. . S . .
. l National (Tbrary Blbhothbque mmonale " CANADIAN THESES .  THESES CANADIENNES
- of Cansda { duCanada . © Y= ONMICROFICHE =~ -. SURMICROFICNE

40329 ¢ T e T e T T

o~

).NAME OF Aumon//vou DE L’AUTEUR G/Lma& 2%@& W i -
TITLE OF THESIS/T/TRE DE LA THESE— (O/Y?Z W 4@ -

N oK
N PR “\
. X .

: umvensm/umvsnsm‘ (‘/ ﬁ L _ :

| DEGREE'FOR WHICH THESIS WAS PRESENTED , 777 /(;},‘\ S - £
|- GRADE POUR LEQUEL CEITE THESE FUT Pnésmrse o - R
o _yEAR THIS: DEGHEE CONFERRED/ANNEE D*OBTENTION DECE GRADE / 7 73
NAME oF SUPERVlSOR/NOM 17 DIREC TEUR DE THESE_ — Qd? ¥J/M WL

i ‘ '- . : . . . - . . . .

o Permnssnor\ is hereby granted to the NATIONAL LIBRARY OoF - L'autoiisatibn‘ es't' par la prééehié 'écbardée 3 /a VBIB'LIOTHE-"»

! v"CANADA to mlcrofllm th:s theSIs and to lend ¢ or sell coples‘ ) 'OUE NATIONALE DU CANADA de mlcrof/lmer r:ette thése et‘

'/

\\ ‘of the f.|m o ' , Lot e L de prétar ou de vendre des axemp/arres du hlm

~

T\e\author reserves other publlcatnon nghts and neither the L auteur se ré'serve /es autres dro:ts de pubhcat:on ni /a

-'thesus nor eitenswe exttacts from |t may be prmted or other- s thése nl de /onys extralts de ce/le-c: ne do:vent etre :mpnmés

wase reproduced without the author s%vntten permusslon ' "" : o‘u autrement.reprodu:ts sans l"autdnsat/oa écrlt_e de l_,auteur.

~T .

E FDATED/DATE‘ %/d / 0&416/ / IGNED/SIGNE < Wﬂ/f( 7§7

' '"‘,Pm@;emAooaesé/;eés;DENCE F/xé @2/61 &/M/Jé/ﬁe 74%/\

<

ﬁ
,_L;'_




l* Natuonal Lrbrary of’ Canada&/"

, e'atalogum Branch
/Canaduan‘ heses Division

Ottawa, Canada

K1A ON4 '

NOTICE

ﬁ The quahty of thls mncroflche is heavuly dependent upon
. .the quality of the original thesis submctted for microfilm-

ing Every effort has been made to. ensure the hrghest

qualrty of reproductlon possuble :
. C .

Nis pages are mlssmg contact \the umversnty whrch" :

” .granted the degree e G

o~

Some pages may have indistinct “print e'speciauy\i\f‘{
the original pages were typed with a poor typewnter'

. nbbon or if the umversnty sent us a poor photocopy
Previously copynghted matenals (journal amcles
‘ pubhshed tests, etc.) are not fllmed

ce. !

: Reproductlon in full orin parf of this film i |s governed
by the Canadlan Copyright Act,"R.S.C. 1970,.c. C-30.

Please read the'huthonzatnorfforms which accompany -

5mmm%w

 THIS DISSERTATION
' HAS BEEN MICROFILMED
‘«»EXACTLY' AS RECEIVED

NLB T

’

'Bibnoth'equ’e natianale du Canada - .,

Direction du ‘catalogage

. Division des théses canadrennes Y

C,\\° | | ' | | . ‘ "L . .‘ ) "."

AVIS

SN ;- ‘/}. N

“La qualrté de cette mlcrofrche dépend grandement de la

,“-%

‘qualité de la these' soumlse au mlprofllmaﬁe Nous avons

tout fait pour assurer une quallte supérleu
duction. S :

(’. -

S il manque des pages veurllez commum‘
r umverslte quu a confere le-grade:: -

La qualnte d' |mpre55|on ‘de certames pages peut
“:laisser & désirer, surtout si les pages originales ont été
daCtylographnees al'aided’un ruban usé ou si I'université

oe repro-

nous a fait parvenir une photocople de mauvaise qualvrte :

»

Les documents om' font déja 'objet d’ un droit d’au--

“teur{articles’ de revue, examens publres etc ) ne sont pas

mlcrofrlmes

, La reproductnon méme pertlelle de ce mncrofllm est -
soumise a

Loi canadienpe sur-te droit d'auteur, SRC
1970, c. C-30.. Veuﬂfefﬁendre connaissance des for-

mules d’ autonksatlon qui accompagnent cette these




L e A e S e e B ~ . - s e T —

*  THE UNIVERSITY OF ALBERTA

ONE CHILD'S.PLAY

"-‘-.,4.';’" - by

ROE. "8

o ‘f'A'Cziﬁb”th\a»**/ L fA;]T.E'#

. A THESIS

_'> ) S

'QY_SUBMITTED TO THE FACULTY OF GRADUATE STUDIES AND RESEARCH
f IN PARTIAL FULFILMENT OF THE REQUIREMENTS FOR THE DEGREE

" OF MASTER OF EDUCATION EE R
: DEPARTMENT OF ELEMENTARY EDUCA'I‘ION BRSPS

™ /EDMON‘I'ON, ALI(BERTA
g FALL. 1978



. s - ‘ . ) E
. -‘\.' ,m . . \
. XY

l

W R UNIVERSITY OF ALBERTA"

A

-

-

read, and recommenﬂ to the Faculty of Graduate Studies'»'

FACULTY OF GRADUATE STUDIES AND RVSHARCH

N L

?NJA, ihsj E The under81gned certlfy that they have'

iand Research, %y; acceptance, a. the51s entitled

-

”!One Chlld's Play submltted by Lynda Rae Thomas in

'ifipartlal fulfllment of the requlrements for the degree

';'}7 ‘ of Master of" Educatlon. ;:Af
e h i | .

-A/ j/'i, /5%%{ /4772?

....../........

Superv1sor

T



"',,7fengaged in nine developmental types of prOblems (self con—jjﬂzw’fQ

e flarge motor competency, and fine motor co-ordination). To

: IR g N

3‘ (; 1; >
o ‘_9'j ,; |
‘ S R | ABSTRACT R TIEC _ -
| Thio naturalistic study attempted to describe and de:- - 2;
"ffine the nature of on@ child's information processing A ;,l
‘:I?(problem solving strategies) while he was envaged in free “?if:]-ffﬁti
."?u;play at his day care centre.,,In other words how did Tod, s;i:i: ' u?
éhe fbur year old selected for the study, make sense of zi

fil}fthe potential stimuli inherent in his day care: environment? \\\ﬁ)'

| ‘The exploratory premise of this study was that young }if
'”Zf-children select and solve problems during play in their ".}”_i'%
| ijenVironments. These problems were assumed to be child— ‘ ',gp%.ﬁl
avdefined, intrinsically motivated,~and closely related to “‘;? ;,
':'the developmental tasks of the early years. Croyth was 1f'f:“ljf7iiti}

“assumed to occur when the child had the Opportunity to inter—
'act With relevant elements in- the enVironment which would |

Xhelp to resolve those developmental tasks. 5

——ri

That such a pOSition was not Simply esoteric, seemed ‘l?;;,.;f -

.to be documented in the outcomes of the questions posed for, 3

,‘1chis study.. Thus, through self—selected actiVity Tod Was ;[.c";'r‘*

S .
- _,cept peer perception, language and communication, real and
";pretena discrimination 'mathematically related problems,""

‘Q’kinaesthetic awareness, perception of motion, balance ahd

"3,#grapple Vlth those problem types he employed five baSlC

B 2 types of strategies (manipulation and operation on the _f-’i;”tp

"TVTfand asking questions of peers and adults). Practice vas

'enVironment use of his senses, imitation, representation,'

. N
- 3 . . X Ty
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JTdeflnes the prdblem posed for thls study; Chapter 2 rev1ews

'l'Chapter b presents flndlngs speclflc to a_'
"'jyythe data. flndlngs whlch descrdbe‘ef
?Jterlstlc of Tod s playl cng

B t6 ‘a; second ana1y51sj

.

actrmitles; and natural phenomena) fy”,{,v“r.a rfl'f,"

In collecting the data..the objectlve was to produce

‘ 'fias full a description of Tod s play as p0531ble.' The natureﬂz'
'b‘yallstic research technlques employed in this study were-
staped‘and wrltten speclmen descrlptlon, summary. Chlld 1nter-‘*

,tview, and fleld notes. The transcrlptlons of spe01men des-~§

*hcrlptlons were analyzed a number of\ways (See Appendlxes E.,.

B0 @
g : . .

Follow1ng 1s an overv1ew of this thes;s: Chapter 1

I‘the llterature relatlve to the need for research on play and

summarlzes the flndings of a number of studles Wthh suggest-

l"_ed/that play enhancEs problem solv1ng”, Chapter 3 dellneates

. the ratlonale and methodology of naturallstlc research._‘ﬁﬂ;}\

L2

fjr_rproblemfsol"hg and the problems posed for thls study

.’:ftbply. a number gf conc1u81ons and 1mp11cat10ns are dls?:lf.
';acussed relative to research on: play,_the methodology employed!V‘”‘”
vlgfor th1s study. and the need for quallty env1ronments for

'”'lgfyoung chlldren (day care. school. parks and playgrounds)

frst analysis of
_teéntfeatures”charac-‘~:
[er 5 presents flndlngs spec1f1c~'

.the data. findlngs related to Tod S:%?_'

et T e L e e
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w, not able to cope with the full range of stimuli and so ;j }a“-]ft’ﬁ,-'
:‘[,

“::selects only those stimuli perceived as relevant to a

'?. of a éIven nature, and 80 seeks interaction with a range

B solving behavior occurs

o«

\

»

- often the cognitive/dimension is 1eft undefined¢ (Almy, e o
' 1968, p. 359). This study attempted to describe and de—‘,p ,;‘.- R

| the setting.

: interest are child—defiged.. It is within the c'

TR cnapmg 1 o L
¢ i ] atu e of the Proble - fhg';”h | N
- Frequently early childhood educators are heard to fibift R
voice their conVictions that the child leagns throush play. ai‘-iiﬁjm"df

While noting the social and emotional benefits of play, ;af'”'YYIj””

fine the nature of the information processing of one four

year old observed in a free play setting over” an extended ‘"j'f-f'”‘y§
The Explqratpgforemise o n -f' J“,_f f 1,‘fh<‘ - g

P

_@v The child is bombarded by a set of stimuli. He is

given situation._ What is perceived as relevant w111 de-"f o f:}

pend upon the child's experiential background, health,

_energy level, conditioning by important "others", cultural

factors, and factOrs related to the learning climate of

The situations or problems which capture the child'“p;

perspective of his problem that the . d :
"certain critical times the l,'”

LN

‘;more sensitive to the resolution of problems

of entities within the environment (peers, physical COn-’]f"_rpg:?'




{-.dhelp to resolve these deve10pmental tasks. Nbvel elements>_1

‘vﬁare accommodated,_integration occurs, and the child is now‘ﬁl

"ig!:tively different plane. R

,,uﬁgmanner of making sense of the free play resources available g'?\1‘

[J‘cepts, classification systems, language exploration, o
‘,;tmotor exploration, representation, etc.).v,: .
‘_ " The child is engaged in a/ranse of‘developmental R
'flfteeke intrinsically motivated and individual n nature.fjf.'
 Growth occurs when the child has the opportunity of inter-"

'7facting with relevant elements in the environment which

~

‘f*jprepared to meet a. new range of problems, on a qualita— - '555 o
- | * R : T

t

f;fhg E;oblem |

This study attempted,to document one young child'

N

: f:at his day care centre."

- The- specific questions which this study attempted to

4
\

.5answer were. ARETR ;““1_' f"_f v 'jﬂ', jf}wf x:T‘e‘Aé__?-_
v'l leigWhat types of problems and hence goals, does the child

, SN
*set for himself during free play?

— At Y

’;ﬁtgebIWhat themes dominate his play.add how does he use- those _i;';dj T*Q

tftfthemgs to define and nesolve his problems? R S

";fzei»How does association with different peers pOSe differ—il“f:hpﬁ
“rdfrent problems for the child? =~ . R

v?,t#}E:How does,the child use’the time and §pggg dimensions'ii'i[

B fffor problem solving°~f‘.' “p T L “,j'

‘.jférefxn whiat way do the play things selected by the child,

fd!,:f¥pose different problems to him (ie. structured vs. '

VoL

ST LI L
. X - N

A

T ' = R



,funstructured toys)° :

6.

Q

-What behaviors does the child engage in when faced
~with problems which he cLannot solve to his satis—
‘,factlon° vi ’ .Mt-{ , S o



. The Review og thg L;tezatur ‘foffh
* Can the: study of free play provide clues as to how

' young children process information° Historically this

question was answered by Froebel and Montessori indepen—fg"‘

dently, by their observing free play and then translating

_"those obsirvations into program actiVities.

With the reconstruction of the kindergarten and the

L 4

e b s nursery school, a breed of educators developed R

who dld not observe children 1n order to abstract
f'and reconstruct from their act1v1ties the essential
““1ngredients of life and 1earning., Rather they

observed children and saw that what children do 1n

L‘

piay is, real. is vital, and has within it the poten-‘vx*ﬁ

_.tial for learning about the'%orld. They saw that
",play is used by children for testing out ideas, for ‘
abstracting information, and for sirehow operating,

on this infdrmation (Spodek, 1974, p.lO).

'-However, Sutton-Smith (1968, p.167) noted that while'.

"exploratory and play behav1or in child subjects correlates'

highly with information seeking 1n general", that essen-
tially the play function remains a mystery. . '
. Despite the fact that a great deal has been written |
about play, there is actually very little research |
' on the subaect matter of the play function 1tse1f.-




That is, very little is known about what play accom-
plishes for human and animal organisms (Sutton-v, R
Smith, 1968, Pe1965)e |
g Why has the necessary documentation relative to the
| play function, not been done? After all, spontaneous' :
, play is a "univnrsal" phenomena (omwake, 1968). »
| Sutto - umin ’1968) suggestedQShat the work ethic
‘and the corresponding reasoning that "an activity has not

,been thought to.be explained unless its direct value for .
':;the organism's survival could be indicated" (p 165).

fid¢Secondly, Almy (1968) noted the "lack of mutual under—

- of "playn:

”gstanding of the nature and function of. play in the cog—ll
‘nitive 1ife of the young child" and attributed this lack
yof understanding to lack of collaboration between pro-f;»
fessionals and disc1p1ines due to a different definition Tf
. Activity is kaleidoscopic .‘. o domestic themesrnerge '
‘{Wlth transPortation themes as the husbands from the'
'housekeeping corner become the truck drivers de— |
":livering cement . i This is play., It represedts
‘ "important 1earning" for the nursery educator..
.Her colleague is baffled .‘.j. What he had in mind
is quite different equipment more obViously de=

,Signed to teach speCific concepts, teacher—_iep-y

directed games to stimulate language and thought.af~fiﬁb

‘At this point collaboration often ceases. The

/
v



nursery educator is horrified at her colleague' |
J‘notion of "play" | He is unconvinced of the vali-
;‘-dity of her notion of. "1earning" (Almy, 1968, 4

vp.355). S : ' :‘:f e TR ,',‘ﬁ '
;;Why is free uns%ructured play justifiable in view

AR a w7 s : [t N
f R o

liof the ohgious henefits possible through_structured play._/~1

’Jhcounter to the chlld's typical way. of 11fe,‘butf?f}-f” :
Eefrwould be. to deny him the 1mportant 0pportun1t1es to
J.einitiate and test’ his own ideas and schemes in -
.ffyspontaneous play (p.367)o :Jv“j o B Y‘T__”'e‘ »

Athey (1974, p.43) noted tnat problem solv1ng wasj;;;*i'
<.at the t0p of Gagne's hierarchy of types of learning }_vv_
"implying that 1t calls upon the highest cognitive pro-%ifﬂhe

R o

ceSseS<ofTwhichuman is.capable" 'Thus, Athey maintains f}fﬁﬁk»

':”3HEachers was to pr0v1de Challenges

ﬂ5?q_which the child can’ progect hlS own prohlem_»
o 'fi;@arrive at solutions consonant w1th h1s ex1sting

cqncepts;"f;-g>aduf;s may prov1de verbal or phy51cal,zm



| 'fFree play provides theichild the unique Opportuhity

: to be "maste ‘of his en f onment" (Athey, 197#9 P~43)° p,L

-x;In such a se

ing he is able to project his own personally .

Hefined problems for resolution. The structures that

adults uSe,for problem solving,are different than those spc.;ﬂi,

Y - ; |
i adopted 'by ; ’chex.;cm_ld- ‘~

<:”’].ffto explaln the higher forms of human behavior, we

/1’

fthe goal it sets, at an early stage of his develop-
,gfment becausg“the tasks of understandlng and com-;‘?
munication are essentially similar for the child B

) and the adult, the child develOps functional equiva,fh»,"
1entsﬁof concepts at an extremely early age, ‘but ‘the |
forms of thought that he uses in dealing w1th tasks i
:differ profoundly from the adult's in their com-n","'. _f{;if
pos1tion,:structure, and mode of operation. The mainwf-'l |
”question about the process of concept formation - Oor \ |
*fabout any goal directed activity is the question of -?74@5 i:
mthe means by which the operation is accomplished . .'d— |

s

SO SRR
4must uncover the means by which man learns to organ— ;
ize and direct his behavior.(Vygotsky, 1962, p.56) '/j'..f

T T \
L . . R

'
2



e
Jwn

, Obviously the free play setting provides an ideal

“v_location for a. researcher to study the "means by whichﬁ
’-;the child "learns to organize and direct his behavior" g
g Since the child's strategies for dealing with problems is o ;/’Aw
80 qualitatively different from that of the adult,research
?”of this nature should be initiated in a setting in which

. he is "master of his environment“ (Athey, 1974: PokB).

How does representative play so frequently seen in

_the: socio-dramatic play of young children,fﬁﬁ;fpm, )
.;; solVingo Play, in creating meaning, leads from’ actiVity;;;V A
‘?fto representation (Athey, 197#, p.34)o’ Fbr example Curry R i
‘ j&-974x'maintainea' x ' |

v ,, ""\”' " ) A TR ot
‘”which the child seeks out stimulation, integrates

;'it into already existing structures, and transformsg‘.i -

; it into ‘novel combinations which are then exter= -
fnalized in symbolic rfle play. (Curry, 1974, p.60)
”110mwake (l968)added that the affective and cognitive

elements of free play are "refined to become theqproblem-‘

solving activities and concepts later assoc1ated Wlth more w-f“.

.-\‘. formal learning experience.."

[TRER ' .
o 'iThlS refinement is’ achieved as the animate and in- )
"7animate obJects in the env1ronment assume a relar '
o tively constant meaning for the child and as he be-

vcomes able to use the symbolic communications and '
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abstract ideas that are used to in

the conduct oi‘ those around/pim.

| taken to determine various aspects of the rcﬂyﬁfﬁhfu,
: ':;:between playgénd prOblem solving.' | A\ i G
vt _ Fbr example Corinne Hutt (1976, 202-213) Was pri-zvl
"marily intereéEed in clarifying the characteristics of ‘
.exploration -as. being separdte from.those of play.‘ Thirty

'V:i’lnursery school children between three and five years of
rpfage were introduced to a novel object (a box With a gf"eﬂﬁi
'Q‘?moveable lever, visible counters, and . a bell and a buzzer).t;'p
A Four conditions &ere available (no sound or vision, vis1on p

.}only, sound Only, andcsound and viSion).

5 Subjects hagi sik
ten minute- .BeSE: S g ' AT

'1‘iuthe novel object as’ well as»five familiar toyse_LAs:theii
‘ilkchildren entered the room they tenged to- inspect the novel _
"_object and then begin manipulating the lever.' The amount |
'"jlof exploratory behavior was least fOr the condition of
no vision-or sound" increased slightly for "Vision only"'
| However, under thy cpnditions of "sound only" and "sound
-'pand Vision" investigative time was increased. Hutt found
';that the children. needed to explore the pOSSibilities of
‘lej:the novel toy before they would begin playing w1th it.

Hutt was also able to differentiate between explora-'_.
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tory behavior and play. _]1'ﬂ r‘_f,f" “” i;“'
These behaviors (exploration and play) can be dif- .
':ferentiated on a number of grounds. Investigative, :‘
1?inqnisitive or: specific exploration is directional, ,i.h’:
g si.e. At is oriented tOWards certain environmental
‘changes o o . The goal is 'getting to know: the pro-
| perties', and ‘the particular responses of: investi— '
| gation are determined by the. nature of the object.p
'//féjf ' Play o o o ONly occurs in a known env1ronment, ,,g:
o »and when the animal or child feels he knows th\ pro— :
.fpertles of 'the object’ in that env1ronment this is

n apparent 1n the gradual relaxation of mood, evidenced

P

: not only by changes in facial express1on, but in a ‘,;

J'ﬁ~esmeat§r dive{’itx and?“ariabilmty;o““f

wplay;the”emphae

et 'x

- changes~from the questionﬁofcﬁWhat
v‘tdoes thfs bjeg do°' to 'what can l do w1th this :
'nobjecto' (Hutt, 1976, p.211) | |
| ',Hutt continued her research on the nature of explor-
1ation‘1n young children through a number of studies. She“’
w“;found that the children had tended to fall 1nto ‘three, - o
ategories. | T {
L non—explorers (N. ): who looked at the ‘new. toy- and
‘“evéh approached it but dld not inspect or 1nvest1gate
| *‘;fexplorers (E) whb actively 1nvestigated the toy
‘ 7ibut thereafter did very 11ttle else with ity inven—‘,e'h’

.»w_;stive eXplorers (I.E.) who, after investigating the
B |
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mtgchildren included the Wallach and Kogan battery of crea-i'

- ftive tests, earlier ratings by’ Hutt on the amgunt of cre-‘

P

i‘toy, used it in many imaginative ways. -(Hntt &

Hutt & Bhavnani re-examined forty-eight of the -
original sample of lOO childrenxwhen the children were

.fbetween 7.and 10 yearse Instruments used for testing the;

Jiative play, and parent and teacher questionnaires, .They

found that._f - o o - m'.fafi» |
T The failure to explore in early childhood seemed to'7f:,'ef

be related to lack of curiosity and adventure in

"7_, boys_and to difficulties in personality and ‘social®
‘ adjust‘ent in’ girls. Thls 1nterpretation is ' |
h; strenéthened by the scores on the creat1v1ty testS°;‘
| the N.E. boys scored cons1derably lower than the
E. boys, but there was no difference between the
R » performances of the N.E. and. E. girls.- Perhaps morefﬂ T7?;m
S 1mportant, a child's 1nventiveness and creativ1¢y 1npdllva
play Were associated with his subsequent fac1lity\in7'vv'n
divergent thinking. This assoc1ation was greater :
’ p‘and more direct in boys than in girls. that 1s,
the more 1nventive the boy WaS"ln early childhood,
the more divergent he was likely to be 1ater on. |
(Hutt & Bhavnanl, 1976, 218).v' o | |
Sylva, Bruner and Genova (1976, 244 - 257) asked

3

80 middle class nursery school children to try to get a
v . - - o _



“Uw gated tool by rigidly joining two long stlcks with

12

'piece of chalk out of a box with a hook on it.

: The sticks and clamps were the only objects within o
the child's reath. The box was placed-at a dis- "
tance such that the longest stick would not reach <s»hh
.it. The straightforward solution to -the- problem

: is, of course for the child to construct an elon-»-

‘\.

'fa clamp. He needs such a tool to open the 1atch

and rake ‘the chalk towards ‘hime (Sy1Va et al, 1976’3"2[ s

246 - 247)

‘,The children were. as51gned to one of three treatment .

:_conditions. 2_51, in which the child observed an adult
; tighten a clamp onto a stick and then was allowed ten :d'
- _minutes of free play w1th sticks and clamps prior to the .
{fpresentation of the problem, Observe 1nci l e in whlch

'pthe adult demonstrated tightenlng the clamp onto the

:stick and then proceeded to construct an elongated tool y
from the sticks with the clamps and u Iregtggn in whichvﬁ
an adult 51mply demonstrated tightening w1th clamp onto

) f::i;the middle of one long stick. The children were found to:

,Tuse one of six different means to attempt to obtain ‘the R

'goal (i.e. get the chalk). The children who had engaged .

"in free play with the sticks and clamps prior to the ‘pre-

;sentatlon of the problem were found to exhibit more goal—t
’directed behav1or.- - | '

In contrast, children in the control group chose 7 !



means in an apparently random order.- Both play and -,/%/,"

‘_observation of the princ1ple led children to,'f_

’@g‘ln whlch~

dlthnS

'_,Observe ComponentS" Adult and chlld sit at table Q.;v |

:.Athe étlcks. // B : “ _, S - co

hrtlve. Sylva concﬂuded that free handllng WaS

E tiate ‘the solutlon themselves.d,,_t' "f'L'

approach the problem in ‘an orderly (51mple to com—

,’plex) manner, playy however, produced ‘more goal-

dlrected behavior than observ1ng the prlnciple.-
(Sylva et al, 1976, 250 - 251) |

Sylva et al then % rled out a second experiment '

'1dren Were asslgned to‘two treatment con—

.

' and adult creates a 'puppet show' in which stlcks

Y

~and. clamps become characters in a, drama. Mr. Clamp
o _and h1s brothers eat 'members of ‘the Stick Famlly 5;1

-by clamplng thelr 'Jaws' around the 'walsts'zof

3

'“Trainlngon compOnents Tralnlng con31sts of demon— _\>__3
;.bstratlon, Spelelc commands (e.g.,_'Turn ‘the- handle»:.x
“the other way') and verbal encouragement (e.g.:

h~1,'You're gettlng 1t t1ghtened° don't give up )..;.

B (sylva et al, 1976, 253) ,-'.f“_s._‘ | N

_ Garvey (l\76, pp.50 - 51) commented on the results _‘,;*
of the aéove experlment._ S w'“ | -
E Surprlsingly, watchlng the amus1ng dramatlzatlon'_'

fr; and rece1Ving tralnlng were both relatlvely 1neffec—‘7

effectlve because only th
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_ o ‘
thoughtfully commented‘ 3 ,‘,‘ > SR i f’.j' 4

, But how do we know that the free handling was play?
f;“j A_ It could have been exploration or manipulation | _ _
e lacking any - playful orientation to the oﬂjects.~. ;fow'l'
Sylva reexamined the behavior and subcess of those‘gf' 1{‘m
_ children who had the prior experience of handling ‘,Al;§:‘
. the objects and found that a majority of them had
- actually played they had engaged in some trans-'*f
formation of the materials, such- as. shaping a house L
- o oo The "transformers" were the’ children whose
problem-solving performances were most effiCient and
effective., Thus, although it is not correct to say
that playing Caused better problem solv1ng, it is |
true that those children who displayed nonliteral :
o or imaginative behavior prior to the task were the -
| best problem solvers._ (Garvey, 51, 1977)

};b:g‘h.’ Studies such as the above have suggested that .
“ play enhances problem solv1ng. However, if the study ofialt,
free play is to prOVlde clues as to how young children dﬁi

':i}process information more research is mandatory.' As A my
'ifu‘(l968) noted, there is a "need to. appraise the cognitive
f'elements in. spontaneous play" (p.356). It is no-longer :
lfpossible to assert that children "learn through their

“}play" an assertion accompanied by an inability to des-?lr;f

cribe the learning in any terms other than those having



s.”to do with emotional or. social adjustment" \(Almy, 1968,__t; SN
, HOWever, research in aﬁfree plqy setting is diffi_ _,‘i:ﬁ;l'
, 4cu1t.. As. Frost (1968, p.132) S0 aptly stated, e is AR

‘tﬁfqtstimulating to omne:. child.may be mere noise to anotheru :ﬁ"tTih“iﬁrl

. his problems for resolutionJ'

't.‘;'a free play setting. Lo Teanan

.»This is no startling revelatio ’ for the free play setting | |
"Pr°V1deS the child the °pp0rt'nity to independently define f"”;“

Thus, there 1s a need to

‘trace the activities of individual children operating 1n ﬁ\

e
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*ﬁ:‘natural environment.::*,vﬂ?f7‘pp:19p?'hﬁ;§

"”f::meet the problems occurrlng ln_

. : . . ,'.
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L 'f- Because young children are very reactive to an arti—'
- ficial setting, ‘the researcher decided that the study o
would : achieve greater validity if conducted in a natural i

psetting. Secondly, an artificial setting could not pos't;'”i“;“'i

u;

‘gsibly replicate the range of stimuli occurring in the

LT
: ) . A:.Ly;

| S Carew (1976, p.l), interested in observing Signs of
o intelligence in young children, stated-Tz ’h‘ " "‘_ ‘”é’
Instead of bringing our child-subgects into aelab- ;vi,

oratory and asking them to perform tasks we deemed

1\'mportant, We went to their own»homes and neifiﬁ":umu

:foods an"lobserVed,month after month the ordinary

places, and things inftheir lives. ‘wayhﬁkﬂf_nfhtﬁa..

',_experiences that they had with the familiar people"f}‘*

The richness of description and nature of the flnd'f:[g<,1*

.-fiings of Carew's study would not have been_pOSSible, had

‘i she not chosen.to conduct the study in a natural setting.iy
| The nature of the problem cited in Carew's study was

SSimilar to the problem cited in this research, in that

t-j both studies were concerned“ylﬁh theichild's strategles to a

fﬁiThus, conducting the study inAa natural setting appeared to

o . - . ""? s
R S o e
.~ s o

”s‘natural enVironment.:._i.fff“"



be;the'obvious choice. '
Prlor to finaliz1ng the methodology for the natur-

allstlc research, the following technlques were rev1ewed ‘\\5

.ecologlcal description (Brandt, 1972), ethnographlc tech-a

‘ nlgues (Spradley & McCurdy, 1972), specimen descrlptlon s
(Brandt, 1972), anecdotal notes (Brandt, 1972), and meth- B

“ods of 1nterv1ew1ng chlldren. _
| : What 1s naturalistlc research° |
""_Naturallstlc research.refers_to the‘"investigationa
 ;offphenomena within and in relation to their natur— .
‘ally occurring éontexts e o o intrinsic»orders
exist 'out there! and that these regularltles will -
organlze and drive events +« » o naturalistic re—f
. search 1s.a1med at pn?curlng data- that will permlt o

P}

~ 1dent1f1cat10n of these orders.(Brandt, 1972, p 7) ‘.'
e Naturallstlc research supports the bases of behav1or-
al sclence.'n"without suff1c1ent descrlptlve 1nformat10n,
1the Wrong problems are selected for study, 1nappropr1ate |
lhypotheses are tested, and . erroneoqs 1nferences are. made_
~ (Brandt," 1972, p.l5). ."Incon81stenc1es are frequently
‘lfound between the results of laboratory experlmentatlon‘
and naturallstlc 1ngest1gat10n" (Brandt, 1972, p.l6).
»b' Brandt (1972, p.lS) 1ndlcated the need for "purely
descrlptlve detalls about man's behav1oral uatterns“

" He noted that the "behav1oral 501ences have barely begun R

~,to accumulate and class1fy such nat a" vhile "almost’ every
» . , : s

A7
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_other,science is»replete withﬁcatalogs and handbocks of = .

facts about the phenomena it covers (for example the

charaCteristicsfof thousands of plants, properties of'k

" metals o o o ") Clearly, the. study of Hlay requires such

- descriptlon.

~For data to have any meaning, ‘herefore, at least
'three Factors that structure a glven observatlon -
must be taken into account: l) the actual entlty or /
_ process beingfobserved°-2) the-cqntext in which the
'.observatlon is made, and 3) the dﬁaracterlstlcs and
PUrpOSES of the Observer (Brandt, 1972, Pel3)e

The above three factors are vital cons1derat10ns

‘when one con81ders the "multlple cultural scene" of~a

hrﬂ&g;ven s1tuatlon. Spradley -and McCurdy prov1de a partlc-‘

ularly flttlng 1llustrat10n of the dynamlcs 1nvolved 1n

:minute‘lauatory break. The glrls had time to play and’
‘”ﬁf over the course of the yEar developed several games durlng‘
l7the break such as "Snake" "Watertag", etc. The lavatory
‘vbreak had special meanlng to the glrls. "Thelr games had

\

L a "multlple cultural scene"" Students were glven a flfteen‘ :

rules and part1c1pants shared a cultural scene that enabled

1'them to play and 1nterpret what-was going on in the lava-

SOTyMe, However, from the teacher's standpoint' "61
| - She sends her puplls out of class at an approprlate

o

'htlme, llstens for noise s o o and punlshes those who

5 misbehaves Thus, ‘the puplls and the’ teacher do not

= . :
3 ) . Lo 'A wo- , . >
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share the same cultural scene for whlle the teacher
‘concelves of thls as a lavatory break,h"she does
not d1v1de the act1v1ty 1nto seven different cate-
éorles of games o o o Thus, a single social s1tuae-
'tlon 1nvolves at least two dlfferent cultural
v«scenes, each a partial mystery to those actors who
"do not hold ite (Spradley & McCurdy, 1972, p.28)
;An understandlng of "multlple cultural scene' 1s an
»1mportant prerequlsltenfor naturallstlc research. Fbr:.a
eXample byfv1rtue of belng an adult, a researcher inter— -
ested in descrlblng the lavatory scene from the glrls"
point of view, “would have had’ to adopt ethnographlc
,'techn}ques to learn about this cultural scenes .. - |
’ "The ethnographer seeks to desCrlbe a culture using
pthose crlterla that his 1nformants employ as they observe,
,‘1nterpret, and descrlbe thelr own experlencgs" (Spradley
& McCurdy, 1972, p.18). "It shlfts the focus of research
‘from the perspectlve of the ethnographer as an out51der ‘
'to a dlscovery of the 1ns1der's p01nt of . v1ew"‘_( radley_‘.
'& McCurdy, 1972,K‘.9). . o | <?b' |
Because the‘researcher brlngs hlS or her cultural
background to the: settlng, plans must be made to dlscover
- ‘the "1n51der's point of view"°’ . _
Cultural knowledge is coded 1nvcomplex systems.of |
: symbols. It 1nvolves the "deflnlons of the s1tua-'

tlon" « o o that must be learned by each generatlon.

£



'Children in every society are taught to. "see" the
world in a particular way. They learn to recog—

nize and 1dent1fy some objects and to 1gnore

-others * o o although it is possible to. dlscrimlnated

‘among thousands of different colours most societles
refer to. only a few categorles (Spradley &: McCurdy,
1972, p.8). | | |
Thus, the researcher as observer has)been "taught
to see the world in a particular way" and therefore the
background of the researcher is of ‘some concern when
‘nexamlnlng the data. At the-: same time the researcher is -
\faced w1th the challenge of flndlng out how the concerned
_TsubJects are organ1z1ng and 1nterpret1ng the settlng'
Through a long process of s001allzation, chlldren
h learn to organize thelr—perceptlons, concepts, and

,behavior.; They acqulre the knowledge that members

of thelr soc1ety have found useful in COplng with

»

z»thelr llfe‘sn.tuatlon . oo This theory is then used

',v1or of others and to make sense out of the world

;'xfln whlch they 11ve.(Spradley & McCurdy, 1972, p.9)

,Barker (1951) 1n creatlng a spe01men record of be—]“"'

-;hav1or, dffered hese suggestlons on observatlonal tech—:
nlque.:;< | ) '

On some occas1ons, 1nact1v1ty and unrespons1veness

ake an observer stand out as a statlonary flgure\t'l E

dto organize thelr behav1or, to antlclpate the beha— ’

- .'20._ -



rplete the record.

.~

'against a mov1ng ground. On other occasions acti-"

V.Vlty and responSiveness ha e the reverse effect.

‘“good field observer is one ¥ o has mastered the

technique of being present’ bu inconspicuous (Bar—
‘ﬁker & wright, 1951, p.6). | |
4 In a specimen record, one mod of naturalistic.
research, "behavior is described continuously over relap
tively brief time periods e o o whereas in anecdotal

records, only certain episodes of behaVior are selected

o from many more aVailable over a ‘much longer period"'

(Brandt, 1972, p.86) | | ,
Barker (1951) referred to. direct observation as a
useful tool- for children younger than nine years when

"self—conSCiousness and soc1al senSitiVity" are not great._.

.The procedure adopted by Barker to produce the speCimen .

: record of One bax's dgx was as follows. A separate ob—

server and 11stener team vere present for each thirty
. l/

_minute observation period of the day. The observer

"carried a writing board With an’ attached watch to. make

brief notes. The observer dictated into a sound recorder.

_-The ninitial narrative was as’ spontaneous and full ﬁasf_'

P .o

'the observer could make it" (p.8).‘ A listener made notes .

expanding the narrative. ‘The, running account was then

”'edited by the observer. The reports were formed to com= hff

C‘,

Fbr specimen description, a person is usually

_chosen. along with a time,and»particularvplace‘for o
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'observing him e o o from this p01nt on,‘the.bBSer_“nx‘gr;__a

‘vation ‘and recording are continuous and deliber—

.ately atheoretical and unselective.p_A'faithful_~

S

‘record is made of teverything! that happens in the
'behav1or and situation of the Chlld‘. .ls'whatever :

he does and says is noted, ‘as well as whatever is ©

ft_done or Sald to him in turn (Brandt, 1972, p.86).,

tAnecdotal notes were. used successfully by Navarra S

vin The development of s01ept1fic cogcepts 1n a xougg child

and by Piaget 1n The lan _drthou‘ t of the Chlldo'

“'"The anecdote is a word description of a behav1or episode.

'*'It 1svhighly obgective, containing only details that other:.f

':observers would agree are true e o o Can be class1fied,
“jquantified, and organized to test a hypothes1s" (Brandt,
1972, 83 .

| - Field notes may also be used for naturalistic re-‘i
search. Generalizations based on several "discrete thoughr
related observations" may be made "rather than separate
descrlptlons of each." One poss1ble flaw in u51ng field
notes is that "each observer, no matter how highly trained,
B‘has hlS own biases, which" prevent him from seeing all that

s going on" (Brandt, 1972/ 88 - 89). The work of Freud

- and DarV1n is cited by Brandt as examples of the success-' '

'ful use of field note .

How is the :;7éarcher to- COpe w1th the data from.f

j'naturalistic rese h once it has been gathered°‘ Brandt

22



e
,(1972, p.223) suggests recurring pattern summation. R
' 'The child study 1is first carefully reviewed. Secondly, .

lists of all the recurring patterns ‘are made to see "what

‘dbehaviors are repeated (when and how often) and to pre-

- sent a condensed, yet still objective record of the

LY

' child prior to ‘making  final interpretations" - The be‘. | &\“

:fﬁhaviors are listed under headings and dated. Barker~'

27(1963) edited The stream of EehaVior which served as a

| tgood resource for naturalistic data analysis, although

- the researcher designed class1fication systems SpelelC "
;pfor this study (see Appendix G).

In adopting the methodology for this research, the

'7‘.researcher was also “influenced by five months of '
/A\ ning in taped and written specimen description. |

' The DeSign . M‘v o | o -
Tod's free play was observed and documented from.

PR

April 26th - May ZOth, 1977 on twelve occasions.v These
Wjobservations were recorded in the form of speCimen des-

'cription, summary, and child interView. The obJective

v,,was to produce as full a description of Tod's play as’,\

'poss1ble and hence all of" the above techniques were used
to meet this end, including the May 2nd account, when the"
: researcher interacted w1th Tod and/the children much as ;

a "play tutorm, | | R

| : Written observations were used for the first two

-mdays of the study, after which a combination of taped and



l: the essence of the play.

"%yb’the place, functlon or exploratlve usey and the symbollc

o representatlon made of each toy and/or materlal used by

2h

A

2
>

k Written observatlon, and snapshots Were tjhentocapture,

c The ' researcher wore a taperecorder which was on |
during the entire observation pegiod. The recorder was |
sensltive enough to pick up much of Tod's 1nteract10n -
- viith others as weil as the researcher's orally dlctated
observatlons. Occas1onally ‘when the researcher's pres— v
o ense would be too obtru81ve, a recorder was planted near -
the chlldren and 51multaneous \Tltten obserthlons Uere |
'made a short dl tance away. y . |

| These wrltten and taped observatlons vere generally '
trdnscrlbed on the same day as they had been obtalned.

A ciary was also kept in whlch all subJectlve 1m-'

press1ons about the study and inferences &Fawn from the_

data gatherlng (Apnendix D) Were recorded.
The transcrlptlons were handled in the folloxlng ,”

|nner.'_nach observatlon was flrst analyzed to 1dentify ,f;] o

e

. the Chlld (see Appendlx n).-voecondly, the researcher .'4
attempted to construct a list of the problems confrontlng

Tod and his strategles for attemptlng to resolve those .

'”toroblems from the evidence contalned 1n each observatlon

"»_fa particular theme or dlrectlon 1n the play may have

‘(see Appendix F).; The third\step was to place the events‘
of a spe01f1c observatlon along a tlme line (see Appendlx

'._H)., This method proved helpful for dlscernlng how and vhy

4
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.flldevelOpéd.v Finally, after numerous readings of the
Jitranscriptions, any lists were compiled h"means of -
}'recurrlng pattern summation.

The results of the above techniques Were then

summarized. These summaries provided the foundation for

answering the proposed questions for the study.

The Settin i

The day care- centre used for the study is funded

g

| by the federal and prov1ncial governments and is licensed
to accommodate sixty children. The*staff to child ratio
was . approx1mately one to six at the tlme of the study. _‘
lgAll staff has had some form of post-secondary education

| in child-care. They were referred to as "teachers" by ,

_ the children. o | - |

During 1nc11mate weather the chlldren played at the

1centre.. Tod's partlcular class had from fourteen to

eighteen children each day, aged three to s1x. The sub- :

‘fJective impression of the . researcher was:

I Was deeply impressed by the abundance of space,

numerous unstructured toys and materials, and well

2deSigned space utillzation.' For example there

o

'are movable walls containing pillOthtuffed holes o

bz-'(also used for Chlld produced puppet shows),
‘rclimbing appartus, and foam for Jumping, as well
r.as several places to hide away by oneself or w1th
ﬁfriends. s;fi | | :

e ui}fffil
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”The chlldren are very enthu51astic and seem to jp.\ft
“enjoy the centre tremendously. The staff appear |
\l'very dedicated and vitally 1nterested in chlldren.
| '-(Weekly Summary. and Reflectlons April 25th - April
f29th, 1977,Researcher's Diary) T
The chlldren generally played at the park durlng '
o pleasant Weather. The park had playground fac111t1es *;
*I(teeters, merry-go-round, large and small sw1ngs, large L - -ﬁt
and ‘small Sllde, monkeybars, Jungle Gym, large tlres,; | |
:cement tunnels, a large sand . area), a large lawn area
with gently sloplng hlllS, and many flowerlng bushes and -
schrubs. There was afgo wadlng pool area Whlch, of
course was - closed at the tlme of the study. -
The park was shared by a second child care.centre. :
" To accommodate the nlnety chlldren, the centres alternated '_ s __5%
)

. use of dlfferent park areas. The researcher termed these )

areas Park #l (see Appendlx A) and Park # (see Appendlx .
B)\',‘ o ,‘, S _' R ' ‘
o

A number of addltlonal toys and materlals were also

brought to the park such as boats, bats, balls, Sklpplng

.ropes, palntlng materlals, books, etc.

S Tod fulfllled threefcrlterla Wthh the researcher o

d-}felt to be 1mportant to the success of the study.

1) Tod was thoroughly 1nvolved in hls play.

- f,2) The 1mpre581ons of his teachers and the research-

73{. er Was that Tod appeared to be a "normal" four v.

: «\:
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l year old manifesting no obvious neurological,
| emotional, or physiological disturbance. '
3. .He took minimal notics of the data gathering
| | techniques used by the researcher.
Tod was 4 4 years old at the commencement of the o
- study. He attended the centre for approximately four v :'41-
fmonths.> He knew all of the chlldren in his class. On
.the two occas1ons when the researcher observed Tod'
arrival at the centre, he appeared happy to be there and ;
eager to begin playing..~ i v

'pThe Chlldren's Reaction to the Data gathering
An adult who talks to herseli,

T bbles notes,}-;'

taEEElpigtnres, s¢ "essdiagrams, watches and talks

P

wit children ‘but never dlrects was certainly a novel

entity Ain the children's env1ronment. Although the cen-

/tre/received many v1sitors, the children had never experi—

4 renced the data gathering techniques used by the resear-'

' cher.. Obv1ously the children wanted to "make sense out

of thisuwoman.. Who was she° Why was she there° What
:_‘was.she doing5 These were the. ba51c questions Whlch the
v’children seemed to port;ay 1n their re5ponse to the‘:. '
'researcher.':. d‘7‘ 'a,'v e ‘":W“ o fzh*

Written observations and rough dlagrams comprlsed
the first two days of the data gathering. The three and

o four year olds took minlmal notice of the researcher, or

P
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our teacher°" "Can I have some paper, too?n "I want to

| do what you're doing."

' that if she were to "blend in" to the children's enViron-

',’period when a group of graduate students had attempted to:

;make running obseggations of kindergarten children's free g

l‘from these intruders whom they had not had the time to
K "make sense of" Thus one valiant lad hurled sand from o

1vthe sand centre while the. other children hissed "scat" f ;*tritf*\

ﬂday of the study.-y

-rather‘made minimal attempts to question her about her “f”ﬁf't“,[ftflf
'procedures. However, the five»year olds generally exhib-
‘__ited a lively interest in the researcher. She was |

'-greeted With a flood of. inquiries. "Are you going to be, .-ij«f i*v»'

The researcher had five months of preVious training

ruSing the methodology employed in the study. Thus, she 'v ’:' T
'expected this response from the children and realized ‘y : hﬁ_v'

“

S

ment, that this process whereby the children "made their L

T~

‘.own sense ofm the researcher was an important part of the

success of ‘the study. ‘For example, the researcher re-

'ﬂcalled a previous experience during her five month training \d

"play by recbrding these into a. taperecorder. :The children _
" had felt. the need to defend their kindergarten territory ;,:3-

RSN
7

, This was ‘a Valuable lesson to the researcher in realisti-vb
- ? : A
fcally planning the data gathering for her study.v She ‘x-_m

‘determined to provide honest though casual an wers to the‘

“children's questions. Taping was‘delayed-unt'l'the third B
P A N SO
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use successfully, "I'm writing down all the 1nteresting )
things that you're doing, 50 I can’ tell other kids about‘
it" Replies such as that satisfied many children but

- still left some puzzled. As one little boy asked. the

next day,-"Are you still dOing 1nteresting things or- can‘

you come play with me°" One perceptive little boy asked,‘
"How come you like to watch uS/play - don't you have work*
to do°" One little girl requested paper from the resear—

cher and went about the playground gathering her own data,
B writing her own symbols and creating draw1ngs of: children
’f p When the taperecorder was\introduced, the children
di>not 1mmediately grasp that 1t was: a taperecorder and“~
'~g mﬁde comments such as. “"Hey, turn the radio on. I want :

: td\dance"' "Who are you talking to°" “Hey talk louder,”';

I.can't he;uryou"°‘"ﬁho are<you’talking about°"° "Are n
you on the radio°" The researcher explained that she was '

carrying a taperecorder and that when she talked, the' |
i
taperecorder would remember what she was saying.- She went

on to explain that the children all dld such 1nterest1ng
things that she could not write everything down fast

'<ﬂ enough and S0 she used the taperecorder. Some children :

L displayed interest as to how the taperecorder worked.

t The researcher demonstrated how and let a group of children g

RO



:f their pictures. Not wanting the children to feel that  any

e

- child's play, she- pretended to take several pictures.l,In D T

1 fact one girl took the researcher on a tour of the centre,"

-

'teacher that she did not mind the children's questions..-lf: 1

o Thus, it was not unusual fbr childrén to curl up on the -
:‘ruffle her hair as they walked by. jvr
f adapted o the tools used for data gathering. One indi- ';'

..;f cation to the researcher that the children had accepted c

'1L.,her as a part of the play environment, but not sharing a

1grass bes1de the researcher as she worked or to casually ' o B

hear their vonces when she left the setting on several 'h”“, S 'Ff

", occasions until their interest was satiated. , f‘- C *7.'h:iJ

When the camera waéf;ntroduced, several children

approached ‘the researcher and requested’that she take

one child's play was more interesting than any other-;f, ' g SO

show1ng the researcher all of the many attractive pic-"

tures which had been taken of her play.- _ _ :
_ Initially, one teacher trying to "help" the resear- ; : . 'i
cher, suggested to a group of children that they not -

"bother the lady" ; The researcher explained to the o

\

'v

' Within the first week the children seemed tq{have :

teaching management responSibility was the fact that she p

”was not approached by children w1th reports of - their pro-

:‘hblems on the playground, in spice of often being in the ,'
h~vicinity of the problem.i:. | ‘ |

"./7_ The children did not seem- to perceive that the focus

- of the researcher's interest was with Tod. This was pos-'f7='

B



"sibly made feasible by the researcher'sstending to move

'about,and her presence at the centre, Observing.and inter—

acting With’other;children during‘many hours of non-data
>71ection time.r ' o

1 Lastly, the. success oi this résearch would not have

vbeen pOSSlble had it not been for the management Sklll

‘;of the teachers -at the centre. Obv1ously, no respon51ble

adult, conductlng research or otherw1se could stand 1d1y

:‘by and observe a Chlld underg01ng potemtlally damaglng

experlences. The teachers 1ntervened rapldly durlng such

' »two occasions w1th Tod when an 1mmed1ate response was:,

. mandatory for his safety. Had the researcher exerc1sed

a managerlal functlon, the gatherlng of such rich des— '

cript on of one chlld's play would not have been poss1b1e.

‘_Thus,-the,researcher was-grateful,to ﬁhevpersonnel at the .

i

centre.g

The 1mportance of ¢the ch11dren's acceptance of the

'data gatherlng methods cannot be overestlmated, for had

'i;thls not been so, the. chlldren's 1nteractlons ulth Tod )

,“f‘would not have been typlcal, resultlng in- an atyplcal

» play sample. o BRI

s

| Tod's Reactlon to the dgata g}_atherlng

On Thursday, Aprll 28th, 1977, I 1ntroduced collec-

tlon,of data v1a taplng (endeavorlng to capture i

LT
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.times and the researcher only used a directlve actlon an ,x.
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the playground). I had delayed introductlon of
this equlpment until Tod had grown used to my o
‘being a part of the centre env1ronment. Other\{
than showing 1nterest as to how the recorder worked
(watchlng the tape turn), how it was turned on and
- off, and how 1t recorded, he manifested little con~
B cern re my use of ‘ite (Weekly Summary & Reflec- 1
tlons -'Aprll 25th - Aprll 29th, 1977, Researcher's
Diary)

T4

'Throughout the study Tod conflrmed the researcher'st
1n1t1al "hunch" that the. methodology employed for the -

study could not poss1bly compete for Tod's attentlon .due/

to Tod!s thorough engrossment in play act1v1ty R /
| I was drawn to ‘Tod in that he seemed 80 very in;//
"'volved in hlS play.f Secondly, he seemed to enJoy
talklng about what he was doing, thus I felt thzt
F'I cou}d get data_asato how he-was-proce581ng hi;
activities andﬁinformation; :HeialSO'did not sevm"
- to mlnd my presence as I recorded by observatlons.

| (Weekly Summary & Reflectlonq - Aprll 2 h“-hAp,'l
29th, l977, Researcher's ‘Diary) o

One maJor concern of the researcher was Tod's re—'

actlon to a taperecorder belng placed 1n the v1c1n1ty of'

h1s ‘play (1n a cOnstralned area when the researcher'
1h(presence would be too obtru51ve,’she p/aﬁted her tape- :

reccrder and w1thdreg to. another area to record written -

-

32
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'observatlons). During the.researcher's trai gg<period
'1n u51ng this methodology,_she had made the error of not =
_glving the chlrdren sufflcient time to "make sense of"
the situatlona The chlldren had regected the recorder's
presence - "Sh' Don't say anythlng' She's trylng to
"spy on. us'" Tod, ~and his playmates, however, were glven
thé opportunlty to "make sense of" the data gatherlng
. methodology and showed llttle concern regardlng ‘the pre—
sence of the taperecorder. An example of the children'
'reactlon was recorded 1n the May llthysummary
| Doug became 1nterested in' the researcher's tape- -
| recorder whlch was close to the area in whlch the
.,boys were playlng._ Doug asked the researcher to.'
’vturn the taperecorder on and Tod told Doug that it
._was already on. He” then bent over, Watdhlnv the
tape turn, and sald, "Yup, 1t's on" (May llth).
iThere was only one- 1nstance documented 1ndlcat1ng
' poss1b1e negatlve observer 1nfluence.‘ )
| Tod stretches himself up to the tOp of the tlre from y
fthe~1ns1de. _There are alot of chlldren Crowdlng L )3

'around the tlre. \c‘

=
. /< K

Looklng around Tod says softly to Doug, "Every-ve‘ A

body try1ng~to look,at.us,'_CGme on! Let's get to

.zero'" | : | b_‘ .~‘ o ”.A,.‘ _
R Jt_' Tod leaves the tlre and Doug tells researcher:"
',_%’y- Jas he leaves the tlre, "We hid a potato in there'"a

v(the stlck).» (Because of Tod's comment regardlng
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N \‘ . "everybody 1ook1ng", researcher did not follow Tod_i
- closely for awhile) (May 12th).
Was Tod aware of the researcher's 1nterest in him?
He was 1ndeed as demonstrated by ‘the researcher's dlary
Today when I sald good-bye to the chlldren Tod
‘asked, "Ah! Aren't you comlng to watch me Q;t my
cinnamon bun'" (Researcher's Euary,May 16th) o o
How had Tod percelved the researcher° Had her pre-‘
.'seHCe dlstorted the play samples gathered° The answer-
to th1s questlon was ciarlfled on May 16th, the second
last day of data collectlon 'ji~{
Doug asks the researcher to help him up the r0pe
once more. ."I come slldlng down' I dld 1t' Doug”
'squeals proudly., "Teacher' Teacher' Look'" squeals B
.Doug,'sw1ng1ng ciu the rope. | ; o _
o Tod, out of the hole, tells Doug,'"She's not a
'teacher' Shets’ just a dlfff“ent person'" referrlng
»to the researcher. | B
'v"What am I, Tod?" asks the researcher.
Tod doesn't answers _UShe's,a»dlfferent_tea—d
1cher'" suggests Doug.'v?vx_ | - | | _. ' o _
_ ny don't know your namee {iffofget,ﬁ Todjtelis
;‘the researcher oo e | f‘ - : h,' '
| f‘{"She's a dlfferent teacher, Just Lynda.r She's;:
anot a teacher, Just Lynda," mutters Tod, cllmblng ‘the -

:rope 1adder., "Up we go-oh, up we go-oh'" 81ngs Tod..

"Up we go, 1adder' Up we 8o ladder'" (May 16th)
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p;fic to describlng the features characteristic of Tod'

'second analy51s of the data produced flndings related to
‘ Tod's problem solving and the questions spec1f1cally

'hiposed for thls study.‘ Those findings are presented in’
_Tod's mgo-Centrlc Nature v
vlnfluenced by his ego-centrlc perspective of hlS world.,
For example, a delighted Tod finding some w1ndblown sand

) mounds exclaimed, "Hey.. Someone made éﬁis-for us'"\\>
';(May l}th).' Clearly, to four year old Tod, the cause~

"',gested,vwas a sensory one.' The follow1ng Aprll 26th,‘ »v

'April 28th, and May 10th examples 1llustrate the multl—»

_ »f1s especially interestlng in that it documents the f:

.-1ncrea81ng complex1ty of the nature of hlS exploration., :

“_'Tod truly seemed to be u51ng his senses to understand the

Y ' '
CHAPTER 4
| 'M'_s_r.’.l_ax.c ,
A first analys1s of the data produced findings spe01-'p

play.A These findlngs are presented in: this chapter. A

Chapter Se.

Tod'!s problem solv1ng behav1or appeared to be greatly
4

[N

_effect relationshlps of his world revolved around hlm. o -'_: ;1@
g The Sensorv‘Nature of Tod's P_az - yé
‘Tod's’ approach to the problems h1s env1ronment sug- '1; R

GGy ks
e Y i

v'frsensory nature of Tod's play.' The uay 10th example_’:fv

“*-

. On’ April 26th whlle explorlng the wonder of sand, R U

essence of sand. Kneellng in the sand he covered hlS -

35
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knees with the. deeper, "cooler“ sand. Next he-watched as -

- the sand sifted through his flngers onto his knees. ’
'HSlapplng the sand on top of his knees, he flattened and

'.patted:rt._ Then, st111 kneellng he scooped the- sand from

between his legs. Picklng up handfuls of sand, he allowed

”the sand to trickle into his halr. Next, he used the sand»-
to cushlon a. balance experiment. Flnding a contalner, he,fj.

scraped 1t through the sand and created a sandplle..vNekt,"

‘Vhe used the contalner as a scoop to 1ncrease the 51ze of
the sand plle. Findlng a tw1g he prled holes in. 1t.‘
"Einally, he buried the container 1n the sand 80 that only
vthe edges were show1ng. Thus, Tod's play developed 1n
",complex1ty from sensory exploratlon of the sand, to cover-
‘ing and hldlng hlS knees, to bulldlng a sand castle, to
.hldlng the container he used as a. scoop in the sand.

A second good example‘documentlng Tod's approach to :

novel elements w1th1n hls env1ronment, occurred on Aprll, S

A\ 28th when Tod discovered some spllled garbage in the ;-l
) outer prox1m1ty of the park.‘ Thls dmscovery evoked'avv
onumber of: sensory experlments. SR | ‘
‘ Cllmbs over green fence where he/has dlscovered
some Spllled garbage.! Plcks up a margarine con-"
;f:, ‘;talner, prles 11d off and snlffslt, fllngs 1t on g

:..ithe ground.. (Seems fasc1nated by garbage, walklng

vt‘around 1t, squats down and looks at broken bag of

garbage). lBends oéer, picklng up eggshells, snlffs;pf'

‘\

3%
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_eggshells and fllngs eggshell. Astthe eggShell"
h‘lands, the other half of the eggshell has tumbled
out of the flrst eggshell. 'Tramples over the. top
lbof the eggshells, stamps eggshells w1th feet, -:
'vorumbling the shellss | (April 28th)c |
_The third example demonstrated the 1ncreas1hg com— f-u
-plex1ty of Tod's experlmentatlon w1th fllllng and emptylno
_act1v1t1es. On May lOth "Tod,. exerc1smng hls flne motor
'"co-ordlnatlon, SCOOped up sand 1n the spout of one pop
31rt1n and tr1ed to empty 1t 1nto the Spout of another pop
'Tt1n.~ Repeatedly he trled to pour ‘the sand back and forth
'*fromﬂone pop tln to another. Next he used his audltory '
sense as he shook the sand in the POP tln v1gorously,
I=oreat1ng a n01se. Requestlng a- shovel from Doug, and-
jscraplng ‘the sand up, ‘he trled to pour the sand from the .

shovel through the pop tln spout.. Then he obtalned two

palls from the supply area and shook the sand from the pOp}p

' tln 1nto ‘the pall, flnally banglng the sand from the pOp

'{tln 1nto the pall.‘

Approx1mately one half hour later when Tod had used a p

:-hoe and Sklpplng rope alternately as a flshlng rod and a

' _flying blrd, he began a serles of experlments w1th the sand

t.and the hoe. Precarlously llfting sand w1th the dlgger

iportlon of the hoe, he pers1stently llfted and dumped sand :

into. the llttle pall. Doug, Watchlng Tod's rather clumsy

:efforts, offered Tod his shovel Tod réefused saylng,'"No,;_

s
P
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.you‘gottaiuse this,shovel"_(referring'to
:5shovel). | |

Next Tod began frantically scraping

the hoe'as a

sand from the

vinterior of the tunnel and became most irrate as other

.children attempted to enter the tunnel.’

the support of a’ teacher, he returned to

After obtaining
the tunnel to

‘ again scrape the sand from the tunnel.‘ 'I'hen, smtching

"from scraping the sand with the hoe, Tod

began uSing a

pOpSicle stick for. scraping. Next, he tried yet another

hy variation, picking sand up with the hoe b

| it on the base, finally dumping the sand

ase and balancing

into- the pail.

Next Tod instructed Doug to rub round and round _

B fthrough the sand to "clean the house" Another conflict B

occurred between Tod and. his peers over t
'tunnel. Later, ‘Tod once more returned to
of the hoe With sand and filling the pail
'attemp ed. his most complex experimentatio
?dand the hoe.. First he grlpped the handle
ihis teeth. Next he tried to load. and 1if

he use of-the -

. mndly,he

n With the sand

of the hoe with e

t the sand on

‘ to the hoe. Thus, the increaSing compleXity of Tod's

operation upon his environment could be noted from Tod's

'initial attempt at Simply loading and pou
" pop tin to pOp tin, to pouring into a pai
‘A{a pail With a shovel, to loading sand int

fdhoe, to scraping sand with the hoe (had E

"gexperience straping sand into pop tin and

;Wlth sticks on other days) to lifting the

L

ring sand from v:g

l, to loading

o a pail With a

) 4’

ome- initial

- r o

scraping sand/

hoe With his

T

loading the base.'
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‘teeth and, finally to attemptlng to 1oad and 1ift the

- sand onto the hoe. This May lOth example documented the

increasing complex1ty of: Tod's play as well as its sen- S

sory nature. I8

o
Tod's Use of. Egulpment
_ ~To the adult it is all too obv1ous. Swings are‘for :

szinging. 'The~slide.1s for‘slldlng. Skipping ropes are _“_

“for sklpplng. And the hula‘hOQp is of course, for doing‘

'.Jthe hula'

This was. not so for Tod' In us1ng the equlpment,
Tod very seldom engaged in the stereotyped act1v1t1es |
1'assoc1ated w1th a partlcular p1ece of equlpment._ In fact,
'}_the typlcal functlon of equlpment seemed to 81gnal to
:Tod that it was tlme to ohange act1v1t1es. - ;': ‘b R
" For example on,Aprll 26th and April 28th Tod spent

~

Q_a falr amount of tlme explorlng the functlons of a broken -
_A mother sw1nging her Chlld nearby tells ‘Tod: . '"Oh,

".no good' The sw1ng 1s broken, no good'_nThe_swing

is. broken'" [}
A Chlld leaves a nearby swing and Tod leaps
He asks the mother for a push.» She gives him
;fdthree small pushese He surveys the playground as he
_ sw1ngs. He tells the mother he wants to stop. ;She:
tﬁseems surprlsed that he wants to stop S0 soon (swungdv

gabout a mlnute) and stops hlm._ Tod drops to the sand



';:-prinCiples.' forming a train. (ﬂaiting for enough childr n

by the merry-go-round and cups his hands with sand._‘
He begins drawing lines in the sand (April 26th). '
Well then how did Tod prefer to use the swingset°
:Tod's favorite game seemed to be "gOing crooked" or -
twisting a friend on the sw1ng. _Receiving or giVing,an
'underpush was another delight.A'The smingpoles offered‘a

| challenge to climb and, When Tod failed at thl§ task, |
then he»repeatedly returned tothirling orvpiyoting his5:
‘gbody -around the sming bar (April 26th, 28th,. Maylédth).
“.The hollows under the SWings offered excellent territory

d tfor worm hunting after a rain (May 20th). ; :

' The slide became éhe scene of a cat-mouselgame be-
AtWeen the‘teachers,;and;Tod and,the‘children. .Tod: had

ftwo fa#orite games negated‘by'the teachers for safety

- to gather at the top of the slide and aii go down together)

.or blocking a child at the front of the slide as he slid‘*
off (April 26th and May 13th prOVide numerous examples) }f
. ;Giggling they ride down the slide train~style, all '
,‘,,three of the children tumbling off on top: of é%:;//'
.\other, giggling, laughing. Now five children,‘Doug
in the lead scramble up- the slide.‘/»’7' R '
| "One at a time," calls the teacher . o .‘,
~‘"Now you g0 . up ¢ o o o Tod g0 down,‘please. Wait
gfor Tod'"‘ R | | |

« o o Doug waits at the t0p of the slide- and

. .»/

i
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as Tod Tuns around the slide to climb i, Doug
"exc1tedly, hoarsely calls to Tod, "Come u ! Come

up " (May 13th) s u
.The above s1tuat10n permltted Tod to experiment w1th
b veloc1ty. The problems he may have been pos1ng to hlm—
"selfjcould have been: _"How does it feel to go down S N
three at a time,_train}style?"'}"Howsfast.dovwe'gozcom-
(ﬁared topwhen we slide down*individually?"A "How domwe

Jand2v

N

Tod may have also been experlmentlng w1th ve1001ty
when he presented th1s 31tuat10n for h1mse1f°
Tod is cllmblng the.. small sllde, one shoe on - one
: shoe off ° o e he releases the shoe from the top of
the sllde, and slldes after 1t pushlng it ahead of -
him with his feet (May lBth).~ ‘
The problems whlch Tod may have posed to hlmself 1nj ‘

‘lthls situatlon ‘may. have been v How does my shoe sllde"

’;'down the slide compared w1th me? Can T catch up w1th the f;.b’A

_'shoe and capture it with ny feet, pushlng ;t down the
}3slide°v' | | IR

Thus, the above two 81tuat10ns prov1ded Tod w1th some'
'prellmlnary experlence w1th mass comparlsons, veloc1ty, o

and frlctlon factors on an’ 1ncllne plane.

)

o The sllde Was also used When Tod concluded that the

| worm would engoy a sllde rlde and S0 sent it down the

'sllde (May ZOth). SR BRI f_:? - Csf\alsv.nt
B S LR N
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Tod never used the Skipping rOPé“for skipping.-

_ However, it provided a tool for h1s socio-dramatlc play “
in mountaln cIimblng, shark - flshlng, cooklng, and help d
“Tod draw together his hypothe51s re. water drainage andi\\\ o
"plugs.' The rOpe also prov1ded the bas1s for many manl-v‘:lg

.pulatlve actlvities.n a-tug—of-war, knot-tylng, handle

':1nsert10n, fllllng ‘the handles with sand, and pulllng

the rope completely through the handles f0r01ng the sand
::'out in a syrlnge actlon.' When the Sklpplng rope was ..
combined with a hoe 1t became a spe01al landlng gear for '
: dthe shark and a blrd whlch could fly (May 3rd and, May

leth)._n‘ T o

: Slmllarly, Tod's use of the hula- hoop\was not to do }

.the hula! Rather, he watched the hoop fly through the
air.and land' enveloped chlldren w1th the hoop by u51ng‘
it as a larionette, pushed down og_the hoop, forc1ng the
c1rcle 1nto an oval (shape constancy exploratlon), and |
used- the hoop as a. supplementary tool to attraht or repel
i-the children whlle rld' g the merry—go-round. Thus, the ;

| hoop added a new: dlmj s1on to the merry—vo-round (Aprll
. 28th). o h B : _”
The data abounded with numerous examples of Tod'

.'QeXploratlon of the functlon of equlpment.: Tod's use of

the sw1ngs, Sllde, Sklpplng rOpe, and.hula hoop were.* ";

'“:h-typlcal examples of hls fresh, tlreless search for the ;1'

‘ propertles 1ntr1nsic to the equlpment and molded to meet

T e n‘-'



“”Kinaesthetic

'»pos1t10ns.

the themes emergihg from his play. |

‘flo”atlon -

Tod appeared to ‘be carrying out several experiments'u
With motion.‘ Fbr example on Aprll 28th he repeatedly '
Jumped off the moving merry-go-round w1th numerous varla-'

tions (frontwards and"” baCkwards) with varylng landlng

- . : “

"_Tod repeatedly Jumps off merry-go-round 1nto sand
'}7'beneath hlm.» Merry—go-round gently splnnlng.

| Cllmblng out of the sand, Tod gives 1t a push..

Leaps on, stands, Jumps off into sand, lles down 1n‘,”:

_vlsand. Leaps on, stands, jumps off, kneels in sand,f
1lrolls in. sand. Cllmbs on merry-go—round, Jumps off
o backwards, landlng on back. In sand,does cartwheel '
lvllke Hotions Balances on Qne'hand and foot whlle’
other hand’ and foot are in the aire (Aprll 28th)

"The above is an example of movement repert01re5v

\

(sequences of movement act1v1t1es) comblned w1th kln—‘ .N) .

““'aesthetlc experlmentatlon which seemed to be typlcal of

Tod's large motor play.- Thus,vln the above example Tod

comblned Jumplng (forwards and backwards), cllmblng,

"pushlng, leaping, rolllng, an approx1mat10n of a cart- '

"';wheel and flnally a balan01ng act1v1ty.v

The sllde~perm1tted a varlety of experlences w1th

1d‘k1naesthetlc exploratlon (motlon exploratlon on an 1n-
"":‘fcllne plane).v For example a "one shoe on = one shoe‘

E.Cff"' Tod cllmbed the small sllde on'MaY 13th 'he releases r

}%{ﬁi‘
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the shoe from thé‘top of the slide, and slides after it |

‘pushipg it ahead of him with his feet"

The gentle hill by the Wading pool was of course,

to roll down (i.e. Aprll 26th). However by May 20th. a’

'“~g1gg11ng Tod explored the 30y of rolling the "wrong
"gway", up the hill _‘ o S | , |
Tod and Doug repeatedly giggling roll down the gentle :_~‘

_'v slope. — R
. Doug, lying on hlS tummy watches Tod as he .
reaches the bottom of the hill and begins to roll

-

Cup the hille |
L "Ha ha'" ‘glggles Doug, also trying to roll up '

the hill. o el |
: The boys seem'to be rolling on one giant circle.‘

Periodically they look up, laughing at each other. :

‘ | "Hey, I'm rolling the wrong way'" announces .

Doug enthus1astlcally as he rolls steadily up. the :

hill. (May ZOth). | ‘

3 Another activity which characteriqu Tod's outdoor

,'play Was running, seemingly sometimes simply for the sheerl' .

"Joy of running'

'Tod races over" to a playground water drain « e e v

| Tod races around the bushes o o .j. Returning to the =

supply area, he picks up a ball and races around a
o pole with it. Races around by the bushes, continues

vtirunning (when Tod greeted researcher ‘he: told her he-_7

o . - . ,“ K - // "



;likedhto run lcause he got‘good-éxercise).. Doug-
tails:hime Tod crawls intd’ first cement tunnel,

: around to the back of the second cement tunnel and
ducking down runs through tunnel.

‘Doug continues tailing Tod. Tod calls back, ;

4

"Doug let's go around!® (May thh) - _ K hé;'w
, g
The data abounds with numerous examples of balan01ng,ﬂ f

. . i S X4
'cllmblng, Jumplng, rolling, and tw1rling types of act1v1- .

’;tles (see "Tod's Use of Equlpment" "Explorlngathe World
;from a Different P01nt of View', "Tod's Up High BehaV1or"
and "What is a Frlend°" in Chapter L for many excelIEnt
~_'examples). N 8 oL T _ “7a'ﬂ'

- Iod's Understand'n

"Tod demonstrated a thorough understandlﬁk of the use -
of ObJeCtS to represent hls 1deas. For: example on Anril
,27th while playing w1th the 1nterlock1ng geometrlc shapesy
he 1nformed ‘the researcher that the trlangular dlSC was
the "hot w1nd that blowed the sign down."

' Whgp Shawn askeéd to borrow the bat, Tod explained,
| “You can't. It's my horse." (May 13th). . The: researcherg\
"then trled to get: Tod to expand on his ratlonale that '
the bat was a horse, hoplng to. recelve 1nformatlon about
Tod's. understandlng of representatlon., | .
3 "The researcher asked Tod what the ball was if the
‘bat was hls horse (in addltlon to straddling the

bat, Tod also held a ‘small ball). ‘Tod answered that

E



:fthe bat was not a horse when he played with the
ﬁtball.' Banging his bat on the grOund he Sald, "See,
now my batls a drume It beeps."f_~,

l Addit10nal 1nformation demonstratlng thewsOphisti—

f catlon of Tod's understandlng of use of objects was

obtained- by hearing Tod's explanation of the two parallel

_ Skipplng ropes, the handles of whlch he had planted in ..
'the sand" - '

"He pos1tloned the Sklpplng ropes as shown below'

‘Tpod's* sand' —' Sand Shawn's

"Plugs"‘- rope hand%esfin sand

. side «—-ar v :' sémd ;Side_

Shawn rej01ned Tod, and unable to hear and unable to

understand the new dlrectlon of play, the researcher
1nit1ated the follow1ng conversatlon.
:Researsher;. "What are you d01ng Tod”" B
Todi”~"Well see»here._ These are the plugs for the
water in the tlre. When you pull out this

the water uns out here and 1f you pull out
. this one. (p01nting to alternate rOpe handle)
-w:the water runs out here. If you pulled out
:lthese (p01nting to handles by Tod's end) all
“the water from Shawn's s1de would run down’ L

s _2 v ‘to my side and run out here"

’Shawn lnteraected to say that there was no water

) plug (p01 tlng to rope handle planted in sand)

U6



'in the tire but only sand. ‘Tod stressed, "Yes, b"t e
if there e;e water'"_ e

xggre Governed Behav1or

. Tod's play demonstrated the beginnings of rule o
p'governed behav1or. Fbr example there was a special Way to
1address "George" the 1mag1nary companlon._ There Was a
"definite "round" or pattern in the rhetoric with George.

| ("George”"‘ "What’" "George°" "What George°"7 (See May '
. 6th), | R 'oﬁ ' s

Garvey (1977) refers to rule—bound conversations such o

as the above, as "rounds"' L,

_ | ROund type First child Second child.fﬁvg'type i7‘
‘Rd@dl -_'Ra-'m,nmmw.;_ In,Bmm&" A-B
'Rguhdfa ",'Ri i‘ Hi, Mommye Hl,.Babpa.»p., A-Bp |

- Round 3 | Ry " Hi, Mommy;_,  Hi, Bubba. ’.]'AfB?f ;

(Garvey, 1977, Pe. 115) o
‘Each person's contribution 1s called a "turn." This
unit of behaViour appears to have psychological vali-’
-~ dity in the sense that, if One person fails to take
"his-turn i;thin the time prov1ded by ‘the" rhythm of the

the partner w111 point out his failure. You

go nex or. Ybur Vwr e The round also appears to )

' have psychological validity -as a unit s1nce if a part-

ner. suggests Let's do that again or _gnt to do it = -
' g n? a pair of turns (the whole round) is repeated.”~

. Turn content’



Features of tlming also support the validity of these
unlts. (Garvey, 1977, De 114) |

Tod and . Doug never dlrectly asked to "do it again"
: ;but rather used the cue "George°" ‘with the accompanylng

oA eaaa e e

' growley 1ntonation. Lo o b L ' o f

A second facet of rule governed play behav1or occur- .

= AR e By w7 i

‘red. withln the boundaries of some of the’ themes whlch

'Tod initlated for. socio-dramatlc play. For - example. ;

. T"We're supposed to clean the house'" Tod: 1nforms tu
s Doug. Doug doesn't answer but contlnues scraplng.

Tod repeats, "We're supposed to clean the house'"

(May lOth).

oy

‘One of the most spe01f1c examples of. rule-governed
%

‘ play occurred on Maj l}th when the chlldren were pretendlng s

_to go to a p1cn1c in a truck (the merry-go-round) o
' Tod tells Doug to get off.' "When- I buy you p0p51cles o ;* o §
you can get on'" explalns Tod WhO is holdlng a pop-' i.j 27«. ’

o sicle stick.v Av';'- g;_ f_ T s

| Doug gets off the merry-go—round.” ﬁDon‘tpdrire;d
. yet, George'" j"' . o r v' o
' M0, Ket agrees Tod. (pause) :"O.K. here's a ;
- popsicle. You can get on nowé" Tod tells Doug. .-fpﬂ{%ﬁf
'(May13th) | R IR Lo
o "Speaklng of the beglnnlng of rules in the play of.
.sfour-year oﬁhs,'@he Sutton Smlths noted that "chlldren

E try to understand everythlng that 1s happenlng to them" ‘;~

'ﬂ Y.
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fSutton—Smiths' positlon.j

';and that ntheir: rules are made on the basis of their own
particular experiences and without adequate knowledge ofi,
1all the issues involved." (Sutton-Smith, 1974, DPe 126)

The examples cited above seemed to confirm the

g

 When a three yearfold'Waszupsetfby'the chcept'of

sharinig, "with finality and conviction, Tod leaned across
,the table and announced, "Yes, you have to.share!ﬁl(April

However, alﬁhough Tod had mastered the Verbal'formula;

relatlve to the 'rightness' of sharlng, sharing'of'toyswi

tand materlals Was not always convenlent for Todnl-He de- -
'veloped a number of 1nterest1ng strategles to Justlfy noi_

t’sharing.

One ‘such strategy was the use of s0010-dramat1c play

in an 1nc1dent oﬁ aggress1on.- When Doug began to drive ; i
A

' the bus, T8a ‘grabbed it stating, "0h, that's my fruck s o o
'You know 1tls mlne'" Doug remalned unconv1nced, replylng, f\

"No! It”s m:l.ne'" :

. "No' My baby's in there' My baby's in there' QMy'
: pbabyﬂs jn- there' (gettlng louder all the tlme, Tod
hpauses) My baby's in there'- See him! nght in’

there'f To& p01nts to the' 1nterlor of the bus,whlch

"[he sounded close to tears durlng his last plea and

} 1s empty. (As Tod argued that hlS 'baby was in there' -

b9

e
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" he drove the . 'truck' to the 'picnic' f A child asked,

then almost as a 1ast resort pointed out the exact
1ocation of the. baby).g (May llth) | _ o
| A second incident of aggression through the context 7’
of socio-dramatic play occurred on May 13th. Tod was |
;"seated on the merry-go—round with five buckets plled in

,the center. He used these buckets as a steering wheel as

',A_’"Can I have ‘one. of ‘the buckets°‘ I just need one!" Tod
"refused, stating J"No.' Because we need them for our .
picnic'" 1“ L »

Thirdly, on May loth, Tod was cleaning his 'house'
':(a cement tunnel) with a hoe, scraping the sand from ‘the *
Lubase of the tunnel' SR '1' ‘v'}" | '

i A group of children are playing at. the other end of

" the tunnel with the sande Serge tells Tod to. 1eave -
: ,the ‘sand alone.: Tod tells Serge to- move, that he is
ejcleaning his house. ' Serge. replies, "I don't care'" e
i:"You don't care'" shrieks Tod, pushlng Serge as he

v;scrapes the sand., (May 10th)

The above 1nc1dents of aggression demonstrated Tod' 3
N

competency 1n u51ng the context of socio-dramatic play to_,.r

'manipulate his peers. He 1qyuced them to conform their
use of toys and materials @b personal, goal—directed :
N play behavior. ‘~ »7“{_ . [g ::L““. L

; BT - T o

o On May 20th, Tod started to bury his worms in- Jlmmy'



v".However for five year old: Devid and Six year old Michael,””'v

vycastle to which Jimmy objected.‘ Promptly Tod asked )
Jimmy, "Oh, is this a worm house?" With the context which ‘
Tod supplied, Jimmy promptly agreed that it was a worm = e .
house, and so Tod was able to poke holes in Jimmy's T .?. - L?
castle,.covering up the worms. o | o | |
| Tod used a second strategy on May l}th. :However,-:"
'on both occasions the strategy proved unsuccessful. Tod o
would deny a second object which he, Tod thought the ,} 't_v,;°'e
: Chlld would prefer,y. in order to procure an obgect which ' -
vhe~preferred. For example, 1n1tially when Tod was m1551ng |
'””his figurine, he made the noise: of crying. A boy re-
.b-primanded him, "You don't have to cry about it'" Promptly
Tod told the boy, "You can't have my shovel'" to which ‘
r-<gthe boy simply replied,‘"I don't want it'" Tod used this
f‘same strategy later with Doug - _ , _ '
| nGive it back to me, O. K. " pleads Tod asking for
ithe yellow man figurine back from Doug. They tussle.
) Tod races to the small sw1ngs and yells, "I get this'" ,

. ‘L )

'”’(one of. the small SWlngs).“li | .

- rDoug declares, "I don't- want it anyWay!n (Méy 13th) R
: As the above examples illustrate, sharing was a very:

‘ﬂ.:difficult concept for ego-centric Tod to handle..

............

"What is a ieng BT v'~', .; 03»15_35

9
L3

‘ °The concept of friendship was a new Qne for- Tbéu

d3i'friendship was the subject’of many an ongoing discuss10n.is



Thus, Tod received several inCidental lessons on the ':
subject from these children e ,
"Michael and David are spiking one. of the pillows e e
They are talking about being friends. _
D1 have 2 fight with you and I'm your -
:friend'" offers Dav1d._ |
'"You gotta let me w1n 'cause I'm 81x'" stresses
Michael. l ; | . B
"Hey I'm six too! lfm six»tOO!ﬁ”yells Tod o
'ffrom.the’top,ofvthe climbing-frame.-(yay thh)."
- In the'above exampIe. Tod's”comment'illustrated“his -
- 1n01dental 1nvolvement in the conversation, although he
:vwas occupied on the climbing frame. Values were expressed
,'in the.conversation-between-Mlchael-and Dav1d. David -
" presented a paradox: - two'contraStingvconcepts5 a'fight‘

"and'a friend.l Perhaps Dav1d had. expressed the concept

' hfof playfighting., However, Michael reminds David of the -

status ‘of age, and VOlceS the value that winning ‘the

.__fight must ‘be congruent w1thrhis being 51x. Tquhot winli.'
poses a threat to Michael's sel% concept.v ' o |

| The speCial status of age was: also illustrated on
.May 6th when Dav1d approached Tod and Doug who were ﬁ@tj |

lf'ready engaged in co—Operative play }?“ ' 1 v |

o Dav1d starts building with the boys . .'._.L

@5 , "Can I play because. I'm older ' you”" pleads

Dav1d (who is already buildlng W1th the boys). 5]

;

.

»s
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‘ "And you can come to my birthday'" promisesv
Tod answering David's question. (May 6th).v

David, in the above example expressed the value-d

that'age provided the ‘status necessary to be incluoed in.'
- the play of the younger boys. While not answering David's

. question directly, Tod inferred that a promise of an ' ’.‘- N\ _' B
-invitation to his. birthday party ensued the ‘bond - cf B

Afriendship.4 Thus, in Tod's mind a speCial Significance

B AP S AP Y

- was attached to the tradition -of the birthday party.
The party may have had Significance not only because of
-the celebration, but also because increased age was con=
sistent With increased sOCial status at the centre. "_f‘-’
To five year old DaVid, the exploration of the con-
j cept of friendship was an important focus of his playw |
while Tod was Just beginning his exploration of the con—‘
r‘cept. - This - factor Was particularly 1llustrated by the'
folloWing two examples.,-
| "Are you guys my buddies°" aSks Dav1d folloWing Todp.“ _
“and Dcug.: L o . . : o ,"‘ o ‘fd'

" bl e by i i Tt

.'i[ .j_‘ ;'"Yea, but we'ré”looking around for- the train
' '8

tracks,".replias a preoccupied Tod. (May 6th).-~,< -
~In the second e&ample Tod and ChristOpher are playing
atthesamimﬂe.p? _fﬂgf,l : *F'gvﬁ.'i:~‘ L (~-

Tod hooks several pieces of rectang%}ar 'ngo' pieces ai? .
together.’."Are you my friendé" heéisks dﬁrf- % :f-if[ s
| N Ly

¥ L Coe I VR - e
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| Christopher, stacking cyllnders replles, "Ah ha.
‘Are you. my friend, too?""
N "I got some cars. at home," observes Tod as fr”5v
Chrlstopher picks up a car and drives it through
ﬁthe air over his cylindrical tower. (May 16th). |
In the above example, Tod does not answer Chrlst0pher'
question but’ rather mentioned that he had cars at home.

Thls response was possibly prompted by Chrlstopher's

/ﬁactlon (drlving a car over the tower) and Tod's reall- . ra"'

zation that Christopher enaoyed cars (reinforcers Whlch
/ff*‘" Tod's house contalned). | | , v. o
| './ Interestlngly, in both the May 6th example when Tod
‘promlsed to 1nv1te Dav1d to his blrthday and in the May
116th example, when Tod referred to the cars at his home,
Tod linked the possiblllty of frlendshlp with Dav1d and-
ChrlstOpher with hls home. Again this would suggest a
Abellef commonly stated by . early ChlldhOOd educators,
- namely that the child flrst flnds securlty 1n know1ng
- hls famlly and home. before settlng out to explore ever—
w1den1ng 01rcles of school and communlty.' Tod's des1re to
fllnk frlendshlp with these peers w1th hlS home settlng, -
,fls an exampae of the young child's need to draw bonds be-
tween the ever-w1den1ng 01rcumferences of hls eXpandlng
‘,world.,u_‘ “ | ) | |
Three year old Doug was Tod's closest. frlend. ftewas

'hn@ Doug who commonly shared Tod's 5001o-dramatic‘play 1nclud1ng

Ct
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: extended the play.

an acquaintance'With’ d's 1maginary companion, George.
Although Doug did not ncessantly follow Tod's cues for |

‘socio=dramatic play (as when Doug failed to race to the |
"firetruck'é April 26th), the relatlonshlp as partnersvln

socio-dramatic play was d monstrated by Tod's Aprll 26th

' admonishment, "Hey Doug! \Let's pretend!"

' Doug wag- also 1nstrum ntal in[providing cues which///'

"OH NOY Oh no' Our supp'r's cold'" exclalms Tod
-:peeklng into the tunnel " "Our supper's cold, now!"
~ (pause) "Oh our lunch is,cold' Our lunch is cold!m
'trepeats Tod as 1f very « stressed. |
| - nLet!s 80 see it'" suggests. Doug, gettlng up
. and 1ook1ng into the tunn le | ' W
h.g”:"lt's burned out'" confidently notes Tod at -
the tunnel entrance._ | \
a nItts burnln" It's burnln"" shouts Doug.( |
MNo - it isn't' Let's go see'" exclalms Tod, .
1ook1ng 1nto the tunnel. -
| MItrs burnln"" announces Doug w1th a plerolng
'>fscream. O J' . ' " ' f&&~‘ )

"Yea' Yea'" mutters Tod as they ‘both walk 1nto
- the tunnel. (May 12th). '

‘In the above example Doug not only extended the play :

- by~ hlS cues but also changed the dlrectlon of the play.

Y~Doug, most 11kely does not have the experlentlal background |

‘ .

B



to understand the relationship betweeh Tod's reasoning

‘rthat the. "supper's cold" and "it's burned Out" and so |

; -1ntroduces, "it's burnin'" Tod at first denies this cue,

'perhaps cognitively finding it without rationale. How—
-ever, Doug's. continued cues draw Tod into Doug's theme.
Doug relnforced Tod's play by his 1mitation of ‘the.
rplay:-;.> s ST o |
Tod races over to paint brushes and plcks up a con-
,t:4> tainer out! of the box and wears it on his head

B (cottage cheese container in art supplies)., Doug |

'does the same. . The w1nd rlses and ‘Tod's "hat" blows -

n off. Tod declares, "Ah, mlne ‘blow- off'"
R "l Tod SCOOpS’dlrt into the paint carton s1ng1ng,

Lo

'/5?»"Ahrahrahrah' Hmmm Hmmm Hmmnnn'".

‘n¢'572'7a Doug JOlnS s1ng1ng, "Hmmmnnn Hmmm'" but hlgher L

bl

thanTOdbooo

Filling hlS contalner w1tﬁ dud, he turns 1t up— |

s1de down on the t0p of his head. o )
"Hey'",shouts Doug glqgfully 1m1tating Tod (May
12th).. R ' ) '

The above example 1llustrated Doug's meticulous 1m1ta—,‘g'

Lion of Tod's actions, even to the tune he was hummlng' g
Doug gleefully 1m1tated many of the daily 11fe acti—
: vitiés Simﬁlated by Tod ‘such as cooklng, cleaning, and

even defecation.

Meanwhlle Tod 1s supporting hlmself w1th hls hands



vt'v:f;“,“ -

- outdoor t01}et).‘ He's giggling and laughing.- "I'

: finished doing'" announces Doug.

hlas he looks around at’ the walls of the chest.

| /hiS head, "What a mess"ﬂ

“on'top”of'a'largethIerin'the.platformsv He grunts,-
f\*"Mmmm' Pl Pl'" He seems to be pretending it's a . o
tollets o ‘

, "What are you pretending it 1s, Tod”" asks the

“’;'researcher to confirm her hypotheSis.

"I'm peein' in here'" announces Tod matter-of-.,

”['_factly continuing to srunt-

' Doug does the same thing on the other side of E

the platform where there is a second hole (like an"

s ’ -

"Oh, Itm going in the tOilet' I'm goingtin the

“t01let'" moans Tod, lowering himsel f through the hole

Agand into the chest under‘the platform. ',; o %

Y"I'm gOing 1n the toilet' I'm g01ng 1n the

:t01let'" echoes Doug, descending through his hole.'

Tod starts rolling around, kicking as 1f he )

: awere sw1mming, kicking against the s1des of the chest.

He holds his face up, hav1ng a most disgusted look -

"What's 1ns1de there, Tod’" asks the researcher

‘jfpeering/through the hole. [ Ulv‘--‘ 5 ;1.“tht"?

' "There's pee in theEe'" replies Tod miserably.->/

| ‘_"And there's pee all over'" Crawling out, Tod shakes "fE”

. ‘ & . : | o
) "Oh' Oh'" Tod calls as 1f startled.'_"i!m'goingf._”

\
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- in again4 I'm going in again!" he calls lowering
himself down through the.hole.' As~he-descends,~he‘
calls, "Help' He%g '!ﬂ ,‘ : wi ’"f‘ o J';ff4

ﬂw"" . s ‘
Meanwhile Do'u ‘

Doug shared Tod's/sdcitiv

| rramatic play of an event

) which seemed traumatlc to. him, falling in a toilet. ,

Tod's exploration of the 1nterian,of the toilet was very _

"real to him while Doug's play was simply gleeful imita-.*";
"tion.f Tod discontlnued the "t01let swimming" soon after ;

Doug crawled out of the\chest. Tod may have required the

supportive presence of Doug in staging this play which .5 gaij_"hQ

3_seemed to be very real and traumatic to hlm. o
) Doug was a supportive, confident companion to Tod
’even wHen TOd faced defeat in. meeting his goals. Fbr

"example on May llth Doug was, confident that the abstract o
‘l“‘puzzle could be put together even after Tod showed hlm . :;t;'
‘1.that 1t was “broke" N Doug was also- supportlve when an .
ufset Tod discovered that he. could not climb the tires, a_
Sklll he normally mastered w1th ease. (Tod had gust gotten
‘new shoes whlch interfered with his climbing - May lath).
| t' Doug, being younger than Tod, was not ,as phys1cally ;
k; aglle as Tod. Tod tended to measure‘his growth by

%
S

Doug's achlevement. This "coppetition".stimulated Tod'
'prowess and 1ncreased if not 1nflated hls self confldenée..:\hﬁﬁ_
| :""He (Doug) can't sllde down ro-ope'" taunts Tod. ‘”

Brightening he asks,_"Hey, are you scared°" e

R
i

T g
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\\ _' “ "Hey,vI can do it backwards!" announces Tod
| dropping from the rope and d01ng a backwards roll.
© A5 he does it he cheers as 1f surprised,“"I did it"
I rolled backwards like this'" Tod repeats the. roll.
"Tell you what to do!¥ announces Tod, rolling
back, kicking his legs 1nto the air ¢ o o
.;r' T can do that" Hey, I can.dovthat!" an” unces
Doug, atchlng.Tod. | o “}'

. Doug praotiCes;. “bwwlbww'" screams’Doug.startins

to cry. "My bum hurts' My bum hurts'" (May 16th).

In the- above example, Tod had Just learned to slide
ldown the’ rope. Promptly he compargg his newly learned
:sklll to Doug, "He can't slide  down ro-Ope'" Mastery of
‘this skill stimulated Tod's next challenge, a backward

, roll.- Success at this Sklll motivated Tod to define hlS

[ S

new ability through Doug's competence, thus he. tried to
-"teach" Doug. | e
Doug shared the Tod-set challenge of climbing across
",c»the tOp of the climbing apparatusa* Tod was actually
'apprehensive about the challenge ("Oh, look at these big
.fholes'" ~ May. l6th). As Doug successfully masétred the T\
| challenge and moved across the tOp towards Tod, Tod be--h

came crowded and used a series of strategies to maintain .

‘ @hls 5 _prowess: o R d“ .'vn‘ | PR

Tod‘lles down on top of\the frame and watches Doug L

/b‘

as he climbs cautiously towards him, across the top

59
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.0f the climbing frame. o |
"Cllmb down the ladder," Tod suggests to Doug.
| (Doug has crawled away irom the ‘side of the frame
| which has the ladder)a "O.K. you got one more
chance to go back!" Warns Tod as Doug nearly reaches B
-Tod,- : '\,l_ EER .
vDoug moves close to Tod, crowdlng Tod¢ ‘Tod
looks down (nervously). V"Please g0 away'" asks Tod.-
-"Please go arway' Come—on' Your squlshing me down'"'.
. Doug, moves still closer to Tod. p'
w' "ArCHOO'" screams Tod (trylng to make Doug move
‘1'back).u S | ) o ;lﬁ\, |
| "Let's go back," suggests Doug, mov1ng back.
_,"You can't even get down'" taunts Tode (May 16th).
In the above example Tod projected hlS own fear of f T
: being crowded by Doug to Doug. He used four strategles
- to attempt to malntaln hlS prowess whlle at ‘the same time ,

'reducing the threat whlch/Doug's advancemer+ caused.,

_ L; he s1mply requested that Doug cllmc down_the:
fladder. Secondly, he phrased nis request as a possible ; l{.'axéﬁa
threat for Doug (OeKe you got one more chaECe to go back).ilvl}f
/ ThlS falled, and Tod was reduced to pleadlng (Please go ‘

a—way' Come-on' Your/squlshing me down ). Finally, 1n

- desperatlon Tod created a deafenlng n01se, screamlng

-~ A=-CHOO! Once Doug dld turn to go back, Tod promptly re—

”tkturned to h1s show of bravado, thus savlng hlS face befor§‘5"'

s
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-/ . . . .oo
the admiring, imitative Douge :'. CoL , ,:“? .
' Doug counted his friends as Joyfully as he COunted |
: h1s cars (I got three cars' I got three friends!). How-

o,

ever, friendship to Tod meant exclusion.. This factor led ‘
K "") '

to a p01gnant striangle between Doug,. ShaWn, and Tod.: i
On May 13th Tod . and Doug were delighteﬁly playing w1th some
| boats between two sand mounds. whichthey had Just lOCated. '
iShawn tried to enter into ‘the g%ay, telllng Tod that he |

’kvanted to walk on the sand mounds "very soft" ' Doug

“‘[]seemed to understand Shawn's intentlon to try to enter the

J

’ ;iplay for Doug 1nformed Shawn, "you can't play" However,
”fu.Tod dismissed Shawm as "you don't have to break that o o o e
2?"-,',f.'“'f,hey, your wrecklng this toot, Later, Tod deeply 1nvolved\

»;~,-11n boat play lookem'up to find that Doug had gone and -

,i":",i ;that Doug was 1n ﬂact playing with- Shawn. e

Stops humming. Looks over at merry—go-round.

"Doug'" Tod cries, realiz1ng that. Doug is: gone.

Wildly he runs over and grabs Doug's boat whlch
tf. Wendy is playing W1th. "Doug' Doug'" screams Tod o« o o
".'ﬂtﬂbofaHe looks around the playground. -"Doug' Doug'

~ 3

Hurry up," he calls motioning w11dly._."Hurry up'"

%¥~fﬁg ‘ *( Shawn is pushing Doug on the sw1ng and Doug has hlo}i
'&ﬁe;ﬁ*es f’ “ ANES
e back to Tod).Q_ o

:3;§,"s_,lxlr~,- . "Dougf Doug'" yells Tode yf' -
| Wendy 001ns Tod, calling, "Doug, Doug'"
"Get Doug'" Tod dlrects Wendy. "Cause he's gonna -

J.
|

-~



| loss hls boat ' my boat, toolm 1 'pf 'v’ .w
15 Wendy runs over towards Doug and Tod remains j
by the boats, staring towards Doug. ' ,
:‘"Doug' Doug' Tod wants you'" yells Wendy.
Doug doesn't turn around. He continues to
o r'sw1ng, his back to Nendy and Tode f /
| Wendy returns to s1t down by the merry—go-rgund.
Tod, carrying Doug's boat, leaving hls boat
walks towards the sw1ngs.-‘He talks to Doug‘while,
Shawm pushes Doug._ ' R S
"I'm your friend'" Tod yells. o
"I'm your friend, too'" Shawn tells Qoug.,
"I'm your friend, too'" Tod tells D&ug._
Doug stands up in front of the sw1ng and says,
}'"I got “two friends." (May 13th) | |
‘ At that p01nt Tod and Doug went to" a teacher who
."tried to explain to Tod ‘that she liked all three of the

boys and that the three could play together. She suggested '

that Tod and Doug fill ‘a pail together and then all three
"of the children could play together as. Shaln would nave :

o finished sw1ng1ng.‘

No doubt Doug was not entirely at ease w1th the s1tu-"

‘ation as he hastened to assure Shawn, "I'm still your
'Efriend" as soon as Shawn JOlned the. boys.' The chlldren o
A,then mounted the merry-go-round which became a. truck to

'_:take them to a picnic.' Again there was conflict between
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"Doug and Tod, as Doug was eager to include many in his T
,‘vcircle of - friendship and Tod's Working definltion of

e frlendship ensued exclusion. .

"Hey you have to get on the truck'" ug tells Wendy

who 1s playing 1n the sand besi e the merry-go-round.~
Now seated 1n the center of th j erry—go round
'are Doug, Shawn and Tod who are surroundlng the pa:Ll.

"Now there are three truck drivers!" notes ﬁhug
N L

- .hy; ‘ ’"wa there's no morevtruck drlvers'" states -
p'Tod.» "Wendy can't play'" declares Tode' ‘;' |
j:>' o There is a barrage of"yes'and"nO'between Doug
and Tod over- Wendy's rlght to play.,p '
| "Yesss'" confirms Wendy. "Cause Doug Sald that
BT can.f nght Doug”"fh ‘ |
- "l guess so'" agrees Tod (May lBth)
Tod was not prepared 10 share the honour of "truck
driver" w1th the chlldren. Doug had to temporarllygleaye "

the "truck" to gather palls for the picn:Lc and rI.‘od as=

’ tened to tell the chlldren, "there's only one tru drlver"i:

“in. Doug's absence.i? . g"-' o : f o P

Later Shawn demonstrated that he Was 1nterested in

:4._w1nn1ng Tod's frlendshlp. A teacher gave Shawn a flgurlne,

:greatly treasured by the chlldren. °Promptly Shawn de—lﬁ'p
"clared, "I want to glve mine. to Tod" (May lBth).;___~‘
It w1ll be recalled that on May 13th Tod sent Wendy




'~‘<?‘

i:o get Doug on the pretense that he would lose his boat.'v

’Ironically Wendy was the chilq who was. playing with the |

‘boat.l Similarly, on May ZOth“@BH tried to have Christo-‘

.pher fetch Doug who was playing with another child.

’4Ironically the following situation occurred'f'

| Christopher and Tod continue to teeter, With Chris-
topher continuing to hold Tod in the air.

"I want to go. on With someone else: /Not youln -
:exclaims Tod in a real rage. Repeatedly he'screamsap
for Doug. Christopher, who was off the teeter starts
‘ito climb on and Tod screams, "Not you though' o
get Doug'"v B f S ;‘ - o . _;p

""He won't come'" answers Christopher. |

? "O.K., you save this'" Tod requests Chris to
zsave the teeter for Doug and himself._ | |

: Christopher sits on the end of the teeter waiting.

Tod races to Doug who continues digging in the

sand. : ' | ' _‘
)  Tod returns to the teeter and seeing Chrisopher}7'
if;JSlttlng on the end, pushes him saying, "Gnt off. _
iGive Doug a ride'" ChristOpher remains Sitting on’ -
the end * o o . Tod stamps his foot into the sand, ,
and screams at Christopher, "Get off" This is-Doug's
.place'" | | |
| Christopher gets off and Tod, sobbing quietly
' ‘,s1ts on the end of the teeter totter., Christgzher




sits on;the”teeﬁer just aheadvbut_Out of reach of
Tods ¢ | FORRT |

-Tod rages, "No, I want Doug' Doug'" _

A teacher intervenes. "Tod,‘Doug is busy w1th

,'someone else, ‘80, you let Chris have a ride. Oe K.”" ’

"1No! I only want Doug!'"" (May ZOth).

Reflecting on the demands for exclus1ve attention

%which Tod has placed on- Doug, a number of factors should~ :
be noted. Firstly, Tod Had attended the centre for only

: 4.5 months. As an only child, he had had limited exper—
. ience in interacting with other,children.' The egocentric
lnature of the child would suggest that large groups are
an artificial s1tuation for his age group. Through time,
.Doug has gained Tod's confidence and he felt at ease in
"Doug|s presence.' , | | | , e
However, as comfortable as exclusive companionshlp
'Wlth Doug might be, the May lBth and May 20th examples:x
’1llustrated the dilemma fa01ng Tod and Doug. Doug was';

f}interested in expanding his Circle of friends, a factor

| .‘which Tod viewed as: incons1stent w1th thelr friendship. |

' Meanwhlle, other children, Shawn and ChristOpher for

l example, had develOped an 1nterest in Tod.g Thus, Tod

was- faced with the realization that friendshlp as’ a con-'u' _
_cept could involve many ind1v1duals. Tod found this con—i'gte'ﬁ

’fcept difficult to accept and would%no doubt, require many o

.!“.‘»‘: N
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'{_Tod smacked the sand’out of the other chlld's hand and
| ~’.‘the child left. ; | |

examples‘
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' d more experiences before assimilating t?ds concept into his

“Vpersonal social behavior.

rprisingly in the few short months which Tod had
"”fued the centre, he had already deve10ped strategles

"vdesigned to exclude others.' For example on April 26th

Tod was playing in the sand by hlmself when a child

‘dropped down beside hlm. Although no words were exchanged,

EY

Tod‘also proved to be adept at applylng centre '._d K

'irules to‘create exclu51on as. 111ustrated from the follow1ng

L

\ ’ :
A Shawn enters and beglns to play w1th Tod's mater-

%,

11als.‘ Emphatlcally, Tod stressed , "Shawn, there's
only supposed to be two pe0ple'" <
‘" Shawn contlnues to play w1th the materlals and B
dtTod calls out to teacher,'"Shawn's playlng w1th me.'
?T;There s only supposed to. be two peOple' (Doug is R
 the second person). SR : S ;:.a R Jl .ﬁﬁﬁpl
; (Teacher suggests Shawn play in another area) | |

' |
-,'_(May 6th). .

3

Generally Tod demonstrated 1nterest 1n the general_
l

"--group on. only one occas1on, May 20th when the group wasf-
‘vﬁ'engagedV1n the caterpillar, worm, and splder hunts._

%5';fTod's treatment of three year old Wendy stood out in _‘

)

- fflisharp contrast to hls attempt to reach the group
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| "Hey you guys' You guys'" yells Tod, beating.with‘

« C

S his pink bat on the ground.

'}Nendy, playing near Tod, asks, "What° What”"
- Tod ignores Wendy. (May 20th). '

Later, Tod tried to use group feeling against Wendy
hen she killed a caterpillar with whom Tod had esta-

blished a personal, if one-s1ded relatlonship.

A caterpillar in a tire groovey,. sticks 1ts body out

towards Tod. o |
Tod giggles delightedly, squatting down to

, Watch the caterpillar o o o

"Let's step on him'“ suggests Wendy. -

. _"No'" shrieks Tod. -

As the caterpillar tumbles to the ground,

Wendy steps on 1t. ,
, "You stepped on him'" decléres Tod with‘a'sob-
- like gulp aS»he examlnes the squished caterpillar. |

Rac1ng over to a group of children, Tod yells, o

"Pam someone stepped on a caterpillar' Someone

g stepped on a caterpillar'" . ': q
o "Hey, she stepped on- it' Wendy stepped on 1t|n ?ﬂ“

1nforms Tod, leading the waye (May ZOth).lf«'

From the above examples 1t could be seen that Tod

| LG
' had very different ways of 1nteract1ng w1th the older

boys Dav1d and Michael, Doug, his best friend' Shawn

who wanted to play w1th both Doug and Tod' and younger_ o

<



Wendy, who, by playing in the proximity of Doﬁg and Tod;

‘had picked up a fair amount of 1nformation about their

4

'games. |

‘May I Pig"f |
- 'As the study progressed one factor which became of
real 1nterest was the way in whlch Tod and his peers'
communlcated the answer to the often unSpoken questlon,
"May I play"" - _

' | One partlcularly good example of Tod's nonverbally
s1gnalllng,'"go away", occurred when Tod was prlvately

4eXploring the wonder of sand: -

Kneellng Tod dlgs in the sand near the merry-go-,

\round.' He»swoops handfuls.of'the deeper‘"cooler"_

Lw

sand.over,his‘kneeskcovering them.' Picksvup hand ful

of}sand:and'watches'aS”it sifts throughihis fingers

onto his‘knees. He slaps the sand on ‘top of his
‘knees flattenlng 1t. He pats 1t.

Stlll kneeling$Tod scoops out sand between his

'legsol Another. chlldfpf

ops be51de him., Tod pleS

~up two handfuls of saﬁﬁ“and holding it over h1s ovm -

.:head, he allows it to t;fckle into hlS haire Smacks

‘X

“ sand outfof'the otheri%”'

Chlld'leaves..
Z(Aprll 26th)._‘ '?.

v . \
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'used”rendition-of the,Centretrules about only two peOple‘
ins  Towed to playe In thisrwavaod‘could nlaj;ek-
clusively wit~ Doug. : - f ‘ o L
Christophc -, playingha feu feet aWay is eager to_,
~join them arxd loudly announces, wJust to say I
can't play, I'm not g01ng to let you play w1th me'"
(May 6th)
Garvey 777 p.5l) noted that:
Object: are the‘prime'currency of social eXchange
o uhe'toddler, Through the second year of 11fe,
showing, sharlng, glVlng, retr1ev1ng, and appro-, e
| prlatlng are. the most frequent bases for hlS volun— o

.tary 1nteractlons w1th adults and other chlldren._

C

'Though Tod and h1s peers could not be called "toddlers"'

obgect ownershlp and obgect characterlstlcs seemed to
serve as‘"currency for 5001al exchange" For example, Lo
' Tod's attempt to enter the play of Dav1d and Mlchael,
//boys older than himself, couTd. be considered: ':
..Plcking up a cary . Tod kneels dowm by thelr structure,
5 sfland adv1ses David and Mlchael,'"My car's blgger 'n
| _'yours." The boys contlnue playing, not acknow- |
| ledglng Tod's announcement. Tod, wheellng hls green
car in the drlveway of thelr structure adds, UI -
got this one" (this car). o o Plcklng up a hand-
“'_'ful.of coloured cubes,“he extends'the sides of.the

. driuewaydsf.‘.:;'AslTod completes™extending the
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.
driveway w1th the coloured cubes, he (proudly)
tells Davidﬁand Mlchael,'"Lgok at your garage'u e

A‘(May 6th, 1977) - “”t

In the above exaﬁple Tod flrst trled tawﬁh%er the ut'
_~ boys' play by challengfh@ that his car w&s blgger (dls—

cussion of oséect characterlstlc). Secondly he trled to .

way into what Tod termed a "garage")-‘ o
Ocz?g;onally an offer to enter co-operatlve p}ay
:icame ﬁﬁ the dlrect, "May I play?m:. :
dWCan 1 play°" asks Wendy s1tt1ng down bes1de hlm.
'"Yup'" answers Tod.
"Can I play?" asksHDoug.
./“‘"Yes youloan," replies Tod;’

”'Brlan and’ Shlrley Sutton—Smlth 1dent1f1ed a number '

=]

the boys'»strucﬁure (by extendlng the drlve— .

of stratégles used by young chlldren to enter co-operative'os

RS

”playﬁ.!t.

"V'Chlldren vary greatly in . the skllls that they brlng

}4'to gettlng 1nto a group w1th other children._ The
:moﬁﬁ successful technlque seems to be s1mp1y to' »
engage 1n play ‘that is relevant to what is g01ng dn.‘
"Look, I'm a Jet a1rplane."~ Thls seems to work N
‘better than “Can I play°" . e ‘o Smlles, glggles,. B
crylng, stunts, 1ud1crous expressmons, and mock -

”_3hattack£;areamong the equlpment that chlldren use.

T(Sutton-Smlth, Do 141 - 142, 1974)s°

i
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_ ‘The data abound with examples of Tod and Doug giv1ng
each other socio-drapaﬁdc play cues or s1mply d01ng some-'.'
thing playful as sﬁ;r ag;d by the Sutton-Smiths- “There .
- ‘was only one documghteg 1ns¢ance of Tod us1ng mook attack
- (See treatment of Larry on April 28th).1 There were two
documented 1nc1dents (May l}th and May 20th) when Tod
tried to bring Doug back to playing excluSively w1th hlm,
when Daughad left to play w1th other children., On those ‘
occasions Tod first tried to call to Doug us%ng posseSSion
o of" toys”f//try to lure Doug back (loss of boat‘-'May 13th
'Hv,chance to teeter - May ZOth). Seoondly, he ‘tried- to send

' - a messenger to fetch Doug (sent Wendy - May l}th tried

to send Christopher - May 20th). Hls final strategy Was' N

. to go to Doug ‘and’ plead as on May 13th, "I'm your friend'ﬁ f;h”
o "George". Tod and Doug! 5 Imaginarx Compag g |

féfil -"George" made his first appearance on May 6th in

the observations and was to serve a variety of functlons-"l;

throughout the course of the study |

- Spreading the coloured cubes flat out along the eX=
tended driveway, Tod companlonably telIs Doug,'ﬁWe S
like building houses." ~"4,' i o v>

Making h1s voice’ deep and 301n1ng in to the:

play With the coloured cubes, Doug orders, "Georgev
givgythat back'" .,"s, ‘33 i '.' 'T-J" » -

"Here George", answers Tod, his v01ce equalli

' deeps



~‘Doug begins driving élcar"around-the‘ﬁiles'ofh'”'
cubes. | | | ' | ’ L
nGeOrge: YOu got your engine back in heat?" o

‘asks Tod watching Doug, still w1th a deep 1ntonation._

. Doug growls back, "Yea, George'" N

Tod plles up a towerFUT cubes and ‘notes, -
"Thls is. a space rocket'" o

A':"George' George'" calls Doug.vf

Just say one George", replles Tod.-

B

"What°
"You guys got three cars', complalns Dav1d
T taklng one of the cars.,':.t“j”; o 'f‘ 'ﬂx,;-
"George°" ' %f ; S
";'{ "What?" answers Douge +

4"No, you have to say 'what George”'" 1nforms

'~Tod.‘ "George”" repeats Tod.f" . _
4;"V"George°f George° George'" calls Doug.n_‘a
"Don't say. George'" orders Tod. 4 -

g ."George°" questions Doug. S e

| t "He's|TIRED'? George 1s tlred'" replles Tod
somewhat (1rr1tated) . CECI |
"George’" repeats Doug.
“George 1s tlred'.

Tod (soundlng hlghly 1rr1tated).
The boys contlnue bulldlng w1th the cubes and

then Tod asks, "GeorgGON<
"George'" answers Doug (dellghted).

. i

He's tlred, I sald!" retorts -
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' David startsltuilding‘With tnelboys.; d ;"'v ’ L
‘ "I saw a blg bad wolf'" announces Doug seriously
“J'as he builds. |
n saw King Kong on tﬁe”show!ﬂ returns Tode
"Me too'" advises Douge v‘ i ‘
Tod contlnues to tell the King Kong story in ;{‘
phrases .about an. alrplane (researcher could not hear-.
) ‘ clearly). | |
~;5. ‘ ."Can I play because I'm older 'n you?" pleads -r
‘David (who is already bullding w1th the boys).
‘"And:you can come to my birthday'" promlses
Tod'answering Dav1d's questlon. » '
| "George°' George° George°" yells Doug in a 2
. very deep v01ce 1nterrupt1ng the conversation bet-__ﬁ'
ween DaV1d and Tod.'

"Don't talk to George'" retorts Tod, then -

moments later backlng th car up, Tod deepens his

_ vqlce-and announces, "O K. I'm ‘backing up! I' |
‘f~!bringing my'car!" Ref rring to a closed wall ‘on

: the'other~side:of the Ztructure, Tod. informs Doug,

E d"You'll have to go over there and open th1s garage'"v :"d | i”

(May 6th).

-r;' In the above example, Doug is glven hlghly spe01flc

pw rules for talklng to George, namely that when Tod says,
r"George°", Doug 1s to answer, nyhat George”" and that

' when-askinb for George 1t 1s necessary to only say

oL L 5 . .9 ‘, o . .
< . . T . . L PEEE

' C . = - da !

-



e D T T IO T

"George°" once. . /

These hlghly spec1fic rules for interaction were
dlscussed at length by Garvey"

rIt is only p0551b1e to talk of rule governed be--.

~ havior when one can predﬁct what w1ll be’ done next .

”

" and can recognize an error in procedure/. ) the
' chlldren often expllcltly, demonstrated awareness '

that their social play depended on mutually accepted

| rules of procedure. (Garvey, 1976, De 577)

+

| while playing w1th Doug, models the "George" routlne

.As the hoys drlve thelr cars along the track they

' commence calllng each other "George" once more u51ng

ol
f

their characteristlc deep 1ntonatlon.- A segment of

" the conversation follows:
- Tod: 'c’;e-osge?; |
hOug:_ldhat? . | G
UTodEi You're in~the vrong track![
"Doug}' Ylkes there's a WITCH' . v
Tod: No, there's a w1tch on this one! (h1s track
'. *'not on Doug's).
‘wTod cont;nues talklng to hlmself in a low voice

: calllng hlmself George and,then answerlng hlS

:gquestions. (May 6th)

‘In the above example Doug demonstrated that he ‘had

-mastered the "George° —‘jmat°" requlrements.A When Doug'

Lo
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'”Later, on May 6th, Tod engaged 1n egocentrlc speech

&
. /



track,

momenta 1y introduced the theme of the witch on his

od’ egocentrlcly concluded that the witch was on

|

his,‘ndt Doug's track.» At that point he 1apsed into

'on May 11lth:

nDoug carrylng his Jeep exc;tedly runs over to the

\egocentric speech with imaglnary "George"

The next encounter in the observatlons o¢curred ’

1

-

~,gtab1e and’ gets the red car. "y got two cars'"
4 squeals Doug.' "You got longer one tn I do'" notes

. Doug 1ook1ng at Tod's car.'

"And I gotta bigger car'" states Tod. '// e

'~"And me, too'" stresses Douge -

’

' '"And George”" asks Tod changlng his. 1ntonatlon

hto make 1t deep.

o "What”" replles Doug and Tod 1n unlson.

‘°"NO'" replles Tod 1rr1tab1y. "Thls George'""

',(Botthod and_Doug have cars vhich have couples

‘Nusitting inbtheﬁ. Tod p01nts to the drlver of hlS

r‘changlng his intonatlon for both parts.=»

' car as belng "thls George").. .

Tod conducts ‘the follow1ng solo conversatlon
i

T"George?" -

R n"qhaton : .A - . R ; - R T
"g?u brlng me ah tlcket°"'

gf"Uh, OuKath: |

"Brrummm Rmmmm Brmmmmm . o sounds'Tod'as'he_f

. b .
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pushes the car around. Doug JOinS him but then
'_Doug's car is unable to pass because Tod's car '[fi¥>cl

-'blocks the road. ;\‘G B ‘-w _ B 'af 3

"Dis car not backlng up'" squeals Doug soundlngi’:,'

. & N
. . . . R N 5 S s
very surprlsed. S R :

H"George°" growls Tod in his deep George voice.‘f
r"What”" answers Tod as George. "
-‘"George?" repeats Tode S e
- "ihat?! answers Tode
'"George° George° My car not backlng up°"
"No, that's mlne'" stresses Tod.v (Tod's car
blocks the road of Doug's car)e . (May llth)

In the above example thelr was confllct between Doug
and Tod as Doug plcked up the cue for ;he "George routlne"
and Tod wanted to. do 1t entlrely by hlmself" _

"And George”" asks Tod changlng his 1ntonat10n to '

. make it deep. | . ‘
' f "What°" replies Doug and Tod in unisone
: "No'" replles Tod 1rritably. "Thls George”f

Tod and Doug both had couples sittlng in the cars"
that they operated and thus Tod . refused to thlnk of George
.as belng in Doug's car.' Thus, although sharlng the George
theme, Tod once more engaged in egocentrlc speech even o
. when Doug attempted to co-operatlvely enf;r\the play when'
_ Tod's car blocks Doug's.' '~~,‘ ;,_._'. .,;;‘ |
| Next, on May 13th whlle playlng wmth the boats 1n

‘e
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the sand, Doug 1m1tated Tod's "Géprge routine" perhaps
l : -v'.gl,:l‘x :
L ) because of Tod's highly SpelelC rulgg ;or talklng to
GeoTne and perhaps because he does not know how to ‘enter

into a co—operative play with Tod pretending to be

~George. The interference from Shawn, and Wendy's playing“.

- in the v1cin1ty may have also interfered with the George -
‘ :theme developing as a co-0perative endeavor.~ '
itGeorge! Hey George' I'm stuck" I'm stuck'
George IT’/stucR'" yells Tod bringing his boat back
~ : : towards the merry-go-round:ﬁ\ &
"George, I'm stuck'" answerJ Doug..' )
Shawn walks towards—Tod, says he wants to walk
on the sand mounds. (Distressed) Tod shouts at
* Shavm, "You don't flave to break that!" -
"I got it*George'" calls Doug moving his'boat'/
ﬁin. = . 4'z P ‘.;"‘ , e
Bl just want to walk on it (sand mounds) very
»soft'" Shawn tells Tod.v o f
i ' a "You éan't play'" Doug tells Shawn."" S
iiw e "Toot, toot, toot'" sounds Tod as he fllls."}
' | h@boat with sande |

.L‘"George'" repeats Doug. "George'" t}_ﬂ

- beSide Tod and DOug. TR

"Toooo -oooooooht'" R

' "George° George”" calls Doug. f

Wendy arrives and begins playing in. the sand Co

S ' . R
G A . '/ o RaalIN
. . . R . G
.
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\'_ ' "George is not in my boat," explains Tod.,
. "But the boat is driving.‘ It is coming to George,"

\. says Tod as he drives the boat back again. '"Tooooti-_

‘ toooooot - tooot!" N

Well, my George 1s going to back up'" announces

Doug, dr1v1ng 1t backwards around bes1de Tod's boat.

"No'" wails . Tod as Shawn bloc?g the path where :

":Tod wanted to drive hlS boat. ,vShawn," he says,
_Qturn it to th1S'one" Tod dumpswsand~in Shawn;'
. hair;" "Hey, your wrecking this too," wails Tod as '
.he surveys a portion gf the damaged sand mounds _
B h:which Tod uses for boat docking. }' .
. Cuell, you 6id it to me ! Ha' ‘Hat" shouts
’Vuﬁth ‘ . , '_..‘
"George'" calls Tod to Doug.
.ATlme. 3: OO - Ass1stant 1ntervenes to talk about the
'5sand throw1ng between Tod and Shawn.- (May l}th) |
. TInterestingly, although Tod and Doug each played
ﬂﬂjindepehdently w1th their own "George, at the p01nt of
the asSistant's intervention, Tod addresses Doug ‘as

'<'"George"

Later that day, when Tod and Doug were on the merry— ‘

ifgo-round pretending to go to a picnic, Doug addressed

l;hTod as George (1n the role of truck drlvgr). The under- .

“_Lstanding amongst the children vas. that there were three |

’k~'truck;drive (Doug's announcement). However, as soon as -

78
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tDoug was off the merry-go-round looklng for more buckets
for the picnic, Wendy 1ntoned, "Come on' George'". She

, most probably was referrlng to Doug, and Tod Was quick

to clarlfy that the1r was only one’ truck drlver, he, Tod._
Thus, 1n thls case rather than hav1ng 1ndependent "Georges"
;the boys were 1ndependent "Georges" o '

On May 16th Tod use

| hls "George v01ce" to carry on N ftr
la‘conversatlon.betweej Joe (a rectangular lego plece) | )
~and hlmself. Joe, ' ke the "tough, rough" ‘boat or truck_ﬁ
"onerator, "George", was. the alrplane starter and. then ff'
the c0ntrol tower re-elver as Tod announced that hls,'}t“
fplane was g01ng to blow‘u over the ocean (May l6th). o

Finally on May EOth a growllng Doug vlth two boats';§§
- AL
o and hlS "George v01ce" 1n1t1ated the George routlne. : S

*VfFinally, the boys took a trlp (or the1r 1ndependent
. T

B F‘Georges;on thelr 1ndependent hoats) up the pretend and

‘real rlvers. ' ,‘,“ ,ﬂ‘~ S {x : ;ﬁ y,j

Throughout all o& the observatlons George remalned

'-flndependent tg both Doug and Tod and yet shared a common-
. % ~ :
.characterlzatlon of a growley v01ced vehlcle 0perator.'“'

Brlan and Shlrley Sutton-Smlth (1974, p. 145) des-f-dﬁ

_crlbed the presence of the 1mag1nary companlon 1n the play 3:.:¢,M.
~of young chlldren between the age of . four and flve 1n REIS
.ithls ways: . L L tgcfvl d. o | o .

~‘f} The véry great step forwgrd 1n.%h1s year is the ffgﬁfﬂcae
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'ﬁour they become an 1maginary person (a monster).
'these new 1maginary companmons let children extend
themselves 1nto all sorts of act1v1t1es that are not

| part of the usual run of events. They can con= ' i
sider ‘both forbidden behavior and 1mposs1ble behav1or. v

,~;Manosev1tz, Prentice, and Wilson (1973, 72 - 79)

hdefined the criteria of the "1mag1nary compan%pn"‘ |

R As defined by Svendson (1934) the 1maginary com—v'v
xilpanion 1s an 1nv181ble character, named and re- 3.
:‘p;ferred to in conversation With other persons or .d_

'pplayed Jlth directly oter a period of time, at. least
;_several months, hav1ng an air of reality for’ the )
‘-E?Chlld by. no apparent obJective basms. This excludes "?
 'that’ type of 1mag1nat1ve play 1n which an object 1s';:

) ¢¢¥personif1ed, or 1n which the Chlld himself assumes ﬁ}i
HVQFthe role of some person 1n hlS env1ronment._ (Man-71x4i'
p'joseVitz et al, l973, p. 72). S AP |
_J-'Two hypotheses relative to the nature of "George"

'fuere formed., Firstly, could George be the stereotype

; of the gruff VOlCed adult Vehicle operator whOm the boysszﬁ

e A

JRRTRPRE Y

Y P

'sipadmired° The data abounds w1th examples of the boys. ;%u?;'f'-;>f N

‘Qstopping play\to uatch airplanes or trucks. Thus, the ':f;fg';.xﬁz“

: operators of such vehicles would naturally be heroes to

'f,hthe boys.‘ Then, oould "George" be F play role such as

Plab’lng "nurse" OI‘ “Supema:n"O TS

Manosev1tz et al noted that the 1mag1nary companion T
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could be "referred.to in conversation with otherrpersons"’
In the case of Tod and Doug,veach boy could be "George"
have a "George" (my George), or they ggg_; address each
l other. as George. Thus, the second hypothesis of the 5 ‘
'researcher was that the boys were in a trans1t10n phase o
:betweenlparallel play (and egocentrlc speech) to the more tﬁ»b"?
_»s001al co-Operative play.‘ ' o
.Real and Pretend |

~ To the adult observ1ng llttle chlldren engaged 1n

”s001o-dramatlc play, the question whlch naturally emerges

, is, "how aware are . they of the boundaries between real

,a;

iand pretend°"
| The pretend woﬁld vias a- subJect of many an ong01ng

/.‘

conversation at the day care centre. For example, on
May 6th shortly after an irrate Tod had corrected Doug

1 )

: regardlng the rules for talklng to the 1maginary companlon,.

[ .
S
o
,.r
>

uGeorge" the follow1ng conversatlon ensue&‘p -
'"I saw a big bad wolf'" announces Doug serlously as
he bulldS.v h\ ;75 ﬁ’j ' ‘ |
"I saw Klng Kong on the show'" retyrns Tod. .ﬁ
"Me too'"hadv1ses Doug. o R .
Tod" contlnues to tell the Klng Komg story in - t:{ f
\ S

Ajg_nhrases about an alrplane (researcher could not

"lfﬁhear clearly). (Hay 6th) “- _ _ _

,;f”&Rutsteln 1974y pe- 501- 51) malntalned that llttle |
’b"chlldren have dlfficulty dlfferentlatlng between real ;f)¢§}37



A i O SO USRS S

o . .
and . pretend characters that they become associated with
through telev151on. Fbr example he writes, "I remember
asking one child,h"Are Batman and Robin real or pretend°f
and his shocked response,'"Oh, no, they're really real'"
Certalnly characters from television (1e. Superman,

: May lOth) became roles for soc1o-dramatic play. However,

"..,’\;4

the researcher was puzzled as to Tod's actual dlscrlm1nar't

:hition between real and pretend. For example in the above .

aMay 6th observatlon as soon as Doug mentloned the blg,‘
-bad wolf, Tod 1mmed1ately presented a parallel flctional
_character, King Kong, though he prov1ded the context in’

»~wh1ch Klng Kong appeared, namely, "I saw King Kong on the

o show'"

Unfortunately the May=6th data does not prov1de»
“',enough 1nformat10n to Judge whether or not Tod was able
to recognize King Kong as: ‘a fictlonal character. quever,
' there are several excellent examples in the sectlon,
‘-;"Tod's Understandlng of Representatlon 1n His Play"
ZChapter ) whlch would suggest that Tod understood the
'f’renresentatlon aspect- of the pretend context.

‘ The data demonstrated that Tod- and Doug shared an '
understandlng of what constltuted "real" ' and "pretend"
Such a.relatlonshlp had obviously developed even before
the research began as conflrmed by Tod's admon;shment,
"Hey Doug' Let's pretend'" (Aprll 26th).1jhd7'§.7”?f[

One of the more fuzzllng deflnitlons of what conp'
‘ . T "”’! '

t
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vgstltuted "real and "pretend" emerged on. May 20th

‘ (Tod spent ‘some time searchlng for the worms then

began playlng boats with Doug). '
 nHey George- thls is the rlver. This is the'

pretend river'" gro 1s Tod driving his boat around

the tracks from the vacant merry-go-round.

.' "Geor e .
C 'n\-'maton '

"Is your Shlp g01n'°" | _
"Yea, Get a flsh°" growls Tod. "Oh mhatpa.
N blg w1ver'" Oh now we're on the real riverl" |
marvels Tod, steerlng his boat along a deep groove :
.» towards the slide. 7*a{v é

(The teacher calls the chlldren for snacks) 3 49

X : Slide
. Real River

~ Pretend River

}; It would have been most 1nterestlng to have recelved
“further 1nformatlon from Tod as to the dlscrlmlnatlon

J'between real and pretend rlvers.

Chlldren's puzzllng real and pretend categorlzatlons

'hv vere dlscussed by Garvey'

| The reallty - play dlstlnctlons as made by the

hlldren themselves may be v1ewed as manlpulatlons O

-

.83
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.of categories and}contexts,'as exploratiOns of thet
f'flt' of behaviors to changing definltlons of
situations o o s \tatever ‘the cognltive functions :
served by these exploratlons, the 1mportant point
;lS that the dxstlnction was often tested, even |
among the younger dyads. It appeared to be a
' relevant factor in the attltude or allgnment taken,b
not -only to. objects, but to the behav1or of the j

»“partner, whose deflnltlon of the situatlon is |
'lfcrltlcal to. the continulng 1nterchange. (Garvey, ;
19764 576 = 577 o L e
,bKohlberg, 1nter°sted in the relatlonshlp between a
cognltlve stages and 1mp11catlons for preschool education,.‘_“
engaged in a five-year research program des1gned to |
"demonstrate that cognltlve stages were "real structures e

: o
to- be found in development" He noted that 1f cognltlve ,\

stages descrlbed by Plaget were in fact real, then. the

- 1mpllcatlon was that°'; o L ]""~,‘t‘( '\‘

i Xbung chlldren's responses repre ent not mere 1gnor— .

‘i,

“,Athlnklng about the world that is qualltatlvely }
'different from the way we: adults thlnk, and yet has

pa structure or loglc of 1ts own.: (Kohlberg, 1968, o
"p. 212) R
Kohlberg admlnlstered tasks sem1-long1tud1nally to

"V.f;children aged four to elght \ Two of those tasks tested

A%
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S o igiant."

the child's orientation to reality.‘

T asked children. if they had had a bad dream’ and 1flpf,‘

. they were frightened when they woke up from their -
"f,bad dream. _ggig, aged Ly told us she dreamt about N
a, giant and answered, "Yes, I was scared, ny tummy |

‘was. shaking and I cried and told my mommy about the,

Then I aéked, "Was it a real giant or wag 1t
ljust pretend”' Did the giant just seem to be there,
\7or was it really there°"‘ "It was really there put"
flt left uhen I_woke'up. I saw its footprintﬁggythe/;‘p
zfloor." | o - B | | |
According to Piaget, ggig. response 1s not _
"to be dismissed as ‘the- product of a wild imagination,
h_but represents the young child's. general failure “to

85

‘:pedifferentiate subgectiyp from obJective COmPOnents é)f ,

of his experience., He calls this failure "realisuv‘
_One aspect of realism is the c0nfusion of thoughtS’ |
'f~with things, and of symbols with that whichpsymbols -
stand for.” Children bgtween the ages of tWO ‘and.
'three often seem to react to pictures and toys of.
"”tanimals or objects as 1f they really were the .
;sanimal they represent. On his third birthday, my
itreldest son was delighted by his bunny birthday cake
”f,funtil it was. time to cut 1t, when he burst 1nto |

Q.tears at the bunny's destruction (Kotherg, 1968,

PR NS B e SE SN



B fthe comments of Rutstein (197#s P0_504‘ 51)’ Garvey

, éinlberg concluded that "the. child's level of reality o
:‘orientation corresponds to a general“mental—cognitive 'N
| structure rather‘than to—momentary or situational wishes "r 'g»"
| 3‘or fears" (1968, p. 222)., ) o EER

The May 6th -and May 20th observations as. well as ’j’ o i'vﬁl

{(1976, De 576 =~ 577), and Kohlberg (1968, De 212) would ,
_suggest that possibly further research is needed 1n the
p v C
;real and pretend categorizations of 11tt1e children.' .

. Many of Tod's free play experiences set the stage
| for his,experimentation with his language.A‘*' | o -
| . The Ortﬁogenetic Principle (Lerner, 1976, p. 116) ,fgx“\ qj;
.-~ind1°ates that deveiopment proceeds in the direction of R
;"increasing differentiation, articulation, and hierar- S ‘

/

-

Closely reiated to the Orthogenet1c[Princ1ple was

. L _ B Y

»Tod's attempt to use increa51ngly speciﬂic labels.z The’:

'*'following examples illustrate how Tod ‘was in factainéreaSing

] ;his speCificity.

Tod-‘ Sure' Ybu need sand ‘and dirt and graSS’and

Z o g

-'/ you have to ‘mix it all together.'

2 . .
"uiCindy Hey that‘s not- airt, ‘that's dust} (feferrlng .
" | o to dust under maple pole) e /%\;—if:ji “ o
ﬁ-jng-" (emphatically) It is not" It 1s D '??,'tf;“}fd'sf;t -
n{ffgesearchgr" (To Cindy) How do you know/it's dust°_'f/JH‘

[



i N e
5 ‘qu' Yea, how do you know? |
S Cindy (throwing dirt. rrom ground into the air)
T e . It's duet becanee when you drOp it, it makes;,’-.}f?'3"
?.t'otép }f; ~t¥'.y puffs of smoke. .f’ ;' o T U‘}_ -
43;; lf v'»Tod°' (picking up some dirt rrom theféround and ~ - ',,4;
R o throwing it into the air) This is fuZZo L
. | Researcher- How can xou tell? 9 R _
el Tod° 'Cause it makes smoke when you drop it (April |
. . ‘/'_ o S 261:11). _. 1 . - - ; o Sl .
| In the above example Tod was provided with a morg
'"A-fspecific lable for 'dirt' TOd's peer then provided a _'i B
'pfvisual illustration and accompanying definition or. verbal )
”":5formula. Tod imitated the action of his peer, repeating |
t’l}i,tthe definition of 'dust' but defined the firt as. 'fuzz'

. Tod most likely possessed a generalization about 'fuzz'

”.(i.ee fuzz comes from the ground) but was not aware oI

.’,;'

iﬂ the critical details encompassing the concept. Does Tod o
_ know the meaning of dust° Perhaps. Tod, very 11kely

' did not wish to acknowledge the expertise of his comp.
‘\\\;t?panion and 50 selected what he felt to be an. equally f;;-
N ’impress1veolabel. However, Tod did imitate the action .
o and‘repeated the,definition. Thus, Tod may have actually
:assimilated the concept.' Cindy provided Tod ‘with the value .
.'"pltthat the use St a spec1fic label was important. |

. The second example illustrates Tod's matter of

B

';'reacting to a new‘label"
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The children watch as. the tow truck. rumbles down -

v y

the alleye ,UWhat Iind of truck is that?" the older‘
.'"hboy asks the researcher.= : | SR
| ‘"A ‘tow. truck," replies the researcher.,f
‘{‘3~"Yea, a tow truck'" repeats Tod confidently.
: "It's a tow truck, a tow truck." (May 13th).~
While still watching the tow truck and immediately >
after hearing the label, Tod :gpggtgg the term . three |
times.o g -
_ The third example was particularly interesting in\
that it illustrated how Tod internalized or assimilated
| r\\\a new label in his enyironment N ’
; Tod'- Well, when you go climbing, you have a r0pe}f
| tied around you- and you throw the r0pe up and
then you can climb up on things. 3 o
) Tod scampered off to the large tire’area Eary .15
';iinally, scaling the "mountain" he§called to the
_5,near-by children, "Hey, I'm a mountain c imber'_gf"'
:fflI'm a mountain climber'" The children ok no notiqe :
”:”and Tod called to the researcher, "I'm a mountain‘
f climber' See this is my mountain" as he patted the -
;‘tire.' "And you use these for climbing," he added L
1\hv 'importantly tugging at the rope tied about his waist.

(May 3rd). .

Researcher. S0 you're going mountain climbing' f ,;/9/7i%"
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| In the above example, seeing that Tod possessed the‘v"
'cencept of "mountain climbing'i but not the label, the
L'_researcher provided Tod with this new labgl. After .
bclimbing the "mountain" Tod was eager to share his new
_iterm with the surrounding children and 80 eagerly calledv'
out his new status.‘»"Hey, I'm a mountain climber'", -
'His statement regarding the function of: the r0pe and thelf‘
‘tire as representative of\the mountain, demonstrated
L Tod's understanding of the concept, "mountain climber"
'.: Surprisingly, the next date that Tod used the con-”f
1<cept of m‘untain climbing was not until May 16th, h:itgggl-“
| ggxs afte;

climbing"' HOW«

SR Tod watches‘

~

b-‘fthe platform Tod observes, "He wants to do mountain ‘
‘ﬂ;climbin' like me' Right Doug? .‘ o e . |
o As the researcher helps Doug climb the rope,:"
':'Tod calls. Bh;; "I could be a climb mountainer'" ~;

/ 8 . s RN

‘:(May l6th) N R DRI ‘\f
The May 16th\mountain climbing experienct confirmed

| Tod's grasp of the concept in that the theme occurred in

o a different setting, thirteen days later._ Interestingly,

although he used the term "mountain climber" correctly |
RN _
1nitially, he transposed the position of the words, pro-'

duc1ng “climb mountainer" : Oneqposs1b1e explanation for

o this transposition could be Tod's dominant concern w1th

e had initially been given the label "mountain e



. ";. )

‘ij "climb" in ‘the initial position.a-~

1

"Tod w1th the 0pportunity to practlce a Variety o}\rhe--""”

’vof Doug, Tod's closest friend..

. of wooden puzzleS’f'“

. the exception of Tod's'speech Wit

._.J N
T

the act: of lggbigg the rope, thus, he may have used

A, second ‘area of intebest Was . Tod's adaptation of

another Child's P183 W'i"bh lwate. ; For example’ apgro-‘ C

ximately fiﬁteen minutea after}David annousced that. he, *'
was taking‘off his "socxy fockies", Tod called out, |

7~1;":"Doug's wearing his. socky walkies" (May 16th). Thns, 4,

this example Tod imitated Davld's rhyme but’ adapted the 7 

'second term to 1ndicate a funetion. _'3;_av.~ -‘f

There were. numeroué examples of egOcentric sPeech

used in’ socio-dramatic glag. These speeches provided _473'

torlcs and a varlety of pointstf—vieW.: However, w1th

nJoe" én imaginary

‘character, all or the other 6pee hes occur in the company
' o NN e
n"each Of?theef0110Wing -

v c baS1°a11Y egocentric SPGQQhes, Tod's questioning pattern FRE
"‘;zwas basically the same. As e flexlbly sw1tched from

o B character to character, he acqulred'a distinctly different
E e.and suitable 1ntonation. L o : SR -

oj In/the first example ng 15

: He takes the boy and woman out, standlng the woman up

besiéﬁ the 11ttle bOy, SOftly hé's talking, pro-::

: /.
: vidlng conversatlon between the man and the 1ittle

bQY-‘ He puts the little boy 1n the slot for the _af

R R 4

«1c~; a;-;'_‘.,:ij {@ .

(l aying ‘wi’ti.i ’a'ffa.niil-y. set . .
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.‘H'V:-:lowing conversation takes,place, Tod -"viaiﬁg75*5x:
i'different 1ntonation for each character;

' ination being exaggerated and unlike Tod's natural
Mvoice.’~1'swl‘: St ",r} ) ‘;~_ﬂi”-"

" 'Boy? Momgx .o Momgx o e (whining)

3¥Dad‘ What? '17ﬂ?' e L e
'L'Boy I want tah drlnk of milke = |

. Boy: Mommy, Mbmnx oo ST e
*Mdm:}’What? 1¥t-*'33' g S R I S L
‘11B0y:;tI want tah drink of mllk'tff' |

-,irules for talklng to George.‘

"”woman. The man and toman remain up'fght. Thedfo ;‘°‘\

the into-'“;”

_Mom-~ What? '»:;_ . :45_.»w€”;->" ft”_' o .-\"~) :

1fr‘dEnter Doug who has been watching Tod'§ play with ””"t'et
?;}f;the family puzzles.}v’_ _ . , § o }' , ”,
‘ ”Doug.- Why don't you ask the mommy°‘f el '-’~}fw_g;¢-_
e ST R

A."'ﬁ».om:l* ' _O.Ks , P A :
'ijiBbyi ThaQ§’Y0u' (May llth) ";?ie.»ftf' e.u’faﬁ.jed”
In this first example even with Doug's additlonal .“_.,
.usuggestion, the play basically went ‘0" further tth the ”eti;ld;
f}boy's calling the parent and the parent's reply, "Whht°",-,'f"_fif
”“df{;Finally the mother s1mp1y fulfllled the boy's ‘Tequests .,.5113]75*

Thf 1mportance of this partlcular questloning pat-'.“

ftern to Tod is alluded to when Tod provided Doug with thé

.'bk .
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"*\7.:"No, you have to say 'what George?'" informs Tod.

3.

Q."George?ﬂ-?aJc
ﬁ',_f"What°" answers Doug.l?f-; frﬁ"?lifl N f ‘
; . L N
-_George?" repeats Tod. AR ‘jh :3'Qal B
g"George° George° George'" calls Doug.
| .'“Don't say George'" orders Tod._
'_."George°" questions Tod. ] d?«" o
»‘"He's TlRED':Eeorge is tired'" replies Tod somewhat
?rf(irritated).-l' ;~f”f7\*\%;;;

1 R
'"George”“ repeats Doug.- R

*ia-"George is tired' Hels tire- %I said!" retorts Tod. ‘

(sounding highly irritated (May 6th).l‘

language was an intrinsic part of th young child's play.
The use of newly required resouEZET for playful '

exploitation is most striking 1n children's play
with 1anguage. Almost all the 1evels of organizar-

‘56:

- Garvey (1977, Pe’ 59) noted tnyt the child's play w1th SRS

';;:\tion of language (phonology, grammar, meaning) and'-it"'ul

most phenomena of speech and talking, such as ex—

press1v%’n01ses, variation in timing and 1ntens1ty, S

'“‘the distribution of talk between participants, the f~f“

r

objectives of speech (what we try to accomplish by ’lf

| speaking) are potential resources for play. 2

.
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Tod's play with language tdok several forme. He

-

generally accompanied ‘his play with. humming, making the~e~~ e

sound of his activity (eg. Brrrr Brrr for the sound of

the?truck, etc), or by describing the nature of his ‘n\ ::
activity ("Up we go ladder'"). Garvey (1977, pp. 61 62)
interpreted this type of activity as "play with noises and

sounhs" 'h; ' Do -::; e

”iﬁSecondly,—fhrough egocentric speech w1th his imap

I‘,‘companion; "George" and once with imaginary "Joe"

| as well as through other episodes of socio-dramatic 'i

plam, Tod seemed to be practicing ;%round with followed

.this Hrsic pattern.v\f:, ~§~" e  vc‘..t}."i'_;j~a
( n this example Tod provided conversation for a sr"

Y

. ‘ W'oden family Set)._; . " R IR v‘ .

T Mommy, Mommy e o (whining) ;,'h'j; BT
'nfﬂ]MOm- What° S '. "uha<l‘ 1.»» fa“"luf."’ M

: j/f3'fd°'

e o SR

:5iE§ample gwo-'
(George is an imaginary COmpanlOn) ia‘“ff?{f~f”:‘

'yiié "George' George'" calls ‘Doug. "{;-f : | ‘i

| "WhatO' Just say one George", replies Tod . ‘i';"*.

'"George”"

: "What’" answers Doug.,' . .
; "No, you have to say, 'whdﬂ‘George”'" infOrmsuTod
o _(May_6th).;av ';;,.“; fg;‘j;; , Tfs;‘z ,

et

' feBOyﬁ Dad;x ..lDad_x oo (pause) Da _x }baddin(uhining)vyi'
"'-'D'ad-.. (What" (MEW llth) " o A 'fn,’rj‘-‘j‘i'

Ny
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Tod also joined in gnoup play with language. For . S

y example, on May 1lth while éhelley was painting rain- A
. drops she initiated, nItrg raining, it1s pouring, it's;
hailing . .v": Tod then initiated,i"It's raining,
itrs snowing." Next Tod changed the . form or the roundi.

"‘with, "Old MacDonald ate a banana'"' Shawn delightedly

;‘revised, "Yea, ate a banana, fall down and broke his

- penis. Another child playfully added "Humpty Dumpty :
"sat on a wall, down came his ijamas'" L !
. ‘ Garvey referred to the above type of round as
| ,"play with fantasy and nonsense" and cited the following
t exaﬁple. . R T ]
A girl pretended to write a‘letter with real pap\r
B and-pencil. She produced the following poetic:'¢ﬁ

‘nonsense = which must have been her own unique E o

.-"_creation and which was: heartily appreciated by hér f;‘

opartner*:.”#l"i ' ';‘f,f";"'i U
L oairl (4:9) ?l,[ i“i; EETI Girl (4 7).
fb(on the car, writing a letter) \f ,(listening and
‘:“:l) Dear Uncle Poop, I would v‘_t"‘t‘drumming on ;‘
. 7111ke you to give me a: roasted ‘g,'!stove)

f'meatball, some chicken pox o oa

“;‘é)°and some toolss Signed .o e .'”
L 3)*Mrs.,Fingerna11. (smiles. )
| 'uandelo‘ksjup at_partner); - N L
| : ‘ . ".v%fif’::f;'-!~(4> Toop poop. .

oy

S

- (laughs) ',f]“_~



7lwith conversational usag
ﬂpLerner, 1976, p. 116).

._}»f'Language“’ Chapter l+ e

&‘SOme of his 1abels ere 1n the form of trans1tion between -

a general, global 1 bel and a more specific label. For

'example, when he f rst discovered a c'

| found a real worm'" While calling thg

*g worm, he also haq

N
OO\

"Jv caterpil ; down fro

(4) Toop poop. (laughs) Hey,
are you Mrs. Finge ail?

L ,('5,‘1') ;_Y‘.)es,_’. I?m_,'Mrs.' Fin-
| 'gernail} (in gfand,.ff
dignified voice) i“' . 1‘.-4.‘ .;"

(6) POOp, Mrs. Fingern':l. -

\\(giggles) ‘ e L
\\Garvey, 1977: PP: 71 - 72)

kY

Tod also demonstra ed evidence of attemLting ‘to use'

b

:rfincreasingly specific l bels (Orthogenetic Principle -
To ad&uire 1ncreasingly specific l:@':

”fels he tended to i’ tate his peers usage and repeat

iy new words several tlm s (see "Tod's Experimentation With

There was. also evidence that

: erpillar, "I

the label caterpillar as demonstrated

\by this statement~which he used af er announcing the

| ldisaovery of the "real worm" "He sa cat rpi ar._5 ‘t
"3I'm g\nna stick m'ne on a tree." Trying_to ' v

the tree he callj? "'ome on o

,954;.‘

| Garvey (1977, Pe -72)° maint\\\Ed that play wyth fant sy;
"'and nonsense. wastr\}ated to the child's awarenbss be— ;1~"-

";tween truth and- nonsensedfs well as. factors ha ing to do s

caterpillar a3f*.;._}



B Wbrmy! Come on Wbrmy!"\\Later, returning to\ihe tree" yﬁ:‘Vf
"fdto try to coax the caterpillar down once more he. called, f_a\vf
~,:'"Come on Cat! . Come on Cat!" (see "Making Sense of théﬁ 'f? v

¥ :

~World of Insects" Chapter We o e
: ’ 7 podrs socio-dramatic plag allowed him to practi,cev
‘a variety of roles. Generally he chose important perr f.t .
;asons in his environment (eg. character of Mother). The':};;e”[cz

,.dominant theme chosen by Tod was cooking. A S%cond@ o o

"source for the role‘ Tod took was from the pretend 7§%j?q By
":;world, ﬁgisibly 1it rature or television influenced@ - . Iad
Tod also adapted hi intonation to meet the r01e require- ;e «

ment (eg. a rough,"ough voice for "George" §§dWa whipey,a e

“thin voice for "bab "). ‘ua.rf'if~”ff ffélfff‘i- -f\ f’.m;‘ * -
L Tod's langu‘ : also demonstrated an interest in %?"7 Tfi}vﬁ,
. ALy S

’.'frhyming. His humming occasionally had rhyming elementiﬁ ' ;%(«-wg

“_;A good example occurred on May 16th when Tod adapted e &
.‘.David's "socky fockies" to "socky walkies" Ig}eresti gly S
”this rhyme of Tod's occurred approximately 15 minutes j{ ;f,;} -
':.after David's use of "socky fockies" When Tod adapted .gxkf. e

.?};the rhyme he’ also indicated a. function, socks being ﬁsed ,\"'“
tain walking.; Garvey (19?7) als found spontaneous'ghyming
\‘;fiand word play as’ characteristic elements of the pIay of ;sf:‘f;,tfé

_ ,///f Thus, data from this study and the Supporting lit-.;gv.fyf“
i erature (Garvey, 1977) seemed to suggest that language L

'g’was an 1mport[7 cus»ior,Eodjinienhancingfhisfpf" .l'v
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.v'ﬂ’§R§s i Tod exhibiteddgany behaviore which were*classified
'ﬁ@a as:“%xploring the phyaioal appearance of the///;ld from P
',pﬁ.» a different viewg&}nt" (ie. hanging, fside down).;_Toq-_f ‘f5*;,”gn'

A e __‘mhF 1 _
from thi;jtopsy-turvy poﬁition.;,3{lj/k”wﬁf'j:¢7¢ "7  ?iv 3

. B
de continuesqbéiancing on his heaﬁ whfch is
 f.¢ ffiﬁ'~tucked 1n the sand. Twisting forward, h% doesj?

'*{;;frontward r&ll pébr the,bar 1nto bhe sand. JHe sits_;:_]~

1”=,#ﬁf$5%gfﬁhiﬁ“>hisi§¥°3;‘ Repeats the roll from the_  f,f

. - e B rE
fopposite dirgction over d:  ; a‘ r.to w(May 20th).




09. of the most tascinating incidents which per- S
haps provided sone clues as to the way that Tod was prc- S
: f, " cessing the information he received from his upside down s
L position oeourred May 12th°711 *i$;>".i 47; vA%-‘ '\ ».ntft)d:f:;:
_ ‘wa, lying down on his tummy, Tod peaks down into ‘ SR
to*the tunnel. Doug lies down on his tummy, edging f{h kﬂlijl;/
";his body up the end of the tunnel and peaking intd/ |
v"»f{the other side of the tunnel at Tod who is peaking
| Af'fin from the other end. }f*f:fqﬁ_ f“' '_‘ e AR
_"' Tod and Doug both look at each other from fff;f:ll”[.ﬁfaff
'ihgjopposite ends of the tunnel, looking through the ‘.,.... g
:ifftunnel at each other._ They laugh and giggle, berio-i‘755?'?v
Ll e ‘dically raising their bodies to look and laugh at
B _»h*;~f each other from on top of the tunnel.' (Doug is ‘;fﬂ;f'f}i;tho
,l \ a "thoroughly enjoying himself, calling over to Tod e
L through the tunnel). e
bif;fgsfg' Giggling the boys call back and forth, "Hey J”.h‘ SR
- ~;Tod' Hey Doug --Tod Doug'" through the tunnel.wf;;ezalj;ff L
Tod sits up and tells Doug, "Hey pretend youjf;7f37“.ti.
"‘T?sgo there and I go there and see if you can see? : el e
y:tﬁ(Tod and Doug shlft their bodieS\over to 0pposite *idi?}é,*?
g:ﬁlsides of the concrete structure, referring to the; Ah‘ h a
5sf-?fﬁj:{j'sides of the tunnel.i (Of course they can't see "f;(isf;]lhi
Tod and Doug return to looking at each other
(/hrough the tunnel. | S




L -

hif_fl'"Hey, go like this'" suggests Tod putting hie Pﬁiﬂ_"d*‘"
foot over the edge so that it hangs down inside the;o’.flfﬂ

| tunnel.“yu; fd : . ‘. , - "v{-~,‘,-' ,,eec_‘
~"And you;leares your foot ddwn'" cautions Tod. ] EREE G
Tod, lzing'on,his tumny leans forward peaking intd -

the tunnel.v "Ayow'" shouts Tod gleefully,

through the tunnel at the foot. [7’ 7 e
Dpug giggles, continui' »; 'hang his foot over L

i . 1t e ST F
' the edge._d ' A

”' "Hey, you loo*V own and you see my foots'"

'I'od tells houg. ]"'Tod holds his feet down the otherfff_;_“ﬂf'-‘ .
. side i the vadnens oy PR e
S Doug giggles. ~f,fﬁ~7S'Q? ff&:%;'7igkatLf”,ﬁ?“iifgucfmli_ .}

Lying on his tummy, dropping and 1ower1ng his'l,i”-,;agf:

feet, Tod tells Doug,'"O.K., 1ook down'" ‘The game l”x;f
continues for about a minute, W1th Tod alternatelyéz'
raising and lowering hiS\feet).-~r.ﬁf_" . i.u‘
_ _ The question which naturaIly emerged from examining T e
.'c_: \-.this type of data in::luded firstly, why did Tod hang T/

'.”xupside down, in other words what was he trxing to per— ﬁ:

f{fceive or 1earn~from the experience? Secondly, why was - h'
'w,”viewing each other's heads and then feet so interesting

15:t° the bOYS° The conclwsions which were reached admittedly o

""tsubjectiVely included the belief that Tod‘was seeking a
”~fftype of advanced object permanence (a slide 1s still a.

slide whether viewed from the topsy turvy world of "upside S

| L : R



'-T;'cement tunnel, Tod's self concept was. notlceably 1nflated_ -

. 100

fdown" or in normal standing position). The second hypo-"‘ v7ﬂ.u; ?ft
“thesis was that viewing only the partner's head or foot tf | Q
:was stlmulating in that 1t permitted the hoys to explore
ffthe partawhole relatlonship of the body. “" , -
*_} Kohlberg (1968, p. 221) discussed the growth of
'object permanence in the yotung child -
By 18 months he knows objects pggmanently ex1st though
he cannot see them, but 1t3is not unt11 he 1s about
vsmx years 0ld that he VleWS thelr phys1cal dimensions - . '..‘ N
and identity as unchangeable. Thlngs that chanée in
_‘appearance change in reallty.- | , v o
‘ If, as Kohlberg malntalns, the Chlld 1s,unable to 'é"' ' ';
'recognize that physical dlmen51ons and 1dent1ty”are ‘
- unchangeable untll the Chlld 1s six years old, then per—
't’haps the Chlld grasps knowledge as to the nature of
'phys1cal dimensions through experlences in v1ew1ng oogects
:from ups1de-down or. in v1ew1ng only parts of a whole
:7'objec o Such an explanatlon would explaln the dellght
‘tthat Tod and Doug took in v1ew1ng each other's feet from
.:fan ups1de-down perspective. Evidently, Tod had some 1deat,
.of how lnterestlng 1t would be for Doug to have that par—.
-tlcular experlence when he suggeSted, "Hey, you look down‘

" and you see my foots'"i

| Iod's "Up Eigh® Behavior . .

| Whether "up hlgh" on a tlre, cllmblng frame or




with his increase in elevation. _ ‘

) This was particularly well illustrated on May 16th
when Tod and Doug were crawling across the tOp of the \
climbing frame.‘ There, Tod described.his 1mpressions n o

s

l/’ of the glories of being "up high"°"

TOd sroans as he hauls himself across the frame"fﬁjf]yj“

§f0110w1ng after’ Doug on hls tummye '"We're up here
in the skies aren't we° And T can reach the light-
ights'" boasts Tod reaching toward the light. |
| "Right°" _ o
A "No I can't'" admits Doug (touch the lights).
S "And I'm big'" boasts Tod. o
’"And I'm not'" admits Doug.
"And Itm rea?Lly bigd" ‘boasts 'I'od. "And I'
y : up in the sky-y'" (May 16th).' o
(Inc1dent1y, Doug's response to being "up high" in
the above 1llustration, was related!to Tod's strategies

V.ito unnerve Dougy as Doug success1ve1y moved across the -

.dj‘»~c11mbing frame and crowded Tod)._ | o v
| ”'L Similarly on May 12th being "up high“ on’ top of the
cement tunnel, 1nf1uenced Tod's self image and hls cor—

"lresponding treatment of hlS peers "lower down"' o

,The teacher llfts Tod up on tOp of the tunnels Grin-

'i_than you'" oo oo Tod stands on tOp of the tunnel,

V'looking down. o

‘ning, Tod calls dovm to Doug, "Doug, I'm blgger \2f

101



' '_being tup high" on May 20th' L

102

lﬁit;&/ A girl tells the researcher that "he can't get
. ﬁp", referrlng to a very young chlld who wants to
”x‘ﬁfsit on top of the tunnel. f.‘f" L - - _:
T "Ahhh' He can‘t get'up'" croons Tod with ’r
(mock concern)e’ (May thh). - f -.l’f | ":
‘: On*’ T0re = euphorlc Tod pr&glalmed the glorles of
‘ . .
‘-;_j81tting on top of the tlre, Tod sprlnkles sand’
| iilnto the water, watching 1t as»it splashes the -
Hlthﬁjhwater. He shakes the water out of hls boat, standlng
?xﬁzup on top of the tlre.‘ Slnglng to hlmself,“"Ha ha'
Way up high'“ Ha ha o . ./" as he balances, walklng

Pl \\

around the top of the " tlre.l;;;g | ‘;’q*\ LT

o y

',Belng "up hlgh" also affected the themes whlch
emerged in. Tod's 5001o-dramat1c play ‘
'c_Tod is seated on top of the tlre with four otherA
| ?children. o R

| | "Superman'" calls Tod spreadlng hls ‘arms  ex~

;*pansiVely.' He 1s seated with hls feet danglldg
over the edge of the tlre:f ;v - ' L

| "Superman'" calls Doué seated on t0p of the .
hother tire. He 1mitates Tod's spreadlng of his

Tod and Doug call back and forth

:to each other always accompanylng "Superman" with



. the expansive—spreading of the arms gesture.
L (May lOth).. 4
- The t0p/pf the tire also became ass001ated with

_ﬁ"shark fishing" (May lOth) and "mountain climbing"

'(M f?rd).i Similarly, ascending the rope on the climber

A game of Klng of the Castle starts

.':ﬂ‘dirty rascal'"'
w'fbetWeen ‘Doug . and the girl. o L o
_ _ "Ue know that'" interrnpts Tod referring to |
»;,the King of the Castle verse, (May lOth).W" il
Reflecting on Tod's conv1ct10n that being‘"up high"
“was consonant w1th belng bigger (eg. When Tod is on t0p B slﬂ
"”of the cement tunnel (May 12th), he calls down to Doug, e

child's difficulty 1n understanding,th

measuring height. Tod was not conserv1ngfheight,

gettlng that the height of whatever he was standing upon,~°

.,\

Qs not~1n fact an g§ten51on of himself.




E\RE

| 'Secondly, it was difficult to kmow if by'étating
. fthat he, Tod was "really big" (May 16th), Tod was referring

tlme into hls 5001o-dramatlc play

Doug and Tod eatlng hotdogs. .
'1fDoug. I beat you Tod (flnlshed hls hotdog). N

'“efTod';ﬁ(stlll eatlng) No, you- have to. eat longer.

vDoug. I beat you Tod.-f3:5 ' - vﬁ,\*<ff 7,-,_,' o '“;w
]‘Tod°' No, you dldn't': You have to eat 1t\longer.

T~ : -

In the above example, Tod trled to prolong the

*iweatins of the hotdogs. He had the experlential back;ﬁ ”'»f*ﬁi
%ft"aground to know that hotdogs tOOk tlme to eat, that. they’
t;}could not be’ eaten 1nstantaneously as Doug had 1nferred°"‘9‘*\\
‘N“ﬂTod, may also have used the need to eat longer as.a | ']ld; "v\K'
’h;ratlonallzatlon to meet Doug's Competltlve challenge, | - >

: :_ "I beat you Tod'"



R T N S L EE R ‘ '!g (( o
In the following example the Researcher interacted K
With the children in the capacity of play tutor. She ‘<‘
introduced an. experience with which Tod had had little a ¢
experience.;T”“-". T (': AR
"v;i.Researcher' Thanks Tod. Have you got a stick’> ‘ “-3: B
’(Tod; (starts to take a long twig from the "fire").A R
hand withdraws ‘

‘ Researcher. (touching Wiener'st.ck,
“ | and shakes as if burn_'):;i

‘hOt”: I'll maybe letiit.COfff;l' _

R .'iOoK..": ‘i . ,}: 45_"'iﬁfff:'“”‘

"?'TZD°‘18"‘ (glgsling) | , | |

Tody ‘ T&#P: 1ét;itn§§ol§;

(t uching sti'klgingerly).

N ”Tod was’not familiar With the time required’to:cooiﬂfl
o a solid (how long it takes sticks to cool which have,r,
been pried from the fire) thus, he inferred that it was . 5
“an instantaneous process ("Yup, 1et it cool yea,-it!s”
_cool).‘_r'flf7 ﬂa:'f' . g vfff f;" - :.”d _13'.';3 |
i The following example also illustrated Tod's deSire t}]’:;>l

, to use the time dimension from the "real" world -as he __ﬁﬁ@ o
attempted to re—enact a sequence of events With which | '

‘:ﬁéuk he Was familiar , . ‘
Shawn,'climbing on t0p of the cement tunnel, leaned A'7g:
his head into the tunnel and echoed loudly, “Hello'_‘ L

in there!" a




supper."f
o Shawn slid off‘ Thunnel L
Ity | hungry" What's for supper”" * SRS
| - : At the same time a second little rl enteredJ

‘from the other side of the cement tunnel and. called, - '
", '"I'm(hungry'- What's for supper°" . j' 1l |
| Tod contlnued manlpulatlng the Sklpplng rope \;y

~E:handles and called out angrlly,'"It's not ready

yet! I'm cooking' It's not ready yet'"11*7~~

Seemlng to enaoy the echo, Shawn _and the glrl,
. ;?frepeatJZly cried, "We want supper, we want supper, .
raged Tod Crawilng over Shawn‘and out the tunnelﬂ“_‘ ‘
”vIn the above example, Tod's 1ns1stence on malntalnlng
- pthe sequence of events and the "correct" length of tlme o
.for cooklng supper was very 1mportant to hlm. He. became %"
?“1rrate when awn took the cue-*'do you want to come for L B

supper" not as an inv1tat10n for a future tlme, but
rather as an 1mmed1ate invitatlon. ’When the glrl and iu
Shawn 1ns1stently chan;ed, "we want supper", Tod does not

alter hls 1nsistence that "1t's’not ready yet" but rlgldly

;.adhered to thls pos1tlon. He dld not understand that

RO Y

i {
1
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.Shawn and the girl do not understand the direction of R

*_"his play and 50 Tod became increasingly upset, finally

L

leaving the tunnel for another area.i Thus, it can ‘be

/

appreciated how important the portrayal of events of ~ :4 .

n?present and future time were to Tod. ‘
| Tod's play with two cars at the water fountain was

most interesting in that he 1ntroduced a cr1s1s as’ a’
\"part of a sequence-of events.v The cr151s was dependent

-upon the concept of time running out'

'f’7} Tod: Oh no'- This car got stuck! (the car is direct-'ﬁ

ly under the flow of water).

Researcher' Where dld it get stuck’

'%CAnd then the water stopped' (turns the foun—
ntain off and then starts the fountaln once
i more, both cars are near the water f10w).,
t.Hey' See it's coming right up!  It's coming
right up" (covering up the drain with his
hand) Oh. no' It's ccming right up (the water
"vrises 1gher in the fountain basin, about half
fway upnthe car). . '
Oh- get away from the water fountain'
-~ Ican't! I'm stucls! (May 11th).

In the above example, Tod's use of language created

107




lftjffountain'").

108

" suspense as- ‘he experiment d Ah the drama of the pos—

'sibility of a submerged car, he manipu ated the events

'pL‘.llke a narrator, indicating the passag of - time (i.e. L j?‘

‘,kt"And then the water stopped‘ Oh, get a%ay from the water i

A second example of Tod's play portraying a race .‘f;jn}'
'against time occurred when Tod had Doug "do the work" |
fifpounding w1th a stick in the. sand. | |
; "Hurry, before our 1unch get cold'" shouts Tod
pounding with the flat of hlS hand and the p01nt
of_a stick. f Q\ ffj-:-,,hf R .,'l' : _a_»

“:'33 "Fast' Fast' Fast' Fast' Fast'" shouts Doug
Neﬂ%fgpounding his stick furiously into the ground in-

litime to shouting "fast'" = r',.'; 'fg”

{7V'e%{,. "OH NO' Oh no' Our supper's cold'" exclaims"fl

Tod peeking 1nto the tunnel.’-"Our supper's celd, ;i i

o vnow'" (pause) "Oh our lunch is cold' Our lunch is*fy - .ff;ph

| p_cold'" repeats Tod as 1f very distressed. (May h =
e]lath). _ R : “ , | : . |

, Tod also demonstrated a concern for the time dimen-"
fs1on while "cooking" on May ‘2nd (1.e.:"While the fish
were'cooking, a 11tt1e boy shOWed Tod‘his 'flshing B

'1rod' and said it was a gun. Tod momentarily played‘

"dguns and - then returned to cooking hlS fish, checking 1t |

.:fin the oven to see if 1tamas ready").

AR
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In planning a sequence of events, Tod's play re-

o flected a concern with detail as of May 13th when Tod L e

had Doug gather all the pails on the playground whilefy
he,\Tod, remained on the truck (the merry—go-round).-

" Tod: was to drive the truck to the picnic.v However, o

before the truck could start, Tod outlined a number of~

details. ForJexample, the pails were to be piled and

used as the steering wheel and then used for the pic-,;j;f',‘

The data from the study abounds with examples of
Tod's userof the present and the beginning of his attempts
to reflect the future. However, Tod's conversation and

play reflected minimal use/of the past.t“i,

=:wné""12;,.

The faCilities at Tod's day care centre permitted
him to explore this question in a number of different “,-'
Wa‘ys' o =N ' o

One " such time.occurred after the teacher\had painted

Tod's face"

“y?jo,As the teacher completes his face, Tod screws up

,_his eyes and face, and puckers up his mouth.‘ AS' '
:she announces that she is finished painting, Tod
{leaps up‘and dances around a table.

The teacher returns With the mirror."Grinning:

'Tod observes himself in the ‘mirrors Then”lifting L

- 109°
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‘up his bangs he gazes at the total effect. The o | R
teacher hangs the mirror on the wall and intently : :'afi_ e
- Tod . admires himselfs He o%ens his mouth and R

._ishows his teeth and then begins to talk to
‘sself. Catching sight of the researcher in the

o Akt oo 45 e e e B L e ¢

mirror, he turns to grin at her. Then 1eturning t051

_the mirror, | fe shows his teeth once mores
e

x
e TED BRI SR

S SR

‘i face ° o .~..A girl tells them-"All the kids shouldf%fffﬁif ‘

;hhave on Indian hats because we're going to eat on ;
’l‘the ground'" Tod gives his instructions to the SR
'teacher who is making Indian hatSvfor the children.l ;\
'1QShe follows his directions. Once his Indian hat is;fil” : _j
1'son, he. sh”eks,."Pow wowwow" and "pow wows" up to i';'j /;, - Vg
.»several children danCing and laughing . o o The "
i'teachers announce that it is time to clean upsi_;ipl\.;hﬁ ';\\ié
’lTod ignores this, aoining Tonia‘ they pow Wow' around f"-}.:'l.i§~
Jiuj‘the table.: A tescher reminds Tonia to‘help\tid“~ | :fliff#ffff%‘
' but Tod dances into the other room.~(May 6th) i” R
ffWith the teacher's thoughtful provision of the _jhf
) minror, Tod was’ supported in his quest to get to know | ;" R o

.this new Tod With the painted flower face.‘ Thus, he ‘ﬂ\i:‘ p'?*:
:showed his teeth, lifzfd his: bangs and began to talk | |
-to himself. Interest ngly, both the addition of ‘the

”i;-paint and the Indian hat evoked dancing as. Tod elated,
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_ expressed his feelings about mimself. 'x;f;vJ?j, IR
_ The other areas in which Tod seemed ‘to be explorikg
: different facets of the question,‘"Who am I?" appeared

in instances of being "up high“, as well aa through the

| context of socio-dramatic plag;//fSee "Up High Behavior"' SRR N |
: "haring of Toys and Materials"° “Real and Pretend" ]}Zf‘f;ﬂj”f&d\t;f;
"l"George, Tod and Doug's Imaginary Companion"""Tsd's Upp';f»;l't}h"’?:
4High Behavior"' "The Time Dimension"' and "Making Sense ..,rfff*t??yfr
’of the Wbrld of Insects" in Chapter 4 forfmany excellent L

examples of Todts socio-dramatic play).__@,r. ﬁi-ﬁ'w f::?fijthhfv g
In conclusion socio—dramatic play, changes in space R
| 1°°ation (es-‘"up hish") and dress—up permitted Tod to j&‘"”7""””

explore a number of roles. Such experiences,may be efff'tﬁ':'

"n important to the deve10pment of self-concept.;

Tod's v151ts to the Park during spring provided

numerous Opportunities for Studying thﬁ eﬁergence of -T]tff'ﬁfj;‘ 5ift¢
insect life, a subject which Was fas01nating to four ;:fi e }

year old Tod.-n,l_



’Lﬂiihow intrigued he was with his ongoing activ1ties, helk?
:f,always had time to pause to investigate a Spider "a

'tﬂffladybuk, a, bumblebee; a worm, or a caterpillar.“

¥ )

Tod's interpretation offinsect activities was

ngishaped by his egocentric nerspective.‘ By May aOth,; ;,;;i*:“”fﬁ;’

iﬂ';Tod had overcome his initial reluctance to handle wormsf”fu,ff””

 and, had in fact developed a Warmy personal relationship .
'fwith these/greatures. Fbr example as Tod trans erred’

;the worms to la second boat he crooned* "I'm sorry, Ix g ;f‘ﬁ;~;;;

ihave tah put‘you in the other boat' I'm sorry'"b As he

"’fset the v6rm in the boat, he observed the worm closely

'j7e5He built the w0rms a worm‘house and sent a w?rm down

:Lnotin ;/"Hey, I thought I saw him stick his tongue out'"i

/

ca T



 the slide fer a slide ;ide. When the worm crawled off

‘tinterpretgg the action 1n terms of his o‘" experience,

'¥the twig on to his hand, od explained, "Look,. t's _
f_sitting ‘on me'" Finally, Tod repeatedly kissed the worm .

R W

LT

'(May 20th)._iWhen de viewed the caterpillar swaying in o
midair with the breeze, he‘ignored the . fact that the

-caterpillar was hanging from a web or the little girl'

,'pinformation that “caterpillars have webs"./ Rather; he

U -,, .

-

Tod received several 1ncidental pieces of infor—

s

'Z:_example, wheanod discovered the caterpillar he Was =

AﬁYOu gotta book, you can read 'em and he turns'

"itffinto a butterfly' . .. Hey, you can take him on

ddgfftrﬂ;ion'f Helll eat leaves! ; % Caterpillars have webs

I

°*_g(May ZOth).;; 4

,and 80" ran through the playground proclaimirg, "Cater~,qj:;f.

:f5mation about insects from the children and adults. For S

’*;pillar's flying, caterpillar's flying' Did you ever seer‘ i.*"
‘ha caterpillar flying?" (May ZOth).}fJ: R

- ”‘;Sfthe monkey bars o s Put him on the tree' COme:“qu**”

fThe adults interpreted the actions of the chlldrenj»__w. :

'rquifferently than Tod. Their comments portrayed values

. along With 1nfoﬁnsation-_ For example when the chlldren

'Tﬁiiand Tod were hanging worms on the conifer,\a teacher

’Hltlintervenedwstating, "We are not kllllng worms.:fWorms B

T

_,Leave the worms alone'" A second teacher

‘
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| L

interpreted the relationship between Tod and the worm
-this way: "Tod, I'm sure the worm doesn't want to be '5~t”
drug all over! Leave the worm alone'" (May ZOth). pv
An example of Tod's method of reasoning and use of
‘the 1nc1dental information received relative to insects _
follows ' ‘;f ) ‘ | | -
Jenny applled baby lotion to her skin and told *he
children that her "'sun- tan lotion" would keep the
beesvaway.' Tod, riding his horse, a nink bit,- fa
: einterjected saying that the. suntan lotion smelled
L sueet and bees like sweet things like honey. An-ﬂ
“argument ensued amongst the children as they sniffed
'Jenny's skin and iried to deCide 1f the lotion
vsmelled like honey. Tod p01nted out that bees o i

\/?-are in the bushes and the flowers in. the bushesr d v

C U . gid not smell like honey. Another .boy added that

’ﬂthe bees used the flOWerS to make honey. (May 3rd)-
In the above example, Tod posed the problem:_ VA1
jJenny's 'suntan lotion' keep the bees away¢ Todrdre“
anianalogy. notlng that the lotion smelled like hone:
‘Secondly, Tod. used deductive reasog;gg, notlng ‘that Since
::bees liked honey, . they may- therefore like lotlon.v Thirdly,o.
'Tod ralsed contradictory ev1degce, bees _1ke flowers
'b(blossoms) and ‘these do not smell 1ike honey. An exterior‘
explanation vias supplied by a peer who stated that bees _

: used flowers to make honey.'

~
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Klthough Todfs COnclnsion was not provided;ﬂthe
above. example demonstrated that Tod gggstiogg what he =~ ®&°
f;heard (Jennyls statement) in conjunction ‘with his hypo--
&hﬁél_ (bees like honey), drew ar analo Y between Jenny'
statement and his reasoning, anc questioned his hypo=-
 thesis by introducing contradictory evidences Tod!s
‘assimilation of the'boyfs'reasoning.was‘not\given.

jxaminlng the worm once 1t had stretched out.-‘
Tod used his senses to explore the pr0pert1es of
h_ the 1nsects.a He patted the unders1de of the cater-
' h'plllar,,sn;ffed the worm,.observed that the_worm felt
f»wet, rolled the»worm around with'his fingers:sand”exei
‘amlned the worm once it had stretched oute Tod 1ntro-
_‘duced a number of obstacles to- the worm and observed the_.
hworm's reaction to these. - For example he carried the

lworm on a twig on which he had placed saliva, he o

~ ? K
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served it crawl on to his hand, he sent the worm down

" the slide, he watched the actions of the worm when
"placed over the bar of the teeter tottera, he checked the
worms' positions after they have been placed in the worm
house, ‘and he liftedﬁthe sods where the worms‘had been

'found and. replaced earlier.. Similarly,'he presentedtthe~

- caterpillar with a sand chunk and rock to crawl over, a_'

,stick to ‘crawl along, and finally he observed the move—l
ments of the caterpillar When placed ‘on the large tire.

| Tod used numbers to~ describe the quantity of worms.
Tod - finds the worm, covered Wlth sand. Close bes1de
lit is a second worm.‘"Another worm' Now we got three »f
worms'"\. . »"Hey now I-got four worms'" he remarks"
incredulously to himself, looking at the wqrms in his
hands (one of the worms split in tWO )e (May 20th).,‘f
}Thus, uSing the actions of the worms, Tzd explored the« p'

additive function of numeration. o

£

G

Tod's generalization about the caterpill seemed
to be that it was a type of worm., When he d{?iovered I
‘e'_the caterpillar he. called, "I found a real Worm‘" Howe .
ever, Tod had the lable "caterpillar" a5 Well as -some '
Cknowledge of the caterpillar as shown by his next state-'
'ment, nHels. a caterpillar. I'm gonna stick mine on a - F,
tree'" -Tod, trying to. coax a caterpillar down from a

| tree called, "Come ony Wormy‘ Come on Wormy'" Later,;‘

,returning to try to coax the caterpillar down once more,

. Tod called, "Come on Cat! . Come on Cat'"f R 3 glﬁ.



Tod's use of the labels "Wormy" “and "Cat" and Simul-
taneous ‘use:. of "real worm" and "caterpillar" illustrates _
wwerner's Orthogenetig E; néipl which states' "whenever
fdevelopment occurs: it proceeds from a state of relative
,globality and lack of differentiation to a state of
' increaSing differentiation, articulation, and hierarchic
vintegration" (Lerner, 19765 De 116)._~ Tod seemed to-be in.
Ha tranSition phase between the more global label, "worm"
and/the more differentiated, articulated, and hierarchic
label, "caterpillar" | _ o

Tod formed a general hypotheSie re the location of S
worms and caterpillars. Throughout the May ZOth Obser— |
f,vation, the collected observation demonstrated Tod'
repetitive search of wet areas on. the playground (under'
/the sods, trees, and large tire area).. ' |

| | Through the worms and caterpillars, Tod also experi-

»

ivenced the concept of death. Finding the. worms under the

4 :
: sw1ng he observed' "This worm got died'" When Wendy steppedvj

on his caterpillar, Tod declared, "You stepped on him'" Wlth"-

L a soblike gulp and then set out to inform the other chil—
-fdren of Nendy's deed (Mey ZOth). o | -

The ﬁumulative Nature of

To . the casual ohserver of a’ group of children at play,
play direction,emerging themes, and behavior appear random.
_ One of the goals of. naturalistic research is to- idenr
f"tify _3;_4; Within human. behaVior. In the case of this N
,*“study one goal was o identify opder Vr.Lthln Todts play

117
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L \ 18
behavior. Brandt (1972) expl';ned':‘_ |
'Naturalistic research ref_rs to the’ 1nvest1gatlon of
"phenomena within and in relvtion'fo their naturally
,occurring contexts e o @ Rn 1nsic orders exist 'out .
~there' and that these regul' ities will: organlze andzk »
,drive events e o o naturalistic research is almed at
nrocurlng data that will permlt 1dentiflcat10n of
- _Q~t1‘these orders. (Brandt, 1972, De 7). v | ,
By means of ;r_‘ecu;gigg ]gg_l_n_latiog (Brandt, 1972, Do 235 L o
“and by placing events on a time line. (Appendlx H) it became’ R :
poss1ble to. trace the development of an emerglng theme and é
to understand changes 1n play dlrectlon. ‘
After the events of a day's data gatherlng were placed v
. on a tlme llne, the next step ‘was to note the elements "
whlch had comblned to- produce a theme. Flnally data was. re-.h
S Vlewed from other observatlon days to dlscover patterns ‘c"‘“f 'pf é
.AA~~Jith1n the $laye ‘ v | _ o %
| The. follow1ng examples and accompanying Appendix H dem— o -?
onstrate that %bd's play did 1ndeed have a cumulatlve - o }:*-l%
element.;_ - S N : : “ :‘. ?
?xample One. - ';']'d‘ f”f_ ~' | ﬁ' Lo .‘_: - ":;, .; Y‘. %
) ' Fbur year 0ld Tod was fasc1nated by the subgect of B

water dralnage. jAlthough he formed h1s hypothes1s w1th
regard to water dralnage on May 3rd,.he had had prev1ous‘
experlence W1th water experlmentaﬂon on Aprll 28th. fﬁt\'? e

Further experimentation was carried out on May llth..

Still dragging the two sklpping ropes, Tod crawled
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l?f" p ;;_v- lllg
1nside a tire, at the bottom of whlch was sand. ﬁe}‘""f
"fi\led and emptied the alternate handles of the"d'}
-_,skipplng rope.» Then, filllng one of the handles
with sand, he pushed the rope out of the handle,
'pumping it llke a syrlnge, and spraying the sand
wvfrom the top of the handles. Next he half emptled o

' the handle of sand: and then contlnued fllling 1t

'2.fby sprlnkllng sand in 1t w1th his flngers. Then

) B he drew ‘the rope completely through the Sklpplng

"frope handle, for01ng the sand from the- handle and

}"”caus1ng the first handle of the rOpe to meet the

'1=handle on the other 31de.' By thls tlme Shawn had
crawled 1n the tire and Tod showed hlm hlS dis~ e
covery. Shawn, u51ng the second rope, 1m1tated
.TOd's actlons. Outs1de the tlre, a. blrthday cele-
1brat10n was 1n progress (sand pall with stlcks for

' the cake). Shawn stuck his head out the tlre to"
;; 81ng "Happyihlrthday."- From the other s1de of the
tire about four feet away from the tlre openlng,

’7pthe researcher contlnued to observe Tod who took

" no notlce of the celebratlon. He p051t10ned the” .

Sklpplng ropes as, shown belOW': S ,"vh\._. o ‘ {
| Tod'sw _sand I S e Shawn's-

P "Plugs" - rope handles in sand-
‘ a— Slde .
& sand

RN

‘side
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fpShawn rejoined Tod, and unable to hear and unable Q

to. understand the new direction of play, the resear- )

- cher initiated the follow1ng conversation"

Researcher:? What are you doing Tod?

’Tod' “Well see here.. These are the plugs for the(\ .

water in the tire. When you pull out this
"lplus (pointing to\rOpe handle planted in sand)
“.;the water runs out here and if you pull out :

‘this one (pointing to alternate rope handle)

. the water runs out here. If you pulled out u

.these (pointing to handles by Todfs end) all

| the water from Shawn's Slde would run down'
‘}«}“ - f_.df ‘to my Slde and run out herels | ’_ |
. Shawn interJected to say that there was no a

water*in the tire but only sand. Tod stressed,
f» "Yea, but if there were water'" (May 3rd)._

LR
. K <‘r‘ . |

' 47_ How had Tod formulated his. hypotheSis re. drainage'}
‘ of water from the bottom of the tire° Interestingly,_
~on- April 28th Tod had done ‘some: preVious experimentation
With water at the bottom of tire. 17 ‘.;: :f,q.” |
'.fThere's water from the rain left in the tire.,jIné'
:‘?Slde the tire, he's discovered an Orange Maid con=
1tainer and picks it up holding it ‘with right hand.'
' He picks up. water from the deep edge of the inside”
of the tire and pours in down to the shallow edge_:

_of»the tire. It runs down a gentle incline plane _

_'inftheftirejback_to the‘deep end.:_Flllsacontainern"

I
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;and watches as it runs down th

" and flings it at the dry sidesjf the “inner t‘ire

slopés . He con-

“tinues filling and flinging at the alternate dry

h“gareas. (Aprli 28th)

7 .
Tod conducted further research w1th dralnage on

May llth with the researcher found him playing in the

water fountaln.v At that tlme he explained that his

o ‘two toy cars were stuck on the water fountaln"

Tod:

: Oh no'! Thls car got stuck' (The car isv

dlrectly under the flow of water).

’ Researcher:“Nhere did 1t gettstuck?-l,

-uTodi

On the water fountaln'

gResearcher': Oh no!-

Tod:

~* hand)e

And then the water stOpped' (turns the foun—."
. ?taln off and then starts the fountaln once
';;:‘more, both cars are near the water flow)
: Hey!' See 1t's comlng rlght up' It's COmlng.'

.right»up (coverlng up the draln w1th hls t,

ST

vah no' It's comlng rlght up' (The water _

“‘rlses in the fountaln bas1n, about half way

ld4up the car)e

Oh get auay from the Water fountaln'

T can't' I'm stuck!

‘George?

121 -
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What? (Teacher InterVentiqk"-lo 35) (May 1lth).
o In the above example Tod experimented with water -
Aaccumulation, water flow, drainage and blocked drainage
through the context of his socio-dramatic play._ Had the'
, teacher intervention not occurred at that particular v
time, it would haye been so interesting to have seen.the
outcome of the drainage experiment.- .

Water fountains were especially interesting to Tod.‘

' .His generalization for a lawn sprinkler was to call it a

i l

“"water fountain" _ |
" On April 27th he constructed a most interesting wat-

‘er fountgin from interlocking geometric shapeS° |
Setting his flower as1de, ‘Tod. began assembling a

i'_fountain. He- explained that as. the ellipses spun,
~water wég released «( .'. "when the fountain turns

'”'it makes water"). . f‘j_ B

'7.!; > rl-iPipe'for'rain

s . . e

’After'giving this'explanation, he added"a npipe for

Water to come out to rain for’ the grass" A (April,
1}27th) | | ' | o
_Interestingly on May llth Tod- painted a water foun-'
tain Wthh was structurally rather similar to his con-‘
'Jstruction on April 27th._ His explanation of the water :
7‘fountain was Similar to the explanation of the water,h'

t_lffountain which he had given the researcher on April 27th;

122



- around and itts gOing to rain' " (May 11th).=3 : l. .

T

"Tod explains his water fountain to’ Shawn' nTte

Another interesting example of the cumulative nature
of Tod's play was the mountain climbing theme. By.ex—'
_am:Lning Appendix H.the time line shows a range of factors
2 vhich” contributed to the mountain climbing theme on ,
vMay 3rd.. Interestingly, the- mountain climbing theme- did
'not arise again until May l6th in the data, thirteen o

e days after Tod. had initially been engaged in "mountain o

4'-:climbing" (Seed;?od's Experimentation With Language"

"for a fuller difcussion of this example). '



Todfs Problem Solvigg »
This -study attempted to descrlbe and define the. nat-
'ure of Tod's information prOce551ng (problem solv1ng

?strategles) whlle he was engaged in. free play'at his day

» Holt (1967) 1nterested 1n the strategles that young

- child ‘n‘employ to make sense of novel elements* w1th1n '

‘the enviromment observed.

}‘A trained‘. 1ent1st wants to cut all irrelevant data h

' ont:of his'expe ment. He is asklng nature a ques-

tiOn, and'he wants to cut down the n01se, ‘the statlc,

fthe random 1nformatlon,,t'.' mlnlmum,\so that he o

can hear»the/answer. -But a chllk

B s

'oesn't work
”"that‘way, He is used 6 gettlng his. answe

'fthe nOise. He has, after all, grown up 1n a strange
t‘world where everythlng is n01se, where he can only
"understand and make sense of ‘a tlny part -of what he
“experlences. Hls way of. attacklng the cello pro’:ﬁ'~£
w_blem 1s to produce the max1mum amount of data pos-»
;81b1e, to do as many thlngs as he® can, ‘to use hIS»
‘hands and the bow 1n as many ways as. poss1b1e.v Then N

*f'as he goes along, he beglns to notlce regularltles'_

*The - novel element c1ted 1n the above example was a
~cello. o o



to return once more to the nremlse upon whlch thls

'3-rev1ew the exnloratory premlse 1n Chapter 1).

:'study was based.‘ (At thls p01nt the reader may want to

Onment and the resultant problem solv1ng behav1or. The
g_flndlngs relevant to thlS relationshlp are dlscussed @.‘
V’separately -as "The Nature of Tod's Day Care Centre’\
“;Env1ronment" and as answers to the "Related Research

‘Questions'',.

.3‘r\£[

2 -and patterns. He begins to ask questlons - that is
tho make dellberate experiments._ But 1t is vital
':to note that until he has a great deal of data,
':'he had no idea what questlons to ask, or. what -
'questions there are to be aSked. (Holt, 1967, pp.
48 - 19 SRR
l,How dld four year old Tod percelve or make sense-
of the many varled elements w1th1n h1s day care centre
env1ronment°‘ D1d he generate h1s data 1n the manner |

suggested by Holt°

Before cons1der1ng these questlons it would be well

Important to the premise, . was the relatlonshlp

o
L

L1

3between the potentlal stlmull 1nherent w1thln the env1r-

’”w1th numerous unstructured toys and materlals upon whlch

ot
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quod could project his own problems._ QMere were private
iiplaces - places to hide away by oneself or to share with
'friends. There were Opportunities to climb "way up:
uhighﬂ "up in the skies" and deep dark places as in the S
,flinterior of the climbing chest. There was foam for _“‘;,5
‘f_jumping and room for dancing. There was paint for

’1;having one's face painted or for making raindrOps.' Trulx 7n‘5

the interior facilities of Tod's day car centre abounded
W1th stimuli 1nteresting to the young child. | |
| On pleasant days tﬁe children explored the park and

lplaygrounds near their day care centre. Being Spring,
the park area abounded w1th trees and bushes in blossom
t‘not to mention the emerging 1nsect 1ife.; The sandy
y,;playground area had a wide range of equlpment, namely

’;.fslldes’ sw1ngs,a merry—go-round, cement tunnels, large x,,

i

:_Etires, etc. A cart from the day care centre transported

“_,balls, hoops/ ropes, shovels, pails, books, paints, etc.»«

n_tjwhich the children used to supplement thelr play.

PIECs

',s ‘ By attending the day care centre, Tod was exposed to"}
NI

_;gmany people, indiv1duals who no. doubt 1nfluenced Tod' b

--perception of his env1ronment. The staff to student

S ratio was one to smx.' Thus, ‘Tod was exposed to several

[

thadults.'_Vhile Tod's class was limited to eighteen chll- _f?

1

"*dren, in the two combined areas of the park there could

f’“be as many as ninety children.: Tod had the\opportunity

SRR

- s -

'f_tto interact with children aged three to s1x. Hls constantvp;ﬁ RS
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'Irlcompanion and best friend was Doug who was willing to_
_ join him for "mountain climbing" or even "toilet

swimming" SRR . SR /

Certainly Tod's day care enVironment was most sti-

7:mulating, abounding with many elements fascinating to

" a foup year old. To return to the premise,<. how dld

':*Tod perceive or make sensg of the stimuli he received
,j_from his day care centre environment" Did his free plav

”riin that environment permit him the Opportunity to ex—:'
'periment in his own laboratory° If so, in what areas'"
i did he ‘conduct his experiments°;7_ ok o
'J;“ Qu;stions such as these naturally raise the first

”:3question, which tﬂls study’ attempted ‘to answer, "what
.»ftypes of problems and hence goalslgﬁoes the child set

' 'for himself during free play°" R fﬁi' ;?ﬂ‘"'

Tod appeared to be grappling With nine baSlC tjpes
_of problems, each of which related to different areasv
- of development. Each problem type was- greatly influe- S
vhnced by Tod's egocentric perspective and Werner' o
v ;thogenetic Priggiple which states that "whenever i';ft‘
bhfdevelopment occurs it proceeds from a state of rela-;’»tf B
:'_':-tive globality and lack of differentiation to a state

of increasing differentiation, articulation, and

I SRR N T e



.{°hierarchic integrationﬁ-(Lerner, 1976, p.’llE)g L \\\i
| Tne relationshiﬁsaOf these-nine nroblem tyﬁes.is.‘ -
illustrated bj Figure #2e By way'Of,summary the
e oblem types are.vei o | r
v_va) self cogcept (ege "Who am I°")
| Bj'fp er perception (ege "How are my peers the same -
/"-and aifferent than mezw) . TS
) 1 gggg ggd commgg;ggtlon (1ncludes verbal and
. nonverbal) . . .
xd), ;eal agd pretend dlscglmlgation | |
1e)limathemat1callx ;elatgd g;oblems (one to one cor—
"‘trespondenpe, class1f1cat10n, order, operatlons‘
- of addltion, subtraotlon, and lelSlon, volume"‘ﬁ
.space, tlme) V
f)]‘kinaesthetic awaregess (eg. hlll rolllng) | |
'{'gl perception of motion (eg. motlon patterns related N '
ﬁ‘”_‘to merry-go-round, etc.) :
'.lhjl‘balance and large motor ¢ gpe enc x (cllmblng, Jumplng, b

 running, balanc1ng, etc.)

i)"flne motor co-ordlnatlog (eg. pourlng from one con-w

'talner to another)

r

To - grapple w&th those types of problems, Tod employed
vfflve ba51c types of stgateg; '

“;a) manlpulatlon agd ogegatlog ggvi;onmen (eg.v“
’”T;_bendlng, @hrOW1ng,-pQund1ngs pulling, etce)

-
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b)” use of 5enses, often several at once 1n order to-
'nascertaln the nature of the env1ronment |
c) 1m1tation of peers and adults
d) represegtatlon (representatlve use of toys and
_ materlals to portray his world as he understood o
llt) B

e) asklnz questlons of peers and adults

Spec1flc goals were to some extent 1nfluenced by
“the: nature of the problems w1th which Tod seemed to be
| grappllng. However: Tod's domlgagt gOal in all areas
of endeavor appeared to be mastery‘as deflned by h1s :
‘=ego-centr1c perspectlve. As Holt (1967, pp.‘48'- 49)
‘suggested, Tod's was a manlpulatlve, sensory‘approach
to hlS env1ronment. _In that way he collected data 1n _

‘-each of the nine development problem areass (See "The,“f

'v‘-Sensory Nature of Tod's Play", Chapter L)

2 What themes dg__nate hlS play and how does he use’ S {;

those themes to deflne and resolve h1s problems°v

Bas1camythere were four theme types common to Tod'

play vehlcle operatlon, dally llfe act1v1t1es, fantasy

/

"~related act1v1t1es and natural phenomena.'

Vehlcle operatlon themes 1ncluded the use. of cars,

v boats, bus, truck, flretruck, airplane and traln. Conr :
’ @ o
,cerns related to vehlcle operatlon were generally ex= -

75”pr955¢d 1n_a.grnff volce, Typloal operatlon Problems
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Figure l. Developmental Influences Affecting
,_,x-\.‘\ : ‘. c . ‘

Problém'TYpés . o o

Self-Concept .

_ Peer

Co-ordination Perception

Percep- S Tod's Language -
tion of 8. - Egocentric - and Comm-.
Motion = Nature ‘unication
P | Discrimina-

tion of Real - -
L B and Pretend
© “Balance - * Tlements.
- ‘and Large b o

Motor Com-
petency .

Mathematically -
Related Pro-
blems -

. .. Kinaesthetic .
' ) o " .Awareness .

*JWepnerlsjOrthOgeneticfPrinciple‘states.that "whenever
. ‘development occurs it proceeds from a state of rela- -
“tive globality and lack of- differentiation to a state
. 'of increasing differentiation, articulation, amd .
__hierarchic integration" " (Lerner, 1976, De 116) -

\
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o included‘getting Stuck,”starting the'vehicle,-and pro=-
blems with stalling ('got your engine back in. heat”'). }'
~ As Tod drove the vehicle he generally made the sound
of the.vehicle. Vehicle themés could also be 1ntegrated

\
with other theme types. -For example, a w1tch was. hldlng

,funder the traln track brldges and a stalled car faced

_'ob11v1on from a rlslng water level when 1t got stalled |
©in the water:fountaln.‘ | _ |
| The}primary theme dominant‘to much of Tod's play

" was that of representatlon of dally llfe act1v1t1es.

b"_The most common theme was that of cooklng followed by

' cleanlng.' There were also two 1n01dents of pretendlng
~ to voide | | o
‘The third theme type seomed related to the fantasy .

' world. Pos31blv through television Tod was able to

o eXperlence and tnen portray rountaln cllmblng, shark

'~'flsh1ng, and Superman. Nltch, monster and Blg Bad Wolf

. may have emerged from llterature or perhaps may 51mply

,be fantasy creatures ‘common - to the 1mag1nat1ve world
' of the young chlld._ - h,,‘ e §%§-1' |
._‘ " The fourth theme, that of natural phenomena, 1nclu-
wded Tod's representatlon of- abstract concepts such as
"the hot w1nd that blowed the s1gn down'', power, water—.n
,flow and dralnage, and play with" 1nsects. “

-The four themes 1dent1f1ed above,furnlshed oppor-

.'tunltles for Tod to” further hls research 1n the nlne
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-identified'problem~types, The relationship between
Vtheme and’ associated problem type is fhown in Figure 3.
In summary, Tod's socio-dramatic play and its re=
;’lated themes (vehicle operation, daily life actiVities,
lifantasy related activities, and natural phenomena)
‘seemed to provide a context for Tod ‘to re—enact his
- view of the "real world" Secondly, the SOCio-dramatic
‘theme context provided practice primg;ily With deve10p- o
:mental problem types related to self concept, peer | E
‘ perception, 1anguage and communication, real and pretend
; discrimination, mathematically related problems, and
‘ -:fine motor co-ordination. _ | ‘
.:l 3. How doeS’associatior with'd’f~ ent pe .’bose'difé

ferent problems fo; thg chil
:* Tod related very differently to a number of his :

- peers. Three year old Doug was his closest friend With

‘}whom he shared his thematic play and to whom he com-

B -ipared his large motor development. While Tod and Doug

'played Well thematically, their play was- frequently highly
ﬁ’egocentric. For examplé, both boys had a: "George", the

'imaginary companion.t It was Doug who ‘shared Tod' ?&

i :traumatic play event of falling in the tOilet (May l6th).,

o A problem arose when other children, most notably &
thhawn, along With Wendy and Christopher, developed an
yinterest in playing With either Tod or Doug or both

l'boys.l To retain the excluSive«companionship of Doug,i"'
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. .
~Tod used a number of strategles._ He was adept at apply-- Sy

B “fing centre rules (egs only two People were allowed to

play with a toy or in an area at a time - only Doug

fand hlm of course). Secondly, Tod’was able to. prov1de

"“‘nonverbal cues to his peers making it clear that they

Were not 1nv1ted (see "May I Play?", Chapter h).

Although Tod had a verbal formula as to the "rlght- .

;fness" of sharing, he had developed two strategles to
Justlfy not sharlng. One 1nterest1ng strategy was to
"use soc1o-dramatic play aggress1vely (eg.. The truck was.

"Tod's not Doug's for "My baby's 1n there' “See him'-f‘

-:nght in there'" - May. llth). Secondly, Tod would tend

l}to deny a- second obgect, whlch ‘he, Tod, thought a Chlld

'WOuld prefer in order to procure an obJect which he pre-"

-ferred (May 13th).' (See "Sharlng of Toys and Haterlals"

V.AChapter 4).,

' There was also ev1dence of peer power struggle

(eg. See Tod's May l}th manlpulatlons regardlng who would .
“be the truck drlver)._ Sutton-Smlth also found ev1dence S

',of peer power struggle 1n the play of chlldren.v

e ' The business of central-person play shows that.

"‘often they get together by agreelng that someone~“
1s in- charge._ There is llttle verbal agreement

1n thls, and the person 1n charge may only have

temporary status.t. o e The management of play is -

a dlfflcult problem, and. up untll about the age of
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'vten"or so'children may spend just as mnch'time in’

1arguing‘about‘management:as'they will in playinge

) Thisiisithelreason why many psychologists'reel-that -

' free-playﬁis S0 ﬁaluable fOr'children, ‘They really.'

- do- have to work out the’ rules for- creatlng 5001al |

1ife in their play. (Sutton—Smith, 1974, pp. 117 -l}

~}t118). b L . !
| 'Tod's relatlonship with three year old Wendy was .f‘
. a'curious one._ ‘She frequently engaged in parallel play
close by Doug and Tod. In her close prox1m1ty she L
3’*ga1ned a falr amount of 1nformatlon about Tod's play. . .}"'./‘a

- For - example she: was famillar w1th Tod's 1mag1nary com= |
..ipanlon,v"George" (May 13th). She enJoyed a lot of the

isame act1v1t1es as Tod.. However, Tod generally 1gnored

o cher. Why° Firstly, there was deflnlte status applled

'fb ge at the centre (See "What 1s a Frlend?" Chapter 4).*'

' Wendy was only three and dellcately bullt.. However,

lvj]Doug, Tod's closest frlend was also three so age alone

 would" not explaln Tod's obllvion towards Wendy.; Sutton—ii»

- n'Smlth (197#, p. 140) suggested that a second factor de— a

-~term1n1ng exclu51on was sex‘ S

3 Unfortunately, one. way chlldren get together 1n |

"_ klndergarten is on the ba51s of sex. We watched-
7va trlo of . four-year-old girls in ‘a klndergarten | |
?usettlng. They dec1ded to("build a house" us#ng 5v13. .~,5‘}
1all the. blocks "before the boys come."' As each boy IR

-1



’fentered, their play was reinforced as - they announced,
'T"You can't come 1n. You're a boy, and thls is. for |
kvgirls," even though none of the boys made any
'I’attempt to enter. (Sutton—Smith, 197Ly p. 1&0).»

To enter the play of other children, Tod generally

- aid ds Sutton-Smith (1974, pe 141) suggested, namely to

- .do something playful and relevant to what was g01ng One

"(See "May I Play°“ Chapter 4).‘

-~ In. summary there were four types of problems whlchu/%'

arose whlle Tod was as5001ating with dlfferent peers.

f}'The nature of these four problem types was closely N

related to Tod's ego-centrlc‘perspectlve.

.ia):

Tod assumed that" hlS peers shared hls concepts,

'"fphy81cal abllltles, goals, and values. Thls:‘

s created problems related to sharlng of toys,y

a*,,'materlals,:and space as Well as ch01ce of the-

—.

't”matiCuplay theme. ,'~.- B » rf f o "g; _f

v

Q)

jTod's closest frlend was Douge He demanded
lexclusive companlonshlp from Doug and created -
a number of strateglls de51gned to 1solate

, "_Doug from playlng w1th other peers.’

There was ev1dence of "peer power struggle" o

(Sutton—Smlth, 1974, DDe 117 - 118).»v

"136'

There were peer communlcatlon problems (eg.'"play»"‘

"entrace"_ Sutton—Smith, 1974, p. 140).
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- L4e How does the child use the tlme an_,gpace dimens1og

| fo p;obleg solving B SR - o
Tod's socio-dramatic play reflected ev1dence that he

was . trying to use the time. d1mens1on from the real world

‘ of hls experlence, portray a serles of events 1nvolved 1n )

a "race against tlme'Band finally Tod's play reflected a

'~_sense. (See "The Time Dlmen31on", Chapter 4 for further

rconcern for plannlng ahead for a future happenlng. Thus,
Tod's, soc1o-dramatic play supported the growth of his »
"understandlng of the concept of tlme 1n the "real world“ hmnéw o
) elaboratlon). ) f; L - o B _"\1eﬁi ....... :
| The maaorlty of Tod's 5001o-dramatlc play occurred 1n o
1enclosures permlttlng privacy or: personal space (eg.

cement tunnel, chest, 1nter10r of tlre, etc.) Thls may ’Z
'suggest that such enclosures may be supportlve of s001o-

' dramatlc play. Secondly, whlle "up hlgh" Tod spoke of

| belng "really blg" and tended to treat peers "lower N

© dowm" in a condescendlng fashlon. It was. hypothe51zed

'that Tod's conv1ct10n that belng "up hlgh" mad hlmAll
”j"blgger" could be due to hlS 1nablllty to conserve )
: helght,, Thus, Tod could be forgettlng that the helght

of vhatever he was standlng on was not in. fact, an ex— . .

 tension of hlmself. P0s51bly thls phenomenon is related BT

to the ‘common early chlldhood game of nItpy the Klng of

' the CastleW, (See Tod's "Up Hight Behavior, Chapter-q). |



Related to the space dimension, was Tod!s tendency :
to examine the. world from a different point of view' »
;(i.e. hanging upside down). One puzzling example was the-,
obvious delight ‘Tod. and Doug took in examining each other'

'i. hands and feet while looking through a tunnel upSide down. .3

ﬁ»It was hypothesized that Tod was exploring the partdwhole ;%§;\§;;;
relationship of the body and poss1bly seeking an ad- )
vanced form of object permanence. “ , o |
Kohlberg (1968, De 221) discussed the growth of
’obgect permanence in the young child' : .
| ,’ By 18 months he knows objects permanently eXist
_though he cannot see them, but it is not until he -
is about six years old that he VleWS their phySical
'”’vfdimenSions and identity as unchangeable.i Things
'cthat change in appearance change in reality.
'f'If, as Kohlberg maintains, the child is unable to °
."recognize that phySical dimenSions and identity are un-
.changeable until the child is SlX years old, then per—

‘haps the child grasps knowledge as-to the nature af phy—

'~,Sical dimenSions through experiences in VieWing only

parts of a whole obJect or seeing obaects from a’ differenth-.
nerspective. (See "Exploring the World From a Different
l'POint of View" Chapter I)e.

_H_‘ In summary Tod, operating»on a responSive enViron-
'4'iment, had the opportunity to explore both the time and

ﬁ,space dimensions. Certainly,‘such understanding is

:\_
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_releuant=to higher cognition.'

unstructured toys)

Tod's use of toys and materlals seemed to. conflrm

the pos1tlon stated by Pulaskl (1974, De 71).» She found
| that structure bullt 1nto toys essentlally had little
effect upon the creat1v1ty of the play. By flve years:i
- of age, chlldren who were "high fanta51mers" were playlng
in an 1maglnat1ve manner. w1th both structured and unstruc-v_
| tured toys. Chlldren class1f1ed as "1ow fantas1zers"_‘
1"51mply fooled around and manlpulatednboth types of play-r"
ithlngs“ ' v

As documented by numerous examples in thls study

c,i(see "Tod's Understandlng of Representatlon in His Play"

h>‘ft]j*

; and. "Tod's Use of Equlpment" Chapter L) Tod seldom
.2engaged in stereotyped act1v1t1es related to equlpment

‘and 1n Pact‘thoro

‘lly explored the propertles of equlp-i }11}

ment,materlals, ' d toys w1th hls senses. He was very B
,adept 1n hlS un erstandlng of representatlon. He also

"rdemonstrated ablllty to use materlals about hlm to aug—if'

'ment hlS socio-dramatlc play. ) : N ‘ '

] d' For example, the seemlngly "hlgh structure"l famllyﬁf‘fpf.

"-wood block puzzle was used to re—enact a baby asklng 1ts

ih-parents for a. drlnk at bedtlme. The baby was placed 1n L

A "hlgh structure" toy 1s belng deflned here as 4 toy
which would suggest that the task could be*answered in-
a llmited number.of wayss:’
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:the mother's puzzle slot "because the baby loves the
nf_mother" (May 11th),- v,'V.;‘;ﬁl'r_ | |

In addition o using playground equlpment atypically,' ,
-his choice of toys Was rather surprising.‘ A choice of

*

- Yoy could just as easily be an old potato chip bag, ?‘

.;.e-stick which could be magically transformed into a "cha- 'i,

ftnger" as. readily as he could choose a bat for a: horse
" and a lego block for an alrplane.”"fjvtﬁ g f;g'

In summary, imaglnative Tod ‘who. was =l thOrOughly

engrossed 1n his play, was able to adapt both low struc-.wf"*”

ture~and high structure materlals to experlment 1n the

1:problem areas identlfled 1n thls study. '1_ o _) .
with problems whlch ﬂ aggot solve to hls satis-’

The type of behavior in hich Tod engaged was, of i
'Acourse closely related t the problem.. There were f%ve'
is:.tuatlon types which seemed to flt 1nto the crlterla
'Mof questlon 51z°ljj“f:f‘j?3'“" : | h _ | |
g ' l) Tod tended to substltute an alternate act1v1ty
'.?}fé'-r;,v;when he found that he Was unabfe to perform a -
: t.irdesired act1v1ty. S |
‘ tf‘Ez__nle-,ggj. ,'fel&_,.;c, - R
'ffx;f' Tod longed to climb the sw1ng pole. Each T

“fritime he failed thls act1v1ty ‘he resorted to o
"F_gtwirling about the swing ‘bar (April 26th, 28th). S
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'fpeers the egocentric Tod tended t0°

“2955

'_resort he would fetch a teacher. %

<

gWhen subjects were of ongoing interest to Tod,:

fhe tended to ;gggg_gglx rgturg to them (See
"The Cumulative Nature of Tod's Play," Chapter o

vTo justify not sharing space or toys w1th hlS

"fa)j,explain his ongoing socio-dramatic play

utheme (eg. The children were forbidden to
~ enter the tunnel on May 10th as Tod was -

".cleaning house)

'b) astate centre rules regarding number of

‘_people allowed to engage In an act1v1ty at’
a- time (Tod generally stated an - approxima—

”tion of, "You can't play. Only two people_
. _“are allowed'") B o '_ " |
L) 'AggressiVe peer action was generally met w1th
Tod giving a soblike yell along w1th regulatoryl
-Vlanguage, possable physmcal attack, tears or:

jsimply making the n01se déucrying.‘ As a last :

—

'-'riactivities was generally dealt w1th through .

succe551ve apg;ox1matiog (eg.-see Tod's reluc—‘ i

.,;,_tance to use. the monkey bars on April 26th and'c
:the change :t‘rOm Tod's initial apprehens:.on to :

Veven touch the worms to the development of his'd

=

1

gInitial apprehension with regard to obgects or: S
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warm, personaL though one-51ded relationshlp

‘with the worms on May iOth).

. Conclus1ons Regardlgg the Methodology of thg Study
'  The methodology employed in this study appeargdutb

 be an unobtru51ve one for chlldrenﬁunder flve. HQWever,
| older chlldren at the daycare centre appeared much more
I aware of the 1nstruments used for the study. Much of :

this 1nterest dissipated by the flfth day of" gata gath-
‘erlng when the researcher had seemed to become an

Aaccepted part of the day care centre env1ronmeht.

-
PO AT

Much of. Tod's play occurred -in epg&Osures such as

- the large tire, enclosures which would have made v1deo—'
' ¥

taplng most obtru81ve if not 1mposs1ble. Slnce young e

',}chlldren frequent areas such as large tlres, chests,

etc. and ‘tend to be hlghly moblle, the methods used  for

'thls study may prove valuable for learnlng more about
'the nature of young chlldren's play.

The follow1ng suggestlons are offerred for those h
bcon81der1ng a 81m11ar de51gn | .

le. A perlod of at least four months should be

F_Yallowed to develOp obserVatlon SklllSo»
2. A good_ background of naturall tic research
F‘<v .7should be acqulred prlor to embark1ng~on the -

‘ Study."

onclusiogs and Implications N



3)h Data collectlon should be done durlng a perlod
whlch would permlt a heavy time commitment., |
?u)V'Confirmation should be made to assure that all-‘
equipment is functlonlng properly. |
The methodology used for the study was very arduous
but very satlsfying in that it captured a, rlch descrlp-
tlon ‘of one chlld's play. Addltlonally, categories of -
'play behavlor were suggested whlch would have been
gnored had a design been selected whlch relled upon a
checkllst. . o

_ImpIicatlons for Further Besg arch
' "Very llttle is known about what play accompllshes

for human and anlmal organlsms" (Sutton—Sm1th,_l968,

'-ﬂfp. 165) . Although spontaneous play is a. "unlversal"'

phenomenon (Omwake, 1968), relatively llttle documen~
tatlon has been - done relatlve to the play functlon. ‘
Brandt (1972, p. 15) 1ndlcated the need for "purely
~descriptive detalls about man's behav1oral patterns" |
~;He noted that the "behav1oral sciences have barely begun
: to accumulate and cla551fy suéﬂ\data" whlle "almost every
other 501ence 1s replete w1th catalogs and handbooks of
'; facts about the phenomena it covers (for example the f*xf
'characterlstlcs of thousands of plants, prOpertles of
-metals e o s )"v Clearly, ‘the study of play requlres

1

'-such descrlptlon.

S T




o Fundamental to naturallstlc research is the bellef
that phenomena occurrlng in thelr natural context, have
'"1ntr1nsic orders" which "ex1st 'out there'" (Brandt, .
1972, pe 7o | N

Thls descriptlve study employed techniques used in"

'naturallstlc research 1n order to document one Chlld'

play. The daily specimen descriptlon records (Appendlx}f‘

.A, B, and C) should prove valuable to those 1nterested

¥
© in early learnlng, development, the play functlon and

. . \”‘ l'
naturallstic research._ ! D

) The many 1nterest1ng t0p1cs relatlve to "Tod's Play“-
and the flndlngs for thls study were largely obtalned by '

*7means of recurrlng summatlon (Brandt, 1972, De- 223) and

J‘ use of ‘a time line (Appendlx He = °

However, thls research descrlbed only one Chlld'

RN

play and how he appeared to make sense of hlS env1ron—;i

"iment._ There is a need to’ repllcate the research f1nd1ngs:7

) and the methodology employed for-thls study.'

_vey (lg??) commented on the 1mportance of fur--

:.research relatlve to éhe play functlon

‘.development. Some uses. are obv1ous. For example,
".the changlng forms of play, whlch tend to reflect

. newly acqulred abllltles, are assoclated W1th the

':_',Play ha ons1derable value for students of Chlld ,

‘ 14#.

tcourse of normal;growth;and;maturat;on. . The fallure"

s
P
: a



to evolve - to become.more complex and differen-.
_»tiated - often signals the existance of develop—
1vmental problems.(Garvqy, 19?7, pe 124)a A A
_ vTo understand ‘the "changing forms of play" as sug-
gested by Garvey, there is a need for 1ongitudinal
";studies to be done on individual children.? In that way
documentation could become available on the. nature of
.the play function and its relationship to . the develop-:
.‘ment of the young child. | o SRR
| ‘Secondly, Garvey commented on the value of ex; ning
play behaVior in natural settings. » :
Children at nlay enact or represent knowledge of
"their social and material world they cannot ver-

abalize erllcltly or demonstrate in the setting of

"experimentai tasks. As“long as. we do th inter- ~5

Npret the‘r behaVior overliterally, we can learn IR

'much about children's concepts ofy soc1al rules

) and obligations, their understanding of the phy-

; 7<sical environment, and their knowledge of language ;f

‘structure - about all of the critically human ‘f‘

'5,resources at their command. (Garvey, 1977, f 124);5 .

‘Another Vital area requiring further research is

B the documentation of effect%ve means in which an adult
A'(parent, teacher, etc.) Could interact With children

' 4n thﬁ;cagacity of.a.play tutor. Some preliminary work :
‘has heen_doneAOn‘identifying,waysrin_which_adultszcan'f'

e

q . . o
gy e ; L4 ng
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- expand ‘the thematic play of young children (Herron, Re
& Sutton-Smith, 1971 Lovinger, 1974,_slnger, 1973,fs"
Sutton—Smlth, 1974, and Smilanski, 1968). -
. As Garvey (1977) suggested-3" |
”iPlay is most frequent in a perlod of dramatlcally
-eXpandlng knowledge of self, the phy51cal and -
'5001al world, and systems of communlcatlon, thus
twe mlght expect that play 1s 1ntr1cately related vi'
' »_JFQ Fh°$e areas of growth., (Garvey, 1977, De. l)
H'Depéftmentsfof elementary educatlon ‘and educatlonal ;
psycholoéyvare'very much concerned w1th the development

ofjthe sk%lls which arvey assoc1ates w1th play.; Be—_,

cause'play is'a nat'ral context to the young Chlld, the

lldentlflcatlon of d_ve10pmental elements 1nherent in
‘ ;free play and the 1dent1ficat10n of behaviors assoclated
w1th efﬁeqtlve play tutorlng, could become an 1mportant

foc%s in the future. ’_ ' : 1~;',;\.’ - ‘.‘( \

}jlguallty Env1ronments for Yo ng 1ldren A v Py

: b o
"_*{ The Dremise of thls study was that young chlldren

select and solve problems durlng play in thelr env1r-:

tonments.; These problems were assumed to be chlld-ueflned,
=.f1ntr1ns1cally motlvateo, and closely related to the _'g‘
hdevelopmental tasks of the early years. Growth was

h assumed to occur when the Chlld had. the Opportunlty -

*,f?to 1nteract w1th releVant elements 1n the env1ronment

o whlch would help to resolve those developmental tasks.-ﬂ

el e e -
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That such a position was not simply esoteric, seemed
to be documented in the putcomes of the questions posed

for this study. Thus, through self-selected activity\

"iTod was engaged in nine deyelopmegtal txpes of problgm

‘ (self concept, peer perception, language and communica-
‘3tion, real and pretend dlscrlmlnatlon, mathematlcally

o related problems, klnaesthetlc awareness, perceptlon_’

B of motlon, balance and large motor competency, and

flne motor co-ordlnatlon). To. grapple w1th those pro—

’blem types, he employed five basic types of strategle
“,(manlpulatlon and operatlon on the env1ronment' use of
'hls senses, 1m1tat10n, representatlon, and asklng ques—‘

' tlons of peers.and adults). Practlce was afforded in

several of the developmental problem types through the

‘a;context of hlS 3001o-dramatic play themes (vehlclev

"operatlon, dally llfe actdv1t1es, fantasy related actl—

v1t1es,»and natural phenomena). ' .
- Almy (1968, Po 359) expressed concern that the cog-”

nitive. elements 1nherent in spontaneous play should be

b)flow1ng, self-lnltlated play" would be- replaced by ‘
f"structured play yheﬁ% the cognitlve culmlnatlon can:
‘Vbe clearly foreseengiby the adult at least) from the

outset" Thus, she'contendegﬁthat there was a need

"for teachers to be able to descrlbe the learnlng taklng

’ ),place in’ spontaneous play 1n terms other than those hav1ng

oL

'-"tassessed as there was a danger that "spgntaneous, free-c")
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‘to do with emot10na1 and social adgustment.

S Certainly the documentation of Chapter Ly "Tod' ],/ | _
Play" and the outcomes to the questlons posed for thls_l ‘f:'
,study suggest that the nature of Tod's free play was _
'oflmportant to h1s cognitlve deve10pment. It would have :

~ been. difflcult 1f not 1mposs1ble to repllcate the range

‘and inten81ty of Tod's experlences through teacher

' dlrected structured play act1v1ty. | | |
_ Such a conclu51on supports the Dremise ' Of this'h
ffystudy that the problems a. Chlld selects from the envir-
r.onment are essentlally chlld-def;ned. o

Plaget's organlsmlc theory of development also sup=-

. ports the premise stated 1n thls study Lo ‘"1.', N

Plaget's is an organlsmlc account of development,
he views development as the outcome of organlsm-s”‘
)°,venv1ronment~1nteractlonS»and hence as an actlve,g
t self-generated process. Actlon che actlon of
the env1ronment on the organlsmuw 1s the bas1s of
:cognltlve deve10pment.l The dlsequlllbrlums con-
tlnually caused by these actlons prov1de the mov1ng
force of cognltlve development, and thus changes |

a

due to thls process are characterlzed by develOp- o

mental stages. (Lerner, 1976, Pe’ 1737\“
Plaget's theory of stages of cognltlve development
hlfor the child between two and’ six years, malntalns that

‘A“the "maaor cognltlve achlevement" of those years rests |




o g 1tx of\\he env1ronment is cruc1al.

’ @,

',_sonnel.

Y

'upon-"systems‘of representation, sjnbolic functioningx

.1(eg. language, symbolic play, delayed 1m1tat10n)"

(Lerner, 1976, De 175). |
- Tod's use of representatlon, language, and symbollc
play and 1m1tation was documented in thls study,sugges~

tlng that self—selected s001o-dramatlc'play.wasﬂlndeedl

"1mportant to. hlS cognltlve development.

Slnce 1t 1s from the young chlld's env1ronment that

he draws the problems whlch help to resolve develOp—

Vmental tasks through accommodatlon and 1ntegratlon, the

' Tod's day care centre Was a planned env1ronment,

L rlch in materlals, and hav1ng a tralned staff. Unfor-
: tunately, not all day care centres are llke rT‘od's.

‘Inadequate fundlng coupled w1th inadequate or: no tralnlng

of personnel, create day care env1ronments Wthh may

_stlfle rather than support the dellcate learnlng pro—
_rcess of the young Chlld at.a very crltlcal time in hls_
| deve10pment.__QOc1etal trequ would suggest that the
~V'need for day care fa0111t1es w1ll contlnue to. 1ncrease.

”*,Thus, 1t 1s cruc1al that adequate resources be §¥E1lable

to create rlch learnlng env1ronments, and“to attract

and retaln 1nte111gent, well tralned, and concerned per—

A second area of concern rests w1th the schools

‘f(Kindergartenvto Grade Three). The_flndlngs of thls L ','fggé 1¥:

'Y
]



‘ study would suggest that self-selected activities in an

| environment rich in sensory stimuli are impovtant to the‘
developmental nature of the young fhild..

. Reflecting on the tasks the child achieves betweenp
birth and age, five, it is staggering to- imagine what 4-
hypothetical externally derived curriculum guide would

- look 1ike.‘ For example ‘how many hours of instruction

' would be prescribed? What subject SPecialtles would -
be selected? ‘How many volumes of curriculum obJectives, )
procedures;fand evaluations would be required? "The
point of this'hypothetical illustration is not tolde-
value the 1mportance of curriculum theory but ra&her to
1llustrate the 1mportant learning whlch takes place 1n v
the early years 1argely through self-selgcted free play.-

' q': SOCio-dramatic play is Very much a part of the nat-

ural life-styles of most five to Seven year olds._ Could

this natural resource not be tapped by the school to v‘-_é A

- ~extend a child's learning°

To, do this 1t would be neceSSary to plan enViron-'”

id

| ments which would support s001o-dramatic play.- Secondly,

adequate blocks of time would hayg
this activity." Finally, teache- ",.tr@ning gpuld be nee@
essary to help the teacher apprecigte théﬁ' TR

T elements 1nherent in free ﬁlay. . y"
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Garvey (1977) noted that playing is a "voluntarily
controlled activity" where "imperfect achievement 1is |
‘]'minimally dangerous" Thus, Garvey suggested that the

effects of play are . "probably intricately related to the

child's mastery and integration of his experiences"

By way of practical application of Garvey's state—»l

iment, the following illustration could: be considered-'
The main impetus of the Grade One Social Studies
"program in Alberta is concerned with the child's appre-
'ciation and understanding of the family.' In SOClO—
dramatic play one of the most common themes of the six'
year old revolves around family.relationships and events
, nhich'naturally OCcuriin'families. By providing the'~”
children with a setting and the-freedom to engage in.
thematic play, much personalized 1earn1ng could occur.
vh_ Ideally the teacher would be able to function as a play
1p tutor and could extend the children's appreciations of

" the familys - ST ,

, Garvey (1977) discussed the relationship between

' oc1o-dramatic play and the‘"real world"'._; ~ l

T

A behavior pattern performed in the Simulative mode
’_i'can be elaborated and combined w1th other similarly

'"displaced" patterns.' When the behav1or is-next‘

b
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performed in a nonplay mode, it may be more skilled,‘.?'

| fbetter integrated, and associatedwmath a richer or .

T B R . . -

£t et e 4y
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wider range of'meaning. In- this way play can con- .
tribute to the expertise of the player and to his B
effectiveness in the nonplay world. (Garvey, 1977
Cpe 124) o
Finally, documentation of Tod's play on the park and
‘playground, suggests not only the importance of having
_ facilities such as this. but also the importance of ex- -
posing children to these facilities. Using the com- /( |
. bined resources from his day care centre and the w1de
range of playground equipment, qu was able to conduct
"‘ma.ny interesting experiments. Visiting the park in the
'spring provided Tod with a natural laboratory to examine'pf'
the emergence of insect life and bushes in blossom. . '

l'vCertainly quality environments such as this foster growth ,
@ﬁd development. | |

. . -
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| TuesqayLA_Qil'aeth. 19’77 - ‘P‘ark' I

9_55 Tod walks down the alley to the park vith two other
’boys. As. they ‘walk they klck he gravel creatlng clouds
of duste Tod, Watching his fe2¥

‘Splder cha51ng us'"

o The boys break 1nto a run and have now reached the

' grassy edge.of the»park. Tod‘crawlstlnto asglant_tlre q
it DOug.;;>j :vbi"_‘ L . ‘ . [

Fronm 1ns1de the tlre Tod crles, "Iung dong'-'Dlné-

stong' There's a flre'"'

B Tod crawls out of the tire and is. followed by Doug.,

"Come on'; To. the flretruck'" -
Tod races to the merry-go ~round and slldes onto Lt.
"No, no' Doug' Doug!, Doug'"' (Doug has departed to
the small sw1ngs).* , e »
: Tod contlnues calllng Doug and (reluctantly) he
: returns to the merry-go-round.. Doug rldes the merry—go-.l

"round brlefly and then is off to the toy Supplles..*

Gaz1ng after Doug, Tod sits: on. the scarcely mov1ng‘($

c g

-‘merry-go-round w1th hls legs stralght out 1n front of hime

He plcks at an old scab and murmurs that hlS knee hurts.

Doug reappears w1th a boat and collapses on the
I

'sand by the merry—go-round.M Draw1ng the- boat through the

f:sand, Doug creates long rldges 1n the sand.

.

R Tod, dlsmountlng merry-go-round and watchlng Doug'

- 'i}‘-boat crles, "Hey Doug“'. e“i pretend'" o

remarks,j"Heys there's a

160



Racing over to toy supplles, Tod plcks up a plnk bat f
"then drops bat. -He shuffyps through toys, ‘then. runs back h‘
"to where Doug had been playlng with the boat. Doug,
,however, has left. v J

| Tod. grabs Doug's deserted boat and races over to
'cement wadlng pool areae He drOps the boate |

J01ning Shawn, Tod and Shawn run bey6nd wadlng pool o
.area. They stop - to chat with a lady and follow her from -
the nlne-tire apparatus to the glant tlres, then return to."
:'tlre apparatus and look at brown log frame.
’(Slnce the observer ‘was in the dlstance, the follow1ng
‘1nformat10n was obtained from the above lady regarding
the detaﬁls of the" above encounter).- [.ﬁ

The lady was a daycare teacher from 1t Day Care ‘

~whlch 1s a centre located near the "A" Day Care.. Both‘:’

centres frequently brlng thelr chlldren t 'park;

Upon reachlng the lady, Tod asked her_n_ v
She explalned that she was hanglng paper . bunnles for a
;'bunny hunt for her students.. The boys then followed her
alto the large tlre area and watched her hlde some bunnles.
h‘lThe boys then returned to the frame of: the nlne hanglng w
"tlres and watched a Splder move out of the log. . »

-Au "A" Day Care a851stant then appeared and . remlnded
'fthe boys that they must return to thelr ovm area of the"
'1nark and that they had wandered out-of-bounggﬁ o .{Q”h
‘*Tlme. 10:00 00. |

o
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Tuesddys April 26th, 1977 (10:09 - 10:42) Park II
’lO°OQf-~Sits on green rail bordering’wading del,and
gazes towards playground. »Slipping off rail,'races

| around wadlng pool. Sw00ps down (examlnlng) trapdoor of -

wadlng pool “'_ '"3\"_‘ d L —= . Sllts‘
‘Trapdoor" with a lotk = - R
padlock and slits : ] == o .

’1O lO - Races back to glant tlre on playground where

'there are a group of chlldren. \Crawls 1nto tire. .Vlggles

":"out of tlre and breaks into run on grassy fleld.

510 12 - 5till ra01ng.‘ StOOps dovm to watch a bumblebee
craullng through grasse Races towards wadlng pool,

“100k1ng back: towards chlldren as he TUNS. Cllmbs up oh‘,‘

",1 green rall.whi'

'j‘lg_gz - Races round the pool. Stops by trapdoor againe

asdges lock on trapdoor with toe. "Bursts 1nto steam".

~and - makes a large 01rcle by ‘the bushes, back and. around

.the sand area, to the monkey bars.i ‘ o v‘ ,

.'_Q_lz - From the monkey baro runs. to the merry-go-round.

(Then, over to large sw1ngs where he flnds an empty sulng.g

'There is a brlef argument between Doug and Shawn over.A

" who could push Tod on the sw1ng. “Doug, glves Tod an’ unherf

,housh, narrovly m1581ng hlS head and scarcely mov1n£r Tod._yfft j :
'de: "Ho, not you, Doug'. Teacher' Teacher'"‘ (He-céi;é737fif,5~5
toward teachers for a push).A | R R

.. R

':Tod:- "Doug: can you tw1st me around°"_'(Doug:mandérs'éffg




.~

beglns to move he releases his rlght hand and starts to

. stand up - s1ts.‘ Releases hlS left hand. Holdlng onto

plO 26 - Attempts to climb: up sw1ng bar. 'Then hanging'on

'to su1ng bar, twlrls body around bar. Races back to large_

163

: 'towardSJ small svungs) .

The Chlld next to Tod has wound the chaln of the broken

ing around herself.' An adult 1nterv nes and explalns

the Chlld that the chaln is gettlng tlghter and tighter o
and is- not safe to- play w1th. - Tod llstens to the con- .
versatlon looklng at the tlghtly wound chaln. N

Yith his feet Tod pushes hlS sving. As the sw1ng

L4

the sulng once more, he stralghtens his body and lowers

'hlmself to the ground.»

’

Races to small sw1ngs where he w1nds Shawn around

' cau51ng hlS sw1ng to whlrl. Teacher 1ntervenes. MNolv _j;

<

-,su1ng area where there is a parent helplng two glrls B
; balance themselves as they walk along the green rail bar
'_'whlch borders this areas

10129 - wlth the bar between hls legs, Tod " stradcles the v

&

'bar and follows the two glrls as they walk along the bar.__
"As one of the glrls loses her balance and the second girl
;Jumps off, Tod asks the mother ,"I want to do it now'" '

- iThe mother refers Tod to a teacher.

Tod 81ts down on broken chain sw1ng and Watches as"

»Doug and another boy are’ tussling.' A mother sw1ng1ng

"’»,her chlld nearby tells Tod: "Oh, no good" The swing is

"_broken, no. good': The sw1ng is broken'"




L / Lo e T 16y
' - Toad stands up on the cha;p and withnhandsrlOCkedr

overhead swings gently. o |

| A~ch1ld leaves a nearby swing and Tod leaps on.f'He

asks the mother for a push.' She'gives.hlm three'small

pushess He'surveys the nlayground,asdhe<swings.'"He :‘

tells the mother he wants' to stob. 'She.seems surprised'

.that he wants to stop so soon (swung about one mlnute)

.:and stops hlms_ Toad dr0ps to the sand by the merry-go-

round and. cups his hands w1th sand. . He begins draw1ngu
' 1nes in the sand. He stops and looks at the cllmber :

c

.ivvhere a group of chlldren are cllmblng and yelplng.

3 Grasplng stlck chases after Mlke and’ Doug who are .
‘ rko 1ng towards large sllde._ Mlke goes down flrst and
’_Doug giggllng, lands on top JF hlm.-'Tod seated at the’
k top of the sllde walts as a number of children gather |
1.beh1nd hlm. He stlll holds hlS newly found stlck. ]A}
' teacher asks hlm to move down the sllde.~ _ [
1;9;}2 - Slides down ~and scampers over to- monkey bars.'u
;dCllmbs up monkeybars and hangs on but seems Very he81tant.:
Cautlously releases hls left handg A teacher encourages
thlm. "Let me see you' Go to 1t'"‘ | o

G o
Tod hangs on and then rests at the’ beglnnlng of the'

_-monkey fars.' , i : :
o Linda looklng up at Tod tells hlm that she is’ blgger:fb

d;than her mother._ .
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Tod emphatically tells her, "You know you're not
blgger than your mom'" ;d_ | _

Linda replies, WNo, T am too! I go“to schooll"

Tod° "Oh." He jumps off the monkey bars and mounts
the large slide; At the top of the slide he chats vith a
vboy and p01nts towards the wadlng pool area. Slldes down
slide. - | | |
v;g_gg - Mounts monkey bars and Jumps down before tryr;g
them.? Picks up a stone, looks at it as he turns 1t over
in h1s hand and wanders towards merry—go-round.
}§gggg{' Playlng 1n ‘sand near the merry-go-round.(lo 49 ~
10:55) '
,___1£2 Kneellng Tod digs in the sand near the merry—go-

AN

o

_round. Swoops handfulls of the deeper "cooler" sand over |
‘hls knees covering them. PleS up handful of sand ~and

' watches as 1t 51fts through hlS flngers onto his knees./'

-;_He slaps the sand on t0p of hlS knees flattenlng 1t. He‘
. pats 1t. ' 1vii [ﬁi ,‘
. : e ";\Q}y _

Still kneeling 3@ scoops out sand between hls legs.
o S ;

*_Another Chlld dr0ps b“jfde him. Tod pleS up - two hand—

fuls of sand and holdﬁhf?;t over hlS own Head, he allows'

Smacks sand out ofvthe other1

Stretches into a- pus; 5 and with hands and- foot
fg‘lnto the aire :Draws
rlong line in sand w1th toe o% runner.

Slttlng, fllls a green, plastlc contalner with sand E

\
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and begins meking a sand pile. Now,'using'tontainer_as C
a4 sC M he contlnues 1ncreas1ng 81ze of sand plle.
Picring up a twlg, Tod. pokes holes in the pile.
He c¢ =rs the green contalner with sand, gently
patting it “owne Then standlng he surveys the covered“a
container vith only 1ts edges show1ng. . :
Tve 10ys walk by stamplng the contalner 1nto the
sand. _ ‘ , ‘,: _
th a‘soblike yell‘Tod~cfies,‘"Hey;’don'tido q attn
;_;25 ~ Pries the green conta;ner out of the ground and :

'fwalks away from the area, ‘holding hls contalner. B
/

ocene Stlll carrylng his green contalner, Tod watchesa

/

P

' a group of chlldren who are surroundlng a pall w1th
- sticks olanted in the sand in the pall. A lﬂttle boy

‘softly s1ngs "Happy Blrthday" B ———’ Stlcks
‘ — andpall

_;_2@ - Chad squattlng examlnes the sandpall and chats

wlth a chlld. He 1ooks towards the edge of the waolng
i.nool where there are nalrs of chlloren playflghtlng on

't:the top of the gentle hlll by the Wadlng pool.

| .Running over to the olayflghtlng, he watches as =

Tpalrs of chlloren tussle on tﬁe grass and glggllng oegln ,
rolllng dorn/the slight hill. "

- on a slooe pernendlcular‘to the chlldren, Tod stlll .

uf/c1utch1ng hls green contalner hurls hlmself down, rolllng

‘ftdown the hlll.v At the bottom as’ he slovs down, he '

*

'Watches a bug crawllng.through the grass,_'

Ty
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i
[

*'?ﬁ

ﬂ’: - . . - .
| Runnﬁng up* the slight hlll to the Wadlng pool, Tod
- runs into the cement w&dr@%ipool where he flnds another
trapdoor on the base - &t the pool.- Crouchlng down on all
fours, he . Deers”gswn the holes. of the %rapdoor. o
h Of ppiﬁpool and watchesfatbulldozer passlng through the
:.al,l._ey-'“ﬂ R "

Jumplng off" a ledge, he sklps over to a maple pole

&

maple pole and runs around the pole repeatedly. As he -
runs, ‘he contlnually looks towards the area where the.

.- maple pole makes a shadow.

| 11:02 = Maple :

Pole - e -Shadow of Maple Polo»f
- | 2 Tod's path -

Qunning‘bac to sand area by the merry-go—roune, he.

flnds a pall and puts 1n two hands”ul of sand. Hext he

”ﬁglno nulllng out grass near the border of the sand
':area3and stuffs 1t 1nﬁ§he nall. he puts in one more
'ehandful of sand. Racing over to maple pole area, he :
'oprlnkles dlrt 1nto tﬂe paile o o

The f0110J1ng conversatlon took place betueen Tod,
two other chlldren, and the researcher.
_To (to researcher) ~"I'm cooklng supper."

Researcher\_'"lhat are you maklng, Tod”"i

N S e

Rlslng, he runE over to tha green rall of the border:

As the chlldren leave the maple pole area, ‘Tod "~ holds'

”the field where he watches _children fllllng nalls wyth :
R | . ;o
'vjésand and dlrt.



'f_dQesearcher“ What colour are rotton bananas°

. ¥ )
-
Todah Vegetables.v: -
hResearcher. kind qf,VégétéﬁleS? | -
"ﬁi_Tod:f ‘3lue kind;@y., f;;?t;tg:‘ .
‘s_jpesearchef. "'éiae #egetablesgﬁig
Tod: ' Yeay and rotton bananas'. S
‘Researcher'e Vhy are. hey rotton° .
.'ioﬁ Because they come from thé: rptton store._-'

!‘ (;,.- o 5'1[ *
S : - . <

C¥ m;

“'Tod:__,ereen,A .’d*
- ReSeafchef:J' You - sald you were hav1ng vegetables for'
| 1supner. \Can you“g1Ve'me your rec;pe andh

L ‘ :ﬂUl1\Hit€1tcmWn°:

-

VJTod;‘ Sure' nYou need sand and dlrt and grass and you;_

have to mix 1t all tOgether.~;d;“*p{ ' dlffvfkj‘

‘1'&

'VC1ndy Hey that's not dlrt that's dust!- (refefrihg
- to dust under maple pole).. , S : o
5Tod} (emphatlcally) It is not' It is DIRT' o

f’Researcher | (To Clndy) How do you know itts dust°

,'Tod:" Yea, how do you know°uf' "f; :;'ff.» ‘:_“efh;'°

‘fw01ndy" (throw1ng dlrt from ground 1nto the alr) It'

'_'dust because when you drop 1t, 1t makes puffs of smoke.'ﬂ

",fTo (plcklng up some dlrt frOm the ground and throw1ng."

V'1t 1nto the alr) Thls 1s fuzz.k.f

lResearcher '- How can you te11°

’~j hTod*" Cause lt makes smoke uhen you drop 1t. h _.f{”'

.h;_Mlchelle. ‘ I'm maklng cherry ple., Do you want my

recipe°‘ ‘;'.f,a hhf,f‘“
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Cindy: . Wt maklng raspberry pie.";; SN o :'j e

,-1,’Tod:'-(to Cindy)' "You copied nertv (Ll:lh A,H,)

- Wednesd

Tod was seated‘at the table playlng wlth 1nter-

-R

'vflocklng geometrlc shapes when the researcher 301ned hlm.

‘Thls 1n01dent occurred the mornlng after Bdmonton had

e_rexperlenced a dust storm accompanled by hlgh Wlnds. The

'_”'storm vas the aftermath of unseasonably warm Weather

. "The hot w1nd‘that

R

blOWed the elgn doun"

. Tod voluntarlly prov1ded the followlng 1nformatlon
'fabout the above flgures. He explalned that the trl-
'iangular dlsc was the "hot w1nd that blowed the 51gn
lidown." He explalned that hot w1nds “‘can eVen blow down ,f

trees. He had mg;e two 81gns. One slgn tohf the people

H*ir;'to st0p and the other 81gn told the cars to Stop.

'”?Rotatlng the 51gn around 1n hls flngere, he Sala that
/

- uhen the 51gn turned the cars could £0 and slmllarly

-gexplalned ‘that the peonle could also go when thelr 51gn f;‘“

'-ﬁturnec around.»

Next he announced that he Was maklng a fleuer. He:f

ﬁ»i,gathered together multlcoloured elllpSes, clrcfe, tr1--7

.'angle and rectangle.» Then he Created hls flower.a He »
f.301ned the elllpses to the c1rcle (varlous cOloured o
;petals), used the trlangle for the stem and the rectangle u



-

as the base. ~As he worked, he repeated several times,
?;"I'm maklng a BIG flower."h ' -

"The'BiG floWerU‘

Setting his flower aside;“Tod began aSsembling a

fountaln. He exnlalned that ‘as the elllpses spun, water

/ 3
vias released (. .,"uhen.the fountaln turns it makes

 ;5 water"). %
R - t% \ Plpe for rain

After g1v1ng thls explanatlon, he added a "plpe for water

\,

to cone out to rain for the grass." Jhlle manipulatlng

' the fountaln, the structure~broke.. Explalnlng the

"'ac01dent, Tod noted that the "power ‘broke 1t and then

| the daddy'" f1X1ng 1t up." FWhen asked who was the. daddy,.-uﬁiyff:n

vTod rnplled, "I am."

Next Tod announced that he vias, maklng a snowman.. He"e
';ﬂassembled four 01;cles of dlfferent colours._ After

'JOlnlng the circles together, he eXPerlmented w1th mov1ng gtii,g‘"*'”

the c1rcles out of allgnment.'~ g B
' : Experlmentlng

s 5Touman
éf’? w1th allgnment

Next Tod collected a number of coloured ovals and.,

'h assembled them, u1ggllng both s1des of the structure.-

.nv{ He announced that it was a caterplllar, cztj:;;;:>f

Two boys were hav1ng an anlmated dlscuSSlon on

y:sharing and the three year old saw. no reason to shares
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o gdth flnallty and3c0nV1§t10n, Tod 1eaned across the table > -

e . ~
D

1y

s

e A S b s STt - oAb o - s



and announCed, "Yes,.you have'fo share!"_;
<Thursday, Aprll Zﬁtﬁ, 1922'- Park - A,

J g

_9;52 = Flve chlldren are rlding on the merry-go—round._

: In the centre 1s Shelley.' As the merry-go-round slowly

»mOVeS, ‘Tod drags h1s feet along the ground. Tog hOps

. ‘f'dOWn and~starts to push.A Shawn joins: h1m.1 Tod hops”onAﬁ
;i:and drags feet.‘ nggllng, he makes hlmself flat, looklng-
,'fup at the sky, holdlng on wlth ‘both hands as- the merry-
”;go—round squeaklng, turns.’ Sllps off and pushes vith, -

‘fBrian and . °h lley. Pushes, 1augh1ng - releases merry—'

: go—round,‘catches up runnlng wlth merry-go-round.. ‘Pushes

once more and 1eans on merry—go-round. oqulrms dovm flat

"'f;on merry-go-round w1th left leg dragglng in sand. Curls
into fetal pos:.tlon, ha.nglng on 'm.th both hands and .
: rlght ear pressed against the base of" the merry—go-round.
.FHead dnons over side of merry-go—round, looking up
ﬁ:"towards sky,Jeyes squlntlng from the Sune Merry—go-bf'7i
.fround st0ps.} Tod ‘boosts hlmself up. and: rolls over fr3m~
hls tummy to hls back, and to hls tummy, drags flngers
"'alonguaand;_ Merry—go-round gently mov1ng.» Tumbles off
intOthe'sand.'xInlt;ates tusole\unth_Larry,whojlslrldlng
'l'lfhermerry;go#round;i*Tod-grahs hold‘Of}his hands; :Larrymf

L]

| <enops off and 1ands on top of Toc then resumes rldlng

"7rounc as Barry commences pushlng. Tod stands up on merryb.v R
N

A
A
\
v

- cgo-round and pushes Larry Off.' As merry-gO-round %@pwss

V‘f:merry—go-round. »TQd scrambles over the bars of merry—go~

T
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,‘1n lar e tlre area.

_ go—roundnand begln tussling. Tod runs: off and erry

fsand wlth ite

172

| Tod hOps o&f and runs over to peak at chlldren playlng |

hoola hoop salls through the alr."He,watChes it

and talks to teacher who has hoola. hoops. Runs with

°

hoola h00p around h1m and gripplng hoola hoop, cllmbs on |-

)

merry-go-round.v Holdlng hoola hoop w1th 1eft hand,.

l enveloPes thO children in centre of merrj-go-round.
L‘chelley cravls 1nto hoola hoop.‘ Tod pulls hoola h00p off |
:chlldren, talklng dlth them as he does SOe |
‘-~___&§ - Traps Larry ulth hoola h00p and he seems (upset).,y
::Shakes hoola hoop Offe Both Larry and Tod hop off merry- ,J

resumes the merry—go-round. Tod flndS a’ second oola :
hoop.r Sw1ngs a hoola hooo over a 11tt1e boy walklng in

the sand. Squashes his remalnlng hoola hoop as flat as -

Lf,he can- make it by pushlng dovm wlth full welght on hoola

ooy, _}{.‘ | ’ vy

'Kneels in sand; removes runner and begins stooping up ..

l a

”hrows hoola hOOp on merry—go—round and leaps on. e

.Jumps off and pleS up potato ch1p bag. quS on merry-i'

' go-round grasplng runner and potato Chlp bag. Smlllng

!

- Abroadly at Larry who 1s pushlng merry—go—round. Larry
:’crossﬁsaover merry—go-round to Tod. Both tumble off '

dmerry-go-round and”Tdd beglns chaslng Larry, whlle

e

: ”grasplng_runner_and bag,e Drops bag, returns and plckzgit



upe Contlnues chasing Larry, drops runner, races on wmth .f_.,,

hoola hoop. Returns, plcks up runner. Cllmbs on merry-;f

go-round with hoola hoop ‘and runner and.seats self 1n_
_centre of merry-go-round. ' o gf | , |

| Mlchael plcks up hoola hoop and hops off merry—go-'
round ‘and beglns splnnlng 1te (lO 52)e

410:5& - Tod repeatedly Jumps off merry-go—round 1nto sand

_'beneath hlm. Merry—go-round gently splnning. Cllmb;ng

vrout of the sand, Tod gives it a push.z Leaps oOn, stands, -

‘jumps off into sand, lles-down 1n'sapd, 'Leaps ony -

stands, Jumps off,.kneels in sand, rolls in sand. ‘Climbs )

on merry-go-round, jumps off backwards, 1and1ng on back.* ‘

~ In sand- does cartwheel llke motion. Balances on one

'ihanﬂ and foot whlle other han&iand foot . are in the air.w.-n

" Seems to be trying to balance on hand and foot.. (10:57)
1};;_QQ - Races around merry-go-round, grabblng bar of
.merry-go-round, leaps on, tucklng both feet unoer hlm,.
fHops off merry—go-roundaraces to large sw1ngs.- Clasolng

3

chaln of- broken sw1ng (holdlng on u1th both hands R

";vgrlpplng chaln over hlS head) he railses hlS rlght knee‘* -

. and tucks into’ basé sw1ng chaln, pos1tloned partlally “

by hlS ankle. He su1ngs gently 1n the chaln vath hls L

»

- left Teg pushlng off from the ground..,

' Mlchael carrylng a shovel arrlves and shakes the ,

+

chaln_on vhich Tod 1s“r1olng. Tod gets off and Mlchael

mounts‘chain. _Tod,'standing 1n.front of Mlchael,istaresﬂi.
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L s ) ’

at hlm for about thirtyaseq%nds. Tod surveys playground,
: &
;'then looks back at Mlchael. '

Tod turns and watches a/dumptruck drlve down alley g

'making a rumbllng sound. He turns back to watch Mlchael

who swings with one leg through chaln." g o . ‘_“‘
Vanderlng avay from the sw1ngs, Tod dlscovers a- log o v

of about three feet long.; Scratches end.of log in sand.

,Tucks log- under hls arm as 1f carrylng a. shotgun. Taklng :
r'huge. dragging strldes, ‘he moves across the sand to the'

- small swings. Now strldes over:- near merry—go-round.

: Kneels in sand and strokes end of log back ‘and forth

_.through sand. Tlps lOg over. and ‘vith ‘the flatter olane

of the log pushes large mound of sand (handles log as onet
would a rolling pln) hOWever, he makes a scraplng motlon
w1th flatten@d end of 1oge. A nlane nasses overhead and

he gazes upsy - uatchlng it untll it is out of s1ght. Iknﬁg.

:grlonlng log Ulth both hanos, beglns u51ng end of. loggas ;

L3

"_a dlgger. Repeatedly he Jabs and dlgs at the sand _:m_ﬁ

creatlngba mount.-(;L;O&)

11 :08, - Tod’swlngs back and forth on the broken su1ng o

.ﬁiias balanceo hlmself on the chaln, klcks feet over

2

.trylng to cllmb up pole of sw1ng whlle hanglng onto sw1ng
'fchaln. A teacher 1ntervenes and talks quletly wlth loo

' about ‘the noss1ble dangers of the chaln. ‘The teécher tles'b"nlf[fﬂ
"the chaln over seat of su1ng, and thus the chaln is- out . 3??"

. of the reach of the chlldren. As the teacher leaves,’«”

- Tod attempts to cllmb up sw1ng bar.‘ Holdlng on- w1th both
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'.hands, he klcks his legs up 1nto the alr and tries to

; raise his body weight with his supporting hands. . Failing

 this, he begins tw1r11ng around the bar, bra01ng his foot

; "~Tod balanced_betueen theSeE,: | le!

fh3'Now hanging onto suingset oole w1th both hands, he pulls

ya

thas tumbled out of the first eggshell.» Tramples over
‘,A:the gp prthe eggshells, stamps eggshells with feet,

e v shellss: .

and uslng hls hand as a pivot around which tq rotate._

Runs across to the rail borderlng the large sw1ng

_area. He climbs onto the rail and stretches hlS body f‘

forward, holdlng on to the suppopting frameoole of the

sw1ng set and his feet supported on the rail.,

Rail—*

DW1ngpo >

Maintaining hlS balance he releases hlS right hand and
{b

‘watches children on sw1ng.' Reaffirms grip w1th right

J
vhand and releases left hand and Watches chlldren on slide.'

5o
> - .
g,

his body up on. the bar and pulls his feet off the green
- rail and onto the ground. Holdlng onto the pole, he

_jtw:Lrlo his body about the pole, round and round.»=

Climbs over green rail where he has dlscovered some

- "spilled garbage. PleS up a. margarlne contalner, pries

-l'

'lid off/and sniffs 1t, flings 1t on the ground. (seems
;afasc1nated by garbage, walking around 1t, squats down

'and looks at broken bag of garbage). Bends over, picking‘j‘k
_1:up egg shells,,sniffs eggshells ana flings eggshell.- §
,CAs the eggshell lands, the othervhalf of the eggshell .

3

i H
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Walks over to a tree and rubs hands agalnst the barke ’Q“

.As Tod returned to play w1th the garbage once more, the f’

o researcher 1nteracted w1th Tod due to the unsanltary

w,-area of the tlre. Tulrls around 1nsmde of tlre. Therefs

: SN <t
nature of Tod's discovery. o -"\\“ a
' ?

'Researcher Vhat d1d you flnd Tod? ‘_v‘ . ’%)ﬁ
%od; Some dlrty stuff' ‘d o 3 .
Researcher: You found some dlrty stuff, eh? ‘o ’h
.Tod;v Uh huh" Dlrtyvonesgl It doesn't smell good,
| though; S | |
| ReseerCher:hiThetﬂs.hot‘very nice'foriourbéark.bvLet'g-
| “ T:goﬁhack to{the playground; |
.t-Tod:"'.'Yee‘t' e FRREE
| Tod breaks 1nto a run and races alonérpath, by
.',bu»hes, and un h111 by wadlng pool. Runs rfull stee;ﬁA.
dorm: &Qe hlll, hair flylng through the air to the large

l . . >

tlre. L '\ R
Jumps up boostlng self W1th both hands on. the tlre,
"fllands Ouyground againe Valks over to a. teacher who does’
'up hlS ghoe..'}hlle she ties hlS shoe he's busy looklng
- all arOund the playground.b?ﬂ' ;‘1g“df ,~j' ' |
‘ll_lif— Trles to step on end of rope as a llttle glrl
arags a sklnplng r0pe along.l"':  f‘v“ - v'
Stanc1ng at rall takes "2 run.fo the large tlre,
tlleaos up grabblng 1n51oe of large ¢1re, pulls body up.
‘,hKneels on tlre.- Stands up and Jump down 1nto the.centre

]

uater from the raln left 1n the tlre., Inslde ‘the tlre,
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avhe's'discovered on‘brangeﬂMaidpcontalner and picks it up
.7hold1ng it w1th rlght hand.' He'picks up water from the-

tdeep edge of the 1ns1de of the tlre and pours in down

to the shallow edge of the tlre. It runs down a gentle

4,'p1ncllne plane in- the tlre back to the deep end.. Fllls

S fllling and fllnglng at the alternate dry areas._ Teacher

~conta1ner and fllngs 1t at ‘the: dry s1des of the 1nner

tlre and watches as - 1t runs down the slope., He contlnues -

/ _
-adv1ses hlm that 1t's tlme to go and offers to help h1m14-

B

fiout of the tire. (11:18 18)

"‘o’nda : M "2nd -1”'~‘}"__-‘-p_a1.~kfII_'_‘ i
Today Tod 1nv1ted the researcher to JOln 1n hls g
v;play.; Based on the lnference drawn from the observatlon t
fpn Aprll 26th uhen Tod seemed to have problems 1n ex—f
“‘tendlng hlS s001o-dramatlc play due to attemptlng to
tﬁlnvolve chlldren not maturatlonally ready to engage 1n
;,psuch play, the researcher de01ded to adopt the role of a.
‘; ?play tutor.} As play tutor she uould heln Tod tb\\xtend ;]ftﬁ:
l_hls theme but gradually w1thdraw from play as- Tod changed
”-_the foous of the play. It uap the deslre of the resear— \'. s
-;\,cher to see how faf Tod could extend hlS play with support>lal;_;d

to hlS cues. For example, dhen the 1nteract10n began,’,"

.'5ﬁ;the only other Chlld present was Doug, the Chlld who fras J;“;"

'{g:unable to take up the cues Tod prov1ded on Aprll 26th.,.

';'l;Below please flnd & transcrlptlon of the play:

7'7;pScene:f Tod arrlved late on this partlcular mornlng.;' .t1{"'



178

then tﬁe.‘reeearcher located him,’ he wa'é ’.bui-l‘d‘i'r‘lg a .
nfiren with Douge In a hollow in the field he had s
placed a brOWn paper bag, paper and many small stlcks ’

‘and tuigse - ’ i

jTod;f Do you want to come to our flre°,f' 5

| Reeearcher:f‘Sure" I.love w1ener’roasts.' Do'§ou.havei'
. 'Oany more uleners°ﬁ' | B o
i ,Toé (big smlle) Hene (hands researcher a w1eoer)
~Eeeawr her: ”hanKS'Tod. Have you got a stlck?
”oﬂ- (starts to take a long tw1g from "flre".)
Researcher._ (touchlng w1ener stlck, hand wlthdrauu ana.’
' shakes as if burned) ‘on! That's hot!

11311 maybe let it cool. abity 0uKs?

:DoJ (glmgllng)

. Tod: (touchlng Stlc& gﬂngerly) Yup, let it coolj; yeagl

‘,Researcher,q (touchlng stlck vlngerly 1m1tat1n5 Tod'

-ractlon) Io it cool enough°
'Todf“ Yﬁp--ryﬁ\':. : |
” ﬁesearcher;a Omﬁ., I 11 try to get the w1ener on. vYou J
| ‘.  *fff ys llght thls Lﬁre all by yourselves° |
e Tod and poug Yeaé \f\ ' ’

'f_nter glrl yith™ orange contalner.,
/ #
jE@?eoearchor Oh, you brought orange for tneonlcnlc'

»ve.

‘?_lerl Are you hav1ng a plcnlc°

'7?_Qesearcher. “Oh,y- oh! r’-‘here goes.some‘of ohr;fire WOdﬁ%_' o
: | ‘ \(xand blows scraps anc paoggia shOrt_b »‘(ff S
e rai - o
s



‘DOug:”1(feferring'to vieners) e coulo?‘i copkeu tnhm

- Res archor‘v (rgferrlng to marshﬁé]low) I llke mine . 1.““

clstance from" "flre"

&

lod Doug and glrl have sticks and. are roastlng w1eners).

Pooearcher. Pow's your's comlnﬂ Tod°

Tod: Fine.

'JJ
l:)
D

archer.f'Oh;this is getting burned! (concern for

‘viiener)e

fod:  Can you give itvto mes - I'1l do it!

Researchar: O}K. Do you want to take 1t off the stlck°

“on't burn your flnger"'f'  - e B ) \2
Tod.: jo;K; (Glnﬂerly takes "w1ener" off the othi)
k : I(vefgot a sandw1ch (bun) forglt!  (Takes out bun
and inserts_wiener)_ -
»Retfarchéff  Qﬁ gOod} 'Do you have any;mustar€ Tod?
Tod: Ritht Nere. | ' |
'.,oearcneff :Righ%fthére,Q‘Oh,,O.K.i Aré you ready”fér
TQC: 'Yeal' I-got]oné méée fight_heré.
,ou"- Oﬁ!'(ﬁaves7fingers asvt§§ing1wienér from stick)
" Re seercner‘.~0d!"pid ydu-get_burnéd; Careful ! ’
‘Shaﬁnﬁ Ch, mine tﬁrnéd,into é marsﬁméllow“kaé hé's - E
”Reseérgherf. CoKe Blor 1t, gvt it fixed uv.
Giriﬁ_ Iffoung,a Aaruhmallo/" darohmallow,* ' o o "f' _?'vif‘ﬁ
e i - R v . ",;_x‘ .

. STy
[ .

' 1n tho DaNne

toasted brovms "‘ ' : -f,; E



Shavm: 'S0 do Ie
. Doug and Tod eating hotdogs _

Doug; I beat you Tod. (flnlshed is hotdOg).

tTod: (°tlll eatlng);-” xouthave to_eat'longer.
Doug:h I beat you T de | ' | o |
I_Tod: No,ryou lvave to eat 1t longer.
‘IDougc I eat you. “ _ - | ’
oﬂ Tod: No yoﬁ\dlan't' You have to eat 1t Ionwcr.hh

: Shaun'- I hate these hotoogs. ‘ S

hTOd: (taklng viener roastlng stlck) I'm g01ng Ilchlng.
o I'm going to catch a flSh. ‘ _
| Re searcher'l Are you? You're g01ng to. catch a f1°h° ‘

Shawn°“'I'm goint . flshlng\too. : _ “_‘h ‘ -'»‘.L?_ 1,

Girl: “(handin Tresearcher T 1sh1nv ro¢) Here, youw
. _ _ » ¥

\Y)

e

: .catch;a,flsh too. _ »
Pesearcherﬁ,:(to.girl)'Thahk-you._ You go fishihgbwith
o ~them, too,.eh°r I'm going to check\that | fh'
we'lve got enough sunnlles..’See;you_latef-k.
(remalns by flre). ",_ EEE AU '
(All chlloren g0 flshlng ulth Tods They arelneah bushes'je
H'about ten feet’ from the flre. Fhey cact their ”ro*sﬁhI
torarc° ho bushes and comment about thelr flshthv;‘ﬂ :%rh-:”
Pesearcher remalns by the flre).- R
“mhe chlltren very e?cmteoly come rac1no back.:'
. hlld'~ I caught a flsh' | | E
,»Researcher:. Ce K. Just Dut 1t rlght over there.- Telll

, roast it 1ater"

.»)

. L\ﬁﬁ”:a?—
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Shawm: I gotta fish!”

Researcher O-Ka.
Tod;. I'm g01ng to cook h1m'f“
Researcher. D1o you guys clean them° 'ﬁ' E R

"Tod:‘-Yea" My flSh 1s ready now.,'

Researoher._ Oh, is. 1t ready”‘ You better get the ’
| | frylng pan out.:

Doug., Are those flSh stlll allve - I mean dead!.

'*Girl- (ex01tedly comes runnlng vlth "frylng pan")

Here'" the frylng Dan'.

oy

Researcher: O K. You .and Tod go. - get 1t reaoy.

'Tod; I 41@ I Just turn on the button. (A short c1sﬁ~'

'r tance quay Tod has turned on button on hlS stove.)

“nter Chlld’* (calllng) It's tlme to plaJ hockey'

: Tod (referrlnr to oven) I turneo on the 2 S0 1t coulc ;

be on'_»

: Researcher:f What's on Tod° r"he oven°

Dwe to noise of hockey gane .~ rest of tane dlff“cult

"e,transchbe.‘ However, Tod oe01deﬂ"to cook hls flSh

Qythe oven whlle the other chlleren oe01oed to cook '

th re‘s over the flre. Cooklng Ilshvover a flre seemec

'}-\ .

Zi“, to be a nev 1dea for Tod.. Jhlle the;flsh uere cooklng,

" a WLttle boy showeo Toc hl ."flshlng‘rod" and salc it o

ras a gun. Too momentarlly plnyeo guns and then

hd f

returned to cooklng hls flsh, checklng 1t 1n the ovenf ;

vehiaae
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k‘to see if 1t were ready.;;Wendy, a three year old began
’ taking sticks from the "fire" and thls upset Tod.

Shortly after this,‘ a group of boys took the former

"‘down where the flre was, began chanting and drawing 1n

was hlS flre. Turnlng to the researcher he sald,"They

53ust yelllng'"'

| ,"Tuesdey, May 3rd, 1977 - Park It

;".”Summarv of Tod's Actlvitles

Jenny applled baby 1ot10n to her skln and told the

ﬂf: chlldren that her "sun tan lotlon" would kee# the bees

away. Tod, ridlng h1s hor e, a plnk bat, ntergected '
aylng that the sun t#ﬁ lotlon smelled sweet and beeéi

‘;dthe chlldren as they snlffed Jenny's skln and trled to

‘ de01de 1f the lotlon smelled llke honey. Tod p01nted out

cld not smell llke honey. Another boy added that the

hd*bees used the flowers to make honey._;;':

Shawn aSKed Tod 1f he could have the bat and Tod

"replled, "You can't. It's my horse."

The researcher asked Tod What the ball Uas 1f the_:

'/

"*bat uas hlS horse (In addltlon to etraddl;ng the bat, -
'z'jTod also held a small ball). Tod answered that the bat

\

' flshlng rods and 1onger sticks from the fire and sittlng o

N the patch for the fire. Tod began to. cry, saying that 1t o

hllke SUeet thlngs llke honey. An argument ensued amongst -

s

U that bees are 1n the bushes and the flowers in the bushesy -

VA



R 7]
. oy -

3

‘g{‘ "was not a horse when he played w1th the ball.* Banging hls g_"

. T~ : o
fbat on the ground he sald, "See, noy my bat's a drum. ' \;' o

It beeps" (The>drum did indeed make a’ sound very close .
N to ‘a beep when it P ruck the~gr0und.) | "‘ | '_‘
' Tod walked off toward the bushes throw1ng the ball
'L 1nto the alr'and trying to h1t 1t by alming the bat at 1t
L~f‘v .,as one would if throw1ng underhand., After the ball

';dropped to- the ground\several times,:shawn plcked the ball

| up and offered to throw the’ ball for Tod to hlt. ﬂ;'*“
| Shawn\pitched to Tod for about three mlnutes. Howa‘
'“ever, Shawn stood too far from Tod and thus was unable to

[ L. .
" throw the ball m1th1n the range of the bat. {Jhen the ball

f'..zrolled near hlS v1cinity, Tod drove it u1th the bat as one i

;;would drlve a golf ball.- Tod vas only\able to drlve 1t a

Tew yards, but on one‘occas1on when the ball was drlven J‘

A back almost to °hawn, Shaun pralsed Tod "You ‘hit 1t

"haun a001dently pltched the ball 1nto the bushes and

*f"uhen Tod went ln to retrleve 1t, he ch0pped at the/ball

f}feet 1n the bushy terraln..rﬁoldlng the bat over ’lS heao,v

‘f‘the ball. Tod dld not answer and continued 'hopplng.g Auiégsfjf

!

ﬁeacher told the boys to get ouﬁ’of the bu :

o X o - ) R o ' N
y o




o

\

the grass. shaWn followed Tod out, pleading with Tod for

‘a turn On the bat. - 7”*«\\A;v |
- Tod thre/,v- dowm the bat .and told Shawh he atd.: not -
want to play any more. Picking up a. sklpping r0pe, he
dragged it by One handle across the field to the large '
7itire area. still dragging his rope Ke climbed up the "
tire,uslng the riVets in the tire to thaln a grln for
'iboth his hands “and then swinglng unvhls feet and grinplng
| them in the rivets. Four tires are positloned 1like a
. Crosse Tod clamb ed over the tops of the tlres and

f *rested On top Oﬂ/gi

over the, edge/éf the t1re to- the ground. ‘A llttle glrl
'1n51de the tire clutched/the end of the sk;pplng rope and
'SFegan pulllng, trying to haul the rope doun.' Tod, w1th

an~angry sob, grlpned hls end of the rone and sought to

'} pull 1t up as 1f hauling up a heavy flsh. The little glrl -

\

Tras winnlng the tug-Of-war and Tod began to cry. A‘
'j‘teacher intervened and” asked the little glrl to let Tod
,vhave the rope. She comnlled and ‘Tod eagerly hauled up

‘the rope, urapblng it around his wrlst. “Then rolllng :

'tover on to hlS tummy, he peered OVer the edge of the tlre A
. (to.see who Was 1n51de the tlre)q Slttlng up, he shlfted'jF

:‘to the top of the tlre he had 1n1t1ally mounted, ano wlth:““

 his feet hanglng over the tlre he" began tylng a double o
| ~,knot.' Rolllng OVer on his tummy, he slld off the tlre -
7"and walked towards the Wadlng pool, tylng the r0pe about

,hls walst, then bendlng over and tylng the rope about his

N o .
¥t

a second tlre, hlS sklpplng rOpe drOOping,

- leF |



thighs./ The rOpe from hls thigﬂ%\siid down entrapplng
his ankles go” that he had to hOp uhen he walked. He
: asked the researchér to tie the r0pe for him around his !m

4
thlghs.' The following conversation ensued-

~ . . . ‘

. Researcher' Vhy do you Want the rope tled about you,.'

. S . ‘ o
T Tod? "_j . ‘ '._' a_,. : ;t‘ o R

- Tod: Iell, when you go climbing, you have a. rone tlee; ;
‘ around you and you throw the rone uo and then Jou :
" cen cllmb up on thlngs.‘?_ ‘ ,‘ R

) Pesearcher.'Loo you're going mountaln cllmblng'

| od SCamnered\off to the large tlre area. “As he
~cl:.mber1 the tlre rlvets:‘he fllcked the handleo of the
/\kinprng rone avalnst the tlre ﬁlth hls free hano
Tlnally, scajlnﬂ the "mountain" he cal‘ed to the near—by;; 
-children,_"Vey, I'm a mountaln cllmber" I'm a mountaln
Elimber'"b The chlldren took no notlce and Toa called o

e

thexresoarcher;-"I'm a. mountaln ollmber' oDe/thlS 1s ny.j

~

mountaln"‘es he natted the tlre. "Aﬁd you use these for

. cllmﬂihg," he. adred 1mnortant1y tugglng at/}Pe rove tled

< A

' Ibtlng the researcher seated on. the grass wrltlnv in <

her notebook, Too callec; MHey! How do snell mounta1n°"

about h1° valst.

lonrerlns if lOd knew what spell meant,eshe acke.,him_f-
ho\ he thought mountalu should be spelleo. Tod called

\' back four rancom letters, then repeatec hlS questlon,' e
! |

’Y:\‘?'"Ho1 4a you snell mounta1n°"' The researcher orally

\soelled "nouutaln" ano Tod urged,"!rlte 1t doun, I,uant -

LAt
O

4

\ 1‘.-:u'j Hfi'g-h' MR



. to Yook at iten Looking at the word "mountaln"‘;lod .

. SR AR
'observed, "Sure is a big word'" SR o RN

1 Sllding off the tlre, Tod sat down vith a group " of
;three children who.were gottlng uome baby fotlon from'
';Jenny. As Tod asked for some- lotion, a glr fWipoantly
»fanewered "Sﬂn tan 1otion is onTy for glrls, rlght Jenny° “.Q
_anc @O¢ mou're not a‘glrl 50 you can't have none'"

N Jenny squeeZed ouﬂ some 1otlon for Tod and rubbed

. 1t on hls Teb, aylng 15un tan 1ot10n is for evnrybody."v'

; 1ffed his: leg end uélc he omellod nlce.i mhen‘
Ahdtinv’ at uome dlrt hae settlec on the 1otlon, he-l
(caref’vly) bruohed 1t 01f w1th hls nallo PlelnF up the S

‘,henCTe of the skloplng rone of the glrl who'ealc hc cou]o

hfnot have eny lotlon,'Too repeateolj trle to 1n ort the

’ hendle of the second skloplng rope 1nto ‘the hancle of hls‘;_'

| io;ae R et |

me11nb both sklnnlng roneo, Toc cra"leo 1nto the'

\ .

comont tunnel here he contlnued trjlng to 1nsort the;f

D . e

nenrles 1nto Jech other. .
i coe _ '
' '”havn, cllmblng on ‘top of the cemenc tunnel, Jec.ner
’-his hea 1nto the tunnel anc echood 1oucly, "'e71o 1n |
B “fTod, ~L111 1ncent on. 1nsert1ng che henclee, aeke
\\y“o you rdnt*to come for suoper°. I'm cooklng sunper."-o-b
}'. \1*"hewn sllﬂ of; the tunnel andf roclalmed louoly,
"I'm hunr*ry'v Jhat's for suoper°"t‘ '

At the oame tlme a oecond llttle glrl entered from ic*”



. the other side of" the cement tunnel and called, "I'
hungry' Jhat'srfor supper°"-"v,g7h. Coens 7 :;. !' BT |
E Tod contlnued manipulating the skipping rope handles:?d ‘l"ff
f and called out angrlly, "It's not ready yet' I'm cooklng' o
w’tloIt's hotsreaay yet!ivn. o o f e _Vf”; 3f" "\.;"5'}‘
“ffk Seemlngﬂto enjoy the echo, $hawn and the glrl,‘ ;“eh,i
- repeatedly crred e Uant suoper, we want supoer, ue B
'f viant supner'";t.:,ftvfn e ‘,..f 1FQ ‘ *[j; lf 1.vi5ﬂ5i.
v_f "It's not ready yet' I'm st111 cooking'" raged Tod :
: craullng over ”hawn anc out of’the tunnel._ | - BRI
E | t111 oragglng the two Sklpplng rones, Tod crawled - ;t
llnslde a tlre, at the bottom of uhlch<uas sand.K'He;j i.“
ﬁ'dfllleo and emptled ‘the alternate handles of. the Sklbplng
e rone.f Then, flll:ég one of the hancles ulth sand, he

_nushed the rope owt of the hanule, pumplng-lt llke a l”

v_cyrlnge, and snraylng the sand from the t0p of the . ?l »
=handles. Hext He half emptled the handle of. sand wnd then
‘contlnued fllllng 1t by sorlnkllng sand 1n it ulth hlS 4f’
flngers. Then he drew the rope comnletely through the ’
sllpolng rone hanale, forc1ng the sand from the hanole
”'and caus1ng the flrst handle of the rope to neet tho

"hanale on,the other s1de.r By thls tlme hawn had crauled ,'

A

.

'1n the tlre and lod-showed hlm hlo dlocoverj.':ohawn,_
2aus1ng th segond rope, lmltated lOJ s actlon5¢ Out51de -
' ,the tlré, a blrthday celebratlon was in progress (sand

Tf  pa;l u1th;stlcks-for;the cake)- Shawn stuck h1s head out 3
}:'1‘the:tife;to'siﬁg'ﬁHaéPthirthdéyp" From the other slde of lv



._ of the celebratidn.v He positioned the skipping ropes as

~

QTod's sandr —— 1 SanT .. FS.hawn‘lﬂ

”were water'" - i_‘{f"_J_f‘;“'}(_ﬂiA;fj7‘v;"}t *'~*{“11;

Exid y‘:i-rsv ‘s’th;lgw*f._ 'm.-c‘af'e‘ contre

the tire about four feet away from the tire opening, the

researcher continued to observe Tod who took no notice

awmxbﬂowr'ﬁ' -;;qu,iﬂ
. : D

SR "Plugs"f- r0pe handles in samd
,;’ sand »

Shawn rej01neu Tod, and unable to hear and unable to under—

- stand the new directlon of" play, the researcher 1n1tiated N

the following conversati

- Researcher°>h:What are you' doing Tod“

" Tod;, -Well see here. These are the plugs for the water

if:'}'ln the tire. 4'~""Jhen you pull out thlS plug (po:.ntlng

'hhto rope - handlé*planted 1n sand) the water runs out f°"'

";ternate rope handle) the water runs out here.h~l£i-

':57“'you nulled out these (p01nt1ng to handles by Tod's w?

,‘ ;-.-}eno) all the water from Shawn's side would run down
'?;to my 81de and run out here -.'*“ -

.Jhawn 1nter3ect§d to say that there was no wa??r 1n

'the tlre but only sand, Tod stressed,/ Yes, but 1f there

+

f}?f2;§2.~ Tod is seated at the table alone playlng w1th a j'

jwooden bulldlng set.. The Set cons1sts of varlous geometrlc

T, S e

188
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7L.§;fhhﬂv'.here and if you pull Out this one. (p01nt1ng to al-;f s

o



vl

S mer. . . . F . . '_ .
"";' He 1nfo;;% the researcher.‘
::fSBrewing the wheels into the fqur corners of“the large

. ‘

SN

. 7shapes, nuts and bolts, pegs, whiels, a ued

i.f

- vbase rectangle, he adds, "And I'm screuing these thlngs N

-

ge, and a hfm‘./.

B

"I'm maklng a car.":.fu“

.in After screllng in the last wheel he wheels 1t back

frectangle on- too of/the flrst. 'He hammers

the two ractangles Joinlng them together.

”f‘and forth along the table toP.‘ Next he places a second

a bolt through

After ham-fyr'“':"
- mering the bolt through, he chks up the structure and

",examlnes the under51&€’where the bolt had emerged after

189

he had hammer ed it through' ‘He beelns hammerlng the' bolt T

from the under51de back agaln when the uheel falls off. ,

Brlan, hls face made up llke an Indlan, oances over

N anc nutting hls face dlrectly 1n front of Tod's,‘he shouts .

nHl yahvnv Grinnlng Tod returns hls»greetlng ano contlnues 'f[“

"to repalr the wheel.

..Screwlng a bolt 1n the 81de of the structure,'Tod

;\‘

informs the researcher, "This is a blg car'"f.--

A llttle glrl beglns crylng 1n the cllmbrng oom.,i

Thlo room lu v151ole from the games area by nulllnv out tne»’

v

h"cushlons in the movable uall and beeklng througn the crawl

'h o and then returns to the neek hole to v1ev a

holes.' G01ng t@’the neek hole, lOd remove

- v1e\ung the crylng chllo, calls, "Teacher'

Qeturnlng to.- hlS structure he hammers

comfortlng the Ueeplng'

,1Ld. fRéturnlng;to

-

Fa

s a cushlon, and.

_ meacher'" o

1n e blue bolt

teacher,whonls'hl

hls-Structure, ;

Y H N



| , he screws a. nut and bolt tOgether. -Next hexhannefs'in,a_

-

B large red bolt.=.- - : *a;:x R ,
k p=g R W - Wneel
)" B " NB - Mut &
| RS T
v | , .},Be Bolt -
o #2 complete car RS

teacher arrives to begin her 10:00 shift.. Bfian,

o still‘dolng his Indian dance,-shout§ "Hi'" -

'#he teacher remlnds him- that he is not to shout,._'

i nhj_m{y

‘:l"Hi'"

”“Dong' Doug""

?od observes the above reprimandQ,

Brlan, undaunted, dances over to Tpd and shouts,

.off.‘ He unscrz:s the bolts on the wheels).'

ug! (Tod shouts as Doug beglns to

"*fy play with' hls/bullding materlalk)-fa

':1ﬁwedge

Tod places hlS caron the shelfs/ Plcklng up a green )

»:he uses the edge‘Bf 1t on the. bolt to- tw1st bolt i

-

Tod angrily replies, "Brian, don't yell'" ‘ .

,.,; Tod screws a nut and bolt together and contlnues hanf. 'ff

l‘fo mering a red bolt.; Then, h1s car complete, he drlves 1t ;,

:1around the table to wherevDoug is completlng a lego car. i '

'f?fDoug. I gotta new fancy care L ‘ ‘ :g'

';t[ TQdF'.Mine's bigser 'n(yours- ' f J"gf;j/ﬁ-:f:v“'afdi:f':f'
f’ﬁlibﬁggf (11fts car into alr) Mine's an alrplane. Lo "f57,:ff -
(Puts a green ci on tbp of the red bolt - 1t tOpples



of car on shelf. Picking up~ a handful of coloured cubes,'

‘he sets these on the table. -"/ ,”; 3 7;“'j“' “. : if

Shawn enters and begins to play with Tod's materials.

.:Q‘

IMphatically, "Tod stresses. "Shawn, there*s only sup-

posed to be two peOple'" .
.N—\.\,'-' o

'!" Shawn contlnues to play w1th the materials«and Tod

~

allS Out tO the teacher’ lfs:haym's 'Qlwlng \fith meo

%-There s only supposed to be two peo e'" (Doug 1s the f‘;:

second nerson).

: (Teacher suggests Shawn play in another area).
blig Plcklng up an armload of coloured cubes, he sets
.these Ey the door whlch 1s/near a large wooden structure
~which Dav1c and Mlchael have Just flnlshed bulldlngx\
‘Plcklng up a car, ‘Tod kneels down by thelr structure, and |

aov1ses Dav1d and Michael, "hy car's bigger 'n yours."l' Lo

N
'a,o
Fag

a,The boys contlnue playlng, not acknowledglng Tod's annou-
"ﬂncement. Tod, uheellng hls green car in the drlveway of
‘-cthelr structure adds, ni got thls one" (thls car). Tod\
-*sends hlS car through the tunnels of the structure, then -
T~by hand, aeres 1t back pushlng it through the tunnels,'

1then hand—drlves 1t around c1rcumvent1ng the structure.
',yplcklng up a handful of coloured cubes, he extends the '
”f~51des of the drlveway. he cubes are llned up on. both ,‘/ "7*fq
'.lclde of the crlveway, however, they are °1mply arranged '

}1n llnes, not numerically equal (no. of blocks per 51de),\_

B

~nor ordered accordlng to any obv1ous color nattern°



THGBY g [ —  order o
cubes U]l —— 5'cars
R ‘extending - 2 et o Tunnels_j-O .
. 3RGYGGYGR ————f——— . | 3|

o As Tod completes extending the driveway with the
bcoloured cubes, he (proudlj) tells Dav1d and Michael,

'7“"Look at your garage'"

'"‘Enter Doug 'f T 'uf' < v_fl?,l' ,'t.] ‘,__jf; |
- Qpreading the coloured cubes flat out ‘along the";v‘.
’:”extended driveway, Tod companionably tells Ddug,’"ﬁe like |
i‘fbuilding houses."'; |
‘ Making his voice deep and j01ning in the play
.;WIth the coloured CUbeo, Doug orders, "George glve that ,'
”,”backvu 3 f‘._’f"‘ e ' | | _I o
| "Here George" ansuers Tod Qﬁf voice equally deep.,-:sa
Doug begins dr1v1ng a car around the piles of cubes.=
"George, you got your engine back 1n heat”" asks hj,'cf'f
:f:Tod watching Doug, stlll vith a. deep intonation. -
Doug growls back, "Yea, George'"’"'ﬁ“‘f _ |

da Tod plles up. a tower of cubes and notes,;"This 1s‘a

Space rocket'" e o
- "George' George'" calls Doug. t

§ ,l "Uhat° Just say one George" replies Tod.;_:-f""'”
| Vb'"You guys got three cars", complains Dav1d taking
{'one of the carse. > | e

. _ "George°“~;7h_e€7:;t'?z',iﬁ"")-p5_f?“,: é;f
'”lﬂhj 'What°" answers Doug. S

s ﬁ\/ ;



. No, you. have to. say 'what George"?" informs Tod. ﬁ
"George°" repeats Tod." fm e Do f~ | ;i
1/.' , "George° George? George'"_calls Doug. g@l |
’L"YQ. }"Don't say George'" orders Tod. ‘ g ;5  :
v _"George”" questlons Doug.-' _ﬁ? _ . - T
"He"s _.LIR:L. George is. t:l.red'" reolles Tod somewhat# @ \ -
(1r‘1tateq)., ' o i lv ” , : 9#‘.%:“
"Geor e°" reneats Doug."e ,'1s_ﬂ'".f  3 : B . 'fl. k
,"George 1s tlred" He's tlred, I sa id!"frefofts’Tog;f ’%,:-';
‘(soundlng hlghly 1rr1tated). k ’k";' >“_g-;gﬂf fﬂijf';lﬁ ‘€@  ’
The boys contlnue bu11c1ng Ulth the cubes ang thenﬁgf Ly
Toc °Sku’ "George°" | -,'» g .:je :
"Georme'" enswers Douv (ﬂellghted). 'ﬁ=§"°_%?sg-fe.$“ !gj: _:
Uav1o starts bullulng \1th tho boys.f; '"'7ofeils;§l“_'ﬁ?: ffw
v"I saw a blg bad wolf'" announcoo ouw serioosly‘as  %4?1 !
‘he bullds. ”f‘v‘ 'f° - j;fs;‘o f A',."’f7#" _’ _.f‘ o | R
=_-kf‘ hI saw Klng Kong on’ the shou'n returns TOG'“/e'QV ‘*ﬁ--‘ ° 5
L "he too'" advises Doug. t‘i'v ‘f’. .1  ﬁ1§f;‘i" ﬁ@
Toe contlnues to tell the Klng Koﬁg s%ory in ohra:es g :f”;
about an alrolane (;eseercher could not hear ClearlY). :‘fféi .
f "'"Can l olay because I' \Olﬂer " you°" nloaf”3“iﬁs-'" 3 S
. Dav1o»(who 1s ereauy Oullang u1th the boys).u” _‘“ﬁ |
i "&nﬂ you can’ come to my blrthoay'" nromlses Toﬂeif
!:answerln“ Dav1o's questlon.lf;_’g;au[fv~j:'g ]v”~?s~:?; ’72’
| "Ceorge° ‘Gegﬁge: .éeorge?" yells Doug in a very o
'[;deen v01ce 1nterrf the conversatlon between“Dav;d
h anc Toc. H v; 5 R | | e <

Ukl -



é:
-

.&#a

' @ Referring to,a clo;pd wall on’ theaother side of ‘the

e

@ e

A . @

»

“."Don't #alk to éﬁorge'" rg/orts Tod, the£ momentgﬁ
g??&%r backing his cargﬁp, Tod deepens his voice and

annouﬁ%es,»"O.K. I'm backing up' I'm brlnging my car'"'

-

g.:(,; Podeay »

A.Qt.rug,ture, 3Ej‘od gl_nforms "Doug,‘ "You'm have *0 go over S

- W,
. -:‘
X

them% anc onen th s garage'" ;jg ;I$~ : '7%" S

Déug moves @he uall open and Toa a ds,,dbpenquﬁhg‘
’ SR P, C - Sl e e e

. Vo
: DaE e I
b e,

""“rrrr Brrrrg_Chchchch Brrrr'" 1ntones loo derlng

PR

VLet's make a traln track'" &eclaras Tod (e cf%ealy).:

)". a

.7rdoch boys sear%? through the shelvec looking for the '/;”

traln tracks.ﬁﬂrod‘asks the teacher 1f shé knous whére L
n' fth° traln tracks are‘anc otODS to watch the ﬁeacher

SN .

o

F:”alntlng a. Chl]Q“s face. %od returns qpenlng all- the cup—fj7>f

- ljooarcs anc checklng all contalners. {7=j'§uf }i,%*ww

V

‘f‘"‘re Jou guvs my buﬂoles”"' asks‘Dav1d g011011ng Tod =

IS

..’ ‘ L .' L “A. . . »‘:‘_ o . “ : -“" . i A ) “ o (‘1 .. . : .

P Sew . o
i

iﬂlfr"”"Yea, dﬁ we're looklng around for thé’traln trqcksg"r-r:' '

'?fren11es a oreOCcuoled Tod.ry: “fi'}'[\ﬁ;c:;"gf

10:30 e "If I found a part of. the tracks . '."1j'_’.ﬁf""f-Toa{i;ells-

”z;ﬁodb. earchlng the roomt _ﬂe woes 1nt$'the second room

-ff\_urere the teacher 1s' tlll nalntlng. ITom a ohelf”he

"-f_‘hau]s down a contalner contalnlnv che craln uracks.

"Does anyone uant thelr face palnted, before I

‘< k] S
o i 0 -

.;fflnlsh palntlng°" calls the teacher.

3 - . N e e T
TRl . - Ve & o



Setting his train tracks down in the other room, f‘
, . R
Tod returns to the: teacher, sitting down on a chair_g;-
beside her for a "paint job" ”vf,jis'V”;o_' =

Vo

to be a flower boy”" “.";p-f ,nf-"’”{’* -g“if’ |

P

: Nodding his head, and screwing uo his face and
| quinting his eyes, Tod holds very still while the :

SR

,“

"oteacher paints. | vﬁ".'_' B .,‘-7‘¢‘Du,>;, ,~--

: "You're starting to look like a’ flower child'" muses_

ar-the teacher. She questions Tod as to why his face ie-all;lle'

As the teacher paints, she asks Tod, "Do. you want Y

'“fscrewed upe . ,a”ﬁ“ Do -‘*; “Q ‘,7‘} coe ;t; L t“

nIE tickles'" explains a painted fli.ttle girl"\"tatching.
od's new flower face emerging."f '\f,\‘lk 35 ' i
As the teacher completes his face, Tod screws up

. his eyes\and face, and puckers up his mouth. As she -

;Tf announces that she is finished paintlng, Tod leaps up and

cf dances around the table.tt"

L

The teacher returns with the mirror.“:'rinniné;lTo& /\:1

o observes himself in the mirror. Then lifting up his bangs

3 f he gazes at the total effect. The teacher hangs the

mirror on the vall and intently Tod addires himself. He |

e o
p<;50pens his mouth and shows his teeth and then begins to ;

il : CN i

\=fJ' He dances back&ﬂo pick up his train tracks.f Stopping

to chat w1th Chris, he strokes his face.‘ Doug and Tod

ltalk to himself. Catching s1ght of the researcher in the/ '

) :"195

' mirror,ihe shows his teeth once more.sz‘- __t»t:_; g\w,Hf,y*p -



\ﬁbﬁgj Yikes there's a VITCH' ‘ 'm}fﬁli S .
1fflTod°” No, there 5 a witch on this one' (his track not on
DR . T e oy ,_,elw B
Doue's)- T

v.commence calling each other "Geqrge" once more using

s

d'TodE' George°

begin putting the tracks together. ‘Chris”and‘wendy'ask'-
to play and Tod repeats the rule abput only two people,
thus not letting them join Doug and himsel 5

continues to build, adding bridges,'Doug suc
cars. Doug then commenoes driving a car along}the
finished tracks. Tod jgins him, driving the . car alOng

-

the track, "Brrr Brr"

0 .

“As - the boys drive their cars along the track they

their characteristic deen intonatlon._ A segment of. the

converSation follows'*'

DOug'h What°"

:;TOd You're 1n the urong track' ‘léléfg\

’ himself'GeorgN'and then answering his questlons._,;;g;x~-

'."t

-t‘,;

Tod continues talking to himself 1n a low v01ce calling ci

e

Christonher, playina a few feet away 1s eager to
Join them and loudly announces, "Just to say I can't

olay, I‘m not going “to let JOu play with me'" ol

The boys continue oriving their cars over the tracks‘.":

1 which extend 1nto bridges.. As they drive they continue

to discuss the whereabouts of the hidden witch, whom theybl\ftji

conclude is hidden ln the valleys (donﬁt use term valleys),
: .

but say she's under the bridges._.~ﬁ;swi~‘”

......

R
R



lQ;jQ'- Leavingethevtrain trackeofﬁe boysego'to thé’bar-7i‘ .
;pentry aéee; Tod glngerly rats h1s palm along the groups ’
*of partially hounded na%ls on a plece of board. Holding
“hlmself’ as though he has to go to the bathroom, Tod -

bu81ly ontlnues playlng wlth the gar and 100ds Einal]y,

he han...o a car to Doug and says, "Hey you take this one.

~Qathroom and -I'11 take £§§s one (a o//}ﬂa
As the boys leave for the batbroom, a g' 1 teils .

"(a car) to the

we're g01n5‘to eat on the.grounq!" Todfgives his in-
uctions-to. the teacher wht. 15
‘il‘ren. ~She follow

<1n5 Incdian- hatu ror

 his directlon Oﬁce his o _"u.;
Inflan nat %s on, he ahrleks;'"Pow wovwor" and "oou rovo"“i
‘up to several Chll ren ¢ancing anc laug shing. Then; sﬁiil
carrJ1n~vhlo cary he loaves for the bathroom." | |

. P

‘As be returno the teachero announce that it is tlme‘;"

i -
to’ tidy uo.v Tod. 1gnores tnlo, 301n1ng Tonla, they powr

TOT arou&r the table. /A tehcher rem1noo Tonia to help
. ft1oy_but Toc, dances 1nto the other roomu. Arseconc_teacher
-remihdeéhim‘to help.t;oy.";aklng a car, he driyé%;it ‘

‘j<thfough the a;*o-"Brrr Mmommmnnn Brrrr Q';'; " |
Todls mother arrdves and Tod is taken to 1hother'ro
. room to_heve the‘palnt‘cleaneo fron hls face as he hes a:
:§OCtorfs apﬁoiﬂtment. “(11318) | |

(.‘ .

o i e At A



S s

'- Tuesday,’ May 10th‘,' '1‘*977\ ’-_:'Parkf II_
2 &2 The chlldren have Just arrlved on the playground.'
.,While the children cluster around the teacher uhile she ;vh ,' €

-'alstributes the sunolles, Tod races over. to 1arge tlre

area. He crawls through the large tire and emerglng from ) :
the other he plcks up two empty pop tinse ocooplng un "iu7f;‘_,_jh;f'

.sand 1nfﬁhe'sp0ut.ofvonewtln,,he:pours.the_sano through.*td

| the‘spout of the other tin. HeVShakesfit tigorOusly‘
Jmaklng a n01se. | " | -
.7"Can I play°"'asks Vencv s1tt1ng Aoun beslce hlm.-”iﬂf"
h"Yup'" answers LOC. | | |
-:"Can I play°" asks" boug.
‘Vec you can," reolles Tode 1j . » o fogiﬁ}tht'
Woug has a shovel and a pall.‘r"Gire’me-that shovelﬁr}hf.
€or a nlnute," requests Toce | | o
Too scrapes up sand w1th the shovel and uslng the
sice of ‘the shovel trles to pour the sagd through the oooi

:'ftln hoWe._ Heanuhllo lendy is scooolng up ‘sand 1n her -
;”hanc anc flTllng the tlns ( ency a_so has tUo ooo tlns).‘
Tod runs over to the supnly carrler. He tosses the

'oooks from the carrier and sorts through sunol ;h Tlency

‘g'comes over to.Jatch hlm.

"Can I borrov thls”" (a Dall) aoko Serge. j’

'vv"ﬂo, you have thls one," (a nall) renlles Tou glVlng,.r

,hlm another nall.

Tod takes two palls from suoolles ‘and shakes sanc

-



.fffrom the p0p tln 1nto the pall, banglng the pop tln'
{hlagainst the 51de of the pall ‘as he” contlnues searchlng

’ffthrough the supplles.: He picks up one of the books he'd

 tossed on the ground and looks at the back cover.u He_s1ts'

dowm by the researcher, holdlng his book._

. Researcher: u rave a book, Tod. Uhat is that book

, LI SRR I SPE

Tod: T+ts called,_"The House" (There is .a housc, .

“on the back cover. However, the house is.
r . L.

‘”ffi*£i 'u one of several nlctures).._ﬂb L
i“kTod nages from the back to the front of the book. He
"stutles plctures of plants in several stages of c*rom,h.

VO

~ Tod: ' TheJ sre plantlng flowers.'

_‘cen ﬁot IreelyQOnen it.k
f;;TOd. | g 'Hey this is stuck'

;uﬁeseerCherg :Is 1tvstuck?f‘The rages are glueoitogether,
L are ’t:he,/"> i_ﬁOnder if yOulCan get theu;'

-iundone. R £

Tod trles but beglns to tear the psctures.:/”he researcher o

'shovs hlm a methoc‘uhlch oulu not hurt the ulctures ano'

‘gultes hin as he 1oosens the pages._

es ercherﬁ L oncer hor they vot stuck..
‘Tod: It mustrhe somebOfy stuckec 'em"of;ﬁihhgi““
e Look, thut 1ooks like Jhuun' (n01nts to:a

| nlcturo of a groun of chlldren)._b'

) S

‘-."f.‘urnu to a nage whlch 1s glu together Qnd thus he“~h



e » ) ) . . : . I o b
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I.:' . R e o : . . “ l

Reeearcher;, It does 1ook like Shawn'-‘ﬂhat ane they doing°:
Tod: - 7 They plantlng' (nlcture of - childrbn surrouno—

ilng a pallful of 5011).

-,

A plane passes,Toudly overhead but Tod stares 1ntent-

@

i_ly at awpigture of marblea in a contalner. t

 Tod:

s

.;_can't —‘ﬁlake that kihde =~

ot

:v'Qecearcher5' ﬁhymnot?»~

Toa:"You can't make 1tﬁ
'111;e that! o

Ent?r'Pavlov who shows researcher Hié'neﬁﬁséniéls;o'

"Toq:;*tno that's the end' (blo 1ng book to front cover)
| | ook at the laHVbug' (401nt° to olcture of laCJbu” 1ﬁ, ﬁ .r’ 7,?

"gton the front cover).rgxn | B B
'nesearcher.v Yeq there are plctures of two laoyougs.

Toc: hat coes this say9 (referrlng to olcturoo on front

~ - - AT N

'"67:.cover).,j:

S

s only:pictures,; so T

Child: THEs pane;is

AP
AL

ts to picture of
flower).

lacybu (pOLntlng to Tafybuo)'”

~(p01nt5'to Pavlov's_s ﬁal ) 30yo dontt’ havef




Pavlov:. Yes they dot .. ‘e'_‘_”»fe“‘“' ’,7 : o
Tod races across the flelo suddenly. ‘W1th hlo hands on

_hrs necs, he. stoons OVer 1ook1ng 1n51de an’ orange con-

)
tainers ”he contalner contalns varlous cartons, tepe,
o : \

DApET, .anc. ool . ' o \

ks over to a nearby tree ”here a groun of

(*chilﬁron'arj”touchlng the-tree.v’" hy - donlt the glrls

o kiss tneboys'" shouts one 11tt1e~ girl.

ragsyﬁfrdm the. tre,. @

Loﬂ Boes u

;across‘the olayrrounns-

de chases af ter them as they snreud'out buﬁﬁtnen'stopS“qi

ho‘1 ge tﬂre aﬁ%a._,‘. S T S
@ : e e ST : S
in eoW 5 by t e,he olcks un a pee»contalner hich .

~qe_oewlns Illllng Jlth ano,oour;ng lt beck an orth

1nto'a,secpnc roo tln. he chats brleflJ '1tq merbe “ho

"QLooklnb un, he stuCWes Jennl:er cllmbvng

-along’thevh» of the tlre.. Loﬂ Cllmbs un the tlre as

Jonnifor'slides. ovm qnc asks r earcher 1f she cen urlte S

' Vher name 1n her rlelo book. Toc 1o'uCotCQ on t D o?\the

“fth¥four other childrén. o '3

>unernan'" lls od snreaoﬂng his arns exoansively.

\”f,seatep :1th Lsfreet_oangllng*Over‘the ge of the

"Sunermé"?

calls Doug seetec on/tgnae%—the other R
;,ftire{; He 1mltates Too S reaulng of hls'arms. - o '

uunerman Tod and Doug Cgll oack and forth to each‘

I -
"

f;3fkj,. E '1r?.”v“'u ‘ .:,;7 ;°MIQJT\*'
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other always accompanying "Superman" w1th the- expan51ve

ispreadlhg of the arms gesture.

,Tod leaps off the tlre and plcks up a broken dishpan.‘;lf

Doué runs aftér Tod.‘ Tod flips the dlshpan OVer his o
head still calllng "Superman' Superman'" Doug contlnnes
' runnlng after hlm. Tod pleS up a skipplng rone anﬂ,k

' holoine on to the end, he orags it along behlnd him as he

runs.

m'uild]y 1nto the aire . He wlnos the r0pe 1nto a knot;ano..

“‘sklnto the cement tunnel.t Chrlstopher ano_Doug

3 o‘; he tire ano

oug crawls un the other s1de of the tlre., Nou both are'

.«.’

seateo on top Of the tlre.v o , , 5
‘"Fey you have to get np here, too'" calls Doug to
the researcher. ‘l~ ftS;l :'f"' 'i»f S 'ﬁ\. _ o
- Wlot tocey, Doug.'.; I-don't thlnk T will tooey,” TEREE
reolles the reoearcher. ::= {}nf“'vh Vlf‘ .

f:"Y ou too b1g°" glggles'Doug. :
'-vu;"Mn I too blg”" anSWOTS the researcher.‘““

: Seatea on ton of the tlre, Tod holos enc of rooe ano
t11rls end lassoo style, then drOps rope leav1ng 1t
oangl :Lng :Ln the alr. : ' ' |

Y .

:‘"You got 1t°“ calls Doug ex01tedly watchlng Tod'




S dangllng r0pe.

od to the researche .

i'"Oh is that the water””“

Jf;squeals Doug ex01tedly jumplng from the tlre.'-
3 (”0c ora¥§ rope up and kneels on tlre., He tosses theio

lﬁrrone over the °1de and draws it up,- Doug comes over to B

ih Too'~ dangllng rope to seeQwhat lOd'S catchlng.ruf“"

. A llttle virl stlll on ton of the tire callb oown ft5-&

" to Doug, "I'm thé Klng of the castle. You're the olrty-

‘ A gam& of "Klng of ‘the Ca tle'starts oetveen _ ,’j{’_tlffﬁ

“Doug anrfthe gﬂrl.

éf ?”"e knou””f
s Klng of thoi“ ; ‘
:I”‘"u¥‘hololnﬂ on to the 0011ed ron9 he,paoses the rone - ft ;‘3-'  .

over the sice. 01 the tlre anh lets it drop to the ground /
L;tAl’ or a sudd Ten Too screams, "I've got 1t'» I've got 1t' /-
“I'm gonna C&bCh it! A shark' I'm gonna catch a ehark'"
_Tod rolW -on to hlS tummy ano Ulth hlS feet “ng11nc over'” ’
'thc»edge of the }ther side of “the' tlre, he pulls anoif_ R
‘groans ath the uelght of haullng up. tne sherk. ,; tf"t‘j:<~ .
[ ""etch out the shark's 1n ‘the. vater'" shouts moc- tor’
o Doﬁ-eanc the researcher oelow ‘ii-f[ r*ﬂ.f “Lj; _'-'

Doug starts to crawl up the tlre.'

"



”k“ﬂ"Get down" Get dOWnW“ shrieks’TOd to'Doug-  '"Come

‘réa v
here! “0eKe Swim' Swlm' Sw1m' Swim'" he calls urgently to

Nouge -

. Doug1ls swimmlng in the sand (the 'water') and Tod

\

vhas lower%i the rope oown. "Can you see the shark”"
o Doug as he dangles the rope cowvn by Doug'

calls Tod

aceo

Doug be 1ns squeallng and sw1mm1ng.

-from the "sho

- &nd lets the researcher pull him in. S g
. ;e i . ¢

"Hou are you#76m1ng w1th that shark°" the researcher

‘r "Are you oafe°" asks the researcher extendlng a hand
%e" to Doug.' Hufflng and»wrlggling e nods

S

'i"iuh I gotqtvm now i (Tod shows the researcher the shark,,h_.ﬁﬁ
2 coiled sklpnlng rooe). o |

'\

»sllps off the tire and pleS up a hoe. He'c1imhs
v 3

“once more un the t1re and tles the sklpplng rope around
.ithe <1cger base of the hoe. h | o
"Ihat's that for°" asks the researcher rerwrrlng to
the. tleo hoe. | - f ._ B
"”hat's for to ;ring the'shark'ub'"“answers-Tode
. "You watch me, O. Kol Pololng on to the ropes he drons-
.the,hoe. 'Tod ollDS down the tlre and DleS un the hoe
bf‘“anﬁ'robe; He carrles both of them, the hoe and the r0pe,
.1nto the tunnel and trles to tle the rope tlghtly to the

,hoe. imerglng to the edge of the tunnel, he. asks the



:'researcher ‘ "Could you t1e it. It is broked'"
- Tod glves the researcheL\di/ectlons for tylng ‘the
.:rope to the hoe, explainlng where to tie the bow. o ."J
Hanglng on to the hde, Tod tﬁirls the rope into the _
.alrg "It flles' t's a blrd'" calls Tod to the research— |

Cems’ Time::10i05 .

- lnterv1ew1ng Tod f". ﬂ. ,'}f‘h - tVJV[S;A}
fResearcher:/ Tod tell me, what were you d01ng on the ?5ljf*§ff
| ' : t:uc'e‘> | - |
o ?iﬁi Catchlng a. shark' ,

Researcher.; Dld you catch him°'

lO@" Yea’

i*QResearchcr;?tJhat dlo the shark lOOk llke°

N Tod Uh, 1t looked: Tike meat. g

N v

':‘~3_

. Researc er: ‘hat- dld “you--dd w1th the shark when you"'
L eaumtitTear il
Toa: Uh, 1t Sllde rld’ht doun. o 5 el
vResearcher It slid rlght down°:.‘% H .
’Todft Yea, into the Haté » ‘ o |
lQ_QZ;- Toc is seated 1o<the large tlre area. He vinds

) - the rope tlghtlj around the hoe, tylng a llttle knot at~
| ~ the end,""Hey, now 1t's a oonvblrc'" calls Tod holﬁlng
‘up the hoe. to the researcher.- 1_ S /»
_ Bltlng on the edg° of the rooe whlch is wounc around'”, : / t
the hoe, LOQ watches a llttle glrl rho 1s séa rchlng throuvn ,
’the grass for “a ladybug Uthh has epcaped from: ‘her pall. 4‘3: ‘_ f

_”Sucklnv on’ the rope he watches a llttle boy close by who




B

kelt S 06

has a. ladybug uhlch crawls on hls hands. t(;Q_QQ)H _
- 10: 1O - Tod is seated watchlng a garbage truck rumbllng
dovm the road. As he watchés, he unw1nds the sklpplng |
frone from the Hoes Plcklng up?the hoe, he scoops Sand on. T
xto the dlgger portlon and precarlously lifts sand and dumps
_ 1nt7 the . little pail. -He - contlnues filllng pail.«‘
i:i" ‘"Woug'" Toa calls.~"Come' I'll show you' Come I'll
- show yoL'"'.';" Lt - _ :ﬂn*  '~_ :/ |
. "After I flnlsh," ansvers . Doug who 1s fl7lln9 up hls
o Uoug vatches mod and offers Tod hlS shovel.neTOdhx”ﬁ
'reJccts Doug s offer, sayln ,"No, you. wotta us c‘this
: shovel" (Toc refers to hoe as belnm a shovel). ) ‘
D To” crauls 1nto the cement tunnel Douv follo"s.’ |

~ Doug, uslng hls shoveT sterts makﬁne a sand ca +le on the

—

terlor of the tunnel. ‘ . ) o _
o "Doug'"’ Don't co that‘" calls rnod who is frantlcally
"screnlng the sand from thevlnterlor of the tunhel towards
:the entrance.- (lO scrape the sanc, Tod uses ‘the hoo llke
v'a_rake).' m_vrouo of chllﬂren are nlaylne at the other end
'hof‘thettunnel ‘lth the sand-_ Serge’tells Tod to leave the N
:sanﬂ‘alonc;: Toc tells Serge to move, that he lo cleanlng
.hlo house.* Berge replles, "I don't care'"

"You don't care!lm Shrl°ks Tod, nus hlpg >erge as he' '

‘s'r es th sand'__serre hnocms Tod to th7 grounﬂ (tunne1;e
' de‘starts~to'cry,-grabbing;theohoe!idragging"it_



i i e e e

N

along the ground.'—Goes*to teaéﬁér and tells her his pro~'

1olem. ~He wlpes hlS eyes stlll holdlng h1s pall and hlS

'7:"shovel" (the hoe). He wanders back to the cement tunne y

banglng the hoe 1nto the ground. He returns to the tir

~f§'area, standlngrby the teacher and otarts scra*o:Lnrr out a

-(015)'{’

’Because the researchar;v

' then 1nterv1eweo the teacher.‘
. Lhe v

hole, then r’:r\ags hoe all along the edge of ‘the t1r areae

NS

able to hear the 1nteractlon

whlch occurred betwoen the
R

eac {<h

‘_Researcher:' Can you remember exactly vhat Toc sald . when'

_"hezcame to you.
eacher: ~ He said uer”e nit hln.

Wesearcher'flﬁlc ne'say why Jerme hlt hlm°-7v 3

Teacher: 1 oy he @l@n't.» I acked hin if ho couls \g |

S £ : TN
S anﬂ talk to serge about 1t. . -3<\

_and Toc, the reseﬂrcner 5}d

207

R%searcher:,,l oee.. But then-he ent baCA to- the tlre areafgjftv

so he dldnit talk to Seree cbout 1t.

<

'(TO?' Y. Toc 1s back 1n81oe of the tunnel, Dous wltn hﬂm..

IHU ”is.scr' : the sané from the oottom of ths,tunnel.

.ﬂoug is eatec at the end of. the tunnel \acn afpops;cle’

PR

stick, acratchlnc in ‘the sanc.

.‘"Ie're sunno"eo to clean the house‘" r"or 1nlor“1u

- Douge Douc coesn't answer but contﬂnues scraplng.' mod
,/ ; ;

o 7 ‘
-repesats, "’e‘re sunnoieo to clean the house'"

, lof contlnues to clean the ncuse.. ﬂov he scranes

e

a a e Bt
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T
wAth the‘ecge of the non51cle stlck...Then he plcks the
sane up vath the hoe hase and balenc1ng 1t on the base,-
“he cumps 1t 1nto the pall. -He contlnues to plck up the“
‘,sahd ;;QQ his nlle,and 11ft it 1nto the ball Wlth the hoe.
Then stOOp;ng covm he tekes his hand and rubs gt in- c1rcles "
'rouné ehd reuhd¢thfough.the nlle (the send he gathered .
‘bobether efter cleenlnw out “the tunnel). |
i\")ouv, Go thigtu Tod 1nstructs, uemonotratlng\hou

- to fub rounc anﬂ rounfq w1th hlo hanc. "Anq-then ve. cane
.1C7ean the houoe,' eXplalns Too : |

"ﬁ.llttle chlld craUWS 1nto the onp051te end of the'

_tunnel. ”Gﬂo out'" 106 scroams anvrlly contlnulnf to

[

55he,Chiid ehté‘-ﬁCan‘I eomeﬂin?m
;v“'o, no, ﬁbt unt11 our houo | hcleenfﬁ anSWer$hT§d;
scraping tae hoe ba ck and forthy back'ahd forfh,ualbhg'the;
tunhel'oéﬁe.fnshawn.sits Ind;an‘Syyle;ai hhevehfaoiathe'”'
~ tunnel rﬂﬁtlpg :n_‘watching vhile T¢a c;éans,“'Meanwh;1e,v .
ff“foué'cﬁcéhs ”1uh 1e e(ge»of nlo,onovel. h | :\,
g , o _
.nother lltpTe boy ehters the tunnel and Tor telisf’“
:hlu hc 5 cTeanlnm the . hous ”be boy Slto moun 1n31ﬂe thef
bunqc7:én~>mo~~a Q him oegln tusslln the boy hlcklng
Tol e ,'{nother l_ttlo blrl crawlg 1nto the eunnel. ¢oc-’
whimpering,otoano out of uh@ tunnel Qrﬂgglng the hoe and’

t*“lnr th e vall.- S
Jutcl-e the uunnv_,'a boy is ch1ng because he loet

"

utqe lucybug Uthh was 1n51de hlS n;ll. Annarently the



s

\
‘ nernen<1cular to hﬁs bOCjo Now holalng o

B

3n1 ”alst. 3"1 can't 11Ft you'" ”oo*saJs._‘ﬂn‘_'7

and stennlng on the 81de offthe sanc nall, uaug Mns to
‘ / K o

\ N = ) %09‘
]adybug disanpeared when he had a tussle w1th another ""1h3yoj$if"
chlld over omership of the nall.v Tod and Doug help him~,,,;:f*»;;¢

search for- the 1adybug.-'_ _ SR R _
By the side of the tunnel, Tod beains scraplng the . e
surrounding sand into o pile uith the hoe.; Th n,us1ng the\ ‘

base of the hoe; he balances a load of sand and aumns 1t

1nto tho nall._ He contlnues to fill the pall, leanlng };';hi”f‘v"
hls';ace on the ecge of the hoe. Nou grlnnlng »he hanﬂle v“f;'L;h\@
of thn hoe by h1s teetn, he ralses the hon untll 1t 1s. M 3 a)';‘

' .r.x.t.n hlS .Le.ath

he trles to. loac.ano 11f‘_the sand on to t‘e hoe. -;%;r L

Pean”hlle, Doub has knocked OVer To """ s sano nall

boost hlmself up onto the cenent tunnel.’;Tod stand _up

anf urlos to llft Doug on »O tha tunnel oy trjlnﬂ to ligﬁa%a

Ca

nI haVn to]use 1tn (the nail), 1nforms “ouo;wnouring};g

,‘_

out tnejsanqgf "Wow nush me up'" says Doug>=tepn1ng on. to'

- Todlts.sant p ll‘

”~ -

decnestayy Haynllth, 1977f ney Care Centrd - .- o .

Lird . .
PRI
: . >

- Tod 1s sea te"‘at a taole oalntlno with -2 grouw of
./ : T

cnll«rcn.;‘Ih thevceptre 01 uhe tao ‘ 1Sfae€iatlconfi
talnnr.conta%nlnﬂ orance anﬂ yelTOm nalnt,“ﬂe'h01d3hthe:’_»4_ *‘§§
alnt oru sh be»veen hls LoreLln er and tnumo.~7Fe"strokes.' o
the yellow naint 01agonally across hlS page from the ton

le"t corner to the bo¢tom rlght corner. iHls.scco ne¢ ctroke';fﬂ
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v e R
o
vy v
- The numbers'indicate stroke‘order. - a
L L . L 1 i AR Co ° s ’ e
v ’C‘-~ in palntlng.' f,f'_W'.‘ Co e T ;t,‘ wEL e
ohelley beg;-lns ‘to sing "Ith re_'i.nln s 1t*s Dourlns, wl T
* ”che old man is snoringe .t As, she s1ngs she 'rops cronlets-f~x

'tfof nalnt across he* plcture, ralnrrons.-umoo ane the'rest
'of the chllcren at the table 301n her In her song.).ﬂext

,;

lyﬁthe“chant 1s modlrled to,°UIt's ralnln '1 's halllnb ;_.Qﬂft”

Rhls thlrc stroke from the rlbht c&rper‘;{}

Qeneatexly Teg' ings,'"It'

ﬂ.rqlnln ‘ -! as he takes the brush and Jrows eronlet

of yellow nalnt OVer hlo nage.¢ Nov he creates a,oorner

lfon h cture, startlng at the bottom, uhen tne sla

2901ng 1n a’ counter-clockw1se ﬁlrectlon.?f
M‘An_qs 1stant observ1ng SnelTeJ's naeer says, "Loom'"

~!jvou re m%hlnP‘CrOUS alW over." "It' ralnlng,"exn1a1ns;,5gﬁ.wkﬁ75

7)he310J contlnulng tolcreate the oronlets..}ﬁlth renewetiﬂiyi,gjffi

,vigole

L

'“a ”ater Lountaln"

”he ch 1cren beglh‘tal 1n§ aoout the rain ano lotv

AN - - . - .
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3

_ﬁtch tch tch . "o ;4" Shavm begins tofmake the  sound of/the

B

0ld man cnorlng.

Tod . xplalno his water Iountaln to ohar : "Itts

t

roing around and it’s going to, rain! Tod does the "Itfs

1

raining" 1~out:.ne three times. 5010,
'”oc leans over anu novnto out to Doug,»"”hnrc'

'of, voinulnr to the 1" in the name " Doug'" ‘thh t

P

4

‘teacner hes nut on hlo DapeTre

paper and onenln it (1n5 bWOu test’fesbi n). Che ccemed

very c:c1»ew'by h,_ covorj and. Chaped this vith Thavm,
Tod,iana Jesone.

'Todnberins fill inr 1n’large triangular ar,as on his

. nage. "_Lt'l orange naln», 'Slnf-*lng,f ".It'.s raining, itrs
snow1ng," a.nev varlatlon to tno oong.

0

k M ‘ a . .
Toc sidgs out, "OlL Jac?onﬁlu Qte a o\nane'”

an

N

. \.

ané Doug make a sound like falling rain with their tongues,

A-t@r makﬁnv ‘the raindrops, Shelle beﬁén f0ldines hert
H o . - [ )

t
%

”ha' "15511ng rev1sns, "OWH hacDon;}g;gte'a benana,

fall.nown anc. broke his penls."

To7 emphatically_says,."Ho!‘Olf uacLona < ete 2 -

Y

MYea, ate.a banana, fall ¢dovm and broke his nénls,!

~

”repcatS'SLaﬁh'mautﬁr- 1-f~ct1y;f
covm cemg his y ma"!"

~

~The .chilc

ren oogln “tel klnv ebout ban“nw nenlses

© A chila callsgdut, nnumnty “vnﬁtj .t on a'wall,:

~a

N M s
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’9353‘-fShawnvexcitedly shows Tod his new ehéde'of'Orange. 

o
[N

e}
w0

ﬁl
e
.

9]

‘ ‘Tod 1mltaue$ Sharm!'s experiment, elso creating a new
shade

»searcher_and,nnaln.A5 

"Chy ool it

- have,

nalntln

n . his 7aoe.

g Cljo ;

:dy' .

it 1n the jellow

m

"Hon did you .get it, Sharm?" askS'the researcherai

;mlnt.

‘Teking his brush he says, "a bit of orange," and’

it in- the orange nalnt, "then a b"t of. yellow," and

"You made a new, colour'" exclains the researcher.

of oranges. "Look vhet I made!' he calls .to

‘

the re-

UOh,'wOW{ ‘A new coWOur'" eyclalms the researchor.

nItp folding mind® u‘p." announces uha‘rn as he folc

ToC ("on had aleo folred hls naner).
"vO "claim Toe seemlng very surnrls

" hat Gid Jou mako°"

-~

T

JOH paking orange paint on his fingers,

.

vOObo nll oyer hlS Dagee

Lne asolctant notes uhat Shavm has nalnted @ver his-

 he makes

"Anc you're folﬂing yours too, to see vhat hapbense"

WGi:glinguS; arm opens ni" aper and joyfully cells, -

_"Oh boy 1" exclalmsvuhe researchef. "And vhat do you

"”hat'" ansvero LOF, beamlng as he looks at his

C. takes nalnt and bhegins naklng ﬂlo Llngernrlntu

.ULook Uhat'I madel" he~shoutS;to,ohiyn-ex01t-

©

2l2



name;f .She rewrltes it and asks him not to palnt over hlo
name.h Tod has also palnted over hlS name so she rewrltes
his. name, but on the other 51de from vhere she had prlnted

1t earller.‘

Tatching her vrite his name, Tod observes, "It vasntt’
2 ‘ N :

.'11ke that1®
17ell I can't find vhere it was,' ansvers the assis-

tanto :

' ”Jo, that's the Urong name'" he - remarks pooltlvely

- /

v 1lc klng at hlS name on the othe sid of the page.
”Don't touch ny thlngs’" he says Setting his,peintihg
"on tne ehenf. | ‘ .
‘e reaches for a yellow truck lecated‘high en’the
shelf. Alittle girl tekes the tricke "
- Mo Tod_yelle as‘she'beéins’whe eling the'truck‘

'back.andfforth.: (Q §6) ' R _” ) ’”,e -

10500 - 79¢ has a wooden puzzle composec ‘of varicus abstract .

nuzales. ”"It can't 50 1n., It can't g0 ine 1Ithean!t‘go
n'” he remarks c'z:Lcly to the reseercher as he tu ‘s5the

puzzle abeut3trying*it froh a~variety of cifferdut angles.

5

and *ith’o*der plecess The euzule is about 'a third

}..‘1..
O‘ .

ne.
“hen he is una01c to complete the puzzley he takes the

entlre Uuzvle anart.t,“e puts the initial gieces-tc etqer

once.more.

H oeglns oenolng the nuzzLe niech ao 'n agalnat the -

~

table vhile stgrlng at the ”emalnlng nuzvle nleces.

b

"Jhat' theftrouole' Tod? ".asxsrthe reeearaher;

B S S R ' . o

S el3
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"l can't do it answers Tod sounulng sad and dis-

: cburaged;~ He contlnues banglng the ‘block do:n on the

i

tables ot
.'J"Oh,:Iﬁcan!: I cen!™ exc1tedly and confldently calls
'Doué wno is nlaylng beSlQe lOQ.
v{"Ho cause phls is broken, Doug' ‘It'ssbrOkah!. . e
'Yés if is! .See'" 'He‘sho s the nuzzle meco to- 1oug. | M
(“bn 3uzz’ piece dl“ looh chlnned).
"Sogrone bro:e that nlece'" agrees houg. = o
NNo'ono'takn this out'" command’s Tod. "Causeaif's
brokelﬂ He anes the nlecos un 1nu leaveo them on uhe

, o K}
.table. . e . Lo

~

i
'”Ydu can't! It's’brokénll‘stresses ToCe

k3
O
=
1
b
l.J-
]
[
(]
He
<
RO T
v
©
|_.I
o
o0
)
<
]
[_l
1—
Q

a orrrrr souno,;ir
3fbus-around'the,tablé- by'nushinr it} Cle "f o

" hat are Jou c01ng, LOO°"'a L's boug, who 10 hav1nr.

troubTe wlth thd nuZQWO.

v -

e ﬂBrrr” Brrrr' ans*ers Toca

Toc runo over-uo bO/ tithn nunerous CJlln’rlcaJ olocks

. - . - . A
o . . ~

vhich COntaln noles‘ m” he SOTto througﬂ bbes,. sou” JOlns

”of'returns\tO'the bus end begins nleying with
“idchael who is also nushlnr a vehicle and creating the |
zound of ths vehlcle.

'Tod plcls ur a 'oor IrOm another "at and nut 'it'on



'

top of the buss It falls off and Michaei nut it on hls |

 Vehicle.‘ chhael narks h1s veh: cle and LOL chatterlng to
\ .

chhaol narks hlS vehlcle be51d' 1chael's.
v , r

A

\»é\ Tod nlcks un - a Wooaen famll nuzzle con81st1ng of a’

\
. JUNSES

méﬁ; g Troman and two Chlloren, a 01'1 and a. DOJ ho are
 o@t'oen the nan and the Uonan. | | |

ving on: the fToor, he eYanlnes thn.man ‘and Woman
puzzles'*M1ch have tumbled out. PlC | ng un,uhe mon and. .

'_‘omcn, he ban“s th°se 1n Qn unrlght no¢ ition*on tne floor.

'vJoy tuwolcs out anr he tr1es to fit 1t 1nto tne 3uZZle but

o}
[
ct
2}
e
ok
[N
[n
jon

psig e d ,m (it coewn't th).

Tith an“exaggeratea'whlnlng 1ntonation, he repeats

-
I~
4]

vilomry . .lwovux .-.»honu‘ .';'.," he triﬁs'to Tit
wcnen in, bui 1U is ﬁLcl:',ar Sy tvrnU it uroun"van; se
it ih'pronerlya-“ﬁ. S '»ﬂ

g the wonen

.(D -
ct
)
B
ED
d‘
=
@
O‘
Q.
<
?z
e
i
o
SI‘.
-k
-
0}
d‘ ct.
(‘fﬁ
|\
}—1-
)

o 4 = -
&

un oe cice thp 11ttle ooy..'uoztly ne'c
- £
i‘ ing conVAroatlon bctxecn th man anﬁ tne Little boye

alkln” DYoo=~ -,

.-la puts the“little boy in'the.slot for the woman; - The.

v
1

3
5
v

_and voman remain vﬂ%Wf-L.:-¢ie folloﬁihg,cdnverSatibn

_takss o7ace,¢mo pro viding a aifferent'iptODQtlon Lor

"~ oach Cnar;ccer,gt-e intoqation.being rirggrerater
<ounlilzs Toltvs naturel voi

e . B N

>y lommy s e llommy e o (vhining)

BOy: DadLY e e Dacly e e (pause) Daddy o o Daddy (vhining)

4

.-



a

. Boy:' I \/ant tah F'I‘lnk Of mllk. : /
mter uoug ;ho has oeen vatchlng Tod's nlay u1th the

family puzzles.-w_f ) e
DbLgi ;hy “ gl the mommy? |
"Boyf uom_x, Hox _x .‘.\;f‘.° .
Mom; qat° | .
203:_'I}want'tah djinkyof mil?i:
Hom:. <j.1f. ) ‘.‘”‘ o ,- - 1 .‘,. .
Boyﬁerhanﬁryou:.
:Ibuj:‘-He.Qonit béibnﬁfinithat! (bby‘dblylin netherts
 'slot in'pu2zie).‘_'-:'¥
':‘T5d: .Hé goes_to momﬁY'svplacé;
Toug: IVT ' | A
. . N .
S Tod: The baby lovvo the monmy.
ﬁoﬁg: Chl | o
RN | B | s _
'_310:@7: jAfter_playinﬁ.witb'the' gmlly, he returna-to ‘the -
ﬁbﬁsa 'Thefe's é“tu 1%:w1th ‘ichael over ho'shouWG got
'th:"eej;affaig; ﬁlLe_ﬁlnmqw has:La~1en out of the ooor.,
'H quﬁé the éoof On‘tdp’of‘tﬁé Bus a anid. Oe”lno singings |
AC?osébthe féémfspots Sméli’jéep, érabs it end calls,

'uDoué§‘ Doug!' Iffpuﬁl ‘your jeep
_Jqucajlnr'ﬁitﬁ~ﬁglight DOug‘Cries; "Did‘you?z_Yoﬁf~

fquﬁr ny. JO“D'H B S . |

. ujour' Jﬁoug!f I ;ound»Jou another chr'" (lOd séts

the re cgr on the tabl@)o‘

216



| Doug carrylng his jeep excitedly runs over to the § RS
table and gets the réd’ car. "I, got two cars'" squealsv‘ ;h-
.ZifDoug.. "You got longer one n I do'" notes Doug looking' |
' sat Todls car._ = : _ ‘,L _
o "And I gotta bigger car'" states Tod.,, o
" And me, toonm stresses Doug. | | ‘f‘ ," ~4&;ph""
| "And George°" asks Tod changlng h1s 1ntonatlon to o
‘make it deep. | o - o |
| "Jhat°" replles Doug and Tod in unlson.'?_l“ _
: "Nb'" replles Tod 1rritably.d "ThlS George'" (Both
5'Tod and Doug have cars which have couples s1tt1ng 1n them.
:;Tod noints to the drlver of hls car as belng "thls George."‘
Tod conducts the follow1ng solo conversatlon changlng'
thls 1ntonat10n for both parts.
'George”"? | | ‘ |
Whatow Lo e
"'You brlng me ah tlcket°" L | | Rl
'Uh, 0. K.!" ' o
‘ "Brrummmm Rmmmm Brrmmmmm . gp"lsounds Tod -as he v
; pushes the car around. Doug 301ns him but then Doug'
car 1sounable to pass because Tod's car blocks the- road.
| “"Dds car not backlng up'" squeals Doug soundlng very‘
:surprlsed. R | 1le ” |
E "George°" growls’Tod in his deep George v01ce. h'
| '"Uhat°" answers Tod as George.;,’j.

"George°" repeats Tod.

"What°"_answers Tod._-_,f'



"George° George? My car not backlnzzhp°"

"No, that's mine'" stresses Tode (Thd's car blocks

i the road of. Doug's car)

_ Doug hops OVer and pleS up another car..l"I got
’three car"'"‘ v » | ‘ »
. Tod ansuers, T got three cars, too'" (reaches for .
a thlrd car). ‘"Both got three cars'"

Doug starts to drlve Tod's bus.'

~-Tod grabs for the bus statlng, "Oh, that's my truck.

_ That's ‘my blg truck. You know 1t's mlne'"

"No’ It's mlne'" replles Doug.

"No‘ My baby's in there'. My baby's in there' My

‘baby's 1n there!" (gettlng louder all the tlme, Tod pauses)

A4

: JMy baby's 1n there' See hlm" nght 1n there'" Tod p01nts

to the 1nter10r of the bus whlch is. empty; (As Tod

o argued that h1s 'baby vias in there' he sounded close .to

:-tears durlng hlS last plea and then almost as-a last

"resort p01nted out the eyact locatlon of the baby).’

| Swmmary: . To¢ and Doug then began making the sound of the

';vehlcles they 0perated.f Tod referred to the bus he

operated as- belng a garbage truck. He parked 1t blocklngd

"i‘Doug's care When Doug asked hlm to move 1t Tod began thet

solo George routlne explalnlng that the truck couldn't be“”

7'moved "because the runner vias broken." Doug became

"1nterested 1n the researcher's tape-recorder whlch was

'close‘todthe area in which the_boys_were‘playlng, _Doug o



: aSked the;reeea:Chef to tuﬁn the4tape'recorderion and Ted
told Doug that it was already one . He then bentaover;'
hwatchlng the tape turn, and sald, ﬂYup, ‘it's one"

Doug vas glven perm1551on to use the cllmblng frame.

fTod watched Doug w1stfully through the plllOW peek-holes
'. 1n the div1d1ng wall. K o

- A boy in. thescllmblng frame area trled to stuff the plllous
a back 1n the- wall, squashlng Tod's nose.l Tod screamed-_.
h:hlm and the boy dlscontlnued trylng to stuff the holes.‘
: _Tod then threw Doug a car ‘hlle he was on the framee
"f.Another boy retrleved the car and Tod cllmbed through
‘the peek hole to grab the car from the boy and nerson—_b

,;ally dellver 1t to Doug. Then LOd began nlaylng on the

- Cllmblng equlpment for about £vI0 | mlnutes untll he uas-

'remlnded by a. teacher that he dld not have perm1ss1on to

peran R Loet

S ARG M £ S e



“be in this room,that the rule Was only four children at

a time.

Tod returned to his ‘own room and resumed playing with

'the train tracks and a’ small car. He bullt several bridges. s

As he built he talked and answered George who was bulldlng
theabridge.‘ However, the George 1nterlude only lasted-

l about one minute. Tod seemed very distracted, checklng

on the activ1t1es 1n the cllmblng frame’ ‘room about every

"two mlnutes.“

Then, taking two small cars, Tod told the researcher

}'that he was going. fqr a drlnk (1n the hall).

%

Three minutes 1ater the researcher found Tod playlng

. with the two cars in the fountaln. As he played, he
~ftalked to hlmself. The follow1ng 1nteractlon occurred‘

‘Researcher., that're you d01ng Tod° (the two cars are in ;”_'J\vf

\y'b the water fountaln). :

Tod: These/cars are" g01ng to get wet. (Tod walks his-

fingers along, over the top of the metal fosset, and
into. the drain area). Here come the men.-5‘,‘ Ly
fer: b%g your. fingers are the mene |

”.‘they're g01ng to get wety (Tod's flngers stlll ,J

some of thlsvmornlng!srpalnt).

——

Oh no \'This car got stuCk':(thejcar'is directly3

under the flow of water).

t Researcher' Where dld 1t get stuck°

Tod: On the water fountaln' .,' E vTHTL;%%fon



Researcher' Oh no'” | | o
',Tod;'~And then the water stopped' (turns the fountaln off'
- and then starts the fountain once.more, Both cars |

~are near the water flow).

Hey' See it's coming rlght up' It's comlng rlght 3

(coverlng up’ the draln with h1s hand)e. S

- Oh, no' It's comlng rlght up! .. (the water rlses
hlgher 1n the fountain ha81n, about half way up. the‘j
>car). | | | |

' ,Oh get away from ‘the Water fountaln',

'hI can't'_ I'm‘stuck! o

| George°. '_‘ o S
What” (Teacher Interventlon - l__}i)

gggggday. May 12th.,197zr- Park II |

;9;11 Tod has Just arrlved on the playground. He greeted
f(the researcher then stooped down to see what Ivan was S
'v;Ad01ng._ Ivan informed Tod that he was cooklng (had some
Hshlny paper mlxed with sand 1n small contalner).
Tod races over to a playground water draln where

'“'Mark, Jennlfer, and Doug are’ plucklng kleenex from a -

near—by kleenex box and pushlng kleenex down the draln 5=“w:

(between the rungs of the 01ty draln).

The researcher asked Tod why ‘he was puttlng kleenex

221

\

-”down the draln.f Tod answered, "'cause I'm-eooklng supper'" B

Grabblng a kleenex, I\d races around the bushes,
4 220
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Leaving the kleenex. if;; 'ff;'* "_ﬂ.‘ o r'Y'

| Returnlng to the supply area, ‘he picks up a ball and
races around a pole with it. Races around by the bushes,'
,continues running (when Tod greeted researcher he told her .
he 1iked to run 'cause he got good exer01se).‘ Doug tails -

hlm. | ‘I'od crawls :1.nto first cement tunnel, around to the |

'back of the second cement tunnel and ducking down runs‘ 'ft{-/'i-"

through tunnel.

Doug continues tailing Tod. Tod callsjback:"Doug,
ilet's go around'" if-"' R ‘

4to 1arge tire areae’ He‘stretches“"

- hls body, grabbing hold. o the tire grooves and tries to‘r‘

' pull his body up the front of the- tire vhere the: four fw;
3e‘t1res 1ntersect.u Unsuccessful, he goes to the side of }“,-.<
r'the tire and tries to pull himself up.v,(Tod normally ,
',climbs the tires w1th ease, however, he appears tO‘besu ‘ }";
"fwearing new shoes). o R ey fﬁ-*ri‘ T

- "Tod' Tod'" cries Doug who ‘has reached the top of .

’-5the tires "Go up on this one'" Doug adv1ses p01nt1ng to_;7

. veen: the tires and - stretches his body up:

’ the third tire. v-,ifg_ o ”Quj} _A,",f.',-¥~f*‘7\z‘h’°"“
S "I Can't get up'" (a very - frustrated Tod tells:
. mug). -v - . _‘ ,. R ) -_92 | ‘ o ‘.\”“

B "I'll help you'" cries Doug enthused and confident.

"No'" 1ns1sts Tod firmly._ He puts _1s knee 1n bet-, -

He runs aroundi O

" to ‘the other s1de where there are four i tersecting tires,"'



il;;Doug laughs (not realizing that Tod's foot s twisted).

Doug continues to nry, "I'll help you, Tod'" .
He gets his foot stuck and twisted in the Crack. B

Tod releases his foot and using the four inter-f

section points of the tires and holding on to the grooves,

.i-he forces his way up. | N

N As he successfully climbs the tires, Doug cheers,
‘vg"YOu made it'. You made it'“ ;‘}-~ﬁ”;A\ | _i

: '“Iou were oﬁ a whole lot' (of tires) observes Shawn

o who is making a tunnel with ‘his body by balancing w1th

»kftwo hands on one tire and bra01ng himself with his two

eﬂfeet on the other tire.' "Hey look, I can make a tunnel'"'i :

?notes Shawn.]'.vf".~'=_ o ,

' o~ "Hey look'" observes Tod finding a hole in ‘the tire 2

bon which he lS kneeling., He §Eeks into the hole, then

,si 5 up, sticking his forefinger into the hole.v':_if

fShawn plunges his finger through the hole. Lying on his :

‘";_tummy, Tod checks to see “who is ins1de the tires Still

| on his tummy, Tod slldes down the tire, tumbllng on to o

. ! :
hthe ground.‘_

T see your- fingers'" shouts a little girl below asi'l

Tod races over to paint brushes and plcks up a con—, e

e tainer out of the box and wears 1t on his head (cottage

'khgcheese container~in art supplieS). Doug does the same.

| ';The wind rises and Tod's "hat" blows off.;fTod declares,{-v;;':"x

L AT

‘if{"Ah, mine blow off'" L @f},, R : ,ﬁﬁ..~ E

.‘\..



‘f:f;lilac ‘bushes.

e .what they were dOing in the tire)._‘”

| SRR "_;;z;
Tod scoops dirt into “the paint carton singing, o

“5:;"Ahrahrahrah'* Hmmm' Hmmm Hmmnnn'"
- Doug joins singing, "Hmmmnnn Hmmm'" but higher than -

'TOd"_,-. ‘_ S "/v’ »

"Hey a. plant'" exclaims Tod pulling out a dual piece

‘ of quack grass. "Hey, all those plants are going to dieln

L

'observes de pointing to the sprouts grOWing about the

.

' Ny Filling his container with mud, he turns it upSlde
“down on the top. of his head. - '
‘"'°T "Hey'" shouts Doug gleefully imitating Tod,

';_"Put them down'" a teacher calls.."Those are the

o'; paint containers. They are not for playing'"

A

Tod ‘and Soug bang the paint containers, emptying

“h?*the damp dirt.' :;_qtt- o ;,“ o

o Tod races over to tire area,,running right around
jg'lt, then cllmblng into the back of the tlreo Lol
7; Giggling, Doug follows him in, backing into Tod and

' gshouting, "Hey'" gleefully.. (Researcher could not see

€

They move back and forth din ‘the tire, kicking the ”,~F'”'

‘-sand. _"Come on'" screams Tod running from the tire and B

crawling into- another one gio-ggz - A
Tod crawls from the second tire and followed by

'7_'D0ug, crawls.into a third tire.. Both Tod and Doug have_

'iu.stieks.-



~ :
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o
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>

.q Tod covers his stick and then stands stamplng it .\\\.

“dovme He tells Doug that ? is hldden. '
| , Tod stretches himsslf up to the top of the tlre
from the i%de. There are a lot of chlldren crowding ;"'
around the " tire. ” ' |
“Looking around Tod says softly to Doug, "Everybody
trylng to look at us., Come on! Let's get to zero!w
Tod leaves the tire and Doug tells researche; as
'he leaves ‘the tire, "We hld a potato in there!"’ (the
 stick). (Because of Tod's comment regardlng "everyone

e

- ‘looklng", researcher did. not follow Tod closely for' o
A'-awhlle). (10:48) . ﬁ

L Tod slts In51de the cement tunnel draw1ng w1th a

V stlck in the sand.v On top of the tunnel are a group of
l‘lltcle glrls,'rocklng and: s1ng1ng w1th thelr teacher. ‘

“' . Tod ducklng, rurs out of the tunnel, still w1th hls ‘
l.stlck 1n hand, 1ook1ng at the s1ng1ng glrls. Tod,- standlng,
.:on ‘his. tiptoes with hls body braced agalnst the tunnel, |
"‘smlles up at- the face of the 51ng1ng teacher. . '_

| | Squattlng down close by the teacher he dlgs in: the ,
dirte.. He tastes a- blt of sand, throws 1t away. He carves ;
ltw1th hls stlck 1n the dlrt, while’ watchlng the teacher.' s
.; He uses the stlck sfﬁllar to a bulldozer, u51ng the 51de L
_:of the stlck to pull the dlrt towards hlm. ,Hegstlrs(the :
lAstlck through the 3011. , , B . _"‘C
A llttle glrl on top of the tunnel calls to the'l

Y



o 'he asks Doug to pound holes for hlm.
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'teacher. "I want you! I waint you!"

Tod remains at the teacher's feet, looking up at
the teacher and perlodlcally stamping the end of his stlck
) 1nto'the ground.f (He seems to be observ1ng all of_the'

- teacher's actions).1,He scratches the stick around in

circles. ) \

| Kneellng, Tod drllls a hole 1nto the damp sand by _“__p- , ,ﬁ

.poundlng the end of the stick 1nto the ground. He looks | ‘

"around the playground.. ' ' - . e

'D‘ He races across the fleld towards the sidewalk Where

;aphls teacher 1s walking w1th two chlldren. Tod follows-

‘them as they walk along. He stares after them\as;they

leave the.playground.,tDoug ﬁas followed Tod and Sergeh,

- and Doug talk with Tod. (Th~e"researcher* remains in .the"‘»

dlstance).' . | - |
‘f Tod follows after another teacher who redlrects the

chlldren back to the playground 310-552 . | i

510 582 Tod has brought Doug back to the 1dentlcal - DJ;’

'place that he vas before, by the tunhels Tod pounds | ' _

‘holes poked 1nto the sand with the point of hlS stlck. _ "f.‘fi,;f‘f

Doug watches. Tod llfts up - some damp sand and rubs 1t | .

| “into h1s shlrt over h1s tummy. Handlng Doug the stlck, |

. : Doug remarks that 1t is hard (poundlng holes 1nto

- the sand w1th ‘the stlck).< . _ _ |

o _ "You do the work and I do the work, O K.?ﬂ Tod )



227

telis'DOug. (Both have sticks whlch they use for
‘Apounding the sand). R "," . S 0

"o, K.!" shouts Doug excitedly. . s
"Hurry, before our ‘lunch get cold'" shouts Tod
'poundlng w1th the flat of his hand and the p01nt of a ; .
sticks |

) _"Fast' Fast4 Fast' Fast' Fast'" _shouts Doug |
'?poundlng his stick furlously 1nto the ground in. tlme to
.shoutlng "fast'" | o | '

"OH NO' :Oh no' Our supper's cold'" exclalms ‘Tod *
peeklng 1nto the tunnel.g."Our supper's cold, now'""
(pause) "Oh Our lunch is cold' Bur 1unch is cold'" repeats :
Tod as if very dlstressed. | | h

"Let's go see it suggests Doug, gettlng up and
,’looklng 1nto the- tunnel. S
"It's burned out'" confldently notes Tod at the
’.{tunnel entrance..'_ | |
o'"It's burnin! ! .It's burnln"" ‘shouts Doug.” o
. : "No it 1sn't' Let's go see'" exclalms Tod, 1ook1ng o
t ”1nto the tunnel. a | | L

S "It's burnln'" announces Doug w1th a plerc1ng v__tt
.scream. | , : . ‘ : , -
| ; "Yea' Yea'" mutters Tod as they both walk 1nto the»'tﬂ
"’tunﬁel.._ f' R | '_‘ Y i ”’ '

v_ They both crouch d@Wn, then move'to the other 81de
f;of the tunnel. __.j' ' :

A[: "Leave those ‘bootst scredms a girl from on top of.

Lo



'.rjmends Doug.

the tunnel as Doug hauls her boots 1nto the tunnel. J;
o Tod stands outside of the tunnel on the other side
watching the girl. | | |
'-"Put those boots outa there'" repeats the glrl ;a
shoutlng._ ' _
Doug moves the boots deeper into the tunntl,
'laughlng. ' o , :

4 "No, no' Ah ah!u Tod_tells the'girl on top of the?
;tunnel. | T B N o "“ . |
The.girl slaps Tod on the head.."Uhhh'" bellows
Tod, screw1ng up hlS face. Fe doesn't seem to be truly

"crylng, but merely maklng the n01se of crylng).,

Tod walks off carrylng hls stlck. nItm telllng on
‘Tyou'" he defiantly calls hack to the glrl w1th no trace '
}Hdof\tears. He speaks with a tracher and Doug has followed
~ Tod over., The ‘teacher returns vlth Tod, pattlng Tod'
,head as Tod o01nt= to the girl oSn- top of the tunnel. |

The teacher drans tha chlldren together, the glrl

tells about her boots, ‘the teacher asks Tod, "how come”" “,T

n'(could not hear conversatlon clearly).‘-~

As Tod beglns carv1ng 1nto the ground, he explalns a

vto the teacher, "I'm cuttlng a hole'"'
heanwhlle, Dougzpmerges from the tunnel w1th the -
boots. A"How nlce of you to get them'" the teacher com-

A

'"Could you llft me up”“ Tod asks the teacher,

228. '
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referring to the tunnel (a second tunnel, not the tunnel‘
- .

on which the girls are s1tting)...
. The teacher lifts Tod up on top of- the tunnel.

Grinning, Tod calls down to Doug, "Doug, I'm bigger than"

you'"

Looking down, Tod orders, "Doug, bring that stick'"

Doug brings him the stick. "Yea, it's mine'" notes Tod |

,examining the stick.‘3>

Tod asks the researcher to lift Doug up on top of |
the tunnel. The researcher he81tates asking how Doug lS/
’ to get down lf he's lifted up. Doug and Tod explain that
they can. eaSily slide off. The researcher'lifts Doug up
:but remains close by him as he's much smallen than Tod.

The boys straddle the tunnel.é;ﬁHey a big horse'"
_'notes Tod.‘ Doug bounces as if riding a ‘horses )3}’ ;f
':‘;a"Hey could you hand me that changer°" Tod asks .
‘Doug vho is still riding the horse. Doug/hands Tod his
i_stick and Doug stands up beSide Tod who remains seated.
- Tod Wiggles the stick at his waist., "Here I'll"
_change it to two apples. You get one, and I get one."

Tod hands Doug an - apple.

R T

"Cheese' Two cheese' Oneffor you' One for me'" R

"-Tod hands Doug the cheese. Both start to eat the cheese.

'*:, "Macaroni'4 Two macaronies, 0O K.., One for_you._lone”.;

for IIIevu They eat the "maCarOnles" "Tﬁer'e,‘that"'!s‘
j'betterl" notes TOd. . Co : o

' Tod stands on top of the tunnel looking down.‘

229 -



A giri tells the researcher that "he'can't get up"
freferring to a very young child who wants to sit ‘on top

~ of the tunnel. S I , .'~' | _
'"Ahhh!, He can't get up'" croons Tod with (mock Zr‘;;:c_*
-'¢¢n¢érn). R '

N Now, lylng down on hls tummy, Tod peaks down into

' the funnel. Doug 1ies down on hls tummy, edging his body

-'up to the end of the-tunnel and’ peaklng into the other 81de: ;f

'*',aof the tunnel at Tod who is peaking 1n from the other end.

Tod and Doug both.look at each other from oppos1te L
',,ends of the'tunnel, looklng through the tunnel at- each\ |
other. They laugh and glggle, perlodically ra1s1ng thelr
lrbodies to 1ook and 1augh at each other from on top- of
;fthe tunnel. (Doug is thoroughly enjoylng himself, calllng
~ over to Tod through the tunnel)..gl' .

| o Glggllng, the boys call back and forth, "Hey Tod' “'f-’?‘
- Hey Doug - Tod - Doug'" through the tunnel.;‘ ‘ - L
' ~ Tod s1ts up and tells Doug,_"Hey pretend you. go

_there and I go there and see. 1f you can see?" (Tod and ff

'h’Doug shlft thelr bodles over to oppos1te 51des of the ,‘ﬁt

'concrete structure, referrlng to the s1des of- the tunnel,
'(Of course they canlt see through)._ _j o ) |

- Tod " and Doug return to 1ook1ng at each other throngh.tg';_
tthe tunnel. S ' e . |

- "Hey, go llke this'" suggests Tod puttlng hlS foot

”/.over the edge =5 that it hangs down 1n51de the tunnel../';'f'

o




“"the tunnel.

'5_x t0p of the tunnel and begins growling ‘and’ show1ng his

D-Fgrowling. Children walk by and the boys increase their.

231

v'noug hangskhis foot*overhthevedge of theltunnel.u ey
"And you leaves your foot down'" cautions Tod. -
‘Tod, lying on his tummy leans forward peaking into the
‘-tunnel.nt"Ayow'" shouts Tod gleefully, lqoking through
.",the ‘tunnel at the foot.;. _ EERE s
, Dout giggles, continuing to hang his foot over the t:""d:': ‘z
B edge. | v

"Hey, you look down and you see my foots'" Tod

e o ek 8 A E 5 D o

.vftelrs Doug. Tod holds his feet down the other side of

Doug giggles.
Lying on his tummy, dropping and lowering his feet,r-;f“‘
Tod tells Doug,‘"O K., look down'" (The game continuesfglq. Sy
d'for about a minute, With Tod alternately raiSing and | v,;//)
lowering his feet).: E.'-' fi o

Tod crawls over to Doug on the other Side of the o

o g S e

‘;hands as if they were claws. Doug Joins him, claWing and S :'l,:;

fgrowling, growling louder than ever.

".‘A"I'm the big bad wolf'" announces Doug._3_ '7nif"t__jilf.r",{v\;
"And I'm the big bad wolf, tooln agrees Tods . -
Tod stands up on. top of the tunnel and calls to e

Doug, "Slide down the chimney'i And pretend that's a-
”‘house'" suggests Tod, pOinting to the large tire area.?nw-"‘
Roaring and growling, and sliding down on their |

bbottoms, Tod and Doug tumble off the tunnel and race to e

. T T
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’rthellarge-tire'area. Tod‘carries”hls stick. -

‘ ‘A teacher calls the boys together and the class

| prepares to return to the centre. g11 102 -

' Frid 13th, 1 7 - Park I | e .
'gigg - Tod is cllmbing the small sllde, one shoe on -~ one _

\‘shoe off.;. » . _ i ” : -

'V"Doug'" cries Tod 4s he moves the shoe ahead of him o BRI

up the ladder. _Réachlng-the top of the sllde he_calIS'

llmug’ mug'" . ~‘

L H re eases the shoe from the top of the sllde, and

‘fSlide after it pushlng it ahead of h1m w1th hls feet. ,‘
.‘;At the bottom of the Sllde, he sits 1ook1ng around the'
.[playsrc_

: 1on his n1581ng shoe. o T ”'-&.‘ - . A
gt _‘- Races to large Sllde area, stands aé/:he front of |

- the sllde as. Chrlstopher slides down the sllde. Giggllng

d, looklng towards large slide area, as he puts

Téq blocks ChrlstOpher's path. Tod runs around to Cllmb
1-'the 1adder. He follows behlnd Doug. " As Doug nears the B
| v‘top of the ladder, he stOps and grlnnlng walts for Tod.
':Laughlng, Tod says,‘"You°" | ) S
s Traln-style Doug and Tod sllde down the sllde. v |
g;ig,f Tod runs over to the monkey bars, holdlng on W1th

“both hands. Edglng hls legs off the rung bar, he sw1ngs_yy

vv-on the monkey barS’ then gingerly Sllps back: On tO I‘ung

| fbarq' stands for a fow moments on rung of monkey bars, _'

,.1ook1ng around the playground.,‘r, ER

e A AR D e



B le asks the next child. ,_“' ; i};;'v

| Races'back tO'large'slide. As he climbs the slide,

.the child behind him keeps stepping on his anklese Tod
yells at him and turns around punching him in the stomach.
' Another -child sits at the top of the slide, blocking the . Jj;
| slide waiting for the other children to mount the slide.
Giggling they ride dowm the slide train—style, all three _' v
- of” the children tumbling off on top-of each. other, giggling,
laughing. Now five children, Doug in the 1ead scramble
up the slide. ,7 o A _ . |
"One at a time," calls the teacher. Doug goes. down,.
"Tod leaves climbing the. slide -2nd runs to the front. of
the slide to meet'him.f Tod races back to climb’ ther;a
.slide, the child in front of him reaches back his foot N
r:fas if to kick him in the face.i Tod steps;down a‘few rung;e/t
| of the large slide ladder.’* ., . | _ R N ~
| :<"Brrrrr," calls the child sliding down.fv |

The teacher asks Tod tO-wait for-Brent tovslideldown.

jb"Now you wait now you go up!!m announces the teacher. Tod

E ,had waited a few rungs down and- then proceeded,up the |
lrilslide.\”: 2hg N B }jq. _' ,
At the top: of the slide, Tod holds himself on the v
.bars at the top of the slide and seems to be waiting foriz
hthe other children. : |

” ‘"Tod, go down, please. :Wait.for Tod!nfthefteacher:"

Lo

—_—

-As. Tod slides down he yells, "y can go faster'"-
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Doug waits at'the top. of‘the slide'and as TOd?runs
around the- slide to cllmb 1t, Doug excitedly, hoarsely /
calls to Tod,'"Come up' ‘Come up'" Doug turns around
waitlng for Tod to climb up and Tod giggles and hurrles
'up:the sl;de. However, Doug leaves before Tod is at the
- topy. ﬁ | . . ,
7 Doug‘waibsvat the bottom of the sllde, sittlng at
' the end of the slide, giggllng and blocking the bottom.
'_Tod calls,v "Go' Go " and then slides fown.

At the bottom Doug picks up a pl_ bat and Tod R B .

| chases hlm across the Playground. Then Tod . turns around"
Doug follow1ng to the supplles. They both plck up green
and orange boats. Tod runs around to theus1de of the -

'L"

‘merry-go-round and. beglns dragging the boa through the N

" sand. Vhile waltlng for Doug, Tod steps up - n to the»a '
emerryego—round and balances self on boards on merry—go—
‘lround' beglns runnlng on- the'boards, SllpS. ‘Doug Ju ps
em to the merry-go-round and moves towards Tod. v
‘ balances self in the centre, then rocklng the mepry,‘
} round Jumps off into the sand.
B l'"Hey' Someone made thls for’us'" exclalms Tod

anoting the two parallel mounds of sand be81de the merry-

: ‘vgo-,-round ..

UL Y
. Mounds. —-) o
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:”"Mrrrrrr'" hums Tod, driving his boat through the sand. .
' Doug, notlng the researcher, runs over greeting her. ‘_ /'
i "Hey' Your boat, Doug'" calls Tod.i
‘ Doug returns to the boat.; - |
"Doug, you put. yours right here agalnst my boat'"
,directs Tod, indicatlng where he 1s to dock the boat.

"Can I walk on that”" asks Shawn tentatlvely
stepping on sand mounds..

"No I roars Tod.~ (Ex1t Shawn).

"George' Hey George'_ I'm stuck' 'I'm stuck! George
t'I'm stuck'" yells Tod bringlng hlS boat back towards the
;,merry-go—round. |
o "George, I'm stuck'" anSWers Doug. ‘

Shawn walks towards Tod, says he wants to walk on
‘the sand mounds. (Dlstressed) Tod shouts at Shawn, "You

don't have to break that'"’

ek

"I got lt.George'" calls Doug'moving hisiboathin.

"I Just-want to walk on 1t (sand mounds) very soft'"ta
~ Shawn tells Tod. | |

"You can't play'" Doug tells Shawn.‘

Zf:"Toot, toot, “toottn sounds Tod as he fllls his

"‘1boat w1th sande

"George'" repeats Doug. " "George'" R

Vendy arrlves and beglns playlng 1n the sand be51de

:Tod and Doug., -

"Toooo -ooooooht'"

YJI[ ﬂGeorgeZ:George?ﬂ'calls-?oug.



(.

"George is not in my boat " explains Tod. "But»the

boat is driving. It is c0ming to George," says Tod as he

"‘.drives the boat back again. "Toooot - tooooot - tooot'"

""Well, my George is going to. back up" announces

'Doug,.driv1ng it backWards around beside Tod's boat.A

of the damaged sand mounds Wthh Tod uses for boat docklng.ha:

"'No'" wails Tod as. Shawn blocks the path where Tod

AR

wanted to drive hls boat. "Shawn," he says, "turn it to

thls one''e Tod dumps sand . in Shawn's halr. "Hey, your

’\wrecklng thls too," walls Tod as he. surveys a portlon 1

i

"Well, you did 1t to me! Ha' ‘Halu shouts Shawn. »
"George'" calls Tod to DOug. |

‘Tlme. 5t 0C - A531stant 1ntervenes to talk about the sand

_throw1ng between Tod and Shawn.

3:02 - "Ahhhhhh Ahhhhhh'" hums Tod plunglng hls hands-

' deep into the sand. HlS boat is be51de hlm. Kneellng,‘

'”dlgging 1n the sand, looks at his hands as the sand slips

Ithrough hlS flngers.,d.‘v

"Mmmmmmn Mnnnnnn" sounds Tod . as he drlves the bOat »’

1n a 01rcle, then he parks the boat in the hollow where he

’ has dug the sa.nd. st111 humm:.ng, "Ahhh'hhh Ahhhhhh'" he_" '

: beglns coverlng the boat w1th sand.v-

.J.

Stbps hummlng.. Looks over: at the merry—go—round.',*

,"Doug'" Tod crles, reallzlng that Doug 1s gone. Wlldly

'-.fplaying. '"Doug' Doug'" screams Tod. ,;;f'}

he runs over and grabs Doug's boat w1th whlch Wendy 1s

[
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~Tod smiles as he sights two teachers playing with '
Shelley. | ‘ | -

.He looks around the playgroundﬁ "Doug' Dougl -
Hurry up," he calls motioning wildly.' "Hurry up'"
v‘(Shawn is pushlng Doug on.the swing and Doug has‘hls
back to Tod)s o

"‘"Doug' Doug‘" yells Tod.;_ S o
Wendy joins Tod, calling,‘"Doug, Doug'" S

S

»"Get Doug'“°Tod directs Wendy. “Cause he's gonna

‘Vafloss h1s boat 'n my boat, too'"

_ Wendy runs over towards Doug and Tod remalns by the L
'-,boats, ‘staring towards Doug. R o ’

| "Doug' Doug' Tod wants you'“ yells Wendy._

» Doug doesn't turn around. He contlnues 0 sw1ng,
. nis back to Wendy and Tode |

: Wendy returns to s1t down by the merry-go-round.

Tod, carrylng Doug's boat, leaylng h1s boat Walks -

‘a_towards the swings.' He talks to Doug whlle Shawn pushes / i

bDOU.go o -
'-;"I'm your frlend'" Tod yells.x"”
Ifm your frlend, too'" Shamn tells Doug. o

&

» "I'm your frlend, too'" Tod tells Doug.

= Doug stands up in front of the sw1ng and Says’thiif,u

t"got two frlends°":f;ffff}*

Shawn crawls on the swing and Tod turns starting to—;..

oo Wards the alley | with his back towards the SWlng (about

' 'hﬁf_ J e T A




Doug picks up a red shovel. Tod goes to the'teacher;e

jDoug follows. The teacher puts her arm around Tod and

"'xher hand on Doug's.- The teacher talks to-the boys., She,

"suggests that they get a pail and put some sand in ite -
| Slnce the researcher was unable to hear the dis-

‘~cussion between the teacher and.the boys, she interv1ewed

ot the teacher.

_.1‘ .

Teacher;”'Doug sald he didn't love Tod, he loved Shawn
ERREA and he wanted ‘to play w1th Shawn.; Soy I ex— :
o plalned that I liked all three of" them.. They
decided that the- three of- them could llke each
-other and p1ay together. '_ S |
;Researcher" Oh they dld. And 50 this was when you suge _
- | gested that they get the pail and £111 .the
pail-,jff' - , |
'5dfeacher: Yes, untll Bhawn was flnlshed sw1ng1ng and then
’d the three of them could flnd somethlng to do
| ,rhTh‘~ together.=} ’v _ _ L
h;;_g‘- Doug and Tod are fllllng the sagh ‘pail with damp -
:ngand.w Tod pours out the sand and can't get the very _' o
| dfdamp sand from the bottom of the pall.'k"OW 1t's stuck:"";"
;‘he tells Doug. : i : 7; y , ol
"Come on'. Let's go on the truck'" cails Tod to

| Doug cllmblng on the merry—go—round.- _f

'h-Enter Shawn.: “;" "; !

P

e nI'm still your frlend'" Doug tells Shawn. snéwﬁ;

R



George'"

»icks up Doug's Paﬂ' "No, I'll carry thats. Come-on on

the truck'"' ; ' ‘. a

‘ "Come-on on the truck'" says Tod. The two joinv'

Tod on the truck (merry-go-round).

""Hey you have to get on the truck'" Doug tells

Wendy who is playlng 1n the sand beside the merry-go-ﬂé

.—'}: .u_ .
N

round. l‘~'@ ; o "_ Coee -
v o L
Now seated in the centre of tHe merry-go-round are

Doug, Shawn and Tod who . are surrounding the pall.

sk
"Now there are three ‘truck drlvers'" notes Ddﬁg
. : P

. happily. -

"Now‘therefswnofmore‘drivars!" states Tode "Wéndy -
. o ) »TQ.Y‘/ .

e

;?} .

can't play'" declares Tode _
There 1s a barrage of'&es"and'hﬂ'bethéen Doug andi

¥

Tod and Wendy's right to play.

f

'can_. Rn.'ght_ Doug?"

0.

“I3guess SO'" agrees Tod.. Wendy 11es down on the, S
merry-go-round w1th a small sand plle on the merry-go-l_ﬁ

' round.’ She s1fts through the sand.

Tod tells Doug to get offe "When I buy you pOph

s1cles you can get on'" explalns Tod who is holdlng a

_pop51cle stick.

Doug gets off merry-go-round.' “Don't‘drive'yet,

* "O K." agrees Tod. (pause) "O K. here's a pop-f

- sicles You can get on now'" Tod tells Doug.

,‘.,ﬁ 5 i

"Xesss'" omnfirms Wendy.} "Cause-Doug said that I

Y .
O P



S \,.aS,vr 5 i
f'ﬂf "O.kg”we?re.goin"for a_picnic!" ¢°d‘t¢ilsfthe'ﬂy
riders.,_.' I ) o "" R
' "Yea, we're gOin' for a picnic'" agrees Doug. -
. Tod takes two pails and s1ts down in the centre
of the merry-go-round. The two pails are together and
between his two 1egs. ‘*»' ’ , *"_H":,' L

The merry-go-round is still and they appear to be~-
waiting for Doug WhO is running about the playground

| :1gather1ng pallS.

- "Come on! George'" calls Wendy., She scoops up \

. .sand and continues ‘to put 1t on th@ seat of the merry-go-~

<

,vround.._ ) , _ ‘ _
"There's only one truck driver'" Tod tells the.;
”~ch11dren in. Doug's absence. ' o |
| Doug climbs on’ w1th some palls. "O'K; our”truck3;‘:
JCan go" Oh, there's another pail over there'"arbug |
clambers off the merry-go-round to plck up the pall.

| (While waiting for Doug to. return a very. llttle

vboy climbed on the merry—go-rou de Taking some of

."Wendy's sandplle on the merry-go-round, the little boy

'flings sand at an older boy. The boy believes that

, Shawn threw the sand and begins cha51ng him. Wendy'tells
'che older boy that the very 11ttle boy threw the sand. .
-ZThus, both ‘Shawn and the older boy return to oit on the
ihmerry-go-round._'h _' | _' ' }‘
Doug returns w1th another bucket. Six children_

lfare ‘now on the merryego-round.: Tod s1ts in. the centre

bl




‘f,pal.

of the merry-gO*round with five buckets.‘;hb : v
- mCan I have one of the buckets?" asks a child.,,,
ny just need one." E ' _”' - | vf‘h
“ "No! Because we need them for our nicnic'" returns;
nT just need one!" pleads the child. _

"Doug, go get that’ one!" Tod polnts across the play-:»”
ground to a plastic bowle. "p"- .“[‘u e ,;fftf *n"fffdﬁd
| "That's not a bucket'" states the child who wants
;ppa bucket. _’ isf _" S U;'j‘t t ,;h_'rt
| Doug returns with the plastic bow&f‘ de.plases it
',\on the top of the p11e of pails._ dcl_bh‘: : h
. omQ, K. let's go' Let's gp on the plcnlc'" shouts f
Doug, | ', | el
L A group of chlldren gather ‘who plead w1th Tod for a :

o With his legs spread apart ‘and" the plle of palls
between them, Tod turns an imaglnary steering wheel and

sounds "Rmmmmmmmmm Brrrrrr'" al T A
- Tod ‘tucks the buckets\under'hls chln. . ; ”hf::i
’ _."We*neéﬁ just on; small bucket!" pleads the chlld.
i Toduoffers him the- dlsh. S L
%No, we need t%is one'" The chlld points to a:
-bucket..* |

f' "I got two shovels'" announces Shawn.

' .:l’z— A teacher 1ntervenes and Suggests that the chlldren a

//o .

fahlf:f
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e - :.?,
'_~build a castle while she watches. 3>";'> , .”}
| "Hey, there's rocks in the sand!" announces/Tod
digging.v "I gotta rock'" (displays rock to children)

_"Hey I got three more' There's rocks in the sand."
A little girl who was shoved by another child begins
o to cry. | ; ' k
' f;; o An older boy tells‘her, "Ybu don't have tah cry |

% about it N } o g
'-'"When people gonna shove away, you can tell'" Tod
advises the crylng girl. | S . o | -
- "Hey know What? We're making a blg castle'""
B announces Shawne s | | J
,,,_Nn, We're maklng a kingdom‘" stresses an older boy.t?f”
: ‘nTtts a castle'" returns Shawms. 'v' ' |

."No, no, we're making a road'" says Tod. L ‘
| f "We're maklng a kingdom'" repeats the older boy.‘:}- -
"-;"That car hac an acc1dent'" notes Tod watching a
’_‘ﬁ_tow truck pull a’ damanged car, down the alley. e
'k' ~ Two children watch as the tow truck rumbles dov rr;i 'f
-'_‘the alley. | "What kind of truck is that"" the older boy |

asks the researcher.. o
- 6

WA tow truck," replies the researcher. i'.' 233$ ;;kﬁ
'"Yea, a tow truck'" repeatg Tod confidently. Ji%t%{?:_,
a tow truck,ma tow truck" Lo _‘ki
| The ‘facaer returns with a couple armoured figurlnes
L which she ﬁands to the older bOy and Shawn.




. 'f

| Shawn says,'"I want to give mine to Tod." (Shawn
| gives Tod the figurine). N _ _ e _
| Tod. picks up the figurine and begins to stamp it in .

the damp sand and says "wooooo woo00!" Tod continues

fstamping the man figurine about as if it were walking, all 4v

the while saying "wooooo'" . |
"Itts not a monster'" advises Shawn to Tod..; :
Tod walks the man back and forth while he pats the '
| pail of sand with. his Teft hand. f R _
The teacher talks to the older boy about protection
in the kingdom. ' L P . d
Tod p01nts to the shield of the man he is playing
_' with and notesg "Hey, this protects'"' o _
| '-""What are you making”" the teacher asks Tod. 1,5»-‘

"I'm making a castle," answers Tod.

E 5'2 "Where's my guy°" asks Tod, looking for hlS figurine. i

He begins to'make the nOise of crying. :

3 AT

nYou don't have to cry about 1t'" adv1ses a boy. T

v"You can't have my shovel'" Tod tells the boy. ”N""

| :"I don't want it'" replies the boy.

e J[,t\

23
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Tod tips hlS pail of damp sand over and tries to get DR

_ :the sand‘to come out of the pail, making a castle.v ,;_;
| Serge grabs Tod's shovel and runs. over to the damp

.mudo . E ".‘,‘{}' ‘/.

:, "Serge .Serge' Serge'"'screams Tod rac1ng after Serge.

"A worm' A Wbrm' A worm'" screams a child, finding a f,

'

. 4
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-

live worm in the mude A group of children surround the

worm. ‘.'- ;'

od begins to cry.i "Tell me about it," a teacher

- inv1tes Tody: drawing him aside.'

wImm going away from the ‘worm world'" announces a ',

,little boy.

Serge, using Tod's shovel, covers up the worm.
"Th&t's my shovel' Give it back'" yells Tod.

) "Hey, another worm' Another worm' Over hereln'v*

A crowd of children surround the worm.. Tod st00ps _

. over . watching the worm, still mov1ng.-

Tod.- gingerly touches it, shudders and then giggles.".i

_As Tod picks him up:dangling, Wendy glves a shattering

‘scream.

ﬁ teacher asks Tody "Can you be gentle w1th him Tod'_ﬁ‘

-_because he is: alive, too°"‘n o

. Tod dr0ps the worm ‘and Wendy stebs on him. :

o "Poor worm'" cries Tod. 1"Don't step on him' Don't

- step on him'"_

'"Ahhhhh'"'cries a- wee girl._,

_"Don't step on him! Don't step on him'"leleads Tod.c

- Jeff tries to pick the 1n3ured worm up.v
eTod screams at Jeffetoé?eave the worm alone.
A girl tells Tod, "Jegg s only llttle, though'"
FJeff picks the worm up and mon; it towards Tod.v
Al@ 'the children backa up.‘ Tod backs up screaming. ’

L]
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A

- Are you my friend, too°":5'

Jeff drOps the WOIMle - ' Tod kicks the initial pileu;»‘i'
where the worm Wase He pokes a hole through the pile“.“.'ﬁs
. g};}i_"Hey you guys'" yells a little girl but Tod runs,

back to where Christopher has a. yellow pail._ t e

Tod sticks the yellow pail over his pile of damp, N

smm.; . oo o g'f‘L

"Give it back to me, O K.?" pleads Iod asking for
the yellow man figurine back from Doug._ They tussle. L
\ Tod races to the small sw1ngs and yells, "I get

- this'" (one of the smell swings).

Doug declares, "I don't want it anyway'" -

'l "Hey sw1ngs are over there'" shouts a boy referring
to the large swings which are empty._ The children -and
Tod race tOWards the large swings. A teacher calls the
children to come together.‘.$§:§§2 '

‘:ond y M 1 th 1 - Day Care Centre f ,@

:ﬁ» - Tod is playing with 'Lego' building*matérials.
Christopher is stacking cylindrical blocks whileJJimmy

: , is also playing with the 'Lego' materials.;’

- Tod hooks several pieces of rectangular 'Lego'

pieces together. "Are you my friend°" he asks ChristOpher. o

Christopher, stacking cylinders replies, “Ah ha..

Y . .

“"I got some cars at home," observes Tod as'

el

Christopher picks up a car and drives it through the air fhb7”

245 -




'over his cylindrical tower.
N ' |
ChristOpher leaves the tabLe and Tod follows him\
‘to the sink, and then back to the table once ‘moree -

"This gonna be a house'" Jimmy tells Tod as he con—_'

-J tinues hooking rectangular pieces together.

"This gonna be a house airport for the planes to go‘ ;

in'" comments Tode
;'”~ Jimmy has problems putting in the window. and Tod
) offers, "Let me' I'll do it'" Vhile Jimmy watches, Tod

quickly attaches the window.

Tod picks up a rectangular 'Lego' piece and holding"

'ifit lengthwise taps it across the table and back as if

' the piece were walking. As Tod walks the. piece along he

-deepens his VOice (his George VOice) and carries on the

u»-follow1ng conversation by himself'

"Joe! Joe'" he. calls tapping the piece. "Hey-JQe!.

v . J0e|" "“
"Yea, this is Joe'u o
 won Joem S
' B A
v ﬂ\Vhat’)" ’
"I want ny plane started'" replies Tod in an es@kc-]z

vially deep, husky VOice. e B
nJoeou ’ | L o o

-f“ "My airplane's gonna blow up'" Tod picks up his L

js"Lego' built airplane and flies it over his airp0rt. ‘

1 "It's gonna hit the water'° Nyowww wooo mmmm'" Tod

o collapses with his flying airplane on the floor (thet"

Tape _

e
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"‘chair. He stands watching as the teacher repairs the

'chair.

. wheels

water) and rolls over lying still as if deads
"I go make a new airplane'" announces Tod getting

up and returning to the table.3

"-2h7zﬁ-f

ChristOpher flies his car over his towering struc- -

ture., Tod grins and picks up his entire airport as well

E as his plane. As he walks around the table he says,

| "Brrrr Brrrr."v
Tod sets the Sirport down on the table and continues
to fly his airplane over ‘the structure, "Brrrrr Brrrr."

He is also holding himself like he has to go to the bath—

| j room. "Mmmn Mmmn, my airplane's gOing to go on.l My -

airplanels going to go on' Mmmmmmn Mmmmmnnn ;.. .d"v" '
Continuing ‘to hum,'"Woooo Woooo'.v;p. "'as he puts
two circular bases on. hlS airport structure (look like
control towers). (3 00) 'vv
Tod leaves his structure and walks across the room

to vhere he talks w1th some children about a’ broken

‘ Returning to the %able, Tod has a brief argument
g

—°w1th Christophervover Chrlstopher's having a door w1th a
window. Then Tod/beg:ms sorting ‘throu h ‘the . 'lego' |
supply hox. He finds a. small tire f anotheiﬁfoy carl
and he holds the tire up - examiningﬁit.xﬁgf "3{4@

"Oh! Who made this°" asks&Tod holding up thea

gy U AR
- o .




"I did, {I make'itx"‘answers Christ0pher.
‘:"How did you make it? How did you make 1t°"

m-'repeatedly asks . Tod._ "Goéd you made this'"

. topher took my wheel'" "T : ,:a B j.,"f\\\

¥

~,teacher.;

‘being taken°" asks the teacher. R .'2 R

. room disregarding Tod's summons..‘ o

,room.v'

_ topher takes the wheel and holds it up to hlS ear making

an ear ringe.

"I'm telling'" proclaims Tod\loudly, calling the

"You know what°" Tod tells the teac

"D1d you tell ChristOpher you don't like things

u"

As Christ0pher sorts through the box, Tod elbows

—

~in and finds another wheel.v (This 1s the same wheel

that Christopher had. It 1s full of sallva).,-

Tod holds the wheel up dlsgustedly, "Oh look

“ChrlstOpher., Sucked in your mouth 1" Tod throws the,

'wheel down and notes that Jimmy's hou e has been dis- i T
j 'turbed. "Jimmy someone wrecked your ho"se'" Tod calls

,loudly in a 51ng-song V01ce., ﬁJlmmyl. Som one wrecked

your house. Jlmmy' Jlmmy’" fsv *‘-r“b ':5 \. L

Jlmny continues to play in another area of the |

ﬁ'OZv- Tod is very exc1ted because ‘he has been““

glven permission to go on the climbing frame in the next

L)

A
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'17of the climbing frame.

"Who wants to play cowboys and Indians°" shouts

' Shawn.- to the children in the 1arge motor equipment roome. ;

| nMe ee' Me eeee'" shouts Tod, standing on the platform

n"§atch me!" Doug calls to the researcher, as he

S

: swings back and forth from the'bars. “Watch mey DaVid'"

calls Doug chontinuing to swing.

“‘ "And watch me, too'" Tod asks David, as he SWlné/
, o
,nalso holding on by his hands.o

. €

‘ .

"Hey, David,-watch'" calls Doug sw1nging still more.’

vigorously.

""Me' I .can Jump down from these.,.Can’you?ﬁ'

challen’es Doug. o '.”f

"M, too'" proclaims Tod.

@i'm taking off my socky fockies'" announces DaVid._

"Look at me' I'm Superman"b announces DaVid

mounting the platform.

__a@od climbs up the rope.- “l can slide down below!"

’ lowering himself by holding on With his hands.' uI'm a

climber mountain' I'm a climber mountain'" cheers Tod

'mounting the platform. _.f o 3?&“» . i““k.:

They SWlng back and forth on the rope. Doug-yells,g{f'

»f"Me - ME" Batman'""
| "I can climb up the ro—Ope'" Tod Sings out as he
”climbs the rOpe. - | Ca

.nAnd you slide down, O K.." asks Doug.
,-Ugo ohhh e o I'm gOing to the fire trucks!"
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IVfthls hlps, then completlng hlS roll.

"f'ﬁ"Teacher' Teacher'"‘shouts Tod, trylng to summon help for

"~answers Tod.

.

‘QDoug swings forward and wraps hls 1egs around Tod

.who is on the rOpe, then Doug drOps to the floor. - “
"He can't slide down ro-ope'" taunts Tod. Bright-",
,ening he asks,v"Hey, are you scared°“:~'d .

t "Hey, I can. do 1t backwards'" announces Tod dropplng
from the rope and doing . a backwards roll. As he does 1t
H‘h_he cheers as 1f surprlsed, "I did 1t'5 I rolled backwardsj :

‘111ke thls'" Tod repeats the roll. ‘ B

_4"' ‘Doug trles to 1m1tate Tod but hls backwards roll

' ,turns 1nto‘a side roll. f f"} ..'.EQ?M“

it

1_"Te11 you what to do'" announces Tod, rolllng back,
,kicklng his legs into the air, balanc1ng momentarlly on
“L',"I can do that' Hey, I can do that'" announces‘jw

WuiDoug, watchlng Tod. L
coo /'1.

-/1

: Doug practices. "Oww Owrw 1 screams Doug startlng to . . R

"cry':,"My bum hurtsu My bum hurtsln | o |
- FrOm the tOP of the platfo?m, Tod observes Doug.

'Doug., ‘f;'*j‘ sﬂ 1 '142.. - ‘y,;' ;p:Qp}_i :},
Michael and Dav1d begln tussllng and both Tod and

,;Doug watchs Doug stops crylng and attempts to cllmb the

'ropéﬁ T e
ﬁ@d watches Doug struggllng to cllmb the rope. From _“

_;the p1< T Doug observes, "He want to do mountaln

. B

4



ﬁggthe rope.

.factly continuing to grunt. e

o J_”

.”"Help Doug climb up the mppe?"" o iy
o As the researcher helps Doug climb the rope, Tod N

"“.f:calls out, s could be.a climb mountainer'" )

\.

"And me too'" squeals Doug who is at the top of

375

' "Look at me" I come sliding down'"'squeals Doug,

-fsliding down the rope..-ﬁ

Meanwhile Tod is supporting himself With his

‘fhands on top of‘a large hole in the platform. He grunts;”

"Mmmm' Pl Pl'"“He seems to be pretending it's;a tOilet.1ff

"What are you pretending it is, Tod°" asks the» 3

“.researcher to confirm her: hypothesis. = 'q “~

","I'm peein' in here'" announces Tod matter-of—’

.9,"

Doug does the same thing on the other side of the

1 ,#platform where there isra second hole (like an outdoor

'fff tOilet).- He's giggling and laughing.gf"I'm finished

“T‘doing'" announces Doug.-

"Oh, I'm gOing in the tOilet' I'm gOing in the

iitOilet'" moans “Tod,. lowering himself through the hole ft;;"
ff“and into the chest un?er the platform._‘ .f A o
— ."I'm g01ng in thé tOllet'[ I'm gOing in the tOlletlnv,,

>echoes Doug, descending through his hole. _

Tod starts rolling around, kicking&as if he were }}

FSWimming, kicking against the Sides of the chest.; He
'Hholds his face up, haTing a most disgusted look as he

251

. ‘climbin' like me' Id.ght Doug?" Tod asks the researcl‘rer, o
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! rHelp He p'"

’

'-‘looks around at ‘the walls of the chest.»

“h "What's insidb therey Tod°" asks the researcher

!
C

wphireplles Tod miserably.

- peering through th,e k&q‘}g%:% E “ . .“.v&‘ )

W
Y

| "There's pee in %
¥
"And there's pee all over%“: Crawling out, Tod shakes

y

hls head, "What a mess'";‘ -‘,4"“3 ,5' R »“",,ff _. lld' T

f’A"Oh' h'" Tod calls as it startled. "I'm going 1n

rpagain: nIlm going ln again'" he calls lotprlng hlmself o
R down through the hole.: As he descends, he Calls,~nHe1pvi U

o )

Mef whlle Doug climbs out. ‘] :l’dkfflw

¥

fllcking hlS wrists and kicklng hlS ankles.,p:jf :‘,_w
Doug asks the researcher to help hlm up the rOpe

"-fonce more. "I come sllding down' I dld 1t'" Doug

.squeals proudly. "Teacher' Teacher' Look'" squeals Doug,

5;'swing1ng,on the rope.',,. f;," _’j. ff'h'f'f "f_’ “ij;
- the researcher. L

: ;Suggests Doug.

3

Tod, out of the hole, tells Doug,"She's not a

r_teacher' She's just a dlfferent person'" referrlng to

vo"What am I, Tod”" asks the researcher.:. _
'-l Tod doesn't answer.' "She's a dlfferent teacher“":f.

*,nI donlt ‘know’ your name. ijfpfgéfg" ﬂod'téiis[fhézrﬁf7 h

- researcher.’, AvV

2 ;uLynda,u"fepliés'the:researcher;ﬁf'

S I . ST LS
i ST - .

Tod gasps as 1f drownlng as he s»ruggles, sw1mming, S

-



- : & S .' .

'"Oh, Lynda. helnAme up the rOpe.'pleaseJ" asks Douge

| "No, Ird rather see what you can do," answers the_
researcher. R o ,45J s
‘. B "She's a different teacher, just Lynda. She's~not, R

"5 a teacher, just Lynda,"-mutters Tod, climbing‘the‘iadder
3 rope. "Up we go-oh, up we go- oh!" sings Tod. p ﬁé g;;
o ladder' Up we go ladder'" ' x;[' '_' ‘ ;
| Michael and David are spiking one of the pillows
from the wall diVider as one would a volleyball., They
are talking about being friends. | -
‘i; o "I'll have a fight with. you and I'm your friend'"
offers David. f S _
"You gotta let me win 'cause Itm s1x'" stresses
Michael. o R °'i:_f R 2
"Hey I'm six too'f I'm six too'" yells Tod from the
-i top of the climbing frame. (He has crawled all the way
~up the r0pe ladder and now is crawling along the top of
the climbing frame which is similar to the top of the

a

monkey bars).. Tod is fours
Tod Watches the fight between the rails of the top

of the climbing frame. ‘ ' '

B Meanwhile Doug gets on(his socks.

'i"Doug's Wearing his socky walkies;" calls out Tod.

r;w Tod is lying on tOp of'the climbing frame, picks the 1int

- E
off his socks.,

j( ' He. straddles the centre of the climbing frame and



'Calls’in“a,Sin3t50n84V0i°e: "Ifm up in the sky-y! I'm up
‘»1h the sky~-y! I am so-oh'"

Doug stands under the cllmblng frame looklng up. at

,Tod.- :
Meanwhile'David and Miehael.start‘whirling'the\ﬂ
"plllow. o o . | B
"Doug'" calls Tod. "Ceme:en,muse the rope! (ropé?
° ladder)" ‘ | | |

Doug Jlggles the rOpe ladder. "Can youtlet.go”of'
f,this rope up there°_ I can: too'" Doug squeals as. 1f

Emaking a dls¢0Very.

‘?"Take your socks off, O K.°" suggests Doug, who haS-_

| taken hl"'”OCkS off. _ '
’"When I get dovm "' agrees Tod.l ﬁYOu get(on thate
'J751de5 I vet -on thls 51de'" suggests Tod," referrlng to
"onpoolte sldes of the ton of the cllmblng frame.
T Lylng on hls tummy, Tod cra,ls across the top of

" the Gllmblng frame. non, look at these tig holes'"

“‘=(31m11ar to the spaces between. the rails cf the tOp of7'

'the monkey bars). _ /:f',l';'( -‘] N o v

Doug now on- top of the frame, cautlously proceeds‘
. L . c) . . ' . . R . .
across.x 15‘ ',’Ff*

I“

l."You have to sllde down ﬁhe rOpe'" suggests Toq\as o

" he nears the s1de near the rone.< "You have to cllmb do:n B

the rope.1 Oh just a mlnute. I have to cllmb down thlsg)

nole'" (referrlng to the cllmblng pole).




. Tod llES dowvm on top of the frame and watchgs.Doug

- as he climbs cautlously towaras hlm,‘across the top of

the cllmblng frames » L4
‘"Cllmb down the’ ladder," Tod sugges#s to Doug.
(Doug‘has crawled away frof the 51de of the frame uhlch
has the: laader). “O K. you got onelmore chance to go
back'" wafhs Tod as Doug nearly$réa%hes Tod.e
Doug moves" close to Todékcrowdlng Tod.,.Tod looksi
d0wn (nervously).rt"Please go away'" asks Tod.""Please_:

3

’;, go a—way' Come-on’ Your squlshlng me doun:"

;“:f7a Doug moves stlll closer to Tode :’i”-"
“ )bv" "ArCHOO'" screams Tod (trylng to make Doug move -
; back). : " r’;'lb _ : . o \
' o "Let's g0 back," suggests Doug, moving back.
:fﬁ;f;‘j-i‘;"You can't even get dovm !" taunts Tode ',,l‘.,; )
o Tod groans as he. hauls hlmself across the frame,
follow1ng after Doug. on hls tummy. "Ue're up here in - :
thé skles aren't we”_ And I. can reach the llght-lghts'"
boasts Tod reachlng toward the llght. ‘"nght°"‘
.i o, ‘f:;"No I can't'"‘admlts Doug (touch the llghts).'
';;;éiﬁl ;:'"And I'm blg'" boasts Tod.‘__. l N P
4ﬁﬁ£~j;4%2.f 1 And Irm notgﬂ admlts‘Doug. 7 “' CoT -'io:ntzfuév.i -
v '1{'J 'f"AnQ I'm ré ly blg'" boasts mod-'."ﬁhd ?’m'uﬁhgn”?i ‘; -

the sky-y'" () 25)

Fridéia May/20th, 1972;4'Park71‘
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2:58 —'Gigglingylod,andeoug:bump“eachvother up .and down
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!

avon the teeter totters.l‘ ,
AR ‘1Da teeter totters'" squeals Dougy giggllng.',
Giggllng, Tod holds Doug in the air._ "Say Mr: Black .
- let me down'" orders Tod to a glggllng Doug. ﬂSay‘Mr.
| Black rlght now'" e o R ir_‘::;' I
| Doug contlnues to glggle.’ - i ',bl':‘j‘_':' ;o
"Say Mra. Blue, let me down'" orders Tod continulng
to. hold Doug 1n the alr. "Say Mr. Blue, Mre. Blue, let meh
‘down'"-v |
| "Hey, there's no Water'" screams Doug dellghtedly
clooking towards the large sw1ngs from h1s captlve pos1tlon
'1n the aire "No water in there' There's no water in
'cvthere'" (The chlldren had been told: not to play in the
water “around the sw1ngs, prlor to. 1eav1ng the Centre).A
Todband Doug teeter a few tlmes when Tod once more
holds Doug in the aire "It's stuck'" proclalms Tod, |
SCOOplng sand on to both s1des of . the teeter totter.
' "It's stuck Doug""; |
Slnglng and hummlng to hlmself, Tod lets Doug up and
down - as he watches the sand sllde from the moving teeter

[

’ totter. ft S '- .}“V i _
| "d Tod starts Sllpplng forward and gettlng off teeter
'_totter, he. 11fts Doug by pushlng down w1th his hands,‘now
jstruggllng to cllmb on the teeter totter.»[:_“t.?
As Tod cllmbs on the teeter tOtter,Doug cheers,'

."Hey, there's no raln out. there'" looklng once more towards: R



. ftheZSWings; ‘
| Doﬁghgets'off'the teeterntotter;and begine chat-
'terlng to Jlmmy. | | | | EE
Tod runs on to the slldes and stops at a wet spot

"near the slides "You_guys! Youvguys!" hrleks Tod,

crouching dowme -'"Doug! I found a real worm! Hurry Doug!

. Hurry!"

ﬁoug arrlveo oragglng a‘nlnk bat.

a S "Right here'" p01nto out Tod. "He's a cqternlllar. :

I'm gonna stlck mlne on a. tree'"' ;
|

"Yea, we saw one over there'" n01nto out a boy.

D

N\ .
’;) "Don't touch!". Tod cautlons Uoug uh\ lo fee11ng the.

caterolllar.

- %

"You gotta book, you can read 'em and ne turns 1ntq'

a butterfly'" 1nforms the boy, otuoylng the caterp11lar S

-and he crawls ONe . .. i : ﬂ"v.: S

’"Hey you can take hlm on the monkey oars’;F;:;Eests.l:

jSerge. N “l i Q}/Zj’

lOd cOntlnueo to crouch over the,caterplllar,

4./

;vatchlng 1t crawl..

| "hey,'plck_hln up. Put hlm on the tree'" °uggests

7Serge. '"Put him'on the tree' -Vome on'- He'll eat leaves'"

oerge leads.the vay and Tod follows hololng the cat— :

' icrplllar oetween tvio Llngers. He turno the caterplllar

3
%

' over in his hand éhd'starts nattlng the under81de of thev"”

catervillare

257
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7

"Just put hlm on your hand llke thls" Don't squlsh
Ihlm'" 1nstructs ‘the boy. | “3”
Shlvering, Tod follows the boy's 1nstructlons but
.dr ps -the caterplllar. | |
. Tod gets ‘a rock and the caterplllar crawls on and
e,over 1t. Tod and Doug back up screamlng.-

 Tod screams, "Come on! Come on! I gotta stlck'"~"

| :_Serge-lowers-the caterpillar and‘Tod allows the cater-

'-nlllar to crawl- along thefotlck. lOd glggles as the'

S caterolllar crawls up the stlck towards hlS hands._

| _ | Tod keeps one hand On each end of the stlck as he

v_ Jalks towards tne large tlre area. w

| Tod rests the stick on. the‘large tlre and the cater—

plllar crawls off 1nto the groove of the tlre.;’

ey lod' do. you want boat° Do you vant a boat°"_

asks Doug, standlng w1th two boats.

e "

Tod nlcks up a second caterplllar and ‘puts 1t on

the large tlre.-

| ”Another glrl apoears wlth a. caterplllar'she has’h
~found and.she nuts it on the tlre.

Tod beglns crawllnv up the second tlre,'away frd&

. thn three caterplllaro. He looks:;ns;de'the tlre.» "Heygz

-Doug' Doug'" calls Tod.'f

7 Toc races back - to the Llrst tlre calllng Dovg He -

stoos brlefly to look at the three caterplllars and then_ o

l;\ "Don't! I found that one'" announces oerge to Tod."

258
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: exc1tedly ruds over to Chrlstopher. :"Hey, Serge found
one and then I found one! Come ont" Chrlstopher follows
Tod over to the flrst tlre.' S |
"See, I found oney . too..»Irfound one, too!M™
) "He“s mlne'" yells Serge. L |
“He's our gt yells Tod.
Tod gallOps over to' the.damp spot by the sllde where
'he found the caterplllar. He peers 1nto a second muddy
spot. | ‘ " | A
Tod mounts sllde, paus1ng to look back at Vendy
who is gettlng a ride from a teacher on the sw1ng. ' - e
| At the top of the sllde, Tod pauses, watching ”endy,
_hthen calls to researcher, "Hey, Watch me go fast'" "He
whlzzes down the sllde, then squats down to dlg w1th a
.j'Sthk in. the sand at the base of the sllde. ‘>
Wlth hls eyes on the sand, Tod walks along, talklng
)f. to Jlmmy,‘stlll holdlng hlS stlck.p. .
‘ Wlth Jlmmy talllng behlnd hlm, he races back to the
"flrst tlre areae. He puts an arm around ChrlstOpher, |
steerlng hlm to the tlre. They look brlefly at the cater~.
fpllaaro- L | Ty
- Tod spots Doug by the second tlre. ‘"Can I have vl' ‘
ione°" asks Tod taklng one of Doug's boats.. (Doug has bcen‘:a‘”

'sslldlng the boat around the outside of the tlre).

A . A IR S
% IRTIE A

Tod . Jumps up throw1nv hlS boat 1nto the 1nterlor TR

'of the tlre.‘ "Hlne's 1n the water. My boat's in the '
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vatere Mlne's in the water," repeats Tod, watchlng as hlS

boat bobs 1n the Water 1ns1de the trre.

in the water'"

- A teacher 1ntervenes, telllng the chlldren, "Come
R on. Out of there, honey. Come on,:out of there,.lt! : r:_-C
glass, _Itls out'u-ﬁmherekls some brokeniglass.inthe.}"
centre of the tire). | -

g w1ll get my boat'"' o ‘, o o " ij‘a,

The teacher llfts the boat and empties the water | |
from the_boat.¥ Tod watches here Jhen she hands him the3
boat,lTod continues to Shake,out.water droﬁlets,i.

LI

“Hey,vl~ﬁill see'“ exolaimSQTOd looking up the bark

of a tree, un 1nto the’ leaves.< (A'group of children are .‘
standlng around the tree, p01nt1ng up at a caterplllar,
~on the bark, but out of thelr reach). | | '
"Come on, Jormy'_ Come on,vVormy'" Tod urges the \
‘caternlllar whlch is stlll too high to reach. L | ,£&§,
’ Tod races over- to the large sw1ngs and clampers on.
_the sole su1ng. "’5' - ”_ : ,‘2 AT
Doug complalns, "They dldn't put those SWlngs ‘dovm !
(All the swlngs are wouno around the supportlng sw1ng bar
| ulth the excettlon to the sw1ng Tod is us ng). -

"”e have to. share. I'll push you'" offers Doug.

"I know how to go crooked'" notes Tod, Shlftlng hla
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&
welght on the sw1ng to- make it anng towards the bare
(Doug asks the researcher to help him up the sw1ng
bare Glggllng, Doug slides down thg pole notlng, "Hey,
I'm a fast sllder). Tod watches, still rldlng the swinge Lo
o "Kay, you can have 1t'"‘offers Tod leaping from. ‘
the srlng and running towards the small sllde where he .
| pleS up two boats. _ |
Returnlng to Doug, on the sw1ng, Tod sets the bOats T
Y 1doun. Tod runs back and forth wlth the sulng, not let—
tlng it go. “He aims to glve Doug an under—push, but,does_
not let the back of the sw1ng go wlstlng -Douge |
Suddenly Tod stops 1n a muddy spot, shrleklng
excmtedly, "forms! Yorms! Vorms!" ‘
Doug squeals and trles to get off the swlng.,'
Tod DleS up a WoTme f ' | B
Doug bounds over, "Is it dead°" _
.. Tod pleS up a second worm, settlng the first worm
.a51de. He examlnes the second worm, settlng 1t on top R
‘ of the. flrst worm.p "Thls uorm got dled'" Tod notes °
nThnse worms are dled'” .'If‘ e | |
' Tod drlves 2 bozat - through the mud, then Joyfully
leaps upon a- beachball. He rolls 1t through the mud,

bounces 1t 1nto the mud.¢_ﬂ

2%

: _ '>'~

~"'“f "Mud' Hud' Mud'" shrleks Tod gleefully, show1ng the 2
ball to Doug who 1s sw1ng1ng.: (The ball 1s streaked w1th
mud along the areas whlch Tod had rolled through the mud). e
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Tod plcks up a bat, aims at the ball, golf style.

. He lees some of the mud from the ball on the grass. TOd

picks up the ball ‘and bat (qulte a load ) and walks over

dv;'to a tree where some chlldren are watchlng a caterplllar"

in the tree. ‘"Come on Cat' Come on. Cat'" calls Tod, 1
urging the caterplllar to come dovne A boy suvgests that H{v
'ethey should get a stlck.' |

"Fey, what happened to the caterplllar°" a@&scﬁod
vchecklng the flrst tlre. Holding hlo plnk bat, Tod
: walks around checklng all the tlre grooves.-
A .."Hey you guys' You. guys'" yells Tod, beatlng wlth

.

vhls plnk bat on the ground.
Veridy, playfng near Tod, asks, "}hato Yhat?"

lOd 1gnores Vendy. e'

e

. A caterplllar in a tlre groove, stlcks 1ts body out
_ towards Tod. R | '/

Tod glggles dellghtedly,'souattlng down to watch

Sy
“the caterplllar., Lo _%

'ano L
"He' rlght there'"?@@d 1nforms Doug.‘

\ SR
\faggests Vendy.;

‘j "let's step on hlm'"
Keb"NO'" shrieks Tod.lﬂ; ( , .
| 'As the,catérpillar td:;a;"to:the,ground,*ﬁendy
"steps on it. p Sl . | | -
‘"You otepped on hlm'" dee S Tod w1th a sobllke
.gulp as he examlnes the squlshéﬁfﬁaterplllar.

Ra01ng over to a group of cﬁ}ldren, Tod yells,

,”Pam, someone stenped on a caterplllar"(Someone stepped ’



“_‘hlS eye on the caterplllar.

on a caterpmllar'" . - '
"He, she stepped on 1t"'Wendyvste§ped on it!".
informs Tod, eadlng the waye | B
"ﬁO! I s=2 somethlng fuﬁny'" screams Pam runnlng
over to a tree —here a group of chlldren.areashrleklng.‘v
"Hey Tod! Comefhere' Come hered" caiIS‘Pam to
Tod who is standlng over the squlshed caterplllar.
| (A cat- olllar on a long web in mid-air is swaylngv
back and rth w1th the breeze. The chlldren move 1n,
. Sk up shrleklng and glggllng as the caterplllar
blows towards them). B B o ff'../ '.zk' fﬂﬂe
L Tod and the chlldren edge closer to the caterplllar,
_ closer, glgg71ng and then back up hysterlcally screamlng.
-1"You guys, he's on: a ueb'" proclalms a glrl to the
screamlng chlldren.. | | |
' nlcause caterplllars have_mebs,ﬁ‘rebiies a;secohdv
glrl 1mportantly. | ’ | | |
M . Screamlng, they back _away once‘moreer Tod trlps
5over a 11tt1e 01rl as he backs'away, screamlng, keeblhg '
ﬁ Screamlng, Tod backs away once more.
:Tod races over. to Tonla. ."Caterplllar's flylng'"
;he announces.- Tod races over to the teeter totters, pro-7
/’tcla1m1nv and p01nt1ng, "Caterplllars flylng, caterplllar'
flylng'" ; » o | . .. _. ,
"D1d you ever see a caterplllar“fly;ng°" Tod asks .1_’ _@W
'MlchaeW.bu‘ | | o



: %1thout walting for an answer, Tod races on to. the

small swlngs. é‘"Caterplllar's ,ﬁlylng' Caterpillar'

L r;, w‘ L
: flylng'" (After each annodnce%ent several chlldren run K
f:‘off to see the "ﬁlyrpg" caterplllar). J”h”ﬁ

rI‘od races on to ?group of chlld,ruh who are search-_
o
1ng for worms under a conlfer. They 1ift up the sods
under the ﬁgee and are hangrhg the worms on the tree.'

Tod glngerly touches a worm that's st111 mov1ng.

& Tod thrusts hlS hand out once more, plcklng up the
,,worm and hanglng 1t on the tree.' ﬁHey, I got.oneﬁ~;I got

one!’ 1 got one'" he cheers.

""Here's one' Here's one'"- The chlldren are plcklng e

up worms vith long tord g—llke stlcks. »
'"Hey,_I hang 'em up'" offers Doug.;_"

""You can help," agrees the domlnant "Hanger—upper"

By

- Tod hangs another worm on the neerles when a glrl
calls, "Hey, a splderl" w1th great wonderment 1n her

v01ce._,"'

o "‘Jhere" Don't- k111 hlm'" calls a boy and the chlld-

ren cluster around the glrl searchlng for the snlder whlch’

has dlsappeared. ‘ ,d;q_ _ |
' After a few moments, Tod leaves the splder hunt,
and searches through the dandlllons and brush, problng

,~w1th hlS stlck 1n search of worms.

R, L ; . SN

';'ere' It's wet'" squeals Tod backlng up from,the"“



- A teacher intervenes calllng Tod back as he has C
Wandered towards thq;&ﬁ&ey. Turnlng to - the chlldren she
declares, “We are ngﬁhki%llng worms.f’Worms are good.

. Leave the worms aloﬁe'ﬁngﬁm%[”*

ok
Y

d

“Tod and. the children take the worms off the tree

"

- and start replac1ng the sods., Stlll carrylng hlS stlck, ,l'.

he examlnes the unders1de i;/a piece of sod, turns the

‘ sod over, and throws 1t dov »
| Holdlng hls stlck and maklng a buzz1ng sOund he
51ts on the green rall, watchlng the chlldren‘argue over
who owns Whlch worm. i?' -f' -ﬂ'“éwfr,fdi'l _ " '
| I'm gonna flnd 1f they re 1n there," Tod tells o
L the researcher. He plcks up a: sod where he had put al worm_:
«1n1t1ally.. He pleS up another plece of sod where he
':aflnds an acorn.: A worm crawls over the acorn.- _
h?,"~ "Hmm° I wonder 1f I put hlm in the sand”" says ’i |
'f LOd to hlmself. He holds the Worm cupped in. both hands.;ldilj
;fC"I'm gonna put 1t in the sand'" Tod says to hlmself L
nlh' walklng to the sand area. ;["':wf‘ ‘ "_f:"'n ffff ':of:f‘vn
'"Tlth the worm he cllmbs 0ver the borderlng green : R
rall and looks around the sand. "Where's that other°"‘
he mumbles as he covers the worm w1th sand. He crumbles
S some hard sand and pats 1t down, maklng a small sand plle. g
| Pattlng the sand he croons, "There you are! In,the
o house'", ”_ l_fa@'5 ‘nh}f]' ,p" PR E."hir h"d'_ 25&

He races over to- Jlmmy who 1s dlgglng in the damp



P

'sand with

'uhe had buried the worm.'

scratcher.g'"Come on Jlmmy' I gotta worm'"

| o
Y
Jlmmy remains and Tod returns to the area where,i

5 . -~

"I th nk he dled‘or somethlng'" he remarks to hlm- o
% _

self as he dlgs through the sand. ‘Jlmmy.runs‘over to’

“ fTod.

'ﬂ‘]have to get two more'"

_ '“That wasn't 1t." Tod tells Jlmmy. vﬁJustha minute;f
'must be another place." | - |

: Tod scratches- through the sand w1th h1s nalls;'k

"Jlmmy 301ns hlm w1th hls scratcher..»“

"Oh I -got the worm!". Tod holds up the saﬁd covered

uworm gleefully show1ng 1t to Jlmmy.v’ ‘
s LOd runs w1th Jlmmy back to where Jimmy has dug a : |

*hole and sets the worm down.-a"Just ‘& mlnute, J;mmy., I

b

Tod returns to ‘the’ sods 1eav1ng Jlmmy with. the worm.c"
J-TvHe shlfts the sods a51de, pokes w1th hlS stick. He flndsh

- other worm.v .‘ o o
e L found unother worm' I found another worm'"‘callsh'

’,Tod, taklng ‘the worm to Jlmmy.‘-

»"Where 1s he°, Oh where 1s he°" TQd asks anx1ously

"*looklng for hls worm.eh:ffer-;' ‘ :“, R .jf"

M scratched hlm 1n'" answers Jlmmy. A ‘ ,
'"Dld you ‘cover h1m°" asks Tod, dlgglng frantlcally
in the sand plle.'-~”df?/'j"; ' ”‘w

:}ﬂf - R

mod flnds the Worm, covered w1th sand.tfciose¢bes{de |

-

3

‘5

266
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it is a second'worm. "Another worm! Now we got three

o worms'" Tod “croons to- the worms, pattlng them softly w1thj

,W‘-self, looklng at the wbrms 1n hls hands (one of the worms

d"Get out'"f~ | ._'? jfﬂ.

‘ he's a scaredy cat'"

g

v_worms'" marvels Tode.

- Tod. pleS up two of the worms holdlng them close to—
gether. "Where's the other one?" Tod asks Jlmmy.

| "I'm brlnglng them'" Tod announces to Doug who has

; Just arrlved._ In Tod's cupped hands are the thpee worms{

o

"Where dld you flnd them°" asks Doug.
'-"Intthe sand. I found them in the ‘sand.n
"ihere in the sand?"

';(Tod starts searchlng for more: worms in a wet spot,

stlll holdlng the squlggllng wormse "Nice worms. Nlce

.thevtlp of hlS flnger, He‘sets.the‘worms down and‘squats_

over the wet spot.

—"I found some worms'" Tod announces to a boy.. The

r‘boy starts sprlnkllng sand on the worms and Tod screams,

. ;
4 v

The boy stamps the worms 1nto the ground._:’
- Tod pushes the boy aray and frantlcal&y gathers up7

\

\

"hls worm~ ' _ TR 3 _
| Doug gets off the sllde and pushes the child’ away.;f'

. The boy runs off and Doug declares proudly, "Hey,,g

“ o '
Tod carrles hlS three worms back to Jlmmy. "Hey '

R |

_i}now I got four worms'" he remarks 1ncredulously to. hlm-:‘

267/
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split-in two). Tod starts to bury the worms in Jlmmy"
castle when Jimmy protests. o . / . )
. "Oh is thls a worm house°" Tod asks.Jlmmy.;
Jimmy agrees that 1t is a wbrmthouse and S0 Tod
pokes a hole. 1n the house, coverlng the worm.\
Doug arrlves carry;ng two boats. "Hey George°'”
George° George° George° GeorgeZ“ he rep@atedly growls in
;.hlS deep "George“ voice. - -
| "wOrms 11ve in here.‘ R1ght°: ThlS is a WOrm house.b
Yorms™ llve 1n here. nght°" repeatedly comments Tod, |
'burylng the wor&s.,: | S _
'-._"You want to play 'Doubles' w1th me”" asks a boy.
"No not yet’" answers Tode "We found some worms in
-“Zthe sand. Now we haVe a worm house.‘ R1ght° (};}Q),
"George°" repeats a growllng Doug.;" |
"What’” growls back Tod in his 'George' v01ce.;=f
"Hey, here's a tunnel for you guys'" says the boy
'noklng a hole 1n the house._‘j | SO
_"Those worms aren't gomng to come out”" worrles Tod ?/}jy‘}'
_fchecklng the munnel.v_UNo. Don't wreck. 1t'" Tod oautlons o
the boye | .. . T | |
| A worm sllthers out.; "oh he's mlgF'n shouts the boy._'“

v"I found hlm. He's mlne'. He's mlne" He's mlne'"

o "No' He's mlne'“ Tod hysterlcally screams at the

boy,:runnlng after hlm.-fi

”*;;FN_dt The boy drops the worm and’ Tod plcks 1t up, croonlng

;o
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,,n‘ boat along a deep grooveatowards the sllde.

WOTTISe |-
| ',qhe boy returns and flnds a w
. "0 K. put hlm 1n the boat'"'cautlons Toa. |
© 10, K. but he's gonna be mlne'" remlncs the" boy..

.

‘"But he mlght get out'" observes Too.

: "@ %: "Tuo worms ~ somewhere°" Tod tlps the boat scarchlng

. , _ Sk
for the UOrms 1n the stern. : '

: I

R

"fhere's that Uorm° Is he in the house”l‘Ch'no'~'

hNQ!' No' vfhat happened to those vorms°" ‘he asks mourn—;'

"‘fully, pok1n5 holeu in the sand wlth hlS flngeriﬁ

h cratches wlth hlS flngers 1n the sand wvhile =

: Doug is puttlng sand 1n the trash can. (3: 45)"

| rlver'" growls Lod dr1v1ng hlS boat around the tracku from

/the vacant merry-go-round

o

( od spent some tlme searchlng for the uorms then

""began playing boats u1th Doug.) o

“5;"Hcy George thls is the rlver. This is the'pretend

R

JGeorge°":'v“ki*ﬁ' U

Ve

v n Ihat"". ’

o ."Is your shlp "01n°"

-

Oh ﬂOJ we!ne on the real rlver'" marvels Tod, steerlng hlo -

‘ -Tmng ite e brings it back to the plle and e

”4_"Vea, Get flsh°" erowls Tod ,“"Oh what‘a‘big'wiver!ﬁj_i
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(The teacher calls the chlldren for snacks) 3 49 S ﬁ{

’ ~ ".rp . cL ‘e o, ...' t-,_.l) ’ . v

;Real.Rlveri B

.Q—Pretend River'

&

o
0

S
(_L_L_j - after snacks) Tod has both boats"a_nd he t‘ells :
3an 1nqu1r1ng teacher that he is sav1ng the second boatt'
for Doug who is flnlshlng hlS cookle. First Tod checked
that all of hl .worms viere. in hlu boat._ Then he lnformed-
Doug that he would put a. worm in hls boat.

"I'm SOTTYe I have tah put you in tﬁz other boat'"
Tod croono tos the worm. "I'm sorry'"_

Doug smacklng hlc llns, follows Toad: back to the sand.
\‘area. Tog . carrleu the boats and maggs the sound of a
chlcken. Doug 301ns hi maklng the chlcken sound 3

- _"AhbubbuA Ah ukbuk(' repeats Tod shaklng the WOIrms

out of his boat near the rlveru. ‘"There uorms' Ahbubbuk!"'
| Tod - loads the worm once more 1n his boat and carrles "5'
them over to a. damp sand area.- Cunnlng the Worms in hlS
hanfs, he .shows them to a glrl.- | _“ |
| ; "Ach ! renlles the horrlfled glrl backlng up, nput
them down'"-c-ﬂV" R :, T |

ey 'hy"" e

‘"Put them 1n the boat'" suggests the glrl.

"OYK‘" agrecs’Tod nuttlng the orms 1n, but etamlnlng

. each as he]doos,so.:_"'=x, I czo;un ‘E saw n;m.stlck,h;s N



A

_,l" ‘
6

'tongue out'" Tod pulls the worm outimholdlng it between

two fingers..

S

: The worm drops.v ""Oh, you stepped on him!" says .

’Tod, softly runningldisflngers along the worm. The worm;
1s stlll wlggllng. ‘ |

"Let's make 'em a worm house'"

Tod builds a house as before, poklng holes in-it,

~ As he'bullds‘he 51ngs,,"Ue~found some . wor-orms! Ve found

,some wor—orms'"

~- -"Ve found some Wor-orms'" he chants, runnlng over to

;"chhael. He returns to hls worm house, scratchlng around_-

it w1th a small tu1g.' "I founa them' I found them!"vhe,
chants softly to hlmself. o | o

-5,’rod covers one of the worms, then prles the mound

;wlth hls heel gently. He picks the worm un, slnglng,

: "There I founo a worm' I found a worm'- I found a worm'"

'He rocks hlS body as he*81ngs by the teetertotters. He

]

whlsperc to the worm "s he cradles the worm in his hands

as’ he walks across the ‘sand area.'

t%gh hlS worm hevdanders back to where he left the

boats. He stretches the wo Tk rlght out,‘wlth hls fln— .

fgers on each s1de of the uorm._ 'He snlffs the Jorm and

"rolWQ the vorm around u1th his flngers.' He setswthe worm~

r

dovm on the sllde ladder °1ng1ng,v"Up, up the. merrj go, ,‘

up the merry go, up up « e o "

Too prles the worm on to hlu twig and'carries the
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" vworm back toward the slide areas The worm tumbles to the ;

:,ground and Tod picks the uorm up w1th his stick. The

worm dangles over the edge of the twig and starts slipping.

g The worm ‘has’ started to cravl.on to the edge of Tod'

and._:"Look, it's sitting on me'" Tod says delightedly |

_ to himself._ f R 1-“ o wtj;ﬂj"
Breathless, Doug comes running ov%§ "Know nhat? ;

I pulled my pants down'" '.4 | i o
Tod ignores Doug' news and stretching the worm he ’

says,‘"See the uorm'" » |

_ Tod raises the worm up, and kisses the worm three

vtimes at the top end of the worm.- ‘He stretches the worm

‘»@out, tapping it lightly Uith his stick as he sets the worm

dovme - - 'f-_,T; ;\” _: '_‘f R ;'j- o ];1hf»?;»:;
Tod pulls his pants down, sayin WPss t:?sst‘.f.‘.f",\'

‘_ano turning around. "Hey, I nulled my pants down' Like

l;this," he says, pulling hlo pants down again, gig ling.

Doug pulls his nants doun, giggling. _

“‘"Come on Doug.' Pull up your pants please'" reouests

L;a teacher.' | el |

| "Hey, I kissed the worm'" exclaims Tod, returning ;.

iand kiSSing the worm once more. He then drops the horm

;iinto the hole. v_ g e ‘ : | _

| ﬁTod, I'm sure the worm doesn't Want to be drug all

‘:'OVer'" says the teacher.l;"Leave the worm alone'"

jffﬁtdd_'

ug run to the large slide where they U*} o



. ..?’73,: |

,find.a hooded dolle 'uﬁhatts-stebodylsydollie!"vobserves
'Doug. o 4 : | :_ J |

~ Tod picks the doll up, rocklng the doll gently and |
‘talking to it softly. Then holding the doll by the arm,
he races across the sand area, drops the doll, plcks it
‘up, and contlnues runnlng towards the grassy hllly reglon;
twlth the doll under hlS arme Doug runs after hlmL- ,fjj‘-r"'

Tod runs on across the grassy fleld to where there S

a child lying on the grass. Tod tosses the doll down by

ﬂ' the chlld who was sleening. The sleepy Chlld s1ts Upsy

vnglggllng, roll down the gentle slone.

J,fsucklng her thumb (about four or five years). R

| - Tod leaves the doll w1th the glrl and Tol and Doug

;run ‘on to the dry wading pool area. xThey clrcle tha wading |
"fpool, runnlng round and round 1n 01rcles. They run Qoéﬁ’
‘an 1nc11np plane whlch leads 1nto the. wadlng nool.

"Tod‘r Back here'" calls a teacher. e .
" ”,

"Let's go back'" suggests Doug worrledly. 'ov"ﬁ

Tod starts back but seelng the grassy hlll 'begans .
rolllng dov the hill. He scratches hlS knee as he tumbles,
then rolls on to the bottom of the hlll. He returns to
'i;examlne the area where he scratched hlmself then beglns

\

| ‘rolllng once more down the hlll. Tod iad Doug r°peated1y

Doug, lylng on hlS tummy watches Tod as he reaches

the bottom of the hlll and béglns to roll up the hlll. o
nHa ha'“ glggles Doug, also trylng to roll up the l;'u

e



© hill. , |

| » mhe boys seem to be rolllng~on one glant c1rc1e.
riodlcally they look up, laughing at each other.
»."Hey, I'm rolllng the wrong Way'" announces Doug

‘enthus1astlcally as. he.rolls steadlly up the hiil.

Tod, leadlng the wa?, races on un the hlll back to ;

‘the wadlng pool.f He slides down the 1nol;peﬁglane, fol—_
‘lOWed by Doug._ Glggllng, Tod runs/afound’ln a great )

' ‘f;clrcle, then runs dovm the 1ncllne plane.

" "TOd and DOug’n caﬂ_ls the teacher flf'mly.  "Back o
hCI‘e'" I ' *_‘ o R S _ :

| lOd r*i:arts to roll doun the hlll but looks up, and*ZA"

‘fnotlces that DOug 1s walklng away from the hlll anstoA,;’ .

a}f01lOIS Doug.,v oo _’N«"friﬁf” S 5' o .
) Doug stops to talk to some ohlldren who are bullding

La castle.

"hh,up an old comb.' He holds himself llke he has to go to the‘fi“

'bathroom‘and 1s hlccupplng._ He carrles the comb bac;\ko

r:uhere Doug 1s dlgglng in the sand and bhen contlnues on *Aff;,

" to-the teeter totters. (4 10). ‘Egﬂ*f’f¥ﬁf' =
. . . e o " ug )
Tod rests hls body\over the teeter totter bar and

balances on hlS tummy as a central plvot.“”hls head 1s

" B 3

"fcown torards the sand. He lowers'vls head down, balanc1ng B

',fon 1t as he looks around the playground from thls topsy—

PR P L4 -

’fturvy p051tlon. ;‘»51ff}’£’

Tod contlnues on to hlS 'rlver'_area Vhere he plcks,“‘

-



—

ey . ‘ . o v ‘ \‘ : ) B .‘

; Lt
Lo

't-g:la - Tod contlnues balancing on his head which is tucked -

. ) A

- 4in the sand. Twistlng forward, he does a frontward roll

rieyes. Repeats the roll. from the 0pp051te dlrection over %

over the har into the sand.f He sits up scratchlng hls

the teeter totter bare :

Tod races back to where Jlmmy and Doug are dlgglng
An- the mud.tj"I haven't got a uorm, no more'" he tells
them. | B

. . . oY e RIS . . .
R Tod races back to the sod area. He lifts up 2. sody

.c nrylng 1t w1th hls stlck.‘ He lifts up a second sod, rolls

alt'over. The sod slips back to whese 1t was previously.

4 o | :
.;Tod's hufflng. He looks at the branch of the tree (whereﬂ

" the: worms nere hung Qhrller), along the bark of the tree,

. and bends the branch dovme . ,i f 'f-

e tells Doug ‘who is standlng close by. (The boy is hearlng_g,f

/

"Hey, that - guy got the same coat llke you'" Tod ‘ f~,'_ A

ks

a coat very slmllar to Doug's).v, L

N

\

‘L Toc does a frontward roll over the green rall dlvid- :
ing the sand area from the grass. I '

,,"Hey, that's my tractor'" Tod tells Jlmmy who 1s }:f

l u51ng part of &, bleaoh bottle for dlgglng.

"No, 1t'%1n1ne.ﬂ answers Jlmmy.: "He thlnks 1t'° l

hlu tractor'" Jlmmy tells Doug.,‘_‘

"Fe cllmbs up the tlre. Kneellng o

e . v S
'Tod runs on across thefsand area to the tlre reglon. o

:__' 3

rt0p of the ‘tire,. he -

4

l"looks down. "There'c all the water'" Tod says to hlmself.)ﬁ%-

He races back to the sand area, plcks up%gls bOat o {”;

s
o L .
DR 2

S e
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races'back to the large'tire. tHe.sets}the,boat on the top
of,thettire.-‘"I'm.gOnna drop a,boat-in”here!“'announces~
Tod 'to himself as he drops’ the boat. He jumps down and
fstarts driving the boat through the water in the tire.

UMy boat's in here' My boat'!s. in here'" He huffs and

-puffs as he drives the boat. . ‘
(Por Tod's safety, the researcher decided to inter-
' vene). "Tod there's glass in there. YOu‘d better come
-iout." (Tod continues to drive the boat).f'"Tod' See ‘the
”glass. If you fall on, that, you could cut your knee.“'I
' don't want you: to have a cut knee. That would hurt poor.
A'VQTod."' . _ L | | |
o "Oh, I just drive the boat in- the vater and I have4
: to: be careful of that'" Tod adVises the researcher. ‘,
| (There are’ many glass splinters, too numerous to

_'gather quickly). ‘The researcher_bent down and;pickedzx

o Tod up out of the tiree '7-,d ' | o _" e

"Hey, you don't have to pull me out'" Tod remarks to

H f-the researcher irritably.;r~

; "I'm sorry Tod.' There‘ NOW*vou're'safel"k; |
” oitting on. top of the tire, ‘Tod sprinkles sand intO‘
the water, watching it as it splashes the v ter. He shakes _
'the uater out of his boat, standing up on t0p of the tire.
A__oinving to Himself,’"Ha ha'-'ﬂay up high' Hauha-. 2 o ! S

‘hffas he balances, walking around the top of ﬁhe tire

Tod Jumps off t?e tire and returns to the playground.‘ \
- o

-v,/ AR R L
i . - e e - - T T A
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'g;gg - Carrylng the boat, Tod races back to the small
suings. "He cllmbs into the swing with the boat at his .
feet.‘ ‘ _

"Push me hlgher, hlgher'" calls’ Tod. He'callsloveri.‘
to where Jimmy and Doug are playlng but they remaln obll-b_'
h’v1ous to his calls.} He rocks in the swing, holdlng his -
head back as though he's trying to look at the world from"
f thls perspectlve. He- tw1sts hlmself around 1n the sw1ug.}
| “As the swlng slons, he cllmbs out.

‘ He stands by the teeter totters, chatterlng w1th
Chrlst0pher, who is belng bumped on the teeter totter.
A teacher tells Tod that he may ‘take Tonla's place;

104K agrees Tod, cllmblng on the end.

ST
3}- .\

‘The teacher helns Vendy on. the other end. : g‘ ’ T

L Bas
2 =1
o .

g "Now let's do the colours'" says Wendy to Tod.

| "Vo'" declares Tod, puttlng hls feet up on the:

B teeter totter, and holdlng Vendy in the alr. R }":t_'t : f“

H} "Yellow'" yells Wendy.' "Now get down', Let me'downlb.

Let me. down' Let-me! You don't want me to go dovme You.‘

Just playlng'" | : | . | |
Laughlng, Tod bumps ”endy doun.",h"v d‘r‘; ,.-éf
nDon't bump'u exclalms Yendye S %ﬂ o: ._‘i _',?,
They ‘blinp back and forth. f(Wendy is much llghter

than Tod)._*j L R '»d .
Chrlstonher throws some sand on the teeter totteraa

;o Vendy gets off and Eod 81tt1ng on the bottom end of f




Vflfslttlng on: tne end, nushes hlm saylng, "Get off. lee Doug

278

the teeter totter, remarks, "Hey I"‘ i
Chrlstopher climbs on | ‘the o£

posfte side ‘and they
bump each other as they teeter.»| Sy ;F o R
3 "There you are:"gannounces Lhri t0pher, holdlng Tod H
'in;the aire ;"Get'down Tod W he contl ues teaslngly.
_ "Hey don't pull me offin declare Tod.asoChristopherr_‘_;;'jit
_‘lowers hime- ¢ ° ._;Q""‘ - ‘j o .> L
ChrlutO“hSr holds ”od once more 1n the alr and Tod
1_screams with rage. (4 30) | | | '
| Chrlstopher and Tod contlnue to teeter, wlth Chrls—-‘
topher COntlnulng to hold Tod in the alr. v dv |
d"I want to go on with someone. else" Notayou'ﬁ /’“
' exclalms Tod in a realxrage. Reoeatedly he screams for
;Doug. Chrlstopher, who vas. off the teeter starts to
cllmb on and - Tod.- screams,-"Not you though' Go get Doug'""
i

_MHe won't come'" answers Chrlst0pher. '“.” o ;j Nl“

E "O K., you save thls'" TQd requests Chrls to save !

the teeter for Doug and hlmself. S [,“'e'.1-7v7 e

%Chrlstopher olts on the end of the teeter waltlng.
: Tod races to Doug " who contlnues dlgglng in the sand.

o
!

Tod returns to the teeter and seelng Chrlstopher

'%?fa rlde'" ChrlstOpher remalns 81tt1ng on. the end and

‘ squeallng Tod trles to welgh the opposlte end of the teeter
; down by Jumping &p and pulling down with hls body. (4 33)

Tod stamps hlS foot il to the sand, and screams at. i

.\\v . S . ‘~ N ‘ . S




"ﬁltummy forward on to the tggter Whlle holdlng on to the '

299

ChristOpher, "Get off' This is Doug's place'" \_'[»] h&rf”'ﬁ o

' ft Chrlstopher gets off and Tod, sobbing quietly sits ‘A; S

‘hion the end of the teeter totter. Chrlst0pher s1ts on. the
>'teeter just ahead but out of reach of Tod. f'

Tod rages,,"No, I Want Doug' Doug'"" c

LA teacher 1ntervenes. "Tod, Doug is busy with some-;:

,; one else, so you let Chrls have a. ride.- O K.°"‘ :

o "No, I only want Doug'" 2 | |

| "Let's see who is heav1er," suggests the teacher as :

“Chrlsopher cllmbs on the other end.' ; , -

| | ‘"He won't let me. down'" Tod tells the¢teaghg;r//

'"Sure, he will'"t ' e |
Back and forth the boys teeter, each saylng "llke

.‘thls" as’ hlS s1de touches the ground.g;».

"How about doing thls’" suggests Chrls eas1ng hls

,bars._;Tod does the same.; 3 7f,tv';j';fj__ »-h' B L o

The teacher intervenes,'"Comeoon' ’¥ou~gdys,arei e

."f801ng to fall._ Now sit.up properly'" f;g?ft';gff"

They return to rocking on the teeters.e:

_ ChrlstOpher holds Tod ln the ‘@ir and Tod . makes thert
'{sound of crylng._ Chrlstopher Iowers hlm.:, __ _ ’
Grlnnlng and soulntlng from the sun, Tod holds.:ii“‘"'

htiflChrlstopher in the air,. (4 45)



’\ On Monday, April 25th, my objective was to famil-

| “iarize myself with the children and get the "feeling" of tf‘jiﬁhi: .

.fthe routines,and phiIOSOphy of the centre. ) ,‘ - |
I:'was deeply impressed by the abundance of space,._Tf” e
b_numerous unstructured toys and materials, (1.e. space et
f.utilization). Fbr example,\there are movable walls, walls’

'{with pillow stuffed crawl or peak holes (also used for f.

',; child produced puppet shows),'climbing apparatus, and

. oa des1re to co-operate. a;wac‘-‘,- n%(n:""ﬂF e '_'_b.f:' T

;foam for Jumping, as well as several places to hide away R f;;;:‘
'*:by oneself or w1th friends. Tr K «." w7

"o

‘ The children are very enthusiastic and seem to- enJoy
“f'the centre tremendously. The staff appear very dedicated
' dand v1tally interested 1n éhiIdren. They also expressed

-"what appears t6 me to be s1ncere interLst 1n my tOplC and K

5 SN , : . l

Lot e T s T - ‘
;e

Being with three and.four year olds was an, enllght-

k';ening experience for- me.f How I env1ed them the1r~bubbllng

;fﬂcuriosity and exhuberance about everything' 1f w;‘as'

A ttle girl _ )
tjibegan bounc1ng w1th glee at the s1ght of a b”tterfly (a ’fjf S -

E A
R

‘qamoth).?rwhile bounc1ng she inadventently st pped gn an and.

T o n L /: o v , pLr e Q\ O —/ \7 . . T e

LA . : . N S AN
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_-partner. I suspe\ted that I was among some pretty ob-

‘ servant peOP13° ' E . “ 7; |

| \‘- I was drawn to Tod in that he seemed s0 very involved
- in his play. Secondly, he seemed to enjoy talking about

t {whaf'he was doing, thus I felt I could get.data as to

| how he" was processing his activities and information.

‘h He 5550 did not seem to mind my presenpe as I recorded

tmy observations. ff '_ R #A,'.

\ On Monday, my first day at the centre, Tod engaged -
'Lin two play activities Which attracted my interest.“

1) Abacusgw1th 20 beads on each line - He'd manipulated
;beads so as to form a symmetrica% pattern. I was sur—

' prised that a. four year old could sequence such a?number

.‘7"of beads (ordering each line‘first one, then two, three ;,3'

o I asked him how. he dId it.

'”and 50 O

-:uEasy;’he~s and promptly mixed up beads'

and then starting on first TOW: at the bottom—of the aba—
“cls mOVed over l bead. ‘The sepond row up, he moved over
2 beads to the left. This continued until the flfth row,

’;'at which time the children were asked to.pack supplies

e

i.away. While orderlng the beads,_Tod did not use’ number;tv

o labels, but simply,moved the beads over - I wondered 1f5

’",3of numerical sequence. ¢ f-,“ 3 RN ‘;p-;

he was. d01ng 1t perceptionally dﬁ!.ith an understangingi_ﬂ
‘

«"2) “on the playground he got a pail of sand and stuﬁz a

3I.stick in it. By holding the stick against the 51de f;

Y : L e
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Y

‘the paf% he controlled ‘the flow of sand from pa;u.

-';Kneeling, keeping his armsCeu\\tretched like a'compass,

'he poured the sand from ‘the pail and rotated his body in

circle, - K-

T e \

a circle as he poured, thus creating almost a perfect

\
)

 Send Circle

' Afte; pouring he got up and stood back surveying h1s,l~“5
. RS

‘ c1rcle._ He seemed so thoroughly anOlved in his acti-

-legy, that I did not 1nteract w1th him, much as 1 wanted

_to know the 1mp11cation he'd drawn from the etperience.”

i When getting ready to play on Tuesday (puttlng on

‘shorts for the playground) the teacher brought a starfish

pout 1nto the hall for the chlldren to examine. Tod with -~

TyhisVShorts half on lgaped to his feet begging the teacher, C

o “"I want to feel it o o I want to feel 1t R She

"~told him he could feel it once he was ready to go out51de. ,’

t'Feverishly, he put on h1s shorts and then 1ns1sted on

,puttlng hls slacks on tOp of them. }Ehe slacks would not
- -"button and he asked t‘e for help, looklng down the Hall -

'~}-anxiously toward the starfish. xAs I attempted to button §

\his slacks which wouldn't fit over the shorts, Tod excxt—;,f

edly furned- and talked to “the other children. "Enow

what° Starfish llve 1n the water. o

‘ On Thursday: April 28th, 1977; ks introduced a col— l;lg»

\
B



lection of'dati/yia taplng (endeavoring to capture Tod'sl,-’
' conversation and my running observations on the play- | :
ground). I had delayed 1ntroduction of this equipment : ff'
| until Tod had grown used to my being a part of the cen- :‘ |
ie t;e environment. Other ‘than showing 1nterest as to how T
the recorder worked (watching the tape turn), how it |

(e~ ’ -~

was turned on and off, nd how it recorded, he manifested _'g'

n

little concern re my u’e of 1t.: When other childreni Yi

. asked why I was- takin' such copious notes and taping,v

I used a. reply I'd heard from another grad student,

"I want to remember all the 1nterest1ng things you're .

d01ng so I can tell some other kids." This answer tended

to satlsfy the magorlty of the children.' N |

T‘ach day I observed the structured activity hour

9 OO - 10: OO (stories,‘songs,‘student glven puppet plays).‘.u
‘While the magority of the: five year olds seemed to enjoy. . '*"u,
: these act1v1t1es, the three and four year old;NEBEnt most |

of the time squirmlng'and endeavoring to attract the - ;
| attention of other chiloren or engaging in self-manlpular‘“

tlve act1v1ties. %He restlessness of these chlldren

caused the teacher to make frequent requests for attention._ ,f‘

Thus, the attention of the five year olds,rapldly dimin-

1shed in Spite of excellent teacher effort.“,

‘*ng , Observ1ng the - children in- structured setting as

~ .
. .

| compared w1th free play and self selected acthity, pro-

1ded real contrast 1n terms of child 1nvolvement.

. ( T SRR : PR
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o fact being learned open for debate.¢

While we- as adults and teachers may feel secure in TR

that we know we are teaching "something" the level of

student involvement leaves the question of what is in ‘?‘

e ty
I did not attend the centre on Friday as I‘had not

cpmpleted analysis of the data.v If the data is to be

\

| responsibly analyzed it must be transcrihpd on the day

that qt is obtained, interpreted dnd analyzed as soon‘as- iff

possiﬁle o if{ ﬂf”' i

’l{jﬂin the morning he was "building a fire" and 1nv1ted me to |

JOln him.‘ I did in the capa01ty of play tutor - obJectivef

: ;é support his cues, extend play and see. how he reacts._

'7r”? | While having the "wienor roast",his demands to Doug

/ D
to "eat 1onger" were interesting.} I wonder 1f he'

v

trying to par lel the real ~world time constraints w1th

time dimension in his play Ti.e. the time needed to eat

t

a hotdog). L : SRR T
Iu ax, ax §rd, 1922 Another inc1dent today w1th what
appears to be Tod's des1re to s1mulate real World time

constralnts in hlS play. He 1nv1ted Shawn to_"come for _;

:supper" and was so upset when shawn assumed that the

anltatlon meant to come 1mmediately. Tod made it very
clear that he was still 1n the process of cooking supper
and that the 1nv1tation appll%d to. the future time (1.e./

when sﬁpper was ready)., i t]A‘af

A .

Tod arrived late. When’IPmet himt 8

7



v;ﬁ;Mgdgesdgx, Max g 1s lQZZ Analyzed yesterday's data 7>

.

S

. A really deIightful debate broke out today between L
;Tod, Jennﬁ and some. of the children relative to the

. -é~

' fquestion of Jenny's "sun tan 1otion" (baby lotion)

hﬁbeing able to keep the bees awayo ,jr“,' ”_' 2',;;as.17*'f-v

”fsSome very interesting findings emerged re the nature,of
the. 1otion debate.‘ Firstly, Tod drew an'ag gy, noting iy
';that the lotion smelled like honeyu Next he used ;,(gﬁ” i

- 7
“‘;deductive reasoning

Bees 11ke honey

',\\I".

;jlike honey.f L

. - A R A I
“fSaturd Ma; th 19 :v Yesterday " eorge," an 1mag1- p"

PN

' nary éompanion abpeared 1n the observations.; Strangely;.,,'

‘Tod and Doug share him. Acqprdlng to Tod there are -»x.‘ﬁ

”definite rules for talking to George (i.e. when Tod says f315

vty"George°" Doug must answer,h"what George°") .44,»

Today when l Sald good-bye to

7'f;7the children, Tod asked, "Ah, en't you coming to watch_*_?:

e

"iime eat my cinnamon bun'"" S0 Tod is very much aware of

”:my 1nterest 1n him. However, when I reflect on the d;\'f

P

| bservations, I really don't feel that l have hegatively"v |

"f,affected the study (i.e. obtruS1ve observer 1nfluence). s

~V?Perhaps to observe little children effectively, the ch11d~To““

ST



'ineeds the security of knowing that the observer is a ;7]<$?'
;caring, interested adult.-- R 'ﬁ\

’-" L

' really enjoying collecting the data.' Hearing all

T.hrrof my'interactions with childnen on. the tape has been .
'ﬂvaluabie for Me as'a teacher.; How often or under what
1icircums$ances does a teacher have the opportunity of

'thearing herself 1nteract with children° ',* ‘ .

’;.‘g There are so many fasc1nating tOpics that seem to ':""

l~,demand discuSSion.- I suspect that this study will

"Vf Open up more questions than 1t w1ll answer. Well that'
O K.‘too.- ' o . ;:"“.é"_ ‘ e

h:Tuesdaz, Max IZth, 1922; So many'questions on: mj mind.

{l) How does ggcio—dramatic nlay "fit 1n w1th" the 'Q 3
‘”fproblem solv1ng And resolv1ng strategies of the ‘ii'.

. child? '3;j;:-'. '-w_,7t'f*?v~ v';g-_ IR

"’_f:2) fIs socio-dramatic playigan end ‘vithin 1tse1f or a

”'t3/f"means to an end"° Does its fugction as a- "means"s
V?for an "end"_ fluctuate”’_{aftu““ | |
]3);7. What role does the imaginery character "George"';d'
B prOVide,for the children (Tod and Doug;)’> : |

i ;QZB[ Uhat are the characteristics of the. play when s?

v "ieorge" makes his appearance?ﬁv di \f,fig
\_-ffg;f/H v does’ the prlnClple of egocentric behav1or flt
_gir;_- 1n w1th Tod and Dougts enactment of "GeorgeﬂO'i:‘ |
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—a”

Appendix F Sample-of Data Classification -

%

According to Problems and Means

.M-h 10/77 R P;oblgms ;. lV'T 'd:'rﬁgggg :v.?ﬁ'hd
| (l)v How can I fill the tin° (l) Scoop in by S
."‘ ’“ld[ ";“__:E‘;V>T“ o /,f_., dragging t%g
| v' R o ~along sand,
TR o (2) Using a shovel -
f'fjt_ ;il{ - S ,“_d and pourlng %E T - |

'9 LA . .
from shovel s1de;ﬁ‘ (fv

(2) o What does sand sound 11ke (3) Shakes tln.' ‘

R R

(3) o Where's a pail° ‘glﬁ i,d._k Sorts thru supﬁ

;1nside tin when shake 1t°

plle§o;w

R ST R
,(4) _How can‘lAgeththe sand' : (l) Shake 1t out f‘ :ffi :
E out of the tin 1nto ‘the {2) §Eng tln on s1de :'\'.?;
LA '.""”’pall" T ﬂ : { . of pall-{‘;-._: e o o
"'('5).' o \rnaas\the book about° g = Pages tbru n@bm hy ?.._, .
‘ o L e back o fr&ht
RS A Sl 1abel:ung &ml_ :

. it_ '.~ l'/o : 1?“;'f’li Qloh}&rfﬁ 1t@ms & Qﬁber. i‘¢;h£
'fri(é)”f_]vHow do they make those ' ;f Denles‘b0551b11-'yln{ =

B | A;’lcandles (marbles) 1n the o 1ty°"u “finﬁii i

- o S \ B
'i(7)a{_‘ Boys don't wear sandals & ~d3 Tell%him;~;f**.ﬁ;' S
. S ] R 0\ R v o A
‘ : Pavlov's wearlng sandals. e R AR I

li}(a)v;{fthat's\ln contaaner° B fn"~': Look inr_'»l

~
~




3.

-

(1 a)

- )’ 4 &

™, e i_g

‘Can I pour the sapd frqm

‘one. p0p tin sPGut 1nto

xﬁothenﬁﬁin 8pouﬁgl
I'm up high on the tire."\

LA

.

Who aﬁ?IO'e

. . - B
., . B L
ﬁ"} o . ,,
< . = g )

%gw «can I cetch avghark°§Kl) Throw 'STe "fish- R

l"_u.

.‘“, bt N - Q.

. . -
e ¥ Y~
12 9 .
I g 8
L
. 2 ‘

K
. U R

’&iat"" can a-SeTe

How can I flll the pa11
W1th the dlfferent
vel (hoe)° -

g

S R

sho- v,{'

Pours, %acﬁ‘and:

forth.i ‘

.1?3"' . w(
Superman' theme

Spots brdken dlsh-

'pan '“wears 1ike a-

.uhat, drags skip—

-

plng rope.

1ng 1ine" over * 

tire 1nto "H20uA

Csand). |
(Z)XRoli ontO"tummy

.to haul shark 1n. "’

2.

(5L Get Jason to che-f

4ck if he %an see

tﬂ% Sth§

@(43 Ra:l.se Shark on

hhoe affalr.'*

*’3

Ghanges'functlon :

j k2 creatlng a.blrd

& then a song blrd.>

‘\’2'

FAR




an

Coaw

Sas .

Cas)

”them to stay out untll
‘Doug & Itve cleaned the

: house. ;

L Where can the boys'

‘:f ladybug be°'~‘

How'caﬁ'i get Serge out -
of the tunnel while I e"

clean the house?

- . R

How can I get’Dbug'tei.

'AThese kids keep comlng

in the tunnel., I want

~

~t

~ load of sand by holdlng

’(1)
(2)

3

@y

-. he1p m% clean the house°

e

4(2)

@)

",

@
'fxzi

«_who enters tunnel~-l

: (%)

Can T 1dad &\llft a ,;“’

\‘_,tunnel ) aft er :
"1;Tod's beenekicked,

“ﬂfhe whlmpers &
's;for 1ta

:_}the handle by my teeth°' 3;3'

As glrl invades

V'*leaves. :,f@J‘Vv

v:Help h1m search

’Attempt exper..-,

Télifhim'ge.méve.‘

Yell at hime

Tell the tche
‘when hefknOcks_
me. to %he grOuhd;

Tell Doug. L
Show hits i

scream angrily

;explaln.why

R

1nter. by Doug'

act1v1ty. ' 

.Tussle with Doug S

e



\_

T

Apology to worm _"I'm sorry I have tah put you in the ff

other boat'" (May ZOth)

I thought I saw him stick his tongue out' (May ZOth)
whispers to therworm as he carries it (May aath)
’i gives worms’a sLide ride' (May aOth)

e'worm crawls onto his hand., Look, itsvsittingionfne{f,I,

L S

(May 20th) ‘L L
kisses the worm (May ZOth)

L o

e S :ﬁevz,}...b
i-ApﬁQ&dix“G'h Samples of Recurring Pattern 'er
o Summation - .

April 26th'- "Hey, there's a spider chasing us'"»p,hw-ﬁ"~

Ve

?

,Information: Awareness of Reading or Pre—Reading Be—- T

A S

ﬁ ;ﬂ."tp ff;~j hav1ors

(l) notes. "o" in Doug' \nahe, May llth

'[(r(a) ‘when name- changed in position oh paper,gbelieves‘

,,-,, . R

“ﬁnmgnmm" R -~ P
\53) <£now1edge G! Spelling - "word" May 3rd.:1f~,.
.‘;ti Compare with his read{ng pictures, May thh-from
book. SR

.
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.. .7 Appendix H: Time Iine (May 3rd, 1977). -
L [ s : T I ...a,ﬁ. mH& .
Bee Regjuest Bat mawnt:mo ou swws

PRECIPITATING FACTORS.

CREATING THEME

LY

Riding Bat~ fxple = Resears L UEONG
=mdnuo= . fHorse o - J,mWMW/
. . 4dBat. - = play
Drum uwdhvzz.‘ . o<ow:«pon

S eirl epmm rope | Tes" aowm
pulls it into . .about :

below knois .self

Y 10’

V.rmz ooowham *wmso

mg.. L L
GE OF FACTORS YIELDIN
(13) MIN CLIMBING ON TIRE

N " (Cont. uomw<
Applies x:ﬂ«w m.w. smuhu.

Al

. Snitfe  Handle
" lotion  insertion

attempt -

‘.mewwsHu¢»¢¢r, wm

Sy .oxuwoa.

MHQWQ Face -
15 & Hm fills

gw moﬁm .

. mau?mw 55

j& dirt dust.
‘raises

o:owm nuﬁw ozH%
oudom mxwwwb.

ow nwuo:ﬂum

~Variae in
£i1ling of -
d h aw 8 .

cli u.,

o )
o
I
w IR . Leaves,
aoboron "~ =.. Shawn's Drags
Interve - IR

SR bwoa®UnNHo H.,

- throws bat
“vyon't play -
.wbwaouoz. .

wmomw<om HmumH S
. "Mtn® climbe" - SR

uses Hmumu.

._ ___-requests mvmwuusmv

mwwﬂumm ooav. on & review Hypo. -
aﬂﬁw rope uovo. wmwm ow disce H,0

7

(1) Manipula-
tive. wwmwv .

—_— aoobemzwaw.wmﬂj Ammwwﬁamnpow4nn ﬁvm&oapouwmyzﬁﬁm _Ple

(2) water in .
“tire experi- .

" 'Demone . 4 Plug

vaoxuopcumu«o..

ment, >ﬁyrmmnu:w

 :;?§&H.



