon after
ne wae 6 months old, but didn't actually walk until he was
13 months. His mother states that he might have walked at

an earlier age had he been wearing hard soled shoes, because
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as soon as he got his first hard soled shoes "he took off",
When he was mobile, Billy was given the freedom to explore
and was only confined to a playpen when his safety demanded
1t. If a playpen was necessary he did not react to the
situation.

Billy learned to feed and dress himself when he was
quite young and once he had accomplished this there was no
reversion to wanting assistance. He had some difficulty
with his socks and at present is struggling with getting
his shoes on the right feet.

When Billy had to have his fingernails and toenails
cut during toddlerhood, he would try to run away. However,
he accepted visits to the doctor and dentist without alarm,
probably because he had accompanied his brother and sister.
His mother relates one interesting experience when Billy was
three and a half years old. He had had a prolonged bout of
influenza and it was decided that he should have a complete
blood test which necessitated taking three vials of blood
from his arm,

.+ he laid up on the couch and the nurse put the
needle in his arm and he just lay there and didn't cry;
he didn't do anything; he just lay there. He looked at
the celling and you could tell that he was counting
the holes or something. When it was over the nurse said,
"That's fine Billy, you're a good boy" and he sat up
and said, "Now I'm a blood donor". He got up and we
went to see the doctor and he never said a word. Now I
thought that was quite significant for a three and a
half year old.

Another new experience that he coped well with was

a ride on an elephant which occurred when he was two and a

half years old. His mother relates, "He was very excited.
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I thought he would be frightened but he wasn't!"

His first visit to the children's zoo caused much
excitement. He was very venthusiastic about the ducks". He
went up to a duck with his brother and as he reached to pet
it, the duck turned its head and 1§oked at him . "It almost
gcared the life out of him, because I think he thought it
was plaster or gomething. They were Just gtanding there
you see, and he ran up and they moved. He was very fright-
ened, but it didn't last.”

While Billy seemed to get over frightening exper-
jences with ease during goddlerhood, he revealed 2 new fear
just before or just after he started kindergarten. His
mother first noticed this when he began to wander at night.
He would crawl into bed with his sister for a while and then
with his brother, changing frequently throughout the night.
He said that there were monsters in his clothes closet and
under his bed. At the present time this fear of monsters
has continued until he refuses to go down into the basement
alone., He will not listen when his mother explains that
nongters do not exist, If the dog will go with him he is
happy. Another fear that Billy had to overcome was walking
to kindergarten. When he began, his mother had to walk
both ways with him. Then gradually on the return trip he
would walk half way and nis mother would meet him. One day
ghe forgot about the time and Billy arrived at the door and
called, "Ha, ha, I beat youl" His mother apologized and

suggested that now he could walk home alone, but Billy's
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reaction was, "No you still come to meel me." However, soon
afterward Billy walked back and forth every day.

Billy reveals fear nonverbally when he watches
frightening T.V. programs. He covers his eyeg or lies down
and rolls up in a ball.

Billy's photographs reveal that he recognized his
father when he was between 6 weeks and 2 months.. His first
gocial experience outside the family was when he began to
play with a neighbour's daughter who was & few months his
senior. She was his only playmate until he started kinder-
garten, His mother has noticed a change in attitude toward
adults during the past few months. When he was four, if the
door bell rang, he would run to the door but hide behind it
and peek out without saying a word. However kindergarten
has helped him to overcome some of his shyness and he
recently asked to have his teacher invited for a party. When
ghe came he sat and drank julce and took part in the conver-
sation for an hour and a half,

At present Billy likes other children, but in small
groups. His mother has noticed that if another child wants
gomething he is playing with he will give it to him and find
something else for himself, After this happens once or
twice with the same child he will simply settle the matter
by sayling, "You can go home." Although his mother says that
he "lets other children walk all over him" her accounts of
his recent reactions to his first playmate are interesting.
This little girl has just begun to find out that Billy will

no longer tolerate her initiating all the play, for his
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mother overheard him say, "Look, if you want to play dolls
you can go home because I don't want to play dolls." Recently
he got even more annoyed and stated, "I am not playing dolls
anymore". He has since refused to play with her. His
mother asked him about it one day and he matter of factly
told her that Karen was far too bossy and that he was not
playing with her anymore. His mother sums up his present
attitude in play situations, "He doesn't really let them
push him around anymore and yet he won't fight."

His strongest attachments are to his family, He
would be happy to have his brother and sister home all the
time and although he does call on kindergarten friends, his
biggest joy is to be with his family at the lake, tobogan-
ning, skling or snowshoeing., He is most secure when he is
with someone he knows well but still has some insecurity
about belng with strangers.

If it is necessary to correct Billy he may get
furious. He stamps his feet and slams the door in anger.
Other times he looks very hurt because he may not have
meant to do anything wrong., His mother feels that his
reaction to correction is directly related to the situation
and her own attitude toward the event that created the
necessity for the correction.

According to his mother, Billy shows his emotlions
more nonverbally than verbally for she states that if he is
nervous, upset or worried about something, or if he is being

reprimanded he elither holds his genitals or picks at his
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fingernails, He will stand and say nothing, In a situation
in which he feels secure and in the right he will become
more verbal.

Billy evaluates his school work realistically.
Sometimes he is proud of it and wants to show it and other
times he is not happy and will say, "Look at this ylicky
thing!" His mother feels that when he says it's yicky, 1t
is yicky.

Billy's home is an inviting two story building with
ample play space, It has a warm atmosphere in which he seems

to be growing happily.

Billy at Kindergarten

Mre. Brown was interviewed after Billy had been
observed for four hours in the kindergarten. She stated
that she had been totally unaware of which children were
the subjects of the study. She was not told how Billy's
mother had responded to the interview.

Mrs. Brown said that Billy is happy in & quiet way
and that although he enjoys group play he has not made any
gpecial friends in the clacs. She feels that Billy is not
an inltiator and that he can be indecisive when there is a -
period of self-selection and self-direction. When he first
came to kindergarten and was asked ﬁhat he would like to do
he would invariably reply, "I don't know". At present he
does not verbalize this indecision but reveals it by
wendering around until he sees someone doing something that

interests him. He then joins him.
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Mrs. Brown feels that Billy's dependency upon his
family has decreased for she has noticed that while other
children wait around for older brothers and sisters to walk
home with them Billy doesn't even sgggest'such a thing.

New situations are accepted well and Mrs. Brown is
not aware of any speciflc fears in Billy.

The only situations that seem to cause him some
srustration are activities which involve small muscular
co-ordination, for example small menipulative games or use
of scissors.

Mre. Brown indicates that to her, Billy is a placid
child whose whole personality seems to say, "everything's
fine". She is concerned that when it is necessary to correct
him he may be unwittingly hurt because he will not "talk
back" and does not show how he feels.

In conclusion she says, “I've seen him get annoyed
but not really so angry that he might lash out at another
child., If he is excited he comes.and tells me about it.

I can't think of any specific nonverbal behaviour that may

reveal emotions, other than his quietness."”

What Billy Does at Kindergartent
His Nonyerbal Behayiour

Because all of the children observed emitted so many
nonverbal cues it is impossible to relate every action that
was recorded, Therefore only those which appear to be

directly related to his emotions are related in detail.,
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Others are included as continuity demands.
Billy is brown eyed and gmall in stature compared

to some of his peers.

Qbag;xajion #1, February 21, 19723 10412 ~ 11130 a,m,

Communication Event #1

The teacher was completing a directed activity in
which the children were preparing to mail letters to their
parents., Each child had a stamp and an envelope and the
teacher led a discussion as to how %o address, stamp and
mail letters.

Billy was sitting at Table One with seven other
children. His position was near the centre of the table
facing the teacher. He was on ths left side of the obhserver
who sat in the corner at the end of the table, As the obser-
yation began Billy placed his left elbow on the table and
gpoke to the boy on his left about how much money he had in
the bank. The boy questioned Billy's statement, Billy sald
adamantly, "I got one hundred and forty dollars in the bank.
My Dad told me." The boy responded, “Huh, I got thousands!®
Billy put his head far to the left, blinked and pulled his
mouth tight.

Communication Event #2

When the teacher suggested that the children put
their pictures into the envelopes, Billy looked at her.
He picked up the envelope with both hands, put one hand into

the envelope and looked at the teacher again as he walted
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for the instructions.

When the teacher placed a stamp on the table in front
of him, he fingered it. He clenched both fists and pressed
them hard against his cheeks, as he noticed that his stamp
had the number seven on it and the stamp of the girl next
to him had an eight. Unable to contain himself he pointed
at his stamp and said, "Seven!® He then nudged the little
girl and pointed at her stamp saying, "Look seven! Look
eight!" The teacher placed a one cent stamp beside his
gtamp and began an oral lesson about representation of eight
cents through various number combinations.

During this directed period Billy put his envelope
on the table, yawned, coughed, put his finger first in his
nose then into his left ear. He rubbed a finger under his
nose and then ran it along the edge of the table. The
teacher continued to talk, He glanced at her, opened his
nouth as if to speak, closed it, put his hands on his lap,
looked at the observer and began to wiggle both feet. He
then sat still and bent his feet so that his heels were up
and his toes on the floor. There was no verbalization from

Billy during this part of the event.

Communication Event

Mrs. Brown seemed to feel that all of the children
understood the way in which stamps can be combined to a
value of eight cents. She began %o direct the children
step by step as to how to stamp an envelope. She gaid, "Put

your finger on the top right hand corner of the envelope,"
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Billy put his finger on the top left hand corner of his
envelope and while he waited for the teacher to check, he
rested his head on his right hand and looked at the envelopes
of the other children at his table all of whom had their
fingers on the right hand corner. The teacher asked him to
hold up his right hand. Billy did. She then said, "Now put
that finger at the top of the envelope on the same side as
your right hand." Billy again put his finger at the top left
hand corner and said, "But I write with my left hand.” The
teacher then took his right hand and manually helped him to
find the right place for the stamps.

Because there was still some confusion regarding
gome children having one stamp and others two, Mrs. Brown
went to the blackboard and drew eight pennies to demonstrate
combinations that could represent eight. While she explained
Billy again emitted an amazing number of nonverbal cues. He
rubbed his hair, put his finger in his ear, glanced at the
teacher, pulled his right ear and looked at his letter on
the table in front of him, He fingered the first stamp,
licked it and pressed it on. Looking at the téacher. he
pulled his toes up on his chair, and glanced at the other
children some of whom were licking their second stamp. He
then licked his second stamp and put it on the letter beside
the first one. Having done this he looked at the teacher,
pulled his knees up under his chin and glanced at the
observer. While the teacher continued the blackboard demon-

stration he got up and went to Table Two where he glanced
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at the children, blinked, opened and closed his mouth twice,
blinked three times, looked at the observer, returned to

Table One and sank in his chair with his mouth protruding.

Communication Event #5

When the letters were finally stamped the teacher
directed the children to tidy the room for snack time. Billy
responded immediately by going to Table Two and putting a
pencil in the proper container. He walked to Table Three,
looked across it and went back to Table One to see what else
needed to be put away. Stretching across the table and
totally ignoring the other children he picked up a bottle
of glue, put it on the back shelf, came back and scraped
some scraps of paper into his hand and took them to the

waste paper basket.

Communication Event #6

The room was tidy and it was time to prepare for the
snack, Billy took a cup from one end of his table and went
back to his chair, He knelt on it, He put the cup on the
table, leaned on the table bracing himself with both hands,
then cupped his chin in his left hand. Clenching his hands
he put first one leg, then the other down to the floor. The
teacher began to serve the juice. Billy flipped his emptly
cup up and down, picked it up, put it to his lips and looked
at the teacher who was serving the children at Table Three.
He put his finger into his nose folded his arms on the table

and glanced out of the window where the elementary children
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were coming out for recess. When the teacher asked him if
he would like to serve the cookies he responded with a shake
of the head, He put his head down on his arms which were
folded on the table, After the teacher had filled his cup
he ran his finger around the top edge of his cup waiting

quietly for snack time.

Communication Event #7

Billy was still sitting at Table One. It was clean-
up time. Billy looked from his table to the group at Table
Three. He put his empty cup to his mouth, then back on the
table, The teacher asked if anyone would like more juice
and his hand shot up. He drank the juice in one quick drink,
tapped the empty cup with his fingers and got up and went
behind the flannel board where he poked his head around,
gmiled and came back to his table,

When the teacher ammounced that 1t was story time
Billy ran to the centre area. Enroute he wrestled with two
boys, smiled &s they let go, then turned and tried to
wrestle with Judy who is a much larger child than he.
Letting go of Judy he stood and flailed his arms, grabbed a
viewmaster from Dan who was peering through it, took a quick
peek and gave it back. He ran to the puppet house, picked
up & hat from the floor and tossed it on to the top of the
puppet house, With a smile he pushed into the centre of
the group seated in a semi-circle in the open area and

waited for the story to begin.
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Communication Event #8

The teacher took her place on & small chair in front'
of the group and began to read, She held the book so that
the children could see the pictures. Billy tickled the'boy
beside him and raised his hand when the teacher asked how
many had heard of Curious George. As other children
responded verbally, Billy knelt up high put his right hand
to his 1lips, then moved his left hand to his left lmnee and
momentarily locked at the teacher. He looked intently at
his hands, fingered his fingernails and entwined his fingers,
He glanced out thq window. His eyes returned to the book and
as the story proceeded his mouth opened and his hands twisted
together, He then pulled his second finger over his pointer
finger and put his right hand in his pocket. Suddenly he
moved first his left hand, then both hands to his genitals.
Seconds later both hands moved to his knees, but he squirmed
and his left hand returned to his genltals as he slid to the
left so that he could see the book better.

When the teacher asked what a blotter was, then
explained it to the class, Billy looked at the book, then at
the teacher, opened his mouth, closed it and looked at the
book again., While the teacher was still talking he turned
to watch & girl behind him who was playing with a puppét.

He smiled, leaned his head to the left and leaned his body
forward., The teacher began to read again,

Billy kept his eyes on the book as the story became

exciting, He knelt up higher in order to see over some of
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the taller children, fell backwards, got back up on his knees,
put his right hand in his pocket, took it out and twined his
ghoe lace around it., He put one hand on his ear and rubbed
an eye with the other, Momentarily taking his eyes from the
book he picked up his lace, blinked, dropped the lace and
looked at the book. The story tension mounted. He sat
motionless, mouth slightly parted then growing wider as his
eyes grew larger and the story reached a climax.

As the excitement of the tale subsided Billy blinked,
wobbled his head, put his hand over his mouth and coughed.

He blinked again, glanced at a child beside him, closed his
eyes, opened them, smiled at the observer and finally looked
at the book again,

The story continued. Billy fingered his fingernails,
blinked and wobbled his head. He folded his arms, glanced
at a child beside him and wiggled backwards to the outer
edge of the semi-circle, The child beside him leaned over
and put his elbow on Billy's shoulder. Billy leaned on him
and looked at his own trousers. He pulled at the material
of his pantleg, squeezed it, and folded both hands over his
genitals, Eyes wide he went through a series of mouth move-
ments and fingered his fingers. He then held his genitals,
glanced at the teacher, and as the story began to rise to
another climax, he popped his tongue out of the corner of
his mouth., Pulling his bottom 1lip over his top lip he
puckered his lips,

His eyes returned to the book. He put one hand on
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the other child's knee and fingered his corduroy trousers.
He pulled his hands back, looked at them and hung his head.
Twisting his fingers, he lifted his head, glanced at the
group, pulled on his sleeve, rose higher on his knees and
put both hands on the shoulders of the boy in front of hinm.,
As the gtory led to a "count down" for Curious George, Billy
went through a series of mouth and tongue movements., Finally
his mouth moved from side to side and then stopped.

As the story related that Curious George received a
medal, the teacher and the children read the words on the
medal, Billy kept his eyes on the picture and, blinked,
but did not read along. As the story ended Billy put his
hands on the top of his head and sighed.

Communication Event #9
After the story, the teacher led the group through a

game in which there was little nonverbal communication from
Billy. The game lasted 3 minutes and Billy smiled throughout,

a sequence which was child-group oriented.

Summary of Observation #l

This observation which was 56 minutes in length
yielded 283 observed and recorded nonverbal cues; approxi-
mately five cues per minute. There were nine communication
events., Because there is great varlation in the duration of
these events no comparison of the quantity of data obtained
in the various events can be made.

mable 1 indicates the situation and the quantitative
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and qualitative analysis of Billy's nonverbal behaviour in
each event in Observation #1.

Table 1 quantifies and qualifies Billy's nonverbal
responses during a teacher dominated situations. An exam-
ination of the data reveals that Billy verbalized only twiece

during the observation but emitted 283 nonverbal cues, 202

of which were related to involvement with his "self", Teacher

directed activities appear to limit Billy's interaction with
the group and individual children. While the quantity of
his nonverbal interactions with his teacher surpassed those
involving children it is important to note that most of
these were merely eye movements in which Billy focussed on
the teacher as she spoke or read, The story time was the
longest event and the number of nonverbal cues per minute
increased to approximately ten. However in this situation
the emissions, although unconscious, were highly attentive,
This appears to indicate that when Billy is involved with a
story he emits non-symbolic, attentive cues. An example of
this is his focusseing on the teacher, fingering his fingers
and. blinking as the story rose toward a climax.

The limited number of Interpersonal nonverbal cues
is possibly due to the lack of opportunity for interpersonal
relationships during the teacher directed period.

With only 14 of Billy's nonverbal cues classified
as responses it appears that in a teacher directed period
either Billy does not respond or with twenty children in
the clags it is difficult to involve individuals in respond-

ing to questions.
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Obgervation #2, February 22, 19721 9109 - 10115 &a,m,
This observation took place during the first period

of the day. In this kindergarten this is a self-selected,
gelf-directed time. The teacher interacts with individuals
as they work at their chosen tasks. She sometimes introduces

new media or new interest centres.

Communication Event #1

Billy came into the classroom, stood, surveyed the
gcene and smiled. He went into the cloak room where he was
greeted by the teacher. Two minutes later he reappeared with
his running shoes in his hand., He smiled at Dan and said,
Hi Dan," then sat beside Dan at Table Three. There he began
to put on his runners. As the teacher passed by he glanced
at her, then got up and with one toe in each shoe and both
heels out he wobbled about smiling at his own funny walk,

A little girl came in and announced that there would
be no school Thursday and Friday because there was “teacher's
convention". Billy smiled and said, "No more school," He
then skipped to Table One, sat down and put one of his
runners on, He stood up, put one hand on a chair and bent
to pull the other runner on. With his toes half in he walked

to the closkroom area and disappeared.

Communication Event #2
A minute later Billy reappeared with his shoes on.
He joined another boy who was putting on a painting smock,

He tapped the boy on the shoulder but got no response. He
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He bent and peered up into the child's face thus eliciting a
smile. The teacher came by, agked why he had not tied his
ghoes and supplied the answer with, "Forget how?" She knelt
to tle them and as she did so Billy picked up & magnifying
glass from the table and peered through it at the top of the
teacher's head. As the teacher moved on to talk to another
boy Billy, with his lips protruding, gtood and listened.
He put his hand into his mouth, pulled 1t out, smiled and
went to the cloakroom reappearing immediately with a paint
gmock in his hand.

Biliy. gti1l smiling, walked toward Table One., He
tugged on his smock trying to get into it as he moved. He
gpoke to Randy who was painting, then he looked &t Randy's
picture as he finished getting into his smock, He then
climbed onto a chalr beside Randy, got down and walked
toward Table Two, As he walked he reached back over his
choulders attempting to button his smock, When he was
unsuccessful he came back to Table One, put his finger in
nig nose and climbed up and knelt on a chair in front of an

easel,

Communication Event #3

Billy pulled his dragging smock around him, peered
into & tin of dry paint, got down, went around the table
where he picked up & brush from & jar of red paint and
painted a wide red streak on a sheet of paper which was
fagtened to one of six preerected table easels, He smiled,

ran around the table to another easel and picked up & brush
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and poked it at a little boy. The other boy poked back with
hig brush. Billy then filled his brush with red paint and
with & flourish and a grin painted a red streak on the other
boy's smock! He smiled and reached to adjust the clothes pin
that held the paper on the easel in front of him. As a boy
sat on the other side of him he locked at the child and
smiled broadly. The other boy salid, "What'r ya meking?® but
Billy made no reply. Instead he dipped his brush and painted
a black streak saylng, "I made some black".

As Billy continued to paint he muttered to himself,
"Everyone wants to paint." He glanced at a girl opposite
him but his focus returned to his palnting. However this
was only a momentary interest for he leaned forward, looked
at the black paint, dipped his brush and reached through
between the easels to poke black paint at a boy opposite him,
The other boy saw some paint drip on the floor and seld,

"Got paint on the floor, you'fe in troublel" The teacher
came to button Billy's smock. When she spoke to the other
boy about the paint on the floor, Billy smiled and went on
painting, Moving his brush from left to right he synchro-
nized his head movements with the painting movements leaning
£irst far left and then to the right, He talked to himself
and smiled.

Leaning toward the boy on his right he asked him
what he was making and without walting for a response he
gald, "I'1l make that too." With a smile he went back to
his painting, A few seconds later Billy glanced at Rendy
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and turned his brush upside down to use the wooden end as a
brush, He wobbled the brush as it scratched the paper. He
looked at Randy. When Randy pald no attentlon Billy turned
the brush right side up and went back to his painting.

After a few strokes, he glanced at a girl opposite,
bit the end of his brush, looked at his painting, then dipped
into the black paint and reached across the table trying to
dab black paint on the other boy's nose. Laughing he ran
round the table and back again., As he started to paint a
child asked, "What can I use for smoke?" Billy glanced at
her and said, "Purple silly!" He dabbed some black paint on
his fingernails and went back to work.

Billy £inally reached up to undo the pins that held
his picture. He carried it very carefully to where the
teacher was hanging paintings on & line., Standing behind
her he said, "I'm finished mine."” The teacher did not hear
him so he repeated "I'm finished mine!" The teacher turned,
smiled, took his picture and hung it up.

Communication Event

Billy returned to Table One, put a new sheet of paper
on the easel, sat down, opened his mouth, closed it, then
dipped a brush into the paint. He crossed his feet under
his chair and with his eyes intent upon his work he secribble
painted in a rather reckless fashion. Suddenly he got up,
went around the table to the boy on the opposite side, pointed
at the boy's picture, talked about it and then went back to

his own work.
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He pulled one foot up onto the chair then put 1%
down and reached far over the table to get some black paint,
With his head to one side and his eyes on his work he painted
glowly. Gradually he gpeeded up, then glowed agein and
stopped as he turned to look at a boy in the cenire areé who
was wearing a "space mask". Going back to hls work he began
rubbing with the brush.

Billy looked at the teacher who was talking with two
other children nearby. He glanced at the observer and went
back to his painting. As he painted he pointed his toes to
the floor, first one foot and then the other. He reached up,
removed the plcture from the easel and walked toward the
geacher who was working with a small group at a table. Billy
gtood behind the teacher while he was holding his picture.

coggggication Eyent #3

The teacher did not notice Billy so he turned to the
alde and said, "I want to tell a story." He followed Marie,
the aide, to a table and gald, "I don't have a story."

Marie led him to the back shelf where he put one elbow on
the shelf and fingered his fingers, eyes looking into space.
Very slowly he began to tell a gtory about his peinting, but
as he spoke he continued to finger his fingers. As Marle
printed his story Billy moved closer: to her, then backed
away., He scratched nis hip, tugged at the back of his
smock, and as he finished he turned his back to Marie. She
unbuttoned his smock, Smock in hand, Billy skipped to the

storage room and disappeared.
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Communication Event #6

One minute later Billy reappeared and went to Table
Three. He fingered a box, glanced at another child, pulled
his shoulders up, then put his hands on the table and asked,
"You making puzzles?" The child moved away. Billy 1lifted ,
the completed puzzle and let it down carefully as he glanced
at the other children at the table. He plcked up a box of
dominoes and fingered the dominoes. When he jiggled the box
gome of the dominoes fell out but he very carefully replaced
them.

With elbows on the table he turned to watch two girls
who were playing with a deck of cards, Billy reached over
and took two cards. He scratched his head, scratched one
eye, moved to the end of the table and climbed on to a chair
where he knelt on both knees. It was then necessary for

the observer to move to retain her view of Billy,

Communication Event

A minute later Billy was lying on the floor on his
stomach, arms folded, watching two boys who were drawing
plctures. He looked at one boy's plcture, then at the other
boy's plcture, pulled his legs up and down three times and
gtopped with his legs bent at the knees and his feet in the
air, his head resting on his hands. He noticed the teacher
working with a group at Table Two and got up and joined the

group.
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Communication Event #8

The teacher was introducing red and yellow plastic
squares, diamonds and rhombuses. Billy picked up a handful
of the shapes, and leaning toward the teacher asked, "Are
these glass?" The teacher did not hear him, He put his
elbows on the table, looked at & boy beside him, wiggled his
body, crossed his ankles and leaned so far forward that his
head wag between the teacher and the other child. He hung
his head, lifted it, then leaned it over until it touched
the other boy's head. Billy began to manipulate some of the
pleces, He watched Chris make a design. Putting his chin in
nis hands, he moved one foot onto the other, spread the
fingers of his right hand and clenched his fists under his
chin. The teacher tapped him on the ghoulder and said, "Make
a yellow square."” The teacher then left the group., Billy
put one foot ahead of the other and placed two yellow
triangles together to make a square., He said, *See, I did
it." No one responded., He put his elbow on the table, put
one knee on a chair where another boy was sitting, folded
his arms, leaned forward, and got down and walked away.
Suddenly he stopped, put nis finger in his nose, turned and
came back to Table Two where he stood legs wide astride and

worked with the plastic shapes. He was alone at the table.

conmunication Event #9

A minute later Billy was panipulating two yellow
diamonds and a yellow sguare. He worked for a moment, glanced

at the boy opposite him, and using two hands attempted to
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fit the pleces together. When he was unsuccessful, he pushed
them away. As two children on the other side of the table
began to hit each other, Billy looked at them and leaned
forward fingering his fingers. There wae a smirk on his
face. The hitting stopped and one of the pair turned, put a
finger on Billy's nose and gaid, "Everybody hates Billy."
Billy frowned and sald, "My sister could beat you up:" The
boy then put his hand on Billy's ear as if he were about to
pull it. Billy clenched a fist, put it under his ¢hin, looked
at him and sald, "My sister's seven!" His eyes then moved
quickly from his attacker to the boy next to him, then to
the boy opposite and finally to the observer. Finally he
wobbled his head, looked at the boy who had obviously hurt
nis feelings, fingered the plastic shapes, scratched his nose,
folded his arms and moved to the other end of the table.

There he jumped up and down and began to look at the felt

ghapes on the flannel board.

Communication Eve 10

Billy went to Table Three and it was necessary for
the observer to change positions, Billy was watching two
other boys who were conversing with the teacher about the
globe. He gtood a moment, then with his eyes lowered,

wandered away.

Communication Event #11
A moment later Billy joined the two boys who were
gti1l on the floor drawing pictures. Billy lay on his
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stomach and slid toward them. He watched them for a few
geconds, then got up and stood fingering his fingers while
he turned and looked at the teacher and the group at Table
Three who were still discussing the globe. He hesitated,

took a step, stood, then moved to Join them.

Communication Eye 12

This time when Billy came to Table Three, the teacher
knelt beside him and she directed her explanations about the
novements of the sun and earth to him., She was explaining
the source of day and night in explicit terms. As she paused
Billy looked at her, smiled and, pointing at the respective
points on the globe, sald, "When it's winter here, it's
gummer down here!® The teacher smiled her approval, but
picked up a cloud made from congstruction paper and put it
between Billy and the sun to indicate cloud effect on shadows.
He left the group.

Communication 1

Billy went from the globe lesson to Table Two where
he leaned on the table to watch & boy working on a puzzle.
He glanced back at the teacher and the group he had just left,
looked back at the puzzle, moved to the end of Table Two
where he stood and looked again at the group working with
the globe. Billy slowly moved toward the teacher, then
backed away until he was behind the flannel board and out of

view of the observer.,
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ommunicatl ent_#14
Billy next appeared at the back of the room with

three other boys. They went to the ghelf where they stood
looking at the puppets. They chose one each. Billy chose
g duck. The other boys left and went to the puppet house,
Billy put his puppet back on the shelf and started to follow
them, However enroute he tapped Dan on the shoulder and sald,
“Has Chris got your puppet?* With that he followed Dan to
the puppet house. The other boys were inside with the door
closed, Billy stood outside and fingered his fingers.

Communication Event #15

Dan, who is taller than Billy, turned and plcked
Billy up and carried him to the centre area, He dropped him
and Billy in turn picked Dan up and dropped him. Dan then
grabbed Billy, and put him over his shoulder. He carried
him a few steps then dropped him on the floor in front of
Chris. Chris, who is smaller than Dan, plcked Billy up and
they both fell. Billy glanced a¥ the observer and smiled.
pan then heaved Billy onto hls shoulder and carried him to
the teacher who put her arm on Billy's head and agked Dan to
put him down,

Communication Event #16

Billy's eyes returned to the puppet house. He ran
to the door, turned and ran back to the puppet shelf. He
skipped back to the house. The teacher followed him and put
her hande on his shoulders apparently in an attempt to slow

him down. However, Billy ran to Table Three where he once
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more tried to interact with Dan. He talked to him and then
followed him to the shelf area. Dan walked off and left him,
Billy stood with his eyes wandering around the room. He
looked at the observer, went to Table Two near her, sat on
a chair, turned and smiled at the observer. His eyes
returned to Dan who was playing in the open area with another
boy. He walked nearer to them and Dan said, "I'll give you
a piggy back ride. Stand up here." Billy smiled as he rode
piggy back on Dan. They fell in a heap. Billy got up,
fingered his fingers, rubbed his eyes and walked back to sit
on & chair at Table Two.

Summ of Observation

This observation was 58 minutes in duration and Billy
enitted 324 nonverbal cues; an. average of approximately 5.6
cues per minute. The cues were divided into 16 communication
events.

An examination of Table 2 reveals that in this
observatlion which was totally child directed there was & rige
in Billy's nonverbal interaction with individual children
and groups of children, This seems to indicate that Billy
tries to communicate with others when he has the opportunity.
This could also account for the noticeable drop in child-self
interaction when compared with Observation #1., It appears
that when Billy is permitted or feels free to interact with
other children there is less need for him to emit nonverbal

cues that are related to his "self",
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Qualitatively Table 2 reveels that Billy's nonverbal
interaction is more symbolic when his activities are self
directed, but he then appears to become less attentive to
the task. The only task that Billy became involved in was
the painting and even then his nonverbal inattentiveness was
revealed. There is a distinct rise in interpersonal nonver-
bal communication revealed in this observation when compared
with Observation #1., Billy seems to relate more to other
children as his independence of action increases. However,
his interpersonal communication with adults remains approxi-
mately the same. The term "teacher” includes his interaction
with the aide. There seems to be more use of nonverbal cues
to qualify expression during a self directed period and more
nonverbal cues that are responses. This can probably be
directly related to the fact that there is more interpersonal
nonverbal interaction, &s well as more verbalization, as

freedom increases.
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Obseryation #3, February 23, 19721 9130 - 10130 240,

This observation took place during the self-directed
period. However during this session the teacher introduced
neasurement of volume in pints and quartse, 8o that the
communication events are set in both teacher and child
directed activities, Billy's orientation of direction is

noted as the observation proceeds.

Communication Event #l

Billy was using a small plastic shovel to dig in the
gand tub when the teacher called, "All eyes this way." He
responded by glancing at the teacher. He then looked back at
the sand and back to the teacher who was encouraging & girl
to show an object of interest that she had brought from home,
Taking both hands to nis shovel Bill began to dig. He turned
his head to look at Chris who was talking nearby. He let his
eyes move to the teacher who was speaking to the total group.
He looked at the children at Table One, They were talking as
the teacher spoke. Finally, he went back to digeing. His
mouth opened and olosed as he dug. He looked over to a table
close by and reached for & gmaller shovel, MNoments later
Frank began to dig beside him. Billy flipped some sand in
nis direction and they both laughed, Billy sieved some gand,
looked at two children wrestling on the floor and then dug
harder than before. Dropping the ghovel, he began to heap
the sand with his hands. He then picked up & truck and began
to load the sand, Frank pointed at a green truck on the
1ittle table beside Billy and Billy handed it to him.
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Communication Event #2

When Raymond came to the sand table and sald, "Anybody
wenna play," Billy dropped his shovel and sald "Sure, I do."
He folloyed Raymond to Table One where the tape recorder was
set up. Billy watched as Reymond announced, "Now here comes
Billy," He handed the microphone to Billy. Billy smiled,
but handed it back. He looked toward the door as Mary and
Tracy came in and then looked &t the tape recorder and said,
"Now it's goingl!”

The teacher held up & pair of runners and asked to
whom they belonged. Billy ghrugged, “Not mine,", plcked his
nose, put his finger into nie mouth, cleared his throat and
gtralghtened his shoulders as Raymond announced that Billy
would speak., He wobbled his head and smiled when he heard
nis name on the tepe. He took the microphone but put his
£inger into his mouth and did not speak. Raymond reached
over and took the microphone from him, Billy got down and
started back to the sand tub, but returned to Table One,
climbed up, and legs hanging over the edge rubbed his right
arm and turned to Dan who had joined the group.

Communicatlon Eyen

Dan begen to work with some mini bricks. Billy looked
at the bricks, scratched his nose, and went to the sand
where he asked, "Can I play?" The child at the sand tub
ghook his head. Billy returned to Table One. The boy at the
gand called, "Okay, you can play.” Billy fingered a few mini
bricks, then picked up two and rubbed them together, He put
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them on the table and pressed them, then picked them up and
held them against his cheek. As the boy who had been at the
gand came to Table One, Billy got down and left.

Communication Event f#i

After wandering about the room for two minutes Billy
came back to Table One. He made & tiny house out of mini
bricks, House in hand he chased a boy toward Table Two.
Billy disappeared behind the felt board, while the other boy
began to put letters on the visible side. Billy came around
£o look., The boy ren around to the other slde and laughing
aloud Billy took up pursult. As he passed the table he
noticed the salt trays and stopped. He rubbed the salt out
until it was evenly distributed in the tray, piled it up,
and rubbed it out again, spilling some as he did. Billy held
the tray as the alde scraped the gsalt into the tray. He
gpoke to Marie but his words were inaudible. Marie left and
Billy wiggled the tray sideways, then put one finger into the
galt, Taking two handsful of salt he let it stream through
his fingers, watching it intently. He repeated this actlon
seven times, then glanced at Betty and wobbled the tray
horizontally as hls body swayed. Putting the tray back on
the table he pulled all of the salt into a pile. In response
o singing at Table One he looked at the group concerned, then
back at the salt which he was sprinkling about in the tray.
Betty had become his audience, and so he placed his feet
agtride, looked at her and filled his left hand with salt
which he let flow through the fingers of his right hand.
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Frank moved in and put his hends into the tray. Billy made
two distinct hand prints in the salt, then wobbled the tray
and watched the movement of the salt as the prints dlsappeared.

The teacher called, "Look what David brought.”

Qommggica;ion Event #5

Billy responded by running and joining a group of
nine children who, with the teacher, were looking at a toy
fire station. Billy got down on his stomach to peer into
the station., He then got up on his hands end knees and
crawled around to where the teacher was. He looked at the
fire truck, fingered his fingernalls and gaid, "We have spaols
in kindergarten.," He looked at Mrs. Brown but got no response.

Down on his stomach with his mouth open he agein
peered into the station. The teacher took the fire chlef's
car from a beg., Billy jumped up, closed his mouth and looked
at the car. He suddenly skipped to Table One, then to Table
™wo, wiggled the salt tray, smiled, looked at Iynne, smiled
at Randy and Frank, wiggled the tray wildly and smiled again.
The teacher called the children to Table One.

Communication Event #6
Billy went to Table One where the teacher had & jar

with a candle in it. He knelt on a chair beside the table.
Ag Mrs. Brown began to talk about oxygen and burning, Billy
fingered his fingernalls and looked at his hands., He rubbed
his nose, looked at the teacher and leaned his head forward,

Tossing his head he again looked at Mrs. Brown, fingered his
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fingernails, and clasped the fingers of his hands together.

Putting his left foot over his right foot he drew back from
the group., A lady came to the door and Mrs, Brown left the
group saying, "Chrls, you be in chargel"

Communication Event #7

While Mrs. Brown was absent Billy's eyes moved from
child to child as they talked about the "eeny meeny magic"
of the candle going out when a jar was put over 1t. Chris
put his hands on Billy's chest. Billy looked at them and
took hold of Chris' fingers. He turned and looked at Judy.

When Mrs. Brown returned she explained to the child-
ren that although we can't see alr we can feel it. She waved
her hands to show the children how to feel the air through
motion. While most of the children flapped their hands
vigorously, Billy moved one hand haphazardly,

ﬁilly looked first.at the teacher, then at the candle
as Mrs. Brown put the jar over the candle and extinguished
the flame, Leaning farther over the table he watched again,
Judy pushed Billy. He screwed up his mouth and drew back as
she got in front of him. Billy said, "My Dad did that one
time too.," No one responded. Billy climbed on the table
behind Judy who pushed him backwards. He got down and when
he couldn't get into the group he moved to the other end of
the table and climbed up where Dan was still building with
mini bricks. However, he jumped down again and ran around
the table where he squeezed in beside the teacher. He leaned

forward in front of David,
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Bi1ly watched and bit his 1ip when the candle went

out, He smiled as the teacher explained that the oxygen was
all gone. Then as the experiment was about to be repeated
he got down at eye level with the candle just as the teacher
gald, "See." Billy noticed the carbon on the jar. He
grinned and sald, "yal" Screwing up his mouth he pulled
himgelf up to look into the jar. Getting down to eye level
Billy again watched the candle go out. The teacher put the
jar over the candle and quickly removed it. The candle flick-
ered and flared., Billy sald, "Tet's do it again, a few more
times and the jar might be burnt!” The teacher made no
response, He folded his arms and scowled. He began to speak
again, "and you can," but gtopped. Billy got down, left
Table One and went to Table Two, then to the storage shelves,
but came back to the candle experiment. He knelt on a chalr,
and put his tongue out until it touched his nose. When Mrs.
Brown asked who had been working with Dan and the mini bricks,
Billy said, "Not me". He got down, glanced at the teacher
and went to Table Two, He climbed on & chair, knelt, then
glid to a sitting positlon.

Commynication Event #8

The candle experiment was over. Mrs. Brown brought
e pail of water to Table One. Billy put out his tongue and
watched the teacher talking first to Dan then to the total

.group. Billy wiggled on his chair, looked at the salt trays

on Table Two and climbed up on the table., Mrs, Brown said,
"pon't sit on the table.” Billy got down, and slowly moved
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to Table One where he knelt on a chalir and looked at the
teacher who held up & chocolate milk carton and asked, “What
comes in this?" Billy replied, "Chocolate milk." He smiled,

Billy looked at Mrs. Brown as she picked up & quart
carton, He leaned his head to the left, picked at his nose,
rubbed his nose and folded his arms. As the teacher contlinued
the lesson on peasurement, Billy put his hands on Chris’
choulder and sald, "I can't see, Mrs. Brown." When he got
no response he 1eaned forward and bent down to look between
gome children. As the legson went on, Billy tossed his head,
put his lower 1ip under his upper 1ip, and selzed the edge of
the table with both hands pulling himself to a standing
position, He raised his hand when the teacher asked & ques=
tion and looked at Dan when Dan refused to take & turn to
pour water. Billy then pulled on the zipper of Chris'
gweater and began to pick at his own fingernails, He felt
Chris' hair, then his own nair, end looked from Dan to Chris.
After taking a peek through the viewnaster that Den had
handed to him, he gave 14 back and moved closer 10 the teacher.
The teacher raised her volce slightly and gald, "Doug, &0
away &nd read a book" because she thought Doug was pushing.

Billy watched Doug £0: then tried to greb a carton from Chris.

" Judy grabbed at it too and water was spilled on the table,

Billy slapped the water briskly and smiled. He wiped
his hands on his trousers and his sweater, looked at the
teacher, and then at the observer. He got down, went around

the table and climbed up. He leaned toward the puddle,
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picked his nose, noved closer, looked at the teacher and
children and when the teacher looked away flattened his
thumb in the water. He smiled. Then he flattened both hands
in the water, lifted them quickly and watched the print dis-
appear, Billy's water play continued as the lesson went on.
He swirled the water first with one finger and then with
geveral, glanced at the teacher., He then watched the water
intently. When the teacher and Marie began to wipe up the
water he looked up at them and smirked. He dried his hands
on his shirt.

Communication Even

Billy rubbed his hands in the salt as he went past
Table Two. He disappeared. The teacher announced clean up
and Billy reappeared to sit at Table Two., While he was
waiting Billy reached across the table and put a paper wad
in Chris' ear. Billy's tongue popped out and he picked at
his fingernalls, He turned and spoke to Dan and when Dan
answered, Billy nodded. Billy jeaned in front of Doug and
fingered a paper cup, then fingered his cookie and put it
up to his eyes.

Communication Event #10

During the snack time Billy gat on his feet, knelt
on his chair, knocked Chris on the head, gave Doug the same
treatment, picked his nose, fingered his cookie, glanced
at the teacher, drank his julce in one drink, looked at Doug,
poked Doug's head, first with one finger and then with two,
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and grinned. Eyeing Trent, Billy ate his cookie, knelt up on
hig cheir and popped his tongue in and out. MNrs. Brown

announced clean up time.

ary of Obseryatio

This 56 minute observation ylelded 316 observed and
recorded nonverbal cuesj or 5.6 per minute, The observation
was divided into ten communlcation events.

Table 3 describes the situation and the quantitative
and qualitative categorization of Billy's nonverbal behaviour
during Observation #3.

An examination of Table 3 reveals that in this otser-
vation, which was almost half teacher-directed and half
child-directed, Billy continued to emit an abundance of
nonverbal cues.

Quantitatively the number of child-self and child-
gelf-environment cues shows that most of Billy's nonverbal
communication is deliberate and intrapersonal. It is of
interest that the number of child-child interactions rose
during the teacher directed activities in events seven to
nine. The lack of child-teacher, child-group and child-
observer cues indicates that Billy may prefer a one to one
relationship with a peer and that he was not aware that he
was being observed,

Billy experienced the longest communication event
in #8 and the rise in inattentive behaviour may indicate

that the activity was too long or too structured for Billy.
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Obseryation f#4, Pebruary 28, 19723 10120 - 11430 8,m,

Communication Event #1

The self directed period was drawing to a close.
Billy was absorbed in dramatic play in the open area of the
room. He and two other boys hed constructed a curling rink
bounded by & fence made of blocks. Billy, mouth open and
eyes wide, swept frentically to control a small block which
was being used as a curling rock. His broom was a little
red mop from the housekeeping corner.

He 1ifted the mop onto his shoulder and with mouth
get he picked up a small broom from the housekeeping corner
and handed the mop to Raymond. Once more he swept in front
of the “curling rock". The teacher intervened to say, "You
are getting too noisy!" Billy stopped sweeping, looked at
ner for a moment, scratched his head and went back to sweeping
wildly. The block flew over the fence, Billy Jumped over
and reached under the teacher's desk to get it, stepped back

over the fence and announced, "You guys. Geme's finished!"

Communication 2

Gleen up time was announced. Billy looked at the
teacher. With his mouth set he slowly began to plck up the
blocks. Still eyeing Mrs. Brown he tripped with an armful of
blocks. After making several trips and dumping the blocks
into a box, he stopped and rubbed the back of his neck. He
frowned as he looked at two boys who had been curling but
were not helping to tidy. The teacher told Billy that he

nust put the blocks into the correct boxes according to size.
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He rubbed his nose, looked at her, picked his nose, put his
finger in his mouth and went back %o work putting the blocks
into neat piles, His top lip was over his bottom 1ip., He
put two long blocks under his arms and used them as crutches.
He then carried two on his shoulders. Raymond sald, "Who
won the game!* Billy put his lower 1ip under his upper 1lip
looked 2t him, scratched his head and finelly said, "We did."
He then ran and skidded some blocks toward the boxes using
firgt his feet and then his knees to push them. MNrs. Brown
sald, "Don't push the blocks on the floor. The jenitor won't
1ike it.” Billy's mouth protruded. He scratched his ear,
looked for more blocks, dropped them into the boxes and wiped
his forehead as he said to Chris, "I'm hot." Rubbing his
eyes he finally sat down at Table Three.

Communication Event #3
Billy sat at the table, hand on Gary's shoulder

looking at Mrs. Brown. He shook his finger, then went to a
ghelf end leaned on it., He looked at Randy. Glancing at
Judy he jumped up beside a boy on Table Three, but was forced
to move over when Judy squeezed in. He jumped down and tried
to squeeze in at the tape recorder table where once again he

wag pushed aside by Judy.

Comnunication Event #4

Billy wandered over to the post office with Mary.
He followed her to the back shelf where they opened a box
and took out some play money, Billy skipped back to the
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post office, peered through the wicket then went to the side
counter and said to Chris who waé the postmen, "I get change.”
Chris informed him that he did not get chenge. Billy went
back to the wicket and looking through at Chris and informed
him, "I get two cents change." Vhen Chris made no response,
Billy went back to the shelf for more play money, came to
the side counter and sald, "Five ... 60 stamps." Chris did
not respond. Billy put his lower lip under his upper lip.

The teacher again announced clean up time.

Communication Even

Billy took the play money back to the shelf and
jolned David who was playing with the pencil sharpener. After
attempting to put & record on the record player nearby he
turned the handle of the pencil sharpener as David held the
pencil, Billy emiled. David laughed aloud. Billy tapped
David on the head and ran to Table One. However, he returned
to the record player and with his 1lips protruding concen-
trated on trying to get the record player to work. He finally
tapped the arm of the player, rubbed his neck and looked at
the record player intently. After several attempis he tried
a gmaller record but with no success. He put the records on

the table and sat down. His ankles were crossed.

Communication Event #6

Billy was sitting alone at the record player table
as snack time began. Lower lip under his upper, he got up
and tried the player again, When it didn't work his tongue

came out of the corner of his mouth. When Chris brought
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the cookies, Billy took one and licked it, then cupped it in
his hand, The noise level had risen, Mrs., Brown announced
that it was "whisper day" and that everyone must whisper
while the second hand on the clock went around three times.
Billy looked at the teacher, his upper teeth o§er his lower
lip, He eyed the observer and as Mrs. Brown poured some juice
for him he folded his hands at the back of his head.

Billy reached over and tickled Chris under the chin,
Smiling, he picked up his cookie, took a bite, then pulled
Chris' ear. Billy's tongue popped out, He drank his juice
ti1ting his head far back. As he finished his chest heaved.
He put his finger on Chris' nose and Chris tried to retaliate,
Billy put his hand over his ear in self. defence,

A child at Table One called loudly, "Mrs. Brown, Mrs.
Brown, Mrs. Brownl!® Billy looked! He smiled, picked up his
empty cup, and gave it a snap with his fingers, flipping it
into the alr, The teacher came over and asked, "You boys
finished?" As she turned her back Billy snapped his cup into
the alr, The teacher caught a glimpse and said, "Don't do
that." After she had left Billy turned his cup over and
using his finger poked a hole in the bottom.

Mrs., Brown asked the children to look at the calendar,

'Billy looked momentarily in her direction, then looked at a

boy opposite who stood up and jumped on his empty cup. Billy
watched Mrs. Brown as he wiggled his finger through the hole
in the cup. He lifted the cup, put the bottom to his mouth
and stuck his tongue through the hole.
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Suddenly Billy and two other boys ran to the garbage
and tossed in their cups. Back at the teble Chris gald,

"Tt's not Sunday." Billy nodded and said, "Sunday is church.”
- As the calendar lesson continued Billy glanced at the observer
and smiled, He pounded Chris on the head, got up &nd stafted
away, came back, gtood, end picked at his fingernails. He
then reached the fell board, put two lettere on it and stood

fingering the letters.

Commynication Event #7

Mrs. Brown called all of the children, Billy skipped
%o the open area and when told to take & pariner he grabbed
both Chris and Trent. Arms around each other they jumped
about. After much pushing and pulling Billy and Trent became
partners.

Ag the teacher directed them to sit and face their
partners Billy sat with arme and legs folded and looked at
the teacher and the group. While awaiting further instructions,
he swirled around on his bottom and took Trent's hands. The
teacher sald, "You remember the *mirror game'?" Billy said,
"] pemember! I remember!" then clutched his genitals with
both hands, looked at the observer, then at the teacher and
finally called loudly, “Mrs., Brown I have to go to the
bathroom}" Billy ran out. '

Communication Even 8

While Billy was out, the teacher reviewed the "mirror

game" that had been taught previously. When he returned he
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sat facing Trent and an argument ensued regarding who should
be the mirror. Billy was vehement with, *You are! You arel”
KHe took Trent's cheeks between his fingers and squeezed .
saying emphatically, “You ARE!" '

The action began with Trent as the mirror. However
within seconds the teacher said it was time to change roles.

Trent got behind Billy and bunted him. Mrs. Brown
asked, "Do you want to change partners?" Theré vwas no reply
so the new game began with Billy as the mirror. Trent pulled
his eyes with his fingers, and Billy imitated the action,
Trent opened his mouth very wide. Billy followed., The
teacher cldapped her hands for the children to listen, Billy
slapped at Trent. The teacher asked, "What does a clown
look 1ike?* Billy pulled a funny face and looked at the
teacher, He stood, crossed his legs at the ankles and put
his hands on his feet wobbling from side to side, There
~was much laughing and hoise. The teacher said "Zipper upl"
Billy put his hand to his mouth then went back into his clown
position and looked at the teacher, Still unnoticed he lay
back on the floor, scratched his ear, then twisted it and
scratched his nose. Trent lay beside him, Billy put his
hand first on Trent's neck, then on his nose and as Trent
sat up they joined hands. Trent leaned back pulling Billy
over, Trent made a face and Billy imitated him., The teacher
cormanded, “Get up on your feet." Both boys jumped up and
Billy put his arms around Trent and leaned on him, He let
go and put his hands in his pockets as the teacher said
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that game time was over.

Communication Event £9

1t was time to "sit down for ghowing time." Bllly
jumped up into the air and sat down on the floor. He lay
on one side, pulled one leg up and rested his head on his
elbow. Moving closer to the group he knelt with his hands
in his pockets. He looked at a book that Judy was showing.
She pointed to a picture and sald, "That's a violin,” Billy

-pointed at another picture and sald, "That's & banjo." Judy

corrected hiﬁ with, "Ukelele."” Billy's lower 1ip went under
his upper lip. He lay back on the floor, picked at his nose

.and felt his shoes. Rubbing his nose he looked at the group

then at Betty who wag clowning nearby. Mrs. Brown sald,
"Boys! Boysl" Billy got up, nends in his pockets, turned
and moved to the back of the gemi-circle where he knelt
beside Trent. He looked at the teacher and then at Mary
who was showing some sewing that she had done at home. As
the sewing was discussed Billy knelt up high, then down,
rubbed his eyes, put.his hands on & chair and put & finger
to one eye.

The teacher handed Billy a plece of Mary's material.
He felt it, rubbed his nose and looked at Mrs. Brown who was
labelling the materials "velvet" and *corduroy.” Billy
felt the velvet then pulled nis ear and looked at Dan, His
bottom lip protruded.

Dan pounded Billy on the back. Billy's tongue
popped out. Billy put his hands on Dan's shoulders and
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looked at Chris and David. Mrs. Brown, noticing his innat-
tentiveness, asked Chris to leave the group. Billy pulled
‘at the toes of his runners as Chris sat on a chair away from
the group.

Billy looked at the teacher when she said that Judy
would sing a song that she had made up herself. He sat on
his hands, and wobbled and swayed as Judy sang. His wobbling
continued as someone showed a new tooth and he said, “Me too

I've got a new tooth too."

Communication Event #10

The teacher led the first game of Red Light. As
ghe called the Tirst series of colors and then said, "Red
Light," Billy stopped, smiled and waved his hands in the
air. The teacher saw this movement and told him to go back.
As he went he bit his lower lip but began to sneak along
again, smiling as the teacher called colors instead of
counting. When she called "Red Light," Billy stood motion-
less., He then blinked and fingered his fingernails. The
game ended. He hopped into the air and ran back to the
starting line.

Communication Event #1l

Trent was the leader., Billy sneaked forward two
gteps before the game started, Bending to hide behind a
taller child, he clenched his fiste and crouching moved
forward as the colors were called., He was not caught. The

game ended and he whirled his arms, windmill fashion, as he
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returned to the starting line.

Communication Event #12

Chris was the leader. As the game started Billy,
top teeth over his bottom 1ip, crept forward., Chris said
one color.then "Red Light" and turned suddenly saying, "All
of you go back!" While some of the ghildren laughed, Billy
fingered his fingers, pulled his upper lip inside his lower
1ip, and did not go back until the teacher told him to go.

Commﬁnicagion Event #13

Karen was the leader and Billy got caught on the
first "Red Light". He went back and sat on the blocks, He
took one careful step, fingered his hair, rubbed his head
and ran forward only to be sent back. He ran into the
cloakroom and returned a moment later scratching his nose.

The teacher announced story time.

Communication Event f#1l

As the children prepared for story time, Billy sat
on his feet, wrestled with the boy beside him, sat on his
knees and then held onto his genitals.

Pingering his fingernails he looked at the book
that the teacher held up. He clasped his hands, fingered
his fingernalls, pulled on his thumb and with his eyes still
on the book scratched his shoulder., Billy rubbed his ear
and put his finger into his mouth to touch a tooth. Return-
ing his hands to his lap he watched the book, opened his
mouth, put his top teeth over his bottom lip, closed his
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mouth and, as the story continued, repeated this series bf
mouth movements several times.,

When the teacher pointed to a picture in the book
and asked, "What does this look like?", Billy opened his
mouth to answer and began, "That sorta looks like," but
stopped when he was cut off by the teacher who did not hear
him and said, "What does it look like Gary?" Billy eyed
Gary, put his hands on his lap, and looked at the book as
the story continued.

Mrs. Brown whistled imitating a whistle in the story.
Billy smiled, then his mouth drooped at the corners and his
mouth movements began again. They grew stronger and his
teeth, lips and tongue became involved as the story reached
a climax, Billy sat motionless with eyes intent upon the
book, until the story ended.

Summary of Observation #i

This observation which was 65 minutes in length
ylelded 413 nonverbal cues; approximately six per minute.
There were 14 communication events,

Pable 4 indicates the situations, and the quantita-
tive and qualitative analysis of Blilly's nonverbal behaviour
during Observation #4.

This observation was a mixture of child-directed and
teacher-directed activities. There were approximately 21
minutes of teacher dominated activities in Events #7,8,10
and 14; seven minutes of child-directed activities in Events

#1, #3, and #4; and 37 minutes in which there was combined
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teacher-child direction in events #2, 5, 6, 9, 11, 12 and 13.
There is a noticeable decrease in Billy's nonverbal child-
child interaction when the teacher or & child is directing
an activity such as the game Red Light, but an increase when
the child directs himself even in an activity in which the
teacher 1s the initiator, for example, snack time and sharing
time. The interaction between child-self and environment
dominates all events with the exception of those that are
games directed and initlated by the teacher.

Qualitatively Billy again indicates & predominance
of symbolic nonverbal behaviour although in his observation
the ratio between attentive and inattentive nonverbal
behaviour is narrower. His intrapersonal behaviour is

almost four times as great as his interpersonal behaviour.
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Although the number of nonverbal cues categorized as

responses is higher than in previous observations, the number
that qualify verbal expression remains small,

Finally, Billy appears to be unaware of the observer

most of the time.

Billys Conclusions
Billy appears to emit a high content of nonverbal

communication. In 255 minutes of observation there were
1318 nonverbal cues recorded or 5.7 per minute. For this
child the quantity of nonverbal communication appears to be
a significant factor in his total communication pattern.
Billy's nonverbal interaction is highly intrapersonal.
Nine hundred of the cues emitted were involved with his
wgelf", This is 68% of the total interactions recorded.
There appears to be a relationship between Billy's
nonverbal communication and the classroom situation.
Examination of the Tables 1 to 4 indicates that Billy enitted
670 nonverbal cues during teacher directed activities, 485
during totally child directed activities and 163 during
events that were teacher initiated but in which the child
was free to carry out the activity for example clean up and
snack times. Billy seems to reveal more nonverbal communica-
tion during teacher directed activities and teacher initiated
activities. The combined totals in these situations is 833
emissions which is 63% of the total nonverbal interactions
recorded.

Billy's nonverbal communication is 68% intrapersonal

o)
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and therefore it appears that his nonverbal communication is
related to his affective state.

Billy's mother appears %o be aware of the way in
which Billy manifests his feeling nonverbally for she
mentioned his fingering his fingernails and holding his
genitals when he was nervous and worried. The data indicate
that he did indeed finger his fingernails frequently and
his genitals at times.

Mrs., Brown has perceived Billy as a quiet child ahd
the study substantiates this, However she did not relate
this to his emotional state, nor did.ehe indicate éwareness
of the nervous habits pointed out by his mother.

While Mrs. Brown viewed Billy as & child who had no
worries, his mother wes incongruent with this view for she
was aware of his fear of monsters and certain television
programs, She has also noted Billy's reaction to correction
while the teacher was not aware of similar reactions at
school.,

Billy's nonverbal world as revealed by the obser-
vations seems to substantiate the mother's view that recently
Billy is beginning to agsert himself as he did in the
"Mirror Came". It also substantiated the teacher's view
that he is somewhat indecisive and not an initiator.

The observations reveal that Billy spends consider-
able time seeking out friends or groups that will accept
him and that in an effort to get attention he may emit

negative nonverbal cues such as poking other children with
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the paint brush. However it seems that more of his nonverbal
cues are related to his inner self for there were many eye
movements from one child to another, mouth movements when
he was upset or concentrating, fingering fingernails and
handling his genitals. During Observation #2, which was
totally self-selected and self-directed, Billy spent much
of the time moving from one area of the room to another as

if he were searching for security.

_J



CHAPTER 6

MARY

Mary at Home

Mary was born in December 1966, Her mother is a
nurse and her father & lawyer. She has one older sister and
two older brothers. Mary's mother could give limited informa-
tion regarding Mary's very early months because she was
adopted when she was 15 months old.

Ae an infant her medical needs were met at the Public
Health Clinic in South Edmonton. She was anxious to feed
nerself and after learning this she did not revert to‘wanting
to be fed, Small of stature her mother describes her as &
"picky eater". She eate foods she likes very quickly.
Oranges are devoured but if ehe doesn't like a food she will
git "for a whole hour with 1% on her plate.," She enjoys
family discourse at the dimmer table and will get annoyed
and beg for a turn if she ig left out of the conversation.

Mery has always been a good sleeper, and is not
attached to a bed time comfort such as & toy or having a
story read to her. sometimes in the morning she will crawl
in with her parents.

Mary's mother calls her a very affectionate child.
She describes Mary's early 1ife and arrival at her new

homes

I don't know much about her early background but we
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were her third home. The second family wanted to adogt
her. The mother had elght children. They were & £00
Catholic family. The soclal worker walked in one day
and we don't imow what happened, but it apparently was

s rather drastic situation. That child was removed from
that home immediately. They didn't even look for another
foster home, but arranged for us to get her as quickly

a8 possible, because she was & very disturbed child.

She was terridbly upset at having to leave that home,
because I gather the mother did love her, When we went
to get her she didn't want 4o come near us and she didn't
xnow that social worker. We didn't meet her at her best.
She wes terribly emotionally upset and in a dreadful
gtate. When we got her home she just clung to me. She
didn't know who was her mother and she wouldn't go near
ny husband. She absolutely screamed. There was some
man in that background who must have done gomething cruel
or harmful to her. It took a whole year for her to warm
up to her new daddy,..she wouldn't io near hinm and he
worked so hard at it. She was petr fied. Then we real-
ized that it wasn't just my husband. She was afraid of

any man.
Mary's brothers and sister welcomed her to the family

by teking her from door to door in her stroller, "showing
her off." Unfortunately there were no young children in the
neighborhood during her toddlerhood, so she played by herself
a great deal and was content "to be on her own," Her mother
now makes & point of having playmates in although it is

just during the past year that Mary has wanted this. She
would stay in the background and wouldn't play with other
children until she went to playschool when she was four.
There, her mother says, she learned to socialize.

Mary has always enjoyed her bathtime. She and her
brother played with boats when they used to bathe together.
She was apprehensive about having her hair cut for the first
time.

Her mother explained:

She was meeting a new situation again and she had
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met S0 many new situations in her first year...she was 80
nervous, she cried. She dldn't react to having her
fingernails cut because I did it. For the first six
nonths anything that mother did to or with her was fine
but if anyone else was involved it made her épprehensive.
She seemed to be afraid that she might be taken away
andtI gtayed with her almost continually that first six
months.

During that time Mary had to go to the emergency ward to
have a very large sliver removed, Her mother's description
of her reaction to this experience is interesting:

...8he didn't say a word., She lay like a statue and
didn't say one word. The nurse was absolutely amazed
because most children carry on. She had to lle out flat.,
She just looked straight up as tense as could be. I
held her hand and could feel that she was S0 nervous
that she was terrified. But when it was finished they
said, "What a good girll!"

Mary adores her father now and will run up to him
and kiss him. She is no longer afraid of other men and
accepts new situations in a casual fashion. For example
when her adoption was explained to her she went up %o one
of her parent's friends and said, "Know what? I've got two
mummies.” Each year Mary has overcome more of her insecuri-
ties., "I don't think she's afraid of anything anymore,"
her mother smiles.

Mary's mother says that Mary has no really consuming
interests. She is the "easiest child to raise and the only
one in the family who has just fleeting interests.” Mary's
mother elaborated:

She finds nothing constructive to play. She'll go
and play the piano and sing a little bit, then sit and
look out of the window, as happy as can be...If I get
a game out to play with her, that's fine. She's happy
to go along with it, but it doesn't last long... She'll

play with anything if someone will play with her...
She's happy playing alone but on the other hand loves
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to have children to play with.

Mary is becoming more independent; sometimes she
1ikes her mother to dress her, "because she is the baby,”
other times she insists on doing for herself things that
her older siblings can do, such as cutting her meat and
buttering her bread.

Because she is the baby of the family, her mother
feels that she had no one to organize and so has not deve-
loped leadership qualities. She calls her a co-operater
rather than a follower and says that she is nonaggressive,
When a situation is stressful she will remain in the back-
ground. However when her siblings tease her, she yells and
screams that they are beating her up and in self defense
ghe will try to kick them, Mary does not seem to resent
correction.

When Mary brings work home from school she can
“hardly wait to show" her parents. Although her efforts
may not look as finished as many of the older children's
in the class, Mary's mother does not feel that Mary compares
her efforts with others. Her mother uses Judy as an
example. Judy is the only strong attachment Mary has made
outside of the home. She is older and, according to Mary's
mother, ageressive and capable. She takes Yamaha music
lessons, ballet, and swimming while Mary has not begun such
activities, Mary's mother explained the relationship between
the two girls as she sees 1t

We are not going to push 1little Mary. She wanis to
take piano lessons but you cannot push that child., She's
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too young for plano 1essons...she makes no comparisons
between herself and Judy. Judy is bright and gay and
ghe has fun with Judy and thinks she's marvelous. Mary
enjoys this because she's a part of it with Judy.
Otherwise she's in the background, She really doesn't
cgﬁpaﬁe herself with Judy or she wouldn't want to play
with her.

While Mary's mother was not aware of any nonverbal
behaviour that was indicative of her emotional state, she
gaid in conclusions

If she's home by herself with me in the afternoon,

and I'm busy, she can wander around for three hours and
ig happy. 1 don't know what she does all the time. I
feel guilty and ask her if she'd like a little game or
something but this only lasts for about five minutes.

I don't know what the child does. Oh she'll sew now
for a 1little while, play the piano a bit and look out

of the window, I honestly don't know what she does and
nobody could be 80 happy alones

Mary at School

Mary seems o0 puzzle her teacher somewhat. She
geldom seeks attention from Mrs. Brown, Who feels that Mary
ig an insecure child, When Mary is having difficulty or is
not sure about gomething she is doing she will leave the
activity rather than persist or seek help.

If it is necessary for the teacher to correct Mary
or direct her to gomething she should Dbe doing "she gets 2
yery .., almost hurt Llook on her face."

Although Mrs. Brown was not aware of any specific
fears that Mary might have, ghe felt that this may De
because she sees Nery as vgomewhat of an introvert." In the
gchool situation she is happy enough but does not exhibit
exuberance about anything. Mary iikes 4o be with other
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children and Mrs. Brown has noted her strong attachment to
Judy. Manipulative tasks thai require fine co-ordinétion
geem to frustrate Mary but she does not put her feelings
into words. She accepts new situations in the kindergarten
quite well, but if she feels that Mrs. Brown is correcting

her "her face will stay toward me but her eyes don't look

. at me...she has an almost wounded look."

At the beginning of the term Mrs. Brown found Mary
very inattentive to tasks but she feels that she has improved.
Her teacher now considers her an active rather than passive
participant in group play but a follower rather than an
initiator.

Mrs. Brown summed up her view of Naryt

She's fairly popular., She doesn't spend much time
alone...I think the outstanding thing about Mary is
the way she shows her personality nonverbally... When
things aren't just suiting her she geis a worried look
on her face and shows it in her eyes... For some reason
I've noticed this several times when she's concerned.
Quite often she stays and waits for her sister and if
T don't allow her to go out of the room to walt at her
gister's room... Now whether she's afraid her sister
is going home without her or whether she just wants
to be in the hall and I say no, her eyes become very
very hurt, but she doesn't say anything, She's an
eagy child to handle.

What Mary Does &t Kindergartent

Her Nonverbal Behaviour

Mary is a tiny slight built youngster compared with
her peers, Blonde and blue eyed she seemed to bounce about
the classroom seeking satisfaction in an almost wistful

fashion.,
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Observation #l, February 16, 1972y 8157 - 10100 8.m,

Communication Event 7l

Mary had walked to school with her sister who seemed
to push her in the door. There she stood, taking off her
coat and letting it drag on the floor as she peered about
the room. The teacher asked who knew where the mall box was
and she raised her hand and sald, "I do." Then waving her
boots she ran to the cloakroom and returned instantly with
her rumners in her hands. After putting her runners on the
floor she supported herself by putting her hand on & chair
and from a standing position pushed her toe into a shoe.
She then sat down and tled it.

Mary looked at the teacher who was talking to a
boy. She watched them intently, looked at the observer then
back at the teacher and back at the observer. She put her
other toe in a runner and sat down and blinked as she

concentrated on tying it.

Communication Event #2
As Mary finished tying her shoe the ‘teacher asked
her how she was doing., Mary merely looked up at her, then
went to a table, leaned on it and watched a group at play.
When asked by the teacher if she would help to water
the plants, Mary jumped into the alr and said, "Sure!"
with another girl she went to the teacher's desk where she
curled her lips while the other child had the first turn.

When her turn came, she tilted her head, dipped the tin in
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the water and standing on her tiptoes she poured some water
on a plant,

Skipping %o Table One Mary picked up the microphone
and holding it close to her mouth wobbled her head from side
to side. This was interrupted by the teacher who reminded
her to put her watering tins away, She ran to the teacher's
desk, picked up the empty tin, and on the way back to the

ghelf heaved the remaining drops of water into the air,

Communication Event

Mary went to the picture table where she looked at
& plcture, picked it up and looked at it again, She moved
to the teacher's desk and when she heard the teacher's voice
coming from the tape at Table One she smiled, ran over and
gtood with the toes of one foot pointed up and those of the
other pointed toward the floor. She watched the children
working with the tape recorder, rubbed the back of a boy in
front of her, looked at Raymond, and smiled as she got up
and knelt on & chair. She grabbed Betty who was beside her
and tickled her saying, "Yak yak!" Betty pushed her away!
The teacher intervened with, "Mary I'll show you how," Mary
moved in close to the teacher and she leaned on the table
as the teacher explained the use of the recorder.

Mary tugged at Betty's bralds again and said, "I'm
going to tie your hair," The teacher handed Mary the micro-
phone and asked, "Mary what did you see when we went to the
z00?" Mary shook her head, backed away and refused the

microphone., She tickled Betty once more and left the group.
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Communication Event #lt

After wandering around the room Mary came back &
ninute later and pushed into the group. She tried %o climb
on & chalr beside Randy. He objected, MNary ran around the
table, pushed into a space, put her elbows on the table and
leaned right over the recorder in front of some of the
children, She folded her arms, looked at a boy beside her,
wobbled her head with her mouth set, and then got down and
went around the table. .

The teacher said, "Mary would you 1like to get me
your words?" She wag referring to the "key vocabulary."

She put her arm around Mary as she made the suggestion.

Communication Event #5

Mary picked up her pack of words and skipped to the
teacher's desk. Mrs. Brown sat while Mary stood beside her.
The teacher began to flip through the cards as Mary read
them. When Mrs. Brown tried to teach her %o round her
mouth to enunciate 'o' she looked at her but her lips
remained closed, Glancing at the observer, Mary opened &
book that was on the teacher's desk and ignored the teacher
who was holding up a word card, When Yrs. Brown said, "Look
here Mary," Mary dropped the book and put her hand on the
desk. The teacher asked her what a *4' looked like. She
gaid, "I know a 't' down and across.” The teacher held her
hend end helped her to make the letter with her finger.

The lesson over, Mary took her words and the book

%o a table where she stood until her searching eyes found
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Judy. She called, "Judy!®

ommunication Event #6

Mary was standing at Table Two when she noticed a
group of children dancing about with puppets in their hands.
She went to the teacher's desk where Judy was now working
with the teacher at her word cards. Mery picked up some
cards, put them down, went to the back shelf, picked up &
puppet and put it on her hand. She giggled and went to the
door of the puppet house, where ghe was greeted by a volce
from within, "You're not in this!" Mary backed away, her
1ips protruding, she shook her head and went to watch a
group at Table Three. She seemed rejected. There she stood,
fingering the puppet and looking around the room,

Finally she approached Betty, spoke %o her, and
together they went to watch a girl gluing, Mary wrinkled
her nose and said, "I want a puppet show!" She gtood for a
minute, and then followed Betty around the observer, sucking
her puppet as she went, Still following Betty, she seemed
once agaln to be rejected by a group at Table Two, Mary '
pushed the puppet at a boy's face and looked at him, He
tried to push her, Mary went behind the table alone., She
atood and watched the teacher and a group at the puppet
house, Shevcircled the room, spoke to a child, got no
response and wandered toward the teacher who was near the
puppet house. However she wandered back to Table One, where
che looked at a group. Her eyes focussed on the post office

where Judy was playing. She went over and stood beside Judy.
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Judy said, "Come onl® They ran to the ghelf where they
each picked up & puppet. Mary gaid, "Let's get all of the
puppets.” Together they disappeared into the gtorage area.

Communication Eve

Mery end Judy reappeared & ninute later and crawled
into & large wooden crawl box., First one of Mary's legs
popped out and then the other as there was much chattering
in the box. Judy came crawling out. Mary followed., Judy

paid, "Come on, let's go!" They ran to the shelf area and

disappeared from view.

onmunicati ent #8

Half a minute later the two girls reappeared and as
they ran to the storage area, Mary called her teacher but
got no response. She ren into the storage area with Judy,

came skipping out sideways, and disappeared again.

Gommgglcation Event #9

Mrs. Brown went %o the storage area and came back

with a bag of puppets, which she opened, Mary and Judy came

and chose one each. & child beside the puppet house announced,
nThe puppet show 18 going to start,” and as the other girls
began to arrange chairs for the show Mary gaid loudly, "Nol"™
and disappeared into the crawl box with Judy.

Communication Bvent #10
Judy came out of the box and joined the group for
the puppet show. She called Mary and told her to come but



108

there was no response. Judy peered into the box and said,
"Come on!" Mary answered, "No!™ Judy crawled in with her.
There was much verbalization within the box as they planned
their own puppet show. Mary called Mrs. Brown, but got no
reply. As the puppet show proceeded Mary and Judy remalned
inside the box talking loudly. The teacher went to the box
and reprimanded them for making so much noise. Mary's head
popped out. She looked up and said, *Sorry," but as Mrs.
Brown walked away she began to sing, The teacher called,
"Who's inside that box?" Judy came out, but Mary did not

appear.

Communication Event #11

After five minutes Mary crawled quietly out of the
box, and looked through the post office wicket at the group
watching the puppet show, She skipped to the group and gave
a girl a push as she passed. She squeezed between Judy and
the aide who were sitting on a table. Picking up a roll of
gcotch tape she showed it to the alde, crossed her legs,
uncrossed them, crossed them agaln, fingered the scotch tape,

and looked at it., She did not look at the puppet show.

Communication Eve 12

When the teacher said that it was time to “make
letters," Mary followed Judy to the table where paper was
1aid out. She picked up some paper and again followed Judy
as they went to get pencils. Suddenly the puppet house
collapsed. Almost every child reacted by turning to look,
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gmiling or running to help., Mary jgnored the commotion
completely. She picked up her pencil and stood legs astride
leaning over the table and with what appeared to be great
concentration began to draw, After a few geconds she dropped
the pencil, picked up & crayon, slumped one ghoulder and with
great haste began 4o color. A child nearby asked for a chair.
Mary shoved & chair in her direction and without looking up
gald, "You can have mine!"

As she finlghed coloring she polinted to herself and
gaid, "I don't know how to write, 'from Nary'." Dan took
her pencil and she gtood aside as he printed sprom" for her.
Ag the teacher discussed whether "from" ended in an *m" or
an "n", Mary wobbled her head and began to write. The
teacher moved closer and Mery put her pencil into her mouth,
looked about, and sald something to herself about *writing".
She opened her mouth, scratched her head, and blinked as
the teacher went to the blackboard to explain, Mary put her
pencil in her mouth, pointed at the teacher, and sald,
wwatch her." Mary smiled when Judy joked with Vivian by
saying, "Wouldn't it be funny if vivian wrote 'Love valentine'

ingtead of "Love vivian'?"

Communication Event #1

Mrs. Brown invited the children to come to a small
table to see the new kinds of crayons. Mary went to look
and said, "We get this kind at home." Left alone at the new
box she picked up four crayons and went back to her work.

Pulling one leg up» kneeling, putting her legs down, pushing
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crayons around, dropping thenm and watching other children,
Mary proceeded. She made no responsé when Mrs. Brown patted
ner on the head. Finally she 1eaned across the table to

show her plcture. As she went back to work she geemed to
vecome aware of the geacher talking with another child, Mary
colored, but her coloring was interspersed with glances &t |

the teacher, squinting, blinking and mouth movements.

Commggicajion Event #1b

Mary left her work end went to the new box of crayons.
She put her hend into the box, rubbed her eyes, and looked
at the teacher who wae gtill interacting with the other child.
She rubbed her eyes again and guddenly ran to Mrs. Brown eay-
ing, "Mre. Erown. Mrs. Brown. There's gray tool® Her legs
wiggled as she gald agaln, “There's gray tool" Mprs. Brown
did not replys

Mary moved the crayon box and another child gald,
*Stopl" Mary gald, "I don't have to,* frowned and blinked.
She watched the observer for a few seconds and moved the
crayon box again, The other child said, *You're not supposed
1o do that." Mary 1ooked at the observer and went back to
work. Mary plcked up her plcture and ghook it as she
glanced at Judy and the observer. She puckered her mouth
and picked at the paper wrapping on & crayon. Mary blinked,
1o0ked at Judy, and then at Daniel. She climbed on & chair
and knelt but was pushed by Judy. She moved over, then got

down, ‘took her picture and went around the table.
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When Judy spoke to'her she looked up, tapped her
pencil on her picture, and smiled. Her lips protruded as
the children at the table conversed, With much wiggling,
tapping and dropping of her pencil Mery finaliy plicked up a
crayon and bit it. She picked up her plcture and brought 1t

4o the observer and sald, "write Love Mum and Dad."

Summary of Observation #1 Mary

This observation was 53 minutes in length and ylelded
290 observed nonverbal cues; Or 5.5 per minute. There were
14 commmication events.

Table 5 indicates the gituation and the quantitative
and qualitative analysis of Mary's nonverbal cues during
each event.

An examination of Table 5 reveals that only one
event was teacher-selected and teacher-directed, while two
events were teacher-gelected but child-directed routine
tagks. Eleven evenis were child-gelected and child-directed
activities. Of the 290 nonverbal cues emitted, 166 were
intrapersonal and 124 interpersonal. Mary interacted
nonverbally much more wifh the children than with the teacher
for & total of 67 and 21 respectively.

Most of Mary's nonverbal behaviours during this
observation were symbolic and attentive.

Mary used her nonverbal behaviour to qualify a verbal
response 14 times. Some qualifying responses could have been
missed when she was inside of the crawl box. A new category

of response presented ltself during this observation., Four
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of Mary's twenty-four nonverbal responses to an action or
verbalization were negative responses. She either did not
respond when a response was expected or she responded

negatively,
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Observation #2, Febru 21, 19721 10430 - 11128 a,m.

Communication Event #1

It was snack time. Mary sat at Table One licking her
fingers, She stood up, glanced at the teacher and a group of
children at Table Three, and then sat down with her toes on
the floor and her heels raised. As she drank her juice she
looked at the girl on her left, then picked up her cookie
and licked it. She picked up some crumbs from the table and
ate them. After eating her cookie she stood up and pulled
the hair of the girl beside her., She whispered in the girl's
ear, sat down and drank some more Jjulce.

When she had finished, she stood up, and with one
knee on her chair put her elbow on the table and sat on her
foot. She pulled on the lace. Mary looked at the teacher
who was talking to Lynne. She glanced at the alde. Pointing
her toes to the floor and with her heels raised and laces
loose, she pulled one heel out of a shoe and stood up. She
poked a hole through the bottom of a cup and she looked at
another girl, Mary then noticed that the teacher was pulling
a plastic tube out of a pail of water at Table Three., She
went to join that group.

Communication Event #2

The observer had to move to gain full view of Mary.
Mery was leaning on Table Three, eyes on the teacher, tongue
out, mouth opening and closing. She gazed into space, bit
her bottom 1ip and leaned on the table. She raised her eyes

4o look as the teacher demonstrated how to syphon water from
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a pail on the table to a pail on the floor. Looking at the
teacher, she leaned over the edge of the table and as the
water stopped flowing she sald, "I% stopped."”

Mre. Brown asked Mary to hold the hose above the
pail which was on the table. Mary took hold of it but when
a boy took hold too, she gave him a shove, gcowled, and sald,
»I'm doing it!" A Mrs. Brown sucked the tube to start the
water flowing, Mary squeezed the hose, and watched the
children. She pinched the hose near the edge of the pail on
the table and gmiled when the children exclaimed that the
water had stopped £lowing into the pail on the floor. Mrs.
Erown then lifted the pail from the floor to a higher level
than the pail which was on the table. Nary gqueezed the hose.
No one noticed. As Mrs. Brown lowered her pall Mary gtopped
squeezing and the water gquirted. Mary gmiled, She then
pulled the hose out of the water and leaned over to watch
the reactions. Just then Judy squeezed in beside Mary and
Mery quickly put the end of the hose back into the water.
Once more Mary leaned over the edge of the table and surrep-
titiously pulled the end of the hose out of the water. Judy
gaw what she had done and said vehemently: "Mary! I won't
be your friend anymore!”

Mary looked at Judy. Judy got squirted! The teacher
gald, "Who hasn't had & turn to hold the hose?" MNary jumped
grom the table and taking the hose near the pail on the floor

ghe said, "I haven't held it here." However the teacher took

it from her. Mary 1eft the group.
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Communication Event #3

The observer followed Mary and found her in the
cloakroom. Alone, she climbed up on a box, ran out toward
Table Three, but went back and climbed on the box again.
Using both hands she hung from & shelf, let go and hung by
one hand from a coat hook. She glanced at the observer (the
only persen in view), ran out and called, *Judy, Judy!" but
got no response.

Mary looked about, went to a shelf, got a handful
of crayons and took them to & box at Table One. When the
teacher called, "All come for story time," Mary did not
reappnd. She got some paper and at Table One chose an
orange crayon, put her elbow on the table and began to color.
As she worked she chenged colors frequently.

Mary went on with her work and glanced at the teacher
when a boy was chastised for talking during story time, She
leaned far over the table and worked quietly.

Mrs., Brown read, then stopped and said to two other
girls, "No talking, Otherwise come for the story." Mary
eyed the teacher, opened her mouth, closed it, and moved her
lips. When another girl told her it was time %o come for
the story, she sald, "I don't care,” and then she tossed her
head, Judy who was also coloring, spoke to Mary. Mary
glanced at Judy, dug her hands into the crayons, and said,
"Sheshhh, we have to be quiet."

Mary picked up her picture, looked at it, held it

up for the group at the table to see, and looked at Dan as
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he showed his picture. Mary took a red crayon, screwed up
her mouth, and went back to work., She stopped, rested her
chin on her hands, fingered the crayons and watched the story
time group. Mary went back to work. As she colored, she
glanced at the story group occassionally. She popped her
tongue in and out, leaned on the table, changed crayons and
gometimes frovned. Finally, Mary picked up her plcture and
moved toward the teacher. With her mouth puckered, she

hesitated, then went back to Table One.

Communication Event

Mary took her picture to the aide who was sitting
at Table One. She got an envelope and a pencil and stood
watching as the alde printed on the envelope. Taking the
bottle of glue in her hand, Mary left her envelope on the
table, got more paper, took a red crayon, dropped it, and
went to & shelf for a pair of scissors. Back at the table,
ghe glanced at the observer, cut a small rectangle, glued
it to the envelope as she would a stamp, and colored it red.
She folded the picture she had made, put it in the envelope,
and with the envelope in hand, skipped to join the gtory
group., On the envelope the alde had printed as Mary had
dictated, “To Judy."

Communication Even
With her letter in her hand, Mary knelt between
Tracy and Frank, eyes on the teacher, mouth closed. Mrs.

Brown was discussing fire and oxygen. She said the word,
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"smother" and as she demonstrated by putting her hand over
her mouth and nose, Mary imitated her. The story "Fireball
a Fine Dog" continued. Mary looked at her envelope and
emiled, She glanced at the story book, fingered her envelope,
wiggled her legs and kept her eyes on her envelope. When
Frank poked her letter, her mouth protruded.

As the story continued Mary pulled at Tracy's apron,
glanced at the observer and frowned., The frowning continued
as the group discussed fire rules and experiences with fire.
Dropping her envelope she looked at the teacher, played with
her fingers, looked at Tracy, then at the observey bit her
bottom lip, closed her mouth, looked at the observer again
and, pulling her mouth into a “scroogie" shape, she blinked.
She continued this kind of nonverbal communication until the
teacher asked a question. She put up her hend in response.
The teacher asked another child to answer, Mary's mouth
dropped open, Her chest heaved in a sigh and her hand went
glowly down, When another question was raised, Mary glanced
at the observer as she put her hand up again. However Judy
was chogen to answer. MNary put her hand down, twiddled her
fingers, played with her shoes and shot her hand up vwhen a
third question was agked. Judy responded gpontaneously.
Mary scowled and rubbed Tracy's hair, Finally the teacher
gald, "Have you something to tell us, Mary?" Mary bobbed up
and down and said, "My Daddy tells us about fire!" She picked

up her envelope again.
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Communication Event #6

As the story time ended the teacher announced that
Betty wanted to do a Ukrainian dance. Mary glanced at
Betty, put her envelope to.her nose and then into her mouth,
and bit it hard, She lald the letter on the floor, looked
at it, scratched her leg, popped out her tongue and said,
"Feet, feet, I like feet!"

As the dance proceeded Mary looked up at Frank who
was standing beside her. She then crawled forward and when
the teacher asked that they move way back, she took her
envelope in her hands and slid back. She smiled, whispered
to a girl on her left, and then silently clapped her hands
to the rhythm of the dance. She whispered to Judy, looked
at Betty dancing, raised her brows, looked at the observer,
smiled and continued to clap quietly until the dance ended,

She moved forward, and leaned on Judy.

Communication Event #7

Mrs. Brown called the éhildren to the record player
corner to listen to a "talking story book." The teacher held
the book and showed the pictures, and the record played the
script. Mary walked slowly behind the group as it moved
toward the corner. She sat on the edge of a chair near Judy.
Sliding to the floor on her knees, she stroked the hair of
the girl in front of her.

The story, "Too Much Nolse," proceeded. Mary took
& toy from a shelf and set to work lacing it, glancing now

and then at the book, She put the toy back, took & Romper
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Room insert and number toy and concentrated on it. Her mouth
puckered, When she had finished with it she put it back on
the shelf and took a box of "snap together jewelry" which
she played with for a few seconds, then returned it to the
shelf, stood and fingered some boxes on the shelf,

Noticing a puppet on the top shelf, she looked at
the teacher, then back at the puppet, and back to the teacher
before she picked up the puppet and put it on her hand, She
knelt and squeezed the puppet. It squeaked and the teacher
reached over, took it and put it back on the shelf, Mary's
mouth protruded as she put her hands on her lap. Her eyes

focussed on the toys on the shelf as the story time concluded.

Summary of Observation #2

This observation which was 58 minutes in length
yielded 352 nonverbal cues; approximately 6 per minute.
There were seven communication events. Table 6 indicates
the situations and the quantitative and qualitative analysis
of Observation #2.

An examination of Table 6 reveals that although all
events are teacher-initiated and six are teacher-directed
Mary was more involved with her "self" than with the teacher
or the children. Her interactions with the teacher and with
individual children are 25 and 26, respectively, while there
1s only one which is categorized as child-group. However
261 interactions are child-self or child-self-environment,
thus revealing that 75% of Mary's nonverbal communication

during this observation was related to her immer self,
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Qualitatively Mary's nonverbal communication was
predominantly symbolic and inattentive., Similarily her
emissions were largely intrapersonal with only 76 cues
categorized as interpersonal. only 14 nonverbal cues were
emitted as responses and the same number as qualifying a

verbal expression.
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Observation eb 28, 19721 910k - 10314 a,m

Communication Event #1

Mary and her sister gald goodbye at the door and
Mary went into the cloak room. She reappeered for & second.
Her coat was open as she disappeared again. A moment later
ghe stood inside the room, 1ooked about and blinked.

When the teacher asked her if she had read to her
Mummy, Mary did not answer. She put & book on & table and
rubbed her hand over her hair. In response to the teacher's
request she ran to the shelf, stood, blinked and put the book
into a box.

As the self-directed period began Mary glanced at
the observer and Went toward the word chart where ghe stood
holding & brown paper bag in her heand, Scrunching the bag
and wiggling her body ghe talked to the teacher, who was
nolding the microphone. Mary discussed puppels with Mrs.
Brown, then blinked, opened her mouth and picked up & puppet
which she fingered as she bent to peer into Raymond's face.
She wobbled the puppet &8 ghe watched the teacher and the
children who were working with the tape recorder.

After depositing the puppet on the ghelf she smiled
and joined the group. She shook her bag up and down and the
alde agked, "Why don't you say gomething Mary?" She was

referring to speaking on the microphone.

Communication Event #2

Mary went to the ajde and opened the bag ghowing her
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the sewing that was inside. Mary's head bobbed as she told
Marie about the things she had nade., She turned, put her
elbows on Table TwO, looked at the table, took & pencil, and
went to the end of the table to get the book that she had
brought. Carefully Mary traced her name which she had pre-
viously printed on her book. Her eyes noved to the salt
tray. Using a pencil crayon ghe made three gtralght lines

in the salt. When ghe heard her name on the tape Mary looked
at the group &t Table One but immediately turned back to the
galt where she put her nande flat into the tray to make
imprints. She ghook the tray and made & dot design by poking

with one finger.

Communicetion Eyen

Mary ren 0 join the group at the tape recorders As
the teacher stopped talking Mary began to talk about her bag.
Right foot wobbling she said, "ye'n Jimmy like %o sew."
However Mrs. Brown poved away and Mary walked, eyes down,
and looked into the pire gtation. She closed the door of the
sire station, 1eaned her head far to the right and moved
over to the sand tub. Right knee glighly bent, ghe stood
and dug with a small shovel.

Commggication Event #4

Mrs, Brown was demonstrating paper cutting at Table
One., MNary 1ooked up from her digging as two boys entered.
gt 1ittle Davey," ghe called, and went to meet them. She

jeaned close to pavid and spoke 10 nim, then jumped up and
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down smiling. She put her feet on the rung of a table and
then climbed up on it. One foot returned to the rung. She
looked at the observer, moved backward and forward, heard
the door open and ran to greet Marilyn. Mary disappeared
into the closkroom with Marilyn,

Communication Event

When Judy came in Mary came out of the cloakroom to
greet her. Mary looked toward the post office, then at Judy
as they talked. The two girls went into the clozkroom
together where they spent two minutes talking while Judy
took off her coat., Mary came out with Judy. She was still
carrying her bag. Mary watched intently as the teacher showed
much interest in a scrap book and doll that Judy had brought.
The teacher invited Judy to show them to the class, Judy
went toward the teacher's desk, Mary followed. While Judy
showed her treasures, Mary fingered Marilyn's hair, pushed
at it and pulled her lower lip under her upper lip, Moving
closer to Judy she fingered the feathers on Judy's doll,

As soon as Judy finished speaking, Mary pointed to
the puppet house and sald, "I wanna go 4$0s4o" but Judy moved
toward the teacher. Mary followed, bag in hand. The teacher
noticed her bag and said, "Oh is that something you want to
show, Put it her for now." Mary nodded, glanced at Judy
and together they ran to get some puppets. They disappeared
into the puppet house:, Much giggling came from the house as
it wobbled about,
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Communication Eve 6

Six minutes later the door of the puppet house opened
and Mary came out carrying a puppet. Judy and Marilyn fol-
lowed. Mary went to Table Three, leaned on it and rubbed
her knee. Her eyes followed Marilyn and Judy as they dis-
appeared into the crawl box, She went to Table One, where
she looked at the teacher, sucked the puppet and gazed at the
record player table. She walked over, looked at Raymond and
put the puppet on the shelf, Suddenly Mary ran to Table
Three, talked to Lynne and picked up some pleces of the
puzzle Iynne was doing. Lynee slapped Mary and left the
table, Mary called,“Lynne!" and stood looking at her. The
pleces of the puzzle were still in her hand,

Communication
Mary turned to look at the boys who were "curling,*
She appeared to be talking to herself. She picked up the

puzzle tray and took it to the fire station table, left it
there and went to Table Three.

Commynication Event #8

Mary leaned on Table Three and looked across the
roon at the post office where Judy was playing with several
children. She ran to the post office and peered through
the wicket, Judy said, "Mary," and Mary leaned on the post
office table and frowned as she sald, "Hey you guys." She
walked to the side of the post office and said, "You guys
are not supposed to do that," Mary stood staring at Marilyn
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and Judy who turned and left. Mary began to speak, "But,
but..." They ignored her.

gommunication Event #9

Mary stood alone, then leaned on the teacher's desk.
She wandered to Table Three where she picked up & pencil and
drew a line in the salt., She dropped the pencil and picked
up & pinch of salt between two fingers. She tasted it.
Leaning on the table, she looked at the teacher who was at
the paper cutting table. She ran over, gpoke to the alde,
picked up a spiral that the teacher had cut, dropped it and
moved to the tack board where various paper cuttings hung.

She fingered them, then took one and went back to the table.

Communication Event #10

Mary stood with the paper cutting in one hand and
looked at the group across from her. Karen ghouted "Mrs,
Brownl® Mary put her head to one side, looked at Karen and
gald, "Karen don't shout!" Her lips protruded as Marie, the
aide, talked to her, Mary took a plece of paper and with
mouth drawn tightly, folded it, backward end forward. She
picked it up and fingered it. Looking up as Marie spoke
and opened the folded fan, Mary smiled. Marie told her to
gtaple the fan at the bottom. Mary obeyed., Mouth open,
she looked at the results and smiled slightly. Then waving
the fan close to David's face, her smile broadened as she

gaid, "See David!" She went back to the end of the table.
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Communication Event #ll
Mary called Marie and with a pencil in her mouth

walted for the alde to come. Mary traced a circle and cut
it out. As she cut, her mouth twisted to one side as if it
were following the scissors. She continued to cut but
glanced up frequently and sometimes cut focussing on another
child instead of on the paper. As the teacher talked to
the boys in the "curling area", Mary watched. She then began
to cut her cirele into a spiral, As she worked her mouth
opened, her jaw protruded and her lower lip sagged. As she
finished cutting, she showed her work to Marle then went to
the tack board and called Marie, Looking at the aide she
pointed at another cutting., Mary then went back to the table
showed her spiral to the teacher and sald, "There's Sammy
Snake and a fan.," The teacher sald, "That's nice," MNary

smiled. N

Communication Event #1

Mary's eyes wandered to the sand tub. She went over
and began to sift sand but after a few seconds left the
sifter and jolned Marie who was fixing the stapler at Table
One., Marie offered her the stapler. Mary poked at the
display board, and went back to the table where lMrs, Brown
was showing some of the cut paper work that the children had
done, Mary looked at the group. Her chin protruded and she
put her left foot over her right, frowned and picked at her
fingers. She tapped the table with her fan, dropped the fan,
picked it up, swung her left leg back and forth, and looked
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at the boys who were curling.

Communication Event #14

Mary ran to the weurling rink," slid into the slde
of the block fence, got up, climbed over and sald, "Judy,
get off of the curling rink." Mery left the rink and went
to the housekeeping corner. Judy followed, Mary turned and
gaid, "Judy can't play here." But Marie came and spoke to

Mary and Mary followed her back to the paper cutting.

communication Event #15
Marie told Mary to make & picture frame. Mary smiled

end stood, while Marle did the work. Mary tried once to

take it from Marie, but Marie finisghed it while Mary puckered
her mouth and frowned. When it was finished the alde said,
“Show Mre. Brown!" Mary showed the picture frame to the
teacher and they talked about it. The teacher asked, "Did
you make it or did Merie?" Mary replied, "She did." and
walked with Mrs. Brown toward the teacher's desk. Mrs.

Brown sald, "Could you put & picture in it?"* MNary went back

4o Table One saying, "I know what picture.”

Communication Event #16

Back at Table One Mary stood beside Marie and watched
Dan and the teacher. She opened her mouth, shut it, and
gcratched the back of her head. She put one finger in her
noge, then the same finger into her mouth and looked at Marie,
She continued with the same kinds of movements as she watched

Marie doing some cutting. Mary finally yawned..scratched her

)
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nose and put her finger in her mouth as Marie finished cut-
ting a pinwheel. She held it down on the table and told
Mary to staple it. Mary tried but the points of the pinwheels
glipped out. Mary's mouth protruded as she tried again.

She looked at the tescher, pushed the stapler and looked at
the pinwheel which was gtill not fastened, Mary put her

finger into her mouth and gaid, "I can't do it." Marie came
over and while she fixed the pinwheel Mary put her left foot

onto her right foot, let her eyes wander, and ignored Marie.

Communication Event #17

Mary went to the tackboard and pointed at a Japanese
lantern. Marie followed her and they returned to Table One
talking together.

Marilyn showed her where to cut to meke a lantern,
Mary watched carefully., She picked up the paper, looked at
it, frowned and with her mouth open began to cut. She leaned
over the table and scowled at Karen. "Use the gtapler,” she
gaid, Mary went back to cutting. As she worked she looked

from one person to another.

Summary of Observation

This observation which was 62 minutes in length
ylelded 337 nonverbal cues, approximately 5.4 per minute.
There were 17 communication events. Table 7 indicates the
gituations and the quantitative and qualitative analysis of
Observation #3.

An examination of Table 7 reveals that Events #1 to
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#9 inclusive were gelf-initiated and self directed. The
remainder with the exception of Event #14 were partially
gelf initiated, That is Mary chose what to cut from a number
of teacher suggested patterns. However the aide directed
the activities which Mery had chosen. Interactions with the
aide were included in the child-teacher category. Event #1k4
was self-initiated and self directed. Hence the apparent
increage in child-teacher interaction is perhaps due to the
25 child-teacher interactions invelving the aide most of
which were alde-initiated and almost aide-dominated., The
rige in this observation of child-child interactions when
compared with Observation #2 may be due to nine of the events
oceurring during self-selection time.

With 224 or 337 cues or 67%, categorized as child-
gelf and child-self-environment, it is evident that much of
Mary's nonverbal communication is interaction with her "self®.

Qualitatively Mary's nonverbal communication was
again highly symbolic but more attentive than in Observation
#2. Her interaction contlnued to Dbe largely intrepersonal.
Mary used the nonverbal mode a8 & response 19 times and to

qualify a verbal expression 15 times.
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Obgervation #4, March 1, 19723 10438 -~ 11127 a.m,

Communication Event #1

Mary was standing at Table Three watching Karen, who
wae singing a German song to the class. Mary blinked, blinked
again, put her elbow on the back of & chair, pulled on the
toes of one foot, and turned to watch when the teacher moved
to mark the calendar. She flapped her hands on her lap,
pushed on Table Three with both hands and glanced at the
teacher and the group. With toes on the floor and heels up,
Mary moved to the group at the end of the table.

Mary sat at Table Three when the snack was served.
She drank her juice and stuffed a large lump of bread into
her mouth., (This bread had been spread with butter and jam
during a directed activity carried out by a student teacher.)
Mary fingered her cup and shoved the dish with the bread on
it toward the aide, saying, "I can't eat it!"

One of the boys jingled a set of sleigh bells that
he had brought to show, Mary looked at him, then gathered
the cups from her table, and thumped them loudly on the table.
When Mrs. Brown saild, "Mary!" Mary looked at the teacher and
deposited the cups in the garbage.

Communication Event #2

" The children were seated in their semi-circle ready
for story time, The teacher was discussing a planned field
trip. Mary fingered her fingers, pulled her lips with her

fingers, put her hands on her lap, pulled her lips again and
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returned her hands to her knees.

When the teacher asked how many mothers were going
along Mary shoved her right hand up and sald, "Me, me, mel"
The teacher asked, "Is your mother going, Mary?" Mary nodded.
She looked at the teacher, then at the group, put her finger
in her mouth and turned toward Marie. The teacher repri-
panded the children for *all talking at once," Mary rubbed
her eyes, glanced at the student teacher, put her hands on
her shoes, leaned on Billy and looked at the teacher who

asked the children to get ready for the story.

Commynication Event

As the class prepared for story time Mary blinked,
put her finger into her nose, then onto her tongue and leaned
on her hands looked toward the door. She pushed Billy from
the back, folded her arms, stiffened her body and looking at
Judy she spoke to her.

Head to one side, she put her finger into her nose
again, rubbed Karen's hair, looked at the alde, blinked,
looked at Raymond and leaned back. She wobbled her body
sideways, lay down on her elbow, got up on her knees, wobbled
her head and fingered her fingers. Sliding forward on her
knees she shook her head, put her hands over her eyes, pulled
her nose, crawled away on her knees and sitting at the back
of the group put her arms around David.

David backed away. When he turned and came toward
Mary she took both of his hands in hers and he pulled her
back to the group., She played with the ring on the zipper
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of David's sweater, and finally looked at the book that the
teacher was holding. It was entitled, Fish from Japan.

Communication Event #k

The story began. Mary knelt eyes on the book. She
rose higher and began to finger Betty's barrettes. Still'on
her knees, she pulled on Hemma's hair, Mary then looked
down at her own belt, pulled first on one foot, then on the
other and changed from a kneeling position to a sitting posi-
tion as she undid the magnetic buckle on her belt. She looked
at it and clicked it open, then shut. Mary's eyes returned
to0 the book and she again knelt and leaned forward, hands on
her knees. She leaned backward and blinked three times
within seconds but her focus was still on the book, Still
looking at the book she put her head to one side, blinked,
pulled Hanna's hair again, stroked it, moved over and sat
legs extended.

Mary felt her shoe, blinked, opened her mouth, and
blinked again., This kind of behaviour continued until the
conclusion of the story.

As the teacher asked some questions, Mary stood up,
gat down, scratched one eye, frowned, leaned her head to the
right, looked at the book, blinked, put her hands on her lap
and popped out her tongue. She looked from the book to the
teacher, fingered some paper on the floor, and, with her mouth

gtill open blinked. The discussion ended.
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Communication Event

As the teacher read the story, The Transparent Fish,
Mary's eyes moved from one place to another., She looked
from the observer to a student teacher sitting at the back
of the room, back at the cbserver and then to the other
gtudent teacher at Table One. Turning to David she fingered
the zipper on his T-Shirt, pulled on the ring and put her
finger through it. Her eyes returned to the book, then to
the zipper and after looking at Karen, Mary looked back at
the ring on David's zipper. She blinked twice, looked at the
picture in the book and squinted. Then with head down Mary

rubbed her eyes.

Communicatio e 6

As the teacher read that the fish opened and shut
their mouths, Mary held up her right hand and opened and
shut it. The teacher suggested that the children make, "fish
mouths.” Mary formed her lips into an oval and fingered
them to feel them opening and closing,

The story continued and Mery eyed the aide. Mary
focussed on the book, blinked twice and stroked Hanna's hair.
She looked at it intently as the sun shone on it, Eyes back
on the book, she put her thumb into her mouth with her
fingers on her teeth, Mary closed her mouth and her eyes

moved to Karen, The story concluded,

Communication Event #7

The student teacher asked the children to make a
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circle. Mary stood tongue out and joined hands with David.
Suddenly she dropped David's hand and said, "I want Judy."
She tried to break in beside Judy, who said, "I don't like
you." The student teacher invited Mary %o stand beside her.
Mary looked up at her as the student began to teach the
children a song about "The Sleeping Beauty." As the song

continued, Mary's eyes moved to focus on Judy.

Communication Event #8

Mary scratched her legs as the song ended. The
gtudent moved to the front of the group to discuss the story.
Mary put her finger into her mouth, felt her shoes, popped
out her tongue, licked her lips, moved them from side to
gide, looked at the observer, then at the student teacher
and f£inally at Mrs. Brown who was sitting at Table Two.
She eyed Judy when Judy interrupted the story, then watched
and frowned as Mrs, Brown pulled & little boy who was crowd-

ing back to the edge of the circle.

Communication Event #9

As the student teacher began to show the children
how to add actions to the.song, Mary watched her demonstrate.
When it came to "sleeping” the student put her head to one
gide on her hands and closed her eyes. Mary's eyes stayed
open as she watched. The student waved her torso in the
breeze as if she were a tree. Mary frowned but made no move
to imitate the action, As the children galloped as princes,

Mary took one leap into the air and then fingered her fingers.
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At the end of the song when "they lived happily ever after,"
Mary joined in the clapping and 1ooked at the observers

The student teacher then said she would choose
children for individual parts. Mary pushed into the centre
and said, "Me, me, mel” The teacher turned herself about,
eyes shut and with her arm outstretched pointed at a boy
Mary's mouth protruded, and she stood feet gstride and hands
on her hips as she said, "A boy can't be 2 fairy!"”

At the end of the first song, it was time to choose
a new cast. Mary bounced into the cenire of the circle, and
pointing at nergelf said, "Me, me." She looked at the
children, then peeked into the costume bag, and went back to
her place in the circle. Mary blinked and fingered her
fingers, then ghot up her hand when the teacher asked how
many could remember the song. Mary was not chosen, As the
song progressed she noved very slightly and did not sing.
When the trees waved she was notionless, As the galloping
began she glapped her knees, Jooked at the observer end joined
in the clapping at the end.

When it was once again time to choose & new cast
Mary looked at the student teacher, put her finger in her
nouth, pushed into the circle, shoving David and Betty aside
ag she did so, and then gtood right in front of the student
teacher with arms folded and smiled as the prince was chosen,
However when she was not picked she ran to the other side of

the teacher and squeezed into the circle.
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Communication Event i#10

As the teacher began the song again Mary leaned
forward, She put her head on her hands to "sleep" but her
eyes remained open as she smiled. She raised her hands to
become & tree, slapped her knees for the galloping and joined
in the singing as she looked at the children who were doing
the acting.

Communication Event #11

Mary was f£inally chosen to be the princess. She
gmiled, wobbled her head and put on the crown. It slipped
down over her eyes. She pushed it up and blinked. The other
children laughed. Mary took it off and hending it to Judy
gaid, "Here Judy you can be it!" As the song proceeded Mary
kept her eyes open and her finger in her mouth until the end

when she smiled and clapped.

Communication Event #12
When the student teacher decided that they would sing
the song again, Mary backed out of the circle and ran to the
étorage area where she stayed while the student teacher was
attempting to regain rapport with the group. After Mrs.
Brown intervened and order was restored Mary came back to
join in the song. "If You're Happy and You Know It." Mary,
gtamping her feet, wiggled all over, jumped up and down and
looked at the student teacher. When she noticed that Judy
was holding hands and talking with the student teacher, Mary

frowned but went on with the song until its conclusion.
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Communication Event_#13

Mary ignored MrS. Brown's request that they all sit
down for showing time, Instead she followed Betty to the
gtorage room. Betty returned with a toque in her hand. Mary
was skipping along behind, She waved her arms, sat down, and
then got up and ren to the record player. The teacher called,
"Mary." Returning to the groups Mary squeezed into the front
row. Betty put the hat on her head, glggled and said, "Know
what, it's not a_ hat, it's a tea cosy." MNary eyed Betty,
frowned, blinked, put her lower 1ip under her upper lip,
and leaned back with her hands in her lap. Still watching
Betty she blinked, smiled and jeaned forward. When the
teacher said, "Now Judy has & gong," Mary looked toward the
door, knelt with ner hands on her knees, turned around and

began to talk to Karen.

Summary of Observation g4 Mar

This observation which was 49 minutes in length
yielded 309 of Mary's observed and recorded nonverbal cues
or approximately gix cues per minute. There were 13 communi-
cation events. Table 8 indicates the gituations and the
qualitative gnd quantitative analysis of Mary's nonverbal
behaviour during these events.

All of the events of this obgervation occurred during .
teacher initiated sctivities, Table 8 reveals that Mary's
involvement with other children individually and in groups
exceeds her interaction with the teacher. "Teacher" in this

observation includes the aide and the visiting student
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teachers. There were two of the latter and each had worked
in one activity during the morning, While Mary's interaction
with childrei: exceeds that with the adults, 1t must be noted
that her interaction with herself far exceeds the total of
her child-teacher, child-child, child-group and child-
observer nonverbal interactions.

Qualitatively Mary's nonverbal communication during
this observation appears to be about. two thirds deliberate
and one third unconscious (nonsymbolic) while her attentive
behaviour and inattentive behaviour is also about two thirds
to one third, respectively. Her intrapersonal nonverbal cues
occur almost three times as often as her interpersonal non-
verbal cues,

Mary used the nonverbal mode 29 times in this
observation as a means of responding to enother person. It
must be noted thaet three of these responses were negative.
There was no qualifying of expression through the use of the
nonverbal mode, The observer appears to have been successful
in remaining as inconsplcuous as possible for Mary had only
related to her four times and all of these were merely

glances.,
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Mary: Conclusions

The quantity of Mary's nonverbal communication in an
educational setting appears to be significant., In 216 minutes
she emitted 1,288 nonverbal cues giving a mean emission of
5.9 per minute. Her nonverbal communication according to
analysis of Tables 5 through 8 is most often involved with
herself. There are 909 intrapersonal nonverbal emissions and
379 interpersonal nonverbal cues,

An examination of the tables reveals that the situa-
tion appears to affect the amount and quality of nonverbal
interaction that takes place. Observations#2 and #4 were
largely teacher-initiated and teacher-directed, while
Observations #1 and #3 were child-directed, self-selected
éctivities. The teacher directed hours yielded predominance
of child-self interactions while there was little variation
in the number of child-self-environment cues emitted with the
exception of Observation #+, It might be assumed that when
the teacher is directing a lesson Mary finds little opportunity
to interact with other children or objects in the environment,
hence the high frequency of child-self emissions. The drop
in interaction with the environment in Observation #4 is
probably due to the fact that this observation was largely of
teacher directed action songs. Mary could not come into
contact with her environment while holding hands in a circle,
It is interesting to note that during the self directed

periods Mary's interaction with her self decreased. This
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could be accounted for by the fact that there was more
opportunity to interact with her environment and other
children.

Mary's nonverbal communication appears to be highly
gymbolic in all situations but she is more attentive to tasks
during the self directed periods (Observations #1 and #3).
Observation #4 is again an exception as the action song
gituation was highly structured and therefore attention was
forced rather than related to interest in the task.

The predoﬁinance of intrapersonal nonverbal emissions
indicates that Mary's nonverbal commnication is probably
related to her inner feelings and therefore her affective
domain,

Mary's mother drew attention to Mary's "fleeting
interests." The teacher concurs when she mentions that Mary
leaves an activity if she is at all frustrated by it. The
observations bear out Mary's inattentiveness as ghe has a
total of 59 communication events in 216 minutes or a mean
léngth of attention to & tagk of approximately 4 minutes.

While Mary's mother viewed her gpending much time
alone ae a sign that she was happy alone, lrs. Brown views
Mary as & child thet needs and wants other children. The
observations seem to indicate that Mary is most anxious to
be accepted by children in group and individual situations.
For example, she seems to strive to be part of Judy's acti-
vities and although her mother felt that she was not upset
by Judy it appears from the observations that she is often
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hurt by Judy or that she would 1ike to be close to Judy 80
that she will Dbe part of the activities. Mary even gave up
her opportunity o be the princess o give her turn to Judy
in what appeared to be &an attempt to win Judy's favor after
having suffered rejection by her.

Neither Mary's mother nor Mre, Brown saw Mary as &
child that seeks attention. However the observations point
up an incongruency for when she could not get the teacher's
attention she turned to the alde (Observation #3) and mono-
polized her. Furthermore, Many appears 10 be seeking accep-
tance from the children, especlally from Judy.

Mary was 1abeled & follower by her teacher and 2
co-operator by her mother. The observations 8ppear to be
congruent with this perception. Mary, however, geems to have
the potential and desire %o initiate., For example her acti-
vities with the gyphon geemed to be her Way of contributing
to the activity in a playful yet original way.

While both Mrs. Brown and Mary's mother see her as
happy but not exuberant, the observations reveal that when
ghe receives attention she can be very enthusiastic. for
example, junping into the air when agked to water the planis,

Mrs. Brown gtated that Mary doesn't spend much time
alone while her nother said she gpent hours alone, The
observation geemed to indicate that Mary may spend some time
alone but spends more time attempting %o be accepted, seek-
ing identity with a group and trying to remain aware of where

Judy is and what Judy is doing.
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Mary's mother related Mary's early fears of being
abandoned and Mrs. Brown mentioned her worry about her sister
leaving her. Thus while her mother feels that she is growing
more secure, her teacher perceives that she still fears being
left behind,

Nelther Mary's mother nor her teacher had notlced any
nonverbal habits other than hurt looks in her eyes. However
the observations reveal such repeated behaviours as blinking,
frowning, mouth protruding and a great deal of body movement.

Although her teacher and her mother see her as
nonaggressive, Mary revealed that she can assert herself by
pushing or wiggling into the position ghe deems desirable to
get attention,

Mary's mother and her teacher both call her "an easy
child to hendle", yet in her quiet way Mary has revealed in
these observations that she seems %o be constantly watching,

waiting and manipulating situations.



CHAPTER 7
BETTY
Be at Home

Betty was born in January, 1967. Her mother is a
teacher of the preschool deaf and her father is a lawyer.

A plamned addition to the family, Betty has an older sister,
an older brother and a younger brother.

Betty's birth was normal and rapid. Her medical needs
have been provided by the South Side Medical Clinic. Betty
was a breast and bottle baby who had no feeding problems.
Once she learned to feed herself she did not revert to want-
ing her mother to feed her, As a toddler when she disliked
a food, she screwed up her face and ate very slowly., Her
favorite food now is chicken. She enjoys taking part in
family discussions at meals, but sometimes has difficulty
getting a turn. "She will then tell us all %o be quiet and
that we shouldn't all speak at once." Betty enjoys company
for dinner and tends to show off, but not in unpleasant ways.

Betty was quite small at birth and so it took some
time before she could sleep through the night. She went
through a period during toddlerhood when she had nighimares
and would climb into bed with her parents, but this has passed.
She has always had a crowd of soft animals that she likes to
take to bed with her. At present two of these are her

favorites. One is an old bear that she was given when she
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was in England last summer. It had been her mother's favorite
toy when she was & child. Betty now takes it to bed every
night and says that ghe is going to give it to her children.
She is very concerned about keeping it in good condition to
pass On.

A cuddly baby, Betty has always been a friendly child
although she has gone through a period of shyness. She had
no playmates during her toddlerhood.

Betty seemed to be aware of herself as a separate
entity at an early age. Her mother recounts that she drew
g human figure with all the parts when she was "exceptionally
young", Her mother described the situations

It may have been because we were doing it in the

family, I was taking a course at the university and I
had one of those I.Q, tests of body awareness and her
1.Q. was just phenomenal, I am sure it is not in the
realm of what came out on that test, but she was about
three when she could draw & figure, Now whether she
was conscious of herself or whether 1t was because the
figure form was taught, I couldn't say.

Mobility came slowly to Betty. She was not active
in her early months and was slow to creep. She did not walk
until she was fifteen months old. Her mother feels this may
have been because her siblings and parents anticipated her
every need and provided for them,

Betty was easily toilet trained and always let her
mother know when she needed to be changed. To get attention,
che screamed loudly. At five she gtill uses this method and
in addition will cry, jump up and down and pout. Sometimes
ghe reverts to babytalk.

Betty has never had any fear of needles or of visiting
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the medical clinic. Her mother oredits the clinle staff with
helping to develop a positive attitude toward routine checks.
Visiting the dentist, however, did bring about a trauma.

Her mother states:

We did have trouble with the dentist. She nearly
fainted. She turned completely white because my eldest
daughter came out into the walting room with blood stream-
ing from her mouth., She had had a tooth out but Betiy
wag going for a checkup. Betly went clammy., The dentist
wanted her to go in. I sald "No," because I thought she
was going to faint. I had never seen her like that
before and I said, "No, I don't want her to go in now.

I think some other day." He gave me a severe lecture on
"giving in to children". I have not seen that dentist
since, She wag very, very frightened. We left a good
long gap before we went near a dentist. Then we went to
another one, explained the situation, and she was fine.

Betty is prone to earache when she gets colds. One
such occasion resulted in taking her to the emergency ward.
She was very miserable enroute but at the hospital smiled and
gaid "fine" when the doctor asked her how she was.

As an infant Betty accompanied her mother to work at
the clase for the preschool hard of hearing. During her
crawling period this was a three day a week event, At four
ghe went to the Windsor Park Co-operatlive Nursery School
three mornings a week and to the Ukrainian Nursery School at
Saint Basil's Church the other two mornings. She still attends
the latter four afternoons a week and her kindergarten five
mornings. Betty is proud of being able to speak Ukrainian
and perform the Ukrainlen dances, She brings work home from
the morning kindergarten in a triumphant fashion. Her mother
feels that she is quite creative and very verbal,

Betty appears to accept new situations readily. She
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was excited and interested when the famlly went to Europe in
1971, She got lost in Paris and was very upset, but it was
not a lasting fear. She has recently shown some emotion
when it is necessary to get a new babysitter, but she accepts
the situation with comfort from her sister.

Betty is an outgoing child who will play alone but
shows boredom if she is alone. Betty's mother says that she
has always played with older children and so has not become
an initiator. Instead she often does what her best friend,
an older girl, tells her. Betty seems to enjoy one friend
at a time and once she begins a task stays with it until it
is completed. Described by her mother as a "reagonably
cautious but not wildly venturesome child" she accepts
chenges well, Her mother reports that:

Our youngest child is adopted. We got him in Sept-
ember. She reacted well to him, He was one and a half
g0 it was not an easy adjustment, but she managed it well.
+++She now shows physical affection for her new brother
E m?uddling him and behaving in a motherly fashion toward

Wwith adults she likes to climb up and be cuddled.
However, at present she is having some difficulty with her
older siblings. Her mother describes the situationt

She is going through a period of intense persecution,
They are impatient with her and give her quite a bad time.
I spend the whole time trying to protect her, I don't

know whether I make it worse or not. It's very difficult.
They are quite mean to her.
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Betty at School

The Meacher's View

Mrs. Brown calls Betty & “happy 1ittle extrovert who
1g secure in most situations.” Quite independent in school,
Betty does not seem t0 need tactile reassurance but likes it
for she "sidles up a lot". Mrs. Brown sees Betty pouting at
times and lapsing into babytalk which the teacher feels may
be a way of seeking attention.

Her preference appears to be parallel play. Her
kindergarten teacher tells of & recurring behaviour:

+soI don't know whether ghe's trying to get away from

s situation which is unpleasant %o her, whether it's the
noise, or if it's just that ghe's young, but she will go
and lie down on the carpet or under a table, Many a
time I've caught her Jjust all by herself lying under a
table, quite happy, maybe even singing to herself.

According to her teacher, Betty relates well to all
people and "takes over any adult that comes into the kinder-
garten.? She is usually very happy with her school work
and her teacher considers her creative, responsive and
attentive. A very soclable child Betty "doesn't really need
people, but likes them."

Mrs. Brown views Betty as more verbal than nonverbal
in showing her feelings, but gtates that one aspect of kinder-
garten 1ife that seems to frustrate her is the noise level.
When it reaches a certalin peak, Betty gometimes goes to the

teacher and says, "I've got a neadache, I can't stand all

this noise."
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What Betty Does at Kindergartens

Her Nonverbal Communication
Observation #1, March 6, 1972) 9117 - 10117 a.m

Communication Event #1

Betty was at the salt trays at Table Iwo, She took
the salt in both hands and dribbled it through her fingers
watching it intently. Her eye focused on Daniel opposite her.
She spoke to him, and then to the group at the next table who
were using the tape'recorder. She looked at the observer,
took & handful of salt and sald, "See that! I%'s a handful
of salt,” Dan looked at Betty and said, "I know everythingl
What's elght and eight?" Betty replied, "Eight and eight...
gixteen.” She put her hand tightly onto her chest, drew her
mouth tight, looked at Danlel and sald, "What's two and two?"
He replied, "Four," and went on doubling numbers from two to
gixteen., He agked, "What's sixteen and sixteen?" Betty
shook her head, fingered the top of her head, clasped her
hands and said, "Eight and eight is six." Daniel laughed
end argued with her, Betty became quiet. She fingered the
gand, plcked some up and sifted it through her fingers., She
pushed 1t into a heap as her eyes wandered to the tape
recorder group.

Her head leaned to the right and she opened her mouth
as her eyes moved back to the salt, She tasted it, spit
gome into her hand, rubbed her hands together and then rubbed

the salt onto her clothes. To get it off her clothes she
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jumped up and down and shook nerself. Betty then went
around the table and joined Chris &t the small salt traj.
She spoke to him but he did not reply. Betty's mouth pro-
gruded and she moved pack to the large salt tray.

Communication Event #2

Betty looked at ner clothes. She. went to the end of
the table and picked up & pencil. As ghe returned she glanced

at the group at the tape recorder. Her mouth protruded, then

closed.

Betty took some paper and began to draw. Her brows
raised as she 100ked at the felt pens. Mouth protruding she
1o00ked toward the tape recorder. Betty bent close t0 her
paper and drew & large rabbit. As ghe worked, her lips pro-
truded. She held the paper with her left hand. When she
had finished she held the picture up %o ghow the observer.
She said, "He has seven feet, one,‘fwo, three, four, five,
six, seven.,” Then ghe sald to.herself, "Make it eight!" and
ghe drew another foot.

Betty dropped the pencil and went to the fire gtation

table where she gtood on tiptoes and reached for a fishing

rod,

Communication Even

Chris and Betty began to drop a megnetized £ish line
into a box to catch paper fish that had small magnets on
their noses. When Chris put the line in, Betty reached into
the box and attached a £ish., She Dblinked and her eyes got



160

round as she waited for him to pull it out. She took it off
the hook for him and then stood on tiptoes to help him catch
another fish.

It was Betty's turn to fish. She gtood holding the
1ine while Chris put a fish on. When he said, "Okay!" Betty
pulled, swung the 1ine around and while Chris tried to grab
1t she let it drop to the floor. There was no fish on it.
Chris picked it up and put it into the box. "Try to get one
now," he said, She caught £igh number four, swung it round
her head and smiled.

When Chris tried to put a f£ish on for her she sald,
"Nol" She let the line dangle into the box; pulled it out,
smiled and said, "No fishl"

Randy joined them. Betty then gtood, wiggled the rod
and allowed the boys to put a fish on it. However, Mrs.
Brown came over and said, "Take it %o Table Three and take
turns." Betty took the box, put it on Table Three and climbed
up beside it.

ommynication Event #i

Betty sat on the table with her feet on a chair. When
the two boys began to argue about who would fish first, Betty
slid down, stood back about two feet from the boys and stared
at them. She loudly told them that they should take turns.
Chris gave her the rod. She blinked., She stood still,
closed her eyes and opened them as Chris impatiently grabbed
the line and pulled out a fish. Betty climbed onto the table

and smiled as she attached a figh for Chris to catch. MNrs.
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Brown walked by and asked whether they were taking turns.
Betty scratched her ear. Chris sald, "Hey Randy, it's your
turn,” but Betty shook her head and said, "No, it's my turnl"

Commynication Event #5

The teacher brought & touch box to Teble Three. After
ghe had introduced it to the group Betty reached in, looked
in and then went to the tape recorder. There she sat down
opposite Frank. She put her elbows on the table and with two
fingers in her mouth, watched dreamily., She felt her teeth,
got off the chair, came 4o the observer and said, "I wonder
why I've got two pointed teeth." She put her fingers on her

eye teeth.

Communication Event #6

Betty went back to the tape recorder and knelt on a
chair, She put her elbows on the table and cupped her chin
in her hands. She fingered the recorder and said to Frank,
"We want more room so we can talk.”

Betty picked up the microphone and smiled at the
observer. She handed it to Frank who gpoke into it and gave
1% back to Betty. Betty told nin that he recorded too loudly.
Head in her hends, she watched the reel move for a playbacks.
Mary came over and spoke to them., Betty said, "Sh, the men
are talking now." Her mouth protruded, as Mary began to
penipulate the recorder, Betty got down from the chair
gtood and lips protruding said in a whiny tone, "We wanna

talk!" She watched Mary as she got back on the chair and
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and reached for the microphone.
Just then a child at Table One spilled some paint,

The paint jar fell to the floor and broke. Betty looked at
the teacher. Her eyes grew wide and her head bobbed. She
went to Table One, looked at the paint on the floor, ran to
the teacher and said, "Look, Mrs. Brown." She followed the
teacher to the mess, watched as the paint was being cleaned
up and sald several times, "I wanna paint, I wanna paint,”

Betty, then skipped to the storage room,

Conmunication Event #7

Betty came out swinging a painting smock, She pulled
the smock over her head, got it tangled but went to the
painting table, She looked at some children who were paint-
ing, walked around the table and stood watching Karen who
was wiping the paint from the floor. Her eyes moved around
as she said, "I don't have any place to paint.” Her mouth
protruded, her hands went into her apron pocket and her eyes
focused on the teacher who was helping Karen, Betty smiled
and sald, "You two are doing a good job.," She looked again
at the teacher, scowled, flapped her hands and said, “I don't
have any place to paint!” The teacher fixed some paper on

an easel and gave her a brush,

Co icati 8
Betty dipped the brush into some water, stroked the _

paper and her eyes widened as no mark appeared. She rubbed

the brush on her smock, looked at the teacher and dipped

)
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into the red paint., She began to dab splotches of red on the
paper. She made & row of splotches across the paper and her
eyes followed the row, Betty frequently opened and closed
her mouth and put her head from one glde to the other as the
brush moved. She glanced at the teacher and the other child-
ren as she continued to paint.

Betty washed the red out of the brush, wiped the
brush on the table, dipped into the green and made green dabs
in long rows, working from left to right, She then painted
a long green line under the dabs, Betty looked at the
observer, and proceeded to make dabs of black. She watched
as some paint ran down the page and with her brush she
lengthened the streak. She then used yellow to make a large
norizontal stroke. After £illing the bottom of the sheet
with yellow, Betty put her brush into the water can, and
shrugged when Danlel asked, "What did you use to make orange?™
He was referring to where Betty's yellow and red had overlapped.

Betty took her picture to Mrs. Brown who sent her
back to put her name on it. She put her head to one side,
and spelled and enunclated her name as she printed 1t. She
then brought the picture to the observer, held it up and
said, "I'm gonna take home a yucky painting." She smiled,
put the picture on the table and rolled her hands up in her

apron.

Communication Even
Betty went to Table Iwo, pulled a whistle from the

touch box, blew it, smiled and returned to the tape recorder.
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There she looked across at the teacher and sald, "I wanna
paint another picture,* Mrs, Brown, who did not hear her,
turned and left the area. Betly trotted along a few steps
behind and said again, "I wanna paint another picture.” Her
eyes grew large as the teacher continued to move away from
her. Betty went to Table Two where ghe watched a girl work-
ing at the salt tray. Mrs. Brown called her to paint, She

put some pﬁper on an easel for Betty.

Communication Event #10

Betty painted a green circle. Leaning her head to
the side, she moved her brush around and around. She looked
over to the woodwork area where some boys were hammering.

Back at work she wiped her brush on her apron, wiped her

hands on her apron, and dabbed yellow inside her green circle.

Leaning back Betty puckered her mouth and looked
intently at her work. She then made two large orange strokes
from the upper left corner of her green circle. Eyes on
her work she carefully painted an orange circle around the
green one. As she painted from left to right dabbing with
the brush, her body also moved from left to right. Betty
blinked and her chin protruded as she mixed some colors in
g 1id. Singing to herself, she painted on the table and
then on her sheet. She poured paint first into a 1id then
onto the table. Dropping her brush, she folded the corner
of the paper which was covering the table over the paint on
the table, She opened the folded cormer to look at the
results. Betty then took her picture to & table, came back
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to the painting table, heaved a sigh and joined Frank at the

tape recorder.

ication 11
Standing on her tiptoes, Betty reached for the micro-
phone and said some nonsense syllables into it. She leaned
forward to replay. Smiling as she heard her voice she put
her hand on the back of her head, kicked up her heels, pulled

off her smock and ran to the storage area.

Communication Event #12

Betty came back and spoke to the boys who were at the
tape recorder., She went to Table One to talk to Hanna, then
took Hanne by the hand and led her to the centre area. She
left Harme and went to speak to the teacher. Betty went to
the pall iﬁ the corner where she washed her hands, jumped up
and down, dried her hands on the back of her slacks and went
back to the tape recorder., Raising herself to her toes she
leaned forward and took the microphone. She spoke into it,
"Kéren nome here, I kissed you right on the lips." She
handed the microphone to Frank, When she heard the replay,
Betty laughed, swung her legs and kicked up her heels,
bracing herself with her hands on the table. Swinging her
left foot back and forth she let it rest on her right foot,
Finally she knelt on a chair, got down and swung her legs out
sideways as she listened to the tape. Then she crawied under
the table.

A moment later Betty came out to take the microphone
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from Karen. Karen grabbed at it, Then passing it back and
forth the two girls conversed about a glant. Betty recited
the alphabet then sang it while swaying her entire body to
the rhythn, The two girls then exchanged the microphone as
they conversed about who was the bliggest giant. Betty leaned
on the table as the tape replayed, She smiled, twiddled her
fingers, looked at the group as her volce came on, then
crossed her legs, threw her head back and laughed.

The teacher announced clean up time.

Summary of Observation #l: Bet

This observation was 59 minutes in length and ylelded
375 observed and recorded nonverbal cues; or approximately
6,4 per minute., There were twelve communication events,

Table 9 indicates the situations and quantitative and
qualitative analysis of nonverbal cues emitted during this
observation.

A1l situations in which Betty was involved were child-
directed and selecteds An examination of Table 9 reveals
that Betty was highly self involved. A total of 304 of the
375 events were child-self or child-self-environment inter-
actions. There was little variation in the amount of inter-
action with the teacher, an individual child, or a group and
interaction with the observer was minimal.

Qualitatively Betty's nonverbal behaviour appears to
be highly deliberate when her tasks are self chosen as she
enitted 339 symbolic nonverbal cues and only 46 nonsymbolic

nonverbal cues, Similarily she indicates that once she has
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chosen a task she attends
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to it., Her nonverbal behaviour

appears in this observation to be related to her "self" as

308 of the 375 nonverbal ¢

ues were categorized a8 intrapersonal,
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Observati 2 ch 8, 1972; 10126 - 11126 a,n

Communication Event #1

Betty was watching Raymond. It was his birthday and
he was blowing and reblowing a relightable candle, Sitting
at Table Two, eating a cup cake that Raymond's mother had
provided, Betty watched intently. She then turned to eat
some pudding which had been made during a cooking lesson
earlier that day. Her eyes moved back to Raymond as she put
her spoonful of pudding toward her mouth and missed, She
regalned her composure and licked the spoon. Banging it on
the table she was again so intent on Raymond that she missed
the cup as she attempted to get another spoonful. Finally
she settled down to eat. Then she smiled, put her hands
under her chin and with her spoon still in her mouth concen-
trated on Raymond. When she had eaten her lunch she turned
and sat backwards on her chair with her legs between the seat
and the back,

After putting her cup cake paper into her empty cup,
Betty leaned toward the children at her table and sald,
"Seventeen girlfriends!* referring to the many attempts
Raymond had made to blow out the candle, Her eyes widened
as shé got up and went to the centre of the room where she
could see Raymond better, There she stood pulling on the legs
of her trousers, eyes on the birthday boy.

Communication Event #2

Mrs. Brown reprimanded Betty with "Go to your chair,*
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and Betty obeyeds She put both knees on the chair, slid her
right leg down the back between the seat and the back and
eyed the children at her table. Lower lip under her upper
1lip, Betty let her eyes wander to the post office. She wiped
her mouth with her sleeve, looked into her cup, opened her
mouth and stood up., Pulling her leg out she glanced at the
observer, then at the group at her table and blinked, Putting
both hands on her hips and with her mouth wide open Betty
danced to the front of the post office.

Communication Event #3
When the teacher told the class to line up at the

end of the room, Betty jumped up and down, and with her
lower lip under her upper 1lip, went to the line, She opened
her mouth, closed it and bit her bottom lip, as she watched
Mrs. Brown laying out some paper stepping stones with numbers
on them. Mrs. Brown explained that each child would have a
turn Yo cross the water on the stones but that they must

say the number as they stepped on each stone, otherwise

they would fall off. Betty added, "And if you fall off you
have to swim," She made swimming motions with her arms.

As Betty walted for the game to begin she moved her
mouth vertically, then bit her lower lip. She moved forward
end jumped astride and together three times. She moved back
to the line when the teacher chose Raymond to be first,
because it was his birthday. Betty's fingers twlitched and
her mouth was tight as she watched Raymond crossing the rocks.

She put her finger to her nose and then to her mouth. She
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threw her arms into the air when Raymond got across! The
children clamoured for turns and shouted in a chorus. "Me,
me, me, me!® Betty put her finger to her lips and said,
*Sheh!*

As Hanna crossed, Betty jumped up and down and emiled.
After several children had made their crossing the teacher
sald she would choose someone wearing green and then someone
wearing brown. Betty's eyes widened as she looked at her
clothes and sald, "I am! I am!® Mouth tight and arms out at
her sides, she began her turn., Stepping carefully she sald
the numbers, reached the other side, and sat down facing the

children who were still waiting,

Communicatio Ly

Betty watched Randy cross, then put a finger to her
eye, pulled her knees up under her chin and bounced up and
down on her posterior. As Randy came she pointed and sald,
“You have gold buttons!"

The game proceeded, Betty watched and smiled. She
rocked back and forth, her top teeth over her bottom lip
until someone accused a boy of not saying the numbers as he
walked, With encouragement from the teacher the child
managed to cross. Betty gave a loud clap and looked at the
others who did not respond. She frowned, pulled on her shoe
laces, looked at the teacher and g1id under Table Two; There
ghe put her arm around the bottom rung of the table, and
lay back smiling.

Betty looked at the teacher. "As soon as everyone
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gets here we can walk back across,” she gmiled, She then
crawled through the rung and slid toward one of the gtudent
teachers where she sat with her Imees folded under her.
Betty began to frown, She looked at the teachers,
then at the children and gaid, "There's more girls than boys."
She pulled on her laces as the last boy crossed., "Now we
can go back again!" che sald and smiled at the teacher. MNrs.,
Brown lgnored her and changed the game by saying, "Hanna,
pick up the stone that means one less than eight." Betty
lay on the floor on her stomach with her hands and feet
gtretched out in a swimming position. She cupped her chin
in her hands and looked up as Hanna picked up stone number
geven. Betty crept forward and moved some of the stones,
saying, "We've gotta move these away."
She lay outstretched with her head on her arms,
looking at the children who had crossed and were sltting
gedately in a row, She g1id under the teacher's desk and
looking up at the teacher gald, "You said, you sald, you
gald!"™ apparently referring to the ldea of going back acroes
the water. _ |
When Betty got no response ghe took a position with
her posterior in the air and her elbows on the floor, chin
cupped in her hands. She gazed at the "river" then slid on
her stomach as if she were gwimming and curled up in & ball

with her arms folded around her knees,

Communication Event #5

Mrs, Brown said, "Let's make a circle!" Betty lay
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gtill for approximately three seconds, got up, jumped up and

down, lay down again and said, "I'm swimming in the water."

Communication Event #6

Mrs., Brown said, "Judy wants to show her shells,”
Betty got up, went to the post office and, with her finger
in her mouth, lay down on her back with her hands under her
head. She wiggled her body and legs, then pulled up her
kneee and looked at the ceiling, She pushed her feet and
glid about, then lay still, She sat at the back of the group
where the children were waiting for sharing time.

When Mrs, Brown said, "Back up, back up, back‘up!"
Betty and two other children slid right back under Table
Three and sat with their backs against the wall., Betty
glanced at the teacher and said, "You sald far back, so we
went far back!® The teacher agked them to return. Betty
came back and sat at the back of the group.

As Judy began to show her shells Betty began to move
away. She glanced at Judy and at the children passing the
ghells around to feel them, then slid to the left until she
was near the post office. She looked at the group, blinked
and knelt on the floor. The teacher said, "No talking!"
Betty looked at her and said, "Sh, sh, sh!" With her lower

1ip under her upper lip, Betty moved closer to Judy. She

‘looked at the shells, put out her tongue and reached for a

shell, She held it first to her left ear, then to her right.
She looked at the teacher who was talking about snails and

their shells. Betty moved closer and blinked.
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Communication Event #7

Betty stepped over the group to get nearer to the
teacher. Mrs. Brown held a shell to Betty's ear. Betty
smiled and stepped back, where she sat down with her feet
under her.

As sharing time continued Betty pulled the fringe of
Trent's buckskin jacket. She put her hands on her shoes and
wiggled backwards away from the group until she was near the
observer., She slid away on her knees and climbed on Frank's
back, She smiled as he stood and gave her a ride. The
teacher said, "Come now!* Betty got down and stood., Frank
grabbed her from behind, putting his arms around her chest.
She smiled, pointed at David and then at Frank. She put her
hands on Frank's shoulder and her arms around him, With
eyes on the teacher, Betty slid away from Frank, then back
again. He reached for her and pulled her onto his knee. As
he let her go she slid away and then got up and went back
to Frank. She pushed the hair out of his eyes and lay down
with her head on Frank's legs, facing the observer. She
turned over to face Frank. Mrs. Brown reprimanded the class

for their inattentiveness, Betty got up.

Communication Event #8

The teacher led a discussion of a book titled,
Dairyman Dan, Betty watched the teacher. Then she lay back,
hands clasped around her knees, rolled forward, slid back-
wards but came back to the group and sat wiggling.

When a child near her sighed and said, “I'm tired,"
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Betty put her finger into her mouth and said, "So am I,"

The teacher responded by saying that everyone could lie down.
Betty ley on her stomach and slid toward Chris. She put her
head on Chris' stomach, looked at Mary, wiggled her feet,
wiggled her toes and finally looked at the book.

Betty eyed Randy, pulled her lips into a funny face
and moved toward Frank where she lay her head on his out-
stretched legs. She lifted her head, peered at the book and
scratched her stomach, Still looking at the book she cupped
her head in her hands and pulled her knees up and down seven
times. Spreading her feet apart, she got up on her knees,
hands on the floor and wobbled about looking at the children
as they discussed the farm,

Betty rolled over onto her back, slid close to Frank
who was lying on his back, put her head on his stomach and
smiled, when she saw the children behind her watching then.
She turned over, looked at the teacher and the book, and
Frank put his arm around her. She 1lifted his head, tapped
his chin, and put her head down on his chest, Mre. Brown
sald, "Betty! 1I'll have you come right up her. You don't
bother other children!" Betty got up and went to the front

of the group, near to the teacher.

Communication Event

Betty sat on her knees directly in front of the
teacher. She pointed and moved her head because as the
teacher held the book only the back of it was within Betty's
view. Betty blinked, put her finger in her mouth, looked at
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the teacher and hung her head. With her finger still in her
nouth she looked at the cover of the book and blinked twice.
Her body swayed from side to gide and she then put her head
down on one knee, As her head came up she blinked again and
leaned far forward, trying to see the plctures in the book.
She put her thumb into her mouth.

Swaying back and forth she g1id back until she could
gee the book., She got up on her kneese and with her finger in
her mouth looked at the book, until the story ended.

Communication Event #10

Mrs. Brown introduced another book, Alfie and the
Ferzy Boat., As she tried to get the children gettled for
story time they appeared to be restless. One boy was sent
away from the group and there were many requests to go to
the bathroom. Betiy who was gtill on the floor, slid around
o the side of the group, looked at the teacher who was
gcolding someone for talking, and blinked. MNrs. Brown
decided to omit the story when she gensed the restlessness.
Instead she organized a bean bag relay.

As the children were forming into a line of girls
and a line of boys, Betty got up and went to her line. Mary
who was standipg behind her put her arms around Betty's
waist and lifted her., MNary put her down but kept her hands
on Betty's waist. Betty put her finger into her mouth.

The teacher explained the relay. Betty pulled Mary's
hands off her waist, smiled and looked at the teacher. She

geratched her eyes, then counted each of the two rows pointing
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at the children as she counted. She put her finger into her
nose, scratched her eye and jumped up and down excitedly as
the game began.

During the relay Betty was very verbal, She jumped
up and down constantly and blinked. She frowned when she

dropped the bag and smliled as the race went well for her team,

Commynication Event #11

When the relay was over, the teacher discussed the
open house that was to take place that evening. She encour-
aged the children to leave the room very tidy. Betty picked
up papers from the floor, put a lace back on a shelf, and
plcked up the bean bags, which she patted as she walked to
put them away,

S of Obseryatl 21 B

This observation which was 59 minutes in length
yielded 389 nonverbal cues or approximately 6.6 per minute.
There were eleven communication events,

Teble 10 indicates the situations which stimulated
the nonverbal emisslons and the quantitative and qualitative
analysls of the cues recorded.

This observation took place during activities that
were teacher-initiated and directed. Although Mary had little
chlld-child interaction in Observation #1 which was child
initiated and directed and provided much opportunity for
interaction with other children, she interacted much more

with individual children during this observation., There
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was also an increase in the number of child-teacher inter-
actions and when these are examined it must be noted that
gome of the interactions with the teacher were negative
responses 10 teacher direction.

During this period there wag an increase in child-
gelf interaction while the child—self-environment cues
decreased when compared with observation #1.

Betty's nonverbal communication continues to be
highly symbolic, attentive and intrapersonal although there
was almost twice a8 much interpersonal interaction during
this observation than there was during Obgervation #1.

Nonverbal interactions that are considered responses

or ae qualifying verbal expression remained minimal.
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Obge ion Merch 13, 1972;: 9:00 = 10104 a.m

Communication Event #l

Betty came skipping down the hallway, arms swirling,
She smiled as she met Mrs. Brown in the hall, She pulled
off her boots and when her shoe got stuck in one boot, she
went to her teacher and said, "It stuck." The teacher pulled

it out, Betty smiled and sald, "Thank you,"

Communication Event i#2

The teacher asked Betty and Mary to fold some news-
papers that had been left on the floor. Betiy blinked, and
gald, "Okey." She got down on her knees and began %o fold
the papers. She talked with Mary as they worked. She'looked

~ at Daniel as he entered, When Mary got up and went to

Table Three, Betty stayed on the floor folding papers. She
watched Mary then noticed a picture in the newspaper. Hold-
ing the newspaper with both hands as if she was reading 1t
ghe looked intently at the picture. She then put it down
and folded it carefully stopping momentarily to loock at a
page which advertised groceries,

Communication Eyent

When Judy came in Betty looked toward the door.
Judy, clutching a handful of letters, announced loudly that
ghe had some invitations. Betty called, "Judy," when Judy
gave Mary an invitation, Mary came skipping over to Betty
to show what she had been given. Judy went Into the cloak-

room. Betty got up and ran after her. A minute later she



183
came out with an invitation in her hand and a closed, smug
smile on her face. Holding the letter high in the air, she
looked at the observer, then brought it to her and said, "I
think it's for Judy's birthday!"

Communication Event #it

Mrs. Brown reminded Betty and Mary that they had a
job to do. Betty returned to folding the newspapers., She
then got up and went towards Daniel, but changed directions
and approached the teacher., Holding up the invitation she
sald something about Judy's birthday. Betty went around
Table One, looked at a plcture, put her finger into her
mouth, moved along the shelf area and touched some play dough
as she turned to go back to Table One. Her eyes were lowered.
She went to & group of children near the teacher's desk,
swirled about and kicked her left foot into the air., The

teacher called her to come to see what Daniel had.

Commynicetion Event #5
At Table One with a group of boys Betty put her

finger into her nose, rubbed her eyes and with her mouth
down at the corners, looked at the rabbit Dan had brought.
"He's nice," she said. ILooking up she noticed that Raymond
was wearing sun glasses. He took them off and she put them
on and blinked. Peering over the top she blinked again and
said, "They fit me." Raymond snatched them and said, "No
they don't.” Betty blinked, scratched her nose and went to
Table Three.
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Communication Event #6

The teacher was introducing a game of matching shapes
and colors. Betty joined the group. She knelt ona chair,
looked at the teacher and then at Judy who was glven first
turn to play. When Betty's turn came ghe leaned over to add
e Bhape. Her eyes were intent upon the game, She scratched
her head, looked at the group and opened her mouth as she
placed the shape. As the group discussed the rules of the
game, Betty shook her head, put one leg to the floor and
kept one knee on the chair. As the other children took
their turns Betty blinked, leaned on“the table and put one
foot between the rungs on the chair, She closed her eyes,
then opened them and spoke %o Judy. When Mary pulled her
pony tail she frowned and gaid, "Don't pull my hair!"®

Moving her c¢halr away from Mary she sat on one leg,
raiged her brows and sald, "I've got three green pleces."
She looked across the table at the bead rack which was being
used to tally the scores. Eyes back on Judy, Betty then
ieaned over the table and with her lower lip under her upper

1ip leaned very close to the puzzle.

ommunication Eve
The teacher interrupted the game to ask about the
boote that were "all over the floor" in the cloakroom.
Betty ran to look but returned immediately and sald, "They're
not mine." Back on her chair, she sat on her knees and began
to move pleces of the game, Shaking her head she looked at
Mary and said, "Mary's not playing.,” Betty placed another
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piece on the table, then fingered her nose as she looked at
Mary who had returned to argue about her right to play.

Betty shook her head and informed her again that she couldn't
play. She looked at Mary and shook her head violently when
Mary put & piece of the puzzle in place. Betty's mouth
dropped open and her eyes grew large. She stared at Mery and
gald loudly, "Look what Mary did!® However, when Mrs. Brown
looked Betty smiled and said, "Mary gets a point!" Betty
then wiggled about and finally clenched her fists and leaned

on them,

Communication Eve 8

Betty chose a puzgle that she could work on alone.
She leaned back, smiled'and reached for the bead rack., MNrs.
Brown said, "How did the game go?" Betty looked at her but
did not reply. The teacher went on to say it was fime to
finish up., Betty's mouth protruded and she got down from
the chalr,

Commynication Event #9
| Betty went to the other gide of the table and sat

down with a peg board in front of her. As she sang to her-
gelf she began to put plastic pegs into the board. With

head moving from left to right, one finger in her ear and
one in her mouth, she hunmed and worked., When she had made
one stralght row across the top, ghe looked at it, leaned
forward and examined it closely, brushed her hair back, rested

her chin in her hand and stopped singing.

et
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Betty began to hum again as she put the pegs in until
ghe had two rows croseing the board diagonally. She eyed her
work, and took more pegs. Suddenly she put both hands over
her ears because the boys began %o pound at the workbench
nearby. She worked with her right hand and held her left

hand over her ear &8 the pounding continued.

Communication Eve 10
Judy came and gpoke to Betly. Betty sald, *What?"

and smiled. She got up and went with Judy who was carrying
gomething hldden under & kleenex. Judy said, "Guess what I
got underneath?" Betty gniled, looked at Judy énd suddenly
turned to go back to her peg board, She geratched her arms
and looked at the observer as Judy approached her again.
Once more she 1eft her work to g0 with Judy to a table where
there was & scale.

Betty looked at the scale and her eyes widened a8
Judy put & large acorn onto the scale. Betty grew excited
and sald, "I know why 1% didn't move, there's not one ounce

on this." She pointed to the other tray of the scale.

Commgnigagion Event #11

Mouth protruding Betty went back 4o the peg board.
She began to put pegs in and sing, "Dabba dabba dabba.” She
ralsed her brows as the board began to fill, She climbed up
and stood on & chair, looking down at the board., Pushing her
hair out of her eyes, he sat down again and began to sing.

She worked with both hands and sang, "00000000000," changing
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her song to "Singing fee £ie fiddly el oh." Betty looked at
ner work, scratched her cheek and put a peg in her mouth and
bit it. As the sound of pounding rose once more, Betty held
her left hand tightly over her left ear.

She continued to move about, wiggle her head and legs
and hold her ear as she went on £i11ing the bdoard, She
looked up as Judy went by. She started to put the pegs back
into the box, but changed her nind and went back to filling
the board. A boy beslde her nudged her but she ignored him,
Brows raised, she looked at the observer, and went back to
work singing, "The ants come marching eight by elght hurray!"

Betty looked up as a group moved to the centre area.
The peg board was full. Betty stroked the pegs with the
palm of her hend. She scratched her knee, looked toward
Table One, looked at the observer, ‘put a box on top of the
peg board and got up and left.

Communication Ev 12

Betty stood at Table One, hands on her hips, mouth
protruding, as she looked at Daniel, The teacher asked her
what she would like %o do next. She pointed at Daniel and
picked up a piece of paper and & pair of scissors. She
£olded the paper, glanced at the woodwork table where the
boys were pounding, opened her paper, folded it again and
licked the fold. She squéezed the fold diagonally as she
looked up at the teacher and a group of children.
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Communication Event #13

Mre, Brown rang her desk bell and called everyone
to come and look at something that Henna had. Betty frowned,
walked over and looked up at the teacher. She blinked. Mrs.
Brown said, "Sit down," but Betty stood with the end of the
geissors in her mouth and her paper in her hand, She looked
at the scissors and began to cut, then walked back toward
Table One. She glanced back at the group gitting on the
floor in front of Harma who was showing a gplder plant., The
teacher told the children they could go back to what they
had been doing,

Communication Event #14

Betty folded a "windmill", She put her head to one
gide, scratched her ear, looked over to Table Two where some
boys wefe talking and then moved along Table One until she
was opposite Mrs, Brown, With one 1ip curling up she looked
at the teacher, and talked with her about how %o fold paper
to make windmills. As she worked Betly Opehed and closed
her mouth. Holding her work high she sald, "Look! how's
that? The teacher did not respond. Betty opened and closed
her mouth, and put her lower lip under her upper lip as she
watched the teacher move away,

Holding her windmill high, again she looked for
Mrs. Brown. -The teacher was not looking in Betty's direction
o she sald to a boy near her, "How's that?" There was no
angwer, Betty frowned.

A group of drama students arrived to present a child
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participation play. Betty put her finger in her nose and
" eyed the lady who was pushing a video camera into the room.
She frowned and looked very puzzled as more drama students
arrived, Standing alone she watched, Her brows were furrowed,
then she saw Daniel nearby., She moved closer to him and
gpoke to him about the invitation he was holding. With
finger in her mouth, she glanced at Judy who was reading
Mary's invitation to her. Betty squeezed her nose, looked
at the camera and glanced toward the posti office. She went
to the wicket where she was given a letter. She took it

gaying, "I know, I kmow that!"

Communicatio 1

Betty looked at the video camera and walked toward
the lady who was going to operate it, She stood, letter in
one hend, and the invitation in the other. She walked back
to Table One put her finger in her nose and stood looking
at the camera. Putting her windmill on the table she sald,
WMprs. Brown, Mrs, Brown!" and went to stand beside the
teacher who was talking to a member of the drama group.
Betty blinked when Billy held up & paper cutting and said,
"What is 1t?" She said, "It's a wheel," She followed Billy
to Table Two where she picked up a pinch of salt, raised
her foot and rubbed the salt into the sole of her shoe.

Summery of Obseryati 1__Be
This observation was 63 minutes in length and yielded

338 nonverbal cues, or approximately 5.4 per minute. There
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were 15 communication events.

Table 11 indicates the situations which stimulated
the cues and the quantitative and qualitative analysis of
the cues recorded. Six events, numbers.2, 5, 6, 7, 13,
and 15, were teacher Initiated but largely child-directed.
The remaining events were child-initiated and child-directed.
The teacher initiated events obviously led to more child-
teacher nonverbal cues being emitted.

Child-child interactions exceed the child-teacher
interactions while in Observation #2 which was teacher
initiated and directed the reverse was true. Betiy shows
high self involvement through her nonverbal communication
with 150 child-self cues and 113 child-gelf-environment cues.
She appears to be highly deliberate, attentive and intra-

personal in her nonverbal behaviour.
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Observation jilv, March 16, 19723 10340 - 11141 a.m,

Communication ent #1

Snack time was concluding. Betty gat at the record
pléyer table, She got up and went to the window to look out.
Back she went %o the table to gather the empty Cups. She
took them to Table Two and tossed fhem onto the centre of
the table. Jumping up and down she blinked as she watched

the elementary children playing outdoors.

Communication Eve t £#£2

Mrs. Brown called the group to come to a circle.
Betty ignored the call and followed Karen %o & ghelf where
ghe fingered some toys. She gtarted toward the circle, but
went back to the ghelf and pushed her finger through 2 plastic
cylinder.

Mrs, Brown was explaining how to play & listening
game. Betty looked over but stayed by the ghelf and rubbed
her eyes. The teacher rang the desk bell. Betty then joined
the circle., At Judy's guggestion Mrs. Brown asked the child-
ren to stand and join hands to neke & better circle. Betty
gtood, joined hands, then sat down, crossed her knees, put
her £inger in her nose and watched the teacher, She closed
her eyes, wiggled her feet and put her arms around her knees.

She looked at the observer, then looked around the
circle, cuppedlher chin in her hands and waited,

This kind of behaviour continued until the teacher

wag ready to choose the first child to be "it". Betty
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watched the other children, put her lower lip undei her upper
1ip and then put her finger in her mouth. The teacher closed
her eyes and turned to point at a child, Betty put her hands
on top of her head and knelt up high as the teacher pointed.
When she was not chosen, she lowered her eyes and her head
and put her finger into her mouth,

The game began. The child who was "it" sat on a
chair in the centre of the circle, Another child crept up
behind and knocked. When "it" asked who was there the child
gald, “It's the fireman® and "it" had to guess who the speaker
was. Betty was chosen to knock during the second game. She
got up, smiled, and, with her finger in her mouth knocked.
When the boy.said, "Who is there?" Betty's chin went down.
The teacher moved closer to her and encouraged her to say
what worker she was. When she did, Trent guessed correctly
and so Betty sat on the chair to be *it*, However, when Tina
knocked, Betty hung her head. The teacher whispered to her.
After a long pause, Betty guessed correctly., She went back
to the edge of the circle and sat down where she bobbed
forward and backward as the game continued. After much
wriggling and squirming she lay on the floor and slid away
from the circle. She got up, turned one full turn, then got
down and lay on her back. As she gtretched out she glanced
at the observer. She put her toes around the rung of Table
Two and pulled herself forward. Mary came and lay on top

of her., Betty smiled and swung around giving Mary a ride.
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Communication Even

As Mary left, Betty got uwp and put her nands into the
galt tray. She 1icked them four times and when a student
teacher entered she glanced at the door. Her eyes moved from
the student t0 various areas in the room, and she stood
with her finger in her nose. Betty then ceme 4o the obaerver,
jooked at her and lald some golded pictures on & table nearby.
Betty smiled at the observer. She opened the pictures for
the observer to B€€ but did not gpeak to her.

Betty then took her pictures to Table Two where she
put her hends into the galt and then into her mouth. She
went to talk 10 the children who were now welting at the
door to go o the gym to have their school photographs taken.

COmmggicajion Event #h

Ag the children 1eft, Betty went pack to Table Iwo.
The student teacher called ghe children to come to play the
game, but Betty hegan to play in the salt, Moments later
ghe joined the game. She knelt, pulled‘her xnees up and
hugged'tham. She whirled around and around on her posterior

and then stopped with her legs outstretched and her eyes on

the children.
Betty asked 3¢ ghe could be nig", The student ald

not hear her. She got up and tapped the gtudent on the
ghoulder, whispered gomething in her ear and gat down with

a smile.
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Communication Event #5
Betty was called by Mrs. Brown. She went to the

teacher's desk then tame back to the circle where she stood
jumping astride-together. Then, swinging her left arm and
holding her picture in the other hand, she knelt on the
floor. She got up and once more whispered to the student
teacher, who allowed her to be "it". Daniel knocked. Betty
guessed wrongly. She proﬁptly got off the chair and left
the circle,

¢ ication Event #6

Betty glanced back at Danlel and scowled, After
stending beside Table Three she put her hands on her hips
and ran and whispered into the student's ear. With the
corner of her picture in her mouth, she stood very close to
the student, When it was time for a new "it" to be chosen,
Betty jumped up and down and pointed at herself. She was
chosen to knock, As she knocked she changed her voice,
When "it" guessed wrong Betty laughed, jumped up and down,
and ran o Table Two where she was grabbed by Daniel,

Communication Event #7

The teacher called the class to come for story time.
Betty walked all around the circle and sat down near the
back where she looked at Mrs. Brown. She put the plcture
corner in her mouth and wobbled as she waited.

The discussion turned to St. Patrick's Day and when
the teacher said that Betty had been to Ireland, Betty blinked
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and said, "No, I didn't go there.” When the teacher held up
a card with shamrocks on 1t, Betty went up, pointed to them
and said, "They're on cards, cause My Daddy has some."

As the story began Betty wrapped her picture around
her leg. She sat on it, put it under her heels, and rolled
it around her ankles, Glancing at the girl behind her, she
lay down and slid back, keeping her - eyes on the teacher.

She lay with her legs fully extended and her plcture
under her calves., As the story went on Betty played with
her picture almost continually, interspersing this behaviour
with mouth and lip movements, blinking and glencing at the
book that was being read. When the teacher asked the child-
ren what "ringlets" are, Betty stood up, reached for her
hair and said, "Yes, I know." She went on to explain how
ringlets are made. She put her hand on her cheek as she
gpoke and glanced vack and forth from the teacher to the
group.

Betty sat down and once more fingered her pictures,

and bobbed about until the story ended.

Communicatio ent #8

Mrs, Brown was called to the gym. Betty leaned on
Karen, then pulled herself into a ball, put her thumb to
her eye and slid toward the teacher's desk. Reymond rang
the teacher's desk bell. Betty stared at him and blinked.
She got up and rang the bell, The teacher came through the
door. Quickly Betty moved away from the desk, her picture

in her hand. She looked at NMrs. Brown and blinked.
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communication Event #9

The story resumed. Betty, gtill holding her picture.
got up on ner knees. Once again she moved her plcture from
her chin to her feet as the story went on.

111 looking at the book and after much movement
ghe lay down on the floor and glid under the teble and back
again., Betty kept her eyes on the book but moved her knees
up and down, blinked and opened and closed her mouth until

the climax came when she sighed and said, "That was & wonder-

ful thing to dol"

communication Eyent #10

Ag story time ended Betty got up» frowned and came
to the observers The teacher went %o answer a knock on the
door. Upon her return Judy asked if she could do a dance.
Betty scowled and stood near the teacher, mouth down at the
corners, She blinked and gaid, "But I want to do & step
hop." Judy gaid that ghe was going to do & bubble dence.
The teacher asked Judy 4o get the children into a circle to
watch. Betty hurried over to the teacher, spoke 10 her and
then went to Judy and said something about her bubble dance.
Judy said, "Betty, get into the circlel” Betty put a finger
in her mouth, then emiled, joined hands in the circle, let
go, and pat down.

The teacher put 2 record on and &8 the music began
Judy danced. Betty watched, with finger in her mouth, and
her arms folded. She smiled slightly. As Judy finlshed
the teacher clapped. Betty looked at the teacher and
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clapped too, However, Judy immediately began another dance,
Betty stood up and with her hands on her hips Jjumped up and
down and said, "Me! Me! Mel" The teacher told her it was
Karen's turn. Betty said, "I'll let Karen do it."

Ag Karen danced, Betty put her finger into her mouth
and stood marching to the music. She then danced from side
to side until she reached Table Two, She danced over to the
teacher's desk and back to Table Two where she picked up her

picture which she had left there.

Communication Event #ll
The children prepared to go home, Betty moved to
the centre area with her picture in her hand. She ran to

the cloakroom,

Communication Event #12

One minute later Betty came out, her coat in her
hands and her boots on. The record player was playing a
Cuckoo song and when she heard *Cuckoo-cuckoo-cuckoo” Betty
dropped her coat and began to dance. After a few lively
swirle she put her coat on and went back to the cloakroom.

When she came back, she spoke to Judy and to the
teacher. She gskipped around the room, and jumped up &nd
down to the music smiling all the while. Then she put on
her mittens and picked up her picture and walked toward the
door. She held her picture between her teeth, Betty disap-
peared into the hall but came right back and looked at the

clock., She spoke to Karen about the time, then came to the
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observer and said, "Is the grade fours out yet?" When she
was told that they were not she looked at the clock, frowned

and sald, "You tell me when cause I don't know the time,"

Commynication Event #1

The record played on., Betty sat on a chair and
watched Judy skipping about, Holding her picture in her
mittened hand she looked first to the teacher and then at
Judy. She began to tap one toe and bob her head in time to
the music, Gradually her foot movements became a forward and
back motion, which changed to swinging sideways to the rhythm
of the music.

Betty looked at the clock and then at the few
children who remained. She got up, jumped a few times, then
gat down and tapped her feet. The tapping changed to &
merching movement, Betty called to the teacher who came and
sat beside her. Betty's marching movements then grew stronger
and more confident but she remained on her chair. The music
stopped and her feet stopped. . |

Betty put a mittened hand in her mouth. When the
music started again, she skipped to the centre of the room
but after looking at the clock she stood and watched Daniel
playing in the salt. As Dan left to join Judy, Betty looked
at the clock, then at the observer and danced off to the far
end of the room, She stood a moment, jumped, smiled, anﬁ
after checking the clock, went back to Table Two.

Betty sat down, mouth protruding as more children

left. When only three includihg herself remained she put
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her elbow on the table, and dreamy eyed tapped her feet
1ightly. She flapped her mitten gently. She stood up, looked
at the clock, frowned and looked at the clock again, She
looked at the teacher who was tidying the room. She continued
to lean on the table while watching the clock, Tracy took
her hand and together they skipped around the room once.

Betty smiled as they skipped, but back at the table she leaned
on her elbow, frowned and watched Tracy dancing.
At 11141 Mre. Brown told Betty that the Grade Fours

would be coming out. Betty hurried off to her sister’s room.

Obgervation #4: B

This observation was 60 minutes in length and ylelded
481 nonverbal cues or approximately 8 cues per minute,

Table 12 indicates the situations which stimulated
the emissions and the quantitative and qualitative analysis
of Betty's nonverbal behaviour during this observation.

It must be noted that this was an unusual morning
in the kindergarten. Two student teachers were present and
the children were takeh one at & time to the gym to have
their school pictures taken. Hence there were more iInter-
ruptions than usual and this could account for the fact that
there was a higher number of nonverbal cues per minute emitted

than in any other observation. Betty may have been reacting

to the change of routine.

However, Betty's nonverbal cues continue to be
1argely'a communication of personal nature for she emitted

227 child-self cues and 131 child-self-environment. There
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were more cues that indicate interaction with the observer.
This may have been due to the teacher's involvement with so
many other activities.

Qualitatively Betty's nonverbal bahaviour is again
highly symbolic, attentive and intrapersonal although there
is a rise in interpersonal interaction.

A noticeable rise in the number of times Betty used
the nonverbal mode as a response may be due to the fact that
there was an increase in her overall interaction with other

people.
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Bettys Conclusions

An examination of Tables 9 to 12 reveals that in 241
minutes Betty emitted 1,583 nonverbal cues as recorded by
the observer. This gives & mean emission of 6 cues per minute.
It appears that Betty's nonverbal communication in an educa-
tional setting is quantitatively significant.
There were 1,204 intrapersonal nonverbal cues which
ig 76% of those recorded., This indicates that Betty's non-
verbal communication contains much involvement with her "self".
The situation in the classroom seems %o affect Betty's
nonverbal cues both quantitatively and qualitatively.
Observations #1 and #3 were highly child directed,
while Observations #2 and #4 were during the time that is
more highly teacher directed. When Observations #1 and #2
are compared 1t ig interesting to £ind that during a teacher
directed period there is more child-teacher interaction and
child-group interaction but that the greatest change is in
child-child interaction. For Betty a teacher dominated
sltuation appears to stimulate interaction with other children.
Much time during Observation #2 was devoted to a teacher
initiated activity., Betty seemed to find this too long and
go found many ways of interacting with herself and her friends
and at times was reprimanded for it.
In Observation #3 there is an increase in child-self
interaction and a drop in child-child interaction. This was
a period where there was freedom to select and pursue

activities., However, there was & drop in child-child
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interaction, probably becausevBetty became totally involved
in a task of her choice, the peg board.

Obsefvation #4 wag & mixture of freedom and inter-
ruptions. Betty was more nonverbal during this period than
during any other observation possibly because the children
were coming and going as was the teacher and the morning
routine was upset. During this period Betty emitted the
highest percentage of intrapersonal nonverbal behaviour,
From this examination it sesms that the situation in the
classroom has an important bearing on Betty's use of the
nonverbal mode.

With 76% of Betty's total nonverbal cues categorized
as intrapersonal it appears that her nonverbal communication
is related to her affective domain,

Betty's mother spoke of her pride in her Ukrainian
dancing end her kindergarten work. This is born out by the
observations, for she was anxious to dence for the class and
in Observation #4 watched over her picture all morning. Her
mother's view that Betty prefers one friend is substantiated
by the minimal number of child-group interactions. Her
ability to stay with a chosen task until its completion was
noted by her mother and in the observations this was strongly
gubstantiated when she worked long at filling the peg board.

Mrs. Brown noted that Betty seems to need tactile
reassurance. There was congruency between this perception
and that of her mother. Both the teacher and mother noticed
the use of "baby talk" as an attention getter and the
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observer perceived pouting lips as had the teacher and perent.
While Mrs. Brown mentioned that Betty cannot abide noise
above & certain level her mother merely referred to the fact
that she is prone to earache when she has a cold, The obser-
vations indicated that she was indeed bothered by noise for
in Observation #3 when she wag working at the peg board she
repeatedly put her hands over her ears when there was pounding.

There appears from examinatlon of the above to be more
congruencies than incongruencies in the way that the mother,
the teacher and the observer viewed Betty's nonverbal

behaviour.



CHAPTER 8

FRANK

Frank At Home

Frank was born in Calgary in March, 1966, His mother
wae 8 "manageress of oil companies” and his father is an
administrative officisl in land lines communications. His
job entalls a great deal of travel.

While not a particularily planned addition, Frank
was welcomed to the family. He has one older brother and
both of his parents were anxious that they have at least
two children, His mother had worked %o put herself through
University and was 26 years old when ghe married, The first
child arrived almost twelve years after the marriage but
Frenk's mother has not worked for nine years.

The pregnancy was normal until near its termination
when Frank's mother became toxlc and labour was induced.

Frank was & breast fed baby for three months and was
then put on a bottle, He was glways held when nursed and
wag fed on demand, He crled when he was hungry and turned
hig head away when he had had enough milk. Frank was a
healthy baby who soon gave up his two o'clock feeding and |
glept through the night. When he began to eat solid food
he enjoyed everything except peas. He disliked peas "with a
passion," and would spit them out. Now he leaves them on his

plate. He prefers aweet foods and desserts to vegetables.
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Frank learned to feed himself at an early age and has never
reverted to wanting to be fed. Because his older brother
could do it *he could do it too."

At the table he is very verbal. He is always inter-
rupting but when told to be quiet he will sit and walt his
turn. Frank is very fond of having company to dinner and
the children are always included in dinner parties,

There have been no specific chenges in Frank's
sleeping patterns. He doesn't have bad dreams or seem to
dream often. If he does he gets up and gets into bed with
hig parents where he is "cuddled in." He requires no parti-
cular comfort at bedtime although he has & little toy monkey
nemed Chee Chee that is taken to bed occaslonally. His
nother reads to him at bedtime unless they have company.

The day that Frank came home from the hospital as an infant
a radio was put beside his bed to put him to sleep 80 he
has always been used to going to bed with no attempt being
made to keep the house quiet for him.

Described by his mother as a very cuddly baby, Frank
ag an infant smiled at everyone who came neer him. He has
never showed any fear of sirangers. His father 1s away a
great deal, Frank's mother says, "I am unhappy and the
children are unhappy when he is away so we get terribly
excited when he is coming home and always count the days."

Frank has always coped well with new experiences.
The first time he was taken on a long trip he stayed awake
until 11130 p.n. because he seemed afraid that he might miss
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gomething., He was about two years 0ld at the time and all
the way he sat up, looked around and pointed, while his older
brother slept.

He has always been delighted with his baby sitters
and never upset about his mother going out. A 1light has
always been left on in the hall and so Frank has never shown
fear of the dark. If he has had a "particularily bad bawling
out or a spanking" Frank seeks reassurance by coming to his
nother and asking, "Do you still love me Mummy?* His mother
feels that basically he knows he ig loved but wants to hear
it after he has been reprimanded. His mother explains that
this happens quite often: |

...because he is a very determined little boy and
often if he wants his own way we have & tantrum. A
tantrun consists of going into his bedroom and slamming
his door three or four times to let me know he is peeved
with the world, He stamps his feet and five minutes
1ater comes out and says "Hi Mummy" and it's all over.
Frenk has always loved his bath. He now bathes
everyday and is allowed half an hour to play in the tub. As
an infant he didn't like having his ears or nose cleaned
and would turn his head away. He has not reacted to having
his fingernails cut but one of his "baby toes" causes some
anxiety. He draws his foot away and asks his mother to leave
that one until the last., Frank had his first halr cut at
about three years and four months and because he had watched
hig older brother he accepted it as a necessity, As an
infant he screamed when he had to have & needle but now
because hig brother has an allergy shot once every two weeks

he actually wants needles too. He has had no problem
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adjusting to the dentist because his dentist is a friend of
the family and the dentist's daughter baby sat him when he
was an infant, When Frank was four he had his tonsils out.
His mother stayed at the hospital with him and he showed no
fears. As an infant Frank squirmed when he was solled and
was "always changed immediately."

Frank toilet trained himeelf by the time he was two.

Frank was mobile at an early age. He sat up when he
wag very young and crawled at about nine months. He cele-
brated his first birthday by walking alone, beaming and
showing off.” His mother has never confined him to a play-
pen except as a convenience to herself. He was wnhappy in a
playpen unless ne could see his mother. Otherwise he cried.

Ag an infant Frank played with his fingers quite a
bit, He had toys strung across the crib and a little "busy
box" beside him in the crib. He gpent a great deal of time
playing quletly in bed. After he discovered his toes he
played with them "quite a lot".

During toddlerhood Frank had a playmate who lived
down the street. Frank did not talk until he was three,
Hence the two children just played together. The older
children in the neighborhood played with him too and "thought
it was quite sweet that he didn't talk when he was about two.
He was very outgoing and showed it." He prefers group play
now but still plays with his first friend, "Competition is
mervelous for Frank. He does things far better in competition,

He strives so very hard to come out on top and it is a
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challenge to him."

His older brother sometimes plays with him and some-
times excludes him, When Frank is excluded he screams but
his mother handles this by telling him that his brother is
three years older than he is and that Frank will have to find
his own friend. When he is accepted by the big boys he is
very happy. He sometimes pushes in to get attention.

His mother does not feel that Frank is very imagin-
ative although she states that he and his best friend play
cowboys and Indians and other kinds of dramatic play. When
he is alone, however, she says that

...1t has to be constructive that is he likes definite
projects that are realistic. I don't think he's terribly
creative. He will work hard if you give him a puzzle or
git him down to color., He does play with buildgng blocks
and running his cars on them so there musi be some
creativity there.

Fragk's experiences outside of his home prior to
kindergarten include Sunday School and music lessons. His
mother says that he started to talk in March the year that
he was three and started music lessons the following September.
He 1ikes kindergarten and is proud and satisfied with the
work he brings home. He demonstrates this by wanting to show
1t and save it for his daddy to see., His mother says, "We
aren't always satisfied with it, but he is.”

Frank's mother sees him as a patient child who is
not overly aggressive or shy. He is "everybody's friend."

He is strongly attached to his grandmother and thinks his

teacher "is great.” He is in his mother's eyes a "calm happy

little boy," who has a long attention span and is extremely
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affectionate and responsive,

Frank at School

The Teacher's View of Frank

Frank's teacher feels that Frank needs tactile reas-
surance from herself and the other children. Although he is
in some ways very independent, in others he seems to seek
attention either by pouting or vanishing into the cloakroom
until Mrs. Brown misses him and goes to find him,

Mrs. Brown has noticed some signs of insecurity in
Frank. She sayst

He's a worrler, I've discovered, quite a worrier.

He was painting one day and I leaned over to look at his
work., He sald, 'I feel badly about my brother,' and
looked very concerned. When I asked him why, he said,
'He's sick." This is typical. He's mentioned similar
things before, When his mother wasn't well he said,
worriedly, 'My mother is sick.'

Although Frank is a quiet ghild Mrs. Brown does not
consider him an introvert. He likes group play but does not
enter into it with the vigor that some boys do.

His school friends are the active boys. Although he
doesn't have a strong attachment for one child he joins <the
group that has initiated something that interests him,

His teacher says he is "not a talker," and that his
response to correction is seldom verbal, He grows quiet.
"You can almost see him withdraw,."

Frank has revealed to his teacher that he is quite

often dissatisfied with his own efforts. He will say "It's

no good," or shove the project aside instead of taking it
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home. He seldom wents to show or share his work. The
exception to this ig when he is working with his key voca-
bulary. MNrs. Brown describes his behaviour:

Some rather unnerving things happen with Frank, His
mother is giving him reading lessons outside of kinder-
garten. Because of this he expects to be ahead of every-
one else, If he misses & word and it becomes & discard
he feels extremely badly., He is continually comparing
with Jim the boy who hes the most words., He keeps agking
how many words Jim has and is continually bringing it up.
He is very competitive in reading and I have not noticed
this competitiveness in any other area.

Mirs. Brown says he often tosses his head and says, YT take
reading lessons.," e copes well with competitive games but
ig overconcerned in academic areas. His expectations are
that he will be the top in reading and numbers.

The teacher referred to Frank's reading again when
asked about his creative efforts. She gaid the more creative
children who could read some words were using their words
to create thelr own gtories, but Frank had not done this.

Mrs, Brown considers Frank rather unresponsive and
inattentive during story time and in other teacher directed
activities. However when ne is working on a task of his
choice, he attends well, During the teacher directed acti-
vities he will “stay on the fringe and walk around or even
play with gomething or someone." He may be listening with
one ear but he does not appear to want to become totally
involved with the activity or the group.

The teacher looks upon Frank as a quiet, follower

who is fairly popular with the other children, and 2 passive

participant in play initiated by others.
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what Frank Does At Kindepgarten
is Nonverbal Behavio

Obgervation #1, Pebrusry 23, 1972y 10130 - 11329 a,.m,
Commynication Event #1

Snack fime was ending, Frank was sitting at Table One
with his hand on Raymond's shoulder. With his other hand he
reached across the table to iry to touch Sharon.

As he drank his julce, the teacher came by and sald
that after lunch the class was going to the gym. Frank kept
his cup to his 1lips and looked into space for a moment, When
the children clapped, he smiled. Ag he finished his snack
he climbed onto Table One and sat, legs dangling, Turning %o
Sharon who had climbed up beside him, he poked her in the
ribs. He looked at Raymond then fingered hls empty cup.
Frank glanced at Randy ﬁho was telling the group about what
they would do in the gym, Frank opened his mouth, gazed into

gpace and sneezed. He returned to watching Randy.

Communication Event #2

After the snack Mrs. Brown allowed two girls to
demonstrate the difference between "wiggling" and "wobbling®.
The two words had been the toplic of discussion at Table Two
during snack fime.

When the girls got down on the floor, Frank started
for the door but came back to his place., He popped out his
tongue and watched. When Mrs., Brown asked fudy and Marilyn
to repeat their performance, Frank slid off the table and
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gtood with one hand on & chair and his head to one side a8
he watched.

7+ was time to go to the gym. Frank ran to the door.
Reymond called, »prank, Frank, I pick Frank!" Frank pulled
back. Raymond tried to drag him to the 1ine but Frank bent
to tie his shoe, Whlle the teacher tied it for him he rested

his hand on her ghoulder.

gommunication Eyvent #3

Two minutes later Frank gtood in the gym looking all
around, He looked gt the teacher and began o run about.
Mrs. Brown told everyone to get down on his knees and put
nis hands on his lap. Frank obeyed.

The teacher asked the children to get a space of
thelr own, Frank stayed kneeling with his arms outstretched.
He stood up and, with his arms gtill out, watched Mrs. Brown.
His mouth began to protrude and his arms dropped a little
because it was several ninutes before the children responded
to the teacher.

Mrs. Brown told the children 4o "turn to measure"
their space. Frank did not respond, Instead he dropped his
tired arms, The teacher called, "Feet together!™ Frank put
nis feet wide apart, and bent his arms at the elbows like
the wings of a bird. The next command was, "Feet together,
arms at your side.” It was as if Frank had returned to
reality. His response was positive,

When the aide went looking for some hoops, Frank
watched her. The teacher then gaid, "Hands high, legs up
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and down slowly, up and down, up and down." Frank watched
Marie but followed the instructions.

The hoop activity began with, “Hold your hoops, &nd
rise slowly up and down on your toes! Slowly." Frank com-
plied but wobbled when he got up on his toes. When the
teacher sald, "Be jumping jacks on your toes," Frank almost
fell. He stood, scratched his nose, looked at Randy and
gaid, "I've gotta go to the bathroom."

The next activity was hopping on one toe as the
teacher counted, "One, two, three, rest," Frank put his
nands in his pocket, tried to hop, wobbled, frowned and with
an almost pained expression mumbled, "I can't hop!" He took
his hoop and tried to twirl it around his body as he eyed
the boy next to him. He wobbled forward and backward but
could not twirl the hoop.

When the teacher asked the children to "stand straight
and £ind a way to balance the hoop but not with your hands,"
Frank held up the hoop, peered through it, put it on his
ghoulder, then on his head and then down. He looked around
the circle at the children who were gucceeding. His mouth
dropped open and he let go of his hoop.

With the hoops laid on the floor in front of them
the children were asked to get to the other gide without
touching them., Frank tried to jump over, but fell. He walked
around the hoop, tried again and fell. He sat inside the
hoop and slid about on the floor. He smiled and glanéed at

Raymond.,
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Mrs. Brown then asked the children to get over the
hoop without bending their knees. Frank stood rigidly,
hopped around in little jumps, backed up and, remaining very
gtiff, jumped over. The teacher smiled at him and sald,
"Your knees are bending." Frank smiled, stood up, stepped
around and into the hoop. For several moments he lgnored
the teacher's instructions, picked his nose, knelt inslde
the hoop, fingered it, and put his head down.

The teacher began a geme of “Jack in the Box jump
out of the hoop at three," Frank jumped before she counted
to three then sat down and played with a piece of string
that was on the floor. The second time Frank jumped at the
right time but fell as he came down, He smiled.

The children were to whirl the hoop and gradually
move toward the floor without touching the hoop with thelr
hands., Frank moved cautiously but his hoop flopped to the
floor, He stood Inside of it and laughed.

When the children closed their eyes to walk around
the hoops, Frank kept his eyes half open. The hoops were
then held upright and the children were to crawl through
with their hands on the floor, Frank was the first one
through. He looked at the teacher and sald, "I got through,
I got through!" There was no response. He looked at her
and spoke more loudly, "Look at this Mrs. Brown." MNrs.
Brown watched as he repeated his first success with a hoop.
She sald, "Good!"

The exercises with the hoops continued., Frank
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tried hard but could not succeed until he managed to swing
his hoop on his arm without losing it. He smiled and shouted,
"It tingles, it tingles!" Iooking at the teacher he said,

*7 can't stand it. It tingles!”

There were several more exercises with the hoop.
Frank wobbled and fell repeatedly but never gave up and kept
smiling.

Communication Event #lt

A set of climbers was pulled into one corner of the
gymnasium, The children were asked to line up to teke turns.
Frank went to the back of the line. He lifted the boy who
wag standing in front of him, He smiled, then turned and
1ifted Tracy who was standing behind him. He peered around
the line to see how many were ahead of him and smiled as he
saw Raymond on the high climber growing pale and whining,
*It's too high." Raymond's fear of height seemed to please
Frank, His eyes sparkled. As he waited for his turn Frank
pushed & child in front of him, pulled a child behind him,
stuck out his tongue, and puckered his lips. He rubbed his
nose and peered around to speak to the boy in front of him,
As he did so three children from behind him passed him in
the line.

At the bottom rung Frank allowed another boy to push
ahead of him, His turn came. He climbed to the third rung,
énd‘put his knee over while holding tightly., He put his
foot on the next rung and stood for & second. Near the

top he put his hands on the bottom of the high bar and watched



221
the boy ahead of him, The teacher told him to‘wait. She
allowed a boy to pass Frank, He did not protest but waited
patiently, He climbed the bars a second time and when he got
to the top sat astride the bar and then came down., He ran
off acrose the gym. The alde called him to come to climb
again but he called, "Nol"

Communication Eyen _

Frank ran with tﬁe teacher to the storage room to
get thg balls. When Mrs. Brown said, "Meke a big circle,"
Frank began to run but returned and stood waiting instructions.,
The teacher attempted to organize the group into pairs for a
ball activity. The children grew inattentive and soon balls
were rolling all around the gym. Frank saw a loose ball,
grabbed it and threw it at a basket ball hoop. He chased 1t
ag it came down, smiled and lost it agaih.

The teacher announced that because the children were
not listening they must go back to the room., Frank stopped
instantly and his mouth dropped open. His eyes widened as
he kicked the ball and chased it. He caught the ball, chased
a little girl across the gym and was then dragged by Daniel
into the line.

Communication Event #6

Two minutes later the class was back in the classroom.
The teacher called them for story time. The other children
gat down. Frank stood for a moment and looked at the teacher.

He sat down with saliva bubbling up in his mouth. He pushed
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to the back of the group where he blew saliva bubbles.
When the story began he looked at the book, opened and closed
his mouth and raised his hands and clasped them above his

head. He pulled at his halr and glanced at the observer.

Communication Even

As the teacher read the story, Daddy is Home, Frank
smiled. He pulled up his knees, picked at his shoes and his
eyes wandered back to the book. He put his hands on his shoes
and then picked up & viewmaster from a table. He looked into
it, put his hand on his head, then on his nose and sneezed.

He looked back at the book for a moment and blinked., His
mouth dropped open. He wiped his nose on his sleeve. His
mouth and“fingers continued their movements as the story
continued,

Frank was biting his bottom lip and playing with his
shoe laces when the teacher read a phrase, "Daddy's footprints
in the snow." Frank grinned, looked at the book and smiled
broadly when the boy in the story threw a snowball for his
father to catch.

Lip movements, tongue mbvemente and fingering of his
nose and shoes were continuous activities as the story rose
to a climax, Frank rubbed his ear, scratched his head and

frowned as the story ended.

Communication Event #8
When Mrs. Brown said that they would have another

gtory, Frank frowned., However, the plans changed when a
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child interrupted becauseé ghe wented to show gomething from
Haweil. As Frank xnelt to watch he put his mouth to one side
and frowned, He turned and took & long look &% the chart on
which the number of words each child knew was recorded. He

then put his arms around Reymond, coughed and lay back on

the floor.
Frank peered into pavid's face and then crawled away

until he was about four feet from the group. He grinned
when the teacher gald, “Have & happy face!* Frank put one
nand on his fool and crawled away & bit further.

When Dougles got up to ghow something he had brought,
Frank whirled around on his posterior, got up and went to
the post office, where he played and ignored the group for

the remainder of the period.

Sumnaxy of Obse;xagion #1 Frank

mhis observation was 56 minutes in length and ylelded
282 of Frank's nonverbal cues, Or approximately five cues

per minute. -

mable 13 indicates the situations which stimulated
the emisslon of the cues and the quantitative and qualitative
snalysie of the cues.

The situations were all teacher initiated and teacher-
directed. While there was approximately g8 much nonverbal
child-teacher interaction as nonverbal child-child inter-
action there was little child-group interaction in the non-

verbel mode. Frank showed gelf involvement in 212 of the cues

which is 75% of the total nonverbal cues recorded.
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Qualitatively Frank's nonverbal emissions in this
observation were somewhat more symbolic than nonsymbolic.
Similarily he was more attentive than inattentive but slightly
less than one third of the cues were nonsymbolic and inatten-
tive. In this teacher dominated situation Franks nonverbal
behaviour was highly intrapersonal and only a minimal number
of cues could be categorized as responses or as qualification

of verbal expression.
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Obgeryation 2, March 1, 19724 10125 - 11126 8.m,

Commynication Event #1

The children were cleaning up the room in prepara-
tion for the snack time. Frank was in the housekeeping area.
He moved the stove forward, then backward, his mouth opening
and closing as he did it. He ran from the corner to Table
Three, peered around and ran 40 the end where he sat down.
Mrs. Brown gave Frank some cups to distribute. He walked,
feet dragging to Table Two where he slid the cupe across the
table, The teacher reminded him to go around and pass the
cups. His mouth protruded. He pulled a chair around to
the other side, went to Table One then back to Table Two
where he f£inally handed out the cups and, squinting at the
children, asked, "Anybody else need & cup?" Taking a cup
for himself, he stuck out his chin and went to Table Three
where he sat beside Betty.

Communicatio ent #2

Frank looked from one child to another at his table.
The teacher called "whispering time". Frank looked at the
clock and whispered to the boy beside him. Betty poked him
on the side of his head. He looked at her, then whispering
to himself, pointed at Table One and counted the children,
When Daniel said to him, "Shut up and go to sleep,” he put
his head down on the table. Mrs. Brown said, "Yes, do like
Daniel and have a little rest," Frank lifted his head and
looked at the children who were taelking at Table One.
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" During the "whispering +ime" Frank opened and closed his

eyes and raised and 1owered his head several times as he
fingered his wrists and arms. When the teacher said, "I'm
going to open the window," he looked up at her and glanced
at the observer. He sat up &8 Mrs. Brown announced that

snack time could start.

Communication Event #3

As he began to eat, Frank looked at Hanna. When the
wind blew & tin off the sill he looked at the window then
toward the teacher and Rendy who were. discussing why the
cookies were called "ginger snaps."

The teacher drew attention to the movement of the
mobiles and Frank looked up and squinted. ‘As Mrs. Brown
went to the calendar, Frank said, "Phig month is March."

As lunch time continued Frank looked from the calendar to

the window and the post office.

Communication Event #l

Mre, Brown called the children to the story area.
Frank got down on his knees and with three other children
flapped both hands. He looked at the teacher as she sat
down and he put his arm around the boy beside him, Then he
leaned back until he was touching Mary.

Frank slid back and put his arm around Mary.

When the teacher asked about a certain book Frank
started to go to look for it but came back. His mouth opened

and closed as he looked at Mary.
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Conmynication Eventy #3

Mrs, Brown asked the children %o think about the
word "milkman" without "gaying a word". Frank looked out of
the window, bobbed forward gnd back with his mouth opening
and closing. While some of the children gave the teacher
words that they assoclated with "milkmen," Frank blinked &
great deal, 1ooked from the teacher to the observer and from
one child to another and he fingered his fingers. After
geveral minutes he put up his hend and said, "Chocolate milk."
He smiled.

As the discussion continued Frank was poked and
pushed by Mery. He was then pulled along the floor by Trent.
Betty came up behind nim and put her arms around his waist.
He leaned back on her and, looking at her, tickled her knee.
She made a clown face and he laughed. When Betty got in
front of him and leaned far forward he bent down and looked
under her dress. He looked at the book, then back at Belty

and grabbed her hand.

Communication Eve 6

Mrs. Brown began to read & book about cows. Betty
pulled Frank onto her knee and he struggled to get off.
He watched Chris who wes reprimanded by the teacher. Betty
tried agaih to pull him onto her knee and once more he
gtruggled off. She moved away. He slid toward her just as
the teacher asked him, "Frank what else do we have to do
with cows?" Frank twiddled nis fingers and said, "Milk

them," When the teacher gald that milking had already been
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mentioned he blinked opened his mouth and looked at Betty.
She pulled at his sweater and he slapped at her hand but
missed it.

A the discussion continued, Frank looked at the
teacher and then at his hands. Betly began to pat his
shoulder. He looked at her and blinked. She twicked him on
the ear. He looked at her as she put her hands over her
eyes.

Mrs. Brown began to regd again, Frank looked at the
book, and then at his fingers as he played with them. He
put one finger into his mouth and looked from the teacher
to the observer. As the teacher read about cows chewing
their cud, Frank's mouth began to imitate the movement. A
great deal of inattentive behaviour ensued as Frank looked
- from one person to another, moved his mouth, and looked at
the book occasionally, Finally he poked Hanna and the
teacher said, "Frank! Come up here," Frank glid forward on

his knees.

Communication Event #7

Frank was directly in front of the teacher. She
began to tell of her experiences with cows, He pulled at
nis sleeve and bobbed backward and forward nine times.
Slapping his knees he bobbed gix more times, His mouth pro-
truded as he watched Betty who was walking about.

As the discussion continued there was much verbal-
ization from the other children. Frank wiggled, looked at
the teacher and the book, played with his fingers and his
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shoes and once more focussed on Betty who was gtanding at
the back of the group.

The discussion turned to the meanings of words such
ag "pasteurized" and *homogenized". Frank glanced at the
observer, with his top lip over his bottom lip., He bent
and sucked the end of his lace, then tried to lace his shoe,
He twisted the end of the lace and bent to lick it again.
This activity continued and after five attempts he got the
lace through, He pulled both laces of his right shoe, and
then began to lick the lace of his left shoe, He worked
until both shoes were tied.

ommunicatio nt #8

It was showing time, Frank tapped Betty on the head.
The discussion returned to milk and when the teacher asked
how milk gets cold after it comes from the cow Frank answered,
"In the frig."” His answer went unnoticed so he looked at
Betty who was dancing near the back of the group. He slid
back beside her and took her hand. Letting it go he watched
her as she danced about. He stood and looked at Mrs., Brown.
Betty put her arms around him and pulled him to the floor.
He moved close to her, mouth tight.

Communication Event

Showing time began., Frank watched Tracy as she
‘showed an octupus made of string., He looked at it, then
fingered his laces., As the octupus was passed around to be

felt Frank's eyes followed it untll he got his turn., He



232
neld it and looked at it intently. Giving it back to Tracy
ne fingered his fingers, blinked, put his lower lip under
nis upper and then protruded his lips.

Frank eyed Randy as Randy ghowed a fire station.
His eyes moved to Reymond who was talking about who would be
invited to his birthday party. Frank moved closer to Raymond.

Communication Event #10

When Mrs. Brown held up & book and asked, "How many
have this Curious George book?" Frank put up his hand. He
watched Daniel show & Cherlie Brown puppet and blinked and
eniled as Billy worked the puppet. Frank slid around the
pack of the group. He picked up the puppet, gave 1t back

to'the owner and sat ready for the story.

Communication 11

Frank knelt high to see the pictures as Mrs. Brown
begen to read, Curlous George Goes to_the Hosplital.

Frank put his hands between his knees, opened his
mouth and concentrated on the book. However his concentra-
tion was interrupted by Betty who poked at the floor. He
Jooked at her then back at the book. Frank then began
bobbing and blinking as the gtory was interrupted for Karen
to explain about X-rays. As the story resumed Frank fingered
nis fingers, put them into his mouth, and looked at Daniel
and sald, "I've got a gtomach ache." His head movements
continued from left to right and up and down as he attempted
%0 keep the book in view.
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When the story was interrupted by Judy who wanted to
tell of her hospital experience, Frank looked at the teacher
and she asked him if he had something to tell., His mouth
protruded and the teacher then asked David and then Karen,
Frank picked up the puppet, and with lips protruding, wiggled
it on his hand. As the discussion continued Frank's eyes
moved from the book to Judy who was talking, to the puppet.
He tapped Dan on the head and then put his hand on Dan's
shoulder. He frowned as a boy told of having "a popsicle
stuck in his throat."

Frank crossed his legs and looked at the book as
the story resumed. However Karen interrupted the story by
standing up to tell about her mother being a nurse., Frank
blinked, and léoked at her, then sat motionless as the story
started again, Frank became engrossed in the story and
smiled when Curious George got a needle. His mouth worked
up and down and his eyes watched the book.

When a boy sprawled out on the floor, the teacher
looked at the clock, Frank looked at it too, moved closer
.~ to get the puppet from Dan and then moved back and paid
close attention to the story., He blinked a great deal, knelt
and fingered his fingers but his eyes stayed on the book
until the story ended.

Summary of Observation #2

This observation which lasted 60 minutes yielded 401
nonverbal cues or approximately 6.7 cues per minute,

Table 14 indicates the situations which stimulated
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the nonverbal communication which was recorded. It also
reveals the quantitative and qualitative analysis of the
nonverbal cues.

An examination of Table 1t reveals that during this
hour which was totally teacher initlated and directed Frank
emitted almost four times as many child-child nonverbal
cues as child-teacher cues.

With 177 child-self cues and 96 child-self-environ-

" ment cues it appears that in the situations described Frank's
nonverbal communication is highly involved with his "self".,

Qualitatively Frank's behaviour ls more symbolic,
attentive and intrapersonal than nonsymbolic, inattentive
and interpersonal., However in Event #7 his inattentive
behaviour rises, This was an event in which the objective
appeared to be to teach facis. A similar situation occurred
in Event #7 of the first observation.

Nonverbal behaviour that is categorized as responsive

or qualifying expression remained minimal,
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Obgervation #3, March 8, 19723 9116 -~ 10416 a,m,

icatlio 1
Frank came running down the sidewalk with another
boy. They made & nolsy entrance. Frank looked at the
teacher and said, "Hi," in response to her greeting. He
went into the cloakroom. He gkipped out with his running
ghoes in his hand, looked at a gtudent teacher and went to
meble One. With his shoes in his hand he wandered to the
tape recorder table and discovered the £ish box on it. He
looked, frowned and his mouth protruded. "Where's the

tape recorder?" he asked.

COmmunication Event #2

Frank went back to Table One where he talked to
Raymond, He skipped %o the fish box table and took a ‘chair
back to Table One., He looked at the children at the table.
They were preparing, under the direction of the student
teacher, to make some instant pudding. Frank set down, As
he pulled his shoes on he blinked and looked at two boys on
the opposite side of the table who were playing with the
bowl, Raymond lifted a milk carton and spilled some water.
Frank looked at the spill then gwirled his fingers in it.
He looked at Judy. She was playing with a milk carton too.
Frank blinked when the teacher came %o ask what had happened.
He looked at her with his mouth open, then looked at the
children concerned and raised his hand. He looked up at the
teacher who was talking to the children. Frank then pointed

and counted the number of children at the table. Sitting
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dreamy eyed he suddenly noticed the mixette. He pointed at
the beaters and said, "Nobody plays around with those.
They'll cuti"”

As the teacher began to talk about how they would
take turns making pudding, Frank's mouth protruded. He gazed
at the pudding box, He smiled when the teacher explained the
meaning of "instant".

When Frank was asked to pour one cup of the mix, he
got up on his knees and with his eyes on the cup carefully
poured, He rubbed his fingers in a bit that had spilled.

He looked at Betty who was at Table Two and called, "We
just ran out of flufft”

As other children took turns he knelt on his chair,
folded his arms and watched, Raymond said, "I got S.5.P)
Frank pulled his brows together,

Kneeling up high he watched the bowl belng passed
around the table until it was next to Raymond. He poked
Raymond and pointing at the bowl said, "Raymond!"™ His turn
to use the beaters came! He blinked, looked up at the
teacher, looked at the other children then took hold of
the handle and let it go two rounds. He looked at the girl
begide him and handed it on. As the bowl moved on Frank
moved his mouth putting his lower lip under his upper. He
leaned first forward and then backwards and watched.

When there was noise and excitement at the sclence
table Frank looked in that direction. He blinked and his

eyes widened.
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The teacher handed Frank a paper cup for his pudding.
He held it in both hands, looked up at the teacher and watched
the bowl still being passed around, When David took an extra
turn at ruming the beater Frank frowned and scowled, "My
turn, my turn!" His lips protruded. His mouth closed when
he got his turn. As he finished beating he llcked each
finger and reached for a spoon, He counted aloud as he put
two heaping tablespoons of pudding into his cup. When the
teachef gaid that was enough he scowled but passed the bowl

along. Frank then got a crayon and put his name on the cup.

Communicetion Event

Mrs. Brown was at the sclence table guiding the group
there as they weighed various objects. Frank went toward
them, Mrs, Brown said excitedly, "Daniel washed a sugar
lumpl Want to see it?" Frank hurrled toward Daniel, looked
at the lump of sugar on Daniel's palm and smiled. He said,
*Huh! It dissolved!" He smiled and patted Daniel on the
shoulder. A

Frank returned to Table One where he picked up a
gpoon slapped it against his cheek, and then on his hair,
As he was given more pudding he smiled and said, "I have
four spoonfuls." Frank looked at the observer, played with
the spoon and then at the teacher's request put his pudding
on the shelf and sat at the table.
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Communication #i

Frank began to wander about the rbom. He went to the
woodwork bench and looked at the boys there. He went to
Table Three where he picked up & magnet, and looked at a
dish which contained pieces of metal and pins, Tracy pulled
some of the pleces out with a large magnet, Frank pulled
gome of them off and gave them to her, Frank looked at the
boys at the woodwork bench as the teacher asked them to stop

hammering so that she could speak to some of the children.

Communication Event #3

Frank joined the boys at the woodwork bench., He
stood and watched, then said "We could play blocks!™ They
answered in unison, "No." Frank blinked, and walked %o the
scale.where he watched Chris weighing things. He picked wp
a weight and put it on one side of the scale. As the scale
dropped Frank threw his hands into the air and said, "Holy
Mackerell Look at this!' I'1l show you something!" He
picked up the weight and put it on again saying, "Oh oh!"
He plcked up a magnet and welghed it then began to weigh
other articles from the table,

Communication Event #6

Frank moved on to the sand tub, Feet apart he began
to dig and to discuss Gilligen's Island with another boy.,
As he plunged a plunger into the sand the boy sald something
about what Gilligan "catched", Frank twirled the plunger

and sald, "Don't say 'catched’, say caught.” Head leaning
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4o the left Frank looked at the boy, then at the sand then
pulling sand toward himself, he said, "I'm gonna get all the
gand I can.”

Frank glanced at the observer then mouth protruding
went back to the sand and gifted it. Suddenly he looked at
David and sald, "I didn't play with you for & long time.”
David said nothing. Frank leaned forward, pounded the sand
with the sifter and looked at the sand pail, He asked David
1f he could "use the shovel for & gec!® The answer was &
prompt, "Nol" Prank frowned and said "But I need it." David
handed him the shovel. Frank gmiled, dug & bit, then dabbed
the sand with the plunger and turned back to the observer.
Eyes on the sand he pulled it into a pile and dug. He sald,
"I'm going to make & big pilel” He looked across at Table

‘Two and gald with a frown, "Let's don't play with this now,"

cogggglgagion Eyent #7

Rendy came over to the sand table. As Frank watched,
David gave Randy & push and gald, “You're not my buddy today."
They walked to the gigh boxs Frank looked at Rendy and shook
nis head as he sald "You can watch, but you cen't fishl®
Frank put the line in. He held his lower lip under his
upper lip as he £ighed. When he pulled up & f£ish David said
"you caught the baby agaln, bad, stupid baby!" Frank blinked

“end squinted as David threw the fish back in. Frank let the

1ine sink again and as he pulled it wp David sald, "Oh two
bablesl® He pulled it off threw it in and said, "You're
in trouble.," Frank got up on & chair, knelt and peered into

—_—
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the box. David and Randy gave him & push, His mouth
dropped open, his eyes closed and he scra¥ched his ear as he
gpoke to Rendy and frowned, Frank looked even more pugzled
as David put his arm around Randy and sald something about,
"Now we're buddles.”

Frank looked into the box, reached in, shook the box
and pulled out & fish with & seven on it. Randy and David
ghook the box. Frank leaned back and laughed and sald, "Ya
caught one," as David gtood up on.his chair. As the boys
continued to catch fish Randy put his arms around both Frank
and David and said, “We're gonna eetl We're all buddies.
ﬁightl' Prank scowled a8 Rendy clowned noisily about pre-
tending to eat the fish. Frank moved toward Table Two but
went back when David did not come.

c 1o 8
Frank climbed up on & chair and David told him %o

close hig eyes. David dropped thé 1ine into the box for
Frank and put a £ish on it. Frank pulled, opened his eyes
and smiled because he had caught two £ish. This sequence
was repeated twice. Then Rendy grabbed the line and gave it
4o David. Frank frowned and looked at the box and sald,
*Pyll pulll* as Randy attached a fish.

Communication Event

Frank got down from the chair, put his finger in
his nose and with his mouth protruding went to Table One,
He wandered %o the shelf, picked up a car and pushed
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it acrogs the floor., He ran after it. Another boy joined
hin in chesing it, The other boy gave Frank a push. Frank
glid on his knees to Raymond and sald, "I'm the pollce."”

He held up the red car. Raymond replied, "No police allowed."
Frank frowned and said, "Then I'm not policé.“ He put the
red car back in the box, and picked up & plane, Holding it
high he flew it across the room to where David was fishing.

He smiled as he went by and flew to the block area where he
hung the plane nose down from the edge of a block. Then
Frank turned to face the entire class and hands behind his
back looked at everyone and called loudly, "Hey mine's

hanging!" No one responded,

Communication Event #10

Mrs. Brown came by and said, "Time to clean up."
Frank looked up at her and said, "Mine's hangling!" The
teacher smiled and commented. Frank began to clean up by
throwing blocks into boxes. As the student teacher walked
by Frank looked at her, picked up his plane and went flying
down the centre of the room meking alrplane noises. He
circled and brought the plane near to the observer where he
hung it nose down on the back of a chair, Looking at the
observer, he said, "I can hang it!" The observer smiled,
Frank grinned, left the plane and went to Table Two.

He picked up a pencil and holding it horizontially
rubbed it across the salt. David put a truck in the salt
end they watched as it made tracks. Frank sald, "Can I try
147" David shook his head and said, "You never let me fry

)
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your super planel!" Frank leaned close to David and sald,
"1'11 let you have my plane,” There was no response 80
Frank picked up his plane and pushed it in the salt. Left
foot over his right, he leaned forward making plane sounds
as he pushed it, Chris leaned over from the opposite side of
the table and said, "You can try my pencil,* Frank shook
his head and said, "I have to play 'hang my plane'.”

. Frank hung his plane on the chair, then took it to
the box. He looked at the teacher who was assigning clean
up tasks, Then he went to Table One to eit down for lunch,
Suddenly he jumped up and ran to the shelf to get his
pudding.

) of Obseryatio nk

This observation was 57 minutes in length and there
were 312 nonverbal cues recorded or approximately 5,6 per
minute.

Table 15 indicates the situations in which the cues
were emltted and the quantitative and qualitafive analysls
of the cues recorded.

An examination of Table 15 indicates that during
this hour, which was almost totally child-initiated and
child-directed with the exception of Event #2 (the pudding
making) there is a decrease in the amount of nonverbal
communication when compared with Table 14 in which the
entire period was teacher directed, It must also be noted
that event #2 ylelded much more nonverbal interaction than

any other event.
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There is & decrease in child-teacher nonverbal
interaction and almost half of the child-teacher cues were
emitted during Event #2, The rise in child-self environment
cues may indicate that Frank explores his environment when
free from direction.

Qual;tatively the most pertinent factor is that the
amount of inattentive behaviour is almost nil when Frank is
pursuing his own tasks. There is'an increase in self
involvement and more nonverbal communication which qualifies

a verbal utterance.
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Obgeryation #l, March 12, 19723 10308 - 11329 a.m,

gommynication Eyent #1

Frank was at the woodwork table holding a nail which
he began to pound into a board. He looked from Judy opposite
nim to two boys who were chasing each other, to the pile of
blocks. His mouth closed as he began to hum. Purning his
plece of wood over, Frank went back to pounding. His head
lesned to the left as he concentrated on his work. He
frowned and looked at David who began to saw. As a member
of & university drema group entered Frank looked at her and
mouth protruding went back to his woodwork. The teacher

called for the children to "come to & big circle.”

Communication Event #2

Frenk sat with his back against the wall chart and
pointing at the children who.were in front of him called,
*Back, back backl" Crossing his legs with his knees pulled
up Frank watched the children who were'getting ready to
wateh the play. He fingered his fingernails, looked around
the circle and then at Betty who was sitting beside him.
His eyes moved to Angela, the gtudent who was to narrate the
drema. Noticing that some boys in front of him were closer,
he slid forward, and looked up at Angela as she began to
tell a story about a dragon in a village. The story proceeded.
Prank clasped his hands in an excited fashion when a lady
dressed in black entered. He blinked twice and propped his
head up in his hands., His head bobbed back and forth. His
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eyes grew wide as the footsteps of the dragon were heard

coning down the hall.

Gommunication Event #3

When the dragon,|dressed in a long green and yellow,
horny talled costume. entered, Frenk put his finger in his
mouth. He gazed at the dragon. Gradually when the dragon
gmiled, he smiled. Putting his chin in his hands he blinked
continually as the dragon walked around the circle. Frank's
tongue popped in and out and his head began to wobble back
and forth.

Comnunication Event

The dragon left the room and an Indian traveler
entered, Frank eyed the traveler. He opened his mouth and
threw his head back. As the drama went on Frank rubbed the
back of his neck, and looked from Angela to the traveler.
The Indian begged for alms and Frank put up his hand to'
1ndicate that he had something to give. He leaned forward
as Betty handed the traveler an imaginary pillow. "I'll put
gome £luff in the pillow," he gald as he mimed £illing the
pillow with fluff, After the traveler passed by he blinked,
gmiled, and fingered his fingers as Aﬂgela followed the
traveler. He blinked when the traveler and Angela discussed
calling "The Spirit of Flame," to get rid of the fiery dragon.
When Angela called upon the children to help call the spirit
Frank joined hands with the group, closed his eyes tightly

and earnestly said the magic words in chorus with his school
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mates, "Whiz-a-wool Whiz-a-wool" <they repeated.

Communication Event #3

A girl dressed in a long flowing gown of flery orange
and red colors, came whirling in. Prank looked at her, his
eyes wide. His mouth dropped open. He blinked and looked
at Angela then looked back at the "flame". His eyes moved
quickly from one to the other and there was much blinking
until Angela asked the children "We really did see a dragon
dldn't we?" Frank nodded vigorously and said, "“Yessss!"

ommynication Event #6

Suddenly the sound of the dragon's feet could be
heard. Frank's eyes widened! He smiled broadly. When the
#flame" put her hands over her face, Frank put his hands
over his eyes, and peeked through his fingers. When the
*plame” suggested that bees could put a dragon to sleep
Frank made the buzzing sound with the group. He stopped as
they continued. He pulled his bottom lip. Very slowly the
dragon sank into a deep sleep. Frank blinked! When the
dragon began to snore Frank pulled his bottom lip. As Angela
suggested that they count the gpikes on the dragon's tail
Frank leaned forward to watch but did not count. Head to
one side, mouth open and fingering his fingers he smiled as
he watched. As the story continued Frank put his finger into
his mouth and watched intently, blinking several times. The
dragon awoke and asked for gomething yellow. Frank smiled

as the children made suggestions.
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Communication Eyent

The play was over and the cast returned to ialk to
the children. Frank pushed into the group which crowded
around the dragon. Several times he sald, "Know what Dragon
Man!®™ but was not heard. Finally the “dragon," got down on
his knees at eye level with Frank. Frank looked him in the
eye and asked, "Are you gti1l friendly?” Frenk put his hands
behind his back and kept his eye on the dragon as they con-
versed briefly. As the video tape began to replay the story
Frank looked at the screen. He noticed the elementary school
children coming out for recess and climbed up on Table Two
to look out, He put his hand on & boy's shoulder and looked
£irst out the window, then at the dresgon, then at the video
gcreen. He finally looked at the galt tray and sald, to the
dragon, "Hey 1f you put some of that salt on you you won't
slip." The dragon wrote the word "dragon” in the salt.
Frank smiled and slapped at the dragon to get his attention.
Then he printed. "Frank," in the salt.

As the teacher invited the cast to stay for snack
time, Frank ran to Table One, then back to Table Two where
he tugged at the dragon's gpikes and said "Want to sit by
ne?" He hurried to Table Three, sai down and pointed at a
chair, Frank held out a cup for him, but the dragon told
him they must leave. Frank waved. His eyes followed the

dragon to the door.

Communication Event #8

Frank smiled, then stamped his feet and called for
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juice, His mouth worked up and down as he waited. As the
teacher came to serve him he looked up at her and sald, "Mrs.
Brown! Mrs. Brown! It was just a play?" He looked from one
child to another, wiggled his feet then played with his

cookie rolling it like a wheel, He finally began his snack.

Communication Event

As snack time ended Frank got up fingered his fingers
and looking at the teacher said, "Hey Mrs. Brown!" When she
did not answer he went to the sclence table and began to
put items on the scale. He moved back to Table Three looked
at the boys at the tape recorder, went over and grabbed the

microphone.

Communication Event #10

When Mrs, Brown called, "Come on boys!™ Frank pushed
the stop button and ran to the semi circle for story time.
He eyed Mrs. Brown and took a place at the back of the group.
Frank went to the garbage to deposit a plece of paper,
returned and kneeling at the back with his mouth open he
looked up at the book The Gingerbread Man. His right hand
reached to take hold of his right toe and he crossed his
legs under him, He pulled Betty's pony tail., The story
began. Frank popped hls torigue out and moved it around and
around licking his lips and his chin. The story was inter-
rupted by a boy who reminded the teacher that she had for-
gotten "show and tell". Frank's head dropped and he put his

finger into his mouth. He looked up at Mary who was standing
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nearby, then began to play with his shoes. As Raymond began
to show his watch, Frank wobbled on his knees, and with many
mouth movements blinked and looked at Raymond. As Raymond
finished, Frank looked at Mrs., Brown and said, "I have
something to tell them! There was no response. Frank
blinked and put his hands behind his back, He began to blow
saliva bubbles as he watched a boy showing "silly putty".
When the teacher asked, "What shape is it?" Frank replied,
"Like an egg." and Mrs, Brown sald, "That's right Douglas."
Frank looked puzzled, His moith protruded., He then sald
"Mrs. Brown I have two things to tell." However he was not
heard and the other children continued to display their
treasures while Frank continued to blink and put up his hand
in an attempt to be noticed. Finally Mrs., Brown said, "Frank
is next." Frank smiled, pointed at his teeth and said, "I've
got molars coming in and in one week it's my birthday!® He

smiled.

Communication Event #11

The children insisted that there was more to show,
Frank clasped his hands behind his back, then pulled his
sleeve and raised his hands to clasp them on top of his head
as he listened, He looked at a girl who was telling some-
thing then fingered Chris' shirt, and put his arm around
Billy and pulled him toward himself, He put his head on
Billy's arm then on Billy's shoulder and sat fingering his
fingers.

When David began to tell about "baby kittens" Frank
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looked at David and blinked. He crossed his fingers as a
discussion of "birth" followed. He whispered to a girl
behind him, and ran his fingers through Billy's hair. Lower
1ip under his upper Frank walted until the teacher mentioned
time., He looked at the clock, Frank threw his head back as
2 boy told of "puppies®., He shook his lefi hand, then his
right, then looked at Randy. He rubbed his back, His eyes
moved to the girl who wanted to show something, Frank put
his arms around Randy first at his waist, then at his shoulder,

Communication E 12

As Mrs. Brown began to redd a story about Mr. Bear,
Frank looked at the book and sat very still., He fingered his
fingers and blew some saliva bubbles. He tapped his knees
and blinked. His mouth opened and closed and his tongue
popped in and out but he kept his eyes on the book., He
continued to play with his hands and fingers, move his mouth,
smiled, scratched his head, gnd played with his hair but his
body remained almost motionless. This kind of behaviour
continued until the climax of the story when he threw his
arms into the air then stretched and clasped his hands behind
his neck. As the story ended he looked at the clock, got up

and went to the cloakroom,

Summary of Observation #4s  Frank

This observation was 54 minutes in length and there
were 332 nonverbal cues recorded. This is an average of

approximately 6 cues per minute.
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Table 16 indicates the situatlons which evoked the
cues and the quantitative and qualitative analysis of the
cues,

An examination of Table 16 reveals that in this hour
the activities were adult-initiated and adult-directed. The
category child-teacher includes Frank'g_interaction with
any other adult for example the narrator of the drama and
student teachers who played the various roles in the play.
Events #4, #5 and #7 indicate that there was more child-
adult involvement in this highly imaginative dramatic pres-
entation intended to involve the chlildren. There was more
child-self involvement during the last four events when the
activity was teacher-initiated and directed and the situation
returned to a realistic rather than an imaginative one.

Qualitatively Frank's nonverbal communication is
highly symbolic, attentive and intrapersonal. Most of the
non-symbolic cues recorded were related to attentiveness.

For example Frank appears to blink a great deal when he is
totally involved,




2€ 6 15 6T | tH {09 9 P 0 8 T 9 € *Sutmoys
pus Furaeys *0T
2T € It T €T 4T T (3 0 € 0 0 T *JorUsS J93Fe
Sutaapuey *6
8 o €T € oT €T 0 z o] 9 o ¥ T *awTy yowBUS *g
22 F4 PA4 € 92 |62 4 0T (o} 9 T T S *uoSeap
Y3 TM BUTTBL i
#12 0 92 IT ST ||92 € 0 (o] 2 0 o] z °3uaos
uoFeap pPuolIDS ]
8 0 ST f IT |IST T 0 0 P2 T (o} 9 *2ausos PWeTd S
€T 0 6T 8 IT || 6T 0 T (o} 2T T o] g *JutsFaq
J9T9ABI) UBTPUT 4
6 0 0T < S ot 0 0 0 6 0 0 T *3TX9 pue
aourxjua uolexq -
oT o} PA S 4 €T | 4T (o} T o} 6 € T € ‘BUBID YO3BM
oq Butaedsag L4
2T ST € A 9T {| 8T 0 0T 0 rA T 1 T *}{IOMPOOM T
I3ur 33V°'T 33V S°N s I wWo) F-8-D 0-D S-D H-D 9-0 I-D uot3en3Is jusazg
STSATBUY 2AT3EBITIEBND STSATRBUV 9AT3EB}TIUEBNY
JNVYI $SNOILVAYASEO J0 SISXIVNY

9T TIAVL




257

uogssaxdxa FupLFyrEnd - 21v) sTB}OoL - h)
ang sagsuodsay - b4 So7a080380 ©AOQE JO SUOTIBULQWOD = woo
eng TvuosIadaejuy - JIVUYL UOTEOBIIFUT 4UAUUOITAUS-FTIS-PTTUD =~ &-S-0
eng Teuosaedsajur - *I3UL UOT3OBIBJUT JISAIISQO-PTTUD - o0-2
any SATjUL33BULI ~ 3IV'I uoT3oBISAUY FLOS-PTTUD - g-0
any VATIULDIIY -~ ‘33V uogjoexaguy dnoxF-pITUD - »-0
sny oTroquAs-uoN - S°N u0T308IIFUT PTTUP-PTTUD -~ folug e}
snp oF7ioquis - s U053 0BIDIUT I2YDBIF-PTIUD -~ I-0
53
ot ez || w6 g€e €€ 662 llooT 2€2 mmm=om i O 88T 8 6 TE STIVIOL
9 in T 2s s2 gz |l€es H 0 € O S T * (penutjuod)
£x03 8 *ET
o T (o] T2 AN 6 Te € 0 8T O 0 o} sowty AJ03s *2T
(44 ST € %€ € 4E€ |l4€ (o] o &t o 8T 2 * (ponuT3UOD)
Sutasys 1t
a ¥ J93Uuyl JI3UI 33V°I 3V S*N S € wop F-s-D 0-90 S-0 D-D 0-0 &—D uof3eNIES FUSAH
gysfiyeuy AT} BYTTEND sysfATeuy SATIEBITIUEBND

(°3,%00) 9T IV




258

FRANK: CONCLUSIONS

The nonverbal cues emitted by Frank appear to be
quantitatively significant. In 227 minutes of observed
behaviour 1,327 nonverbal cues were recorded yielding a
mean of 5.8 per minute.

Of these nonverbal cues 73% were categorized as
intrapersonal., Frank thus seems to use the nonverbal mode
when communicating with his "self", more fhan when he
communicates with others.

Examination of Tables 13 to 16 inclusive indicates
that the quantity of Frank's nonverbal communication varies
little in differing situations, but that the quality is
affected by whether the activity is teacher-directed and
initlated or child-directed and initiated. For example
Frank's nonverbal cues indicate greater attentiveness when
the task is one of his own choice.

Becaﬁse tﬁere is such a high degree of intrapersonal
nonverbal communication in Frank's total pattern of communi-
cation it appears that his mode of communicating may be
related to his emotional state,

There 1s some degree of congruency between the mother's
perception of Frank's nonverbal communication and that of
his kindergarten teacher. For example both indicate that
he does little that is imaginative. This perception is
incongruent with Observation # in which Frank became totally
Involved in a child participation play that was highly
imaginative,

—)
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While Frank's mother recognizes that Frank likes
tactile reassurance his teacher describes this as a "need".
The observer perceived this need frequently.

Frank's mother feels that he indicates satisfaction
with his efforts at school while Mrs. Brown has observed
nonverbal behaviour which indicates some dissatisfaction.

Although Frank's mother tells of tantrums when he
has been punished, Mrs. Brown says that at school Frank
either withdraws or disasppears when he is upset or wants
attentlon,

Mrs. Brown sees Frank as highly competetive in
academic areas but as a follower in other activities. His

mother indicates that she feels he enjoys competition.



CHAPTER 9
CONCLUSIONS AND IMPLICATIONS

This chapter is in two sections. The first section
reflects on the findings of the studies as related to the
questions posed in Chapter 1. The second indicates the
implications of the £indings for early childhood education,

and further research.
CONCLUSIONS

Subject to the limitations of the study, the following
conclusions seem to be justified, Each refers to a specific
question posed in Chapter 1.

1. Is the quantity of nonverbal communication in
early childhood education significant? The number of
recorded nonverbal cues ranged from 1,288 for Mary %o 1,583
for Betty with a mean for the four children of 5.85lper
minute., This appears to be substantial evidence that the
nonverbal communication cues emitted by a child in an early
childhood setting is a significant part of his total
communication.,

2, With whom does the child interact most frequently
through the nonverbal mode? The number of nonverbal cues
categorized as intrapersbnal ranged from 900 for Billy to
1,204 for Betty or from 68% to 76% of the total emissions,
The study indicates, therefore, that the child in an early
childhood setting appears to communicate through the
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nonverbal mode more frequently with his "self" than with
anyone else.

3. Is nonverbal communication related to the
affective domain of the child? In view of the significant
number of intrapersonal nonverbal cues emitted by each child,
as indicated in question two above, it appears that nonverbal
communication is related to the affective domain of the child.

4, Is there a relationship between the classroom
gituation and the amount and quality of nonverbal communi-
cation? Tables 13 to 16 indicate that the situation may
not affect the quantity of Frank's nonverbal communication.
However Betty, Mary and Billy show an incraase in nonverbal
communication during teacher-initiated, teacher-dominated
gituations. Thus for some children the quantity of nonverbal
communication is affected by the gituation. However, each
of the four children revealed that the quality of the
nonverbal communication was affected by the situation. For
example, Betty's nonverbal communication was more symbolic
and attentive during self-selected, gelf-directed activitles
than during teacher-initiated, teacher-directed activities.

%, Does & mother perceive nonverbal cues and relate
them to the feelings of her child? Billy's mother observed
negative nonverbal cues and her observations were congruent
with those of the observer. Mary's mother was aware of her
fleeting attention to tasks, but did not view this as
negative behaviour. Betty's mother was aware of her pouting

and reversal to baby talk., Due to incongruencies in
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perception and interpretation of the nonverbal cues by the
mother and observer, it is suggested that mothers may be less
aware of the nonverbal mode after the advent of speech. The
negative nonverbal cues more often than the positive seem %o
be observed and interpreted by the mothers as the child's
feelings.

6. Does a teacher of young children perceive the
child's nonverbal cues and relate them to the child's
emotional state? The teacher was unaware of Billy's picking
his fingernails and holding his genitals. She was gensitive
to Mary's "hurt look" and Billy's and Frank's need for
tactile reassurance. Thus it appears that the teacher of
young children can become aware of nonverbal cues and relate
them to the child's emotional state.

7. & 8., Are there congruencies in the mother's and
the teacher's perceptlon and interpretation of the nonverbal
communication of the child?

Are there incongruencies between the teacher's and
the mother's perception and interpretation of the nonverbal
communication of the child? Both Mary's mother and teacher
were aware of her fleeting attention to tasks but there was
incongruency in their interpretation of this behaviour.

Both Betty's mother and her teacher were aware of her rever-
gal to baby talk and her pouting. Mrs. Brown was unaware

of the nonverbal cues that Billy's mother perceived, for
example, his picking his fingernails and holding his genitals.

Frank's ‘teacher seemed aware of more nonverbal cues emlitted
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by Frank than his mother was, and there were some incongru-
encies in their interpretation of his nonverbal communication.
It appears that there are incongruencies in the mother's and
teacher's perception and interpretation of a child's nonverbal
cues, Mothers may be less objective due to their emotional
ties with the child, However they may be more observant
because they have spent more time with the child in a smaller
group setting.

9., Can an objective observer discover patterns of
nonverbal behaviour of a child in an early childhood setting?
The abundance of data obtained by the observer in each
individual study indicates that it is possible for a trained
observer to observe and record nonverbal cues in an early
childhood setting, Furthermore, the repetition of behaviours
such as Bllly's mouth movements, Mary's blinking, and Betty's
gross body movements reveal that patterns of nonverbal
behaviour can be revealed by observation over a substantial
period of time.

'10. Are the perceptions of such an observer congruent
or incongruent with those of the mother and the teacher?

There were some congruencies between the observer's perception
of each child's nonverbal communication and those of the
mother and the teacher. However, there were many instances

of incongruency of interpretation of the observed behaviour.
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IMPLICATIONS

The abundance of nonverbal communication that wes

recorded in this study indicates that in an early childhood

educational setting nonverbal communication is & vital part

of the child's total communication pattern.

Because the children who'were obgerved emitted highly
intrapersonal nonverbal cues, the implication seems to be
that nonverbal communication carries important meaning for
educators who are attempting to understand the affective
domain, This £inding also indicates the need for rigorous
research 10 determine what feelings are present and how they
are revealed nonverbally. However & nonverbal cue that is
observed may have different meanings for different children
and may change according to time, place and situation. This
geems to imply that further study is necessary at the
individual level.

As ﬁore informetion in this area becomes avaeilable
14 should be utilized in teacher education 80 that those who
work with young children may detect early negative nonverbal
cues, and relate them to a child's feellngs about school.
only in this way can the child beneflt from the research.

Because the parent's perceptions do differ in some
waye from those of the teacher, 1t ig vitally importent for
parents and teachers of young children to build & trusting
relationship so that they may discuss the child openly and

discover congruencies and incongruencies in their view of him,
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Only then can they plan together for development of his total
self,

The study has implications for further research to
ascertain (1) the possible psychological meaning involved
in individual patterns of nonverbal communication (2) the
effectiveness of & parent-teacher gtudy of the individual
child with mutual feed-back (3) the need for and suggested
changes in the curriculun and methodology in early childhood
education and (%) methods of gelecting and screening of
prospective early childhood educators who can relate to and
understand each child's nonverbal communication in relation
to his emotional state.

Finally, the researcher feels compelled to reveal
an aspect of the gtudy that seems pertinent to understanding
human communication. Throughout the observing, recording,
categorizing and writing about the nonverbal communication
of a child there was a gradual but very real feeling on the
part of the researcher that she was becoming closely
associated with each child as a person. As the study pro-
ceeded to the writing stage, the child seemed to become &
presence pervading the room. This feeling of understanding
a child, whom the researcher had not met until a few months
earlier and with whom there had been no verbal discourse,
appears to indicate that other educators might find this
method of observation and analysis a means of achieving a

deeper understanding of children.
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PREAMBLE

In order to understand and describe the nonverbal

communication of a child in his early years it is necessary

to have certain information, Please feel free to say that

you cannot recall or that you prefer not to answer any of

the questions. However your co-operation in elaborating as

you see fit will be appreciated.

QUESTIONS

1.

2,

3.

b,

5

6.

7

What was your occupation before marriage? Are you work-

ing now? If so where? What is your husband's occupation?
What was the date of ....'s birth? Where?

Was .... an unexpected or a planned addition to your
femily? What is his ordinal position? Older brothers?
Younger brothers? Older sisters? Younger sisters?

Was the pregnancy and birth a normal one? Any difficulties?

As an infant did ybu take sse0 t0 8 public health clinic
or to ybur own pediatrician? Would you mind telling me
which one?

Let us try to recall your child's early months and follow
through to the present. Please bear in mind that we are
interested in nonverbal behaviour particularily as it
relates to emotions? Was ..ss & breast or bottle fed
baby? Did you hold him to feed him or use a sling or
both and why?

How did he indicate satiation? Did he have any colic?



8.

9.

10,

11,

12,

13.

14,

15,

16,

273
If 80 how long did it lagt?

Can you describe any reactions when +ss began to eat

solid foods, juice or any other new foods?
Wes his feeding on demand or on & schedule?

After ... could feed himself did he ever revert to
wanting to be fed? How did he let you know?

Can you describe any eating habits from the early months
to the present that were unusual or could be regarded

as upsets,

At the present time when ..., is at the table does he
verbalize a great deal, some or 1i%tle? Have you noticed
any nonverbal reactions to foods, other members of the

family or company for dinner?

What is ..., favorite food? How does he react when it ig
served? What foods does he diglike? Can you describe hig

reactions to these?

Can you deseribe ,...'s early sleeping patterns? When

did he begin to 8leep through the night?

Can you comment on his changing sleeping patterns from
birth to six months; from six months to two years; from

three years of age to the present?

At what age did ..., learn to elimb out of the crib?
How did he react? How did you react? Did he climb inte
bed with you and your husband? How did you deal with thig?
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18.

19.

20.

21,

22.

23

2k,

25.
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Please descrlibe any vedtime comfort that he has required
in his early years and up to the present for example
a favorite toy, his thumb, & soother, rocking of the

oridb, & story, & 8ONg ete.

Has there been any evidence of bad dreams Or nightmares?

Cen you describe nis behaviour at such times.
Wag .00 8 cuddly baby, falrly cuddly, or not cuddly?

Can you describe any early responses to people for
example to mother, to father, to giblings, to gtrangers?
Pleage describe briefly any responses to new experiences
which have occurred from his early months %o the present
for example eating away from nome, long trips, changes

of routine, new baby gitters etc.

Do you recall when see: pipst discovered his own body as
g separate entity for example nie reactions to his fingers,

nis toes, his genitals, his image in the mirror etc.

When did he first notice other things in the crib for

example mobiles, toys? Can you describe his reactions?

What were his early reactions to enother child? Can you
recall any incidents with other children during
toddlerhood?

¢an you describe nis associations with his peers from
gge one to age five? Would you describe him dependent
or independent or gomewhere in between? Do you regard

him as a leader or & follower in play gituations? Is he



26

27,

28,

29,

30,

31,

32,

33

34,

35.
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aggressive or non-aggressive?
If «os. wanted your attention as an infant or toddler
now did he get it? How does he geek attention now other

than verbally?

Whet institutions other than kindergarten has he attended?

What were his reactions?

What kind of play does he now prefer, solitary, parallel
or group? Do you consider him an active or passive
participant? Does he play for long spans Or ghort before

he seeks your attention?

Can you describe .vss'8 response to his bath during his

early weeks, during toddlerhood and at the present time?

Did he react to ear and nose cleaning in his early months?

Any reactions now?
Did he react to nail cutting or to going to the barber?

How did he accept visits to the doctor and necessary

innoculations?

Did he react when he first visited the dentist? How
does he cope with this now?

Has ... had any serious 111nesses? Did he require
nospitalization? How did he react?

Did .... show any reactions to loud noises or loss of
balance during his early months, during toddlerhood, or

recently?



36,

37,

38-

ho,

b1,

k2.,

l"jc

Lby,
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When did ... first sit, erawl, and walk? How did he
reveal pride in these achievements? Would you consgider
him a physically active child, fairly active, or inactive
in his early months? in toddlerhood? at present?

Did you allow him to explore his environment when he
became mobile or was it necessary to restrict him? What

were his reactions when restricted?

Is he venturesome or timid about exploration in a new

environment? Please comment,

Some children react in amusing and interesting ways to
the tasks of dressing and undressing. Can you recall
any incidents relevant to these activities? Can he
dress himself fully now? Has he any frustrations and if

50 how are they revealed?

How does +... show that he likes someone? How does he

show his dislike or fear of a person?

Has he any specific fears? What ones can you recall from

nis earlier years? How were they manifested?

Did ... have any specific reactions to toilet training?
Did bedwetting persist longer than usual? Vhat feelings
did he exhibit if they did?

At the present time does .... accept new situations with

ease?

How does he react to stress or feelings of inadequacy or

failure?



u5.

46,

k7.

48.

k9.

504

51.
52+

534

5k,
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Do his siblings choose to play with him often, sometimes,

geldom or never? How does he react?

How does .... 8eek reassurance from you or others in

the fanily?

How does he react when 1% is necessary for you to correct

him?

How does he evaluate his school work? Does he seem
dissatisfied or gatisfied with his efforts? Please
describe what he does?

Does +aee indulge in dramatic play? Please describe

this briefly.
Hag o9 any strong attachments to peoples

Do you consider him a happy child?

If nonverbal communication is defined as any behaviour
that excludes vocalization would you say that eees i8
more verbal than nonverbal, more nonverbal than verbal

or a mixture of the two?

Can you describe any habits that .... has at present

that seem to reveal his inner feelings?

Can you add to this any other information which might
help us to understand how he reveals his feelings through

nonverbal communication.

Thank you for your co-operation.

-
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QUESTIONS

1.

2

3.

b,

S
6.

7

8.

9.

10,

11,

12,

Do you conglider ..., more a leader than & follower or

gomewhere in between? Please elaborate.

Does he need to experience tactile reassurance frequently,

geldom, never? Please describe,

Where would you place him on a continuum from dependent
to independent insofar as his relationships with you or

with other children are concerned?

Does he seek your attentlon, frequently, seldom, never?

How does he seek attention?
Do you consider him a secure child? Please elaborate.

Do you feel that he has any specific fears or worries?

How are these revealed?

Would you clase him as an introvert an extrovert or

gomewhere in between?

Have you observed any habits that might reveal his inner

feelings for example nail biting or hair twisting?

I8 «ses 8 sociable child? What kind of play does he

pursue most frequently?

Does he have any strong attachments to people in the

kindergarten, children or adults?

Do you feel that he can express his thoughts well
verbally?

If nonverbal communication is defined as any communication



13.
14,

15-

16.

17.

18,

19,

20,

21,
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which excludes vocalization would you classify ... a8
more verbal than nonverbal, more nonverbal than verbal

or a fairly even mixture of the two?
Does he accept new situations with ease?
How does he react to correction?

How does he evaluate his own work efforts? Are his

evaluations realistic in terms of his ability?

Can you describe any situations in kindergarten which

geem to frustrate him? How is this frustration manifested?

Would you describe him as a popular child, fairly

popular or more of a loner? How do you know?
Do you consider him a creative child? Why?
Is he usually attentive or inattentive at a task?

At play is he active or passive? Is he a leader or a

follower?

Is there anything you would care to add regarding the
emotions that .... reveals through what he does rather

than what he says?





