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_ Abstract
The purpose of this study was to search for a deeper
understanding of the experience of being a first year
elementary school teacher. In order to uncover a deeper
level of meaning of the experience, a phenomenological
approach was used.

Four elementary school teachers from a large urban
school district agreed to participate in the study. They
provided the researchgr with an initial written description
of their experience and then participated in a taped
interview ir, which the written descriptions were expanded
upon and other salient experiences were described. The data
were co'lected after completion of the first year teaching
experience.

Each participant’s experience was analyzed separately.
The data was transcribed and broken ddwn into meaning units.
The meaning units from the individual protocols were
paraphrased and then given descriptive themes. These themes
were clustered in a first level abstraction. The themes that
emerged from the individual first level clusterings were
clustered once more in a second level of abstraction. This
second order cluster of themes was then used as a basis for
the description of the essential individual experiences
during the first year of teaching. The analysis was taken

back to each participant for verification and changes were

made where necessary.



After the individual analyses, the second order
clusters of themes for each individual were combined into a
higher order clustering of common themes. The themes that
emerged in this clustering were: (a) Orientation, (b) Sense
of Responsibility, (c) Abiiity to Meet Orientation Goals,
(d) Taking Control, (e) Need for Affiliation, (f) Finding
Security, (g)‘Meeting Content and Process Needs, (h)
Evaluation of Goal Success, (i) Search for Understanding,
and (j) Change in Rolg Orientation. A schematic
representation of thé relationship of these themes was
developed. These themes, the schematic representation, and
Epe written synthesis of the essential themes common to the
first year experience of the four teachers in this study,
were taken back to the participants for verification.

The general discussion includes implications for the
integration of preservice and inservice education of
teachers, as well as recommendations for improving
preservice training and recommendations‘for helping

beginning teachers within their school systems.
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1. Orientation to the Phenomena

When I returned to University to work on a master's
degree after teaching for 19 years, I hadn’t anticipated the
extensive contact I would have with undergraduate education
students. While sitting in the lounge of the Education
Building thinking how wonderful it was to be away from the
hourly crises and time pressures of teaching, it was very
interesting to overhear education students discussing how
they could hardly wait to get out of university and into the
"real world" of teaching. I wondered how well prepared they
were for the experience. Was their training better than mine
had been 20 years ago? They seemed so enthusiastic, but
their enthusiasm appeared to be at a very idealistic level.
They had great ideas, but had they any idea of how to
implement these ideas in a classroom setting with 24-30
individual students and the time pressures involved? Their
fresh approach and innovative ideas seemed to have the
potential for moving education forward, but would they be
swallowed by "the system"?

In getting to know several of these students, I became
more aware of their expectations, concerns, hopes, and
fears. After these students had completed their first
practicum, I became even more aware of their expectations,
role transitions, and educational concerns.

Although I had come to University to pursue my own
interests and not become involved in other people’s

problems, I found myself drawn to these students. I felt



that their enthusiasm and my experience were mutually
beneficial in discussing concerns about teaching.

In working as a faculty consultant with students in
their last eight-week practicum, I became even more aware of
their difficulties in moving from theory to practice. During
a2 luncheon for faculty consultants, the discussion turned to
the various problems encountered by student teachers in
their final practicum. In the midst of trying to provide
solutions to some of those problems, one of the consultants
asked, "What about the first year teachers? What happens to
our students when they actually begin teaching? Who is
helping them?" I was disturbed by these questions, and Felt
I must attempt to answer them.

After reflecting back on my own teaching experiences, 1
was impressed by the fact that I remember my career in two
distinct sections -- a variety of students, teachers, and
experiences that melt into a continuum; and "my first year"
-- an entity both separate and distinct. What made the first
year so memorable?

When I asked other teachers about their first year, I
was amazed at how eager they were to tell me about their
experience and how they too seemed to remember it as a
distinct period with its own special qualities. Group
discussions take on a quality of obstetrical reminiscence --
the bond of passage into the profession is felt. Anyone who
has not gone through the experience could not possibly

understand. Each experience is unique, yet an unstated



commonality is felt. What parts of the experience form this
common bond? By conducting a phenomenological study of how
the first year of teaching is actually experienced by recent
graduates, ! hoped to develop a better understanding of the
essential nature of the common experiences and feelings that
underlie the individual incidents.

My focus was on how first year teachers experienced the
implementation of their theoretical preconceptions and value
orientations into actual classroom practice. The umbilical
cord to the university has been cut and the novice teachers
set out into the real world of teaching, full of enthusiasm
and quite sure of what they expect it to be like. But how is
the first year of teaching actually experienced by these

novices?



Il. Literature Review

A. The Social Situation

While teaching and learning happen continuously
throughout life, being a real teacher implies working in a
formal situation, which entails a variety of predetermined
situations and responsibilities. Education students are
prepared theoretically for their teaching role, but are they
prepared for the social reality in which they must carry out
this role?

In order to understand the first year teachers’
experience of moving into the school, it is necessary to
understand the world of the school as experienced by those
already in it. This social structure of the school needs to
be looked at from two perspectives -- that of the
sociological structures that are indigenous to schools in
general, and the ways in which these sociological structures
are handled by particular school personnel. Both affect the

first year teacher.

The Sociological Givens

School teaching is one of the few professions that
deals almost exclusively with children (Lacey, 1977; Lortie,
1975). The teacher is in intimate daily contact with 30-odd
immature, conscripted individuals who need to be molded into
a cohesive group of willing learners (Lacey, 1877). However,

a group setting for learning is very different from



individual learning (Zeichner, 1883). A wealth of
interpersonal relationships is present, and "the dynamism
and quicksilver fluidity of these relationships need to be
experienced to be believed; a fact of life that beginning
teachers learn very quickly" (Lacey, 1977, p. 40). So much
is happening at once that there is no time for the teacher
to reflect (Zeichner, 1983). "Hundreds of decisions must be
made every day for which the teacher is responsible and
answerable" (Everett-Turner, 1985, p. 312},

The teacher carries out this responsibility in a
classroom that is usually physically isolated from other
classrooms (Fullan, 1982; Lortie, 1975). This cellular
organization (Goodlad, Klein & Associates, 1974; Hrynyk,
1987; Lortie, 1975) often leads to feelings of psychological
jsolation (Goodman, 1987; Hammond, 1974/5; Hrynyk, 1987;
Lacey, 1977; Zeichner, 1983). There is little opportunity to
observe alternate procedures (Goodlad et al., 1974). It is
no wonder that teachers need to reach their students
(Lortie, 1875), that teaching behavior is indeed affected by
student behavior (Zeichner, 1983), and that teachers look to
their students for affirmation that they are indeed doing a
good job (Goodman, 1987).

However, there are problems with using student
assessment to evaluate teaching. Teachers, in general, have
doubts about the value of their work with students (lLortie,
1975) because the learning process is often so transitory

and invisible (Zeichner, 1983). There is a great deal of



uncertainty in work assessment. Learning is a continuous
process and the teacher can never be sure if learning
occurred because of what happened in the classroom or
because of other factors. Lortie also points out two
concerns that teachers have with assessment in relation to
time. What is taught today may not show an effect until
later in life, but also what is taught today may have only a
temporary effect on students.

How can first year teachers cope with self-evaluation
in this type of situation? Doubt about the effectiveness of
one's teaching can spoil the pleasure of teaching (Lortie,
1975). First year teachers are already filled with so many
anxieties and concerns (Hammond, 1974/5) that this situation
can only compound their concerns.

There is a tremendous difference between the ideals of
education and what actually goes on in the classroom (Ryan
et al., 1980). "Official statements of school objectives and
the daily reality of classroom teaching are not the same
thing" (Lortie, 1875, p. 110). How general curricular
objectives are to be specified with a particular group of
students is a concern for all teachers (Lortie, 1975).
Lortie also argues that teachers have no technical culture
or language to fall back on. Teaching is a very autonomous
profession.

Unlike many other professionals, the first year teacher
is expected to assume full responsibility from the beginning

(Goodman, 1987; Lortie, 1975). It is often referred to as a



sink-or-swim approach.

The Specific School Situation

Goodman (1987) found that new teachers do not
understand the socially constructed nature of school 1life.
They do not even recognize it as a factor to be considered.
However, the way in which the sociological givens are
handled within the specific school can have a tremendous
impact on the first year teacher (Blakey et al., 1989;
Goodman, 1987; Griffin & Hukill, 1983; Hogben & Lawson,
1984; Janssens, 1987; 0'Neal & Hoffman, 1984; Zeichner,
1983). The individual characteristics of the school
personnel and students, the physical structure of the
school, the community expectations, as well as school board
policy combine with the personal characteristics of the
first year teacher to make each situation unique (Zeichner,
1983). However, Zeichner also points out that we must "go
beyond each unique experience to develop generalizations
which transcend the specific situations studied" (p. 34).

The induction year is a critical one (Goodman, 1987).
It is often the most difficult period of a teacher’'s career
(Fullan, 1982). No matter what the specific situation is, it
is essential that the first year teacher feels accepted
(Hogben & Lawson, 1984). Because of the uniqueness of each
situation, the induction process needs to be schoolbased
(Hogben & Lawson, 1984). Pigge and Lovett (1985) as well as
Ryan et al. (1980) found that the levels of satisfaction



that the first year teacher feels during the induction year
tend to continue into later teaching. Also, positive
reinforcement leads to job satisfaction (Pigge & Lovett,

1985) .

B. What the Novice Brings

The novice teacher brings certain characteristics to
the specific school situation which will in large part
determine how the first year is experienced. When combined
with the specific school situation, the novices’ personal
history, as well as their training and expectations of what
school is going to be like, have a tremendous impact on

teacher induction.

Personal History

The personal characteristics and life skills that the
novice brings to teaching are extremely important (Zeichner,
1983). Because of the autonomous nature of teaching,
learning about teaching is often limited to personal
resources (Lortie, 1975). Boisvert (1983) found a
relationship between self-awareness and facilitative
teaching; however this often does not happen at the
beginning of one’s career. Both Janssens (1987) and Goodman
(1987) found that many novice teachers are more concerned

about their sense of self and the task at hand than about

the pupils.



Classroom practice is more closely connected to self
perceptions than specific acquired knowledge, and first year
teachers learn about themselves through the actual teaching
experience (Blakey et al., 1989),

First year teachers not only need to be ablé to make
autonomous decisions within their own classrooms, they must
also be able to negotiate their social position within the
culture of the school (Hammond, 1974/5) as a teacher of
students, a colleague, a subordinate, and a community
member. Interpersonal relationships become very important
(Wodlinger, 1986). There is a tremendous need to fit in
(Everett-Turner, 1985), but to fit into a system that is
geared to self-preservation (Goodlad et al., 1974) while
attempting to initiate ideas they feel are beneficial to
their students. Zeichner (1983) and Griffin and Hukill
(1983) found that socialization into the schoo! is
bidirectional and that the amount of influence that a novice
teacher can exert is dependent on the personal
characteristics of the novice. Schutz (1970) states that the
new member of the group must learn the folkways of the
ingroup, but still Keep personal identity. However, as
Tardif (1984) points out, the severed view of one’s public
and private identities leads to a fragmented experiencing of
the self. If self-awareness is necessary for good teaching,
how can novice teachers cope with doing an effective job
with students when they are also attempting to integrate

themselves into a new social setting?
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Lastly, novice teachers are seldom prepared to handle
the physical and mental demands of teaching (Ryan et al.,
1980), which compounds the problems and needs that will be

discussed later.

Training

Many researchers, including Greene and Miklos (1987),
Hrynyk (1987), and Lacey (1877), point to the discontinuity
between training and the reality of teaching. Training is
usually given as a preparation for teaching; however, as
Hammond (1974/5) points out, it is the training after
experience‘has revealed what is really needed that is the
most beneficial. But this is often where novice teachers are
left out. They have received four years of formal teacher
training with 1ittle accompanying experience. Then, when
they begin to experience teaching, they feel that their
training has failed them.

Several researchers have pointed out the need for more
practical experience during training (Hammond, 1974/5;
Hogben & Lawson, 1984; Lortie, 1975). Boisvert (1983) called
for more experientially based understanding. However,
practical experience during training is perceived very
differently from the actual experience of real teaching. To
be a true teacher one must acquire a teacher perspective
(Evans & Tribble, 1986; Everett-Turner, 1985: Ryan et al.,
1980) and learn to interpret what is seen and heard through

this perspective (Lacey, 1977). This is impossible when one
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is looking at the practical experience of teaching from the
perspective of a student -- the only perspective available
until the individual actually has a real teaching position.
It is often this transition in perspective that is so
traumatic to first year teachers. Reality shock sets in with

a bang (Boisvert, 1983; Ryan et al., 1980; Wodlinger, 1986).

Expectations

Both personal history and training lead the individual
to have certain expectations about what teaching will be
like. The expectations that the first year teacher brings to
the school will increase or reduce the reality shock that is
experienced.

Teaching is the only profession that appears to have a
16 year apprenticeship period (Lortie, 1975). However, this
is far from true. While students may unconsciously
assimilate what teaching "is" (Hogben & Lawson, 1984;
Lortie, 1975; Ryan et al., 1980) during their lives as
students, they have many misconceptions about what teaching
is really like as it is lived. First year teachers are not
preparad for the inner world of teaching; they do not find
the tasks unexpected, but harder and more taxing to carry
out than they had anticipated (Lortie, 1975; Odell, 1988;
Ryan et al., 1980).

Prospective teachers are often drawn to the profession
because they valued their experiences as a student. (Lortie,

1975). These teachers may enter the profession with the



12

expectation that their students will also enjoy school and
see value in learning, as long as a stimulating environment
is provided. It can be a shock to discover that many
students and parents do not place the same value on

education that they, as teachers, do.

C. Problems of First Year Teachers

Although personal characteristics combine with the
social structure of the particular school in unique ways,
there are several problems that have been identified as
common to most first year teachers. These problems can be
divided into the following general areas: (a) the struggle
for control, (b) time, (c) teacher as stranger, (d)
idealistic vs realistic, and (e) personal concerns. These
problem areas are interwoven by an underlying theme of

interpersonal concerns.

Struggle for Control

Lack of control is often cited as a major cause of
stress in the workplace (Sehnert, 1981). This can be
especially true for first year teachers because they are
placed in a position of suddenly being responsible and
accountable for what happens in their classrooms. They must
be in control of their students, the curriculum, time,
administrative paperwork, and interpersonal relationships.

They must also be in control of themselves.
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Classroom management is often cited as the major
problem of first year teachers (Hammond, 1974/5; Hogben &
Lawson, 1984; Ryan et al., 1980). Hogben and Lawson (1984)
describe one first year teacher as feeling that "until
groups were effectively managed he saw little point in
experimenting with teaching methodologies" (p. 152).
Difficulty with classroom management often leads to a
perceived lack of control, which in turn leads to discipline
rroblems (Lacey, 1977; Ratsoy, McEwan & Caldwell, 1979;
Wodlinger, 1986).

First year teachers often try to solve their struggle
for control by moving from their liberal ideals to a more
traditional teaching approach (Lacey, 1977). They are often
rigid and formal at first (Everett-Turner, 1985), and often
spend hours overplanning to try to compensate for their
feelings of inadequacy (Lacey, 1977). They become managers
of predetermined programs‘(Goodman, 1987, 0'Neal & Hoffman,
1884) rather than attempting innovative strategies.

They often know what they want to teach, but can’t see
how to do it (Goodman, 1987). They become filled with
uncertainty, doubt, tension (Lacey, 1977), fear, anxiety,
and feelings of isolation (Fullan, 1982), often focusing on
deficit needs rather than growth needs (Tardif, 1984). They
often focus on solving what they perceive to be the
immediate problem (Everett-Turner, 1985; Goodman, 1987;
Hammond, 1974/5) with little search for alternatives

(Goodman, 1987). Survival (Goodman, 1987) and acceptance
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(Lacey, 1977) often become the prime concerns of first year

teachers.

Time

Time can be seen as a frustrating monster that the
first year teacher must struggle against in order to gain -
control. There is never enough time (Goodman, 1987). First
year teachers are often overwhelmed by simply meeting
minimum requirements (Goodman, 1987). Even when they know
what should be done, they are often too physically exhausted
to do it (Everett-Turner., 1985; Ryan et al. 1980). This
fatigue can lead to depression (Ryan et al., 1980), which
compounds the problems already present.

Organizing time efficiently is very difficult for first
year teachers (Everett-Turner, 1985; Odell, 1988; Ratsoy et
al., 19789; Wodlinger, 1986) because of the multiple demands
made on the time available (Everett-Turner, 1985). New
teachers feel that they cannot afford to take time away from
planning to attend inservices (Everett-Turner, 1985) even
though these inservices may be i~v:aluable.

First year teachers also have difficulty with time in
relation to actual planning. Besides selecting what to
teach, they are often not sure when to teach it or for how
long (0'Neal & Hoffman, 1984). Moving through unknown
territory contributes greatly to problems of time. After
interviewing veteran teachers implementing a new reading

program, Werner (1988) quoted from one teacher’s experience:
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Implementation requires time to become familiar with

the variety of materials that are available, how to

apply them in your classroom, getting into the habit

of using things that you haven’t used before, and

seeing whether they would be suitable. This takes

time. (p. 90)
First year teachers are in the position of implementing
everything for the first time. Being totally new to the

profession compounds the problems of time.

Teacher as Stranger

Moving into a new life world with the accompanying
necessary shift in perspective can lead one to feel like a
stranger, with the accompanying sense of not fitting in or
belonging {(Schutz, 1870). This feeling often.comes as a
surprise to first year teachers. They expected that school
would be more like what they experienced as a student, and
they are often unprepared for this shift in perspective
(Lacey, 1977). Learning to interpret what is seen and heard
from the perspective of a teacher often feels alien and
strange.

Goodlad et al.(1974) describe the school as a
"self-contained social system with its own unique ways of
functioning" (p. iii) and suggest that change is perceived
as threatening because it may upset the safety of familiar
patterns. However, Schutz (1870) states that "the stranger

in the state of transition does not consider this pattern as



16
a protective shelter at all, but as a labyrinth in which he
has lost all sense of bearing" (p. 94},

First year teachers must enter a subjective process of
socialization into the school system (Lortie, 1975) by
making a constant flow of choices (Lacey, 1977). The first
year teacher has little experience on which to base these
choices and must often rely on personal resources (Lortie,
1975) .

Curriculum choices are also difficult. Until individual
teachers have experienced how specific choices work in their
particular situation, they are often at a loss in making the

“right" decisions.

ldealistic vs Realistic

The first year teacher soon finds out that ideal goals
are not feasible (Lortie, 1975). Conflicts often arise
between curriculum requirements and time schedules on the
one hand and the desire to educate on the other (Goodman,
1987; Lortie, 1975). Institutional or policy restraints may
prevent the implementation of new strategies that the first
year teacher feels would be worthwhile (0'Neal & Hoffman,
1984; Zeichner, 1983). Often there are inadequate supplies
(Everett-Turner, 1985). The reality of motivating students,
evaluating learner needs, and accommodating individual
differences is not the same as described in education
courses (Ratsoy et al., 1979; Wodlinger, 1986). The first

year teacher does not have enough time, alternate



17

strategies, or background to deal with the enormously
complex task of actually implementing everything that should
be done. Also, the first year teacher often cannot
distinguish between actual and ideal choices (Boisvert,
1883); this comes with experience -- something first year

teachers can only gain by actually teaching.

Personal Concerns

The personal and professional needs of first year
teachers cannot be separated (Hammond, 1974/5; Ryan et al.,
1980; Zeichner, 1983). Developing a new self-concept as
teacher (Boisvert, 1983) often must be combined with changes
in personal cirqumstances -- moving away from home, filling
personal time with school related activities, as well as
feeling tense and doubtful about one’s new life style.
Financial concerns can also have a strong influence on first
year teachers (Hammond, 1974/5). Fatigue and exhaustion
coupled with tension and doubt often lead to health prqblems

(Lacey, 1977).

D. Needs of First Year Teachers

It should now be apparent that first year teachers have
several personal needs during their induction into teaching.
They have a need to be accepted (Lacey, 1977) personally and
professionally by students, parents, and school personnel.

They need to feel part of a team (Blakey et al., 1989).
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They need practical experience (Hammond, 1974/5; Hogben
& Lawson, 1984; lortie, 1975), a need that present training
programs continually address but seem unable to resolve.
They need positive reactions from their students (Goodman,
1887). They need to develop a teacher perspective (Evans &
Tribble, 1986; Everett-Turner, 1985; Lacey, 1977; Ryan et
al., 1980). This can only happen through actual teaching.

They need (like all teachers) formative, supportive
coaching (Mireau, 1986) based on information, encouragement,
understanding, and guidance (Hammond, 1874/5). They need to
be observed by others in a non-evaluative manner (Hammond,
1874/5). They thrive on helpful encouragement and
recognition for a job well done (Mireau, 1986).

Lastly they need time (Goodman, 1887) -- time to plan,
time to reflect, personal time, and time to grow into their

new 1ife world.

E. Where do They Get Their Support?

Although first year teachers (and other teachers as
well) get most of their support, often their sole support,
from peers, the cellular, autonomous nature of schools does
not enhance peer interaction.

Lortie (1975) found that all teachers rate informal
peer exchanges above official systems of supervision.
However, he also cautioned that teachers are selective of
what they adopt from others. Teachers stress that it must

work "for me".
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Goodman (1887) found peer support to be extremely
important to first year teachers. It is critical to their
emotional survival (0'Neal & Hoffman, 1984),

Several other researchers (Blakey et al.,, 1989; Griffin
& Hukill, 1983; Hammond, 1974/5; Lacey, 1877; Lortie, 1975;
Piggel& Lovett, 1985) found that first year teachers turn to
an experienced colleague, especially one at their same grade
level, as a mentor. Both Seller (1888) and Lesnik (1987)
highly recommend peer supervision and peer coaching programs
that they have seen implemented in schools. Who can know
better what teaching is like than a teacher? These programs
work well for teachers in general, however first year
teachers need special care. They often receive limited
support in the early months (Lortie, 1975) when they most
need it, possibly because they do not make their needs known
or in fact may not even be aware of what their needs are.
They are also trying_to feel their way in a new setting in
which they are not yet comfortable. Blakey et al. (1989)
found that first year teachers are afraid to ask for help
because they feel that they have nothing to give in return,
while veteran teachers may be willing to help, but don't

want to interfere.

F. Implementation Concerns for A1l Teachers
Teachers see themselves as the active ingredient for
student learning. They believe that teaching a lesson to

their class is their most important function (Lortie, 1975).
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Instruction (to pile information in) rather than education
(to draw information out) seems to be their primary goal.
Teachers resent time spent on tasks that they do not
perceive to be related to teaching (Fullan, 1982; Lortie}
1975). Innovations such as discovery learning, cooperative
learning groups, social skills training, and problem-solving
activities are often not valued by teachers because these
programs stress>1earning processes rather than content.
After all, content is what is tested.

Fullan (1982), Lortie (1975) and Zeichner (1983)
believe that the problems first year teachers encounter in
trying to implement educational programs are not specific to
first year teachers alone. They believe that problems of
implementation and change are closely related o the actual
lived conditions within schools. | |

Lortie (1975) concluded that recruitment of teachers,
socialization into the school, and the system of work
rewards contribute to three dominant themes in the education
profession -- conservatism, individualism, and presentism.
These themes are not conducive to the implementation of new
programs, especially those promoting the process skills
involved in education. The system is geared to
self-preservation (Goodlad et al., 1974). However, many
educational researchers including Fullan (1882), Goodlad et
al. (1974), and Schlosser (1976) have stressed the need for

changes in the educational system to complement the needs of

our changing society.
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Goodlad et al.(1874) suggest that educational changes
endorsed by Departments of Education, school boards,
education professors, and others outside the actual lived
world of the school appear to upset the clearly defined
roles for students, teachers, and administrators, and are
often seen as threatening. A greater understanding of the
lived subjective reality within the school is essential for
change to be effectively introduced. Fullan (1982) points
out that the ways in which "these subjective realities are
addressed or ignored is crucial for whether potential
changes become meaningful at the level of individual use and
effectiveness" (p. 35).

Blase and Pajak (1986) concluded that the overwhelming
workload of teachers can produce the following feelings:
anger, frustration, resentment, stress, panic, guilt,
failure, exhaustion, over-extension, anxiety, fatalism, a
sense of being trapped, and feeling on the verge of
collapse. No wonder teachers are often opposed to anything
that they feel will increase their workload. Fullan (1982)
found that teachers are often more concerned about how a new
program will affect them personally in terms of time and
workload than they are about the supposed goals and benefits
of the program. The teacher must believe that the benefits
at least equal the costs of implementation before being open
to change. Teachers often do not see benefits in programs
that stress learning processes because they take time away

from content teaching.
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The autonomous nature of teaching and the lack of
concrete models (Lortie, 1975) prevent teachers from
observing new educational programs in bractice, let alone
participating in them personally (Goodlad et al., 1974).
Suggested changes are often unclear as to what they mean in
practice (Fullan, 1982). Also because of isolation, teachers
who have innovative ideas may feel that no one else is
interested (Fullan, 1982).

The workload of teaching leaves little time for
reflection on teaching practices, either individually or
collectively (Fullan, 1982; Lortie, 1975; Torney-Purta,
1985). Teachers are often so busy teaching content for exams
that they have little time left for teaching students how to
learn. Teachers seem to value content, or end product, more
than the process skills necessary to get to that end.

Even if teachers do believe that educational benefits
will occur from implementing a new program, "preoccupation
with the content of proposed change [results] in neglect of
the interpersonal and conceptual/organizational aspects of
plannir~y for change which turns out to be the most potent
barrier to progress" (Fullan, 1982, p. 85). Teachers do not
internalize the full meaning of a program before being on
their own with the ideas (Goodlad et al., 1974). Teachers
often believe that they have changed, but may have only
assimilated the superficial trappings of the new program
(Fullan, 1982). The findings of Goodlad et al. (1874)

confirm that teachers often believe they are carrying out
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programs in the ways they were intended. However,
observation of these teachers does not support such beliefs.
Content invariably becomes the primary focus. What is
needed, according to Fullan (1982, p. 107), is
"implementation-level participation in which decisions are
made about what does work and what does not" in actual
educational practice.

If this is the world that novice teachers are moving
into, no wonder it is so difficult for them to deal with
program implementation. "Instead of putting the new to the
test of fire, we should be fostering it with tender, loving

care" (Goodlad et al., 1974, p. 104).

G. Theory and Practice - What is the Relationship?

Researchers often deal with the transition from
educational theory to educational practice as if it were a
natural progression - first you learn it, then you do it.
This assumption leads to many difficulties. Researchers and
educators look for better ways to teach theoretical concepts
in order to help teachers develop more effective practical
skills. Unless theory and practice are seen as two

coexisting parts of a whole, progress will be limited.

The Theory/Practice Blend
Theory deals with general, abstract principles;
practice deals with the subjective reality of individuals.

There is seldom a smooth transition between the two. What
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‘should be’ and what 'actually is in reality’ may often seem.
incompatible. The "real crunch comes in the relationships
between" theory and practize (Fullan, 1982, p. 35).

Boberg (1985) concludes that difficulties with the
integration of educational theory and practice often arise
from: (a) the lack of socialization into the profession, (b)
the belief that training ends after the practicum program,
and (c) a lack of understanding of the school organization
and the people in ijt. |

The need for ongoing educational training and time for
reflection on educational issues cannot be overemphasized.
As Dueck (1982, p. 82) points out, "the theory-practice
blend is greater than its separate parts. Each is enhanced,
explained, critiqued and given life in the light of the
other."

Roberts (1985) sees the blend of theory and practice as
a metacognitive issue -- it isn’t how much a person has of
one or the other, but how the person is able to integrate
the knowledge from both areas.

Dueck (1982, p. 80) states that "the understanding and
ability to blend theory and practice is directly related to
the professional maturity of the individual," -- a maturity
that first year teachers cannot possibly have. Theoretical
and practical knowledge of teaching and learning imparted at
the university, no matter how well thought out and planned,
can never replace subjective practical experience.

Developing a background of personal teacihhing experience
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takes time. "Practical conceptual formulations can only be

developed through experience and reflection" (Fullan, 1882,
p. 95).

Uncertain Practical Problems

Yinger (1983, p. 62) points out that "teachers are
faced daily with questions and problems about ‘what to do’,
situations quite different from the ‘what if' of theoretical
questions and problems." He also points out that the
theoretical language used to educate new teachers about
teaching is very different from the "language of practice"
that they must use to solve their daily practical problems.
This language cannot be learned until the person actually
engages in teaching.

Yinger (1983) sees teaching as filled with uncertain
practical problems. "An uncertain practical problem, unlike
a procedural problem, is so bound up in complexity and
uncertainty that rules and techniques cannot guarantee a
solution” (p. 64). Yinger also lists Reid’'s (1979) six
characteristics of uncertain practical problems:

1. They are questions that have to be answered -
even if the answer is to decide to do nothing.

2. Grounds on which decisions should be made are
uncertain.

3. We always have to take some existing state of
affairs into account.

4. Each question is in some way unique, belonging
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to a specific time and context, the particulars
of which we can never exhaustively describe.

5. Our question will certainly compel us to
adjudicate between competing goals and values.

6. We can never predict the outcome of the
particular solution we choose, less know what
the outcome would have been had we made a
different choice. (p. 63)

First year teachers not only aren’'t prepared to handle
these kinds of problems, they are often not aware that these
Kinds of problems are difierent from the theoretical
procedural problems that they encountered during teacher
training. Not being able to come up with the "right"
solution often leads to feelings of frustration and
incompetence.

As Yinger (1983, p. 82) points out, experienced
teachers "are able to effectively draw upon and orchestrate
a tremendous body of knowledge using skills that are
uniquely suitable for the problem at hand.” The only way
that this can be accomplished is through personal experience
with the practical problems of teaching.

First year teachers need time to personally exper ience
what it is like to be a teacher before they can have the
professional maturity to holistically integrate educational
theories with actual classroom practice. This may be one
reason why they often feel that their university training

failed them. They do not understand the need for personal
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experience to make theory meaningful until wel)l into their

first year or later,
H. Rationale for this Study

Support for a Phenomenological Approach

Several educational researchers have pointed out a.need
for phenomenclogical research into the experiences of first
year teachers as well as into education in general.

Denton (1974, p. 109) has stated that "the locus for
understanding a world is from within that world." If we are
to truly develop a deeper understanding of what it is to be
a teacher, the meaning "will be obtained from the teacher in
her world with others, not from some a priori law, even a
probabalistic one" (Denton, 1974, p. 102).

Ryan et al. (1980) and Lortie (1975) have emphasized
the tremendous difference between observing and learning
about teaching, and actually doing teaching. If we are going
to find out what the actual doing is really iike, we must
look at the actual lived experiences of teachers as it is
expressed to the researcher through their subjective
realities. Observations of teacher behaviors do not get at
what the teacher is subjectively experiencing. As Colaizzi
(1978b) has pointed out, "if only observable, duplicable and
measurable definitions have psychological validity, then a
crucial dimension of the content of human psychological

existence, namely, experience, is eliminated from the study
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of human psychology" (p. 51).

Zeichner (1983) has cited McDonald (1980), who shows
concern that "very little is Known about the actual dynamics
of this transition [beginning teacher] in terms of the
details of what it is like and how teachers go through it"
(p. 42}. Fullan (1982), throughout his book, has emphasized
the need for a deeper understanding of the subjective lived
experience of teachers:

An understanding of teachers will clearly generate
ideas for those in whatever role who deal with
teachers. The message to everyone outside the role
under review is: Understand the subjective world -
the phenomenology - of the role incumbents as a
necessary precondition for engaging in any change

effort with them. (p. 120)

How this Study Can Contribute

There is considerable consensus in the literature as to
the surface needs of first year teachers. My question --
What is the experience of being a first year teacher like?
-- is not new, but a phenomenological approach to this
question is needed to develop a deeper understanding of the
subjective reality of the experience. Even though several
researchers and educators have expressed a need for such
studies, they are almost non-existent. Many excellent
qualitative studies have been done; however, there is lack

of phenomenological depth. Also, while several of the
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studies that ! have reviewed emphasize how teacher education
programs should be improved to help meet the needs of
beginning teachers, few studies consider how the school
personnel can help the novice. In this study, ! have
explored how the school (the new lived world of the first
year teacher) can help or hinder the novice’'s transition

into the teaching profession.



I11. Methodological Considerations
In this chapter I will discuss the underlying philosophical
differences between natural and human science and then
provide a more detailed description of phenomenological

research considerations.

A. Philosophical Foundations

The quest for knowledge is a natural part of human
existence. The number of things that man feels compelled to
explore as well as the variety of reasons for this
exploration lead to diverse methods of searching. In the
guest for knowledge, the searcher must use the method that
can best lead to the desired end for that particular search.
The combination of knowledge gained by a variety of
different methods can only lead tc a wider base of Knowing.

Research is a specialized Kind of search. Here we look
more closely, or re-search, things that may have so far only
received a cursory glance. The way we re-search must be
determined by what it is we are looking for. In this chapter
I will compare the underlying philosophical assumptions that
form the basis for natural science research and
phenomenological human science research and discuss why
certain types of questions and methods of searching fit one

method better than the other.

30
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Goals

The aim of the natural scientist is to explain
happenings in the world in order to be able to predict
future events and thus be able to control them. This aim
reflects the "natural attitude" described by Jennings
(1986):

[The natural attitude] assumes the material

existence of the surrounding environment, that the
wor 1d operates according to the laws of physical
causation; that there ‘s a history behind all these
events, and that belief in the true existeiice of
these things is shared by other people. (p. 1237)
The natural scientist searches for solutions by asking "Why
does this happen?"

Phenomenologists aim for a deeper understanding of
pre-reflective experience. They seek to uncover the meaning
of experience at an existential level. They assume that
meanihg lies beneath natural scientific inquiry and in order
to reach phenomenological insight one must suspend the
natural attitude and look directly to the things themselves
(Merleau-Ponty, 1986). Phenomenology searches for the
essences of phenomena, for meaning. By asking "What is it
like?" it also asks "How is it unlike ofher experiences?"
“What is it that makes this experience different?"

Because these two methods have very different goals,
they search the world from two very different perspectives.

The following sections will compare the underlying
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philosophical assumptions that determine the way in which

these quests for knowledge are carried out,

Confirmation vs Exploration

The natural scientist and the phenomenologist begin
their search in very different ways.

The natural scientist tries to become an expert in a
particular area by focusing on the research that has already
been done. The researcher attempts to clarify discrepencies
or fill in gaps in the available research, and thus support
or refute existing theories. The natural scientist develops
an hypothesis about a particular happening and then searches
for confirmation of his ideas. In order to avoid research
bias, the actual process used is an attempt to disconfirm
what the researcher believes to be true.

By rigorously following the scientific method, the
natural scientist attempts to make his search easily
replicable by others. Because the natural scientist is
testing his theories of natural laws, replication is
important. If the same results cannot be found in other
studies, there is no basis for assuming that this event will
happen again, and thus no basis for nrediction. By this
process, the natural scientist believes that eventually all
the facts in nature could be known and all events could be
comprehensively explained.

The phenomenologist attempts to make us "thoughtfully

aware of the consequential in the inconsequential, the
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significant in the taken-for-granted" (van Manen, 1984, p.
36). Phenomenology is an attempt to uncover, to get to the
essence of experience, to discover it as it is lived through
before being covered by theories and hypotheses.

Thus, the phenomenologist begins by choosing a human
experience to explore in order to attain a deeper,
pre-theoretical understanding. Before beginning the
re-search, the phenomenologist attempts to bracket anything
that is presupposed about the phenomenon. Bracketing is the
attempt to set aside anything that the researcher believes
to be true about the phenomenon, as well as the natural
attitude, in order to reduce the preconceived biases that
are present about the phenomenon. This is an ongoing process
that continues throughout the research.

Only then can the process of exploration take place
where the researcher searches for examples of the
experience-as-lived, not reflected upon, searching openly
for what the data has to offer. The phenomenologist’s search
is never-ending. There is no assumption that the "right"
answer can be found or that there is an end to what can be

Known.

Dualism vs Coconstitutionality

The natural scientist views the worid from a dualistic
perspective. The world is seen as being filled with discrete
objects that can have a cause-and-éffect relationship upon

each other. This causal relationship is the basis for
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natural science research. The natural scientist seeks to
explain the laws of causation. By better understanding these
laws, the natural scientist hopes to be able to predict
occurrences and possibly change results by manipulating the
causal agents.

The phenomenologist views the world as
coconstitutional. People and things have an interrelated
connectedness in the life-world. "It is each individual’'s
existence that gives his or her world its meaning. Without a
person to reveal its sense and meaning, the world would not
exist as it does" (Valle & King, 1978, p. 8). There is total
interdependency in the dialogal relationship of
coconstitutionality (Valle & King, 1978). Thus,
relationships rather than causes become the basis of
phenomenological research. A deeper understanding of the
lived-experience of coconstitutional relationships is the

aim of the phenomenologist’s search.

Reductionistic vs Holistic

Because the natural scientist believes in the
discreteness of objects and their causal relationship, an
attempt is made to isolate the particular objects or
variables under study from other variables that may confound
the results. The natural scientist usually conducts
experiments in a laboratory where it may be easier to
isolate the objects of the search from other objects in

which the researcher has no interest at the time. The
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researcher also takes a detached stance from what is being
observed in order to be as objective as possible. The object
being examined is operationally defined in order to try to
eliminate any subjective interpretation of what is
happening, and in order to help others avoid subjective
interpretation as well. Manipulation and control of the
variables form the method by which the researcher attempts
to identify the cause and effect relationship which is then
described in terms of natural law or theory.

The phenomenologist experiences the world holistically.
Because of the concept of coconstitutionality, it becomes
impossible to separate the subject from the object -- the
subjective from the objective. The phenomenologist studies
phenomena as experienced in the life-world. "This is the
world as lived by the person and not the external entity
separate from or independent from him" (Valle & King, 1978
p. 10). The phenomenologist searches for examples of a
particular phenomenon and "tries to give a direct
description of our experience as it is, without taking
account of its psychological origin and the causal
explanations [of the] scientist" (Merleau-Ponty, 1986, p.
vii). The phenomenologist looks closely at subjective
reality as it is lived. "Al1l my knowledge of the world, even
my scientific Knowledge, is gained from my own particular
point of view, or from some experience of the world without
which the symbols of science would be meaningless”

(Mer 1eau-Ponty, 1886, p. viii).
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Observable vs Experiential

Natural science is the science of observation. It
assumes that only that which is objectively observable can
be rigorously studied. By objectively defining what is being
observed, others should be able to see the same results and
be able to replicate the event at other times and in other
places. If replication of what is observed is not possible,
then the event is not generalizable and therefore does not
fit with the aim of prediction. Observations that cannot be
replicated do not fall within the paradigm of natural
science.

Buytendi jk has called phgnomenology the science of
examples (van Manen, 1984). Phenomenologists search for
examples of everyday common experience. They assume that
each experience is individual and will not be factually
replicable, but may be meaningfully replicable. Furthermore,
people involved together within shared situations will not
have the same experience because they always bring their own
subjective reality to each experiential context. However,
there are certain underlying, essential meanings that allow
an experience to be called what it is, and it is this
under lying deep structure of intersubjective reality that
phenomenologists search for.

Natural science observes the behavior of variables;
human science seeks to understand the variability of

behavior (Frender, 1988).
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Breadth vs Depth

‘Natural science and phenomenology have different scopes
in their searching. Packer (1985, p. 1081) explains the
difference between natural science and human science as "a
little like the difference between a map of a city and an
account of that city by someone who lives ¥n it and walks
its streets.”

The natural scientist is looking for general
principles, natural léws that are generalizable. Thus, the
more examples that can be produced of the phenomenon under
study, the higher the probability of confirming or
disconfirming a priori hypotheses of causal relations.
Sample size is an important influence upon the reliability
of empirical findings.

The phenomenologist searches for the deep structure or
essential characteristics of particular experiences.
Everyone’ s experienced life-world is different; however,
"objectivity and verification do not rest on value
neutrality, but rest instead on interpersonal consensuality
and intrapersonal redundency" (Bixenstine, 1976, p. 51).

Thus, phenomenologists search for deep structures of
experience which are empathically generalizable.
"Phenomenology always addresses any phenomenon as & possible
human experience; this is why phenomenological descriptions
have a universal (intersubjective) character" (van Manen,

1984, p. 52).
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. Phenomenological Considerations

The phenomenological approach to research, unlike the
natural scientific method, does not have a specific set of
techniques to follow. Phenomenology is often referred to as
an attitude or particular orientation toward the world
rather than a method or technique. As van Manen (1984, p.

37) states, "phencmenology aims to come to a deeper
understanding of the nature or meaning of our everyday
experience." Thus, the actual strucfure, or research design,
depends on the particular experience being researched. It
avoids crealing a 'Procrustean bed’ that may force the data
to fit the method.

While natural scientists are also aware of choosing the
method that will best fit their research question, there are
many questions that do not fit into the natural science
paradigm. At times, natural scientists create a
methodological Procrustean bed by attempting to assess the
rigor of phenomenological research by using natural science
criteria. Just as phenomenological questions cannot be
answered with natural scientific methodology, so
phenomenological methodology cannot fit the natural science
paradigm for rigor. If it did, it could not inquire into the
phenomenological questions that were the purpose for its
creation.

Thus. phenomenologists create a methodology that
uniquely suits the illumination of a particular phenomenon.

The methodological considerations discussed in the following



39

sections must be Kept in mind throughout the research
process if the researcher is to keep a clear focus on the
‘what is it 1ike?' quality of the phenomenon and remain true
to the phenomenological question. "In qualitative human
science, reliability cannot be separated from validity since
it has no other intention than to bring what is being
studied into focus in its essential meaning" (Wertz, 1986,

p. 200).

Orientation

Phenomenologists always orient their research toward
the life-world; to the world of lived experience. They want
to develop a deeper understanding of what a particular
experience or phenomenon is like as experienced by
individuals. They attempt to uncover the taken-for-granted
quality of experience. "This taken-for-grantedness is one of
the chief features of experience that the researcher seeks
to elucidate. The researcher seeks to make the implicit, the
tacit, explicitly available for collective rational
examination" (Salner, 1986, p. 125). Therefore, particular
variables are not isolated and predefined. Rather, the
phenomenologist searches openly for examples of the
phenomenon being studied as they are pre-reflectively
experienced, as they are lived through rather than theorized

about.
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Bracket ing Presuppositions: The Reduction

The phenomenologist must approach the research question
openly, suspending all theoretical constructions and
presuppositions that would constrict exploration of the
experience. As Colaizzi (1978b, p. 67) states, "we allow
what we see to teach us to comprehend the seen as opposed to
forcing our comprehension of the seen to determine our
seeing.” In order to keep this openness to the phenomenon,
the phenomenologist must be constantly aware of suspending
presuppositions or previous knowledge of the phenomenon
through a continual process of bracketing. In bracketing,
the researcher attempts to set aside values, prejudices,
expectations, and theoretical knowledge about the phenomenon
in order to be able to see the essential meaning that
underlies all of these preconceptions.

Phenomenologists need to become aware of the
theoretical conceptions and assumptions they hold about the
phenomenon in question. As is true in any scientific
investigation, the researcher "has to persuade others that
his/her research practices and the words used to describe
and interpret them are defensible" (Osborne, 1989, p. 12).
In order to reduce biased interpretation of the phenomenon,
implicit as well as explicit assumptions must be
articulated. As certain presuppositions are identified and
bracketed in an attempt to reach an objective description of
the experience, other presuppositions may begin to surface.

Since explicit awareness of all presuppositions is
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impossible, complete bracketing and thus complete
objectivity is impossible. "The most important lesson which
the reduction teaches us is the impossibility of a complete
reduction” (Merleau-Ponty, 1986, p. xiv).

The type of objectivity that the phenomenologist is
attempting to achieve is clearly described by Colaizzi
(1978b) :

When someone is said to be objective, it means that
his statements faithfully express what stands before
him, whatever may be the phenomenon that he is
present to; objectivity is fidelity to phenomena. 1t
is a refusal to tell the phenomenon what it is, but
a respectful listening to what the phenomenon speaks

of itself. (p. 52)

Data Sources

Once the research phenomenon is cleariy focused in the
researcher’s mind and as many presuppositions: as possible
are bracketed, the researcher looks for examples of the
phenomenon in the everyday world of human experience. As
Denton (1974, p. 109) states, "the focus for understanding a
world is from within that world."

Wertz (1984) describes the selection of data sources in
the following way:

A dialectical movement occurs in which the research

interests, the eidetic sense of the phenomenon, and

the possibilities of its manifestation in the lived
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world co-determine the subjects, situations, and
data which will be most valuable to ihe researcher,

(p. 35)

While a variety of data sources. are available for
phenomenological illumination (personal experience,
etymological sources, idiomatic phrases, experiential
descriptions from subjects, experiential descriptions in
literature are examples cited by van Manen, 19884), one of
the most frequently used methods of data collection is the
interviewing of people who have experience with the
phenomenon. Thus, the interviewing process is of prime

concern to the phenomenologist.

Phenomenological Interview Approach

The phenomenologist must select the interviewees
carefully. The interviewees are not called "subjects" as
they are in natural science research where the assumption is
made that the subject and the obiect of the research are
discrete entities. Rather, the term co-rasearcher, or
participant is often used. The implication here is that the
interviewees become actively involved in the illumination of
the experience. Thus, the criteria for selecting
interviewees become: (a) that they have salient
lived-experience of the phenomenon under investigation, and
(b) that they are willing to struggle with verbally

describing their experience (Becker, 1986).
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Because the researcher is attempting to approach the
experience in as unbiased a way as possible, there is no set
of predetermined questions to be asked. As Wertz (1986)
states:

The role of the researcher is strictly and only to
set the problem, point to the area of interest, but
not to presuppose or dictate any meaning for the
participant(s)....The researcher does not want
opinions, explanations, or theories about the
phenomenon but examples of its originally being

lived through.(p. 196)

In order to do this, the researcher must be receptive
to whatever examples the interviewee presents. The
interviewer must aiso ask questions that keep the interview
on the level of lived-experience, avoiding theoretical
explanations and conjectures. "The ‘right’ atmosphere is one
that enables each research participant to become engrossed
in describing his or her everyday experiences of the
phenomenon as richly and deeply as possible" (Becker, 1986,
p. 108).

The interview process can be delineated into stages.
(Becker, 1986) summarizes several interviewers’' approaches.
While these approaches differ depending on the orientation
and personal characteristics of the interviewer, all contain
three similar stages.

In the first stage, rapport is developed between the

researcher and the potential participant. The researcher
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describes the interview approach, the phenomenon to be
investigated, and begins to elicit personal experience
descriptions of the phenomenon from the interviewee. The
researcher is then able to assess whether or not the
interviewee has had salient experience with the phenomenon
as well as the interviewee's ability to be open to
expressing his or her experience. After this initial
interview, the researcher decides whether or not the
potential participant will be suitable for exploring the
phenomenon under investigation. If appropriate rapport has
been developed and salient descriptions have been elicited,
the researcher can move to the second interview stage.

Before the second interview, the researcher will do a
preliminary analysis of the descriptions elicited at the
first interview, or of written descriptions that the
participant has subsequently provided. The researcher will
then return for a second interview. In this stage, the
participant is asked to expand on original descriptions.
Through collaborative interpretive dialogue, various facets
of the experience are explored until both the researcher and
participant feel that the experience under investigation has
been fully explored. This stage may involve more than one
interview where a hermeneutic circle of data collection and
analysis leads to a deeper understanding, which is then
applied to further data collection and analysis.

The third stage involves the corroboration, or

validation of the provisional synthesis of the data. At this
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stage, the final analysis is presented to the participant in
a search for confirmation, elaboration, and correction. When
the interviewee and the researcher agree that the essential
characteristics of the experience have been described, the
research for this particular study is complete.

Before leaving the final interview, the re#earcﬁer.is
ethica]iy responsible to involve the participant in ;
debriefing. Here the researcher needs to feel assured that
thé participant leaves the study feeling comfortable with
any new understandings about him or herself and the
phenomerion in question.

The structuring of interview questions varies as well
(Becker, 1986):

Some treat each interview as an independent unit,
and do not attempt to cross-validate themes (Becker,
1973; Miller, 1981; Montgomery, 1982). Others
generate a pool of questions as interviews progress,
and ask each subject to respond to these questions

(Kvale, 1983; Wertz, 1984). (p. 116)

Data Analysis

Once the researcher has recorded a variety of examples
of the experience, the search for underlying meaning can
begin. The phenomenologist searches through the variety of
examples of the experience for recurring themes that point
to the essential structure of the experience. It is at this

stage where extreme care must be taken in order to achieve a
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valid and reliable interpretation of the data. Because the
researcher’s orientation is one of interpretation rather
than content analysis, "the interpretive process depends
upon the researcher’'s sensitivity and perceptiveness in
relating to the data" (Osborne, 1889, p. 22). This
interpretation is necessarily influenced by the
intentionality, or point of view, of the researcher. Thus,
there is good reason for discussion of the interpretation
between researcher and participant. as well as a need for
corroboration in order to achieve a valid interpretation
(Osborne, 1989).

Validity is achieved when the final descriptive
analyses are "internally cohesive and include all
constituents of the phenomenon expressed implicitly and
explicitly in the descriptive data base" (Wertz, 1984, p.
44) .

As Osborne (1988) states, reliability within
phenomenological research "is based upon the observation
that human perception is perspectival and contextual" (p.
26). By varying the examples, the consistency of themes can
be established, The themes that emerge represent a higher
level of abstraction that points to the essential structure
of the phenomenon for which the individual experiences are
examples. As Wertz (1986, p. 191) states, "inconsistency,
variance, relativity, and difference, far from being a
threat to the establishment of a stable reality, is the very

precondition and guarantee that I can look again and again
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and see the same thing."

The final written description of the phenomenon is
final only for the present. It does not provide answers or
solutions for problems, but illuminates a deeper
understanding of the phenomenon and provides enlightenment
for researchers to see further research possibilities., It
must also be remembered that the illumination reached
provides one perspective of the phenomenon under
investigation. As Osborne (1989) states:

We must remember that there is no absolute
interpretation of the data and that interpretations
can produce contradictory or coherent meanings.
Ambiguity is intrinsic to meaning. Such ambiguity is
more a function of our relationship with our

world(s) than the method. (p. 27)



IV. Methodology for This Study
This chapter describes how methodological considerations
were interwoven in all steps of the research. While the
process will be described sequentially, it must be
emphasized that the actual research did not progress in this
fashion. Rather, as new understandings began to surface, the
various parts of the phenomenological process were
re-evaluated in light of those understandings. (The final
results and discussion of this study are presented in

Chapter V.)

A. Participants

The four first year teachers involved in this study,
three females and one male ranging in age from 26 to 35
years, had just completed their first year of teaching in
elementary schools in a large urban school district. By
limiting my orientation to elementary school teachers, I was
already revealing my presupposition that the experience may
be different for other teachers. However, 1 followed
Becker’s (1986) advice of making the sample of subjects "as
homogeneous as possible, because this helps ... articulate
the essential structure and constituents of a phenomenon"
(p. 106). Becker (1986, p. 106) cites other researchers’
findings that "contrasting groups of subjects or diverse
single subjects are productive in arriving at essential
views of the phenomena". However, as this research

progressed, I began to realize the range of diverse

48



49
experiences that | was collecting from only four
participants. ! was satisfied that these examples were
providing me with a wealth of salient descriptions that
would allow me to uncover the essential themes of the
experience.

My selection of participants was based on the following

criteria:

1. I wanted teachers who were teaching in an elementary
school setting.
‘2. I wanted to interview them after completion of their
first year for two reasons: (a) -significant experiences
would be in clearer focus when loobed at holistically
after completion of "the first year", and (b) I would
not be tempted to "help" or make suggestions during
their experience and thus change it.

3. The teachers had to be willing to spend the time to
write a short description of their experience, be
involved in a taped interview, and respond to the data

analysis.

B. Bracketing Presuppositions

In order to faithfully describe the essential
experience of the first year teachers in this study, I
needed to continually search for my own preconceptions of
what [ thought the experience was like. My original
assumption that the first year of teaching was a discrete

entity conflicted with another presupposition that the first
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year isn't really different from subsequent years, but the
newness of the experience makes it more vivid.

] also believed that it was the newness to the
experience of formal teaching per se that was an essential
element of my question. Thus, I chose participants who had
just completed their first year of teaching elementary
school. As one of the interviews was progressing, Linda
disclosed that she had been an instructor at a community
college before entering the Bachelor of Education program.
Initially, I felt that her experiences would not reflect
essential themes of a first year teacher because of her
previous experience. However, I decided to analyze her
descriptions before deciding whether or not they were
relevant to this study. Her experiences turned out to be
essentially the same as the other three first year teachers
in this study and added to the depth of interpretation.

As I reviewed the literature on first year teachers,
this information, combined with my own experiences as a
teacher provided a potential framework for the analysis of
the data. I needed to continually be aware of putting this
information aside in order to interpret the experiences I
collected as lived rather than as theorized about.

Each paraphrase and theme in the data analysis was
written and then set aside to be reconsidered later in lTight
of new understandings as more and more of my own
presuppositions were uncovered. For example, during one

session of reflection on the data, the theme ' sense of
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urgency’' seemed to leap out. After ! quickly wrote this
down, ! began to wonder whether 'sense of urgency’
accurately reflected the lived-experience of the
participant, or was it my own sense of urgency that was
forming a Procrustean bed in which to fit the data.

One can only suspend those presuppositions that are
brought to conscious awareness. Pure objectivity can never
be attained. As Giorgi (1975, p. 79) states, "the root or
ground of both linguistic descriptive analysis and numerical
descriptive analysis are ultimately in the perceptions and

thoughts of man."

C. Procedure

I received a list of first year teachers from a large
urban school board after submitting a written proposal of my
planned research, guaranteeing confidentiality of the
participants, and agreeing to provide results from the
research to the school board. From the list I received, 1
selected those who taught elementary school children and
contacted them by phone. I proceeded down the list until I
found five people who fitted the criteria that I was looking
for. A1l five seemed excited about the process and were
pleased that someone really wanted to know what their
experiences were like.

Although these teachers did not represent a random
sample, this is not necessary because phenomenological

research does not look for statistical generalizability, but
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rather a deeper understanding of individuals’ particular
experiences. "Phenomenological research focuses upon meaning
rather than facts. Stable meaning can transcend variable
facts." (Osborne, 1989, p. 26).

Once the participants were selected, I met with each of
them individually to describe my research in more detail. At
this point, one person decided that she really could not
afford the time and chose not to become involved. The four
who agreed to participate were given a copy of the Edmonton
Public School Boards’ permission to carry out the study,
some of my personal background, a description of the study,
and suggestions of how to proceed in writing up their own
experiences. (A copy of this information can be found in
Appendix A.) I emphasized to the participants that it was
their experience I was interested in and that the
suggestions were only given to stimulate ideas. Anything
that they felt was relevant was exactly what ! wanted.

One of the dangers of having individuals write about
their experiences is that writing immediately puts a person
into a reflective mode where one tends to theorize about,
rather than describe an experience. A1l four found the
writing difficult and felt unsure whether or not they were
recording what I wanted. The conversations that ensued
during the taped interviews were much more spontaneous and
richly descriptive. However, ! wanted the written
descriptions as a basis for the taped interviews. By basing

the interviews on the written descriptions, I could more
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easily focds on what was important for each individual
rather than on what ! présumed might be important. ! had
originally prepared a list of open-ended questions, but
found the individual written descriptions to be a more
reality-based starting point.

Interviews were held in the teachers’ classrooms after
school when interruptions were less likely. 1 used the
written descriptions as a basis for the interviews, asking
the participants to expand on the themes with more examples.
However, the interviews were not confined solely to the
themes in the written descriptions. These themes often
brought other aspects of the experience to light. When the
participants asked if they were describing what I wanted, I
again assured them that whatever experiences they felt were
important were exactly what I wanted to hear about; it was
their experience ] was interested in, not what I expected
their experience to be.

The interviews continued until the participants and I
felt that the experience had been sufficiently covered. The
taped interviews ranged from 45 minutes to 2 hours in
length. It then became my job to uncover the essential
themes that were implicit in the explicit examples that had

been provided.

Data Analysis
My first step was to read the original written

descriptions to get a feeling of what the experience had
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been like for each individual., [ then underlined sentences,
words, and significant phrases in the descriptions in order
to do a preliminary analysis of themes that seemed to be
appearing. ! compared the four descriptions for similarities
and differences. Differences were not discarded, but looked
at more closely. As Wertz (1986, p. 192) states,
“interpersonal disparity is analagous to binocular
disparity: it gives depth. Disagreement thus occurs in and
only in communication about the ‘'same thing’ and therefore
operates within the horizon of mutually verifiable truth."

Once | had tentatively identified themes from the
original written descriptions, these were used to guide the
taped interviews.

My next task was to transcribe the taped interviews
into written form. I also recorded significant non-verbal
communications and referred back to the original tapes
during the analysis to listen for intonations and nuances of
meaning. These were then combined with the original written
descriptions to form individual protocols. The protocols
(see Tables B-1, C-1, D-1, and E-1 in the Appendices) were
individually broken down into isolated meaning units,
paraphrased, and given descriptive themes. The paraphrases
and themes were re-evaluated and changed several times until
I felt that I had come as close as possible to uncovering
the actual experience as lived. As theoretical
presuppositions and implicit assumptions were stripped away,

the data was allowed to come closer and closer to speaking
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for itself.

Once the themes were identified for each individual,
they were then grouped for that individual in a first order
clustering which allowed a higher level of meaning to be
abstracted. Before these first order clusterings reached
their final form (see Tables B-2, C-2, D-2, and E-2 in the
Appendices), each theme and meaning unit was looked at in
light of this higher order theme. As Wertz (1986) states:

Reliability requires an intelligent variation and
interrelation of different subjective perspectives
and factual contexts, which alone discloses the
invariant core of what something is and means. The
criterion of qualitative reliability is therefore
persistence of meaning through the factualA
variations. (p. 200)

The first order clusters of themes were grouped once
more to reach a higher level of abstraction for each
individual. These second order clusters (see Tables 1, 2, 3,
and 4 in Chapter V) provided the basis for the individual
interpretive analyses. The abstractions and interpretive
analyses were taken back to the individuals for validation
before being included in this study.

By taking the themes back to the participants and
asking, "Is this what it was 1ike?", I have tried to
validate the descriptive themes that I have extracted from
their specific examples. However, I am also aware that by

presenting the participants with these themes, 1 am
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providing them a framework through which they can interpret
their experiences. As Osborne (1989) states, this "method of
asseséing validity is suggestive rather than definitive" (p.
28). Thus, a combination of bracketing, participant
validation, and validation by others who have experienced
teaching was used throughout the stages of data analysis.

The themes from each of the four individual second
order clusters were then combined in a final higher order
cluster of common themes (see Table 5 in Chapter V). The
same care was taken in looking at differences and
discrepancies as well as tracing the reliability of the
common themes back through the individual experiences. A
schematic representat.on of the relationship of these themes
as experienced by the four participants was also developed
(see Figure 1 in Chapter V).

A final synthesized interpretation based on the higher
order clustering of common themes and the schematic
representation was written to describe the essential
qualities of the first year teaching experience for the four
participants. This was also taken back to them for
validation. The synthesized description, schematic
representation, and higher order clustering of common themes
were also discussed with a variety of teachers to see if
they appeared true for them as well. Reactions were
consistently positive (e.g., "That’s just what it was 1like
for me."). As Salner (1986, p. 114) states, "in the domain

which human science researchers study, a Knowledge claim is
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substantiated by the extent to which it can be linked to the
community’s pattern of experience in applying its

understanding to a particular issue."”



V. Results and Discussion
While each of the first year teachers in this study had
different experiences, several underlying themes were common
to all. The following section begins with a summary of each
teacher’s experience followed by a description of the common

themes.

A. Analysis of Barbara’s Experience

Barbara began her teaching career at age 35 after
working for several years as a hairdresser. Sharing in her
daughter’s experiences with school reintroduced her to the
education system. When she started to consider a career
change, her experiences with her daughter led her to
consider teaching. She believed that teaching was an
important, well-respected profession in which she could make
a contribution to society. She also felt that school hours
would fit well with her family responsibilities to her son
and daughter.

Barbara’'s actual placement in her first year was a
part-time position teaching French to two grade four

classes.

Second Order Clustering of Themes

The following Second Order Cluster of themes emerged
from Barbara’'s first year teaching experience. These themes
Were derived by grouping the themes that emerged in the

First Order Clustering (see Table B-2 in Appendix B) to form
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a higher order abstraction of Barbara’'s experiences. The
numbers in parentheses refer to the theme numbers in Table
B-2.

Table 1

Second Order Clustering of Themes from Barbara's Experience

1. ldealistic Preconceptions (2)
2. Anxiety from Lack of Awareness of Role
Responsibilities (1)
3. Disorientation
A, Apprehension (3)
B. Sense of Inadequacy (4)
C. Search for Security (8)
D. Struggle for Acceptance (10)
E. Lack of Support (14)
4. Anxiety of Taking Control (6)
5. Need for Affiliation
A. Affiliation Discrepancy Within Own School (11)
B. Affiliation With Same Subject Area Peers (12)
6. Finding Security
A. Need for Own Place (5)
B. Satisfaction with Curriculum (9)
C. Areas of Support (13)
7. Developing Relationships with Students (15)
8. Measures of Goal Success (17)
9. Need for Experience (7)

10. Uncertainty of Role Integration (18)
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11, Need for Time (16)

Barbara: Search for Direction and Acceptance

Barbara entered her teaching career with ambivalent
feelings about her own capabilities to perform as a teacher
(e.g., "Once I got over the excitement, ! thought ‘Now what
do 1 do? Now | have to start performing’"). Her sense of
herself as an imposter, as a person initially only
pretending to know what she was doing, was heightened by her
actual placement. Her part time position teaching French to
students that really belonged to other teachers made it very
difficult for Barbara to develop her own sense of belonging.
She was continually trying to please others, but lack of
awareness of what those others expected, left her feeling
isolated and lost (e.g., "I didn’t know exactly what was
expected of me and that really upset me. You can do as much
as you want extra, but these things have to be done and I
never found out what those things were").

She had a deep desire to be, and be seen as competent
in her new career; however, her lack of specific direction
and experientially based self-expectations left her not
Knowing where to start. She needed time to gain familiarity
with available resources and her students, but also needed
to begin planning before this familiarity was achieved
(e.g., "I Know 1 have to come up with long range plans, but
first I have to familiarize myself with what is available

and the students I'm going to have").
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Barbara brought few role expectations of her own to her
teaching career. Her continual unfulfilled search for
explicit role requirements that she should be attempting to
meet, left her without any feeling of control. She needed to
know what was expected of her by others and was very
frustrated when she was unable to identify those
expectations. Her lack of awareness of the limits and
responsibilities that were part of her teaching role left
her with a continual sense of self-doubt (e.g., "It was
really an uncomfortable situation. You really have to feel
your way around to see what you can do and what you can‘t").
She felt competent to do the job, if only she could discover
what exactly that job was.

Barbara’'s need for acceptance and lack of self
direction made it extremely difficult for her to take the
initiative in establishing relationships that would help
meet her own needs. With peers, her need for acceptance and
her sense of isolation often prevented her from expressing
herself openly. She found a sense of affiliation at
inservices in her specialized subject area where she
perceived a more empathic bond (e.g., "I was out of the
school and I felt like I could say maybe what I felt like
saying. I didn't have to be positive all the time").

With her students it was very difficult to assume a
leadership role when she herself lacked a sense of
direction. She was continually searching for a balance

between being receptive to student desires and getting the
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students to accommodate to her needs (e.g., "I wanted them
to accept me, but I wanted them to know that | was the boss
here").

Barbara spent most of the first year searching for a
sense of security. She needed to integrate what she
perceived to be the expectations and limitations imposed by
others with her own needs. As she gained a sense of
familiarity, she began to feel more comfortable and
discovered a sense of support from peers (e.g., "I got ideas
of how to handle different kids. Behavior problems. Just
talking to [other teachers] about different things -
inservices, a lot of different things, was helpful”). She
perceived peers as able to provide guidance in general areas
of her role, but not in areas of curriculum deve lopment.
Familiarity with her students allowed her to become more
flexible in meeting their needs (e.g., “As I got to know the
Kids better we Kind of branched off into different things").

Barbara gained vicarious support through her
observations of the attitudes of other teachers. Seeing one
teacher in particular who was able to maintain a positive
attitude while teaching a very difficult class gave Barbara
a sense of hope. It provided her with a vision of future
possibilities for herself.

Barbara did not receive as much recognition from peers
as she desperately needed (e.g., "Our principal sent the
occasional Happygram or thank you note for a particular job

well done. This meant so much to me. I can’t really express
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how much. ! guess the real complaint is that there is very
little recognition for teachers"). Her need to know that she
was seen as competent was often not met, adding to her sense
of isolation and insecurity.

However, as she began to see the results of her
students’ learning, she developed a sense of accomplishment,
satisfaction, and pride (e.g., "After a while when I saw the
results of what the kids were doing I thought ‘Wow! They
learned a lot here. They're enjoying it. Theyfre able to use
it"). Approval from parents led her to believe that she was
accomplishing her role. '

B. Analysis of David’'s Experience

David began teaching at age 26 after six years at
university where he received an Honors B.A. in Political
Science and an after degree B.Ed. His experience in working
with youth groups, especially Ukranian scouting, led to his
desire to become a teacher where he would have more
opportunity to work with children. While he works in Alberta
and has friends here, home and family are in Ontario where
David returns for holidays.

David’'s actual placement in his first year was in a
grade four classroom where he taught Language Arts, Art, and
French. He also taught French to two other grade four

classes.
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Second Order Clustering of Themes

The following Second Order Cluster of themes emerged
from David’'s first year teaching experience. They were
derived by grouping the themes that emerged in the First
Order Clustering (see Table C-2 in Appendix C) to form a
higher order abstraction of David's experiences. The numbers

in parentheses refer to the theme numbers in Table C-2.

Table 2
Second Order Clustering of Themes from David’'s Experience

1. Orientation

A. ldealistic Preconceptions (2)

B. Concern with Right Choice (16)
2. Change in Perception of Responsibilities (1)
3. Ability to Meet Orientation Goals

A. Apprehension (3)

B. Sense of Inadequacy (4)

C. Insecurity (10)

D. Anxiety (11)

E. Lack of Decision-Making Information (12)
4. Taking Control

A. Need for Control (6)

B. Struggle for Control (7)
5. Affiliation with Peers (13)
6. Finding Security

A. Areas of Support (14)

B. Security (9)
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7. Developing Relationships with Students (15)
8. Evaluation of Goal Success
A, Opportunity for Goal Success (18)
B. External Measures of Goal Success (19)
C. Internal Measures of Goal Success (20)
9. Development of Experientially Based Understanding
A. Need for Experience (8)
B. Lack of Pedagogical Awareness (5)
C. Development of Pedagogical Awareness (24)
10. Developing New Role Orientation
A. Internal Insecurity of Role Transition (21)
B. Ambivalence in Role Integration (22)
C. Movement Toward Role Integration (23)

11, Need for Time (17)

David: Growing Personal and Professional Awareness

David approached his opportunity to teach with a sense
of excitement. However, he was overcome by the enormity of
the task ahead of him the first time he entered the
classroom. He was suddenly aware of the conflict between his
desire to do a competent professional job and his need for
experience in order to know what to do (e.g., "I felt
absolutely incapahle of making some concrete decisions --
thinking that this would affect my long term environment for
effective teaching. Little did I know!"). He was paralyzed
by the fear of making the wrong decision, yet found himself

lacking the experience that could provide him a framework on
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which to base those decisions.

He was fortunate to be part of a very supportive staff
where experienced peers took the initiative to make David
feel accepted (e.g., "The staff at this school is absolutely
wonderful. There is a general warmth that evolves in the
school where one can feel secure"). They helped David find
the physical and emotional security he needed in order to
begin taking the personal risks necessary in becoming a
teacher. They provided him with specific curriculum
resources, information, and suggestions with which he could
build the necessary framework for making his own decisions.

Through the support of peers, David was able to develop
his practical teaching skills. He also continued to wonder
about and assess the meaning of education and his role as a
teacher through pedagogical discourse with peers (e.g., "I
needed to find someone with whom I could talk out stuff --
talk about the good things that were happening in the
classroom as well as vent out my frustrations“). Because
David received extensive support in meeting both his
physical need for curriculum and classroom management
resources, and his emotional need to self-disclose his
concerns about his growth as a teacher, he was able to begin
dealing with his apprehensions and uncertainties.

As he began to deal with his own needs, he was able to
turn his attention more to the needs of his students (e.g.,
"It's made me appreciate the students even more -- with less

hangups about curriculum needs and more concerns about
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individual needs"). He was able to see their individual
needs and question his role as a teacher based on those
needs.

The affirmation of his teaching ability that he
received from peers helped somewhat to alleviate his sense
of uncertainty and inadequacy. However, he coﬁtinued to
grapple all year with his own lack of experience and
inability to see appropriate solutions. He also struggled in
attempting to balance the individual needs of his students
with the need to fulfil his goal of covering the curriculum
(e.g., "l know that you're having a tough time, and you did
this instead of what I asked you, and 1 accept it. But I was
still trying to force the other route").

Experiences that allowed him to develop more
pedagogical awareness often left him frustrated and angry
that he had not understood sooner (e.g., "I remember coming
back to work feeling angry at society, at the home, at
myself. Here 1 was badgering this little girl about 'your
capabilitiss to do better’ and not once having thought about
other factors that were part of this little girl’'s life").

Throughout the year David continued to grow personally
and professionally in his role as a teacher. As he began to
have a sense of control over his new situation, he was able
to give his students the opportunity to develop their own
sense of responsikbility and control.

While his need to be seen as a teacher by others was

affirmed by his students and peers, he was still left with a
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sense of uncertainty about being a teacher (e.g., "The
transition is slow in that teaching and becoming a teacher
is not something that happens overnight. What makes me feel
like a teacher? When do ! become a teacher? Even in my
second year | feel very much of a novice"). He stil]
anxiously awaits the day when he will Know within himself

that he is a teacher.

C. Analysis of Linda's Experience

Linda began teaching at age 33. Her previous experience
as a library technician had provided her the opportunity of
working in several educational settings. She had worked in
both elementary and senior high schools as well as at a
community college where she also instructed courses. When
she decided to make a career change, her previous experience
with elementary school children led to her choice.

Linda’s initial placement was a grade 5 classroom where
she taught extended French. She taught Language Arts, Social
Studies, Art, and Health in French as well as teaching
French language. She taught her own class in the moriing and
then taught extended French to two grade 6 classes in the

afternoon.

Second Order Clustering of Themes
The following Second Order Cluster of themes emerged
from Linda’'s first year teaching experience. These themes

were derived by grouping the themes that emerged in the
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First Order Clustering (see Table D-2 in Appendix D) to form
a higher order abstraction of Linda’'s experiences. The

numbers in parentheses refer to the theme numbers in Table

D-2.

Table 3

Second Order Clustering of Themes from Linda's Experience

1. Orientation
A. Preconceptions from Previous Work Experience (2)
B. Perceived Expectations from Others (3)
C. Effects of Preconceived Expectations (4)
D. Concern with Being Right (17)
2. Change in Perceptions of Role Responsibilities (1)
3. Ability to Meet Orientation Goals
A. Disillusionment (5)
B. Sense of Inadequacy (6)
C. Anxiety (14)
4. Taking Control
A. Need for Control (8)
B. Struggle for Control (9)
5. Affiliation with Peers (15)
6. Finding Security
A. Security of Place (11)
B. Comfort in Conservatism (12)
C. Areas of Support (16)
7. Frustration Accumulating Concrete Resources (13)

8. Reassessment of Goal (20)
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9. Development of Experientially Based Understanding
A. Need for Experience (10)
B. Lack of Pedagogical Awareness (7)
C. Dawning Pedagogical Awareness (21)

10. Search for New Role Orientation (19)

11. Need for Time (18)

Linda: Need for Resources

Linda’s initial sense of competence was challenged
throughout the year. Her strong preconception of teaching as
lesson presentation, which was reinforced by her previous
experience as a community college instructor, greatly
influenced her focus throughout her first year. She felt
overwhelmed by the inadequacy and seeming unavailability of
the resources that she felt were essential for providing a
good program. Her previous role had been to present a
packaged program that had been developed by someone else
(e.g.., "I presented courses on a number of occasions. I had
nothing to do with the actual putting together of that
course. All I had to do was present the material”). Linda
was continually frustrated by the time and energy required
for program development, especially when she realized that
good resources were available but her lack of a personal
information network prevented her from knowing where to look
(e.g., "They have those units but those are just outlines.
Why they don’'t just package something and say 'This is

availabie if you want it.’ There must be as many units as
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there are Grade 5 teachers in the system"). The excessive
time that Linda spent in searching for appropriate materials
did not allow her to spend enough time on other areas that
she needed to develop (e.g., "Put the thing together for the
first year teacher. Givé them something so that they can
take some time to develop their skills and they're not so
busy running around looking for materials").

Linda's fucus on lesson content initially prevented her
from focusing on the needs of her students. Her lack of
awareness of the learning process and the time that students
required to complete assignments continually conflicted with
her projected goals (e.g., "I don't know what kind of
expectations | had but there was no way those kids could
have covered the material that I wanted them to cover in the
space of time"). Linda entered teaching with unrealistically
high goals for herself and her students. Her idealistic
expectations did not include a realistic sense of the time
required to accomplish her initial goals. For herself, the
expectation of having a program in place equal to that of a
veteran teacher led to frustration, anxiety, and a sense of
inadequacy. When she eventually realized that what she was
trying to accomplish was impossibie, she was able to accept
her accomplishments more realistically and set graduated
priorities (e.g., "You think that you should be able to do
what the person who has been here 20 years can do with the
same resources to back you and you can’t. And once ydu

realize that, you're 0K, but you have to realize that
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first").

Her unrealistically high expectations for her students
also left her feeling frustrated, inadequate, and guilty
(e.g., "l thought there was something wrong with me. Maybe !
waen’t pushing them enough"). However, as Linda began to
develop more realistic expectations through experience and
discussion with other teachers, she realized that time
restraints made it impossible to achieve idealistic
expectations (e.g., "There are only so many hours in the day
and you can’'t work these children like slaves").

Linda felt accepted both personally and professionally
by her peers and soon felt a sense of comfort and belonging.
Her initial feeling of being expected to know it all with an
accompanying sense of anxiety and inadequacy was soon
dispelled as she came to realize that experienced teachers
did not have right answers for many situations (e.g., "I
felt comfortable after just getting to know people. And to
know that nobody had any definite answers either as far as a
lot of things go"). Other teachers were instrumental in
helping Linda find a place to start by providing materials
and resources that she could use as models for her own
program development (e.g., "One fellow said, 'I'm doing this
unit this year. Here is the unit. Do it with your students
this year. This will get you going. Concentrate on your
other courses,’ and that was a really big help. After I had
a look at a unit that was all put together I thought ‘0K. I

can do that.’ [ always had an idea that it was so much
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more"). Discussions with peers also enabled Linda to set
more realistic expectations for herself and her students.

As Linda gained experience in her role as a teacher,
she developed a personal basis for assessing her goal
achievements, was able to see more alternative methods, and
felt better able to justify her choice of alternatives. She
began to feel more comfortable with her internal sense of
decision making rather than always searching for "right"
answers. However, throughout the year, Linda’'s primary focus
on resources and lesson preparation left little time to
really get to know the students (e.g., "This year I can work
a little bit more on relationships because I'm not so busy
with the curriculum. I was too busy teaching to have time

for the Kids").

D. Analysis of JoAnne's Experience

JoAnne was 28 years old when she began her teaching
career. She had not been satisfied in her previous work
experience, but did enjoy training other people. The
satisfaction that she did feel in teaching and helping
others led to her decision to become a teacher. Once she
entered the faculty of education, she selected special
education as her major because of her interest in the
personal aspect of teaching.

JoAnne’ s actual placement was a newly created position
teaching 2 special education class for Behavior Disordered
children. She was hired because the school board felt her

)
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specialized training made her more qualified than teachers
already working for the school district. She had 6 male

students in her class ranging in age from 7 to 10 years.

Second Order Clustering of Themes

The following Second Order Cluster of themes emerged
from JolAnne's first year teaching experience. These themes
were derived by grouping the themes that emerged in the
First Order Clustering (see Table E-2 in Appendix E) to form
a higher order abstraction of JoAnne’s experiences. The

numbers in parentheses refer to the theme numbers in Table

E-2.

Table 4

second Order Clustering of Themes from JoAnne’s Experience

1. Preconceptions (2)
2. Need to be Seen as Competent by Others (1)
3. Meeting Orientation Goals

A. Frustration (3)

B. Concern with Finding Resources (4)

C. Ability to Meet Orientation Goals (16)
4. Struggle for Control (5)
5. Developing Peer Relationships (9)
6. Finding Security

A. Areas of Support (10)

B. Change in Perception of Own Competence (8)

7. Meeting Student Needs (11)
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8. Measuring Goal Success
A. Uncertainty of Goal Opportunity (13)
B. Lack of Peer Comparison Models (14)
C. Measures of Goal Success (15)
D. Anxiety from Others’ Perceptions of Own Competence
(7)
8. Need for Experientially Based Understanding
A. Need for Experience (6)
B. Pedagogical Awareness (18)
10. Role Development (17)
11. Need for Time (12)

JoAnne: The Expert Novice

Because JoAnne believed that her university courses
were not preparing her for the behavior problems she was
sure she would find as a special education teacher, she
attended many extra courses, workshops, and seminars to help
her feel competent in dealing with student behaviors. Her
training led to her specialized program position of teaching
stuéénts with behavior disorders. The program was being
newly implemented in her school district and JoAnne received
consistent support from the consultant who had developed the
program (e.g., "He was anxious to give me any help in
getting this program off on the right foot because it's ti:
Kind of program that if it’'s not set up right can have a lot

of problems").
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JoAnne had a very clear focus of program objectives and
received specific guidance f}om the consultant as well as
administrative support and collegial acceptance (e.g., "Once
I got to know the other teachers they were terrific -- just
a super staff and always ready to help me out with materials
and so on"). However, she was not able to feel a true sense
of affiliation with peers. There was no one with whom she
could share her program concerns on an equal level. She
lacked a peer comparison base against which to evaluate
progress toward her goals. Comparison with the consultant’s
program and the ideals she had set for herself left her with
feelings of inadequaqy and failure (e.g., "There was no one
to compare to and I think that was a real problem because !
would only compare to some ideal in my head and that was
really painful”).

The acceptance, support, and recognition that JoAnne
received led to a personal sense of dissonance. She
perceived her competence as stemming from the guidance and
support of others. She felt undeserving of the recognition
she received; it was one more way of singling her out,
blocking affiliation (e.g., "It's really uncommon to get it.
There’'s a lot of really good teachers out there that nobody
ever talks about"). The discrepancy between her own sense of
competence and the confidence others placed in her led her
to fear that others would discover her areas of incompetence
(e.g., "I know there's a lot of things I'm doing really

badly that I just want to sweep under the carpet"). Being
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placed in the position of training others whom she perceived
as more experienced than herself also led to feelings of
anxiety (e.g., "l wondered if they were going to trust what
I was saying here. ! didn’'t like that. That was really
hard"), A conversation initiated by her principal helped her
to see her own contributions more clearly and allowed her to
accept her own competence more realistically.

While JoAnne entered teaching with fairly realistic
expectations, it still took the first half of the year to
feel a sense of orientation, a sense of being somewhat in
control of the overwhelmingly diverse aspects of her new
role (e.g., "The fancy stuff is just going to have to wait.
| decided that about half way through the year. Up to that
point I was really just trying to get a grip on where
everything was going and what we were doing").

Her primary focus on relationships with her students
enabled her to continually develop a deeper pedagogical
awareness. With time and experience she developed a'teaching
style that met the needs of her students. While she realized
how much her students had affected the development of her
new self as a teacher, she saw her teaching style as a
reflection of her students’ needs and continued to wonder
whether she would be a different Kind of teacher with
different students (e.g., "I don’t know if that's how I
would nave developed if I was teaching a regular classroom.
Maybe in a regular classroom I would have developed a more

dynamic style. I don't know" ) .
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E. Higher Order Clustering of COﬁmon Themes

The following table is a combined abstraction of the
themes that were common to all four of the teachers in this
study. The numbers in parentheses refer to the tables in

which the themes are located.

Table 5
Higher Order Clustering of Common Themes

I. Orientation of the Novice
A. Preconceptions (4)
B. Idealistic Preconceptions (1,2)
C. Preconceptions from Previous Work Experience (3)
D. Perceived Expectations of Others (3)
E. Concern with Right Choice (2)
F. Concern with Being Rizht (3)
Il. Sense of Responsibility
A. Anxiety from Lack of Awareness of Role
Responsibilities (1)
B. Change in Perception of Role Responsibilities (3)
C. Change in Perception of Responsibilities (2)
D. Need to be Seen as Competent by Others (4)
II1. Ability to Meet Orientation Goals
Sense of Inadequacy (1,2,3)
. Apprehension (2)

A.

B

C. Concern with Finding Resources (4)

D. Ability to Meet Orientation Goals (4)
E

. Search for Security (1)
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. Lack of Support (1)

. Disillusionment (3)

. Frustration (4)

. Lack of Decision-Making Information (2)
Anxiety (2,3)
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Need for Time (1,2,3,4)

. Anxiety of Taking Control (1)
Concerns with Conirol (4)

. Need for Control (2,3)

. Struggle for Contrecl (2,3)

V. Need for Affiliation
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VII.
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Affiliation Discrepancy (1)

Lack of Comparison Mogels (4)

. Developing Peer Relationships (4)
Affiliation with Peers (2,3)

. Struggle for Acceptance (1)
inding Security

. Security of Place (3)

. Comfort in Conservatism (3)

Areas of Support (1,2,3,4)

. Security (2)

Satisfaction with Curriculum (1)
Change in Perception of Own Competence (4)
. Need for Own Place (1)

Balancing Content and Process Needs
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Effects of Preconceived Expectations (3)
Frustration Accumulating Concrete Resources (3)
Developing Relationships with Students (1,2)
Meeting Student Needs (4)

VIII. Evaluation of Goal Success

(4)

. Uncertainty of Goal Opportunity (4)

Measures of Goal Success (1,4)
Opportunity for Goal Success (2)
Internal Measures of Goal Success (2)

External Measures of Goal Success (2)

. Reassessment of Goal (3)

Lack of Pecr Comparison Models (4)

Anxiety from Others’ Perceptions of Own Competence

I1X. Search for Understanding

A.
B.
C.
D.
E.

Need for Experience (1,2,3,4)

Lack of Pedagogical Awareness (2,3)
Dawning Pedagogical Awareness (3)
Development of Pedagogical Awareness (2)

Pedagogical Awareness (4)

X. Changes in Role Orientation

A,
B.
C.
D.

Uncertainty of Role Integration (1)
Search for New Role Orientation (3)
Ambivalence in Role Integration (2)

Internal Insecurity of Role Integration (2)

. Movement Toward Role Integration (2)

. Role Development (4)

80
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F. Schematic Represehtation of the Experience

Figure 1 is a schematic representation of the
relationship between the common themes found in Table 5. The
written synthesis that follows describes how these themes
were experienced as an interwoven pattern by the four Tirst

year teachers in this study.
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G. Synthesis of the Four Individual Experiences

The diversity of the four specific expariences of the
teachers in this study are individual examples of a more
universal experience which underlies the transition of
becoming a teacher. |

The first year experience is a dynamic ebb and flow of
interdependent themes. At times {hese themes intermingle in
ways that encourage growth toward becoming a teacher. At
other times growth is blocked, discouraged, or frustrated by
the dissonant or imbalanced relationship of these themes.
While these themes form a constant pattern, time and
experience provide the backdrop that is needed for change to
take place. The process becomes a hermeneutic circle of
understanding what it means to be a teacher, at times
flowing freely through all themes, at times blocked by
particular needs that are not met.

The cyclical dynamic process of becoming a teacher
requires time. One may be struck by an instant understanding
in one situation. Other understandings may takc .sonths to
reach one’s conscious awareness. The experiences that one
has over time are essential to uncover the pedagogical

implicitness of one’'s role as a teacher.

Orientation
The teachers in this study brought a wealth of
individual personal experiences, perceptions, and

expectations, which shaped their educational and life
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philosophies. The newhrole of being a teacher was seen and
responded to through fhese individual orientations (e.g.,
"Prior to walking into the classroom 1 had very grandiose
expectations of myself -- my achievements, my 'performance’,
my overall capacity to act, behave as a teacher"). The
discrepancy between thesé orientations and the classroom and
school reality that was initially experienced created an
overwhelming sense of disorientation (e.g., "I was very much
distracted by the various goings on. I had to deal with the
new environment and my new 'self' -- a teacher"). As Bollnow
(1961, p. 32) states, "the space where a man finds himself
at the moment may not be the space to which he belongs."
These beginning teachers spent most of the first year
attempting to re-orient previously projected images of what
teaching is 1ike with the lived reality of becoming teachers
(e.g., "You can sit aﬁd watch all you want, but until you
actually do it, and make those shifts in the air -- like
"Oh, this isn’t working’. You don’t see the teacher do that.
You just see the lesson progressing and it’'s quite different

when you're on that side and you' re playing your audience").

Sense of Responsibility

An overwhelming sense of responsibility to be
competent, professional teachers immediately was felt by the
four novices (e.g., "Like the week after I started teaching
evervthing was supposed to be just there -- 15 learning

centers and you Know all of this Kind of thing. That was the
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way | felt. Everything had to be done right away"). However,
each individual orientation also dictated what those
responsibilities were believed to be. The overwhelming role
diversity that had to be dealt with and the lack of time and
experience to do so effectively led to feelings of
frustration and guilt. Their initial teaching experiences
made them realize the extensive responsibilities that are
part of the teaching role (e.g., "This factor became one of
an awakening of the realistic aspect of my situation -- that
I was responsible for the success and education of these
children"). This overwhelming feeling of being responsible
for student success led to a tremendous sense of inadequacy.
Behaving like a teacher and feeling an internal sense of
confidence in the role of teacher were two very different
things (e.g., "What makes me feel like a teacher? When do I
become a teacher? Even in my second year [ feel very much of
a novice"). Wanting to be seen as competent, feeling
insecure in identifying and handling their responsibilities
caused tremendous anxiety. As they gained familiarity with
their role through time and experience, their perceptions of
their responsibilities changed. As a new orientation to
teaching began to come into focus, they were able to look at
their teaching position differently and see the
impossibility of being solely responsible for the lives of
others (e.g., "You feel you should be fulfilling so many
roles at the beginning, and then, with the realization that

you can’t do everything that you have ever wanted to do,
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comes the realization that you can't be everything to all
these children and they have other people, parents ahd other
care givers and a lot of things are their territory and not
necessarily yours"). They began to see the realistic
limitations of their role, although accepting these
limitations without feeling a sense of inadequacy was not

possible,

Ability to Meet Orientation Goals

The surprising unfamiliarity of what was expected to be
familiar territory led to a sense of disorientation which,
combined with the perceived need to perform as competent
professionals, created a tremendous sense of anxiety and
uncertainty. The shock of disorientation and accompanying
apprehension about their actual ability to teach left the
-novices feeling inadequately prepared to deal with the
reality of the classroom.

They soon became aware of the vastness of unknown
factors that continually blocked efforts to meet orientation
goals. They began to see discrepancies between what they had
projected and what was actually happening (e.g., "I planned
some lessons that I thought were great and I'm sure the Kids
must have thought I was out of my mind or something. They
would just look at me sometimes and it would be a big flop.
So I started to think that simple for first year was best").
The novices initially felt a sense of inadequacy,

frustration, and failure when their projected goals were not
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met (e.g., "A lot of not knowing... You set these priorities
on paper and you set these fantastic lessons and you only
get half way through them. Initially I thought I'm not
achieving my end result"). They were also apprehensive not
only of meeting their goals, but also of whether their goajs
were appropriate.

The novices spent their first year reassessing their
teaching abilities and orientation goals in light of further
experience in order to come to a more comfortable
integration of their own orientation and the reality of
possible achievement (e.g., "l was exhausted by the end of
the year, but I don’t think I would have made it if 1'd kept
those expectations of myself up. I think I would have just
said, 'l can’t do this job the way I feel it has to be

done" ).

Taking Control

The difficulties of finding, taking, and being in
control affected the balance between perceived
responsibilities and the need for re-orientation (e.g., "I
was at first concerned that things were so out of control
because of the severe behavior problems. I had thought that
I could just calm it before it got like that -- I would be
more effective at stopping things from occuring"). The sense
of responsibility to be in control of what happened within
their classrooms was often frustrated by the disorientation

of either not knowing where they were going or not having
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the resources to get there. They lacked the physical and
emotional security to believe that their decisions were
appropriate. There was little sense of focus and they were
initially reactive to events around them (e.g., "At first I
went more ‘go with the flow', so more discipline as opposed
to routine").

With experience, they were better able to anticipate
outcomes and develop a sense of focus. As they became
re-oriented to the classroom situation and gained a sense of
security, they were able to begin to take control (e.g., "I
always felt that I had to have control over everything. All
of the problems ! had to find solutions for and | don’'t feel
like that this year because they're not my problems").
Having control allows one to be responsive to others, and
still be in control.

The novices moved firom initially being controlied by
others and their particular situation to a state of being
more or less in control depending on the Kinds of
experiences they had had (e.g., "The progress was really
rapid. September was like an explosion and by Christmas they
were really calm").

The discrepancy between need for time and need for
immediate competency as & teacher presented a continual
conflict. Guilt, anger, and frustration with not being able
to be competent soon enough continually pervaded the first
year experience. The novices eventually realized the need

for time, but had great difficulty accepting it (e.g., "You
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think that you should be able to do what the person who has
been here 20 years can do with the same resources to back
you and you can’t. And once you realize that, you’'re 0K, but
you have to realize that first").

There was also not enough time to accomplish all the
things they wished to accomplish with their students. Time
was often in control and they felt resentful about the
amount of time taken away from teaching by other
responsibilities (e.g., "I was aware of [the non-teaching
activities] but I never really thought they would take up so
much time. I never realized!"). Responsibilities that were
not directly related to their §trugg1e to become competent
teachers continually took time away from teaching, adding to
the already immense sense of frustration.

The need for time remained unfulfilled, leaving them
with a continual sense of insufficiency (e.g., "I always
wanted to do more and sometimes I never realized that maybe
I"ve done as much as I could. I never wanted to accept that

I'd done enough").

Need for Affiliation

The way in which the need to belong was met affected
the novices’ sense of competence and security. They needed
to have a sense of fitting in, of belonging within the
school subculture as teachers. Feeling a sense of
affiliation with peers allowed them to fit in and be seen as

a pabt of the teaching subculture. Feeling a part of this
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subculture allowed them freedom of self-disclosure and
permission to ask for help in finding physical and emotional
security (e.q., "The staff at this school is absolutely
wonderful. There is a general warmth that evolves in the
school wrere one can feel secure"). Affiliation also allowed
the belief that peers would be able to help.

The sense of comonality that Linda perceived provided
a comparison base for measuring her own success (e.g., "I
would see what they were doing in their classrooms, but they
would say '1’'ve been teaching for 10 years -- it took me 10
years to get this together so don't feel that in your first
year you have to have the same kinds of things in place").
Lack of affiliation prevented Barbara the security of
self-disclosure and often left her feeling isolated and
anxious (e.g., "I don't want to step on anyone's toes. 1
don’t want them to think I'm too pushy. [ don’t want them to
think I'm too much of a coward"). Lack of perceived
coomonality left JoAnne with no models for comparison and
eliminated an important measure of gcal success (e.g.,
"There was no one to compare to and I think that was a real
problem because I would only compare to some ideal in my
head and that was really painful”).

Being seen as a teacher by peers gave them the
confidence to believe that it was possible to become a
teacher. For David and Linda, affiliation provided a sense
of encouragement and support (e.g., "I was fortunate that I

met two special people on staff who last year and this year
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have provided me with strength, ideas to pursue my goals").
For Barbara, recognition gave her a desperately needed sense
of belonging and allowed her to feel a part of the teaching
subculture (e.g., "Our principal sent the occasional
Happygram or thank you note for a particular job well done.
This meant so much to me. I can’t really express how much").
For JoAnne, recognition that singled her out made her feel
alienated and insecure (e.g., "I think I got a lot of
recognition and I wasn’'t really comfortable with it. It was
like ']l don't know if I deserve this. I'm just kind of

struggling through’'").

Finding Security

Each novice began to search for a reality-based focus,
a point to begin to build from, in order to gain some sense
of control. This search often led to the peers who were
perceived as having the competence and focus that was so
desperately needed. Peers within the school were the most
power ful sources of security for David and Linda. However,
administrators and peers outside the school were also able
to provide support. JoAnne received extensive help from the
consultant (e.g., "Once I got to Know the other teachers
they were terrific -- just a super staff and always ready to
help me out with materials and so on. But it was mostly just
the consultant who went over stuff with me"). For Barbara,
security was found through other French teachers (e.g.,

“Meeting with other teachers in other schools who teach the
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same subject area has been very helpful and therapeutic.
Discussing common problems often resulted in finding
solutions, but more often resulted in a tremendous release
of tension").

Having a physical space of one’'s own provided a
concrete base from which to start, giving a sense of focus
and orientation. Finding a sense of physical security as
David stated "within those four walls", allowed him to begin
searching for the emotional security of "what ! would do
within those four walls". The novices also focused on the
physical aspects of the classroom arrangement and the
collecting of concrete resources in order to find the
security needed to tackle the more abstract tasks of program
planning. For Barbara, not having her own room initially
added to her sense of disorientation and insecurity (e.g.,
"Everybody else was so busy doing things. They were all in
their classrooms and I thought, ‘What am ! supposed to be
doing?” 1 was ready to start decorgting a room"). When she
was assigned a room of her own, reiief was apparent (e.g.,
"[Having a room] made me feel a lot better. This is my room,
my place. That was really important"). In order to be able
to plan a curriculum program, one must be familiar with the
available resources. The discrepancy that was found between
lack of familiarity and the need to competentiy plan their
programs left them with a sense of inadequacy,
insufficiency, and frustration (e.g., "I know I have to come

up with long range plans, but first 1 have to familiarize
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myself with what's available and the students I'm going to
have") .

Peers were extremely helpful in providing concrete
materials, resources, and information (e.g., "People will
give you everything that first year so that was a real life
saver"). Once a reality based mode!l was available to build
from, the novices felt much more secure in implementing or
realistically reassessing their initial teaching goals
(e.g., "After I had a look at a unit that was all put
together I thought 'OK. I can do that.’ ! always had an idea
that it was so much more"). The opportunity to see how other
teachers were doing things was highly valued and missed when
it was not present (e.g., "1 wanted‘to set up centers, but
didn’t have enough time or ideas. I'd 1ike to spend some
time in a classroom that uses a lot of centers and get some
ideas for how they do it").

When emotional security from the affiliation with peers
was present, it provided the novice tremendous support in
the struggle to become a teacher (e.g., "I am beginning to
feel like a teacher. The strength that I get from my
colleagues has made it much easier for me to accept my

responsibilities as a teacher").

Meeting Content and Process Needs
The novices focused their attention initially on either
content or process needs and moved gradually toward an

integrated balance of these two areas. Except for JoAnne,



94

the beginning teachers entered the profession with a lack of
understanding of their role resporsibilities to meet process
neads. For Linda, the curriculum content and end results
became the primary focus throughout the year (e.g., "Last
year | was just so worried about what ! was going to teach
tomorrow that lots of times ! don’'t think I saw what was
going on or didn’t see as much as I should have"). After
gaining a sense of security with the physical resources, the
novices were able to be more open to seeing the process
needs of students (e.g., "It took me a long time to
appreciate the individual because a lot of times 1 had the
same expectations without thinking of other factors or
outside factors and so | would get really frustrated when
the ‘whole’ expectations weren't met"). Particular
experiences with attempting to meet content needs increased
awareness of the need to deal with process as well (e.g., "I
always Knew what | wanted, but [ didn’t realize ! had to
tell them in minute detail how to get that end product”).

As the novices became aware of the process needs of
students, they began to struggle not only with meeting those
needs, but also with the responsibility for balancing
process and content needs (e.g., "Throughout the year, I
kept saying, ‘'well, you're falling behind the rest,’ even
though ! was aware that this child was only capable of so
much") .

Developing relationships with students that allowed the

novices to meet student needs as well as their own
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orientation goals interacted with the struggle for control
and need for security that was experienced within the
disorientation of their new role (e.g., "l wanted them tov
accept me, but [ wanted them to know that I was the boss
here"). This dynamic process was a continual struggle for

the first year teacher.

Evaluation of Goal Success

The teachers in this study evaluated their success in
becoming teachers through: (a) meeting content and process
needs, (b) ability to be in control, (c) finding physical
and emotional security, and (d) reaching a sense of
affiliation, as seen through their own particular
orientation.

Success as a leacher was evaluated through the
achievement and behavior of students (e.g., "Evaluation of
the students was for myself, my own strengths as a teacher.
It let me know how they were doing, but basically let me
Know how I was doing"). Initially this task was very hard to
achieve. The goals they set were often too large and they
were unable to see the smaller areas of accomplishment that
were being achieved both by themselves and their students.
Thus, the novices were often frustrated by not having their
whole goal achieved (e.g., "I thought there was something
wrong with me. Maybe 1 wasn’'t pushing them enough. Make them
work harder"). JoAnne's consistent emphasis on relationships

and process allowed her to see success where others would
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only see failure (e.g., "Build on somethind ﬁnd then give
them some more things to change so that they aren’t.
overwhelmed and they just give up"). The hovices begah to
search for an understanding of why student academic
achievement and behavior in the classroom was not what was
anticipated and often changed their orientation goais after
discussion with peers (e.g., "! discussed with other
teachers what is acceptable, whera to set limits, 1 found
that lots of times my standards were a lot higher than they
should be"). Student reactions were also used to evaluate
their success as teachers (e.g., "[Their] smiies and hugs,
their love and caring, their feelings -- good and bad --
have been a most positive, heartwarming experience. 1 need
to be involved in such an environment and in doing so I know
that I'm successful at what I'm doing").

Their sense of control over their ability to meet
orientation goals also informed them of their success. The
initial need for control combined with the inability to take
control led to a sense of failure (e.g., "l was totally
frustrated and I felt helpless that I couldn’t end this
attitude that was embedded in this little girl"). As the
novices gained a sense of security and familiarity with
their role, their perceptions of control changed and they
began to evaluate their success from a different perspective
(e.g., "I used to solve all their problems and always got
myself involved and then I said, ‘'No. Step back. Let that

child solve the problem’'").
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Their sense of security was also a measure of goal
success. Being seen as competent by others, but nat having
an internal sense of competence led to anxiety (e.g., 'l
have to start producing and I don’t know if I can do this").
As they became better able to re-orient their goals to
reality based expectations, a more realistic assessment of
their success became possible and they gained a stronger
sense of security (e.g., "l finally realized that I couldn’t
do it all and so not to kind of make yourself feel so bad or
torture yourself with the fact that 'l should be doing this,
I should be doing that’'").

Success was also measured by comparison with peers when
there was a sense of affiliation. Perceived commonality
allowed David and Linda to establish reality based criteria
for assessing their success as teachers. Affiliation
provided a goal to strive for as well as a sense of
acceptance by peers of the effort they were making to
achieve those goals (e.g., "After a while I never felt that
there was a question that was not appropriate. 1 felt very
comfortable with that"). Lack of affiliation eliminated a
powerful measure of goal success (e.g., "I really miss
having that experience [regular class] because this is just
a whole different thing and I don’t know what it's like. I
can’t compare").

The discrepancy between the novices’ initial goals and
their perceived succiass forced them to search for a deeper

understanding in order to achieve reconciliation.
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Search for Understanding

~ The anxiety that was experienced between the desire to
meet orientation goals and the ability to do so forced the
novices to search for a better understanding of their roles
in meeting content and process needs as well as finding
security and affiliation within their role (e.g., "1 think
my initial reaction to [lining up] was ‘Why don't they get
this on the first shot?'"). At times new Knowledge allowed
the novices to more successfully meet their initial goals.
However, they often found that new understandings awoke new
perceptions of their roles as teachers (e.g., "I began to
wonder who was controlling whom. What effect was I having on
this child, or was reality the other way around?"). The
strength of the original orientation affected the ease with
which they were able to be open to the implications of new
understandings (e.g., "Everybocdy comes in here and they
recreate the wheel every year all over again and to me it's
such a waste of time and energy. I don’'t understand it").

As the novices developed more pedagogical awareness,

there was often a sense of anger and guilt over their
inability to see something so obvious sooner (e.g., "I
remember coming back to work feeling angry at society, at
the home, at myself. Here I was badgering this little girl
about 'your capabilities to do better’ and not once having
thought about other factors that were part of this girl's
life"). The awakening of pedagogical understanding allowed

more open access to their overall goal of becoming teachers.
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The most obvious comhonality that the first year
teachers in this study shared was their lack of
lived-experience with the teaching role. This commonality
provided a very strong empathic bond among novices. Having
access to other novices provided an additional area of
support that could not be found in veteran teachers. Linda
felt fortunate to be one of three new teachers in the school
(e.g., "We supported each other a great deal. !t was moral
support more or less because we were all teaching very
different things. We all knew that we were going through the
same thing").

Lack of experience of the lived reality of being a
teacher prevented the novices from bringing a realistic
orientation to the profession. As they became familiar with
previously unknown aspects of the teaching role, they were
able to develop an experientially based understanding of the
teaching life-world (e.g., "I think just about everything I
did 1 learned something from. There’'s always a way that’'s
easier after you've done something once"). It was only
through the painful struggle of learning to deal with
pedagogical situations from within the teaching 1ife-world

that they were able to move toward becoming teachers.

Changes in Role Orientation
As the novices began to develop reality-based
understandings of being teachers, they were able to

incorporate these understandings into their orientation.
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These-changes were often small and painfu]. but were a
necessary part of the struggle to become teachers (e.g., "I
had certain ideas about what a teacher was, but I was
feeling my way around, constantly grasping at straws. Am |
this image of whaf a teacher is?"). Each change that was
integrated into these new orientations provided a different
way of seeing themselves as teachers. Each change was tried
out and tested in the lived-world of teaching (e.g.,
"Somehow -- with trial and error -- | was able to 'design’
an environment that was conducive for learning.") These
changes were tested against a background of uncertainty
(e.g. "I doubted whether 1 was teaching what I was supposed
to be teaching all the time"). Often new perceptions were
extremely difficult to integrate into actual behaviors and
the novices were left feeling insecure about their actual
abilities to teach (e.g., "You know that’'s what you're
supposed to do, but it's very hard to do all of the things
you know you should").

The dynamic flow of themes was continually recycled as
the novices changed orientations in their journey toward
becoming teachers (e.g., "You walk in here and what do you
have? Nothing! You have the things you bring the first day
in that little box and that's it. So basically you create
what you have in here. You create your teaching position

from nothing").



VI. General Discussion
A. Limitations of this Study

Methodological Reflections

My phenomenological interpretation of the data
illuminates one perspective of the experiences of the four
first year teachers in this study. Other interpretations and
perspectives are indeed possible and should be encouraged in
order to uncover more of the mystery of becoming a teacher.

Phenomenological research is always a beginning. One of
the hardest parts of this study has been determining when to
stop. Far from feeling finished, I am feeling that the
horizon keeps moving further and further into the distance.
Rather than coming up with definite answers, I feel that I
have uncovered a multitude of questions. Phenomenological
research is truly continuous because it reflects the dynamic
nature of lived-experience. The more we come to know, the
more our knowledge recedes into insignificance in light of

the awareness of the vastness of our ignorance.

Focus

The focus of this particular study was on the
lived-wor 1d of four first year teachers within the social
system of their particular schools. While common themes were
extracted for experiences within the school system, the

direct influence of society as a whole was excluded.

101
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However, concerns about becoming "the image of what a
teacher is", meeting parental as well as school district
expectations, and combining humanistic ideals with
utilitarian practicalities, all pointed to the teachers’
uncertainties about their responsibiiities within a more
expansive social context. In an atmosphere of diverse
societal goals and expectations, it is no wonder that the
teaching profession reflects equivocation and uncertainty,

The personal characteristics of the novices in this
study were also not a major focus. The intent of focusing on
common experiences necessarily filtered out idiosyncratic
responses. While the importance of the grientation of the
novice did emerge as a common theme, the focus of this study
did not include deeper analysis of the effects of these
personal characteristics upon each individual’s transition

into teaching.

B. Contributions of this Study

In doing this study, I believe that | have begun to
uncover what Zeichner (1983) describes as the
"generalizations which transcend the specific situations
studied" (p. 34). The themes that emerged from the
experiences of the four teachers in this study may help in
looking more deeply at the underlying meaning of the
experiences of many first year teachers.

Responses from a number of novice and veteran teachers

to the schematic representation of the experience of first
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year teachers in this study have encouraged me to believe in
the possibility of the usefulness of this schematic in
exploring, both qualitatively and quantitatively, themes
that are essential to the'professional career development of
teachers. However, further research on these themes is
necessary before broader generalizations can be made.

Many times during the process of interviewing Barbara,
David, Linda, and JoAnne, I was struck by comments that
emphatically and succinctly validated previous research
findings. As I re-read my literature review, which had been
set aside during the data collection and analysis stages, !
found myself nodding in agreement with other researchers’
conclusions. I had initially viewed these conclusions as
isolated bits of information. After completing this study, I
had a holistic framework to use in synthesizing others’
conclusions. | also had a deeper understanding of the
meaning of previous conclusions and their impact on the
life-world of beginning teachers.

The interrelatedness of the themes that emerged in this
study provide a backdrop of deeper meaning into which
previous research findings can be fitted. The following
section is an attempt to express this deeper understanding
of the essential qualities of the experience of learning to

teach.
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C. Learning to Teach

Modes of Dwelling

The inner life-world of being a teacher can never be
fully experienced while one dwells as a student. Heidegger
(1977) speaks of dwelling as "the way in which you are and I
am, the manner in which we huméns are on the earth" (p.
338). He further elaborates on dwelling, concluding that,
"only if we are capable of dwelling, only then can we build"
(p. 338). As long as one dwells as a student, learning about
teaching will necessarily be interpreted from the
perspective of a student. In this mode of dwelling, the
student always sees him or herself as a learner. But what is
really being learned here? Whether the student is
intrinsically motivated to acquire as much information as
possible in order to feel prepared to teach, or whether the
student is extrinsically motivated to get good marks on
coursework in order to be perceived by others as capable of
being a good teacher, the lack of existential experience of
being a teacher limits any Knowledge gained to the category
of acquired information. It lacks personal meaning and is
thus only superficially understood. "What is genuinely
learned and actually lived out and what is merely acquired
information removed from our actual lives are two distinct
phenomena: ‘acquisition of information is not learning’'"

(Colaizzi, 1978a, p. 128).
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These students often leave their preservice training
feeling well-prepared to teach. They believe that they have
the knowledge and background that will enable them to
prepare and carry out an educational program with their
students,

Disillusionment and anxiety soon set in when the novice
has to actually begin building a program. Bollnow (1961)
describes the act of building as creating a cosmos in a
chaos. Linda, Barbara, and David all began their teaching
careers by asking "Where do I start? What do I do?" Because
they were still dwelling as students, they were incapable of
building an educational cosmos. The learned-content that
they had extracted from their university courses was
suddenly seen as irrelevant, superficial, and even useless.
There was so much more that they needed to know, but they
only became aware of this need once they actually attempted
to dwell as teachers. It was at that point that genuine
learning, as Colaizzi (1978a) describes it, began:

Our learning provides us with a, literally, new
world to live in. Facts acquire new interpretations,
percepts appear different, words and language sound
different, feelings are experienced less blindly,
and people behave and act with new and different
meanings for us. (p. 129)

Thus, just at the time when one expects to be able to
put one’s learned-content about teaching into actual

practice, to be able to teach the way one has learned, there
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is an overwhelming realization that one really knows nothing
at all about teaching. This feeling was expressed to
Horowitz (1884) by a first year teacher, "Why did you
abandon us just when we needed you the most?" (p. 5). What
has been learned as a student seems insignificant in light
of the vastness of unknown factors that need to be known for
one to begin to dwell and build as a teacher. However, at
this point there is no time. Ready or not, one must accept
the responsibilities of a teacher,

The Self becomes lost and disoriented. The
self-as-student is incapable of dwelling as a teacher; the
self-as-teacher is at present unattainable. The inability to
be, to exist as one’'s Self in a new life-world, leads the
novice to dwell inauthentically. Colaizzi (1878a) describes
inauthentic existence as follows:

That which is essentially myself, my authentic
selfness, is typically lost to me in so ¥ar as 1
lose myself in self-alienated anonymity and inasmuch
as | become dissolved in what phenomenologists call

“the they". In this mode of deprived authentic

existence, I am most inclined to operate according

to "what is commonly believed." In this common,

average, everyday kind of living, I exist

inauthentically. (p. 131)

Thus, the novice often turns to peers, veteran
teachers, in search of a superficial authentication of Self.

One must be something. The novice begins to assume the
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exterior trappings of a teacher in an attempt to be seen as
a teacher by others., When one is attempting to act like a
teacher, it is necessary to have the appropriate props to
give the performance an illusion of reality. Thus, the
accumulation of concrete resources -- books, displays,
materials, commercially prepared learning resources, and
materials gleaned from veteran teachers help give the novice
support in the attempt to dwell as a teacher.

In order to enact a convincing performance, the novice
also needs to assume appropriate teacher behaviors. Opinions
of veteran teachers about discipline techniques, appropriate
expectations, and philosophical assumptions may be
vicariously absorbed in the urgent search for teacher
identity. However, being able to act as a teacher does not
relieve the distress of inauthenticity that is felt by the
novice. "Genuine learning refuses to either equate itself
with or insist upon fast and cheap success" (Colaizzi,
1978a, p. 130):

The novice at this point of inauthentic dwelling
competently performs as a teacher on the outside, but is
devoid of a sense of confidence or competence on the inside.
Cues are taken from "the they" and evaluation of a
successful performance is measured by "their" reactions -
the reactions of students and peers.

A sense of commonality with "the they", where the
novice feels perceived as "one of us" gives the novice the

courage to risk jumping the abyss from student to teacher.
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This loosening of old ties is always dangerous,
because it is always risky to disturb solid worlds
which had previously served as the foundations of
our lives, especially since at first it isn't
~immediately obvious that there will ever be new,
solid grounds to stand on. (Colaizzi, 1978a, p. 130)

Once one has reached the solid ground with the support
of "the they", it becomes possible to choose to dwell
authentically as a teacher., "Authenticity is the deliverance
of myself from 'the they’' back to my own Self" (Colaizzi,
1978a, p. 132).

Lack of affiliation, being accepted only for what one
does, not what one is, leaves the novice continually
controlled by "the they". The ability to dwell authentically
demands a respect for the Self. When one is attempting to
conceive a8 new Self, the support of those who already exist
in that world is necessary. "Nothing forces me to risk
returning to my Self, for I can continue to exist
inauthentically unless I choose otherwise out of an abiding
respect for this Self who I am”" (Colaizzi, 1978a, p. 132).

How many teachers ever reach this stage of authentic
pedagogical dwelling and thus genuinely learn to teach? How
many remain trapped in the props and behaviors of a good

per formance, controlled by reactions of "the they"?
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Thoobetical Abstractions vs Experiential Reality

Preservice university courses for education students
contain much information about teaching. However, leurning
about something with which one has little or no experience
is superficial at best and misleading at worst. Because of
their mode of dwelling as students, the learned-content that
students of education extract from their courses is
necessarily related to their experience as a student and
their background of personal experience. This background,
cultivated in our society, often leads the student to
believe that all can be known about the subject under study,
and one can become an expert and be well prepared to deal
with future situations. However, Colaizzi (1978a) points out
that, "genuine learning is never completely achieved because
our living of something is never absolute or totally
finished" (p. 129).

Students often focus on the content of the courses,
believing that this content will provide the answers to
future situational problems. However, as in Schon’s analogy
(1987), the solid high ground of theory is very different
from the swampy lowlands of actual practice. This dilemma is
also referred to by Yinger as uncertain practical problems
(see Chapter 11).

Unfortunately, education students, wanting to be
well-prepared for their future careers, often believe that
the theoretical abstractions, which they struggle so hard to

learn, will provide them with the background and



understanding to handle their classroom sitUations.

As Colaizzi (1978a) states, "a learner believes what he

has learned to be true" (p. 124). Thus, novice teachers
enter the profession with idealistic preconceptions of what
teaching will and should be like as lived. They mentally
negate or have no conception of the uncertain practical
problems with which they will need to deal hundreds of times
daily.

The confident exuberance that is often felt at
graduation is soon transformed into insecure apprehension as
the novice is continually faced with the uncertain practical
problems of lived experience. Thus, not until one enters
one’'s own classroom, is it possible to genuinely learn what
teaching is. As Colaizzi (1978a, p. 129) states, "genuine
learning radically restructures our world-views of something

. somehow, we no longer see it in the same light."

This genuine learning often takes the form of
disorientation and disillusionment. What the novice had been
led to expect is not found in actual fact. Theoretical
abstractions are tossed aside and the novice turns to
personal resources in order to survive in the swampy
lowlands.

Genuine learning exacts from us an existential
commitment, in the face of "all opposing
meaning-ideas," that may be exciting, enjoyable, or
disturbing, but which cannot be ignored and which

definitely is not boring. It cannot be boring
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because it pertains to our very lives. (Colaizzi,
1878, p. 129)

The novice begins a trial-and-error search, attempting
to salvage at least some of the idealism that made teaching
so attractive in the first place. As the novice begins to
develop a8 new sense of orientation that takes into account a .
newly discovered world-view, previous theoretical
abstractions begin to be recognized from this new
perspective. As Colaizzi (1978a) states, "we had heard it
all before, but this hearing was cognitive and abstract,
intellectual theory, mere head-trips. But we hadn’'t
existentially known it in the sense of its having been
incorporated fnto our actual lives and experiences" (p.

128).

The novice is often left feeling guilty that it took so
long to understand, to see the relationships between the
theoretical abstractions discussed at university and the
specific problems of their lived teaching experience. Being
overwhelmed by the need for immedi:zte, specific solutions
does not allow the novice time tc reflect on the
abstractable generalities for which their problem is only
one example. Because of the contingent and situational
nature of teaching, generalized theoretical constructions
often cloud the ability to see the uniqueness of each
student.

Too often the novice is left to flounder alone in the

swampy lowlands. However, this stage of genuine learning
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determines the novice’'s future career direction. As Colaizzi
(1878a) points out, "what we genuinely learn we follow
through on as a liveable idea which bears on the unfolding
meaning of our existence" (p. 129).

How many novices are presently being helped to
integrate their theoretical ideals with the actualities of
classroom life? How many are beingvhelped to find meaning
and purpose in their careers; how many are being left to
wallow in disillusionment? As Williams (19886) states:

Teachers who find a way of integrating their
idealism with the realities of the system seem to
assume a career stance of lifelong growth. They take
a Vital interest in their students and their careers
and continue to grow and learn. (p. 197)

More emphasis needs to be placed on the transition into
teaching so that novices are supported in deveioping aﬁ

attitude of Tifelong learning.

Development of Pedagogical Awareness

Pedagogical awareness cannot be taught, it can only be
learned. It is an attitude, a way of being that can only be
developed by the individual through lived experience in a
pedagogical relationship. Much of the unknownness about
teaching, the part that each individual must struggle
through to learn existentially, involves the development of
personal praxis, or pedagogical thoughtfulness. The novices

are overwhelmed by a sense of not knowing coupled with their
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inability to identify what it is they need to discover. They
don’' t know what it is they are supposed to see, and even
when they see it, they don’t recognize it as the thing they
were looking for.

The novice enters teaching with a tremendous sense of
responsibility; however, this response ability is hampered
by the inability to see pedagogically. Teacher responses are
often inappropriate or reactive because of the inability to
see and respond in a truly pedagogical manner. The novice
makes futile attempts to be in control, to make the
responses of others fit with self-expectations. If one is
able to control, then one will know what to anticipate and
will thus be capable of an appropriate response.

Linda, Barbara, David, and JoAnne were all filled with
a sense of doubt. Although the self-doubt, the caring for,
and the commitment to being responsible to one’'s students
create a lot of personal pain, they are necessary in the
development of true pedagogical competence. By openly
searching to understand how the student is experiencing this
thing called school, pedagogical relationships are conceived
and gradually nurtured into pedagogical competence.

When the novice develops a pedagogical orientation
through the experience of being with students, it then
becomes possible to learn to teach -- a learning that is a
lifelong process. "Because pedagogy is in an ultimate or
definitive sense unfathomable, it poses the unremitting

invitation to the creative activity of pedagogic reflection
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which brings the deep meaning of pedagogy to light" (van
Manen, 1988, p. 135).

Teacher educators who discourage this continuing sense
of self-doubt and wonder by providing superficial answers
and solutions to educational problems are discouraging
pedagogical competence and encouraging society to remain in
"Knots" .

There is something I don’'t know
that ! am supposed to know.
I don’t know what it is ! don’'t know,
and yet am supposed to know,
And 1 feel 1 look stupid
if I seem both not to know it
and not know what it is I don't Kknow.
Therefore, 1 pretend I know it.
This is nerve-wracking since I don't
know what I must pretend to know.
Therefore, 1 pretend I know everything.

- R.D. Laing, "Knots" (1970)

D. Implications for Teacher Education

If learning to teach is indeed a lifelong process of
professional development, it must no longer be only given
lip-service. At present, the division between preservice and
inservice education perpetuates the illusion that one can be
prepared to teach before entering the profession. No matter

how much the concept of continuing professional development
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is discussed, until this concept is implemented into a lived
reality of continuing professional development, the futures
of students and teachers will continue to be jeopardized. By
leaving continuing professional development to the haphazard
discovery of individuals, teachers are not receiving the
necessary support to develop their full pedagogical
potential.

While school boards and faculties of education often
recognize this nroblem, and individuals can be found who are
attempting to develop a more integrated approach to teacher
education, it is time this problem was given a stronger
focus. Therefore, ! put forward the following

recommendations for consideration.

General Recommendations
The following recommendations describe ways in which

preservice and inservice education can become more of a

continuum that stresses teacher education as a process of

lifelong learning.

1. That university and school based educators work more
closely through collaborative efforts to develop a
deeper understanding of the lived-experience of teachers
and students within schools.

2. That provisions be made for students of education to be
integrated into schools from the beginning of their
preservice education. Courses about teaching held at the

university could then draw upon the students’



116

lived-experience of working with children rather than
only theoretical abstractions.

3. That teacher educators be identified within school
systems and be given more training in the Supervision
and training of education students and support of novice
teachers. Thése teachers could also work collaboratively
with university personnel to develop better teacher
education programs for both novice and veteran teachers.

4. That from the beginning of preservice training,
education students be encouraged to develop an open,
questioning attitude which will enable them to look more
reflectively at themselves, their students, and the
programs they will implement. This attitude is also
crucial for instilling a lifelong learning perspective.

5. That teachers in the field be given time and guidance to
develop a more reflective attitude toward the teaching
profession and to develop more awareness of their
personal strengths and contributions to the profession.

6. That the transition from student to teacher be more
gradual with school based and university personnel
working together to provide a continuum of school

experiences, theory, and reflection.

Recommendations for Preservice Education
The following recommendations describe ways of helping
students to develop a more realistic conception of what

teaching is like as lived combined with a more realistic



117

awareness of their own expectations, values, and abilities.

1.

That students have more opportunity for field
experience, both through teaching and observation, that
is directly related to the educational issues dealt with
in coursework. The integration of field experience with
coursework would lead to more personal relevance and
development of pedagogical praxis.

That students receive coursework that explores group
dynamics, interpersonal communication, proactive
discipline techniques, student evaluation, teaching and
learning styles, and creative problem solving.

That students be encouraged to reflect on their personal
and professional growth through keeping a journal where
personal concerns, insights, opinions, and ~uestions are
recorded. Students could then attend seminars where
issues recorded in their journals could be volunteered
for group discussion. This could lead to a more open,
reflective attitude in students as well as develop
affiliation and cohesiveness that could help support

them in their teaching careers.

Recommendat ions for Novice Support

The following recommendations provide suggestions for

helping the first year teacher to make as comfortable a

transition as possible into the lived reality of becoming a

teacher.

1.

That novices be assigned their schoo], classroom, and
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teaching assignment as soon as possible éfter being
hired in order to lessen anxiety and initiate a sense of
belonging.

That novices receive a handbook when they are hired that
outlines district-specific procedures, organization,
facilities, and resources in order to help lessen the
initial sense of disorientation,

That novices receive specific orientation at the school
level that includes familiarization with the physical
facilities and resources as well as school specific
policies and expectations.

That novices be assigned a teacher "buddy" at the same
grade level to help orient the novice to curriculum and
classroom concerns. Buddies should be empathic, open
teachers who have received training in the needs of
novice teachers.

That novices who are the only teachers in the school
teaching a particular program (e.g., Kindergarten,
French, Music, Special Education) be helped in making
contact with other teachers in their specialty area in
order to help meet their avfiliation and support needs.
That novices be given release time from their classrooms
to attend sessions with other novices. These sessions
would be facilitated by teacher educators with
successful classroom experience and would include the
following issues: a) proactive discipline techniques, b)

effective lesson planning, c) classroom organization, d)
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student evaluation, e) meeting individual student needs,
f) group dynamics and g) time management. These sessions
would provide the novices with specific information as
well as provide time for sharing concerns, reflections,
ideas, and materials, |

7. That novices be given the opportunity to visit other
classrooms in order to observe specific techniques that
they feel they would like to implement.

8. That novices be encouraged to discuss their concerns
about teaching with an open, empathic colleague in order
to increase self-awareness, build emotional security,
and develop an attitude of life longlearning.

Implementation of recommendations is often difficult
because lived reality is never as easy and uncluttered as
theory makes it out to be. Just as the first year teachers
in this study discovered, the implementation of ideals is
confounded by infinite unknown variables, personality
differences in philosophies and values, and lack of
resources including time, money, 5nd personnel. However, it
is alweve better to take one small step toward the
enlightenment provided by a vision, than to wander in the

darkness of disillusionment.
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Appendix A. Letter to Co-Researchers

Dear

I am presently working on a Master’'s thesis at the
University of Alberta and ! would appreciate some help from
you. I will be exploring what elementary teachers’
experiences are when attempting to put their theoretical
knowledge of teaching into actual practice in the classroom.
Because | believe that this transition is most dramatic for
first year teachers, I would like to invite you to
participate in my thesis project.

Your participation would be invaluable in helping
school boards become aware of the needs of first year
teachers as well as understanding how teachers in general
experience the implementation of new programs. All data that
is collected will be Kkept confidential and your name would
not be used. You would be free to withdraw from the project
at any time.

In order for you to get to Know me a little better, I
have enclosed a short resume on the next page. I have also
enclosed a summary of the research project. I sincerely hope
you will want to participate in this project. If you have
any questions, please leave a message at the University of

Alberta Educational Psychology Office (492-5245).

Sincerely,
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Personal Resume

My name is Margaret Olson and ! ﬁm presently on leave
from the Edmonton Public School Board where 1 have been an
elementary teacher (mostly kindergarten and Grade One) for
19 years. | entered a Master’'s program in Educational
Psychology because | believe that understanding the way
people feel about themselves and others may be the key to
developing a better society.

I have found that by discussing problems of teaching
with colleagues 1 have been helpful to them as well as
gaining new ideas and perspectives for myself.

In doing a similar study with student teachers last
year during their 330 practicum, I found that the
participants really enjoyed being involved in the study,
felt comfortable discussing the good points and bad points,
realized that others’ expefiences were similar to their own,
and developed a better understanding of their experience. I
feel that I would be a much better cooperating teacher or
faculty consultant after participating in the study. 1 was
also able to make recommendations for changes in the
practicum program that have been looked at by the practicum
associates.

I am looking forward to meeting you and believe that
this project will be mutually beneficial to all those

involved.
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Research Project Summary ,

In order to develop a better understanding of how first
year teachers subjectively experience the transition from
theory to practice, ! would like to have a short written
account of the experiences that were meaningful to you.

By asking specific questions or using a questionnaire,
I would be 1imiting the information 1 receive from you. I
might also miss the things that you found to be really
important. The most important thing in this study is your
actual experience and the meaning you attach to it. | have-
included a few ideas that you might use as a starting point.
You would not need to write about all of these and there may
be others that you feel are more pertinent to your
experience. Put in anything that you felt was relevant.

How were your experiences different from what you
expected? In what ways did your colleagues help or hinder
you in your transition into teaching? How did the students
influence the way you implemented your theoretical knowledge
into actual classroom practice? How did the physical
structure of your school and classroom affect your teaching
style? Did some words take on different meanings than they
had previously? In what ways did you feel unsure of
yourself; in what ways did you develop confidence? What made
you comfortable; what would you like to see changed? How did
teaching affect you physically and emotionally?

After discussing your written account with you, I will

try to come up with some themes that are common to you and
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other first year teachers. I would also like to have one or
two taped interviews with you to discuss more fully your
experiences. We might have a group interview as well if it
seems beneficial. The total time involved for you would be
approximately 5 hours. Interviews would be set up at your

convenience.
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Saptamber 30, 1988 ‘ ?llo 1113)

Mr. We Ao Kifflak

School lialson Qrficer
pivision of Fiald Sarvices
University of Alberta
Edmantan, Albaerta

TEG 2GS

Dear Mr. Kiffiak:

RE: Research Regquest: From Thno:z to Practice: A
Phanomenological Study of First Yaar

Teacners. Margaprec Olson

The above research. request has been approved on a parmissive basis
following examination by our department. The approval L3 subject
to the following conditions.

1w Teacheprs participation in the study to be voluntary;

2. The results of the study will be provided %o the tnachers and
the district ln summary fora;

3. Anonymity of the terachers and tan confidentiality of
information obtained (s assured.

Ms. Olson should now contact first year teachers from the attached
1lst in order to seek their agreement to participata iz the study
and to make the necessary arrangessnts,

It s not possible to provide a list of other Elementary teachers
who would be prepared to participate in the study. It will be Ns,
- Olsons' task %o find suitable persons from her pers=onal contacts,

I wish you success with the project and loock forvard to receiving
a copy of the results=.

Yours sincerely,

vt

Simon Van der Valk -
Supervizor Monitoring

SVV/1g

o

ce: EMsirMargarec. Olson;?,
University of Alberta
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Appendix B. Thematic Abstractions: Barbara

The following table contains the transcription of written
and interview material received from Barbara. Column 1
contains numbered meaning units from the actual protocol.
Column 2 contains paraphrases of the meaning units (the
first step toward the abstraction of themes). Column 3
contains the descriptive themes that were then clustered
(see Table B-2) to provide a first order level of

abstraction of Barbara's experience as a first year teacher.
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First Ordpr.c1ustering of Themos

The first order clustering of themes that are presented

here were derived from the preceding Thematic Abstractions

of Barbara's Experience (Table B-1). The numbers in

parentheses after each thematic entry represent item numbers

from the original protocol in Table B-1.
Table B-2

First Order Clustering of Themes: Barbara

1.

Anxiety from Lack of Awareness of Role Responsibilities
a) Unawareness of Role Boundaries (18,20)

b) Frustrated by Lack of Awareness of Role Requirements
(43,46)

c) Ambiguity Between Role Freedom and Responsibility
(21)

d) Ambivalence in Meeting Others' Expectations (19)

e) Need for Confirmation from Others (21)

f) Sense of Role Responsibility (9)

. ldealistic Preconceptions

a) Ildealistic Vision of Student Attentiveness (47)
b) Unrealistic Self Expectations (55)

¢) Unawareness of Time Requirements (41)

. Apprehension

a) Apprehension about Own Abilities (27)
b) Performance Apprehension (3,4)

c) Uncertainty about Own Competence (37)

. Sense of Inadequacy

a) Overwhelmed by Own Organizational Inadequacy (38)
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b) Sense of Insufficiency (44)
c) Sense of lnadequate Time Management (52)
d) Sense of Inadequate Accomplishment (53)
e) Sense of Incompetence (54)
f) Perceived Lack of Competence (76)
g) Lack of Classroom Resources (25)
h) Reflection of Inadequacy (25)
i) Overwhelmed by Amount of Work (42)
j) Feeling of Failure (35)
k) Lack of Preparation Retention (35)
1) Inability to Create Alternate Strategies (49)
5. Need for Own Place
a) Uncertainty of Having a Place (5)
b) Feeling Out of Place (7)
c) Need for Place to Start (8,9)
d) Need for Physical Orientation (10)
e) Security of Place (11)
f) Physical Sense of Belonging (11)
g) Place to Start (65)
6. Anxiety of Taking Control
a) Performance Anxiety (27,54)
b) Leadership Anxiety (29,32)
c) Inability to Set Limits for Self (45)
d) Need for Decision Making Criteria (2)
e) Lack of Freedom (51)
7. Need for Experience

a) Need for Experientially Based Understanding of Time
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Requirements (41)

b)
c)
d)
e)
f)

Need for Experientially Based Role Integration (56)
Need for Experience to Build Expectations (14)

Need for Experience to Discover Role Boundaries (20)
Need for Experience with Students (26,67)

Need for Successful Experience to Develop Confidence

and Independence (77)

g)
h)

Need for Experience Before Planning (18)

Need for Experientially Based Understanding of Theory

(34)

8. Search for Security

a)
b)
c)
d)

e)

Familiarization with Materials (6)

Search for Integration of Self and Place (12)
Search for Security Through Physical Resources (13)
Expanded Awareness of Own Needs (57)

Expanded Awareness of Support Possibilities (58)

9, Satisfaction with Curriculum

10.

1.

a)
b)
c)
d)

e)

Security with Curriculum Resources (65,66)
Satisfaction with Available Curriculum Resources (15)
Overabundance of Curriculum Resources (16)

Sense of Belonging (33)

Flexibility with Curriculum (67)

Struggle for Acceptance

a)
b)

c)

Need for Peer Acceptance (18)
Need for Acceptance from Students (29,30)

Setting Priorities Based on Others’ Needs (40)

Affiliation Discrepancy Within Own School



12.

13.

14.

15.

a) Acceptance by Peer (62)

b) Discrepancy of Peer Acceptance of Program (23)

c) Lack of Program Acceptance by Peer (24)

d) Acceptance by Peers Baéed on Concern for Students
(22)

e) Affirmation of Acceptance Through Student Behavior
(71)

f) Appreciation of Administrative Recognition (69)

"g) Need for Recognition (70)

Affiliation with Same Subject Area Peers

a) Perceived Commonality (63)

b) Sense of Belonging (63)

c) Opportunity for Self-Disclosure (64)

Areas of Support

a) Informative Friends (2)

b) Needs Identification by Peer (57)

c) Supportive Information from Peers (59)

d) Empathic Peer Support (60)

e) Sense of Reciprocity (62)

f) Informative Resources (36)

g) Vicarious Support (61)

h) Feeling of Hope (61)

Lack of Support

a) Inappropriate Guidance from Administrator (17)
b) Perceived Lack of Administrative Support (17,48)
Developing Relationships with Students

a) Discrepancy Between Own and Student Needs (50)

148



16.

17.

18.

150

b) Ambivalence Between Freedom and Contfol witﬁ Stﬁdeﬁts
(31) | |

c) Conflicting Needs Affect Relationship with Students
(68)

d) Sense of Affinity with Students (26)

Concern with Time

a) Need for Time (34,76)

b) Need for Time Management Strategies (39)

c) Need for Time to See Results (72)

Measures of Goal Success

a) Satisfaction with Student Achievement (72)

b) Satisfaction with Helping Others (73)

c) Comparison with Peers (7,52,53,61)

d) Self-Evaluation Through Satisfaction of Others (74)
e) Goal Affirmation from Student Behavior (1,75)

f) Goal Affirmation Through Student Achievement (72,73)
g) Ambivalence about Goal Opportunity (1)

Uncertainty of Role Integration

a) Role Disorientation (3,7,9)

b) Lack of Expectations (14)

c) Self-Doubt of Possibility of Goal Achievement (3,4)
d) Non-integrated Sense of Self (30)

e) Self-Centered Focus of Lesson Presentation (28)

f) Disillusionment with Ineffective Strategies (49)

g) Internal Struggle (56)

h) Conflicting Role Responsibilities (39)

i) Inability to Set Own Realistic Role Limits (44)



Appendix C. Thematic Abstractions: David

The following table contains the transcription of written
and interview material received from David. Column 1
contains numbered meaning units from the actual protocol.
Column 2 contains paraphrases of the meaning units (the
first step toward the abstraction of themes). Column 3
contains the descriptive themes that were then clustered
(see Table C-2) to provide a first order level of

abstraction of David's experience as a first year teacher.
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First Order c1ustering of Themes

The first order clustering of themes that are presented

here were derived from the preceding Thematic Abstractions

of David's Experience (Table C-1). The numbers in

parentheses after each thematic entry represent item numbers

from the original protocol in Table C-1.

Table C-2

First Order Clustering of Themes: David

1. Change in Perception of Responsibilities

a)
b)
c)
d)
e)
f)
a)
h)

Expanded Awareness of Role Responsibilities (17)
Sense of Responsibility for Others (14,20)

Sense of Total Responsibility (27)

Overwhelming Sense of Responsibility (96)

Shared Responsibility (29)

Awareness of Problem Ownership (107)

Need to Set Priorities (110)

Awareness of Responsibility for Decision Making (64)

2. Idealistic Preconceptions

a)
b)
c)
d)

e)

Idealistic Vision of Self-Performance (2)
Idealistic Focus on Own Goals (3)

Unrealistic Self-Expectations (118)

Idealistic Vision of Student Attentiveness (77,81)

Expectation of Maintainance Role (80)

3. Apprehension

a)
b)

c)

Apprehension (28)
Performance Apprehension (70)

Apprehension about Goal Achievement (93)



178

d) Assessment Uncertainty (37)

e) Acceptance Apprehension (126)

4. Sense of Inadequacy

a)
b)
c)
d)

e

Feeling of Failure (14)

Self-Blame for Lack of Understanding (52, 106)
Sense of Futility in Goal Achievement (46,47)
Lack of Confidence in Own Intuitions (38)

Sense of lnsufficiency (118,136)

5. Lack of Pedagogical Awareness

a)
b)
c)
d)
e)

f)
g)

Lack of Awareness of Classroom Reality (73)

Lack of Awareness of Pedagogical Interdependence (74)
Lack of Awareness of Learning Process (82,97)

Limited Curriculum Focus (113)

Need for Place to Start with Student Abilities (109)
Concern with End Product (112,113,114)

Lack of Focus on Individuality (102)

6. Need for Control

al
b)

c)

Lack of Control (14)
Being in Control (15)

Change in World View of Control (48)

d) Giving up Control (107)

7. Struggle for Control

a) Difficulty Gaining Control (44)

b) Reactive Discipline (79)

c) Lack of Time (110,111,112)

d) Emotional Reactivity (118,120)

8. Need for Experience
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a) Learning Through Lived Experience (9)
b) Need for Experience to Anticipate Outcomes (76)
c) Need for Experientially Based Understanding (85,86)
d) Experiential Awareness of Individuality (50)

e) Gaining Vicarious Experience from Peers (79)

f) Need for Familiarization with Peers (128)

9. Security
a) Performance Security (13)
b) Development of Structure (92)
c) Security of Place (121)
d) Security in Knowing (128)
e) Security of Fitting In (131)
f) Physical Security (135)
g) Security in Belonging (127)
10. Insecurity
a) Realization of Incompleteness of Formal Preparation
(21)
b) Need for Place (121)
c) Insecure fn Others’ Space (122)
d) Emotional Insecurity (135)
11. Anxiety
a) Anxiety in Finding a Place to Start (4)
b) Fear of the Unknown (10)
c) Fear of Incompetence (18)
d) Need for Escape (19)
e) Performance Anxiety (26)

f) Assessment Anxiety (37)
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13.

14.

180
g) Decisiqn-MaKing Anxiety (65)
h) Fear of Héving to Make Choices (6)
i) Anxiety about Student Evaluation (S8)
Lack of Decision-Making Information
a) Lack of Decision-Making Criteria for Classroom
Organization (5,6)
b) Lack of Decision-Making Criteria in Assessing
Students (35,36,37)
c) Lack of Decision-Making Criteria (66)
d) Lack of Practical Decision-Making Experience (71)
e) Lack of Practical Decision-Making Criteria (72)
f) Lack of Evaluation Criteria (98)
Affiliation with Peers
a) Attachment to Place (121)
b) Acceptance from Peers (25,33,127,144)
c) Sense of Belonging (133)
d) Gratitude Toward Peers (32)
e) Sense of Colleagial Security (31)
f) Recognition (133)
Areas of Support
a) Using Relationships as a Basis For Decisions (67)
b) Need Anticipation by Peer (83)
c) Supportive Resources (84,87,89)
d) Supportive Peers (141,149)
e) Supportive Peer Guidance (142,143,145)
f) Supportive Peer Influence (146)

g) Supportive Peer Encouragement (147)
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16.

17.

18.

19.
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h) Peer Empathy (148)

Deveioﬁkng Relationships with Students

a) Feeling of lsolation from Students (11,12)

b) Confiict with Student (46)

c) Conflicting Needs of Self and Students (114,115)
d) Leadership Anxiety (78)

e) Realistic Understanding of Student's Life-World
{53,55)

f) Balancing Individual and Group Needs (49,108)
g) Affinity with Own Students (40,123, 124)

Concern with Right Choice

a) Development of Decision-Making Criteria for Resources

(88)

b) Developing Evaluation Criteria (99,101)

c) Ambiguity in Developing Evaluation Criteria (100)
Need for Time

a) Need for Time to See Individuality (102)

b) Need for Time to Develop Understanding (58)

c) Need for Time to Accept Individual Differences (105)

d) Need Time to Get Acquainted (130)

e) Need for Time to Develop Comfortable Relationships

(132)

Opportunity for Goal Success

a) Goal Anticipation (1)

b) Opportunity for Goal Achievement (62,63)

External Measures of Goal Success

a) Confirmation of Goal Achievement from Students (24)
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21,

22.

23.

b) Peer Affirmation of Role Develobﬁent (33!}
c) Comparison with Peers (39,129,136)

d) Affirmation Through Student Achievement (103,104)
e) Affirmation of Choice by Peer (134) |
Internal Measures of Goal Success

a) Performance Relief (13,15)

b) Satisfaction with Student Responses (94,95)
c) Sense of Belonging Affirms Goal Success (41)
d) Sense of Goal Achievement (45)

e) Sense of Accomplishment (29)

Internal Insecurity of Role Transition

a) Dawning Awareness of Uncertainty (7)

b) Overwhelmed by Role Diversity (16)

c) Non-integrated Sense of Self (68)

d) Conflict in Self-Perceptions (70)

e) Uncertainty about Role Image (125)

f) Sense of Role Inadequacy (129)

g) Lack of Internal Role Integration (139)

h) Role Disorientation (140)

Ambivalence in Role Integration

a) Ambivalence of Setting Role Priorities (69)
b) Need to Share Values and Goals (91)

c) Role Integration Discrepancy (116,137)

d) Superficial Role Integration (138)

Movement Toward Role Integration

a) Need for Self-Disclosure (30,34)

b) Search for Integration of Place and Self (8)

182
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c)
d)
e)
f)
g)
h)
i)

183

Search for Affirmation of Role Developheht‘(34)
Reassessment of Own Values (59)

Reassessment of Own Expectations (60)

Role Integration with Self-Beliefs (90)

Role Familiarity (144)

Realization of Role Limitations (111)

Role Ihtegration (149)

Development of Pcdagogical Awareness

a)
b)
c)
d)
e)
f)
g)
h)

]

L

Realization of Classroom Diversity (42)

Challenge of Classroom Reality (43)

Awareness of Pedagogical Interdependence (22,23,75)
Expanded Awareness of Student’s Life-World (51)
Accommodating Student Needs (54,56,57)

Awareness of Individual Needs (61)

Expanded Awareness of Student Behavior (78)
Frustration with Individual Differences (105)

Balancing Individual and Curriculum Needs (117)



Appendix D. Thematic Abstractions: Linda

The following table contains the transcription of written
and interview material received from Linda. Column 1
contains numbered meaning units from the actual protocol.
Column 2 contains paraphrases of the meaning units (the
first step toward the abstraction of themes). Column 3
contains the descriptive themes that were then clustered
(see Table D-2) to provide a first order level of

abstraction of Linda’'s experience as a first year teacher.
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First Order Clustering of Themes

The first order clustering of themes that are presented
here were derived from the preceding Thematic Abstractions
of Linda's Experience (Table D-1). The numbers in
parentheses after each thematic entry represent item numbers
from the original protocol in Table D-1.
Table D-2
First Order Clustering of Themes: Linda

1. Change in Perceptions of Role Responsibilities
a) Expectation of Explicit Job Requirements (128)
b) Lack of Awareness of Role Responsibilities (119)
c) Expanded Awareness of Role Requirements (72,80)
d) Realization of Own Responsibility for Making Job
Explicit (129)
e) Overwhelmed by Curriculum Requirements (41)
f) Sense of Responsibility for Problem Solving (120)
g) Overwhelmed by Insignificant Problems (121)
h) Dawning Awareness of Problem Ownership (122)
i) Ability to Set Role Limits (58,59, 124)

2. Preconceptions From Previous Work Experience
a) Previous Work Experience Influenced Expectations (6)
b) Unrealistic Self-Expectations (56)
c) Teaching as Self-Performance (35, 36)
d) Teaching as Information Delivery (37)
e) Familiar with Presentation of Explicit Information
(133)

f) Perception of Learning as Linear Progression (40)
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gl Assumbtion of Student Organizational Abilities (110)

3. Perceived Expectatiohs From Others
a) Perceived High Expectations from University (65)
b) Perceived High Expectations from Employer (67)
c) Sense of Others Expecting Immediate Professional

Competence (66)

4, Effects of Preconceived Expectations
a) Concern with Curriculum Completion (40)
b) ldealistic Vision of Lesson Presentation (34)
c) Focus on End Result (112)
d) Concern with Immediate Results (11)
e) Sense of Urgency of Goal Accdmplishment (12,62)
f) Sense of Guilt at Not Meeting University Expectations
(85)

g) Sense of Urgency with Curriculum Completion (39)

5. Disillusionment |
a) Awareness of Discrepancy Between Idealistic Vision
and Lived Reality (34)
b) Discrepancy Between University Preparation and Actual
Classroom Practice (93,95i
c) Lack of Warning of Discrepancy Between University
Preparation and Actual Classroom Practice (94)
d) University Preparation Oblivious to Time Restrictions
of Classroom Reality (92)
e) Realization of Time Requirements (80)

f) Awareness of Superficiality of Practicum Experience
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(114)
g) Unexpected Work Load (1)

6. Sense of Inadequacy
a) Unprepared for Demands of Classroom Reality (127)
b) Inadequacy to Cope with Challenge of Classroom
Reality (126)
c) Frustration with Time Inadequacy (85)
d) Limited Practicum Responsibilities (130,131)
e) Inadequate Preparation in Group Organization (113)
f) Inadequate Preparation in Group Processes (116)

g) Unfulfilled Planning Expectations (88)

7. Lack of Pedagogical Awareness
a) Lack of Awareness of Learning Process (25,109,112)
b) Unaware of Student Needs for Time (89)
c) Misplaced Confidence in Student Organizational
Abilities (107)
d) Lack of Awareness of Required Process Skills (111)
e) Lack of Awareness of Pedagogical Interdependence
(135)
f) Lack of Focus on Individual Student Needs (135)
g) Lack of Awareness of Pedagogical Individuality (136)
h) Lack of Understanding of Pedagogical Implicitness
(137)
i) Narrow Content Focus (100,136, 139)

8. Need for Control

a) Need for Control of Students (102)
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b) Freedom to Choose Own Methods (98)
c) Need for Omnipotent Control (120)

9. Struggle for Control

10.

11.

a) Lack of Control Over How Time is Spent (84)

b) Reactive Discipline (102)

c) Apprehension about Ability to Handle Discipline
Problems (105)

d) 1rrelevance of Bureaucratic Paperwork (87)

Need for Experience

a) Need for Maturity (2)

b) Need Experientially Based Decision Making Criteria
for Classroom Organization (19)

c) Need for Experience as a Basis for Comparison (22)
d) Need for Experientially Based Understanding for
Planning (27)

e) Need for Experientially Based Role Synthesis (28)
f) Experientially Based Ability to Set Role Limits (33)
g) Setting Expectations Based on Experience (60)

h) Need for Experientially Based Understanding of Time
Requirements (81)

i) Need for Experientially Based Understanding of
Teaching Role Diversity (83)

j) Need for Experience Before Being Able to Innovate

(104)

Security of Place

a) Secure Atmosphere (4)
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13.
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b) Sense of Belonging (4)

c) Placement Fit Own Needs (5)

d) Need for Positive Physical Climate (14)

e) Physical Security Precedes Risking Abstract Tasks
(21) |

f) Need for Familiarization with Curriculum (42)

'g) Familiarization Leads to Comfort (47)

Comfort in Conservatism

a) Sense of Continuity (7)

b) Conservatism of Classroom Arrangement (15, 16)

c) Acceptance of Previous Structure (16)

d) Conservatism Felt Comfortable (17)

e) Difficulty Breaking Ties with University Resources

(46)

Frustration Accumulating Concrete Resources

a) Insufficiency of Concrete Resources (13)

b) Taking Initiative to Locate Resources (18)

c) Developing Criteria for Resource Creation from
Concrate Models (32)

d) Limited Schoo! Resources Compared to University (43)
e) Inability to Access Resources (44)

f) Lack of Curriculum Resources (71)

g) Realization of Time Required for Curriculum
Development (72)

h) Lack of Awareness of Available Curriculum Support

(73)
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15.

16.
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i) Realization of Curriculum Diversity (82)
J) Need for Concrete Resources (138, 139)
k) Inappropriate Resource Support (138)

1) Frustration with Difficulty Accessing Resources (140)

Anxiety _

a) Fear of Being Caught Unprepared (41)

b) Fear of Disclosing Inadequacy (78)

c) Anxiety of Immediate Needs (86)

d) Lesson Preparation Anxiety (100)

e) Perceived Self-Inadequacy Through Student
Accomplishment (90)

Affiliation with Peers

a) Coomonality as a Basis for Developing Peer
Relationships (96)

b) Sense of Common Peer Philosophy (99)

c) Colleagial Sense of Belonging (5)

d) Empathy with Other Novices (75)

e) Comfort in Commonality with Peers (79)

f) Sense of Commonality with Peer (8)

g) Colleagial Acceptance by Peer (76)

h) Non-judgmental Acceptance by Peer 77)

i) Realization of Universality of Uncertainty (52)

j) Comfortable in Self-Disclosure (77)

Areas of Support
a) Appreciation of Practicum Experience (114)

b) Administrative Anticipation of Support Needs (7)

e
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c) Peer Provided Resources (9)
d) Unlimited Support from Peers (10)
e) Supportive Resources from Peers (31)
f) Reliance on Peers (45)
g) Peer Initiated Support (48)
h) Needs Anticipated by Peer (49)
i) Focus on Realistic Goal Expectations by Peers (69,70)
j) Awareness of Diversity of Peer Support (75)

K) Support Reciprocity (76)
1) Supportive Discipline Information from Peer (97)

Concern with Being Right

a) Uncertairmty of Decision Outcomes (3)

b) Decision Making Relief (3)

c) Inability to See Alternate Strategies (15)

d) Lack of Evaluation Criteria (54)

e) Lack of Internalized Assessment Justification (54)
f) Uncertainty in Student Assessment (55)

g) Need for Certainty in Student Assessment (55)

h) Inadequacy in Providing Right Answers (123)

Need for Time

a) Lack of Time for Own Skill Development (141)

b) Need for Time to Achieve Goals (11,12)

c) Lack of Time to Develop Personal Relationships with
Peers (143)

d) Lack of Time to See Pedagogical Interdependence (144)

e) Discrepancy Between Relief of Completion and Sense of
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20.

21.
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Insufficiency (125)
f) Frustration with Lack of Time to Develop

Relationships with Students (144)

g) Need for Time to Develop Pedagogical Awareness (101)

Difficulty of Goal Achievement

a) Difficulty Finding a Place to Start (20)

b) Sense of Disorientation (26)

c) Self-Doubt Magnifies Problems (106)

d) Discrepancy Between Cognitive Awareness and
Behavioral Implementation (103)

e) Self-Doubt about Own Curriculum Focus (118)
f) Lack of Clear Goals for Students (23,24)

Reassessment of Goal

a) Goal Accomplishment Discrepancy (58)

b) Reassessing Perceptions Based on Student Reactions
(38)

c) Need for Goal Discrepancy Resolution (64)

d) Realization of Impossibility of Immediate
Professional Competence (68)

e) Reassessment of Own Needs (58)

f) Reassessment of Own Goals (57)

g) Setting Survival Priorities (86)

Dawning Pedagogical Awareness
a) Dawning Awareness of Student Needs (36)
b) Realization of Student Needs for Time (81)

c) Awareness of Student Disorganization (108)



220
d) Awareness of Student Diversity (30)
e) Realization of Need to Teach Process (117)
f) Discrepancy Between Individual and Group Needs (115)
g) Flexibility of Presentation (29)
h) Expanded Awareness of Evaluation Subjectivity (53)
i) Sense of Pedagogical Orientation (29)
j) Realization of Time Required for Professional Growth

(61,63)
K) Dawning Awareness of Pedagogical Implicitness (134)



Appendix E. Thematic Abstractions: JoAnne
The following table contains the transcription of written
and interview material received from JoAnne. Column 1
contains numbered meaning units from the actual protocol.
Column 2 contains paraphrases of the meaning units (the
first step toward the abstraction of themes). Column 3
contains the descriptive themes that were then clustered

(see Table E-2) to provide a first order level of

abstraction of JoAnne’'s experience as a first year teacher.
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First Ordef cwsteﬂng of TWs |

The first order cIustering of themes that are presented
here were derived from the preceding Thematic Abstractions
of JoAnne’'s Experience (Table E-1). The nuhbers in
parentheses after each thematic entry represent item numbers
from the original protocol in Table E-1,
Table E-2
Eirst Order Clustering of Themes from JoAnne's Experience
1. Need to be Seen as Coﬁ;etent by Others

a) Need for Professional Acceptance from Others (100)
b) Anxiety of Inexperienced Authority (101)
c) Need to be Perceived as Competent, Trustworthy (102)

d) Sense of Being Solely Responsible for Students (103)

2. Preconceptions
a) Perceived Need to Supplement University Preparation
(120)
b) Realistic Expectations of Student Behavior (121)
c) Lack of Practicality in University Preparation
(122,126)
d) Expectation of Proactive Management (60)
e) Awareness of Preparation Time Requirements (70)

f) Academic View of Learning (37,39)

3. Frustration
a) Frustration with Diversity of Planning (75)
b) Frustration with Student Behaviors (93)

c) Helpful Information Discovered Too Late (94)



243

d) Sense of Insufficiency (95)

e) Irrelevance of Bureaucratic Paperwork (118)

f) Disillusioned with Lack of Practical Preparation
(123)
g) Discrepancy Between University Preparation and Schoo)

Reality (123)

4. Concern with Finding Resources

a)
b)
c)
d)
e)

f)

Difficulty Locating Resources (8)

Need to Locate Diverse Resources (9)

Lack of Familiarity with Ordering Procedures (10)
Need for School Based Orientation (13)

Finding a Place to Start (56)

Need for Place to Start (37,43)

5. Concerns with Control

a)
b)
c)
d)
e)

f)

Concern with Lack of Control (59,60)

Lack of Alternate Discipline Choices (63)
Sense of Disorientation (24)

Lack of Control (41)

Reactive Discipline (42)

Freedom in Meeting Objectives (76)

6. Need for Experience

a) Need for Experience to Internalize Teaching Role
(124)

b) Role Uncertainty Due to Limited Experience (109)
c) Development of Teaching Style Based on Student

Reactions (107)
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d) Similéfiiy of Practicum Experiehce to Placement (58)
e) Limited Practicum Responsibilities (61)

f) Need for Experientially Bésed Resource Selection (64)
g) Acceptance of Step by Step Progression of Teaching
Competence (15)

h) Need for Familiarization to Build Confidence (33)

i) Lack of Experience with Record Keeping Methods (77)

7. Anxiety from Others’ Perceptions of Own Competence
a) Perceived Consultant Desire for Program Success (6)
b) Discrepancy Between Self and Others’ Perceptions of
Own Competence (110,115)
c) Anxjety of Undeserved Recognition (115)
d) Pressure of Others Faith in Own Abilities (88)
e) Need to Hide Inadequacies from Others (116)
f) Feeling of Failure (89)
g) Sense of Being Singled Out (117)

8. Change in Perception of Own Competence
a) Attribution of Own Success to Others (111)
b) Lack of Acceptance of Own Competence (112)
c) Change in Perception of Own Competence (113)

d) Realistic Perception of Own Competence (114)

9. Developing Peer Relationships
a) Uncertainty of Peers about Program (44)
b) Lack of Time to Develop Peer Relationships (45)
c) Awareness of Need for Relationship with Peers (46)

d) Conscious Effort to Develop Personal Relationships
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11,

12.
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with Peers (47)

Areas of Support

a) Positive Personal Peer Support (48)

b) Staffroom és Place of Refuge (49)

c) lmmediate Availability of Peer Support (50,62)

d) Pedagogical Decision Making by Administrator (67)
e) Individual Relevance of Support (104,105)

f) Administrative ldentification of Personal Need (113)
g) Proactive Guidance from Consultant (5)

h) Materials Provided by Consultant (11)

i) Proactive Planning with Consultant (17)

j) Supportive Peers (30)

k) Supportive Consultant (31)

1) Supportive Resources from Peer (38)

Meeting Student Needs

a) Difficulty Assessing Student Abilities (27)

b) Changing Plans to Meet Student Needs (34)

c) Program Planning to Meet Student Need for Structure
(83)

d) Balancing Individual and Group Needs (91)

e) Focus on Basic Curriculum Needs (23)

f) Need for Alternate Strategies (39,40,43)

Need for Time
a) Need for Time to Access Appropriate Resources (7)
b) Lack of Time to Develop Own Resources (12)

c) Need for Time to Cover Curriculum (69)
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14.

15.

16.

d) Need for Time to Creﬁte Resources (73)

e) Difficulty Filling Time (68)

f) Unbearability of Regular School Hours (65)
g) Need for Release from Student Tension (66)

h) Need for Time to Relax (66)

Uncertainty of Goal Opportunity

a) Goal Anticipation Discrepancy (1)

b) Need to Believe in Goa)l Opportunity (2)
c) Understanding of Goal Opportunity (3)

Lack of Peer Comparison Models
a) Need to See Peers’ Implementation Models (96)

b) Lack of Reality Based Comparison Model (97)
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c) Sense of Inadequacy from ldealistic Comparison (97)

d) Magnification of Inadequacy Through Comparison with

Consultant (98)

e) Lack of Awareness of Quantitative Differences in

Professional Competence (99)

f) Lack of Program Comparison Criteria (74)

Measures of Goal Success

a) Assessment of Goal Achievement Through Student

Records (119)

b) Goal Affirmation Through Student Behaviors (51)

c) Goal Affirmation Through Comments of Others (52)

Difficulties in Role Development
a) Sense of Disorientation (24)

b) Need for Orientation with Materials (16)



17.

18.
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c) Overwhelmed by Workload (18)

d) Sense of lnadequacy in Program Implementation (89)
e) Balancing Individual and Group Demands (90)

f) Setting Survival Priorities (25)

g) Concern with Immediate Needs (25)

h) Feeling of Incompetence (41)

Role Development

a) Search for Own Pedagogical Focus (14)

b) Clear Focus of Program Objectives (18)

c) Development of Teaching Style Based on Student Needs
(108)

d) Development of More Realistic Planning (71)

e) Realization of Impossibility of ldealistic Goal
Attainment (72)

f) Confidence in Own Justification of Objectives (78)
g) Confidence in Own Ability to Meet Program Objectives
(79)

h) Ability to Focus on Main Objectives (81)

i) Non-judgmental Problem Solving (84)

j) Need for Physical Orientation (4)

k) Conscious Focus on Priority of Relationships (20)

1) Clear Sense of Own Priorities (21)

m) Setting Basic Curriculum Priorities (22)

n) Change in Perspective of Planning (32)

Pedagogical Awareness

a) Pedagogical Awareness of Student Needs (26)
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Awareness of Alternate Strategies for Assessment (28)

Pedagogical Understanding of Students (29)

Pedagogical Awareness of Student Perceptions (36)

Pedagogical Awareness of Student Relationships (40)

Organization Based on Student Abilities (92)

Awareness of Pedagogical Interdependence (106)

Awareness of Importance of Planning Flexibility (125)

Awareness of Student Need for Encouragement (53,54)

Awareneses of Student Need for Proximal Subgoals (55)

Pedagogical Awareness of Student Achievement (57)

b)

c)

d)

e)

f)

Q)

h)

i)

i)

K)

1) Awareness
m) Awareness
n) Awareness
o) Awareness
p) Awareness
(87)

q) Relevance

of
of
of
of

of

of

Student Strengths and Weaknesses (80)
Student Need for Structure (82,83)
Behavioristic Learning Process (85)
Student Need for Consistency (86)
Student Need for Certainty and Safety

Program to Student Needs (35)



