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| . ' ABSTRACT | o

. ThlS research aimed, to utlllze a method Tof”
l-educatlng elementary school chlldren towards a knqwledge

bf 'and a concern for thelr natural env1ronment.< In SO
%td01ng it allowed serendlpltous learnlng to take place ,l

" according to the chlldren's own w1shes, fanta51es and

PRI

¢

'~d1rectlons.'

The context for experlmentatlon was the outdoors,
lvithe ‘instrument, Synergetlc Ecologlcal Educatlon (S E E. )
'which alms “to develop self created learnlng s1tuatlons -
hwhlch are,lnd1v1dually motlvated and therefore brlng about
meaningful learning. ) S ’\v

lW o - The presentatlon of flndlngs uses three medla-L
7wr1tten word 'spoken word and film in order that the reader/'_‘
llstener/V1ewer may, measure. for hlmself by "seelng"Athe
ncounters, the results, or rather meaningfulness,lof the~
method.‘ For thls 1s more lIE§1y\to be found in- an.

’express1on, tone of v01ce, "body language" and relatlonshlps

““rather than-'in measurable quantities.

| l 8. E E. was operated through ‘a serles of encounters v

L _\_,
awith a group of thlrteen grade six chlldren 1n an outdoor

settlng. The encounters were planned 1n progre551on from

"group act1v1t1es toward 1nd1v1dually created 51tuatlons.'

-An overall perspect{ye was’ offered 1n1t1ally, w1th some
N

‘ exercmses, to offer ways of’ 1ncreaslng sensory awapeuess._

T . . A

-
/"f-‘"'v -
.
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' Close relatlonshlps between persons, anlmalé, plants, -
_‘“‘“_elements and— obaecﬁs—was at~alL—t1mes encouraged,mas _was
creatlve express1on of feellngs bo verbal and non—verbal.
. As an 1ntegral part of the learnlng 31tuatlon the"

wrlter offers a detalled appralsal of the necessary changes o
,Wthh this. approach brought about both personally and 1n" |

. hnis teachlng technlques.;' IR | g

| Observatlons and thoughts on encéunters as’ they

'proceeded are recorded verbatum, that the reader may feel

1the 51tuat10n.
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"CHAPTER I

 INTRODUCTION . . .

i

.. j
| The tlme nas come;when homo saplens, know1ng man;,
_must re-— examlne the source of hlS knowledge - hlS natural
‘env1ronment.v For the gr0w1ng pollutlon of our world the ’
'wars of opp051ng mlnds and the neurotlc hurrled pattern
:of allenated urban llves compares unfavourably with our ‘
fdanlmal counterparts. Tt would appear that we are’ now in a(
zstate of dlsharmony w1th all that is natural as a result of ‘
a preoccupatlon w1th that whlch is self created and antl
lnatural. Unless relntegratlon—of Man and the env1ronment

LY

”can be <ch1eVed harmoniously, then eventual destructlon is.

.1néV1table. It 1s the wrlters bellef that, as educatoni:yz
'our task 1§ﬂnow of re—educatlon. ThlS research alms to ‘

A
'develop one. p0551ble %ay-lnkwhlch thls re—educatlon may

o
1

. : The outdoors has been chosen automatlcally as a
inecessary env1ronment for 1t is the experlence of the’

'ihwrlter in hlS many encounters w1th ch;ldren that only in~

‘ thls 51tuat10n when classroom walls are llterally non
w?ex1stant that coex1st1ng mental and splrltual barrlers
.'also dlslntegrate. When the timed, pfbgrammed teachlng— »
';learnlng 51tuat10n is exchanged for a dynamlc, natural .

.g,51tuatlon then the here and now becomes the motlvatlon fori‘

'encoynters from whence arlses meanlngful learning. ,f'




. . . . ’ . . . .
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’Furthémmore, in 301nt endeavours in the- outdoors it seems

,that the. self can be made known more ea51ly and . the I thou, —
bonds grow and flourlsh alOng w1th the I It encounters. . | ‘
. It is the bellef of the wrlter that tgg pr1n01ples'
llnvolved here are fundamental to all true learnlng and ‘
z fulfill" the magor obJectlves of educatlon. If“thls bas1c
'Lpattern of unlted cognltlve, affectlve, soclal learnlng
encounters is establlshed Ln “the elementary school years
’then the potentlal for future learnlng 1s unllmlted. C
Jltlmately the tlme spent 1n explorlngqnatural and serend-.
1p1tous encounters in, the early years w1ll more than_ ,;}j' T: ,
“compensate for. formal trarnlng in, terms of future educational
endeavours and llfe goals.} Thls«bellef 1is valldated by

- ’u" WY

A, S N@lllls Summerhlll experument. Natural knowledge 'J R

galned means surv1val wheraas antl—natural knowledge
_ i,
“J SPN ,-u“‘ . .

- becomes redundant and&destroys. *  ) S o _
h - : 7 Spthod and dlrectlon of the encounters

ged upon, T l experlence that when 1nner ;rr
/(5:%{?motr“a§ﬁpn to learn is high, then that whlch is
J'learneQEXbelng rn§§V1dually meanlngful w1ll be retalned ,.;t'.ﬁ
,7Outer directed learnlng needs often to be recorded for S
reference and 1is then forgotten.,.Serendlpltous learnlng

'1n the former 51tuat10n 1s encouraged,‘&n the latter, dlS— o
',regarded for outer‘dlrected learnlng must necessarlly e
wfhave a predetermlned alm and goal whlch is. llkely to be
'wlnflex1ble. Furthermore, adults, when plannlng a teachlng

' b
. program, are often 1gnorant of the thlngs whlch chlldren

-

Lle ' . - .. . - . : LA,
. . : S



-theuch“ld's wishes Jand fanta31es are

“““Wlsh—to—'

not cpn31dered then motlvatlon w1ll obviously be lowered \
and - learnlng made less meanlngful 1; 1t takes place/at all.' '

‘This thesls is dlrected at:. the elementary se ool

]

,chlld spe01flcally through paren%s, leaders, coaches and
teachers,-ln the hope that‘thrs approach to outdoor educatlon
" will not only benefit the chlld in the field, but will ‘heve -

an effect on hlS ‘Tegular school program and ultlmately hls_f

The message that is presented amere words and

e

jsymbols of reality, would best be communlcated through a*’
pragmatlc approacq sensory experlence 1n the fleld of .

smelllng, tastlng, hearlng, touchlng, looklng and\hopefully .

‘m

seelng l1v1ng lessons that change w1th the seasons.k{'
",However, the the51s that 1s, is presented 1n the form of

’ wrltten materlal and a fllm although there are serious

.

-‘llmltatlons to presentlng 1deas in the form of words pressed

~

- oon pulp, sounds passed down w1res and plctures pushed

vthrough valyes and tubes. But w1th1p the llmltatlons of a ;

a3

- the51s the fllm prov1des an 1mage of. the all 1pportant llnk
hbetween know1ng and d01ng. ,“; }5 ‘,._"h. S "';“I,” d;;:
| The Synergetlc Ecologlcal Educatlon approach to '

o~

”f_env1ronmental learnlng, used as the 1nstrument of th1s
v

”research a&ms at 1nd1v1dual motlvatlon«and self created
/,. ,,,,,, .
_therefore,-retentlve?learnlng w1ll take place. (Thls should

: _‘be one. .of the prlmary obaectlves of any educator.) o

Y
L

KT
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It is. out51de the scope of this study to make -

_y-mportant aspect of th1s 'esearch v

comparatlve measures of long term retentlon, although this
'would be de51rable for conflgmatlon of expectatlons d%rlved
from the short term goals whlch this research explores

Detalls ‘of technlcal procedures of fllmlng, taplng,f. -

thdltlng and the problems enhpuntered - there were manyl

are not 1ncluded unless 1it. had a bearlng on tqe most

~

¢ ’ 'A~' . 'Q
< Y . S 0 ‘ . - . LR

‘Deflnltlon of Terms

'Outdovr Educatlon An. attempt to flnd 1n w1lderness and

Other'areas outside of the classroom a new set of. values,

a richer meaning to llfe in the hope "that man will conservel

A

the natural env1ronment ,
"Seelng To percelve mentally an obaect Knowledge, under-'

'standlng of what is 1mportant, truth, reallty? attentlon,

, ,"V;sz_on._ ‘ : coL e

~

" Synergy: Behav1our of the whole system unpredlcted by ﬂ
"“behav1our of the systems parts. Nature is comprehensively
..hsynergetlc ~ﬁ;.- ' '“‘. : '/-hs.‘“ o Ff
"Env1ronment IAnything which 1nfluencés or ls'belngﬂinfluenced

R

4 by somethlng else

: The Many is. used here as deflned by Fowles (1970):

turn thelr backs on’ what concerns them most P 216
.know nelther how to llsten nor how to gpeakj,p .216°

‘



‘ ihose who aré awake“have onewndﬂ in- common—those—T;}_;-;
S 11' who are asleep (The Many) llve each 1n,alprivate . |
’ world. p. 216 |
atgral Knomg gg.. Informatlon be 1t spoken, wrltteﬁ or

experlenced thought or pegpelved\gn any way that is dlrected

at conserv1ng ex1stence, a llfe force, an. energy free from
| affectatlon, artlflclality or constralnt 51mply unaffected,-‘-. L
| easy, 1nf1n1tely powerful and 1ndestructable. ' |

‘ Antl Natural Knowledg__ That Wthh hldes, dlstorts, takes.

away from makes more dlfflcult an 1nd1v1duals attempt at.

| seelng.- '\" ) .

Svneraetlc Ecologlcal,Educatlon, The name glven by the

wrlter to tha approach t0~learnlng utlllzed 1n thls study

Namely a method that makes a p051t1ve attempt not ‘to . separate’:‘n
‘i mlnd from body, splrlt from flesh and appearance from 1' SR

» feellng - a chance to flnd relevance and unlty 1n ex1stence.lfi“
An adaptable and dynamlc approach whlch is prlmarlly concernediuu.p
.,ﬂ w1th‘the here and now, - A re—emphasis of sensory awareness':_};x
on an 1nter envlronmental ba 1s._ An approach t0neducatlon. ff .
. that empha51zes the need forQ\\hpre even balanc§~between -
the cognltlve and affectlve domaln of learnlng., A pupll
dlrected pragmatlc approach in Wthh learnlng is’ by experl-

‘: ment and prlmary experlence.( A method that places the onus

on the Chlld to follow that Wthh 1nterests hlm -,know1ng |

that he is ultlmately responslble for his own llfe and ’ b;°n‘v;

\._>-1“‘._A_>

educatlon._ R

—



_CHAPTER II .

/' \g\ N RATIONALE -
S -‘.\_\i\*\' LU L

A Chlld is born w1th a potentlal for tptal sensory
"-“awareness, but 1ncrea51ng sensory perceptlon is curtailed

by others (older chlldren, adults, the medfa, and schools)

-The young chlld naturally, “_ N -T\\\, o -

: ¥ LN ' :
: '}vsj. explores with a- completely open mlnd., Even
eatlng dirt is perfectly legltlmate, 1f 1t Wlll help

o hlmlgnderstand what dirt is. . "

. ut as the child matures and. progrésses through
.. school, he too begins to feel the preisure of the -
L currlculum of studies. He too feels the pressure “of

.~ his nervdus parents ‘worried .about his progress, for a

", young child ig very sensitive to what h}s parents value.-
‘When he.'shows a parent or his teacher a picture he has-

.drawn, the adult.might reply 'How lovely dear'. But
_ whe\\he -fills ip all blanks in nis reading exercise
'_properly and. gets an 'A', his parents or teacher are.
ecstatic.. Soom—the- plctures get shoved- aside by ‘the
3*workbooks.. Even tho more learning: may have taken -
place in the creation of picture than in the dutlful
filling in' of ‘blanks:in.an exerc1se book! (p 16),
(Schlndler l972) nj‘ : B

. The model (Flg. 1) is. a élosed flgure bllaterallyihypi
}jd1v1ded 1nto PCOO y natural knowledgez and I(D y-j iantll
J}%naturab knowledge phases.. The two extreme p01nts 1ndlcateétﬂ
;ﬁzthe type of knowledge and learnlng flnally acquired and to;'
;SOme extent the personallty of the 1ndiv1dual. The slopes g
a;of the flgure account for the type of mental and splrltualj y
';processes whlch must be undergone 1n order to arrive at &

1fﬂpartlcular set- of learnlng, knowledge and values.} The mld:“
gp01nt of the flgure represents the open mlnd of the young
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_;_or_therseeking mindlof an adult,' The left hand phase of

the figure is,governed by a cognitiye domain tendlng towards:,
K gv The'right'hand‘phase, the‘affectlve and conat1ve~
domain,;tendlng;towards K'st o . - |
' B The upper portlon of the total figure, marked. by a
- dotted llne 1s that part of the learnlng process whrph
the S E.E. program 1s de51gned to cover. Tradltlonal school ,',-
. currlculum is seen as, pla01ng chlldren in the same phases: B
Tras the'Many'r. That 1s essentlally cognltlve learnlng pursued
g.w1thout regard td feellngs. ' The $.E.E. program deflects the
_ chlld back sho by the arrows, £0 the upper rlght hand
'tslope of the flgure. That is learnlng brought about through
_feellng and understandlng. .~A~" ' i B "M', l _,/_
'% - By encouraglng a Chlld to enter, progress and flnd
'ﬁ-success only in, the world%y essentlally cognltLve domaln,‘
he becomes one of the 'many' advanc1ng p0551bly to hlgher
ducatlon, “but regresslng on the upward phase of K 0o
”The term regress is used when K E] anti natural knowledge
Tirlacks perspectlve and relevance, 1q/£ecomes a success o
’::orlented goal in 1tself. The trend can be seen 1p the =
Itechnologlcal pollutlon and destructlon of the env1rons of .
,homo saplens and ‘in the personal ten51ons of human llves,
-ex1st1ng in frustrated technological allenatlon. Wlthout

constant use of the senses allenatlon from natural knowledge L

‘lS accelerated. The quallty of sensory awarenes~ makes the

dlfference between mefbly w1tness1ng and performlng 't “ngs

\ .



o o 3 .

4

.and belng touched by them. Arnhelm (Clted by Petersen 1972)

R states, "It is the dlfference between merely ex1sting and
'fbeingballve 6p.96)".. He further.comments on sensony aware-w
_ nesS'"We are'hornxwith=itw The prohlem is to preserve itp.
gm0 A
' Rousseau says' "Since.everything that'enters into
" human understandlng\comes through the senses the first
~ Teason of man 1s a rgason of the senses. On thls the intell—
| ectual reason is based\" (Boyd l966,p 54) " He- adds Hands, dl
_ feet and eyes are the first masters of phllosophy and to
| put books 1n place of thafe sensory experlences does not
| teach reasonlng, but rather to be credulous and . to horrow
the reason of others (Boyd 966,p 5h), Plaget (1964) and
v'Brunner (1961) have/both emp as1zed that the more - sensesy

\that can, be 1nvolved the better for the 1earner. ;‘

'

K °° ] natural knowledge may be. reached by very
;few 1f educatlon contlnues to neglect and does:not recognlze
the 1mportance of sensory tralnln . To progress towards a
ymore meanlngful and comprehensive educatlon the chlld‘ |

ed. The chlld should

senses and perceptlons must be sharp

‘ dbe encouraged to see and llsten rather than Jook and hear
..and he w1ll naturally do. The wrlter b lieves that the
‘Pchlld may better -see if he: 1s not drowned in an ocean of

verblage. "Wbrds, concepts, doctrlnes, ideas a~ ’l very

:necessary for clarlty and consﬁstent actlon.“ (: 1970 'ﬁ".la,

~

.160). ‘However, "The word mus

be redlscovered 1n the flesh "
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What better way for the child to learn the dlfference

\10"

between act1v1ty and pa551v1ty, strength and weakness,
ten51on and relaxation -dlsease and grace, for example, than-

by bodlly movement

It is the source of truth, it is the place to flnd,
one's 1dent1ty, it is the ‘place where .one's whole life
history is located. It is the place where alterations
must be made if permanent psychological changes are to
be expected. All“experiences are recorded in' the body -

- and all are available for recall - in the nervous. system,
in the muscle in the way the body is held and moved, =

. in the expression of the face, the chronic muscle ten51on,.1.

restrictions. of -breathing, aberrations of circulation
- digestion and excretion, the patterns of illness and the
, acuteness of the senses (p. 165) (Schultz 1971). PR
.. Keen (1970) ‘adds, "The body. has the w1sdom to teach that the _
‘mind knows not of (p. 51)" ;'
| Accord1ng~to Arnhelm'thinking does not'take place
,1n the language medlum, for. language equals sounds and

sounds do not contain facts.; It was Elnsteln who{wrote'f;'

‘a klnesthetlc image a certaln feellng he would get through o

 his b dy" - (Quoted by Petersen, 1972 (p- 56)) “This was

emonstrated in hlS unw1llangness or 1nab111ty to speak
ntil he was three years old. ThlS led hlm | |

4 “...to develop an. extraordlnary feellng‘for non—verbal
! concepts. He could break free of the verbal definitions:
- of time, space and llght that blind other physicists. .
- It took him months to find the. words to express feelings,"

T (Peterseﬁ\quotes Holton, phy5101st at Harvard) ,"ﬂ,d'

Y
-,—‘"s L S

[

that ".,. the 1nit1al grasp of the theory of relat1v1ty was . .

' but he ‘wa's always 1n touch w1th the ba51c sensory image...';



The outdoor educatlon encounter is d951gned prlmarlly

11

&
basis. _It brlngs the Chlld back to fundamental and ba51c

or

; - to halt the K O | regressive trend by Te- empha51z1ng

Sensory awareness on an inter environmental relatlonshlp

VIelationshlps of which he is 1nev1tably part He develops
what DlSCh (1970) calls 'cosmlc con501ence'; He learns not
only self awareness Yand - 1nterpersonal relatlonshlps but the
dynamlcs @k an I-It. relatlonShlp, belng 1nf1n1tely more |

1mportant than many men at present pe celve, states Aldo
(1966) | | R |

There 1s, as’ yet no ethlc deallng with' ‘man's §

" relationship to land and to the animals and plants Wthh L-

‘grow upon it. Land, like Odysseus' slave girl, /is. still.
_propeﬁty. The land relatlon is still strictly economlc,

= enta1

,economlc self 1nterest will remaln hopelesslyelop51ded for

as long as: man's educatlon neglects thls essentlally affect-f',

’ 1ve approach for, "We can be ethlcal only 1n relation to';'

Q.

: have falth 1n"' (Aldo 1966, p.230)+

leen this understandlng at an early age the chlld

Al

3

ing pr1v1leges but no- obllgations (p- 218) y r

. y ~ Man's approach to conservatlon, 1f based solely ‘on ::"

o somethlng we. can see, feel understand love, or ot@erwase e

yoe

may then utlllze ‘the cognltlve tools whlch educatlon w1ll
glve him to a more satlsfylng\and mutually beneflclal future.
Furthermore, he may be better able to explore creatavely -
potentlalitles of the future.‘ A" _A '

Bach (1966) quotes Shaw, "Some people see thlngs as |

they are and ask why.. Others dream of things that never were

‘and ask why not? (p 56)

i



: adults "possess a wealth of dreams and fantas1es Wthh have

L%

, hlnged on the chlld's reallzatlon that he is not merely a-

: v1ct1m of dec151ons made by others.‘ Once he accepts respon-‘

N

. . .
L R Lok -
e, P
Sady

ﬂ

- Through dreams and fanta51es the child has a means of seeklng

\ l

alternatlves, past, present and future. Most chlldren and

never been cherlshed andrtaken serlously". (Kéen 1970,p 66)

The Chlld must be encouraged to éee that his ledest dreams,'

pIus, of course,-a h1nt of realism is the "....ilnk between

<

hope and actlon " (Keen l970,p 72) The actlon is then f

&

11 s1bllity for hlS pasts 1t Wlll become-more readlly recognlz-

e

-~

\y,\l 8
able the measure of control hewhas 1n shaplng h1s dreams

‘“for’ the future. He must reallze that w1th strength and :

determlnatlon he can- choose hls style of response - he must #‘

3

" I

i

o story of your own to llve, you: have not got a llfe of your _

3 s ﬁ’? : )
' f ‘,,' . o - - . ) i . .

- .

gy

Need for The Study,°s
Man must dec1de 1f he w1shes to contlnue on hlS

present path, and he can only do so when 1n full posse551on

of the facts. In the words of Rostand (Quoted by Carson

(p 23)" ' "Durlng most of man s existence, ‘the outdoors

has been hlS home. In the open spaces he has sought food

',and shelter, enaoyed what 1e1sure tlme was avallable and

. taught hls offsprlng how to llve"' (Smlth 1963, p 3)

B A . . e b - L a . L B e
-

, “fstrlve to make hlS llfe a story come true.. For wlthout a '.:-

>: 1970) "The obllgatlon to endure gives us- the rlght to know



. . . e

Modern man, 1 ever, HoW llv1ng 1n one*ofrthe4WOrld4s—f+~*“+
greatest materlal cul:t;es\turns to the outdoors for the ’
.natural resources it has to offer or to spend some of hlS

a\ «

N fever 1ncrea51ng lelsure tlme, taklng w1th him ‘his: materlal- e

' 1stlc values that are pursued 1n deadly-earnest by a culture

| that is devoted to productlon,-consumptlon and war hardware.;
hThe accumulated effects of the‘lndustrlal age have created -
_,a world of spe01a11zat10ns and meanlngless JObS and llves.
jp'A world of abstractlons, words and spectators. It appears s
'that man is not aware of what he is destroylng in hls short

f51ghted greed to 11ve off the 1and rather than w1th 1t.
'Shomon.'l968) suppo ts thls the51s when he says "Man is -

'_sly alterlng hlS env1ronment - alr and water pollutlon
4 .

"threatens hlS healthy surroundlngs and even hlS way of llfeﬁ}‘f.:

;;~;(p ll)“ Schw1etzer, (Quoted by Carson 1962) concurs,

\:Vsaylng "Man can hardly even recognlze the dev1ls of hlS own:
_ . , _,}_ : _

o creatlon (p 17)"

It would appear that educatlon has ledti:'man‘s'i,,,v;,
vdallenatlon from andncarelessness of hlS treatment of the
fenv1ronment and hlmself. An educatlon that ﬁlaces an -
'f;empha51s on extr1ns1c rewards thus 1ay1ng the foundatlon p
ifor future pursults of knowledge for personal galn rather u":";vag
vthan 1nd1v1dual enrlchment. Tolly (Clted by: Plsker 1967) ’" 8
ﬂsays of 1t. "Too often 1n the classroom 1ntellectual enqulry
_._becomes ‘an’ exerclse in success 1nstead of a//experlence 1n ~fpbff,

. learnlng (p 29)",»&Accord1ng to Fowles (1970) educatlon 1t



'jlkt

———~—~would ~seem- i directed—almost exclusively_toutwo ends-

L. To gain wealth ‘for the state.‘ 2. To galn llvellhood

o'

for the 1nd1v1dual¢? "It is therefore, llttle wonder that

7e“soc1ety is money obsessed 51nce the whole tenos of educatlon :

' seems to 1ndlcate that thls obsession 1s both normal and
de31rable" (Fowles 1970, p: 216) ; F?'t cr "t"% ’

Ve

t'much:more satlsfactory it would be-lf the two prlmary-f001

-

The wrlter agrees w1th Keen (1970) when hé- says how |

s, s

,{.of educat1 were‘ 1. To 1n1t1ate the young 1nto the aCCumu_ v‘t__

'"l‘lated w1sdom and technlques of culturee 2 To prepareézhe ,;f_
d

| young to create beyond the past to 1ntroduce novelty
to utlllze freedom. ot " e ' j' S
_ | ThlS llne of research‘ls needed to brlng a change,
;to the present non-synergetlc approach to the chlld‘
i‘.yeducatlon. Too many teachers haye the same outlook on a’
| 1t:ch11d's schoollng as does 'Mrs.,Jones' says Keen/&lQ?O)

As a teacher I must make a strlct separatlon

' between the public ‘and the private;: the factual and. the '

i “emotional; the objective and the subJectlve. Educatlon
sy Ting publlc schools, has no right to invade the privacy:
- of emotlons, values or religious beliefs of individual -
. students. .A teacher must stick to those matters which -
~can be communlcated to the pupll in an antlseptic,

» "fobJectlve manner (p.hO).'- )
It is the bellef of too many adds Keen (1970) that.-

’ The;pr1nc1ple of the separatlon of the church and

' state implies that public education may. not deal with

.. matters of value which are inseparable from subJectlve,
emotional, blographlcal and religious. commitment. " The -
“quest - for wisdom for 1dent1ty, for ecstasy, like

. summer warblers must remain out51de the classroom (p 40)



It—was"Aldo (1966)‘who sald—that "Education,_I‘
fear, is, learnlng to see one thlng bj g01ng bllnd to anothen"

'-<p158>"" N | BT
' Cay (1966) comments, ‘that. there 1s too much " :7JJ

‘enpha51s on sklll bulldlng and not enough on a551st1ng ”

- puplls to flnd personal meanlng 1n the search for self and'
’,A'to buildlng satlsfylng relatuonshlps w1th others (p 5)" - ;_-‘j}nuh
| It 1s the contentlon of thls thesls that very often D

lthe present approaches to educatlng the Chlld tend "!.;ftof“f

'.foster a common 1ntellectual sklll thlnklng the world to

‘fpleces" (McInnls 1972, b- 2#3) Thls sklll of analysis,'d
tfreductlonlsm, spe01allzat10n, departmentallzatlon, the‘l~ -
"varlous technlques for fragmentlng knowledge of the world

fﬁhave made p0351ble man's technological progress.“but it 1sifﬂ‘~”°

'4only half way to understandlng, T 0T
' Accordlng to the gestalt psyChOlOglsts the chlld;“'

B relates to the world in the manner that he percelves 1t.f=.‘f ;

'uffSo 1t 1s llttle wonder that unless checked he proceedsefh

N7nthrough llfe tearlng the planet to, pleces for he has not,f”'i

]been glven the opportunlty to flnd unltx and relevance 1n.
B ;existence.‘ It is the respon51b111ty “of schoofs, admlnlst-' T
'hrators and teachers to present unlfled studles, for 1t %f
'thrreleVant less as. taught in an unrelated manner whlch bulld
',;up frustratr%ns? and antagonlsms agalnst 1earning, or ratheri]s

’schoollng.v These two are not always synonomous.: Postman

Tt_and welngartner (1969) quote Shaw as having stated that the“

S:tlme spent attendlng school was the only period of hlS lifej



that his educatlon was. 1nterrupted.; Many students stlll

7'hold the- same oplnlon and become the drop outs N Others &

-w

~

v:remaln in- school waltlng to be educated out of touch most

';Of the tlme as the& tune in and out at will.. Some playuthe_-

R
L.

-1game and come up w1th good grades thus encouraglng the
«teachers to belleve that they are/d01ng a flne aob., Fuller
:',concurs thus o .dﬁ hk :;:,¥ff-’

; Mb take the whole Chlld and fractlonlze the scope"
”-,dof his or her comp%ehendlng coordination by puttlng
- ' the children in elementary schools to ‘becomne . preoccupled
" with- elements or isolated facts only. . Thereafter we

" force them to choose some speciallzatlonl'for01ng them L

©+ 7 to forget. the whole. We start them off with- planes
:.and: straight lines which run into- 1nf1n1ty, that no -
v scientist has ever produced experimentally and there=
fore we defy the child to comprehend and require that
o ;they accept and believe that it .is loglcal to. agsume
i tinfinity !, ‘" Therefore to give up the child's “innate.-
’ f.;propen51ty to learn by experlment and experlence,- '
recourse to.which exclusively. experimental reasoning
-+~ made possible, Einstein! epochal: orlentatlon of all
'-v;501entif1c theory (p. 175) (DlSCh 197OZJA

Educatlon should not be regarded as’ a substltute ;"'

o

for experlence for when thls is so states DlSCh (1970) 1t

1s no surprlse that.

~‘,,A ved our practlcal proaects have run 1nto confu31on
. again and ‘again through failure to see that indi 1dual
people, nations, animals, insects and plants dg'not
~exdst by themselves.  This 'is not o say that things
- exist in relation to. one another, but -that, what we call
- things: are no more than gllmpses of -a unlfled process

- (p.118).

u’thli‘ Every d1501pllne, be 1t humanlties, arts or 301ences,~p-l"

must for 1ts own spec1al standp01nt develop a 301ence of

{fviecology, llterally the loglc of the household._ ,v'

S

Loe .



”'e'for the Jealous guardlans of’ departmental boundarles (p 180)" ,

Unfortunatoly, at present thls 501ence of ecologyu,‘ |
,udyu Watts (Dloch 1970) ..o TUNS a foul of academlc ' |

N

‘j_polltlcs (p 180)" “"... belng much too 1nterdlsc1plinary :y-'Q.

o N
;SubJect areas should become more closely 1nterrelated s0 o
;that present and subsequent generatrons be allowed thls
-synergetlc approach to learnlng and educatlon.‘ Both Chlld

and adult need to percelve the world as a gestalt for thls

; gneglect is the one. most serlous weakness of modern technology.

' ';'1s on - the schools and those who teach.v "No 1nst1tutlon

' ";.,'our reluctance to be partlclpant members of the whole

.”fcommunlty of 11v1ng spe01es" (Dlsch fﬁbo, p'lBO) ' The onus_c:_i“

presently does more to. shape/mls shape our perceptlon of the -
.ffworld than our schools". (McInn1§ l972,p 243)q ' |
i Ind1v1duals are educated in a system that frequently ,f

aconfuses educatlon w1th propaganda, and educatlon w1th

o obedlence and dlSClpllne.. Educatlon must allow the 1nd1v-‘.hl;f.~”

9

':..1dual the questlons Whlch are not belng answered, and the S

::llfe optlons not belng explored. Questlons that tokdate

_have been cons1dered dlsrespectful, outgrown, 51mpllst1c,m

g taboo, dangerous and polltlcally forbldden must be answered

"{"Tthe vacuum and allow\growth and llfe.- In t1me lles are, Self

pr}_self destructlve and 1rrat10nal war makers will come only

H,:}ﬁfrom natlons that censor truth and practlce the rule of the-kr

'?plIssues can no loEger “be av01ded.v Only truth Wlll penetrate

fefdefeatlng.. Tolley (Quoted by Plskor 1967) says‘"Modern war
-‘blS the w1ldest form of 1nsan1ty because 1t 1s S0 completely//*;gbj:



o« 4 ’ . '

18

‘ T o ' t o
lle (p 27)". R _ . ;
/! fiy

”fhus it seems that educatlon often leads to man's

: allenatlon from and careless treatment of the environment

4

Aand hlmself The program suggested and explored in this

: 1asm and optlmlsm as 1s the enceunter w1th the students 1n

"the outdoors, for there 1s a great deal right about the,‘

)

the31s 1s a beglnnlng - a move. toward relevance in 1nst1tut-

T

' worldn Students,'says Cornlsh (1972), need to know it, if

they are to'have,the courage .and will .1icorrect that which

: 1s wrong. e . BN ' _

Today we have a grow1ng number -of tools w1 h whlch

t»,)v’to solve the problems that we face. Some of ‘tThese

‘tools llke the computer and nuclear technology, are

,1onallzed educatlon. The research is? approached w1th en*hus- '

~_new and strange, to"us, and we are: llkely to fear them.-f_ﬁ

~But they can help us immeasurably to make the world
" 'more beautiful and humane than it has ever been. before.
-'vManklnd ‘has a real chance now to. create ‘a utopla on -
= _thls planet (p 2#5) (Cornlsh 1972) S e L
- _ | R

vJ .

tfPurpose of The Research

)

"” It as the purpose of thls research

l To encounter the natural enV1ronment along w1th a

'group of chlldren and dlrect thelr exploratlons by a- synen

' f_getlc ecologlcal educatlon approachlvlln so d01ng to learn

'_p;more about thls technlque. )

2 To dlSCOVer 1f S E E. can be 1ntroduced 1nto a’

]Tormal Sch°°¥>E£52§t1°n 1mmed1ately.__

3 To learn how the wrlter as a formal educator must

’“adaust both personally and educationally to a program that

:*;15 essentially pupll dlrecteda/j_



TN
4 To%see 1f the env1ronment becomes more meanlngful

to chlldren when they ‘are 'tralned' and encouraged to. becbmez"

‘more. sensorlly aware

A

5 To find out if a pupll dlrected pragma ;o approaoh'
‘.leads to serendlﬁltous encounters and learnlng.. o

_ °6 To dlscover children s response when thelr 1deas,
ithoughts, feellngs and fanta51es are made ar part of the
learnlng 51tuat10n. ' | -

7 To allow chlldren to take up roles of teacher/pupll

'\-accordlng to thelr abllltles in a glven 51tuatlon.



. ' CHAPTER III

o

_PLANNING FOR:THE ENCOUNTERS

.

'\.."_. | |
The approach of the program is, w1th1n the bounds of

‘a’ democratlc elementary school program However, in order

-

‘:“to foster the fullest development of. each chlld’s potentlal— R

,1t1es, the 1nt1mate, the prox1mate, the sensuous, the auto-'

"iblographlcal and the personal w1ll not be neglected. On

f‘the contrary, p051t1ve actlon 1s taken to try not to separateb7
'v,'mlnd and body, sp1r1t from flesh and appearance from feeling;y

',iTt is necessarlly 1nd1viduallstlc so that the chlld can flrst'

'learn to apprec1ate, attend and revere h1s own body and mlnd ft’

\

work out for hlmself a reallstlc relatlonshlp between hlmself'f]_'

B . .
»~and others, hlmself and obJects, and ultlmately glve llfe_)

fand nature a chance. He w1ll develop\an outdoor cons01ence L
| fagalnst careless pollutlon, desecratlon and 1nsen51t1ve'
-kllllng by the loveless technologlcal 5001ety in whlch ‘he at -

1present flnds hlmself." 'gﬁ

ﬂ”\\\“\\\\\\The rendezvous 1s the mountarns, streams, flelds,' .

{ lakes and stf\ets,\freed from the boundarles of classroom i

' t{l contalned learnlng. It reallzes the value of learnlng

..11v1ng lessons in a llfe settlng.‘ Jackson,ka leadlng BrltISh .

'”ii.educatlonalist aptly comments in- a radlo broadcast in 1973

'n’fthat e good classroom 1s an empty one"“ He also p01nts
:°_~out that there is no ev1dence that modern bulldlngs, complexg;'

| audlo-v1sual equlpment and small class»SLZes have any p031—

.‘\_"9



, e

'ltlve bearlng on the chlld's educatlon.l Alternatively;'the'_

'theme 1s freedom, from teacher domlnated classrooms, from'

‘“frfwschool—1mposed petty~regulations and £rom a currlculum that

1s ne longer relevant

‘ Scene of the Encounter
| L An elementary school Grade 6 Outdoor Laboratory was
used as the scene of the encounter for the follow1ng reasons..'\"“

1. The wrlter was employed by thls school board for the
»1970 -71 perlod and 1s famlllar w1th the educatlon program
v.and the personnel that run 1t.," l . “

_ 2. The wrlter attended the l97l Outdoor Laboratory as j”"TQ'T
~“an»1nstructor, where he 1ntroduced and superv1sed 1nstruct10n
"1n backwoodsmanshlp and archery.»d' | |

| ‘ 3. The wrlter v151ted the Outdoor Laboratory 1n 1972.
l,:'Thls tlme accompanled by a colleague whouasslsted:w1th,and )

gave adv1ce on the fllmlng of their‘camp._l“'_: -~ .

“ H The camp organlzer_and school board'ﬁere-willlng'tof
. allow the wrlter, along w1th another helper/lnstructor, to -

.take a small group of the Grade 6. students w1th whom they vi‘
E could implement the research program.r: ; | B ;

| 5 The wrlter was glﬂen a: relatlvely free hand to do

as he w1shed and had been glven access to any equlpment

needed to run the program.



Organizatlon of The EnCOunters :

"The research program was operated from May'28th

o through June lst at the rural elementary Grade o Outdoor

Laboratory. The wrlter acted as 1nstructor, cameraman,
sound effects man and .observer. He was also accompanléd
by a female 1nstructor/observer.“"

. N ¢
Lo The: encounter was kllmed in super 8 and taped and

| recorded 1nqsufflclent detall to make as reallstlc a record
‘of the work done as p0531ble.-‘ | ‘ v

) The problem of transportlng, bllletlng and feedlng ih“ .
,the group remalned essentially the problem of the camp '
organlzer.i The wrlter however, assumed respon51b111ty for
'1nstruct10n, 1nformal recreatlon, and sleep outs for the.‘_y
= group as51gned to h1m for the duratlon of the encounter. =

\‘.

Outllne of The Encounters i

v

The encounters,‘for the sake of clarlty and plannlng
purposes were set out 1n unlts. HoweverJ 1t was of utmost
;"1mp0rtance that the currlculum remaln adaptable and dynamlc._

i‘Every effort was therefore made at the operatlonal stage

~in the fleld to 1nterrelate, crosscheck and antegrate each_4bri_;

ualt. It was also con81dered 1mportant that 1nd1v1duals

.»be allowed to follow those areiémof Studies Wlthln the‘f“'"'"'

‘; program that stlmulated their i edlate 1nterests.; This“

"1way of worklng 1n the here and now was ant1c1pated to pro- :

—~—

e -. Pt .

"_mote more relevant and 1nd1v1duallzed learn;ng\srtuatlons.pf
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The time span\of the encounters Varled con51derably )

\\\\\\dependlng on factors such as 1nterest\sﬁown unforeseen

m
\hap\enlngs or dlscoverles and weather The only 11m1tatlons———m—

-on: length of encounters were those dlctﬂt@d by reason of
Jmeetlng up wlth the maln group for Jolnt Sess:LOns.' These
‘llncluded tlme set apart for v151ts from °utslde resource

!
' people, camp cleanaﬂp_ and meal tlmes.,/It Was qulte con-

;‘celvable for example that the group feferred to ‘as the wsf/ '
ploneers, ‘might take a break for a swlm dU.rlng thelr proaect
pwork if they so de51red.; . t |
B There were no rules l%ld down obher than those that
".the wrlter deemed necessary to prevent QQMage or lngury to
' ~ the env1ronment be it tree, anlmal or'chlld At~the same
: tlme it must be con51dered that these @neounters ‘came. under
| rff»the ausplces of the school board.ryTh‘ Chlldren, therefore, o
4"t:fhad to- wOrk w1th1n and abide by the polleles 0 lald down n
"for school act1v1t1es._ff'_" IR e ‘
| Along w1th equlpment and materl?/‘ls made avallable'lif*
Tfor the encounter, a selected llbrary (See Appendlx A.) Of
omalnly reference books w1th some flct10n was. made avallable'
j_to cater for the chlldren's 1nterest aﬂd needs.

‘-\

» _g\ _
- ‘Operatlonal Ob1ect1ves\—'L0ng and Sho,£~l§£m Alms of The _
',.Synergetlc Ecolozlcal Approach to Lean9~Qg o - o

IR 1. A more meanlngful approach to ¢nst1tutlona11zed
\\5\\\»feducat10n. | ‘ j ° ‘
2. To humanlze and further 1nd1v}dualize learnlng.

—l i~



<

o

| 3;' To create more powerful ways of nurturi éian&finteeh‘f“

'.gratlng tho chlld's fecllngs and values w1th his 1ntellect—‘

.

ual dcvelopment | p._

-H.. The development not of a new currlculum, but rather' .

l.a multl—d1s01p11nary approach‘to ex1st1ng currlcula w1th a

P

balanced empha51s on cognatlve, conatlve rand effectlve\\\\\\;.b

‘-domalns.

5. To’proride;a_wholisticpapproach‘to educatlon.‘
¢i6;-'Education for.the her%rand.now'as well"aslfor‘b
future life and career- | _ - ‘b :h ‘  !l .
»._fi To w1den the clrcumference of the chlld's world.-

8. To make more obv1ous to the chlld the 1mportance'

'-hlhe,-as an env1ronment has on shaplng and modlfylng other -

v venv1ronments.. _ R - o S
; 1‘” ”9 To’ see more clearly the’ ;\K@ that other belngs,_‘;f
i“anlmals, plants have 1n the balance of nature.;, o N
':leJ For the Chlld to assume respon51b111ty for hlmself'
ﬁ:and other env1ronments | " | |

nv_ll.. TO reallze the 1mportance of qulet reflectlon as,

v _ppposed-to frantlc actlon.-,:

112;I»T6 develop the 1mportant balance between belng and'. :

:.AIIdoing;ﬁ

,l3.?UTo:st1mulate spontaneous concentratlon.v;
‘lh.. To provide 1nterest1ng and enJOyable learnlng R

experienCes,;~ I R B ”,f Co




- 15, To open, make possible, explore a variety of ways

of communicatlon. o

'216 To develop more accuratelx/the child's sensory ' k’éigb

‘awareness. &l‘

P .

- .Outline of Curriculum f@r The Encougters

The first stage was essentially a tlme for orient—‘

..,. :

'ation and familiarization of env1ronment.' The curriculum
’Fas such ‘was ‘to include the follOW1ng‘elenents._pr’ | '

| l Fundamental.backwoodsmanship, including building

*.'gand maintenance of the headquarters for the_encounters._,?
: 2: _Sensory training. -

’.;“Crosschecklng sensory.imputs.

. Expressing the seen through non-verbal communication.,:

3
"
ITS;i‘Reverse roles w1th other env1ronments.
"é;d Express the. seen verbally and 1n writlng.f:'
7;1 Study the credlt/deblt nature of the env1ronment. i.;litt
8." Progect wbrk (small groups) J _ L |
ié A multi d1s01plinary sharing and comparing of the
observations made and recorded in the proaect work.“;rpl_;hif:l.r
uTaClO Discu551on of knowledge gained 1n the local env1r-_;h‘~”
B onment and 1ts 1mport In application to other more distant ’;;;;
'env1ronnents.,'”“ ? ».@g v; | ' . | | SR
- g Con51deration of problems to be faced 1n trying
~ to attaln a utopic world ‘ | b | |
svf;12;~ Perlods of 1nformal recreation to. 1nclude w1de games,.“rf
‘jand personal expre551on tnEOugh arts and crafts. . e -

.‘ - N
Lo : P



'Introductlon to backwoodsmanshlp. o o R

' ENCOUNTER PLANS X
IR « R ) )
Encounter No. l‘ :
Specific Alm. To dlscuss and de01de upon group policies.'

~a.

To famllrarlze chlldren and 1nstructors W1th the new envir-v’

“onments. To set: up headquarters from whlch encounters can B

'1evolve or be dlrected.

¥

Agproach Outllne program and act1V1t1es. Make clear

) the relatlonshlp between the ploneers and the maln school

party To create an understandlng of self 1nit1ated and.

f'dlrected encounters w1th1n the communlty. The 1nstructors’y

"'pos1tlon 1s that of resource person rather than teacher - e

",VP?rlse o .%vx'fy ”‘f*i:‘ S ;"; R

Dlscuss the necessary safety precautlons for

”“encounters. Constructron of shelter for headquarters tdfj

"”Llnclude ch01ce of 51te, types of materlal used use of

yllghtlng.j Construct flres.f;f

'jaxes and knlves. Dlscuss methods and precautlons of flrevi";;f;/t

Determlne the avallablllty of drlnklng water and

' etwaystof procurlngv;tu Collectlon and»preparatlon of natural

e

. foods stuffs. - AR v,'a",y.ifi"”'7a'.-*'
f;ngcougter No. éﬁ_vf"‘;if N N
' Spe01f1c Aim aﬁionattenpt hy exércises,tO'ihCrease thehflf'°

'uchlld's awareness of‘hisssehses.

T
A



”_Approach} Games andiobServations-usinggthe’VaribushSenses;‘..

., o

: 1;.,s gg .

_ Prlor to the encounter, tones, flowers, leawes,_
"sand _wood pen01l knlfe, etc.5 are gathered, placed down
vrand covered shown to the students and covered agaln. They

'are then asked to name the largest obJect, the smallest t'
:,obJect-\all round obJects, all green and red obJects .
The group 1s taken on a hlke to explore the enV1ron—ld
"Ament , Areas of‘/Snses are exer01sed when -and wnere 1t seems d
'prSSIble to-do without maklng the sltuatlon too artlflclal.e
»2?;’§§£gg.>v ; ;‘f : | . tiv‘. ‘- -‘p;:'ﬁ;c_?wxi'.., !
| fl Close wour eyes and llsten.v:What.do'YOu,hearf;;
'1n51de'— outs1de° R ST R
| Partners = (a) select obJeCt (bB'eioéé eyes.
: i}_Handle the obJect descrlbe and name 1t Change over.{.'

' 1(@) select k‘b;lect (b) close eyes. Feel the obaect on- the -

dfmost sen31t1ve parts of the body, for example._llps flngers,].‘dkd

o bac& of hands and forehead Pass obJects around the group

w1th eyes closed, each clalming thelr oW obJect when 1t

g

ih-comes. ,”,"

i )+ Smell. v

Smell varlous 1te§;-'wetw00da*gra553soil,'etcg

g:'fmeell dlug‘rent places.f DlStng&lSh smells of weedsrand:r”“';"
-;Nd“flowers.- 'ﬁ,[fziif’?h:':'_;',_i 'T":} '.»";::J f@f*;i“‘f

5 Taste.'c}zﬁ
- Flower blossoms, own skln, grass. o

P L



1‘6:, Thg Bralg

‘Be aware of the 1nput from all the senses to form

| imageryv

Encounter No 3 -'*'

Spe01flc A1m.' To 1ntroduce the chlldren to small groupmpﬂ

work in the natural e§v1ronment. To prov1de the chlldren

w1th the opportunlty

o} explore and do tasks away from 5‘-rfﬂd

”headquarters, unsuperv1sed. To demonstrate to the chlldren _fuf*

',the 1nf1n1te wealth of knowledge and varlety and depth of

‘11nterest1ng learnlng s1tuat10ns that are prov1ded by the'

_natural env1ronment._ To 1ncrease awareness._ To 1ntegrate BRI

“and utlllze knowledge and work done “in schools. ,To encourageﬂ

?'chlldren to use thelr 1n1t1at1ve."

- Approach._ Chlldren set out on a trek 1n a deflned area t;l

;to dlscover the thlngs mnumerated below, plus anythlng

5‘d1fferent or further Whlch 1nterests them.L Assembly to

fdlscuss and exchange flndlngs and experlences.

l»ilQFWhat ev1dence of anlmals are there 1n thls area?
d;,What ev1dence of man is there° r”f*' |

: 3*How many dlfferent trees do you encounter°: _If;f;f'“i

2
-3
hhjfﬂ,#;fWhat can you dlscover about the lake?
‘IISQEWhat do you learn a' out the power of water°
6

”u_; What' 1s the dlfference ‘n flora and fauna between

tthéflake s1de and ‘a 'swamp bog9 L 'f”f 7,-';p__tf:fh”'

p'jnf7 What klnd of plants could provide food for mano'_”;f:

;8 What happens to plants when they. d1e9?“_n'



A

9. Can you flnd ‘out about food cha1ns9

10 Where do trees grow and why?

- 11. How many dlfferent colours'of nature can you flnd ;f:?fl_gf

in this area°

‘}last sprlng

12 Whlch smells do you llke best°
8

l3 Taste varlous blossoms but beware of swallowing.‘
lh Flnd some twlgs that tell you that they were new
g -

5 15 Can you flnd out how old the trees are?

l6 Are there any destructlve forces 1n th1s environment?

l7 What do you thlnk thls area w1ll be llke 1n ten

'-.-years t1me°.

18. What do you see when 'you look due northr> L
19 Can Yqu tell the tlme by the sun°i-"j | ‘ _
| 20 Slt in a qulet spot.n Feel it., erte a story or ;e

.'Afpoem or draw. ,Could you dance‘lt,s:.,‘:

B cou ter No. 4 f‘3,'f“;f2gﬁﬁf

\‘-

u‘:~§E§Qli;g_Alm To see what develops when chlldren are_t__<~u4

c'lallowed a perlod of tlme 1n Wthh they are left on thelr own.. ‘

]J: Agproach ; Meet w1th the chlldren and dlscuss what poss-g;;’

7_1ble encounters are open to them.‘ Think of necessary pre-llthif 8

'cautlons to- prevent mlshap or 1n3ury.v Llsten to 1ndiv1dual

'"fplans and offer help 1f requlred. Re-assemble flfteen mlnutes ~;>

"“V_prlor to closure of unlt to dlscuss act1v1t1es and awareness

galned,»;



' Fncounter No é"}’

_;”WM;-__ pe01f1c m To explore the nature, propertles and .”'

30

. 1nfluence of the four elements alr, earth flre, water on K

che env1ronment. .

' Approach.i Groups meet to dlscuss and make prellmlnary }l7‘t

. 1nVéSt1gatlons as to the nature of thelr research and to.
ipﬂ-con51der equlpment needed to put 1t 1nto operatQOH.inTég
ff ;Car?Y-Out thejexperlments. Dlscu§51on of research and‘ o~
"/'f,fil'hd‘:ings-_"';' R ‘ N |
i : o
bf §D§Qii;£_élm;‘ A v151t to blrd 1sland 1n order that the‘ﬁ"f
:'chlldren mlght observe a natural communlty.;fg?:fl‘f p‘fc;r
| Agnggph.; Dlscu551on of travel arrangements, safety

factors, precautlons;— Observatlon suggestlons such as
:_'l,.cDraw a- map of the 1sland | o -
”'2&f!Locate dlfferent blrds.‘v,i'v
. '~3;}uLook at, nest constructlonf' R
?flkgfiHow do the blrds feed thelr young°iw
r5;ffHow is terrltory defended° |

to portray° "Tuf;"‘v s T -
s '7; Slt quletly and feel the place'- see, llsten, smell

‘htaSte;'m

' TtéggiIf you were an artlst what aspect would you choose “,rJ

8.~ Actuallze a creatlve 1nsp1ratlon —*story, poem, etc..s EPET

S What pollutlon is there? P S



N
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At the closure of the v151t tlme is glven to exchange R

31

L

o 1deas and descrlbe encounters._ ‘.g, 1_'“

Spec1flc A1m ;Tofattempt;to draw a'oomparison'between‘~'

l..- 3 . y

- communltles such as the ploneer communlty, Hutterlte Colony,}'f‘f

1. blrd 1sland.]t77”'

Approach Assemble at headquarters and leave the task

{ w1th the ch}ldren, suggestlng\the pOSolblllty of small grnup o

dlscu551ons._ Outllne the nature of comparlsons,'e g 1nter— .

on local env1ronment Pollutlon-pj.f:*~‘

b

EMM_N_Q-_E{‘ S

Spe01f1c Alm.. For the ohlldren to understand the '

beneflt of comblnlng both cognlthe and affectlve experlencesfn

when plannlng potentlal, 1n 'v1dual llfe styles.,f-'

~

ADELQQQQ- Each persén is asked to thlnk about hlS RS

feellngs, fanta51es and other flndlngs of the last few days._:

On thls ba51s to con51der what type of communlty 1f 1t
ex1sted he would opt to be a- member of.v Talk together

about varlous utoplc communltles.” Dlscuss problems of

puttlng thoughts and dreams 1nto actlon 1n an attempt toi';f‘

llve 1deallstlc llfe styles.5 Cbnsideratlon of compromlses

to make 1t work o _;;;f; L 1_9;45’“'“""
IS R B ..f\?‘f

(See flg A page 32 for a tentatlve tlmetable for the }f:-fi'

encdunters

'ﬂ dependenCe of communltles, llvellhood llfe styles, effect ,_?"7
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| CHAPTER IV

__THEENCOUNIERS = OBSERVATION & THOUGHTS.

| lMeetlng. From the organlzatlonal aspect 1t would have.r

been better had the wrlter been- present at the pre camp

| meetlng when volunteers were asked for the pioneer. group,
'as it appeared that thls group dld not truly represent a .
pcross sectlon as hoped. Four girls were w1thdrawn on this

‘jflrst mornlng for reasons unknown

Vlslt to the Hutterrte Colonv.. The group was 1ntegrated

-nto the large group for thls actlvrty

Egcougters

Progre551on and Observatlon.» The weatherTwas cold’andi.

g‘wet whlch deterred any program in . backwoodsmanshlp Rather

’,than adhering, to schedule therefore, the adaptablllty of B 67'1f'

' both 1nstructors and chlldren ‘was felt to be’ requlred 1n‘

'the 01rcumstances., Ironlcally, at the very outset of the
- program new plans became necessary o
: The group assembled 1n one of the hums. The wrlter

presented hlmself the program, and hlS 1deas.? The role _°T

of helper/adv1sor was stressed rather than that of teacher.".‘

;1The students were 1mmed1ately handed the 1n1t1ative for:g
iwork §€t1v1t1es directlons and progre551ons.' At thls p01nt

‘ the group appeared skeptlcal of thls 'new' approach



particularly hav1ng dlffleulty in accustomlng themselves\.
B

~to the 1nstructors as frlends and helpers rather than teachers.

£

Safety factors were outlined ‘as were the rules and
regulatlons of the maihn camp to. whlch the ploneers must
d'adhere at tlmes of relntegratlon. | |
o For reasons already stated a new encounter plan for

'hthe day was needed and the 1n1t1at1ve for/thls was - placed

N

pr,w1th the group . The followlng dlscourse took place

InstructorAw‘"What \hall ‘we do now°"

: /
_ Groupf . No p051t1ve\suggest10ns.r,._ A
: R

'Instructor:',Feellng worrled by the 1nact1v1ty and hls"ib

preconcelved notlons that teaching meant

_,d01ng and . talklng,/started a. dlscugslon on.
.ithe Hutterlte Colony. L | y;
;;"What dld you learn on the v151t thls
Hflymornlng9" o ‘

f_@roup:gv~-- 'Opened up notebooks.f

“llnstructor: Asked them to closeﬁnotebooks. ‘“HaveVyouplf'-t

‘;got poor memor1es9"."

Group: ot "Yes i ‘

:IhStruCtort'iThe 1ndlcatlon was that these notes were,f;i
| o ‘3for thelr teacher. p," _f, t: o ",;_.ﬁ

i

‘,Further dlscuss1on revealed that both boys and glrls had

‘!_very dlfferent and dlstlnct 1mpressions and informatlon

' about thelr VlSlt w1thout the aid of thelr notebooks.i Thusku

it was p0551ble to show that thelr memorles had stored what

'-was worthwhile to them and by example set. a pattern for the

o

\ ‘ﬁg. .



*r‘_"needed

e
. . : A /’ . .
week It wasrmutually de01ded that from thls p01nt wrltten'

work was not necessary unless it was personally felt to be

L 4

35

Instructor "Are you bored?"‘
Group. - - :"Yes"‘ They w1shed to do somethlng and were

;.jwaltlng for leadershlp. -
Instructor: Decide. to leave them for a whlle to ex-
bgchange 1deas and then de01de as a group or

 individually what they would llke to do.

'j‘Some‘tlme-late
they)would like fo exphere the area together.

’ Exploratlon. The group led the way ch0051ng' helr own

| V'route;‘ Some comments heard along,the way "We Te: not -

"getting anythlng done"_ f”Hey thls 1s fun" and "We ve seen

'so much stuff" :

-

<

‘,for the purpose of 1mpart1ng 1nformat10n, but the chIIdren
.:were not partlcularly 1nterested. They were not at thls “
TTStage ready for 1nformatlon They were busy explorlng |
rather than seeklng answers._ They dld not need a téacher.,
', After some tlme,vln order to w1den the area of |

' ‘exproratlon, the 1nstructor suggestéd laylng a trall and

L hav1ng the group follow 1t.- This suggestion they accepted.m;,V

‘Some of them led the others followed The leaders worked
;eagerly along the trail but the other preferred to continue

thelr explo\atlons along the way,for example Jumplng 1n sand

©

uhe group mass dec1ded that T



.pitSLf Comments of "I'm cold" led . to the suggestlon ‘of a flre.

- Fir e nghtlng, The few. chlldren who w1shed to light a

flre trled for some tlme in the wet condlons w1th little, _-,
success so that the 1nstructor 1ntervened and offered help.u‘
After a whlle the chlldren stlll feellng cold de01ded that
they would llke to return to camp for- a change of clothzngifv
',.Wthh seemed a reasonable request evgn though the allotted f
tlme was not through. Many stayed 1n their cabln for the
remalnlng half hour, although a few began to drlft out51de
to talk w1th the 1nstructors about thelr flnds.; Dlscu551on
centered around the mouse»— 1ts food feellngs, fear express-‘ °:J

ions, and led 1nto con31derat10n of man and war. An empathy

' 'fu w1th nature was achleved by rever51ng roles w1th the mouse E

- in 1mag1nat10n. , "g

: Thoughts of the Day, Chlldren llsten when they want to.w~
ThlS llstenlng is not always obv1ous. Orderlng the chlldren :
7ht ' "Llsten to me," does not guarantee that whlch 1s spoken g};
w1ll be heard _ | 7 y - 'b ‘ | A" "

As a teacher the wrlter tends unwlttlngly to
‘1mmed1ately categorlze students, for example, the qulet l'
shy chlld the n01sy one, these are g01ng to be 'problems"“‘
Not true.':L . | . b | , | ' , :

i Adults tend to v1ew thlngs from a- phllosophlcal '
perspectlve whereas chlldren llve the here and now, whlch
1s sufflclent for them.,”tf;ve' | » _n |

When plans are thrown as1de encounters whlch were -

de51red appear to arlse naturally, for example, flre llghtlng.n
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| Figiii C .
-Actual Timetable for Encounters.

[

.~ ‘3utéour)
s 18qUncouz

- 3no -deaTg
:I3junoduy

o

R

T Aaeyoay
~rdejunoouty
PUBTST PITE.
. iriJejunoduy

' Buteouep |
o Jegunooud.

- SutwmiMg’|

| SurgudTTeaTg
‘uotjesoTdxy
- UrsJsjunoouq”

3urfaey

e B . . o . - ’ M - :
,|cmsmooozxomm@JJJlllllllllll .
© isaejunoouy

_Mpmpmdoocm
- TBUTd
.7 Bur3esy

_ ! I9qunoouy
i ‘Burgzesy

wcﬁxomkH,

dnoan pue
TBUPTATPUT

- {saejtnoduy
.. 3uryesy

»

. 'SSdUdJIBMY |
" AKaosusg.
~:isJaesjunoouq |
v - 3utqesy

)

. AyoTop:
© . .93Ta933ny-

AVaT¥d

| - avasunH -

. AVASHENQEM

Lo

_ AY@sEnI

AYANOW

o -



It is 1mportant to encourage and allow the s

i l38:f

~—_~_chlldren to_part1c1pate 1n the maklng of 1mporthnt dec151ons.;h£7

: Good 1nstruct10n and guldance is most needed ' ‘f_;

when the chlld's motlvatlon is low._ The wrlter has a. tend-‘--ﬁ -

ency to assume the worst of chlldren ] motlves, for example,
“the mouse in the jar: was not cruelty but protectlon from

y~the other chlldren in the hut back at the maln camp.

'lTechnlcal dlfflcultles of teachlng, fllmlng and recordlng Jf“

s

vh t the same.tlme are greater than 1mag1ned

"-,: Do not attempt to tell chlldren more than they
lcare or need to know.. Ch}ldren need help to become 1ndep-'

'lendent and to become 1ndependent they must be allowed to

" be free.v Freedom 1s necessary if chlldren are to learn

ukf,from thelr own mlstakes.‘ They must learn to accept and

.cope w1th both fallure and success. --,)}'“*'"

Experlen01ng hardshlps and problems can a1d

’motlvatlon to learn, and can often brlng about truly creatlve RRn

[

“ffsolutlons.fv”
'; The 1nstructor can help make success p0551ble. ’

9
w .
A S

D_él_g. | e | RN
Assembly.“ The wrlter suggested 1dent1fy1ng the prev1ous

"day's flndlngs 1n reference books.' (see Appendlx A) *dffV

offered the books for the chlldren's use at any time durlng
the week.( They were not 1nterested._ The books were not |
'-used elther then or. later. Impllcatlons° It could be that

?the chlldren had not yet learned the real place and value of
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‘literature as a true aid to learning and understanding. fOr

| Simply that 1n the limited time available first hand exper—'_¢1

'..ience was suffioiently interesting and absbrbing that books

',-and reading could be left for a later date-‘when they had j SR

| '%.planned. The Weather was warm and sunny .

. \ ' M

ﬁtime, or felt the need to reflect on that which is. most
':5meaningful dOing!)i. f'_ _t.v ::[.f.“;f" .

mh— sensory awareneSSzencounter was presented as!z“,@gf

.’_(‘ "

Observation, The game of Sight observations proved to o

_be outSide of ‘the. children's expectations 1 At first they
'”;__unted_the obJects and g__:d them rather than lookigg at

‘,them._ After a few more attempts they learned to observe;<§£ .
';more closely.:»hiﬁ

- - This time while exploring, the instructors shared f;';hsé

"ﬁ_w1th the children their own feelings and observations.u This ﬁf;;;"

7~helped increase the childrean awakened enthuSiasm Many
s \ B
. of. the group applied their cognitive learning to the s1tu—*~ '

't}:ation.' Some of the children obViously possessed a wealth

ffof natural knowledge - far more than is gleaned from books.v_alif

""5f';Students shared thelr knowledge with other members of the

ki;»group, including the instructors.;-
| Upon suggestion from the writer a number of stud--wsﬂifﬁ

:qents Wished to sleep out' a requirement for a shelter._b o

Backwoodsmanship = Shelter Building.‘ &he instructor A

suggested that they select a Site. This they drd in small

;-Qgroups.. A selection was finally made. All collected



Ty

i : DA e co _
necessary materlals.' Some w1shed to bulld a flre agaln and

m—u_“dld_so very efflclently, by contrast to the prev1ous day

s

'.g”There was a dlscu531on on- the use of axes and knlves, 1nformpw S

:atlon belng deduced from ind1v1dual comments\jather~than from '

L a 1ecture

Although the shelter was not complete some of the

.:group w1shed to go for a- sw1m.d’Most then followed and went |

7__iwlth one 1nstructor to the sw1mm1ng aréa. The wrlter and
‘aone boy stayed to flnlSh the shelter.rl ___' v o '

' :CaQOelng;g The group de01ded to learn by d01ng in the
',ﬁf::flrst half hour,'so they took to the canoes in shfe water
':t';;wlthout any\instructlon. Llfe Jackets were worn.. They
"5ffireturned after»half an- hour to exchange 1nformatlon and ask

7quest10ns.’ It, was found that they were able now to 1nstruct
. each other by poollng thelr experlences. ?However tlmely

'"-:{questlonlng by the wrlter helped dlrect the learnlng 1n
S ¥ _

ﬁthe dlrectlon he deemed de51rable 1n order that the children

'be glven the opportunlty to fully explore the potentlalltles fdiﬁ

o of tne act1v1ty. f!f": AT Nt
Thoughts of the Day,_ The wrlter must lrsten to and

ffvtrust hlS 1nner knowledge, 1ntu1t10n, 1n51ght and hunches. f;r_;“

'It is necessary to dlsclose one's 1nner self 1n thls tYpe i??';‘i

“;of teachlng 51tuat10n.3 j7«f

Programs wenanot as 1nd1v1duallzed as hoped for. R L

:Some members of the group maKe dec151ons, others Just

s‘,fOllow Poss1bly, truly 1nd1v1duallzed 1nstructlon is not -ﬁ;;f'k

.v". E

_;at all tlmes de51rablel
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T4

Chlldren enJoy slttlng and talklng between act—

‘A1v1t1es. It is not always necessary to look for teachlng

Ly

L

; .

;jmoments for thls 1s valuable in 1tself.f Chlldren command
.bi the attentlon of other children eas1ly and readllyj they do
“dnot have to- tell them to llsten.‘ Feedback help and some ‘
. 'uysharlng 1s essentlal to help the child’ lncrease hlS aware—,.
:‘:ness.. Maybe chlldren need some guldance in order to see
{'d the unlfylng pr1n01ple of learnlng encounters.dl |
‘ False enthu31asm 1s not valld in the eyes of

,“ﬁ»chlldrenwi Chlldren do not have to llke the thlngs that

d‘thelr teacher llkes. If they do not thls must not be mis—f

\vlnterpreted as a personal affront.: Inltlally 1t 1s an a1d
sffto 1ncrea51ng the chlldren s awareness 1f the instructor
’offers adv1ce solely in the form of‘brlnglng phenomena to
Cthelr attentlon.vt | bﬁ:°*ﬁ-v':‘ f'v:,vh fffi‘._’fl'v}"‘“
'”{{ §lgep_gut., Wlth the exceptlon of four glrls all the
Cillpgroup de01ded to sleep out plus another glrl and her frlend

cfrom the maln group._ ThlS glrl was very mlserable at camp

'yfand had asked to be allowed to go home. However, she dec—f- o

1ded that prlor to that she would try sleeplng out w1th the

“ff’ploneers.a Follow1ng thls experlence she stayed at camp for j"'b"

“the remalnder of the week.

s,‘ Opservatlon._ The first part of the Journey to the

if%shelter at headquarters was done w1th the a1d of ﬂlashllghts'.

yIt was then suggested that they may see better w1thout them." L

'-“{"Much to thelr amazement thelr eyes were perfectly adéquate.

;lThe party bedded down in the shelter. o



The wrlter then selected his sleeplng spot several feet away :j‘

_~—~»~from the malnwparty.
v %'and expressed happlness at being away from the huts of the
vi]maln camp. Comments were ev1dent on the constructlon of the

hshelter The"bullders were congratulated._ Some covered '

'1r'the1r heads and sald nothlng,'others looked around them iﬂla

Allmsettled_lntomthelr shelter qulckly

"‘_Ole boy asked for qulet so that he- may llsten to the sounds SRR

Tﬂgof the nlght The wrlter asked that no . one. leave the 51te,

“fand to wake h1m only 1n an emergency.- Further chatter 35 .

: franged from how to dlspose of a toad that wandered 1nto the o

7115helter, to more aeStheth tOplcs of the smoke, clouds and R

.,;shadows. 5y'
.J’. {'T Agaln new plans had to be made due to a maJor
'tlmetabllng reorganlzatlon.} Resource people had to be.~’.
i;;reallocated tlmes, therefore the ploneer group was forced
) to rearrange the t1me and content of encounters Wthh had
_ been planned 1n progre531on.‘ Thls dlsrupted the unlty and

ﬂ?ﬂpbulld up . of the program.id » N o o
Meetlng;. The group exchanged experlences, thoughts and

- ieellngs got from the sleep out. Thls 1nvolved actlng out e

'_of fanta31es and fears whlch became very humourous at tlmes. R

» . The 1nstructor outllned the necessary changes 1n schedule
"”yand suggested that the group now take advantage of thefp='
e ava;lablllty of a motor boat and drlver to. ferry them to.

";'blrd 1sland that afternoon. ThlS was agreed upon. The<'

‘-l



| ',mornlngs act1v1t1es had yet to be decided The writer. here;
’““f‘“poss1bly wrongly““gavemthe group—little optloq as he"w1shed_"__;;ar;
w at the tlme to condense the 1nd§v1dual group encounters o
: /

that had been planned as lead ups to the b1rd 1sland encounter.

It 1s now regretted that thls was done w1thout awareness of .

the group's feellngs.,-

Encounters | |
| Progrg551on;l The outllned program (planned encounters
3, H and 5) was shortened thuS' Take penc1l and paper ang
g0 dut alone to make some observations of- 1nterest1ng B
puenomena, 51ghts, sounds or s1gns.v Cons1der your questlons
and thoughts. Slt 1n a qulet spot. Select one of the ;'- |
follow1ng wrlte a poem, sketch.x Return to headquafters
and exchange exper1ences.f77‘ R o
} Observatlons Chlldren wandered off in all dlrectlons _f;‘;;lﬁ
but w1th few exceptlons soon 301ned up w1th a frlend or S
| r small group.7 They reassembled shortly w1tﬂLilttle or nothlng
“ to report.w They had wrltten llttle whlch was reasonable 1n'f-f1'
the llght of our: prev1ous dec1s1on = 1ndeed it was rather 4
L an unreasonable request on the part of the 1nstructor.ifThe;:ﬁt
glrls however, motlvated by one 1nd1v1dual were busy wr1t1ng avft;
| short poems w1th a great deal of success.' They reluctantly ,f't:.
| were persuaded to read them to the group, but were pleased fld

N
BN

w1th the enthu51astlc receptlon that they recelved.a



' Meetlng.__To»help_small group. research the 1nstructor .

iv:'found the toplcs arose naturally in the course of other S

‘ ;combustlon p01nts of varlous materlals found ' The alm

s flwater condensed underneath the polythene ground sheet, set,}ff

‘"suggested that the chlldren stay 1n thelr smaller groups5';
'of the last encounter and 1nvest1gate anythlng whlch may
' 1nterest them suggestlng that they may even w1sh to contlnue;lﬁ

_w1th thnlr poetry.f The research content planned, 1nvest1-f'

' gatlng the elements, was not outllned., But as previously

ylnvestlgatlons, and 51tuatlons dlrected by the chlldren s—'

rdeveloplng 1nterests."

; Small Group Act1v1t1es. The ’poets"set off to search _; o

and gather dlfferent types of moss., Stlmulated by

T'_;prev1ous flnds they now wanted to cultlvate a moss garden.-f‘”
s Another group experlmented w1th a magnifylng

glass, llt yet another flre, and set about to dlscover the RGN

' belng to see what substances could be used in the outback
'lfor klndllng a flre. One substance Wthh was tested wasfj"H

bvt~the paper on wh1ch they had wrltten thelr results!

One boy, follow1ng up an earller observatlon that,}T

-up-a serles of experlments, wlth the help of an instructor,'fb“:7
lto dlscover under what condltlons and by what methods watertl
;could be collected. ‘v“v . |

: | The remalnlng group members sat by outer appear;Ti
-;ance, unlnsplred and undlsturbed 1n the shelter. Apparently

vtheyﬂbere waltlng for the more excitlng afternoon s actlvitles. o



Thoughts of thc Mornlug_ Chlldren and 1nstructors feel*

"1;fcaught learnlng 1s mlnlmal

'that they need ~some sort of"schedule, maybe -due: to the.

w5

presence of the ma1n group who were always busy writlng andff,‘

D

cur1051ty, for 1f hlS attentlon and 1nterests ‘are not

Chlldren w1ll persevere to get somethlng thattthey'

’}really want.' It has been evrdent that at least four o thef’

'group are becomlng aware of the 1nstructors as people wrth
M,:rfeellngs, ather than teachlng machlnes For example,_they
15asked to go canoelng that evenlng but were concerned that '

f.may%é We were too tlred 1n whlch case 1t dldn‘t matter.‘i

| The nlght spent out 1n the open, together -and away*-r‘
sfrom the maln group dld much to develop the affectlve exper-rif
'fgtlences sought Also more 1nt1mate exchange of thoughts and fj
‘i_feellngs served to unlte the group and bulld personal bonds;‘yf:ﬂff

d;y;Theﬁtgacher dlrected encounters served only to dlsunlte the o

v:.accustomed to hav1ng a say 1n act1v1t1es
Fallure can motlvate the more-able chlldren. ?;:'

i_iSuccess m tlvates all. Extr1n51c rewards prove helpful 1n

| learnlng, agaln thls 1s more appllcable to the lower ablllty’TIv

learmlng lessons._ It 1s 1mportant to stlmulate the chlld'si-

/group and confused the chlldren, now that they were. becom1ngh7"‘

:_chrld., However, rewards act only as a temporary motivator. L{ L

3vf“”ff1s\ Does external lead to 1nternal motlvatlon? If an

7l;1nstructor empathlzes w1th the group and the tlmlng is rlght tﬁi;:t

’_w1ll, e g. readlng the poems to the rest of the group.

R

‘e.?tlt 1s not wrong to prompt 1ndiv1duals to act agalnst thelr f}{L.-;;



7-'llsten “t»fr‘ ‘1ai : p“" ;.d.uxfj‘f

. seems to be preferred..

" gare absorbed. For reasons unknown, a Chlld may search out

'eldetalls of -an apparently unlnterestlng subaect.’ They appear f

However, 1t is 1mportant that the 1nd1v1duals be 1nformed

y_to have qulte dlfferent lnterests and motlves from adults.

"prlor to- the experlence and that the presentatlon be worth
:.d01ng.v Genulne pralse is apprec1ated._ In contrast to
lsthe 1atter and busy explorlng, many chleren lixe to flnd

from. tlme to tlme a spot alone and Juét 51t and watch, and

s

Thouahts of the Afternoon_ Chlldren and 1nstructors

v,

_"requlre and beneflt from perlods of tlme durlng encounters

o

where they may Just 51t and do nothlng..a »“,"3,

v;"y: id xi',‘ Instructors must be adaptable and possess a

wealth of skllls and knowledge espec1ally 1n areas when

t”:bullt in. dangers are hlgh for example archery, canoelng

yl'tand sw1mm1ng.v Whlle in a natural settlng chlldren appear
exto empathlze greatly with thelr env1ronment partlcularly
ifw1th living thlngs - anlmals and - blrds spe01f1cally.;A{~\”ﬁ

ffgenerallzatlon rather than a spe01f1c approth to. encounters

d,; Phy51cal comfort 1s inconsequentlal when chlldren

Adults must make a p051t1ve effort to understand that whlch

'flnterests chlldren. Chlldren qulckly\take on respon31b111ty

“rfor thelr own work and behav1our when they w1sh to do so.,

\
' . An atmosphere of competltlonéqulckly changes to

) one of cooperatlon when chlldren are glven the respon51b111ty';

v

"for 1nd1v1dual learnlng and solutlons to: problems., A group -



K
&
!

" of ch1ldron can opcak at ono tlme ‘and still absorb the

.;1nformatlon they requlre to use at a later date. Learnlng

is unselected

,'_t,

An~1nstructor must«always—be—truthful ...... and never

- ¥7h

break promlses. Great care 1is requlred of an 1nstructor 1f o

. he. s not to fall 1n the areas such as pralsea commendatlon,ve

"love and affectlon. Chlldren, are°becom1ng more sen51t1ve

- to others feellngs and respond w1th klndness and understand—<."

A
‘ing.

vEncougters A »<‘?"_é

(Y

T3 Blrd Island Observations. The v151t to b1rd 1sland

i:was approached w1th 1nterest and enthu51asm. The chlldren

A

ﬁpwere overwhelmed w1th the spectacle of movement and n01se.f_.‘

.’No motlvatlon was. necessary on the part of the 1nstructor )
- as questlons regardlng types of blrds, nest constructlon,
4feed1ng hablts, etCu, were fast and spontaneous. Nor dld:
'uthe 1nstructor need to answer, for the members were well
:'capable of - supplylng each other w1th 1niormatlon." E

The chlldren seemed more eager than 1n other en&

'”ficounters to explore alone, although there was a great eager-"ip:;r

ne\s'to share 51ghts and experlences. ThlS was partlcularly

» ev1dent when one boy 1nadvertently stepped on-an: egg.; Allu

’Twere upset«but they examlhed the egg, de01ded that the ]ﬁ':”

: - . ot

v ;'mother would‘not be upset
. = %

PR
. d c : : S
N St :.‘ ol - B

g oL
B S B

_uyoung embryo would not suLvrve and S0 burled it so that the ;'
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‘ Chlldren were contlnually exchanglng knowledge

and fanta51es and feellngs, such as whlch b1rd they loved

= best -and why.u They mlssed llttle, explorlng every area of

" the 1sland \ ; | | |
— o S : _ v
‘Archer y.J As w1th “the canoelng a pragmatlc approach

>§\¥\after the prellmlnary dlscus51on on. safety factors. It waS"
» necessary that equlpment be shared but no formallzed method '
z‘:w. ut forward as to how thls would be done. Two boys, -

” "the‘"emperts" who had done archery before were encouraged

o get started._ The others asked for'a llttle help, Wthh

L: was glven 1n1t1ally by oneaof the 1nstructors. | ' ‘
Observatlons. One of thev"experts" appeared to be qulte;;?

e e

. prof1c1ent and returned frequently to the group to glve'

a551stance. ThlS 1ncluded teachlng one of the 1&%tructors,
both teacher and pupll belng dellghted w1th the*R{ogress.f' ";;
Informatlon both V1sual and spoken was constantly be1ng

‘ rnterchanged ‘a. contlnuous process of looklng, llstenlng

and trylng.' Only oc%a51onally was 1nformatlon asked of the

- 1nstructor who. was cognlzant of thls sport : When 1nformatlon’f~'

!.

R was sought he gave it, but follow1ng the example of the :.'

"eXpert" answered only spe01f1c questlons.

o

The equlpment was not shared equally but no one
auyseemed upset AdJustments 1n group 31ze and partlclpatlon -

. were made contlnuously. The act1v1ty was not'enJOyed by

8

'-i,all so that after some tlme the hot weather prompted some
.i to return to camp where they lay in- the shade or contlnued o

w1th some act1v1ty started earller.<-,n"‘

DR
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‘The archers learnt to keep score.and-had a friendly'

game, constantly pralslng and encouraglng those who were not .

| too adept Agaln phy51cal dlscomfort hot sun, and feet on

/

‘ thlstles, was forgotten- in' the enthu91asm. ‘ -
, Canoelng.‘ On ‘the evenlng of day three, two boys'approach-r n
; ed the 1nstructor to ask if 1t would be- p0551ble to go out N
~-canoe1ng. ThlS ‘was arranged and nine members of the group
opted to go. o 'l' » f - A»c;' |

" Observatlons. After a trlal run 1t was obv1ous that '

the group's proflclency was much.lmproved s0 that 1t was
p0551ble to fulfll thelr de51re to go further afleld and‘ N
;lexplore. It was, de01ded £0 head for: Rock Island the"yk, _ e
b weather was. settled and the water was very calm.: Thls trlp
proved for many to be one of. the hlghllghts -of. the whole |
week made s0 by the sunset over thls small 1sland w1th 1ts
///blrd populatlon.'.After a tour of the 1sland the . group headed
= back to. shore us1ng a hlll as a landmark._ On the way a small
'_beach was found ‘where we beached to stretch llmbs and explore. SR
j_jHere chlldren and 1nstructors Jumped and danced to the accom— *”
e panlment of an Indlan canoelng song.4 ThlS act1v1ty was 1n1t-'
.“1ated by a spontaneous dance done by one of the boys.. HeW
was'saylng w1th his body that whlch the group felt but" could frlt

not put into words.

Thouahts of the EvenlngA Many teachers could taKe a

hlnt from the archery expert to help but not domlnate when *h'g,*
o coacthg.; Instructors are a part of t%gamotal env1ronment. j |

' jChlldren want and need to repeat some act1v1t1es.f If a task

[N

. ?ti: . 4,' e



Day Lo
Meetlgg;v There were areas of the planned encounters

'fstlll not explored but the 1nstructor felt 1t better to‘

SN

’fhand back 1n1t1at1ve to the group at thls stage.‘ They dec- R

ided to do some more tracklng.r \§;>

_ , \"

~‘Encounter: . a T_ o .
Tracklng ) The trﬁll was la1d across a, variety of terr—
f'alns w1th decoys and false tralls ‘to test the groups 1n1t~{.

' 1at1ve and. awareness.J This proved successful in’ that 1t

tprompted the group to spllt up and all "be”’ 1nvolved in de01s-1""

ifelon maklng They enaoyed and obv1ously became more proflc-

1ent at fo low1ng the ever dlmlnlshlng clues.\

At the trails end some de01ded t\\return\to camp

thlle others contlnued to explore an abandoned farm.m DlS- f

f‘cu551on ranged from age, constructlon and runnlng of the

'..‘ .

"ranch to excavation of a" llmb bone of an anlmal stlmulatlng

thoughts on how 1t may have dled The expert thlS tlme, a

tezeboy whose father owns horses.'

A more recent garbage dump was found and'explored N

for the treasures 1t mlght ymeld : A teachable moment regard—.:

ing - pollutlonl The teachlng, however, was somewhat lost to’
f_‘the chlldren's more obv1ous 1nterest of seeklng and f1nd1ng.

The remalnder of day four was lost to encounters_"

:fas the group were partlclpatlng w1th the rest of the child— S

~gtren 1n conservatlon, R C.M. P._and geology. \V‘.



how good they are. ' At the farm fanta51es and knowledge were ‘:

1

Thoughts of _the ng The chlldren now want to prove

]

'uunlted_to glve a.. reallstlc plcture of tlmes past.

o

The 1nstructor found dlscu551ons enllghtenlng and

fexoiting He too was learnlng. Questlons were,asked in 7

.order to° learn rather than to teach. Serlous and 51ncere

questlons recelved s1ncere answers.

f.“.

The 1nstructors de51re to learx was contaglous. R

‘*'How can chlldren be expected to. morallze on pollutlon when :

.Tthls partlcularb'eye sore' presented them w1th an open alr,,::'

”ﬂ'free market of treasures° Not to mentlon the gOOd second "<~‘

Da

hand tlre presented to the 1nstructor on thls occa31onl

Sy

The prev1ous evenlng the 1nstructor attempted to ,.:

'-Tplan a sultable encounter that would t1e up the prev1ous four

: Aday's happenlngs. Needless to say planned encounters seven f

.;fand elght no longer seemed approprlate. The follow1ng

iencounter was 1nstead outllned and presented to the group.

AN

T'", I ’ff. ' iT/

tlj
ﬁ :
m

'f-Select a s1te for a shelter-;e.

'_ .ﬂBulld the shelter (lean to) .u{}f.ﬂ. o I;k!l

P

.‘,'Organlze the group fbr the follow1ng tasks.;ﬂ u"“‘

g, 'Brew' tea u51ng leaves of sultable wrld plants.';:"

1

2

3
. Prepare and light a flre._ PN f

5

6

: .;Serve tea to the 1nstructors. ff?



"g;,;i ‘ Matcnes, tlh fOLl two polytheue sheots, ropes,

\strlog, tnree tln cans, watez, and knLVAs.

L1m1tatLons. Tlns not be placed on.the'ﬁlre,lvNo.help:i

:}mlsj.t

l

: Wlll be glveq by the lnstructOES.

'-iOne glrl asked "Is thls a test"? To whlch the

A 1nstructor replled "Yes I expect 1tQ}s.» A test w1th a
dlfference.\ It is’ only by exteqdlug yourself that you Wlll

g know what are yout napabllltLes and llmlts. This problem

,’whlch we are’ settlng may helo you, if you w1sh to try 1t""5"

fhe rest of the group had already set to work aqd

fjtqe glrl qu’. ckly JOlﬂed them It should be added here that lﬁ"'

"the 1nétructors purpose 1n settlng the eqcounter,’ln addltlon_"

i

'wto the‘“eason offered to the glrl was.

'ﬂ-l.'Togﬁetsrm11= how mucn leaxxlab had been absorbed ev~u f"

jthough actual teachmcr of bac&woodsmaushlp had hever taken

R

L olacei,at laast 1u ‘a whole group lesson form.

, . | , .
:,2; To: glve the students a chance to work togethet to‘-~

'solve a problen, thus glVlng themselves relnforcement 1n a

' ~ta k well done and a Leallvatlon of what they had learned.n;

ods of the eucouute"s to new s1tuatlons such as

WOPKLQU WLtl th f01l and dev1s1ng a sulsable 'orew'

. aqd task%bhgaalvatlon..-"‘ PR

' the group that he would 11&e to talk to them about the weeKS“jT:

Follbw1ng the serv1ng of tea, the 1nstructor told

'a_encouut rs and to prov1de them w1th an’ opportunity to share

- -

'. To obs rve the 1nterrelatlonsh1ps w1th1n the group ;el}

3 To see. 1f the chlldren wefe capable of applqug 1aarn_m*fi7'



”_galned

~

gdw1th others the most 1mportant happlest most mlserable,

happenlngs of,the}week., Also thlngs learned and experlences'LQA

Lo

-~ . ‘ ) /‘. :

5

Observatlons The group set off enmass to the woodland

* on the lake s1de.- ho group org 1zat10n was observable but

”=1nd1v1duals Spllt off from the maLn group accompllshlng 4.;.'

dlfferent tasks Chlldren were all talklng ‘at the same tlme,i__r

5gmaybe th\nklng out loud The 51te was selected by the glrlsra

as prev1ously.- It was observed that four members of the

"f"group were| m1551ng but the remalnder dld not comment upon R

’gthls.; Wlthout any apparent delegatlon of respon51b111ty
‘f_Jobs were gettlng done.: However, one glrl readlng thlngs

('to do' de01ded that organlzatlon mealt ch0051ng a leader,,

SO’ thlS was done, one boy belng unanlmously selected.. He“

T]'thel started very efflclently delegatlng tasks
| The groups cons1deratloh for the surroundlng treesf
'.twas plea51ngly notlced, and an attempt made to compensate

‘for the flre belng too close to the trees.qf"

At thls stage the m1531ng members drew comment

ifand one 1nstructor went out to go and search for them.' They
"lwere found near the beach hav1ng bullt a very successful
'flean to, llt a; flre and were alr?ady maklng tea._ They had

no t1n f01l but had dev1sed an alternatlve method of heatlng f;v"f

fvtea w1th them, the 1nstructor and small group re301ned the..

"vwater Thls group too had selected a leader. After drlnklng.gf:{

”f.others, to flnd that they too, had Just completed thelr task;':_f
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The encounter was discussed with the: children,

that they mlght forward suggestlons for 1mprovements._ It

‘_’was commented upon by the 1nstructors how obvious,was the
chlldren s concern for each other, and how often they pralsed
| each other for ‘tasks well-done.;:vyi o |

'fof The chlldren

'were encouraged to express any thoughts and feellngs that

they may have on the weeks act1v1t1es Not only did they
Agﬂtalk about the act1v1t1es they enJoyed the best thelg,flnds"-vfﬁ
and . cherlshed moments, but many expressed a genulne thanks.

[y

jﬂto other members of the. group for teachlng andshow1ng them

P

g

"{new thlngs 5;; -.,d
o The group extlngulshed the flre and went to v151t‘

the other shelter.» 01 the way they began to 51ng ev1dently‘
feeling very happy w1th themselves._ Wlth an hour Stlll' 4

~-f--'_‘remalnlng before reunltlng w1th the others (maln camp) the -

"group de01ded to go on one last walk. They found a dlsused'

-:vgravel plt in. whlch they ran, Jumped danced and shouted. :;

v, A snake was found and studled before be1ng released.

As 1n some prev1ous encounters some members w1shedj"
'-_’to do some fllmlng and taplng As.prev1ously“thlsgw;sh was. -
igranted- e ;"' ';- L T f"'f'f B

One glrl actlng as spokesman gave a very 31ncere ; o

"'“”thaﬂk you to the 1nstructors.. All then returned to camp.

o Thogghts of the Day.f Chlldren when aware “of thelr -

41nadequac1es wlll seek out solutlons., They need tlme 1n

'r*Order to do thls When no adult leadershlp is forthcomlng
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.

chlldren take on more respon51b1llty "Chrldren geb great -
satlsfactloq from d01ng a Job well.A‘ |

- The 11structor dld not ant1c1pate the group split-

Ry
- tlng up, but apparently the other members ant1c1pated the

g e ) v

four boys leav1ng them. -

Thls elcounter more than ewer empha51zed the fact B
't{dtnat a- pragmatlc approach 1s far more satlsfactory than

teachlng by a teacher : R

o | It was remarkable how varled the chlldre1 S. 1nd1v—'
-1dual experlences were, con31der1ng that they had been '
-tthrough a falrly unlted program.' They-had automat1cally~
.selected what was meanlngful to them personally. In other
t words they had 1nd1vlduallzed 1nstruct10n for themselves.
One boy (who asked to 301n the group late) was b
’repeatlng grade 6 and felt cons1derably 1nferlor. He was5'
'vhowever, the one who the group unanlmously selected as. thelr
tleader, showed con51derable talent for teachlng (archery)
,”was adept 1n dlscu551ons and 1nformat1ve, constantly pralsed
.:"and helped others and was sen51t1ve, outspoken and truthful.
In all he dlsplayed cbn31derable 1ntelllgence, as the term .
| Vygwould be deflned for thls type of program._ The wrlter"
'fwonders why he should have been made to feel so 1nferlor,
vthrough belng a repeater and 1ndeed what, in- the present

school system ‘has determlned that he be one.

Not once has the wrlter or 1nstructor¥ ad to o

7chast1ze a Chlld. The term "troublesome adolescent" would be'D

o B

Aonex1stent but for adults!
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The'Words teachef,_stgggﬁt:and work wéré at;go -

‘tlme, afte:i;he f}rst méeting'thét.ié; evidéjt. \
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 CHAPTER V

. Purposev- R | »
| ‘ 'To'augment the wrltten word w1th v1sual 1mpact of ‘
'natural and antl—natural env1ronme1$s. » _ | i

| To afford “the reader opportunlty to asS1milate
the message through a multl sensory perspectlve, Wthh may‘
‘be less thaq preseuce in the actual encounter but greater»d
thal'the wrltten word alone. Hopefully 1t will 1ncrease4;
| retentlon of learqlng.,,' h e ‘_' ; ' .
| To 1ntroduce the chlldre1 to the reader as frgé%l

People 1nvolved 1n the encounters.- o | B

To express that whlch requlred non—verbal COmmun— '
7ioat10n, 4 -

IR "To'provrde a means_whereby the wr;tep?maihewpress]'

hlmself creatlvely. - S | v‘h‘ | SR

| " To. allow the reader to assess the results>of"

.encounters for thSelf and to Judge the extent to, which- themip
approach meets the obJectlves through observ1ng happenlngspt

‘;dﬁlln 51tu ThlS prov1des means of extendlng the phllosophy

| 1nto the actuallty and presentatlon of the the51s. Aﬁ\-ﬁ,

eiblrlcal measurement, even 1f one were poss1ble, of motlv-

| atlon, enaoyment appre01at101,irelatlonshlps, feellngs, ”g.;
. j )

fanta51es, and enrlched learnlng, would not b ,proprlate.ri'

@



For access. to. th‘é;-f_iirﬁ" and_,'.V‘.T'.R; see

A

. '_ | 59

p'p:ejndli'x.' B. .



* CHAPTER VI

~CONCLUSIONS

SN AU S, .'_-_ S

The most 1mportant alms of thls research program
. were,.or became. freedom for tée part1c1pants of the encount—'i
i-viers to determlne how, what and why they w1shed to. learn, to
| nlfy the eqcounters planned and serendlpltous encounters in
,a mult1—d1301pllnary manner w1th awarelss, and perhaps most'
‘of all that chlldren should enJoy thelr encounters, whether ]
"bthese be 'recreatlonal‘ or 'learnlng" : i;_. ';j o
. .’; The wrlter may assess the overall experlence onlyr
subaectlvely, and must place much onus on the reader to do
ﬂullkew1se u51ng hlS senses to 'Judge' the fllmed report. A
) ufollows therefore, that each may draw hlS own seperate con-:,~53
Tclu51oqs | .
: . Perhaps thevmost ev1dent conclu51on 1s that w1thout ;

'huexceptlon the ploneers dld enJoy themselves, almost all of

3ﬁthe tlme The freedom allowed 1n 1nterpersonal relatlonshlps

iiaenabled them to 1ndlcate if. thls Were not so, for example

UTtm bored" _ Furthermore they were able to change such a.

‘.'s1tuat10n by creatlng for themselves a personal, enaoyable‘ﬂaaf

e and profltable encounter.. The comments at the last encounter

“‘ how that there were favorlte 31tuatloxs, however, the whole o

‘%y;experleqce was enaoyed unallmouSLy. It was qew, dlfferent

s

qand seemed after ilve daysﬁj;’ﬂe acceptable to those persoﬂs'“

1nVOlved. The chlldren's nly dlsllke was relntegratlng

fr B N
. . . )

P

e e g



« . .o (A . -

tnventlonal learnlng 51tuatlon.,lMaybeythis.in;its

smmp11c1my 1 tne most valld conclu51on., Is itﬁnot'this»

ithat the- chlldren express in ‘their words, thelr poetry,

“

;thelr Joy and thelr ‘faces?. Hav1ng seen the fLLm iew can ;

/

A

“fall to recognlze the honesty of'ﬁuch a conclu51on.

u:ls draWn 1nto & spontaneous actvof learnlng. Affectlve

B fylearnxwg 1s almost 1mp0551ble to Judge other than through

upremlse the wrlter assumes that learnlng would take place

'readlly : This %é§§a510ﬂto;:;

'fthat chlldren le@;n through

Because encounters were both relevaqt and enJoy—n'~~}

“;able, motlvatlon was hlgh, therefore, under the orlglnal

Nufflel& phllOSOphy

1’

vhe so 63/ n, o§ ractlcal

e

ﬂ‘

‘g

’uprobIems that have s1gn1flcance for tpemf{prB)" : (Ontarlo;;f
Q&_ e

i SChOOlJBoard 1 2 a Through the s E‘E‘ aPProach, a chlld i{tk'tw

“i; :,\_ . ,’, .
&*1
’J

19

sensory awareless. The group canoed a con51derable dlstance.7'

' w1thout mlshap Also, there are, many 1ustances of 1ncrea51ng

' -,concera fOr the natural env1ronment note for 1nstanc 'the':,_,j

kreactlon of Terry follow1ng the.1301d°nce of the broken egg

' .

-L‘and lost llfe,- ad MOcha shieldlng—the young tree from the

flres heat at the peuultlmata encounter. -.;‘Q~' é'T,_,,;j Q

The long term reteution of learnlng 18 out51de b--

"the scope of thls the51s but one month after the eqcognter,

)

Qletters were recelved from some of the group saylng How mucru?f?,

';’they had galned in terms of personal respon51b111ty, dotlced

'",by thelr ﬁarents. They were now, as a result of the week's g“‘ﬁ

_dur'ng thelr vacatlol. Furthermore, #hey enclosed some.

P

-

oxperlence, plaunlng an exploratlon aﬁd camplngetrlp alone

. f'."
S ?

-
i . B g oo [




| hpocms whlch thcy are stlll wrltlng. R j' - 'd:gﬁm
The wrlter may conclude personally, upon his

1,th _ghts and observatlons of hlmself ‘in a"new' situatlon.n‘

't=As a, teacher w1th a tradltlonal upbrlnglng and educatlon ’ f 'j‘s"

4 t was hot easy to. adapt to the role of a group member,A | |
llstenlng and learnlng, as opposed to pa551ng on 1nformdtrouhﬁ‘ 
3whlcn was not asked for;”~It was learned that 1t 1s qulte. o

facceptable, at tlmes when demands are low, 'to do ones own

“thlng Indeed, 1n the case of sh ter bulldlng and on o
;i dother OCCas1ons, thls prSved to 5s a rather effectlve
"te%chlné method., ‘ .,l_‘_¥.-> l;' | “ .
I The pre encounter plannrng 1s of utmost importance,ﬁ' Eg.ﬁ

,’fFW1thout 1t the S B. E.,appr@ach WOuld 1n all probablllty have'ilr"

. 'lead to a pass1ve experlence. o ;:. "’;*'

'\t:;wf k.' ﬂhe 1nstructor's role is a qulet yet a very actlve
- Control of‘encounters 1s essentlally through trust
%

'%uestlonlng, and non—verbai\\ommunlcatlons ev1dently the'f”

o,

.LJ 3

, VB\\\ ‘The encounters were I;‘eal.i
w-_df play 'let's\pretend' 5,;;_' .
o R ‘\\ \«< Sy o "
Relectlon\and fanta51z1ng 1s Just as 1mnbn;'fh_ :

. as preparlng and d01ng.,\_2x , ,§;3'¢. , o é; o Lo
ftff“/’%ff All of. thls is. emlnlscent of the Per31a éﬁalry tale ,}g_ﬁ
e 'gl Jof the Three Princes of the Isle. of" Serendlp'T eben)\who ,;.,"
’ » . periodically: would sally Afor’h . to the. malnland,ln LR Y

R search of one thlng or éﬁbther. Wh;le they never fulfilled/‘
‘“ . t ' " .v-f" :- - J'-‘- 3.’;- .: - \‘\\' R .;"‘~.r~',"/:" B
ST T e R e e avov’”’ ’ f”; ,/ §



any. of. thelr 1ntended m1551ons, they always returned

~with other discoveries or experiences even more marvel—
. "ous. Hence, the term serendlplty - the finding valuable

-or agreeable thlngs not. sought for (p. 178) . (Isgac,1972.)

P0551ble dlrectlon for future reséarch-for_those

that mlzht be 50 motivated.p ﬁ*”'

:fl..fv Devote your time’ to studylng that whlch 1nterests'v':
u you. R o B . :
2. - Start in your own "backyard"l
3. B Be prepared to forget or recon51der all that has
" been learned. ,'.f_l;‘h o o

Sk, ‘_?If youHIOSe.lnterest\drop;everything*and start o
5 again. B R S S
;:'? .’Wt'S,i_f Be prepared to laugh at lo;::\ahd\rldlcule the )
| '!clalms of rea’sonU ]' . “;?*_}‘ E o \5\§, D
- .6g . Remember. 1t is. a very subtle touch that\leads to '

IR A

‘ﬂseeing beyond that whlch 1s thought p0551ble.
o

7,f: Further 1ndepth study in th@ role of the 1nstructor s

r" :

. in the S.E.E. approach

He)

'.‘/ . ]

‘i‘?-al;43v Low up- study w1th the saie ‘group of chlldren fv '\?
_51mllar env1ronment ylafter a perlod of . one year, to o .
f_h‘determlnx the retentlon of learnlng 'fr"‘j :,:f,‘ tn ff
.;‘fpﬂal,;‘9,ii 2 31mllar progranzbe run 1n an 1solated ‘J”T.fjtlﬁgﬁ
%?:2 'settlng. L | v’ | ."” oK
- ‘E;Of Afprogram be_“ elbped fdf ybungerlelementaryr“":
3? “:,sohool chlldren. ] ' ' :\d'“ o S
,Hll.-' That a- course for would be 1nstructors be developed

A§'

" along similar lines.’

M e T eEN
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" The VTR of the film‘"Ah'Experiment inAOutddor
: Edudétion,ﬁ_subtifiedNUOutdOOrgEdu¢étion”for Serendipity

f..G'SurviVal;ﬁ AccessionﬁNumber"A-OIGS)Zcan be found ih.

' The VTR Library at' the Audiovisual Media Centre. = -
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. THE WmND
»_'The wind blows through the tnees, 3

Tt gently blew through f~
‘fthe-leaves and sends a shiyer
1down my- back | | L

va close my eyes and thlnk

about the future

',What I'm g01ng to do when

iI'm older.tjg.'sj“f | i H_ﬁi“‘

L Qpen my eyes agalh ”‘l"é”gs‘*'

i and my thoughts dlsappear' REE f‘

;Just another passlng day



- NATURE

Nat re ‘is many thlngs, o _
Souflds or noises in the alr,-- o

©© Animals running here and therey / .
© ¢ The sounﬁ of birds in the air, . RO
"The caw of a blackbird here .and there,_.,;

‘The sougd of -the wind. through the trees, |
But th e are many thlngs you cannot ‘See. ‘o
: There are eggs in“a nest, .
© That. mother. thlnks it's the best
The father's never around,
- But when he’ hears a Sound,,';
. He goes back to hlS nest Q.i‘
Because to him, - - S
-HlS famllyis the besté

Nature has feellng, R
Like humans too, .- - R
So don't Kill ‘it, -~ .. o
.--It's Just llke you. ?f e

w2

P SN EE
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‘7Free as any body can p

o

oL . - o e
° o

1

Hardly=g1v1ng_a,care"‘

LW

% .
N

' Birds are free'u"?fﬁ ﬂvf e

-

.Blrds flylng through the a&r"




'have god@lrlght past ‘but’ naver_.f

Swg -
3

1. notlce a’ lot more thlngs

V-When I'm alone “than: When Iim

with a group. There are a lot

of “bird calls., -Some™of . them ‘”de,

you'd, think-. ‘they weren't birdds
because they makersuch a funny
nﬁlse.,' : 4 : .
: There are many dlfferehf klndé
.of plant life here with %o many

dlfferent shapes, ang 51zes. >3

w'

oI feel happler,alone. You *e”
aotlce dimost? eVery n01seland

eveny mbvement S ¥ZS$\\\\;'
: X

I have notlced somethlngrl

‘knew 1t before,'mushrooms
grow1ng on-a dead tree.:;

'«.l‘
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NATURE

k‘:__(y_

Flowers are all shapes and slzgswﬁ*

)
N vy

4

,.Dew 1s out when "the - sun rlﬁes 5‘_”

Bugs are crawllng all around
‘k

_Up,ln trees end onsthe grpund.~

lBlrds are freeuln;wg

. u. - T e .
Bears have come from thelrvlalr

Plants are: %‘hlte and purple %%o

‘4And the air: turnsfa llght blue.

..
. .
e ',:!..“, -
. “ oo.
Y N 2 L
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; o N . )
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(RPN BUTTERFLYS R
Butterflys are beautlful ‘and colorful

“And - nlce.. .They- fly so.-beautiful: and grace-
~And - they. always have keeped in pace. PR
.The butterflys are so colorful to see - ‘
WIth beautlful wings -of: gold you can not tell
: . .. if- they are. a he or :
u“'she.

.The- blueﬁones'are the'beét ‘ _
There are butterflys east and west’

-, .

‘The butterflys fly about this_ lend . e“‘ﬁbeycﬂfff

‘not a trouble..or-.worry-apout Bn. hlS hands

The - butterflys fly around ‘up and - .

- down east and west until ﬁhey h1t the

B . ground o _i,_-- }
the butterflys some times are’ Qests “‘“%§ o

but they do help us there best i

} west they trle the fly thelr b&st

EVe¥yone-tr1es to fly -'\‘ ‘fﬁ AT
sometlmes some, butterflys die %hén the Hrje. .
Butterflye,«Butterflys are all. over#he. place
:They aré all keeping in .the pace. ‘s .. - :
Butterflys- Butterfly, Batterflys Do. .
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e "
O POLLUTTON:
Pollgtlontis aﬁtqrfible'thing,;'
- The river is dirty,’
) )

1’ "’w'-l.

-The air is mustyy”

Things are .dus’t_y".ﬁ.i-»?“ e

3 T

All thpse thlng@?are made by man,.'

They make pollutlon around a bend

13

But no ohe at all S | .wjl.g

Wlll know ‘the ena_',a.'p‘ AN I




o s

';-Wheré)dld 1t all begln?
| Where w1ll 1t end° :
”{5When w1ll my llfe end9‘;,fl
~; lwlll I come back to llfe°V \
:.QW111 I go to heaven,' :
QZOr he11° ~”°
" No one knows;: v I
"What the futufe holds,,
 ]‘You'll only know, o

’”QWhen your tlme comes :



SR th wﬁl be’ today..

The sun 1s slowly g01né down; .
l'The shadows dlsappear f;om behlnd the trees and rocks,A
.-All of a sudden I fe?l alone v

 ﬂI reallze there is nﬁbody to play w1th ij

‘:I w1ll Just have to le&rn how to - enJOy myself

. o ;
. , _'

:,nToday has ended and tomorréw w1lLWcome,:"

When' 1t comes it will be today f t??' e T

"hJust another day to ‘walk through _ .{f:j?,f.}:;;.fg -
AndJWhen 1t has ended o o j/}_'ri.f _‘j'_V‘_K'f;sf

’v.Tomorrow w1ll come and when 1t comes »'i{'_

Loset e




4, THOUGHTS

° Who am i?
that-am‘i doing here?.-

Why am i here‘> -

Am i llke everybody else?

e J
‘»w_

N Or am i dlfferent9‘

Am i Just somebody~else
1n thlsworld° R _” _

Am T Just anothen obJect"
to add to a collectlon? .

TR Wlll I ever Know who

I Just Know that it m melf.:
Just plaln meu o

Just meﬂ

*) S
"ﬂ » L, e e e

P o



