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Abatract

‘Thrs thesus explores the nature of chlldhood bereavement as a basus for_- J

'..determmlng how chlldren mlght be helped to endure ' and emerge from:’

'bereavement psychologucally healthy Often parents dre too emotlonally laden wath‘

¥ '~\.tlaelr own : grlef to asslst chlldren wnth thelrs The author's personal posltlon and‘"__ '

,workmg hypothesus as substantlated by ‘the current llterature 'is  that chlldren’-"s e

‘who' present m therapy as havmg dlffnculty copmg can be helped by the
counsellor/therapnst to emerge conceptually, emotlonally and . psychologlcally more .

‘mature from bereavement Based on a revuew of: ;_the llterature and her

.'expenence wnth . chtldren ’m therapy “the :author prOposes an. exustentlalr.. :

&sychotherapy model as one optlon for those who work ln the area of e

chlldhood bereavement The model entltled PCP-—-play ‘confront promote-—xs

: f essentlally lan applncatnon of CI'ISIS and posrtlve dnsmtegratlon theorles to bereaved

- chnldren and pchhotherapy lt is. a '"splralllng developmental" ‘model each of its.

three bhases recurs throughout and beyond the therapeutlc process The four'-‘a
therape‘mc 9°°"°’ Wh"’h ”"de"'Y “"s '“°d°' are: eXP/ormg “the cmd's ‘bereaved .

ythe express:on of grlef and fac//ltat/ng hope and acceptance through synthes;s

" world entermg and rema/n/ng w:th/n the chllds bereaved WOrld encourag/ng:'. :

5:'Vanous procedures are presented Wthh can be used by the bereavement o

counsellor/theraplst to attam these four goals Creatlve adaptatlons of establlshedf"'“

psychotherapeutuc techmques are presented wa transcnbed excerpts from actual”' :

_therapy.. sessnons ‘ wuth two bereaved chlldren The the5|s concludeé' w:th

2 ."recommendatlons for Iong-term longitudmal comparatlve and phenomenologlcal" ",;"

,grlef in . therapeutlc settmgs

o L T

e 00 research to strengthen ‘l:he fourldatuon for the worklng through of chlldrensif L
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¢ .f : Prologue

R : pacify her wuth wuth sugar-coated tales? What lay ahead was an unexpec“d"" Y

_' ,they could I certalnly wanted to affo;d Karen the oppOrtunlty

My mltlaL reactlon was dlsbellef "Hls funeral was on Wednesday, ' she contmued‘
: arrangements to see Karen three days Iater

4 'sub;ect of death w:th elght-year old Karen or should l7 How: could A talk y

"solemnly wvth thls Chlld whom l teased playfully a. week prevnously? Would

'for workmg wrth chlldren What Iay ahead for Karen was ac nce to grow :

) .her Was |t possuble that chtldren foo could grow from accu

traumatlc experlence ‘as death? S

o ;ust—happened —to—meet—Alhson the—mother—pf—Karen—a—young cllent-—of

’mme in. 8 local shopplng mall Karen had ‘missed our last sessmn and- I made '7‘ -

| . several unsuccessful attempts at makmg contact . by phone The' riot in servuce o

recordmg stlll nngs ln my mmd as an ' ommous re'mTr'\'aer at the tlme P

,'-.suspected that it mught be a forbodmg message As . we sat down for coffee .

sensed a certaln dlstance in her ma r and tensuon -in her volce She calmly '

| and collectedly blurted out ’Oh havent you heard7 Our house burnt down

'Rncky lKarens four-year old brott\er) lS dead"’l ‘was unable to r)de my shock.» '

E | collected myself enough to offer my condolences and ‘some support l made~ S

LA mllllon questlons raced through my mmd How would I approach the.j ]

'opportumty for - me as a counsellor to expand upon my exlstentlal framework

. -from a traumatlc cnsls whlle I v:carlously explored thls for lgn terntory wlth".;m

' .' I crnses7 "f"

As Karens umque reactlons ‘to- her brother’s death unfolded b'came . S

‘ mterested in' chlldrens thoughts and feelmgs toward death was cur'ous to'
g -~,~__know what psychologlsts had to say about chldrens cogmtnve and affectnve,
. responses  to death Moreover | Karen began to endure and surmount her' e

. 5-’_‘"traumat|c loss I’:?' was remmded of cvas:s theory and wondered about lts';k ek

:'appllcabnhty to. chlldren Could there be anythmg pos:tlve for a chuld m such -a

_,/

s

Relylng upon my experlence/ wuth chlldren both in and out of therapy l

‘ ’_"began workmg through Karen's bereavement together with her in) therapy After S
. seemg her in theraPV fO" three months it was evndent that through confrontlng



- -and wdrking “through her"' feelings and thoughts- 'surrounding her 'brother's, death,‘

she_was_now_able_to_appcoach_Ilfe_wnh_renewed_vngour ’ L_did;we'._edo

' .together in therapy thatv may - have facmtated her re= emerge,} ce'? In: v_reviewing I
‘,vudeotapes and ‘case notés of ’tﬁ“e therapeutnc encounters .lf'j oY
-"Ka n and her survuvnng/b/ other Jeffrey, i was able to conflrm flrst—hand Wi

the Ilterature was to consnstently reveal Moreover ln the spontanelty of my‘-“§ 3

- ""Moustaklan—llke counse|hng ) found that had nnadvertently adhered to the

a

'-recommendatlons proposed by' researcﬁers and practltloners in the area’ of:

bereavement Furthermore _‘l dlscovered that I had - used some part:cularly‘

| '-v‘___'feffectlve techmques whlch were successful ln encouragmg the open expressnon_

"v"of feelmgs and thoughts the confrontmg of deep exustentlal issues congernmg:

‘ _Ilfe death and mortal anxlety /3 and the movement onward and forward of a.;",; o

e

chlld's conceptual emotlonal and psychologlcal development ‘x, /

Fmally, 1 wanted to share nn thesrs fonm The Woﬂd of the Bereaved-‘_.‘_.‘-;_

: ‘Ch/Id wnth those who also have an mterest' nn thus area-——students parents, S ‘.
;profes’suonals——who mnght fmd some of my ldeas useful " '

As I roached the com tnon of T he qu/d f the Bereaved Ch//d
aPP 9

- arranged. to mveet Alhson to check on how she and tHe chlldren were

_"‘progressmg Durmg the course of our meetmg she shared wrth me candldly

e

»-~‘_.'and objectnvely, her personal reactrons at the the tnme of R:ck,ys death I was

e “*deeply moved and umpressed wuth the msight behmd her revelatlons and I asked T

nf she could capture theur essence m wrrtten form She shared a very touchmg;

j.poem wﬂh me whlch she had wntten j,s?e appendux) @ few months after Rlcky, |

. '.".death-—her theraieutlc means» of workmg through the gnef Follownhg here are ', )

9

‘ her more recent words m poetry and prose wntten m respcnse to mY requestj

- The poem is dedlcatlon to Karen and Jeffrey, and the story Wthh follows,_':v_ -

B ".vserves as.; a rahonale for rny mvolvement wuth them m bereavement therapy

» Y
'



. Lnstened to Your ‘Pain . R

-

‘-_ll hstened to- your pain todav

.

‘-pam | share, L

’»‘.the stone dropped into the dark water
R ;'cnrcles rise and fall ‘
. _.wuden -
I B push water . up - and out
til the black~ sulk enfolds us .
' ',covermg nose v -
N ‘1‘, l’ . -blackening snght

. in suffocatmg softness .

. we can only walt L S

- .

, for ‘the water o

to recede .
"+ {Alison Coléman, Nate 1) " - .

.,My f;rst mstmct was td protect them from my more pam thm was,

.‘absolutely necessary but from my own exoenences as a ch:ld faced
‘wnh my mother’s death b know that proteq:tron whtdh shuts them out
ﬁtost of all was terrnbly bewnldered and confused and angry |

Cat 'thirt,___ . because ik d|d not - know how to act or behave wnth my
‘mother Dld not know |f she knew she was dymg. was cut off from SRR
. her- physu:ally and had no one w:th whom couid talk to d:out rt.

."."‘The wnmensnty of my mother‘s dymg and her pam were thmgs B

* 'needed t° deal Wlfh then ,bi.:t‘ 'oould not do S0 aIOne Because we'_»'lr.:.‘

uldren were protected from the knowledge of what was ’hqapemng .
untlt aII hope -was gone and because our - father was very husy

g

i
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dealmg wuth his" own . paln aII my attendent feelmgs had' to be .dealt

S with many ‘years Iater :
| When Rlcky dled the curcumstances were dufferent It was" a .

.'.‘sudden death and totally unexRected but 1 dud not want my chuldren

“to have to deal wuth thecr feellngs of grlef and guult alone What l

" had not reallzed however was that my own emotlons would not .

o allow me to be as. open as I wanted For several months I Ilved Il'! a

- haie; in: whlch I trled to make contact WIth the outsnde world

\

'for me tagsharel my grlef wuth the chuldren i 'could Ilsten to them
B L

"'and glve them hugs and explanatlons Ifﬂpossnble to shleld \those

yor

“:,we love from pam, .but most of us try to do’ rt anyways We
.cannot bear to add paln to an aalready unendurable load espec:ally to
"'the very young | know the chnldren were aware and bew:ldered by

my grlef as I was aware of the:rs I managed to get falrly close to

r they~ are the eascer lt s to share their sorrow

Chuldren need to be able to share the catastrophuc tlmes wuth

'adults but. from my own: expenence e know that it s lmpossuble

for . parents to be as close to thellr] chnldren as they want to be

: ;A':'We shy away ?rom showmg these feelmgs and we are overly

"sensmve to the chlldrens pam We need outslde help at Ieast untll

" B :
' the extreme gnef is- past lColeman Note 3) TS N
o . .,v oL
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1'.mcludlng the chlldren only half heartedly It was Ilterally |mposs|ble v

' but at thelr mstngatnon not mune Chuldren are not nearly so :

,afrz d or sensmve about showung thenr emotnons as adults and the
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-We make ourselves a place apart N .
Behind light words that tease and floun R e
" But oh,. the. agitated heart .~ T

Till someone really finds us out. . ERR ’ s

INTRODUCTION T L

-

~

o' into the nature of chlldhood bereavement and how ¥the theraplst/counsellor can'

: current relevant llterature and wnth my own expenence thh two bereaved L

the. ch’lld learns - about - dea_th_ through ~‘soc,|allzat|on and _:actu_al”; death_

= 7Jis pity if the case requires R

death s stlll a speculatlve and controversxal area_ |n psychology Basnc |ssues?'

(Or so we say) that in the end S )
We speak the literal-to inspire . K I
The understandlng of a. friend. - s o N »

‘But so lt is” with’ babes at play“v R
At hide and seek -10 guard afar... - R ‘ ‘ o
* So all who hide too well away . S L IR
Must ‘speak -and tell us- where they are. .o T L
' ) Flevelatnon \by Robert Frost . o o » v .

QA The Nat‘ure of the Study

. What does the exlstlng Ilterature |n the ‘areas of chlldhood bereavement?* a

and chlldrens death awareness suggest for worklng wnth chlldren in therapy7

my current model substantlated by the : exlstmg Ilterature ‘as . well as «by"
experlence wuth bereaved chlldren m therapy? Whét are some psychotherapeutlc e
techmques W-thh can faculltate 'the grnevmg prpcess in chnldren7 'These are the

basuc questlons Wthh provmde the lmpetus for thrs study It - is an thpStlgatIOh.‘A

\

help those ch:ldren who cannot cope adaptlvefy to bereavement. The study is

based on the premlse that bereavement theraplsts should focus on a ‘more

‘ candld and dlrectuve approach for worklng ‘With these chlldren m therapy l wnll

-

" chlldren m therapy AR T R

TN [ . o

present ‘one’ such approach ahd attempt to substantlate' and mtegrate it wnth the .

,, . .
Y . - ST NS N
. . P ) S = [N

R ~ ~
S

- < L . . )

B Need for the Study

We llve in a "death denylng soclety and thls s reflected in deathw |
psychology research whlch even today i in- |t§ youth The chnld‘s view Of.-”."

’

ensue ‘over whether death concems are part of a t:hlld‘ \world‘ -and whether. .

A\

e . . - N .
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'Moreover there is- an absence of the concept of death |n the theorles of Chl|d B

developmeht and Chlld psychopathology lS manntalned however that deallng' ,

wuth feellngs of helplessness and obllteratlon are major deveIOpmental tasks ofg -

¥ch|ldhood (Yalom,—1980‘ :

Behavnour'al reseanch cannot reveal what mnermost conceptually and -

’ emotlonally, in chnldrens mlnds and thelr hearts Nonetheless researchers draw

There are few studles lf any based on. long-term mvolvement in. ‘the chllds'

phenomenologlcal ) experlence 'But anngsnde those thoughts whlch can be'

-the Chlld thhout talklng to h:m (Plaget 1973 p 18) Furthermore how can we

',:’"'thelr conclusuons based on chlldrens play behavuour thelr drawnngs an'd-’f.tl'je'_ir L

ianswers to preplanned questnons lNagy 1948 Koocher 1973 Rochlun 19'6‘1')-__,‘_?‘»"; -

expressed how many possnble thoughts remam unknown so long as we observe

dlstmgulsh a chllds play from hlS or her beluefs wnthout talklng and WIthout

I8 e "belng wnth" hlm or her over; tume7 Pure observatnon land lnterpretatlon]

:"_'adults who are ‘ wuth chlldren over extended perlods of . tlme parents -8y SRR

e -'.g'-theraplsts are in" an ldeal posntlon fo”t act.lvely determmmg chlldrens tho_ghts

about and reactons towards death

v One of the most dlfflcult tasks for adults is helpn‘lg a Chlld rough the - '

= f‘f,cris'i‘s < of death Many well—mtentloned adults fear that

'stralghtforwardly wuth chlldren wnll rob them of thelr lnnocé 'e- and therefore o
i _of thelr chtldhood "But’ the chlld’s unfamlllanty wnth death ,the adult‘s deceptlve' .;

| ;'or wuthheld explanatlons and apprehenswe’ ess m talklng about the dead person i

1973 Salladay & Royal 1981) : B R SRR

i ‘chlldren in. one way or another Accordmg to Statlstlcs Canada (1982) m Alberta;"
.f»f‘a|on9 there were 12 709 deaths m the year 1980 In C;nada one of eVery

'.madequate for dlstmgunshlng behef from romancnng lPlaget 1973 p 18) Thus,‘-,‘-,"k

dj cuSslng death

) . all comblne to erect ¥ barrner of confus on and/or lgnorance between chlldren' L

**'—”**md—deatlt”so—thatworkmg through the grl f IS demed to hlm or her (Koocher_ :

Tt e T

Death lS a unlversal phenomenon Wthh eventually effects the llves of all;‘f"

“

1515 bhnldren ages flve through mne dles each year (Statlstncs Canada 1982)',

£ Mortallty statrstlcs mdlcate, that by the age of elghteen one Chlld m twenty wull

\: ; ) PN



- - " N "-:f
v have lost a parent by death,: and in, a school of snx—hundred students one Chl|d

R

can . be expected to die ", every other year affectlng the llves of. the chnlds
frlends and classroom peers (Atklnson 1%‘80) Add to these statlstlcs the deaths

of school personnel extended famnly members pets fatal traffuc accudents wars

to a professnonal

- and V|olen<:e constantly deplcted in the medla and lt becomes |mposa|ble to-

belueve that chlldren can be protected from death

Adults \t appears, lmpose their own needs for denlal and represslon of

»",the memtablllty of death onto chlldren lt mlght be adaptlve to deny death in’

. ;.some lnstances but demal w:th the chlld for whom death is ‘an nmmment reallty

fmally .express grlef Such depresswn can have many lmmednate mamfestatnons

~.such as academlc fallure~ somatlc complncatlons death fantasles delmquency

'.:,wlthdrawal fear of belng alone and unw;llmgness to make frnends (Bendlksen &

'__'Ful‘ton 1976 Bernsteln 1977 Greenberg, ’_1977l There has- been some‘

- -'mdncatron that unresolved grlef m chlldhood leads to hngher rates of ma;or

o } is' harmful Lastmg depressuon often plagues the bereaved Chl|d 'who. does not .

..\lllness and emotlonal dlstress m adulthood (Beck Sethl & Tuthlll 1965 Bendlksen "

"-j’-& Fulton 1976; Brown 1961 Greer 1966)

The overwhelmlng consnstent recommendatlon byl professnonals is .- that <

B ;:"-chlldren can and. should be confronted wuth the realuty of theur death

)

,4_;exper|ence Moreover general guldelmes are provnded for parents on how thls -4 B

should be done (Greenberg “1975 Grollman 1969 Kastenbaum 1977 Koc'h

._'or uf the chllds reactlons appear psychopathologlcal the Chlld |s best referred

SR

A

[ Attentlon \m the ltterature has been glven “to several grlef précess : 1_'.""'
-:‘,;'v:-theones .and. to basxc suggestlons for gnef work but not to appropnate
: psychotherapeutlc techmques nor on a spectflc psychotherapy framework The: o

' ‘;"F--} emphasus needs to be \on how the professxonal \counsellor/'d'leraplst can usL -
L __'Y‘I'knowledge of grlef proceﬁs and psychotherapy to help the bereaypd chnld ThIS w

’;‘.thesns |s an attempt to propdse one such apphcatuon usnng, an exlstentlal

". - DU s P "4.". o

- : S T D el o

_.73'-'framework - LA T '

R T S T e )

P 1977 for example) However when the parent‘s own gnef reactlon is” severe o
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C Statement of Pﬁrpose ] T SRRE §

Thé purposPs of the study are ' ] ".‘:." '. | ,,

I

BT ..""‘To present a model for workmg wnth bereaved chxldren in- thecapy whuc.h 3

4 -2 To substantlate ‘and mtegrate, the model wnth

3 To share some of my creatlve adaptatuons o‘f estebhsh'ed psychotherapeutlc

) ’ - e\'&" -, - ) ' . - K . PEEEA
IS based on S "* t S e
. a.-. crnsus theory o o

bt establlshed psychotherapy« modéis,‘ "espe_cially ‘e'xist‘en,tial,. " child "

8o
oo

psychotherapy : ] -

e exlstentual presupposntlons 'especially ‘the existerfti “"~_rspe‘ctive’.r on -

o ..

! ."deéth:

._jd my expernence wrth chnldren both in and out of
\

e.i-"l my curreht and chrldhood concaptnons of and reactlo

a the Ilterature m the area of ohlldhood bereavement and chaldrens death

- . \awareness (conceptlons and reactnons) . . | ', ,
b', the - guuldelunes and recommendatlons for helpmg chrldren cope offered
: by professnonals in the area of bereavement and »' -,1'_-- - ﬂ L

c . my own "Ilved" ’ expenence wrth two bereaved chnldren |n therapy

o technlques wrth those worklng wuth bereaved chiidren |n therapy
C b . , . S e

’ -:.‘\"- ,l —‘H,

) D Generel Overview

My goal in thns study |s to dehneate a model of bereavement counsellmg

"-i"..'_whuch has arlsen wnth and from e:;penence Exlstentnal phenomenologncal
e ,‘».’psychology is: that dsscuplune whnch seeks to explucate humen experlenca and

o human behavrom as revealed through d'iscnﬁt’:'ve techmques mcludmg disclplmed

"l'freﬂectlon Nalle & Klng 1978) Essentlally thls mesrs is . phenomenologncel in_ that
N entanls examnnmg phenomena, Chlld’lOOd ‘%gevement and bereavement
k .counsellmg, as they ere acmelly luved a\d e‘)cpeﬂenced (Hussérl 197OL By

reflectnng upon v:deotapes of my oomsellmg sessuons wrth two bereeved

‘,-_'y.;“‘»‘_‘:h"d"en and bY dBSCﬂblng exacﬂy whet g "see myeetf demg with them R wull
F elucudate the phenomena of chcldwood bereavement md bereevement comseumg

R _\ L RN .“ PR P

< toward death. -,

A
vt

L \



' wnth chlldren R " e T A. S PR e
_ Thrs thesls may serve: as a handbook for those counsellors and theraplsts \
“who fmd themselves needlng general background for thelr work wnth

' 'bereaved chlldren and/or sOme constructlve - ideas \to use m therapy lf the

s chapters are read successwel'y thé thesls presents a revuew of the curren‘t’

. hterature related to chlldren death and exustentlal chuld psychotherapy a model

°':g'wh|ch mcorporates |ssues Wthh have been both addressed .and- unaddressed |n

the hterature to date an elaboratlon of the model through transcrlbed excerptsjil*
.»of therapy sessuons and some techmcal appllcatlons of the model and-_s_ome'?
.v'general conclus:ons wuth |mphcat|ons for counsellmg and research _' S

' To experlence the evolutlon ' of thls thesus the unfoldlng of the, o g
"”_‘phenomena, and the reblrth of a model the thesus can be read m the followung;_g:'w
'horder——startmg wuth chapter four and proceednng to chapters three two and;l o
""endmg wuth chapter fwe Sl AR e BTN R

Chapter four consusts of transcnbed excerpts from actual counsellmg‘,

Tsessnons wnth two bereaved chlldren in. therapy In revuewmg these excerpts it

v

R becomes apparent that some of the techmques used actually seem ‘to carry o

-'f_forth the gnevmg process for these chnldren l elaborate upon these technnquesf

. tj}'-and make some recommendatlons for thelr appllcatlon

ln chapter three present my model and tts assumptnons Thesev- :

.rassumptlons are substantxated by the Irterature revnew chapter two and by my

‘;";fexpenences as outhned m chapter four ln chapter fuve the dlSCUSSIOh l mclude

the Imartatsons and lrrpllcat:ons of the study i T el

an untegration and synthesns of chapters tWO WWQ"‘ fOW a"d c°"°‘“d¢ “"ﬂ"»

e

Colalw ne7a) a phenomenologucar psychologlst, contends that "All hu'nan

| research partxcularly psydtologlcal research ns a mode of exlstentlal therq:y ) -7
o .}:.:_‘_..m fouowlng gtudy us based on the assunptuon that the reverse ns also true
R That IS all exnstentnl therq:y ns a form of humm research: o o

Genume|y humn research mto any phenomenm wfutsoever..passes
.~ . beyond ‘research in its  limited - sense - and " occasions: exustent:d mstg'lt.
. Thls is’ nottnng other than therq;y (Colaxzzn, 1978 p 69l

The exustentlel therqptst draws in’ the tot:llty of the hu'nm person "(3,_:5,,':




LU

~‘_conteht of behavnor) phenomenologlcal research therefore as -a mode of.

- . .
. -1
4 'v

peroeptions cognmons ernotions attrtudes,y experiences patterns _ styles an;i

exnstentlal therapy mamtalns that any partlcular phenomenon should shed - I|ght on_

the total:ty of the human s:tuatlon (Colauzz: 1978) "It is clear that psychotherapy :,

ot

ns an applued art and the psychotheraptst an apphed scnentlst (btru;ip 1968 p —

18" :

-~

Al ]



_ R | LITERATURE REVIEW C T e .
'The llterature rev:ew ns organlzed mto enght ma;or sectlons The flr‘st
three ekamme materlal related o_ chlldren and. . death () chlldrens "

= conceptuallzatlons and awareness of death lb) chlldrens reactlons to death ()

——helpmg—”chlldren‘cope—\’mth ) Wlthln varno‘as_“theoretlcal —and atheoretlcal—'
frameworks The “next four sectlons focus on chlldren and death wnthm an '
- exlstentlal framework (d) Crnses as.. faculltators of grom/th for chlldren as well as

y

adults le) the . exlstentuahsts perspectlve on death (f) the. ex|stent|al concerns of ‘ {:'-

v o

chlldren (gl exlstentlal chlld psychotherapy ThlS chapt_erv concludes_ V\‘l‘lth‘ a-

- .

synthesns of alI the Ilterature revuewed

"~.-\

:._A.‘.‘"Cl"_iiil.dr"e'n and" p_eath L L f".‘ ‘ ‘ S L S e

Conceptuallzatlons and Awereness of Death B . | ) o
“The subjéct of thns mvestlgatlon-—one of ‘the most |mportant but also o L
.one of the 'most difficult in :child psychology is. as follows: what -
conceptlons ‘of: the -world: ‘does - -the -child " naturally form at’ the. S,
dlfferent stages of development7 (Plaget 1973 p 13) o e
_ . Dunng the evolutlon of psychoanalysns llttle was known about the
L development of cognltuve abllmes and therefore thelr roel -m shapmg a: chllds
death attltude Was mmlmlzed Over the decades how;ér due to a deluge of
systematlc stud:es ln the areas of cogmtlve and soclal psychology we have
been provnded wuth rellable models of cogmtnve (Ptaget) and soclo—cultural
development (Enkson) upon whnch to base death anceptlons research Today.r
, even tradltlonally psychoanalytlc psychologlsts are dlspenslng wvth the mtanglble
concepts of psychlc energy ’and "druve" and are jolnmg ranks" wrth.~cognrtnve e
psycholog:sts (Bowlby,

' new theoretucal concepts of death and Ioss based. on the more contemporary

A-:'_1980 Llfton 1981) Thus psychologlsts are /,formulatlng

research fmdmgs Before elaboratmg on two predormhatlng models
’ cognmve—developmental and the soclo-cultural the classlcal psychoanalytnc model

R i - - . 'f. Sl Vo o . " \—J

wnll be revuewed brlefly




) - T Y

‘ Freuds nnstlnctuar model requlred hlm to conceptuahze both |dea and~ E

-

affectlve state as. subordmate to physno—mechanlcal energlc forces He therefore‘_.

. more or. fess di smlssed death |n a conceptual sense He- asserted that smce we

. j . w:th makmg objgcts d:sappear; and reappear and separatron anxuety") for the

never experlence_our__own_»death |t_|s_lmpossnble_to_concenve__of_death_as___

: anythmg but an mstmct j:":_ ,'7:, .

-Our own death is" indeed " uhlmagunable and whenever we" make the -
S attempt “To imagine it - we' . .can percelve that we really survive as’ R
. spectators. Hence  the. psycho-analyt|c ‘school’ ¢ould "venture on "the . _ -
,assertion that" at’ the bottom no one: believes .in . his- own death, or to - -
put the: same thing -in" another way; in. the unconscious, every one’ of ~j
S us. is convmced o hlS own, nmmortallty (Freud 1915/ 1939 p. - 15)

’

To Freud death ummagmable and psychlcally unavaulable The concept of

death ' mstmct however “'seems - ‘to, contraduet bnologlcal prmcnples and

1

furthermore, rthere has been no blologlcal observatlons to support it

Freud malntamed that death was ahen to chltdren Only chlldren who have

| seen- the suﬂ‘ermg that precedes death ‘can’ dnfferentlate death from other ways
'absence 'migh be brought about eg dlstance duvorce (Freud 1900/ 1938) To
rmost chlldren death was Just I:ke"’bemg gone Essentmuyu Freud emphaslzed’ the

mabnlrty to' accept or understand personal fmutude Maurer (1966)' -' a. more,

T contemporary psychoanalyst beheves that there |s ample support from Chl|dh00d

Vo

Y behavnours - mght terrors thelr fascmatnon wrth the game "peek—a—boo” ; and

B . .
R

PR

- assumptlon that chvldren are able to dnfferent:ate between belng and non—bemg
wh:ch s ‘an;.. |nit|al - adaptatmn ".»to understandmg personal fmutude The

cogmtnve—developmental __model descrubes development of the chnld’

Le understandmg of persona} frmtude - f"‘ - et M RS j, S

C.anmxe_ﬂsmlnrzmsmalmgdal

There has been an |mmense amount of support m the Ilterature for an

; age—graded de\lelbpmental model Accordmg ~to thls model chlldrens conceptlons
of death adhere closely to» the Plagetlart cogmtnve-developmental model Whlch
‘ states that a chlld's level of reasonmg ‘is. dependent upon maturauon and
L Ieammg Chlldren pass through- sensorlmotor pre concrete and fom;al

o 1 operatnonal stages ast thenr mental structures mature and as they mteraet wuth

‘." e'..'




= _ " EE . ..,- RN . . . . ‘..\.'.' .
N . ‘-L . 3

» 'thelr en\nronment There tS th|s~ same developmental progresslon in theur thoughts
.' about death whlch too depend upon cognltlve maturatlon and learnlng lKane

1979 Koocher 1973 Stllllon & Wass 1980l\ 4 4- R B e A'\
' Nagy (1948) m her foundatlonal study |n the area used lntervuews\-"'f‘. .

stages are sumslar to Plage’tnan stages SR :-a_'”;‘q','-' ". , P

‘chnldrens wrltten stones and drawmgs to explore the conceptuahzat;on of death;;
- ',nn 348 Hunganan chlldren aged three to ten years Nagy ( 1948) concluded that .
\'~.‘:."~~there are . three age-related stages ln : chnldrens understandmgs of death;.‘_ -

“'Accordlng to Kane, (1979) Koocher (1973) and Stllllon and Wass (1980) thesa.

v S

Ib_e ﬁ:sj sme, wh:ch encompasses the age ranges of three to flve'f

.years (tWO to seven years accordung o Stnlllon & Wass 'three to snx years_ N

’_‘-" preschooler as saylng: "The dead close thexr eyes because sand gets mto them.

CL accbrdmg to Kane) resembles Plagets pr‘eOPBf‘a’fIOﬂa' stage in that 't reflects the L
o '-,:}Ggocentrlc mmds and the maglcal thlnkmg df F>"e$<=h¢3¢>I~ chlldren At th's stage o "
| <hildren . know that they must eat, : sleep and br‘eathe 5.9 they attnbute life
L"}.processes and consclousness to the dead (NEQY 1948’ Nagy ”94& cltes °"et~.

""(p 7) To these chlldren death ns defuned ln terms of structure lt |s real there_. =

3 ("

| "|s separatlon and the deceased person I$ temporanly lmmoblle (Kane 1979)

surely you dont thmk the dead J_person stdl
they cant see pbor thlngs l‘f 3"'

Temporal orlentatlon at thls s’tage : "now ——death IS reahzed m terms of the N

Ty S ; e S
o o RETIRE R PE A PRESEERS. .
N B

' "_.‘;‘present ,and the |mmed|ate , R T ORI
(e ln Rochlms (1961) study one researcher asked a f:ve—year old: ' But .

se's?"' T‘he Chlld ans ver: ". : 'NE",’../T‘ '

v

'mt-those coffms But then at ntght when

e they come outslde they can see‘ then But hot so well (p 137) Thus whlle

preschoglers know that dead persoris are burned underg:ound they Vlew death

" as a kmd of sleep or temporary state The maglcal thmkmg Wthh charactenzes _
- "j".thelr cognltlve development IS remforced by ~the way death ts portrayed for
b .v.them ln fanry tales - (Snow _Whnte and Sleepmg Beauty for example) and also by .

{ PR

thelr own sleep whnch |s temporary s R
'. s, Anthony ( 1940) pestulated an early developmental stage (eges three and v
t’our) durmg whlch tlme the Chlld restncted by llmlted speech has no* |dea of Se




Y

- fuve-year—olds demed thoughts ‘of death but d|d admat’ to playung and dreammg;--*‘ ‘

’or er o] ous concept of death Stemer l1965) reported that four - and

10

-,

death She found that it was ‘not. <;,mtnl age flve that chnldren developed a Iumlted‘ '

about death In a more recent effort Swam (1979) |n a study - of 120 chn[dren

‘¢

under. .fuve found that they tended to vnew death as’ reversnble or escapable

-

' rather than unevntable and’ personally apphcable Prlor to the age ‘of flVB

) or concrete operatlons The Chl|d IS full of cunosny about the workungs of the

|s an attempt to brmg the topnc unto a more(easlly understandable cause-effect.

, express the beluef m elther a splntual Ilfe after death or m the total flnallty of‘;_.,;'

appears as though \chlldren categorlcally deny the realuy and Ifl’GVGrSlblllty of

“death lNagy “1948; Safier, 1964) T G
Ihe ae_cgnd s;aga, ages flve through elght (seven to - nine accordmg to ; .

Kane) |s comparable to the stage Plaget descrubes as the : age of the scuentrst \'

world and |s sortmg out lmpressmns object categorlzaﬁons and is d:scoverlng» L

laws of cause and effect Wlth thexr growmg awareness of the way the worldf

) operates they now recognlze death as flnal lNagy 1948 Stelner 1967) Both e
Nagys and - Steuners msddle—aged‘ chnldren vnewed death as personally remote f‘.' o
and external Nagys chnldren frequently persomfled death as a. skeleton ghost' L o

or powerful monster Stulhon and Wass ( 1979) suggest that the persomflcatlon‘

-

relatlonshlp Chuldren at thls stage “beheve that death comes to get you’ but nf e S
you ere fast or clever enough you may escape (Nagy 1948 p 5) As chnldren:;_.'_“

begm stage two thmklng they assocuate death and obvuous dysfunctuonalnty and", -

have |deas such as : et SRR AN
Dead people cant move, blmk thelr eyes or work the:r mouths they
T get hungry.“but - can't eat .because they. can't’ move: their -hands; dont
: e%t but do drmk and hear Vo:ces but dont answer (Kane 1978 p

I .

Durung thns penod chuldren worry about the mut:latlon of the body (Koochec P

\,

1973) and thls ns rllustrated in- poems they wrlte (Amstem crted m Lonetto"_'.'-_":‘-"

1981) in’ Swams (1979) study of Amerlcan chnldren over the age of fIVB the
'7, chlldren dnd not demonstrate to any sugnlflcant degree the belnef in ghosts or‘
functlonal capabrlmes of the dead as clted by Nagy (1948) They dld however,"'_'»"-f-. .

death Though children at thls stage recognlze death as fnnal they see lt as :
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~caprucnf:us Swaun (1979) found that chlldren from ages flve to seven about . the '

-

o A

D -ume v}bhen they enter: SChOOVXhlbIt the - greatest changes m death conceptlons

exh:bltlng Iess maglcal thinkidg, “and a- greater rellance on btologlcal and soc:al

RN al N > . el . s -

. T,

R
Tea MY YJ "

For most chlldren ages seven or eught provudes the turhlng pount for the.

.«ei' uplversal «*ancI 1rrevocable at: thns deyelopmental stage“ o

s

, undethandmg of the bnologlcal and logucal essentlals related to death (Anthony,
)

“1940). These, however aF'é not completely assnmﬂated until: age ‘nine or ofder._

T '

The ¢h|rd at thLS second stage has not yet mcorporated the" ldeas that death

’ ‘f»lnevn ble natural and unlversal Chlldren wnll demonstrate lnterest and anx:ety

. 4 . . e

3

about funeral and burlal rltes at thls stage SRR Lo

mtegratlon of conCepts as seen in Plagets formal operatlons Accordtng to Nagy
l1948) thls stage can begm as' early as mne years of age (the true formal

operataons perlod be "~s at twelve years) Chlldren at thls stage recogmze death

as mescapable and unlversal (Nagy,_ 1948) They vnew ut as personally applrcable

'>\ ,-.r

a natural,dnternal destructlon process that wnll happen to everyone nncludlng

a

themselves‘ There is- a shtft whlch ‘occurs here »where death is.. seen as belng

determmed hy mternal forces mstead of bexng taken away by powerful outsnde

2.

\ ’ . ¥ ) o -

'study by Chllders and Wlmrder (1971) eleven percent of the

four—year—olds— recognlzed death as umversal ut by age mne one hundred

-

percent of the ch:ldren dld Slxty-three pe;g nt - of the ten year olds - a

(19§5l Stemer “(T965L «Von Hug Hellmuth (1965) uslng vanous methodologlcal .

rocedures, promde further *support for :chlldrens awareness of death as .~

R Ty

e

o ;’ -'. " Formal operatlonal chddren can recogmze reallty ~and also speculate in* a

qualrty of ufe'f "nd clea " lKan,, 19:78 p RER

o : Aiexander and Adlersteln (1958) Caprlo (1950) Hall (1922) Harrlson B
L Davenpert and McDermott (1967); Portz (1965) Schulder and Wechsler (1934l o

¢ . \ ]'_he Ib.lLd sjage of death understandmg IS characterized by-" "a cbtnp.legc ;

LI

- :

"Uftxmately they can : consnder the exnstentnal"'
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Kane (1978l has found experlences wlth death to be tmportant in terms'

~ -w

o .of concept development for chlldren s:x years of age and yo(mger When

,chlldren of thus age experlence death they evndence more mature concepts than

- thelr mexperlenced age peers Chnldren aged se\(en .through twelve years on the

A%

- other hand manlfest the same matumy of concept whethe :'they expenenced

7 -

'death or not (Kane. 1978) Swam (1979) found chlldren fuve to seven to - exhnbut

‘the greatest Changes m death conceptlons' Chlldren at thlS ag)e have greater

rellablhty on' blologrcal and soo;al reallty whlch would mdncate that thelr.‘-’

conceptlons of death would be nnfluenced by ‘actual experuences wuth ity *Thus
bereaved chnldren have an early conceptual edge on theur age peers whlch

dxsappears as the other chuldren jUSt naturally mature Further researéh is ,needed
",to expllcate and” valldate _these ﬁndmgs : . ‘

. < -~ . - . B -
-~ . . - S

. I - " . -
: T c . : - - R N ’ L .

-

Results der:ved from retrospectlve questlonnalres l‘Scott 189'6' l-lall 1922 ?
Capno 1950) mtervnews lAnthony 1940 Nagy.: 1948, St_emer 1965 and Swaun

"1979) obseryations ‘of- P'?Y Rochiin,;, 1967).  3hd ’?controlled experlments

e

lAIexander and Adlerstem 1958) agree to a certaln. extent wnth the notlon that
the childs c: nceptnon of death moves Imearly from a state of non—awareness
‘through an mtermedlate stage where death is externahzed and/or persomfled

, many forms, to one of an apprecuatlon of death as umversal Thls- agreement lS

limited to the descr:pt:on of developmental stages of attltudes toward death and

P

_there . is‘ Stl” consuderable dlsagreement in. terms of : explanatlons of the

.'charactenstlc responses at spec:flc age and maturatnonal Ievels\ (the prevuously

'.outllned dlscrepant views: - of Swain, Nagy_‘-_ and Steiner, . o.f_ the' preoperat_lonal, B

‘y '. . . e

“child, for example) E T 5 P v S

Ihe Nature- Nurture of ledl:ene D_eam Qencep_tlens EE R P f

. Some researchers lCook 1973 Chllders & WlmmerhvlS')'l Jackson,,,-. o

1965; Klirman, 1868 Safner,,1964 Steln 1955 Stelner 1965 Stnlllon & Wass

_,19.80' Zeligs 1974) clalm to have duplxcated Nagys flndmgs and conseguently-

support the’ umversal appllcatlon of her model to chlldren of aII cuftures _They

S
<
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argue that there “are’ dlscrepanmes between the adult and child vnews of death

;_‘ whlch may be . attrlbuted to"matunty and age Other academlce (Grollman

Mcl‘ntlre Angle &- Struemplel' 1972 Morlssey 1965 Plank- & Plark,

1967
1978 -

-

-

-

.

~

© Rochlin 1967 Swaln 1929) however' report that: thelr data can be mterpreted-

. as support for conéeptuallzatldns that contradlct the age graded developmental

] model and emphasnze other varlables (for example socual and cultural background

VoL . i -

and experlences) over age RN o .

\ :

-

-«

Myra Bluebond Langner (1977) mquures PR A .»w.'

Do chrldrens concepts of death develop..w1th respect to .age, - thh.‘

- newer; . more ‘scientific”” _explanations . replacing fantasy : explahatlons7

“Or, are all-views of .death .present at all times in one's dévelopment:

-and does - the’ particular account of death one gives at- any one_ time .-

. reflect not so, much ‘age as intellectual . ‘and social experiences -and

" psychological | ¢oncerns and circumstances. at . the time the question is .

S conceptnon? . 51) T .

.asked;. . and does the forum _of such expressnon eVen belne the

R . «

o
/

Bluebond—Langner (1977) formulated a multl-faceted rﬁOdel as . an alternatlve to _
She -

the age-graded developmental Whlle worklng wnth termmally ill chlldren

. S

found that these chlldren came to know that they were dymg in, terms that

ot were thOught only tO‘ be possxble in chlldren over, hune Thenr vuews of death '

and dymg as 'mdlcated by thelr behav:our are a. reflectlon of thelr experlences

lregardleSS of thelr Chronologlcal age or cogmtlve—developmental stage)

.

R

‘ >

concerns and clrcumstances at the rtlme of ﬂJSIl‘ 1Ilness To these chtldren‘

+

death e

BIuebono‘—Langner { 1977) proposes that several Vviews of death (death .as:’.

e separaﬁon result of lnterventlon by a supernatbral - belng an lrreversnble

The.

b“ologlcal process) are present’ at all- stages |n a chllds devel‘opment

S part:cular v:ev\g of death that .a chnld \presents at any one tlme reflects hls or:

her socnal cultural psychologlcal and mtellectual expenences and concems at

'the tlme of the death nnteractlon. She argues that flve—year olds, speak of death

r_as separatlon because most of ﬂ"lell’ years are spent m first separatlons (Ieavmg

' home for school parents leavmg for workl Seven—yea‘r—olds w:th t.helr newly

Y

b

l v

- and*dy:ng were v:ewed as mutll‘atmg expenences wh:ch mcur separatlon and ,'-

AR

loss of 4identity.- To them |t ls a flnal wmvecsnble fact of llfe P

-

'_..:.developed sense of nndmduallty and mdependence. v:ew death as. a remote
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N possihih'ty’ as .“‘far“ ‘a‘s" they. themselves are; concerned Chlldren age nune are L
= ’exposed to scnence in. school and are called upon to give sC|entrf|c explanatlons
Accordlng to B!uebond Langner l 1977) ~what’ has Ied prevuous experlmenters ’
—;—astray—(namely Nagy)—as—thenf‘-tendency to—equate what chlldren—say—thh that—

- thay- thunk to allow vyhat is on the forefront of ‘their, mlnds to stand for aIl

N
‘ .
> N, g

! :‘that as ln their heads ':_ . f. . P . /-_,' ' -'\f ‘ ' .
T j': Whlle systematlc study follpwmg Bluebond Langners model has ot yet. ,
been, undertaken there Js strong support from the work of G/ollman l1967l N

/

' Kastenbaum ‘and Alsenberg‘ (1972) Mclntlre and hls ‘ colleagues (_1_97-2),; : f‘._~-'

B ﬁochlln ( 1967) to warrant consnderatlon of soc:al and cultural ‘experiénces "as e
‘ ,Jnfluentnal in the development‘ of"’la chllds vuew “ofl death Her aview, in
o l [y ) 3 K] .
accdrdance woth the views of Kane (1978) and SWam (1979) supports a .

- '.’;

[

growth through crusns approach Wthh is proposed in' thls thesls as a worklng

~

hypothesns In other words dependlng ‘on contextual factors chlldren who have K .

"a. death encounter tend/ to develop faster p$ycholog|cally emottonally and o

- ot

L

' conceptuajly from thls experlence than they would have wnthout it :

> : N . R ) e : N

- Freud mxnlmlzed the role of cognmom and socxal development in shapmg

a Chllds vuew of death ‘Recent stud:es however have-lnvestlgated the relatlve .

- ”

.‘ mfluence “of . cognltuve-developmental and\’ soclo—cultural faotors irq.: the‘ P
‘development of death cognltlons Although theré IS substantlal support u{ the |
lrterature ) the cogmtlve—developmental age—graded approach to chnld:r'en'sj'
death eoncept;ons development 1nvolves more than maturatlon lt results from ah
lhteractton of blologlcal readlness wnth env:ronmental factors Llfe expenences

) Ievels of : untellectual and emot:onal functlonmg rehglosnty famnly attltudes and

-

values self-concept, and many other yet unexammed factors all hkely play a =

part in- each chnlds mduvudual attamment‘ of the meanmg of death

s



ChLIdrens Reattions to Death " e -;’,',

We are afrald The fear. of olr own feehngs——and of our chlldrens
as an echo of what ours may “have .been--keeps us from doing' the - '
- «things - we most want How do -we know how chlldren feel7 (Baruch
119660, p.. 31) e ‘ _,'-@ ot
T Chlldren share in a varrety of responses to ‘the loss df a -loved one '

A dependln on thelr prevuous ex enences the lnstructlve pre aratlon they ha\Le BN
9 p p ot

v

v -

‘been provuded wuth and/or the resourcefulness of thOSe around them (Furman

N l e

1974) While some may come to laccept death as-a natural and -non- frlghtenmg

phenomenqn (Dunton 1970 *Furrnan ‘1974) others may "be emotlonally and

conceptually unprepared to deal w:th* the reallty and‘ fmallty o'f such a loss

\A"lf':f (Salladay & Floyal 1981) Grlef |s-~~the.v emotlonal response to bereavement s
how the persons total belng has been affe’cted by the loss Grlef |s so ,

- : ¢

common and \so pamful that lt is of prrmary |mportance for those who WJsh‘ to

i

~

understand and- help the bereaved Jt IS -also lmportant for anyone worklng w1th

bereaved ch:ldren to be able to dlfferentuate between natural and . abnormal gmef

. 3 N N RS . -
,\ . Mo . PARE T P,

reactlons U R o e ,\ o = X
b o T There ‘does not appear to be an emphas:s on the theoretncal/ foundatlons :
Rl ) the death reactnons Ilterature asnde f'rom some object‘ relatnons lpsychoanalytlél‘

N - P

-‘hypotheses Therefore there wnll be ho drrect' reference made to‘ psycbologlcal . .‘

A ».7.; theory |n <zthls sectnon The gruevung prqcess is A outlmed and then some S

chlld—specqflc responses to death are presented Pathology resultmg from

-»T—unresolved grnef wull be addressed as wull vanous factors wtnch mfluence the
\ nature o'f gr:ef express;_on Two key' responses gullt and fear wull then be
elaboratad won . Sl L P T .

In an attempt to outlme and expllcate the grlevmg process several ‘...--‘

comprehenswe slx-phase theory of how the grlevmg process 1s expenenced by '
- the bereaved' mdnv:dual The stages ‘gre nof necessarlly drs‘tlnct md may overlap L

sdmewhat The shockmg b/ow of the /oss /n /t,se/f i the flrst stage where the :
. relentless external world ,.enters the sub;ectwe world of the survnvor Llfe'- : .,.'

contxnues on. as’ lf there has been no change "and - there is: temporanly no

-
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experuence of anxnety The numb/ng effect of shock equwalent to the freezlng
v effect of a Iocal anesthetlc is the second phase The surv:vor gradually beglns -

to face the reallty of ‘the Ipss as' the shock wears . off. The strugg/e between

R fantasy and rea//ty :is the thlrd \phase where ‘the mdwlduaL acts as though the '

deceased ls stlll allve Oates glves the example of 3 seven year—old chlld

whose mother had dled a year prnor to an mcndent in whuch .he . ‘was wrestlmg

A}
'

playfully wuth hlS dad. He exclalmed "Mommy mommy make daddy qunt" (P 53)

~ N

' When the fantasy eventually dlsappears there |s a breakthrough and f/ood/ng of

guef The paln at “this stage |s even more mténse m cases where there was
[ -

mterfamulual con\ﬂlct “before the famnly member dled 3I‘he flfth phase i's“

: charactenzed by a se/ect/ve memc;ry aqd stebb/ng pam After several recurnng L
'._._‘.- .‘ ?-:':‘.' waves of grlef” lt levels off untll ns is - re-*awakened by stumuln assoc:ated wuth i
- _‘;- the decaased ThlS remembr'ance elucns a stabbmg pam.'”Bereavement‘ drearns :
may occur throughQut the day and*‘mght laden wuth erotnc and hostlle materlaL

3.' e flnal p@;e of Oates stage theory involves the acceptance of the Ioss anc(

. the reaff/ 'maf/on of I:fe /tse/f He descnbes 1t as the undwndual f:rst re;ectmg
'..\"?"«. lnfe m ace of death and then acceptmg death m face of lnfe,‘ lp 55) Thrs IS
done by lntergratmg the mage of the lost one mto thé bereaved persons =
concept of self.. Ve e R TER ERR e

P

-

’ : Westburg (196]) proposed a ten stage~theory whtch mvolves the
followmg phases not ‘necessanly occurrmg m order shock emottonal release |
symptoms of physucal dlstress mabnlrty to concentrate on anythmg but the lost -
Person depressnon gl-nlt hostmty mw:llmgness to go about normal behavmur -h -,
reallzatnon that wrthdrawal from life |s unreahstlc and readjustment to reallty At'“'_"'ﬁ
‘ thus pomt though the rnajor gnef work has been done the survnvor w;ll
expernence shorter cycles nn whuch some _ of the above stages wul be el

P

re-—expmenced but with’ Iess uhtensrty lWestburg 1961) /
:. Kubler—Ross (1969L the most renowned stage theonst. has descrlbed the
dyung and grlevang processes in stages of* demal and lsolahon, anger bargammg,
T dBPI'BSSIOH acceptance and hope Other stage theones srmnlar ln content and

| scope are proposed by Bowlby l1974l Hodge 11972) and Lnndemann l1944)
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5 Chlldren . wuth the:r |mmature conceptual and emotuonal development |
.ﬁ.»express thenr gnef ‘in ways that may not be recogmzed by adults A »chnlds

“ﬂ;"repetltlve pjay symbolncally actmg out the death‘ trauma consta\\nt searchmg for « .

- musunderstood (Atkmson 1980 Dunton 197b Ml"s Re:sler Robmson & o
' _‘_lVermllye 1976) The chllo”s mmeduate return to play may appear to be callous i

"“'asslmllate and accept what |s horrnble .new: and unfamlllar (Furman 1970 p

- th‘e: - deceased,..;,,;or“’ apparent Jnd:fference and‘ nonchalance all‘ may be ,' -

S '.'-.and uncarnng but m reallty a return to the famlluar to allow tnme to

b."-;'7‘lL A chcid may persnstently and curuously questlon a’ survwmg parent as to L

E clear up hls or her oww confuston and gmlt regardlng the death (lrwm & o

:j."\:':',_-WestorL 1963 Dunton 1970 Plank & Plank, 1978) R A

Some chlldren may demonstrate a strong attachrnent to ob;ects whnch

"3 arucle of clothmg or perhaps even- a rnamensm These attachtnents may be

' -constructrvely healthy lf they sugmfy a comfort and source of happy memones

.the chuld toe cement hls or her tdentlty too permanently wnth the deceased
;-_}."".‘-'(Koch 1977) e T L L e e
' Furman (1974) caut:ons adults not to assume that the chnld feels nothmg

‘._A":'»-‘of the death may not necessanly be the loss of a partlcular person but rather
the synbohsm of ob;ect loss the sense of d:andomnent, and the longmg for -
“‘9 W'O"Shlp Md JOV whlch were assocnated w:th the deceased (Fassler
;_.~‘ 1978l These concepts are especxally s:gmflcant for young chlldren who have
‘::j'i.,,q‘_.lost a parent. as most frequently a’ chuld's love and sense of secunty are

s ~

"-'A"-"-‘.heawly mvested ln hns or her parems SRR ‘? e

~

The separatlon by death from a- parent or even a slblmg represents to
the Chlld a ma;or threat to self and engenders feelmgs of helplessness and
\frustratnon lAIexander & Adlerstem 1958 Salladay & Roya! 1981) Closely

"' - » ] o “ o
e . - . R ,< .
, R R : .

Do R [P o
- ~ . . . B P .e:;. B
S N R o LR LT
0 P . g s . :

‘ represent and renund them of the deceased such as photographs a partncular i

. ;:f .‘»_.-,whv the otf:ler one dned Such a response rﬁay represent the chnlds attempt to -

o (Greenberg. 1975 Koch 1977) or they may serve as a detnment :f they cause

o

LA

'just nbecause the adult forms of gnef are absem. The most dramatlc mfluence



i. assocnated thl'r these feellngs is. a sense of ambsgulty surroundmg any lntlmate

) '.attachment Wrth the death of .a parent or. snblmg chlldren struggle wuth F]
b".breakdown in. trust and with unconsc:ous feellngs of responslblllty for the crisis.”

- 'These feelmgs lead to gunlt and hostlllty whlch are often manlfested Il'l the form”'.

_of rebelllous behavnour (Blank 1975l .

‘Whe grlef does not acqornpany Ioss deeper problems sometlmes

, normal grlef uncompllcated bereavement : and pathologlcal grlef
’ compllcated bereavement‘,(p 333)\Horownz (ﬂ980l deflnes pathologlcal gnef as ;_ L

: the mtensxflcatlon of grlef to the level where the person s
overwhelmed resorts to: maladaptlve ‘behaviour.. or remins: mtermlnably
in the state "of . grlef without progresslomtowards completion..{it] -

- 'mvolves ‘processes that .do not move' ‘progressively toward assimilation j :

. or‘ -accomodation but, -instead, lead ‘to. stereotyped repetmons or
. extenslve nnterruptlons of heallng (p 1157) Lo L ct

e
. e :

’ surface lrnmedlately or years followmg the Ioss The D/agnosuc and Statlst/ca/

' Manua/ of Menta/ Dlsorders lAmencan Psychlsrlc Assocnatlon, 1980) refers to o

| .':Lastlng dBPressaon often Plaglﬁs the bereaved ’Chlld who does not flnallv
'eXPress gnef Such depfess:on can have many lmmedlate manlfemons 5“°h asf ..' l'
e academnc fallure somatlc complamts death fantasles dellnquency wnthdrawal “fear. -
:”of belng alone and unwnllmgness to make fnends lBenduksen & Fulton 1976_-.‘;:-"“ | 8
‘Bernstem 1977 Greenberg 1978). S it B

Although durect causallty has not yet been proven the death of a parent__'g:':'.

‘_or snblmg durlng chlldhood has been found to be assoc:ated wrth depresslon‘ B
:and wnth hlgher rates of ma;or lllness and emotlonal dlstress m adulthood lBeck .
' _"'Sethl & Tuthlll 1963 Bendlksen & Fulton 1976 Brown 1961) In a. study by‘:'

3

-fBrown (1961) forty-one percent of ar populatlon of 3216 depressed ad“'t"
patlents had lost a pareht through death before age flfteen In a Iater study bV
L Beck - (1963) twenty-seven percent :of.. patlents i’ a hlgle depressed 9'°up :
.’.:.:'{:”;_ireported loss of a parent before the age of slxteen as co'ﬂpaﬂ?d W‘th "twe"’ei
4.1_:Percent of adults ln a non-dBPressed Qfoup An 8PP"°°'3b|Y lar 99' number Of'i‘t"

| A..:.patlents m the hlghly depresSed group lost a parent before the age of four

".'A--'”More recent studles by Blrtchnell (1973) and Templer (1976) have conflrmed

L ':'t';tl-lese onglnal flndmgs regardmg the lmks between parental death and depresslon‘ SR



e VT R [
Rosenzweug and Bray demonstrated a relatlonshup between adult schuzophremcs :

and loss of a sublmg durrng chlldhood lclted in: Yalom ‘lQQOl It appears that

"_loss of a slgmfncant other \is a traumat:c psychologucal event for a -child and "

' the earluer the loss occurs the more potentlally devastatmg the effects Can be

- really occured or completely avo:ds the dlSCUSSIOn of deathl.

"’_.'.Weston 1963 Koch 1977 Salladay & Royal 1981)

Catn Fast and Enckson (1964) m revrewmg tbelr cllnlcal data found the '

determlnants of chnldrens response to the death of a srbllng to lnclude the

_;_-v.:followmg antecedent concurrent and subsequent factors f-{; o
.the nature of death the age and characterlstrcs of ‘the. Chl|d who.
died: - the - ‘child's degree of actual involvement in his sibling's -death;

__the child's ‘pre-existing relationship to the:dead subhng ‘the immediate « -

umpact of ".the. death. upon. the 'parents; the - parents’: initial  handling. of -
O -.the survuvmg child; - the reactions .of - the community; ‘the deati's impact - .
» ‘upon. the family structurg; - the’ avallablltty to.-the - chlld and parents of.

ot ivariols: ‘substitutes’;-the .parents*.enduring . reactions. to ‘the -child's - death; . .

: “-"'jf‘major concurrent “stresses -upon the’ chlld” ‘and - his" or ~her family; ' and,'
“the - developmental ‘level.. .of : the: survnvmg Chlld at ithe - time of death_".',;

" not only . psychosexual development but ego development _wuth;_: gk ?,;

'.»j.“-'cognmve capacrty ‘to. understand death (p 752)

Not only does the death of a parent take uts toll on a’ chnld so does

(

o ’the survnvvng parent’s reactions Parental grnef for example carrles a deflmte

T lmpact upon a chllds reactlon to death (lrwm & WSSton 1963 Cauh 6t al

.."1964 and Koch. 1977) Parents ‘are accredlted especlally by falrly young

B chlldre.g as. bemg ommpotent therefore lf the parent demes ‘that the death,. -has ;

"'the chrld may

easnly follow thls cue and enter mto pa demal phase whlch may or may not . be

"".Jxexcesswe gruef whuch unless |t |s glven proper explanatlon may serve as q

source of msecurlty and/or gurlt due to the chlld‘s rnaglcal thlnkmg llrwin &

ar of Desth e

<‘ .

l f’-lts fears lAC Bensonl".- IR ¥ R o ,
The chlld‘s affectnve response to death that has been most often studled

\ _‘-f'ls the fear of death Chlldren who have experrenced separatlons and prolonged

e

‘a

' '_',.y.resolved wrth tlme (Koch 1977) A chlld may be overwhelmed by a parents i

"The worst sorrows m hfe are not |n |ts losses and mlsfortunes but Jin

""f_‘_lnsecunty in’ the past are . more’ susceptlble to. deVelopmg vfear about the ;.

R 2
v
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possnble death of ‘ parent antchell 1';967',. Salladay & Royal 1.98 ll Chlldren
who have Iost a parent typlcally fear the Ioss of the other The death of a
,srblmg or parent can reactnvate unresolved separatlon anxletles (Salladay & Royal
1981) The contrlblmons of Capl'lO (1950) and Kotsovsky (1939) attempt to fund -
—~—lmk‘s between—the—fear—of—rdeath—and emotlonal lnfluences—brought—to bear—on———
W the qhnld by funeral and bunal rltes parental superstutlons about the rltes, and )
the guxlt and dlsappolntment assocnated wuth not fulflllmg ones potentxal before
o death Dependmg on how . these lssues are approached they have the potentlal
to mduce unreahstlc neurotlc fears |rr chsldrert ._fﬂJ X L L o
Fear of death has also been assocnated ‘with . fear of loss of self the
ultlmate narcrssnstlc fear (Harmk 1930 Monsour 1960) Fear of threats lmposed
by fantasy creatures such as monsters and ghosts (persomf:catnons of the
deceased) are spurred on by experuences wuth death (Becker & Bruner 1931
Caprlo 1950) '_ Lol
Ahthony (1940) proposed a vnew of death Wthh conslsts of two dlstmct

\ ",5,“
U

i streams of death—related fear as expenenced by chlldren an anxlety whuch

3 -

L. f;."-.':centers around feellngs of aggressrve thoughts and actlons about retahatlon from
. others and a crmcal type of anxlety derlved from feelmgs of belng an

v llndependent entlty but one that is vulnerable and can be obllterated by external |

. ti"vtzforces Her conclusuons are that although there |s nothmg part:cular to chuldhood

' '-"m terms of emotlorlal reactrons to death there are some perlods of growth

'i-ff'that are charaotert;ed by stress and change R T

,v/

: Gunlt is. ~expenenced by most bereaved chlldren and, |f lt is- overwhelmlng

TS DA

maV ‘lead to breakdown n' ) commumcatlon : w:th others d:fflcultles i‘n’-'," .

W

:.'}:7 ,;';...functlomng \e‘fjectlvely, self hatred and general self destructlon (Anthony 1949)

._Beoause of maglcal thmklng, bellefs ensue that the chlld's bad ?mshes (denvmg

i j"',-:f-from Jealousy or bad thoughts) are A what kulled the deceased and that

-i_‘f".:pumshment is” forthcommg in’ retallatlon (Anthony 1940 Salladay & Royal 1981) ‘
JCam Fést and \Ernkson ( 1964) m a colnprehenslve study on’ slblmg survlvors
found that gunlt was one of thé: most frequent \cﬁons sometlmes persnstung W

A
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.'for as Iong as, fuve years ‘or more Lo e

[y

~ Such chnldren “falt. responsnble for the death sporadical insisted that - -
- it-was - all their - fault, felt’ they 'should have died instead -of the dead .
.. sibling. Thay insisted they should enjoy nothing and deserved only: the .
" worst  Some . had = suicidal’- thoughts. and. ~impuises.this also being A -’
.- motivated by. a wish to join the dead slblmg They. mulled ‘over and. . .~
. over_the nasty ‘things ‘they had  thought. -felt or- ‘said, to: the .'sibling ~— = -
_and_became_ all me_gulItlera_They__aIso_.tned to. recall_the_good_,thlngs__ R
“they “had done the ways they protected the dead slblmg and sc ‘on- e

) 743) e -
: :Chlldren who have wntnessed fatal accndents expenence gunlt and remorse for
j"";thenr helplessneSs especlally |f another Chlld is: mvolved and worse, lf the chlld'-‘ )
was put in - thelr charge (Cam et al( 1964 Blank 1975) Otherr dlsturbed_ .
N ‘behavmur patterns found by Cam and hlS assocnates ( 1964) mclude tremblmg
crymg and sadness fea ‘of doctors » and hospltals and fear that they .
: :themself/es rmght due “at . any tnme A few suddenly regressed seemmgly not» |
"*':_;._‘:knowmg thelr ages nor understandmg slmple cause-and—effect relatlonshlps -
_ ; The hterature on the reactlons of chlldren to the death of a sngnlflcanta?’
‘,_other has shoyvn that chlldren mamfe.st dlsturbances in both the:r affectuve and :
B cognltwe functlonmg (Barnes 1964 Cam Fast & ErlcksOn 1964 Furmarl 1964 "
"S-fe«;::‘_‘Cam Cam & Fast 1966 and Rosenblatt 1967l ThIS- work has tended to pomt, -=—

L "out the need for effectlve therapeutlc mterventlons for the bereaved and_

: dlsturbed Chlld. The vuew as expressed by Rosenblatt (1967) IS that the only:_' ;.‘
a E»way we .can prevent the emotnonally debahtatmg consequences of death of a
famlly member is to do away w:th death ltself Expenence Wlth death ,s always:: S
: N followed by grlef but. lf such gnef "3"‘3'"5 UNBXPressed both lmmedlate and
B |ong—term emotlonal and sometnmes somatlc problems can be expected Sngns Of ! 5
: ..excessuve or: prolonged grlef ( more than two years beyond the deathl . s

requure the mterventnon of a professnonal tramed in counsellmg or psychology




Helping Children Cope o S el -
R ‘Give: sorrow - words: the gruef that does not speal< ’ : S S
el Tt Whispers: ‘the.; o'erfrau ht . heart and bldS lt break (Shakespeare,’ -
A Macbeth Act 4 Scene _ l:ne 209) . B T
) . >. ! . . . T “ .‘ u» ‘_.‘. . - o q K o .. o ’
s Explalnmg death t'a Kid* e T e e
.~ - is not a piece of pie;.. o B
o ‘Because ‘you gotta, be- there to know ‘ R L
SN Just how it -is’ to. die. (A chllds poem ' C|ted m‘ ‘Stern_berg.j-& R
. -Sterrberg ’1980 p 81l L e oD

Lo "'.'o'
Sy

When there is a death in, the famlly adults concerned w:th protectlng

. < chnldren from grlef often exclude them from partxd‘ patlon in related actlvmes

{

. and feelmgs Chnldren however, even preschoolers have a- genume lnterest i'n-'

~ N -

knowmg what death is. and have the| emotlonal stamnna to survave loss and grnef

(McConvnIle 1970 Parness 1975 Rosenblatt 1967 Rudolph 1977) The

¢

rargument that chlldren should be protected from the harsh reahtues of lufe as.
long as posslble IS consldered fallacmus and ln fac:t s detrnmental to thelr .
emotlonal growth (Felfel 1969) Gmott (1961) a renowned Chlld and adolescent R
psycholognst clalms that ‘ R E 'v = " o
w A chlld shduld not be depnved of hls rlght to grleve and mourn. He |
;should ‘be. free to feet “sorrow: in .the ioss “of someone loved The
-7 “child's "humanity. is ‘deepened,” and his character ennobled when he can-
' -lament the end of I|fe and Iove (p 171). 1SR TR IR RN _r “, .‘ '
Formapek (1975) suggests that many of the emotnonal psychologncal and

relatlonal dlffldt.lltles chlldren face ln successfully resolvmg grnef are correlated

l

wuth theur conceptual framework surroundmg the meamng of-. death ;It is =
k wnportant therefore that chlldren be glven the facts as well ,8s help at the
feelmg level (Formanek 1970 Furman 1970 Ordal 1950) Ordal (1980) cautnons
adults not to assume yOung chnldren can ohly be dealt wnth at feelmg Ievel ‘
Acceptance df deam he contends must be both mtellectual and emotlonal .:_:
Kastenbaum ahd Alsenberg 1972) agree i BT TS T

\ "'_mwe m:ght dISCOVBl' that ‘the - problem of death is the flrst vntal SR
‘ mtellectual challenge to engage ‘the . child's .mind and, - ‘as such is: & S e
prume stxmulus to- hlS ‘continued mental development (p 15) LN

The overwhelmmg cons:stent recommendatlon by professuonals , |s .,fo_"r,‘f_ :

adults to. reahstlcally help the Chlld confront and accept deatlt

‘When a death occurs and the child is ot told what. happened he'.' AT
may remain shrouded: in nameless anxlety .0r he may fill- the gap Ny
hls knoWledge wrth fearful and confused explanatlons of’ hls own. He

’

I R ; .



o : ‘may- blame humself ‘for the Ioss aﬂd feel sepal‘ated not -only from the
- ST dead but. also ‘from the Ilvlng (Gmott 1961 ~p7 171) g .

The first step towards thls end ns to determme where the Chl]d stahds on hus .
or her pre—exustung conceptlons of death (Formanek 1975 Kastenbaurn &

. Ausenberg’ 1972 Nagy 1948 Ml“S Rasler Roblnson & Vermllye, 5 1976) _This

o

4———conceptlon wnll—determlne—the breadth and——depth-of expIanatlon—whrch—a*chnld—
rnay co‘mprehend (Ml"S et al 1976) Kolls (1977) concluded from hlS study that
chlldren must deal w;th the experuence in thelr own way and at theur own Ievel

o By expenencmg the loss of a Ioved one flrst hand a chlld IS,r glven _the

opportumty to develop feelmgs of sympathy compasslon grief. -andb.vsorrq'w.—'

(Glnott 1961 Kolls 1978) o .._._'.

l “have complled th followmg hst ‘."'lé_f" QUldeImes : based Con

’ recommendatnons by professndnals who work un the area of bereavement w:th-':

»

chlldren These professnonals base thelr recommendatuons on phllosophlcal Vand'

practlcal |ssues “as’ well on observatuonal and research evndence “The
' recommendatlons _a_re,' desugned s;,- general gundelmes fo_rk. parents :and'..- o

Ed L e

professnonals workmg wnth bereaved chlldren e FRSA . o _
 1-." S,ymgamlze b_ut dQ n_Q]; m;ty Adults tend to plty chlldren who are,
e expenencung a death crnsns and accordmg to Dreukurs (1964) thns’ p:ty can'.

o

bnng about more harm than the tragnc event ltself He explams that byj' Y

pctymg the chlld adults are: mdlrectly grantlng permnsSuon for mdulgqnce m
. self—pnty Whlle engrossed h" self—plty the - chnld neglects to take-;. =
responsnblhty for fulflllmg |If8$ tasks and searches almlessly for someone"“."."".‘
else to fulflll them Thus the chuld’s emotlonal development |s thwarted:
the Chlld remalns self—centred mstead of self dlrected and |s prevented,:_’_“--__fv.’_: )

from reachmg outward and from movmg onward Drelkurs (1964)_}:‘"_':

B aand

‘- dnstmgunshes between sympathy and plty

R 4 ’_r$ympathy |mpl|es | understand how - you feel how much it hurts
0 orhow difficult it is -for .you | am’ sorry. -about- it and will help - - -
.- you" Gvercome the -hardships - of your . situation”” " Pity | implies ;a7
* rather. -subtle patromzmg 'superior - attltude téward .the “one being .= -
“+ pitied. “You -poor. thing. | feel so sorry for ‘you. It do alt-l-can  .°

"~ to 'make -up for' what ‘you suffer.". Feeling sorry - for the w0
~wh|ch happened is sympathy Feelmg sorry for the you _to S

] l

e R ) . . o o e o . oo [T
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- whom it happened is plty (p. 247) o, | \
'Trust falth and- respect for the Chl|d requ:res support for hlS or her =

' sense of dlgnlty mstead of Iowenng |t by encouraglng self plty (Drelkurs' '

1964) oo _ ‘ _ SR }

Vl.‘="mmm&mmm@MdQMaMmmmﬁ_~-

altemaml_e myths A. ChlldS perceptlpns of ‘death may . be couched m |rnages
- ‘which ll‘e-ebetween fantasy and fact what Pnaget (1973) calls. the.;.b
"'mythomanla of the Chlld Nevertheless most chlldren have an awareness:g-
‘ '.and sensut:vuty to whlch honest yet ssmple explanatlons of death may be
-".dlrected lGroIIman 1967 Kastenbaum 1975 Parness 1975) The Ilterature‘
_'.: unammously cautlons agamst offerlng explanatlons Wthh may Iead to reallty:."-

‘.confuslon such as »"God reached down and took daddy to heaven or‘

; .,"Daddys sleeplng Sllence teaches them only that the tOplC IS taboo 'i.

" ffcannot\ help them to cope wuth thelr feellngs of loss (Koocher 1973)-,"

'Metaphors and taboos have a tendency to confuse the young Chl|d and ’

" .'may lnvoke fears of certam normal actlvmes (sleepmg for example) WhICh F

,,"reqmre extensrve counsell:ng to allevuate once they have been lncorporated S

‘. _ "mto the chllds attltudnnal and bellef system (Kubler-Ross 1969 Salladay &i R

o "“.Royal 1981) Adults should recogmze the young chllds need for protectlon

| "agalnst grlef and fear of death at the tlme when |t is expressed but they

»mUst be truthful about facts and ot use euphemlsms Whlch may Iead to”"t*_;

.""‘:sernous confusnons (Gmott 1961 Rudolph 977)

._Shate QQES.Q.nal f.eelmgs The adult must be wullmg to share feellngs of

;.grnef honestly and ln a posmve way that commumcates fa:th ln the chlld' K

v'-"-;':_‘-leott 1961 Parness 1975) By sharmg in- the experlencmg of these'

o .feelmgs wuth adults \the chlld IS provnded wrth modelled behavnours that

A'ﬂ_'.'wul serve as reference pomts for'l coplng wnth death later llfe!-f

'Chlldrens abnlmes to survive emotlonal crnsns are ’ strengthened by ‘the

o

| parent teacher or counsellor who is able to address wnth the Chlld the SRS

ss _’possuble confhcts of meanmg and to confront paradoxes and problems"-

N Wthh put the chllds psychologucal health ln jeopardy (Kolls 1977) Drelkurs"_"’i-'y
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(1964) adds: "In ‘times of crisis, children look - to adults for"a clue as to

how to deal w'ith an unfamiliar situationv They sense 0ur attitude and use

it as a. guldellne" Ap. 246) Most auﬂhorltles agree that it is good that the -
Chl|d see the surviving parent’s” own honest sorrow and tears thls will

help the chlld express hlS or her own graef (Freese ,-1_977' Gln_ott,' 1961;

- as much as posslble from the chlld's own expenences (Koocher N

Grollman 1967) _. — ——

&

The chlld needs to be encouraged to grieve, so as to ald in. the -

?'elarlflcatnon of confusnon and the - - building of trust (Plank & F’Iank 1978).

- The child needs -3, "relief valve by whlch he or she can: ventllate feellngs

and test the -, atmosphere of . support wh:ch remams. (Salladay & .ROyal,"

‘1981)_ ; o | | |
_‘mmummmmmmmﬂmmwot

' ‘mformlng chnldren about death “has - become part of our general avoidance

of - crises. Thls aVOldance is bound strongly to. the feeling that llfe,

"'(chlldren) can - neutrallze death Parents and counsellors must be able. to deal-»
-‘,w1th thelr own fears of death ln order to create ‘an atmosphere for .

telllng and copmg (Hoffman & Futterman 1971) The goal ‘of dlSCUSSlOH ls‘

: one of helpmg them and ourselves to._live -more’ freely unrestrncted by

_'_'the death ‘taboo. When a parent acknowledges amblvalent feellngs the child :

; .f-wdl feel free to’ “do the same (Gmott 1961 Grollman 1967) In dlscussmg'i

death it lS |mportant for adultso to be true to -their own bellefs If they .

do: not belleve in- llfe after death they should admlt to chlldren that they‘

- do- not know what happens to the person after death (Slmpson 1979)

»_'Grollman (1970) adv:ses adults not to express a rellglous conviction, they,’
“'do not personally belleve Chlldren have buult—m radar and qunckly detect

; »your mcons:stency and deceptloh Share honest rel1910us convuct:ons but be

prepared for further questlons concermng s;mpl:stlc theologlcal terms p-

"536)* AT e e T

‘ B_mum sp_aclﬁg mgmggﬁs Allow the Chl|d to share hls or her paln after 0/)

i 'a death by revuewmg specnflc memorles of the deceased and by drawnng

o+




Ordal, 1980). , . : Co

6. Emphasize the continuity of the generations Adults can -illustrate the

_——“—continuity—'of—'the-generations*’or—'livin’g—on—in—‘one‘Sf‘descendants—‘and‘can—

stress the passing on of values, advice, gifts, skills - or traditions by the

deceased (Ordal, 1_980).. ".IWilhile the dead must be disr_nissed,b the values

‘they represented in all their relationships must be preserved.” - (Marris,

1974 p. 31)

-7 S.tness the gquality of life as being important Emphasae that the quahtv of
_hfe ,ls more important. than the .Iength- of its span (Bernstem,-_ 1977, Qrdal,

1980) | ¢

LS

"8 'Use simple. dmes:.t. concrete and factual Iezmmszlm ESPeCIa"v for chlldren '

who have Iower developmental conceptuahzatlons about death, dtscussnons_

should be kept in concrete rather than in abstract terms Groliman ( 1967)

advnses_\adults -to ask chnldren to explain back what he or ‘she’ has been
told" This = offers 'the, opportumty to detect and ’.correc't any gross
dlstortnons‘ or mnsperceptnons on - the part of. the child: Groliman (196_7)

S e

recounts one Such dlstortlon

@g 1 -was once askeg by a young gnrl How Iong is death?” ‘I~

¥ responded, "Death 'is. permanent The yoqngster said, "Oh, then it's
not. so by . Noticing = my bewﬂderment -she said simply, My
mother ~has perrnanents  all the t|me i Iasts for ab0ut six
months” {p.. 89). e, B : '

9 ¢ Help the %mm o agk guesmns. express. f.eans and f.eelmgs Bernstein,

3

Wuttmer & Myrlck 1974) Chnldren are ready and capable of talking about'

anythung w:thm their- own range of expenence The chlld has a strong._ '

need to talk, and does not' need talkmg to (Hardt, 1979)

When. a child is .in the midst-, of strong emotuons he. cannot llste
to anyone. He cannot accept —advnce consolation or criticism -
wants- us to understand him. ‘He wants us to understand what s
going on inside himself at: that particular moment Furthermore, - :
wants to be understood without having to fully d:sclose what hé
is expenencmg (Ginott 1961 p. 26) . o

Reassure the chuld that expressnons of feeling, ' especnally grnef are not.

.26 -

1977; Crase & Crase' 1976; LeShan 19767 Nelson & Peterson 1975"

. proprxate and accepted but necessary It is the opportunutyv;'
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normal child. Baruch (1966) comments. "Here |. think~ of a.child. a very

disturbed child, poss‘essing marly of the"fantasies and_feelings. typical of

11

loss.

nnrmal_—chnldren‘but so_mtensely—loaded‘that__they_mnght_seem quute '

.. otherwise” (p 31). . .
Mammm QQns.Ls.Iencx and support is irnportant to ' maintain consistency

|_mmed|ately\ followmg the childs loss of a‘ISignificant other i(Dunton ' '1970'
Furman - 1974), lmmeduately followung the death of a parent for example g
1S not the. time to further uproot 'a child by movung to . a new locatlon

changlng schools or hiring a new babysntter The more cons:stency Wthh

_'lS allowed to.. .remain wuthm the chllds realm of functlonlng the easier he.

. or she may come to accept and replace_ the vold which is  left by the

lmmedlately after the death of a sngnlflcant other it is' important

.that the chlld knows that he or she is ‘part of a. famlly (Blank 1975).
D.LSGLLS.S _Qppg_sm _m_ !1_.3 For chnldren as for all of us, experience'f is

~’

[ rnade ‘up‘_ of .. " opposites. Researchers C hat/e' : consxdered the -

emotlonal mtellectual elements of a chllds understandmg of death as well

" as the mag:cal loglcal elements. But - the Chl|d$ gr:evnng process ullustrates

other opposates , ‘mcludmg demal-acceptance despalr-hope; cry-laugh,

life- death (Bowlby 1969 Kubler-Ross, 1969: and Ordal, 1980) As we

'grow and develop we learn to cope wnth these opposntes in our ltves ‘and:

to reach some sort of synthesus or. resolutlon Glbran ( 1963) wrltes about

‘.the mtegratnon of que and death For l:fe and death are one, even as the_
rlver and sea are one (p. 87) The Btble deals poet:cally wnth blrth and

death For everythlng there is a season and a tlme for every matter S

under heaven a. time to be born and a time to - dle (Eccles 3‘: ‘fl.—"2).

Most of a chllds educatlon is for life Wthh Ieaves hlm helpless in

deal:ng with death Such neglect is . inexcusable ~and: unnecessary (Felfel'

crted m Lonetto 1981 pp 11-12) In- educatmg our chlldren we can get,'

‘them to view death as a natural part of Ilfe and to accept the “time - to

~ die” as well as the, tlme to be borm S
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QQ np_t use se_nnmemal langm,ge Learn the .child's talk and. frame the

dlscussnon in_ hls_or her language_(Ginott 1961 Ordal,_lSBO Psaget,._1973)___—-—

13" Comfort the child physically as well as y_ecb_aﬂy (Ordal 1980).

!4.,-Iakenmemunderstandwnatmechudls.aslsmmsmmnm
s.emnlm tl:e dlss:ussl.qn in. ong smmg and be ayallalzle (Bernstem 1977,

Crase & Crase 1976) o S

', Baruch 11969) pisads with theraplsts to glve attentlon more heanng
. \ ’more understandlng -to chuldrens feellngs ln “this. way she tells -us, “the -
vnormal problems of chlldhood remain normal these : preposterous glant :
: imag‘mngs do not create trouble - i’ ‘the way m whlch- the. child is -
"responded to that deterrnlnes snckness or health’ (Baruch 1966, p. 29l |
18, \Aummmnglnenmba;budmmwmmsdmmmnm"

and art (Salladay & Boval. 19811 | |
16 Use- medla m_o_u_ges There are numerous medla resources desugned to

stlmulate exposure 'to and thlnklng about death Fassler (1978} rewews a .

.number of books and teachlng aids whlch are orlented toward helplng
chlldren ‘of varlous ages to know death as both mewtable as’ well as a"
".natural process " Ordal - (1980) glves a comprehensuve revuew of varlous'.‘
characterlstucs whlch parents and teachers should look for when selectlng- :
‘books for the purpose of . educatlng their chlldren on death related lssues

17.‘immmmmmmmm |
. [The child must). acuvely resrgn “himself to the 1mpossrblllty of

. .ever. - again - satisfying:. his * needs . through - interaction with = the
deceased. He must psychologically ‘bury the dead’ - only after this

has been done will: he be free to seek. gratlflcatlon of these

- needs from alternative persons (Caplan 1964 P 89) R
‘:'Atkmson A1980) contends ‘that if the Chlld s . to make the necessary
' transmon he or she must gradually acknowledge the reallty of the loss '
_‘and emotlonally let go’ of the deceased (Atkmson "1980). In this - way
-their energy is freed) for mvestlngv in the development “of new
’relatlonshlps CRNNEL I e o - ) '

18. AﬂQﬂ me thld _tg anend m _f_une[a[ The funeral rxte ltself may be used =

[ R

i



‘ positively to. afford - t_he child,a sense - of closure, just as it does for
© adults ‘(Greenberg,' 1§75; Kastenbaum.‘ 1877. Koch, 1'977';. Koocher 1S§73l.

Although. in- the past ‘the sentiment seemed to . be ‘that funeral

ceremony was too macabre for chlldren to comfortably accept the more |
recent literature - holds a -different view (Greenberg, 1975 Grollman 1968 S
Koch 1977) Funerals have changed too, becommg less macabre Greenberg
(1975) explalns that ' the funeral allows the Chl|d to experlence the reallty"“'_'
of- death and share a ‘sense of Ioss wuth other mourners Koch (1977)"“
pomts out that if-. chlldren are ‘not allowed to partlupate in the concrete .
| rltualsr whlch are normally attendantv at death a “child may be able to--
formmate or contlnue demal of death If the chnld is to be lncluded he - or

she needs to be prepared for the actlvmes of the- ceremony by a trusted

ard familiar adult who explalns fully ‘why the funeral IS bemg held andl

descrlbes as:- completely as posslble what wull take place (Koch 1977)”_ -

Koch (1977) contends that the child should then be provuded wuth the"
' optnon of attendmg or not, as well as the opportunlty to refrain from anyj :
part of the r|tual Wthh may be -disquieting lvnewmg the casket f
examplel Slmpson (1979) has concluded that a Chlld from the age ofv L
: seven years on should be encouraged to attend the funeral The chllds |
wushes shOuld be . recogmzed dlscussed and. valued as a means by Whlch.v
: he or she is attemptung to to reconcile ‘a loss. \ ‘ N N ,
'.19mmmummmmﬂmmmmmgi
memu sgng_qlg Many authors and clmlclans cite’ ’death preparatlon as
.2 potentlally beneflclal copmg mechamsm Fassler (1978) presents support co
for the concept that chuldren who have been calmly exposed to death :

' elther through Ioss of a pet or a dlstant relatwe relnglous trammg ‘or by -
way of gunded dlscusswn are less fearful of the event when |t stnkest -
VW closer to home Mills and hls assocnates (1976) and Kane l1979) refer
s:m:larly to a ChlldS prlor personal e)‘cpenences . as_ pro‘vudlng‘ _preparation_

for death _ . , _ . =
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. In helping a -child cope with death,'_-it is ,‘cruoial that' the adult consider

‘where the chil‘dj is at conceptually, ‘and to’ devise -'interventions and explanations

"accordi“ngly; “Adults should - be- open and _ honest. and - share. their own feelings

W‘wuth the bereaved‘chlld T T e

- The -death. ;’lterature " has been"'oonoentrated lin the area of basic

‘thanatology theory ‘death conceptnons and reactlons and there has been a llmlted

",focus on provndnng counselling . servnces to the bereaved and even Iess on.

servuces “for the bereaved Chlld Attentnon -in . the luterature has been guven to

several gruef process theorles “basic - developmental gu:dellnes and " suggestlons,

\

for grlef work but not on approprlate psychotherapeutlc technlques hor on a .
'speclfuc framework B - ' o

i1

B. Crisis: An Opportunity for Growth

RN

'_ could be . prevented by helplng people : grneve adequately He found that_'

) avondance of necessary emotnons and dlstress served as obstacles of gnef...-‘_m

v development “ of

vDurmg a crisis a relatuvely m:nor force - actnng for a relatnvely short
time-'can switch- the whole balance to one side or the.other-—to the
side of . mental lth or the side of ‘mental |Il-healtn (Caplanv 1964,
p27)' : T T ' '

Lmdernannv (1 44) whose bereaVement study was foundatlonal in the_‘

nsus theory thought that unhealthy reactlons to bereavement "

work (Lmdemann 1944) From cns:s theorys early ~conceptlon cnsns theonsts: -

" have focused on »gnef and bereavement 4n establushmg and developmg a'

’applncabuhty to ch:ldren -

theoretucal framework for crusus Pa{kes it 1972) and other wnters have explored

the subject of morbld gnef reactlon and Caplan (1964) extended the theomes*

-of crnsus and the practlce of preventlon By revnewung ‘the works of some of L

the maJor proponents of crisis theory a ,proposal _w:ll be made for 'its"

Crnsns is malnly determmed by the mduvuduals perceptnon of a pd‘qcular

N

.event but is usually assocuated with ‘a stressful llfe occurence (Bloom. 1963),_:-_‘

; "Accordnng to Caplan (1964) f mdlvudual }rgoes cnsus when faced wnth a:

e

"
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_ threat to basnc socnologlcal and psychologlcal mechamsms whuch overloads hls or
A . ‘ <
her adaptlve resources: for--; awhnle The 'mdlvudual is atleast temporarnly_

. lmmoblllzedp and unable to modnfy the resultant stress or- tensnon through exlstlng' R

k copmg and defense mechamsms Caplan l1964) proposes that the- dlsequmbrnum B

of crisis: affords the lndlwdual a umque opportunlty from whlch dependmg Upon;

certam endogenous or exogenous factors he or she may emerge psychologlcally L

healthler than " pnor to the crisis through ‘an extensmn of effectnve coplng
mechamsms and problem—solvmg skills. ‘ '

: Both Caplan (1964) and Dabrowskl*‘g977l dlstlngmshed two types of

_v i‘ TS ' "developmental and accndental Developmental crises are those transutlonal.‘. L
7\§nods of cognmve and affectlve upset ‘which charactenze the qualltatlve shlft' )
occurmg ln normal personallty develd’pment Accudental or sutuatvonal ‘crises, on. .
the other hand are crlses whnch occur suddenly arbltrarlly or acc:dentally"
' representmg a sudden Ioss- Included in thns latter category is- the loss of a: }
loved one whnch ls the type/of CflSIS wuth Wthh we. are lnterested here '
Slgnlflcant expenences wrth death can be more than tragtc events wuth;
negatnve consequences ifor' people Benollel (1981) suggest they may ‘be
concenved of as maturatnonal crnses through whlch Jndnv:duals cope wrth'
themselves durlng tlmes of adverslty and change ' B ' ‘

On account of thBll' nmportance in’ human relatlonshlps Greer (1980)

SUQQGSIS that expene’es wrth death can be vnewed as developmemag tasks '" , s

“ trugger and are a part of major llfe transmons Acmdental crlses he suggests",

have ‘the’ psychologlcal features of.. transatlonal cnsls or- of the crmcal penod" o

(Greer 1980) A “critical or sensmve perlod is. defnned as a _wtumung pomt a. -
C"UC'G' Perlod of mcreased vulnerablllty and helghtened potentlal (Enkson 1968)- SR
and also as a perlod where the greatest gams and: the greatest Iosses occur 3

(Bower 1974) It is sand to be “a. tlme of -l:fe when both favourable and

A unfavourable curcumstances can have - lastmg and lrreversuble consequences:' '
' (Vandeerden 1978) when certam th:ngs that happen at one pomt in. tlme may’~ E

have greater mpact than uf they happened at another pomt m t:me (Goldberg & .



- Deutsch, .19.‘77)‘ The . three‘v aforementioned' concepts |mportance of tnmlng h

susceptabnllty or. vulnerabuluty and the opportunlty for growth' are of Prlme

nmportance Jin sudden accldental crlses as ‘well” (Caplan 1964 Dabrowskl 1977)t -

Whnle all—cmncal_perlods do not_mvolve cr15|s |t_|s—'suggested by_‘Greer (1980).“-'—'

that each CrISIS represents a crltlcal perlod As' such, these events and'

: accompanylng processes carry the potentnal for human growth as. well as. human'

deteruoratnon o

Sel.f__Ennancemem Ve of Cosis -
Self—enhancement through dusmtegratlon c'ri's.is or ‘conflict' is 'a -theme
emphaslzed by many “writers  of psychologncal theory (Bugental 1965
Kubler—Ross 1965 Dabrowsku 1975 Leltner and Stechner 1975 Lmdemann
1944 May 1969) Bugental (1965) an exnstent:al—phenomenologust descnbesf
personal cr:sns as a. precondltnon for growth and psychologncal change whnch

often acts as a catalyst for an emergung new awareness Lmdemann (1944) ’

mamtams that an |nd|vudual’s attempts at solvmg a cnsns may end: in: a return to_-,.- SRR

. former psychlc equlhbrlum dvancement to healthner mtegratnon .;f the

g ’problem is overwhelmmg nonadaptwe solutlons wull restoreuequnllbrium'" to a -

lower Ievel What Llndemann dBSCfIbBS as cnsns ns labe'lled symptoms of i .

posmve dlsmtegratnon by Dabrowskl (1964) who regards external hazards as

L j stlmuh to the mstmct of development and therefore in general ‘advantageous to

personallty development Dabrowsk: concurs wrth Caplan that dlsmtegratnon may :

be part of the Isfe cycle ln the form of maturatlonal crlses or |t may occur _' B

. as’ the result of - accndental cnses Blank (1975) too men'aons that crus:s need o

not be a wholly negatnve expenence lt ls a great challenge whlch can' .

strengthen or. .weaken the ego by ' mtegratmg traumatlc experlences mto

adapatlve capacmes and SO Iead to greater maturlty and strength (Blank 1975) :
May (1968) and other ex:stentul wrrters (Klerkegaerd Frankll stress the' S

onfrontmg of traglc aspects of llfe and emphgs.ze the expenence of mx' ety
as  an °pp°rtumtv fbr- posmve growth Accordmgly L the - fundmntal
psychologucal malady IS the fear of "luvmg fully By repressmg feehngs peopla

cut themselves off from awareness of theur own ezustence people llve_. S
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partnal reallty, fallmg vuctum to .a deadenmg apathy and sense of meanmglessness '

- '(Ma 1968) If people conscnously face and assumulate the full spectrum of

awareness and feelmg--no matter how unpleasant-—they can become more fully

human—or—self—actuallzed Growth and—creatwlty—requrre—that—a—person—at—least

temporanly endure the stress of “benng»,- .one do_es _\not »becorne fully human_ o

-

pamlessly (May 1968) _
The notnon of crusrs is mtegral to.a number of llfe span theones of
human development of whnch Enksons (1950) ns most notable Erlksons theory

on human growth sees personallty as evolvmg through successful masterykover

a series -of: confllcts and °the successful reemergence from each crusns ‘with  an’

augmented sense of unner unlty a stronger capaclty o perform well accordmg

to ones own’ standards and judgement of self and others His work also pomts .'
to the potentlal dasruptlve mfluences on human development of major changes» :

when they overwhelm the capaclty to cope wrth what lS happemng Hus e

concepts of ego synthesns and resynthes:s m the development of ldent:ty are
equnvalent to the Dabrowsknan conceptualuzatnons of dlsmtegratnon and iécondary
mtegratuon in personallty development (Dabrowskl 1977) Erlkson ( 1950) sees the

' major emotlonal cnses of ldentuty as centenng around\ three areas of human

of new and threatenlng persons and reletnonshlps and changes m sugmflcant role
relatnonshlps I L , : :
Q:lsxa Mam lnﬂuenml Ea:mrs .n l:ll.nnan Besa.ensas m Qeam ,

-Thus some events serve as potentnal catalysts to developmental\ .change

because they produce cﬂses for whuch ones copmg strategles do not work

There ls much ev:dence to sﬁbgest that death-related expenences serve m thus

capactty and act as. precnpntatmg factors wnhm a CTISIS matmx of other llfe

expenences '_ Chrnbogas : (1979) vuew the outcomes _"of major lnfe

transltlons-—whether toward ’ growth -or towzd detenoratnon—-depends on the
matnx “of contextual and i
the, event per se ln Bencillels (1981) framework how mdnvuduals cope wrth

,‘,
~,

‘"_sonal components surroundmg the event\D and not '

]

L expernence the Ioss or threat of loss of someone very tmportant the m;ectuon.

i death is. affected by the gmg and quamy of resources avmlable to them as
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._tdentnfymg_some_o the factocs_that_compose_the_cmsns_matrax__mLcombmatnons

o34

o they search for new copmg mechamsms and ways of understandmg the changes

around and wuthln them R

Parkes (1972l research ln the ~area of death resulted m a source for

' '_‘_'of personal and soc»al ‘factors that mfluence human reactlons and behawours m‘
__response “to death ln hls mvestlgatnon the outcomes of bereavement ‘were
determtned by a combmatlon of. antecedent concurrent and subsequent factors
He ndentlfues the mtportant antecedent factors as, bemg chlldhood exper:ences
_“'lespecnally losses and separatxons) prevuous mental illness, llfe crises pnor to "

* -bereavement. relatlonshlp mth the deceased (klnshlp strength of attachrnent\ o

set':urlty of attachment degr_ee._of reluance mtensuty of amblvalence--love-hate)

and the . mode - ‘of"'death '(tlrneliness prevuous warnmgs _'preparatnon -:.for
. bereavement need to hlde feelmgsl The concurrent factors he proposes as__'

Wplaymg an. mtegral role m : determmmg bereavement outcome are sex, age..v

personalrty lgnef proneness mhabmon ‘of. feelmg) socuoeconomnc status (social

' ftclass nattonallty) rellgnon (falth and rltuals) cultural and famllal factors mfluencmg:. L

-.the expressnon of gnef The subsequent factors he proposes are: soch support
k '._or :solatuon secondary stresses _and emergent que opportunmes (avallabllnty of_‘
‘. _f_‘OpthﬂS) These factors can be vnewed as composmg a crisis - matrnx for -
_vanalyzlng any personal soc:al transmon |n whachodeath functnons as a sttuat:onal |

crisis of er:ous dnmensnons Parkes thmkmg provndes a basls for prednctmg o

A ?'-;"determunams of . chnldrens response to death found in the slblmg survnvor study

u'ﬂ:'done by Cam and hls assocxates (1964l

Greer !(1980l ‘in. drawmg from the work of coqutxve theonsts mq. thls i

.area (Lazarus 1978 Taplm 1971 Welsman 1972) concludes that a prmcxpal'
: factor to consnder |n preparmg md:vuduals for chmges m llfe experlences is"l-
person perceptuon" In order to. meet the threats posed by sudden changes in
. life productnvely (to transpose : threat ..in,to‘ challque to'. diminish
fcounterproductnve demal systems for example) he mamtams that |t is” |mperat|ve'
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' that the lndlvudual generate certaln expectatlons about such changes The person
‘.would need to. have assrmnlated into hlS or her perceptual reperto:re _the
) mevntablllty of these events. strategnes cognntlve or otherwuse for engagmg the' g

events, and the normal psychologlcal sequence of “such events (Greer 1980)

'These events lnclude termlnal or mcapacntatlng |Ilnesses or death of a Ioved one

' whlch are normatlve events for most mfllvnduals Greer concludes that if there

o was ‘an ear/y structunng of expectancues regardlng such events where they

- - were treated not unhke the crlses of adolescence would remove them. from

N the realm of accrdental crlses and place them in. the context of developmental

v.-mmmmmnmnﬁmmmmmmx_;_i
" Developmental or maturatxonal cr'i‘ses ~and “critical 4periods" have been )
‘explored un chnld psychology, but accldental CFISBS and thelr lmpact on chlldren

'_have been vnrtually ignored. Although crns:s theorlsts have ’ hmnted thelr "

"*_'formulatuons . 'and research to adult populatxons _ there are a number of - .

mphcatlons for and allusnons whuch“t be made to the: self—enhancement value
‘of crnsts for chuldren from the work of Dabrowskn Enkson Greer and Plaget"‘.

Greer“s concluslons for example |mply that ChlldhOOd is . the - tlme to begm‘ )

o sthtcturmg death expeﬂences and that when death eXPBF'ences ar e incurred in

: _'chlldhood they can - be treated as’ opportunmes for facllltatmg emotlonal

- psycholog:cal and conceptual growth SRS _
Accordmg to Erlksoman theory bereaved chlldren ~are’ suffenng from

..~‘major emotuonal crlses whuch have heavy lmpact on. thelr sense of ndenttty'
,. capaclty to cope wnth change and feehngs ‘abdut ‘self and others. - These":-l'
emotlonal cruses centre ‘around - the chlld‘s Ioss of a parent or slbhng floss of .
someone of nnportence) the survw:ng parent establlshmg a new romantxc_ .
. relatlonshrp and remarrymg lmjectlon of ‘new and threatenmg persons and: .
| “relatlonshups) and the takmg on - of a new- posutnon in the famnly constellatlon'
(change in sagmfncant role relatlonshlps) From a developmental vnewpolnt the loss
‘of ‘a ‘,k_eyv relatlonshlp ,creates_ . a -}maturatnonal crnsns_,.wrth heavy impact on a |

-~
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persons sense of udentlty capacnty to cope with change and feellngs about
| 'both self and others Chlldren are partlcularly prone to- ndentlty cruses because

their self—concepts and - coplng mechamsms are. stlll formmg in - fact losses of'

key relatronshups in ~ childhood can hmder -the ‘normal” developmental processes. B

and can lead to fnxated behavuour at. a, level that mterferes wuth the - completlon
Aof personal and socual maturatnon (Benollel 1981) However xf glven gundance
and support children can face and emerge psychologlcally strengthened from

these crlses (Enkson 1950) Erlkson (1950) - sees . human growth through the“

llfespan from the pomt of vuew of conflucts “inner and outer whgch. the""‘ .

"lnner umty (p 218) v R o A
Plaget (1973) speaks of equnlubratlon which mvolves two processes that

.lnstngate a state of cognltve |mbalance followed by a new balanced orgamzatnon o

at a hlgher level The. furst process assnmllatlon refers to the fact that objects -

encountered for the first tlme are not vnewed as- truly novel but rather as new

"examples of thnngs already known Whnle physncally \ manlpulatmg such ob;ects

: chuldren flhd that the ob;ects will . not - fut into - preconcewed not:ons and‘ .‘

o cognmve lmbalance between expectatnons and realrty results The second process' ”

.of accommodatlon is then lnmated Accommodatlon refers to changes in the-

_chllds estabhshed rnental structures to take . account of the new ob;ect’s unlque '

propert:es thus restormg cognmve equ:lnbnum As a -resuft, the chulc"s awareness' e

'.'of the world m general 1s broadened. The research conclusnons of Kane (1978l, '

"'"and Swaln { 1979) prevuously referred to, support the Puagetxan notuon ofv.

' --'equlhbratlon and have specnflcally applned rt to . the chlld’s formatnon of_':

'-knowledge about death For - example i) concrete operatuonal- chnld who :

R expenences the death of an age peer or slblmg wrll expenence confhct"

between this reallty and hlS or her exnstlng view ; that death comes ° wrth old

I .age;ﬁ Accommodatlon to thls new expenence wult result m the modtﬂed“

"conceptualnzatnon that death happens to young chnldren too

' -‘DGP'.’.OWSK' (1977) descrnbes a parallel process to Puaget‘s c'ognitive -

’ de\ielopmental model in the psychologlcal and emotlonal realms He: contends that '
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S lower  level psychlc struCtures : must dnSsolve before - “higher |evels Cof

\

-_psycholog:cal mtegratnon (equlllbnuml can be attamed Accordmg to Dabrowsku

(1967) the paln and sufferlng of .a child are fundamental to development of a -

Co .more matur‘e psychnc structure——to an awakenmg of the inner [psychuc] muheu

‘f"or» |ts restructurmg ’for dufferentlatuon and for elevatlon of the level of .

sensat:ons for moral est:mates and deeds and Ifor] ones relatlons to the soclal o

k env:ronment (p 169l. Sltuatlons in Wthh the chlld experuences the loss of. 8 e

| sngnlflcant other:

may be . used' for the - apphcatlon of the method of the dlsmtegratnon
- of primitive attitudes, because such situations, ‘when. one,.is . interested
~in them . or experlences them, - produce natural - sensifivity to guven
- stimuli=—that 'is,” they produce ‘a state" of susceptlblluty to Ioosenmg
»and consequently to dlsuntegratlon P 170) . _

The lmpllcatlons are that chlldren who are experlencmg bereavement are ‘in’ a L
”"posmon to develop ‘and remtegrate thelr Ioosened psychlc structures on ‘a -

~

'more mature Ievel Anthony (1973) Bluebond Langner l1977l Kane ’ (1978) and

-\..,_ASwaln l1979l have carrled out research Wthh ‘has.. suggested that an actual’ PR

| .death experlence for a Chlld can stlmulate more mature concepts about death;"‘

| . and Infe in general that do not’ follow prevnously outhned developmental pattems R

‘ Parness { 1975) -n’ workmg wuth preschool chlldren who have sustalnedv."
B 'the joss  of a parent or sxblmg, pomts out that very young chnldren have‘

. 'resnllency and fortntude m the face of some pamful and unpredlctable "

v’ experlences lufe has to offer (p 7) Unless chlldren can; mobnllze addmonal e

'-"forces wvthm themselves durmg crlses or are helped to do sO; - depressnon e

anxuety and deterloratlon are threatenmg The professnonal counsellor/therapnst can _

‘"be fundamental m facnlltatlng the bereaved chnld’s potentlal _(smce parents are_

' ,.-often too emotnonally laden wrth thecr own gnef) to grow and re-emerge-' :

: emotronally and. psychologlcally enhanced from hns ‘or- her death expenence
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C Exnstentlallsm Death and Chlldren
The exlstentlal view of death is- encompassed in the basic tenet of crisis

| theory——that is, “facing and confrontmg ones personal f:nutude or a death

experlence lS posutlve and not to ‘be. avouded ‘since it has conceptual emotlonal. :

.:'and psychologlcal enhancement value The. followmg sectlon rewews lrterature i_n'
'attempt to expllcate the. value of worklng wnthm an exlstentlal framework wuth

bereaved chlldren B R I RN ﬁ

' Exlstentlal psychology is the dlscnplme most sympathetlc to issues of life,

'death and theur meanmg gunlt fear and mortal anxnety Whule practlcally speakmg..‘.,

. a Skl"Gd empathlc psychoanalyst or cogmt:ve—behavuounst could be as successful,‘_

'ln workmg wnth a bereaved Chlld as’ an exlstentlal psychologlst would be 3

o exlstentnal » concerns of the bereaved are central to  existential theory ’and R

[

o therapy

: jpsychotherapy (to be presented ln the follownng chapter) l wnll elaborate on the, '

‘ Thus Jin an’ attempt to lay the groundwork for my exustentaal approach to_-‘

. ex:stentlal perspectlve on. death and I wnll present reports ‘by professnonals and Sl |

"researchers who contend that chuldren have exlstentlal concerns whlch can be"_ .

" addressed pountedly Fmally the ex:stentlal approach to Chlld psychotherapy (and

o € exustentxal psychotherapy m general) wnll be ex mlned through the work of threef )

’;":_mam advocates of thns approach The

c ue. of an exlstentual attltude and -

;";psychotherapy approach for workmg wnth the exsstentnal concerns of chzld_ren

,wnll be conveyed

e "t
o

The Exlstentlallst's Perspectlve on Death

As conscuous bemgs we are aware that at some pomt m our future we -

. '-v""'wnll not "be we are bemgs that are Ilvmg in: dlalectlcal relatlon wrth non-—bemgf_:"

."'death (May A"9°' & E"enbef 961' 1958) "'To be and not to be" expresses the

'”;ﬁfact that non—bemg 1s an- mseparable part of bemg (May et al 1958 p 47)‘_;

To grasp what |t means to exlst one nneeds to grasp the fact that he m'9ht :

_hot -exist (Hendegger 1970) The exlstentnahsts hold that the confrontlng of death'

‘-“glv_es the__most, posmve reallty__ to_ ._-.lnfe lt59|f Death is the ~one. fact of hfe

ey
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which is not relative but absolute, ang—awareness of this gives existence !
absolute quality. ' |

“in - the exibstential view' death is not an. _event which ends life, but isa,. i

c vpart of Ilfe therefore it 'is always present and does not occur solely at the -
f—’end of‘phys:cal“exlstence (Kaufman—‘l976)—Furthermore—"death rs_h‘ot somethmg
.g.that lies in the future but rather it is wuth us.here and now, constantly -and
.'aIIFperyaslvely Hence death -permeatesall life This |mphes that human belngs

must make their- own srtuatuon in’ Ilght of their mortahty Our mortallty hmlts our

————— e . -

possnbllmes by hmltmg tlme and in so doing, it glves meanmg to life. that an '

; eternal bemg could. not at'perlence : "Death becomes a goal rather than a’ threat '

makmg Ilvmg more urgent (Heldegger cnted Jin Hardt 1979 p 4) S
Kubler—Ross (1975) speaks of death as- a meamngful growth-producmg

' _aspect of hfe She sees death as "’the fma! stage of growth" (Kubler*Ross

1975) It,<|s the demal of death she ma!ntalns that IS responsuble for hvnng ‘s
empty,, purposeless lives. Heldegger (1967) Knerkegaard (1974) proposed that in: :
order to avoud torment and angst (dread) due to one's attempts to escape fromf
mortallty a person typncally comouflages t\hese feelmgs by hvmg mauthentucally_.._ i
and conventlonally (Mlsuak & Sexton 1973) Such camouflaged Iwuag however_ ', ‘;

4

brlngs -feelmgs of gu:lt Only by aCCeptlng the mevntablhty of death ‘and

-

non—bemg can a person experlence authentlc ex1stence and freedom A

Death IS what guves meamng to our hves . ,

e D LT Ll

for when y0u live as if you live forever lt becomes too easy to
, postpone .the ' things. you' know you must do. In contrast, ‘when you
- fully understand - that each "day, you. awaken could be ‘the “last day.you
- have; .you take the time to grow, to' become more aware of who -
.you really “are, to reach out to other human belngs (Kubler—Ross,” . *
2 1975p49) - S , , BURETI LR

. LA

3
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The Exlstentlal Concerns of Chlldren - " SR EREPE

il .
~ 2 R e

We have come to thls day { E R
. . of ‘astronauts..of missiles. .of men wnth machmes ' :
.. 'who handle with sureness . . . . A S
o the fmgertlp message of death Cele S '

" Andyet— L

" as-man ‘and woman, " \ _

fathers, ‘mothers, . people wnth chuldren-—
" we are at a loss. '
'-From our . shut—m places of«vfsllence we ask




What to do about feelings that keep us apart7 . . o

Anxiety, anger.
Anger that we have arrived at this pass
{Baruch, 1966 p.' 30) :

'Bette'lhelm (1977) contends that wnth death issues aqd other existential

-conce‘rns we .must. at each stage in- our .development——chuldhood as well as

!

adolescence and adulthood—~flnd _some degree of meaning consxstent wnth the ‘

- level of understandnng we have already attauned it is nmportant he maintains, for

" each of us chnld and adult alnke to gan 3 " certain level of- understandmg of

:3"

- what the " meannng of our lufe 1S ‘or rmight be lBettelheum 1977).

‘ Accordlng to Schnendman (1981;
the questnon of l|fe and death s an existential questlon and s an
»expressaon of ' the - child's "basic - curiosity ‘and. search for meaning
Children. like* othéer people.. seek .to understand - themselves, .therr
_relatlonshlp with others and the world m WhICh they fmd themselves
.(p 253) . . . .

 Oaklander (1978l4 recounts this’ existential search i her book W_indaws To Our.

. Ch//dren ,’ S S . ) oo R

“fl remember very clearly what it was: hke bemg a chnld Its ‘not  so
v much remembening inCidents-.and _happenings. but ' remembering the
;f« "being.” + r er clearly that ‘| had .deep down feelings. and

‘ rknoywngs that | had : never told _-anyone. | knew things. . wondered:

- about life. | philosophized. And no one -really knew this side of me. | -
thought -“about., death. and was: in" awe .of the fact that life -existed .
before | was’ born |. wondered ‘at my. parents having lived as long. as

: _-they had, ‘and questnoned whether I would live .a long time. (p. 320)

The llterature o reveals that most adults theraplsts mcluded " avoid dlscussmg

"r_exlstentlal |ssues w:th chuldren even though they are cruc:al concerns for all of
us. Generally speaklng adults - mentxon nenther death nor agmg the hmrts to our .

.'exustence nor ‘the wish  for, eternal life (Bettelhetm 1977) Bettelherm N 1977):',“

“x

contends that exlstentnal dllemmas can be addressed brlefly and pomtedly ‘thus

'perrmttmg ~the child to come to terrns wrth these ISSUBS ‘in \_theur » most

'fundamental forms DnsCussnons ahout death are necessary and should recognxze \

and respect the ‘unique . reaotnons and cho:ces of chaldren whlle helpmg them to

develop concepts - of thexr personal exlstence (Lonetto 1981 p 35) . Ve

The child is sub;ect to 'desperate feelmgs ‘of - Ionelmess ‘and |solanon and
he or she often expernences mortal anxnety (Moustakas 1953 .Bettelheun 1977)

More often than not the chuld is, unable to express these feelmgs in words of
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if so only mdnrectly Older chnldren may . be afrand to ‘express these feehngs to

\
parents as they fear that they may cause them pan

There. are. _so_many_thmgs a_child—thinks_and_feels_and-daresnot—talk

e

about that he holds inside. If he so much as .lets one of these push.
umidly. out of its hole. he  catches our look, our horror land] not. the

'I:sjenmg atttentlveness that trouble deserves. {Baruch; - 1966 p 30

It s mterestlng that when we talk about gettmg in" touch wrth -the '
.child in" us;” we mostly refer to the merriment of childhood I'm- also
remembering ' that as a child.- | allowed my happy-go-iucky self jts .

. expression (it got a lot of approval) and | certainly expressed some

- tears of pan-and sorrow. and a bit of anger. But | soon sensed -
that..these latter expressions caused pain in adults 1 loved, and I
learned -quickly to be careful about expressing them ' | think most
‘children get thus kind' of - message and at some point: begm to tone
down therr . expressuons {Oaklander, 1978 P. 321 . , / :

/

‘Parents -tt seems, tend to become uncomfortable when they récogmze these -

'feelnngs n theur children and tend to. overiook them Often they deprecxate theur

w:th mterested attentlve ‘adults:

ch:lds spoken fears to . reduce thenr own dxssonant feehngs and falsely hope,

that -by’- do:ng this they wull allevxate the:r chllds . fears Researchers '.‘and’-

T.practmoners tend o agree that chnldren of all ages phulosophxze at: their - level

and have exnstenual 'concerns Moreover they have the desnre to dtscuss them‘

D Exnstentlal Child Psychothorapy ‘K ,

lv)" Bemg oin " the world 'and ‘wrth Oth'ers are fundamentai issoes . in

',’exustentxahsm - The exastentnal psychotheraptst sees therapeutnc change ','a's:‘

.emanatmg from the bemg with. Qng other--the theraplst Through the ongomg;

4

: nature chnld therap:st relatnonshlp a new and concrete hfe experaence 1s created' '

and change occurs. - It s in the very ongomg of th:s kmd of relatnonshrp that f“

the: chnld 1S already d:tferent and more psycholog:cally and emotnonally balanced

o (Gendlm 196&'“ ex-stenual psychotherapy the world of the chent is grasped'l

from the msade n must be know~ . ¢ seen as far as poss:bie from the one\-

' _who exnsts n rt (May Ahgel & She deroer 1958)

The chnld therap)st @s an ez .. their lthe chulds] heartbeat And so let )

K ,_us talk about what the chnld hears ‘What thxs can -mean. to children.” (Baruch AN

N

1966 p 31) Extstentxal chlld psychotherapy as practnced by :ts most renoWned;‘

- proponents is both chlld-centred ‘and unstructured Both Vurgmta Axhne ”947,
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and. Clark Moustakas (1953} have developed _psy'chotherap_eutic_ models which

“adopt. the general attitude and  approach’ of - Rogerian * Client—Centred - Therapy.

However, - because their _clientele are _ children,_ they have lntr,oduced_a__no\'/__el_‘__

‘_What is mvnsnble to - the eye lMoustakas 1966 p 89)

‘element into thelr unstructured approaches play.

“Play is the chllds natural .mode - of expression and commumcatlon ‘and:

‘through play the chlld can’ explore roles, reflne ~var|ous Skl"S, .develop social. .

- relatlonshlps and act out lnnermost feelmgs (Dlmlck & Huff 1970)' ‘Adults  talk

out their problems chlldren play them out Accordmg to Erlkson (1964) play is
.tljl_e : most ,natural self heahng measure for "chlldren,‘ lt lS thelr form of self’
therapy. (Oaklander. ‘1978). Fnedrnchv Schullers (1899 quote 'man lS perfectly
human only : wben" he ‘”plays' (p. 289 emphasnzes the spontaneous umnhublted and

‘unpretentlous nature of play Common to all defmmons of play in the Oxford

‘uEnglxsh chuonary is the sense of free (or w:llful) ‘motion wnthm (close) llmltSJ'

v(1973 PP. . 1603 1604)

N Play therapy is an opportumty that .1 offered the chxld to experlence

‘growth under optnmal condmons As wuth exlstentnal theraples for adults it
~.the general all—pervasnve attttude of the theraplst whlch 15 of prlme lmportance

in therapy and not his -or: _her dxalectucal manoet.lvres or professnonal techmques

4 (Axiine. 1947: Moustakas 11953; and Oaklander, 11978). Modstakas (1953 defmes‘ |

v ~'_:-'play therapy as

.o as a: set of - attitudes through whlch chlldren may feel free eneugh
" to express themselves fully,. in their own way, so:that eventually they
- .may ‘achieve feelings of securrty adequacy and WOrthlness through
- emotlonal lnsught p. .5 N .

. He belneves m tnree requuslte merapeutlc attrtudes farth trust and acceptance

"Wthh are. commmcnablé Moustdtas l1966) speaks of a trance-hke state -

between chxld and theraprst z moment of awareness “and dnscovery called the
exlstenttal moment’ where chlld and therapust are n full commumon ‘with one
another To hrm lwmg exnstentlally wrt:h chlldren maans' transcendlng theoretlcal
| frameworks and adhermg prrmanly to the - evolvmg spontaneous self of the
"vchnld The followmg quotatlon sums ‘up mcely and succmctly Moustdtas wew an
" authentic - counsellor :s always Seemg rlghtly wrth the heart What lS essentxal

[

e

.,.

A\
'4;"-‘



‘_Axline ll947l defineS'play therapy as "a vital opportunity _that is given to - .

. the child, to "play'l“ out his feelings and problerns-"-hi's fears, .hatred Ioneliness

and: feelings' of ~‘failu're and inadequacy” p. 72) Durmg Axllnes play therapyv-'

v,.v
LSRR

.. ;saa'y,.-;

sessions'-she accepts the Chlld uncondmonally and follows his or- her . lead The"~' o

. enght pnncnples by whnch Axline (1947) abndes in her therapy are:-

" The therapnst must develop a warm frnendly relatlonshup wuth the
- ,chuld in “which good rapport is established as soon as possnble :
. 2. The therapist accepts the child exactly 'as he is. ’
3. The therapist establishes .-a feeling of permlssweness in  the
relationshipr so that the child. feels free to ‘express -his feelings
completely. o : '
4. The therapnst i1s  alert to. recogmze the  feelings - the - chlld 1S
" expressing - and reflects those feellngs back to “him in such a8 ‘manner
that he" gains insight into his behaviour. . B
5. The therapist maintains a. deep. respect - for the child's abmty ‘to
solve. his own probiems. if - given an . opportunity ‘10 do 50, ‘The
responsibility to make choices and institute -change is the the cﬁ'llds :
. 8. The: therapist. does not attempt to ‘direct the child's . actions or
- fonversatlon in any manner . The - child leads the way the therap:st
: oll WS, ‘ S
e theraplst does not attempt to hurry the. therapy ‘along. It is & .
gradual process and is recognized as such by the therapist - - o
The therapist establishes only those limitations that are necessary .-
"to anchor the" therapy to the world of reality and to: ‘make: the child
aware. of hlS responsibility’ in the relatnonshnp pp. 73- 74) AN

. Both the Moustaklan and Axlnman therapnes are self darectlve m that they '
are based on the assumptlon  that the u‘l'duvudual Chlld has w:thnn hlmself or

herself the capacnty to solve his ~or her -owWn - problems and the abmty to..«-‘
o red:rect hxs or her ehergles into self—-actuahzmg behavuours These theraples @}e:.

unstructured The therap:st does not attempt to hurry up the therapy and
recognxzes 1t as a gradual process Only t:hose hmltatlons are estabhshed that

are necessary to link: the therq:y to reahty and to . make the chlld aware of h:s'. '

or her role |n the therapeutvc partnershup~ The Chlld has complete freedom

' :' terms of structunng the session, selectmg the toys and settmg the stage for'

Vlolet Oaklander (1978) another exusten’aal chvld psyohotherapnst employs".

a Gestalt qpproaoh in her work Unhke Moustakas md Axlme she follows a L f

more confrnmg path wuth her. young cl»eﬂts Although the - chsld is’ allowed to .
play in an etrnosphere of acceptance fanh and tn:lst thlS to her does not entanl

- sn'ucmre-free settnng She often sets q: a structxred srtuatlon wrth tOys for"‘ .

a chnld to- enact a scene w:th .She may select surtdale ltems to frt the chnle's.f-'g

E.



Wrole playlng sltuatlons Her style seems more . suntable than the Moustaklan or

"'Axlmlan approaches in sntuatlons where -a Chl|d |s using play to’ avond deallng -

44 .

life situation or some mythical problem—Sleing dilemma _ in psychodrama or

"
-3

, wuth hls or her thoughts and feellngs Oaklander belleves that the therapnst must

Lo

- of synthesns occ'urs Integratnon takes place both through the open expresslon .
- {even though :t may be symbollcl and also through the chllds expenencmg the S
' 'play srtuatuon in an accepttng atmosphere (Oaklander 1978) -

deal wuth these sutuatuons dlrectly but gently once they are’ recognlzed

: the experlence o

¢

Oaklander durects the chllds awareness to his or her emotnons and/br to

" the play or |mmed|ately after When a repetmve theme IS evndent in the chslds

‘the therapeutlc process ltself and to the chulds lnvolvement m lt elther durlng :

play Oaklander dlrects questuons to the chllds personal I:fe She. approaches . -

She fmds that a kund of desensmzatlon occurs in. re—exammmg and dnscussmg“ e

' _,traumatlc sltuatlons pomtedly and belleves that experlences w:th death need to

‘g_e brought out into the open talked about and even re- enacted symbollcally .

. in her directness’ _she ,is"- cautlous not to dlsrupt the flow of the ;

-

Play has become generally demgrated as the fnvolous whlllng away of;

the t:me and energles of Chlldeﬂ but as ‘we can see, . _t 18 of major

whlch “the - word play orlgnates rneans to pledge for smke rlsk or. exercrse

.-"v,through risk— takmg and vanatnon that growth can occur

‘therapeutlc process She is’ extremely lﬂVOlVBd w:th the chlld and knows when .
the | moment 18" rlght for speakmg or askmg the chl|d to do somethmg Byv'

',"bnngmg the ch:lds feelmgs life situation and . traw'nas mto the open a degree

.'_therapeut:c value in a counsellmg mllleu The Old Engllsh-Germmm plegan from,

:' _oneself This defmmon accentuates the growth( potentxal of play, lt is only -

Ch:ld psychotherapy s not au play At t:mes there are deep lssues_.

‘between therapnst and chlld as they reach from the depths ‘of hostnlrty and
despalr to dlscover a healthy way of Infe lMoustakas 1966 p. 5 '

Crisis, -shock, _confrontation, resistance, struggle, re;ectton. defeat. as,

. "well as’ joy, sllence the excitement - of dlscovery the peaceful  smile,
- and the stures  of affirmation and- growth——all. enter- into the
o Jprocess o therapy |nv which real persons, - not ghosts engage in___ ‘

ot



challenglng struggle of wnlls and the enablung pursuut of meamng and
the ' value of. living." (Moustakas 1966 p. 3

: ,Ther above_ quotations. taken froml Moustakas (1966) - book The Ch//ds Dlscovery

of Himse/f '~ seem ‘to ‘i support -the . arowth through crnsns_appr_oach to :

| c0uns'elling lnstead of rellevmg the chlld “of hlS -or her: deSpalr Moustakas
"beheves the therapnst should be there w:th the Chlld whnle ‘the gruef and the
~pa|n are experuenced and suffered By lettnng the Cl'lSlS peak in a therapeutlc

mulleu the° child becomes free 10 fortnulate feelmgs of hope

’ ',E‘ Chapter 0vorview and Summary ‘ . _ »
' Even lf it is not possuble for .an mdnvudual to conceptuahze h|s or_her .
' own' death _nt remams umdenrably true that chnldren hke adults can actually

- 'expenence the death of a slgmflcant other and can- feel the same sense of -

B emptmess Ioss fear gu:lt and arnbuvalence that. adults do

Professuonals and researchers have examuned _some of the perceptnons o

o Wthh chnldren mamtann of death in. order to" provnde a settung for the workmg

through of ch:ldrens gruef m therapy Researchers have found that chlldrens

v

K ~'cognmve frameworks surroundmg death are age—related ‘and that chlldren move L

through stages in whnch they deny personlfy and/or fantasuza,-. 3’-"9!11 death .

e before commg to see death as umversal and lnewtable e

' The hterature reveals that what has typlcally been overlooked are the
snde-effects that tactlcs used\ to protect chnldrenhfrom dnrect experuence wuth
.' ”death have For example in neglectanb to address and duscuss the SUbjBCt of

| "Ideath wrth chlldren they are glven the opportunlty to create thenr own fearful

hl ;and confused mterpretatnons 2 parents fanl to share thelr own feelmgs and

‘ .'thoughts followmg the death of .8 srgnlfncant other chlldren a'e Ieft w:th the

S overwhelmmg burden of workmg through the cnsns alone Self dlsclosure begets

self-—d:sclosure " parents hlde thenr true feelungs from therr chlldren ‘with the

" intent of protectxng them thetr children - will feel oblugated to do’ the sarrte

"_Grlevung openly wnh chlldren and acknowledgmg to them that g'nef is a normal

_ '.:and acceptable process Q:Ves thém the perm:sston to share an otherw,lse :
. overwhelm:ng burden I S '_ RN :

lv"‘
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How adults 'and chuldren cope wuth and react to death is not only related :
te thelr conceptual level but to a number of other antecedent concurrent and

subsequent factors as well These lnclude the current support network avanlable _

jto : them prevnous experlences w:th separatlon and Ioss the mtensuty of

o attachment with the deceased and preparatlon for bereavement If a chlld is '

helped to confront and accept death a course of healthy and enrlched ,
‘conceptual psychologncal emotlonal and physncal development will ensue. \ ..

From the exustentual perspectlve ‘death’ permeates all Ilfe and gwes _it..':.
o meanlng Acceptlng the mevntabnllty of death and ‘of . non—bemg opens up adults |

' and chlldren allke to authentlc free and quallty luvmg Chlldren have a genume-_

' _ "‘mterest m exlstence—related rssues but adults ‘who. have unresolved exlstentlali :

concerns feel uncomfortable dlscussmg them openly " An authentlc genume‘_».'

exrstence as called forth by exlstentnalnsts requu’es a. facmg of iife's’ uncertalnty

o 'wrthm ourselves and wnth chlldren

The exlstentlal psychotherapeutnc approaches of Moustakas and Axhne are '_j

non-dlrectlve and non-—confrontlve They allow ‘the - ’belng of the Chlld to: unfold,

naturally through the warmth and acceptance of the therapust and through play-. |

aGaklander on the other hand appoaches traumatlc sntuatlons pomtedly and-_"

‘g,beheves that expenences wuth death need to be brought out mto the open o

) ', ".talked about and even re—enacted symbollcally By brlnglng the chlld’s feellngs_ : : o

,‘and Ilfe sutuatnon mto the open she contends, lntegratnon and synthesus occur ‘

The llterature seems to converge around the vuew that chuldren have the‘ ST

"”‘vfortltude and resuluence to- accept and confront thesr feelmgs and thoughts about'

‘ death Th|s IS true whether "death lnvolves thelr own |mpend|ng death death of

: a s:gmflcant other or concerns about personal flmtude For chlldren who are,

'havmg dlffnculty copmg adaptlvely w:th a death experlence a confrontlve‘ o L

[.‘dlrectlve approach is’ hkely to be the most successfuL ln the next chapter onef

' _asuch model lS presented What psychotherapeutnc techmques can be utnl:zed to‘

- facllntate the gnevung process m chlldren7 The techmques whlch emanate from

fthe phulosophlcal attltude underlymg the proceedmg model wnll be presented |nf,:-’f o

o chapter four ."4; > e RIS AUE RN
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The followmg -Six pomts serve as summary statements for . the precedlngf» '
hterature revuew RN o ' ‘v o o " _'

1 Chlldrens conceptlons of . death are age—related and this may be
_due to. maturatlonal and/or socual—expenentlal factors.

', 2. For' the. most. part- chlldrens reactions - to- death are not unlike : y’
1. those of  adults. They ‘experience .fear, guilt-‘and -the whole - range
-of grief reactions which cause dnsturbances m both their cognltuve
~and affectlve functlomng ' : . . .

3. "The overwhelmmg .consistent recommendatlon by professnonals ois
' for adults to realistically help the child confront and accept death. "
Adults should foster dnrect honest and open communication.- .

4. -Crnsns theory, research by Bluebond Langner Dabrowslu Kane and -
~others, suggests that - children " can .emerge at a _higher level

.. .conceptually . and emotnonally and ‘might even :be .psychologically

' _healthler follownng bereavement |f helped to grleve adequately :

5. ",Chlldren have ‘existential - concerns and these are often lgnored or' -
overlooked by adults. ,

6. . Exlstentlal approaches are. used for deallng “with chnldren in crises. . .
" These approaches, however, .do  not immediately -generate. ‘any.
‘.recommendatnons/techmques ‘for - working. with. bereaved. children. .

. “'For . the most " part, these approaches ‘are. non- dlrectlve and'
. non—confront:ve e , ) ‘ . .



. . . b .
f..lll. MY APPROACH TO EXISTENT IAL CHILD PSYCHOTHERAPY "

1 am forever wrestlmg wnth\confluctlng thoughts over what exactly my

- vcounsellmg approach is. and to. WhICh psychotherapy model I madvertently adhere. -

| know that mv exustentlal presupposmons mfluence mv work wuth chnldren _just_

as. -they mfluence my adult counsellmg relatlonshups I can accredlt Moustakas for'

"helpmg me more strmgently formulate my conceptnon‘s of what an exlstentnal

. counselllng framework entalls for chlldren | know too that underlylng, my
-'spontanelty and hveluness wnth chlldren : have a: refmed need to dlrect and
':control I ' know that although b agree wuth the bas:c assumptlons of.

chlld-—centred therapy and that . espouse the general attltude lnherent in this-“

' 'approach i fmd that l muSt compromlse this. when adapting - it to my personallty”. -

and mtergratnng lt lnto my own style Just as two chnldren enraptured in the'
” harmony of play take turns lnterchangeably Ieadung and follownng 1, too take l

’my turn. l become ch:ld hke m my actnons but then step out at approprlate

- moments |nto another face: of my therapeutlc role. - all there - are three faces L

‘player confronter and promoter-—-PCP As player" 1 get lost -in the chnlds play .-

as. we\ banter back and forth as confronter face and force the chnld to -

-face a partncular concern or dilemma;. and as promoter l encourage the . chrld" Lo R

to grow from the confrontatnon and move forward from hlS or her present-_

usltuatuon o 1 . - S " -: 1
‘ . My work wrth chnldren is based on. the premlse t'hat tHerapy |s at
'optlmum and’ IS most valuable when |t provudes a meamngful and umque hfe'
.uexpenence for the chuld and myself After formlng a therapeutlc partnershlp .

A'.'wuth the\ chlld\ we together explore hts or her mner world by bnnglng it out‘-

_and then workmg actlvely and durectlvely to\ resolve exlstlng confllcts and:: e

..fproblems fl_ structure our sessuons and unvnte the chuld to partlclpate m vanous 'f_.' S

'new expenences whnch are centered in self—awareness and self—dnrectlon [ ER

attempt to carry forward the experlencmg process by creatlng and adgptmg ”

".;umque psychotherapeutn@crmuques “for- the md”vudual chnld , have no set way :
"'of using an exlstentlal approach in therapy l am always versatlle and vary from’ o R

._ .one moment to the next My mtumve lmagmat:on flows w:th each partlcular'

vy
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child;s ne_eds; as | 'see them, in order to fully enter’into. his or her ontological
world, | o s ‘
My overall goal in therapy is to allow the chlld to become « aware of his

or »her self and. the placev ‘of that self in the world | have adopted Moustakas’

HllSéG) goals which 3 invoIVe" being . sensitive' to self of the ’chlld' facing the chlld
‘fully at all tlmes and trustmg "his or . her capaclty to re—emerge from traumas
healthily; - malntalnmg my 'mduvnduallty and‘ 'not commlttmg myself -to.' a
. pre establlshed theroretlcal framework contlnumg to regard’ the child as entxrely ‘
'new regardless of how he or she resembles chuldren I have counselled in -~ the

£
past; . and fmally commlttlng myself to spontaneous ongonng human processes

o that are sparked in the merglng of a sngmfucant chuld theraplst relatlonshlp

A

A

'A PCP--Play. Confront Promote Attainmg the Ultlmate ngh

it is. lmportant to acknowledge that the utnhty of the followmg model lles"'-'

,_|n its - emphasls on structure and confr_oqtatlon as effectlve therapeutrc tools The

o ‘- mtent here is to- present an argument |n support of thelr |nclu5|on in: chnld

‘-psychotherapy and ,to\.. examlne -their partlcular v usefulness ln bereavement e

" counselllng w:th children. . As . such, th:s dlscusswn _is’ preducated on the Lt

'assumptlon that’ the reader wull have some understandlng and appreclatnon of the
e 'development of - therapeutnc relatlonshlps and of therapeutlc process o

Play The First: Phase

When a chlld fnrst enters mto a psychotherapeutlc relatlonshnp ‘with me, | '1 .

4.|ntroduce him or her to the faclllty and lts matenals and - then w\e play together g
We 1o|ntly dlscover what thls _"new world 'is all about chlld's space play |If64

'_5events ‘and storles When it ;om in thls way ! have a better opportumty to.i T

""f‘mtroduce and move the chlld to new varlatlons at a later tnme This same B
process |s reflected when become engaged m the content -of the chlld’s
‘ g..thmkmg in order to move with’ hrm or her beyond ongomg conceptxons "

' , As the spontmeous energy -beglns to flow l go wrth lt, and’ I subtly and‘ 'V
A slowly offer some durectlon to the play sutuat:on we have created l contmually’

Iv .
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\ : ' . : : ' ) '
test to see’ nf the Chlld is ready to accept my lead and if not l waut until the
rught moment (as | mtumvely see . |t) presents itseif. Durnng some . sessuons that'
‘moment may_ never- come and in these' situations’. | allow the chnld to continue”

as he or she pleases L LT

' mduce structure so. gradually and spontaneously that it appears natural

and often it is not apparent at all When | introduce a game or a."techmque it

\

s’ usually somethmg I have adapted pent for the mdlwdual chlld As

.select. a technique which can

‘play ‘is "in servuce of lntelllgenc 2 '.ev opmelal 'that is play serves'

many v:tal needs and functgons of the chlld’

. source of conceptual emotlonal and psychologlcal growth In other words play .

e 1d owth but it -is not in ltself a:

alone does ‘not guarantee a worklng through" of the child's repressed feellngs~
and thoughts ln therapy after establlshlng- a\therapeutlc bond wrth the Chlld 1 |
begm structurung the play S|tuat|on |n a way WhICh encourages the gnef stncken» '
3 chuld to express hlS or. her ambwalent and - mtense feellngs and, confused and .

‘ confusmg th<>ughts surroundmg the Ioss

#

defme structure as anythmg the theraplst does in therapy to Iead and“" o

guude the chuld -n a dlrectlve “manner. Thls mcludes actnvmes questlonlng

confrontlng and any techmques used to facuhtate the therapeutnc procezs
varues rn mtensnty wrth the personallty and phllosophucal a_ssumptnons‘ ;Qf__ the

theraplst : ; : ‘ ‘
' Most psychotheraplsts operatmg from an exxstentlal standpomt (Axlme

\-~.

Moustakas and Rogers ori examplel beheve . m an unstructured cllnlcal
atmosphere ] l, on the other hand, belleve that structure s not only
advantageous but necessary to help the Chl|d deal more effectlvely wrth real 2

ERCLAN

|lf8

‘---_tLrvmg. bemg human, Jmplles hrmtatlons Each person must come to
.- _terms  with his:-limitedness, ‘with .the, 2 fact.. that _he does. nnot ‘know .
“where, he comes ‘from,” who he is ‘in ‘terms .of .his | cqncmes ‘and
. abulmes ‘and, where he w:ll go-—hns fate a'ld Mma\mg of hns lrfe.t




Thxs is. the overall exlstentlal Ilmltatnon the nonbelng in- llvmg ln the
"~ course of his, life, man will make what ‘he -can out .of the unknown -
- . challenge -that is given' him. S e e .
In addition to the exlstentlal limitation, there  are limitations
inherent in the. specific situation into ‘which each man.is born and
which in the course, of his I|V|ng he learns to ‘accept: (Colm 1966,-' L
p- 74) - : : : . '

- b

"rejectlon and unworthmess

Many exnstentlal theraplsts belleve |n an unstructured atmosphere .the . only Ilmlts 3

' whnch are. set are those devnsed to protect the chnld therap:st and the physlcal :

envnronment. 1 belleve that in. thns regard their therapy is unreallstlc m the _real

.

world we are. constanﬁy and unendmgly faced wnth limits lmposed by others by ...

L the envuronment and by our . very predlcament ‘as. human ‘beings. Wlthout llmlts "

chlldren may feel free but this freedom does not guarantee that inner confhcts, o

—owill be broug\ht to the surface and confronted in therapy By learnmg to accept S
‘and transcend the limits |mposed m therapy the Chlld is practncnng for life..
- a structured controlled atmosphere the chlld may more easuly be confronted

- with llfe meanlng in- the form of hlS or her feehngs of Ionellness lSO|atl.On,' "

A Chlld who has experuenced the death of a Ioved one has had severe

hmltat:ons placed on hlm or her By companson psychotherapeutlc llmuatuons wull-*--'

‘,.not be - vnewed m ‘a negatwe manner by chuldren who have expenenced such'

1'severe' Ilfe llmltatnons Lumltatlons restrnct and \'\arrow the decusuon-maknng'

process for the Chlld. A chlld who has been hurt or confused by a Ioss

my v:ew is not |mmed|ately psychologlcally prepared to make hlS or.. her own.’

"kdeclsmns Structure for these chnldren is synonomous wnth securlty When they_ o
: longer need tﬁsecunty they wnll res:st the llmltatnons lmposed by ,the .
therapust whnch lndncates that there is’ a readmess to take on: responslbmty for
their "« own hvmg Reslstance to therapeutlc llmlts could also be exhlblted by the

v' -‘,ﬁbereaved chlld who IS assertmg anger derlvmg from hIS or her Ioss

"No one seemed ‘1o . care about me Suddenly there - were o, rules and

strlctness m my home (Carol cnted »_iﬁ__ Sarnoff Schrff 1977 p 86)"
.Immedlately after a death there is a dnsruptnon of danly rovutune and the famuly s. | -

rules and style temporaruly change ‘L’here are some mor o rmanent changes as

well Thq famuly structure breaks down wh:ch nece%snates change (the famnly}:“‘;j,s..



SN

hnerarchy wull change roles wnll be redlstrlbuted .and affectlve needs ws,L oo
.longer be met by deceased person) and a’ Joltmg change in conceptual structure_ .
_(death is no longer seen as belng personally remote once lt Ras. come to a

close famlly member) Structure for the ‘bereaved child has been destroyed n_‘
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’more lntense mutual mvolvement wnth the chent

ablllty of the cllent to °act upon the confrontatlon '

.|ts re-establlshment By structurmg the counselllng sessnons, the theraplst can
. at hngher Ievels and promote lndlwdual growth > -

‘Confront' The Second Phase

Confrontatlons are’ typlcally : avoxded in both Rogerlan and Axllman

4-.theraples Unfortunately the method of confrontatlon has become dlsreputable '

/

“and - assocnated wnth hardllne Geﬂstalt Ratlonal Emotlve and Reallty Theraples -

-'}.unnecessary polarlzatlon of elements wuthm“ the mdwudual Wthh therapy seeks to'

are’ causmg the confllct or the symptom and create a dlalogue a confrontatuon"‘

o between them e

Moustakas deScnbes a dl,fferent klnd of confrontatuon e s
ln the: confrontatvon there is an open facmg of a powerful |ssue or.
- ‘conflict between two persons..The resources talents and potentlalrtles
~~ of 'the. therapist, his: entire. being must be present, facmg the Chlld
: encouragu@ hlm to: unleash deeper feelmgs A 1966 p- 4) '

. .A confrontatlon : m therapy may be deflned as a conscnbus effort by the"

o theraplst to help the cllent examlne the consequences of some aspect of hIS.‘

-~

o

v

The lntent of a confrontatlon _is: ,3usually to free the cllent to engage

‘mére productlve‘ and Iess destructwe = vnour The decnsuon ‘to confront s;'-

-«

‘, iwj'.
e

gl S R, I : C g
[ T o R . s

>'both hls or her’ external and mternal worlds and the theraplst can help facuhtate e

promote structurlng of the- chllds conceptual emotlonal and psychologlcal realms‘-'_

:'Accordmg to Gestaltlsts dlscordant unproductlve behavnour results from an--

.'___dlspel by brlnglng th_e elements together l dlrect confrontaﬁon ‘ the‘g.

"therapeutlc relatnonshlp the theraplst tnes to fmd the dlscordant elements that -

""or her behavuour (Johnson 1972) Johnson (1972) refers to confrontatron as an

B ‘opportumty for ."self—exammatlon whlch arlses _from the theraplst’s desnre for-'v

.'dependent upon the strength of the therapnst—cllent bond and on the percerved -

e ~.; ‘ - : . }h\,‘;’},‘



Accordlng to Johnson there are two types of confrontatnon mformatuonal o

and _lnterpretwe Informat:bnal onfrontatlons mvolv_e communlcatmg' some

“information “ about the - therapist's ‘pe'rception,_'._of the“ ‘ ‘fs behav:our, its. .

k consequences and 'the» therapnsts ‘reactnon to The“(Second form of
t ' '—lnformatnonal—‘confrontatlons “one’ step
further lnterpretatnons of the chents behavnour can -be powerful» stlmuh
'growth» if . they- are communlcated wuth 'Skl“ mtegrlty and empathy lnterpretatnon‘
potentrally leads to msnght and msnght |s often a key to psychologlcal health and
maturuty knte(pretatlons are valuable to the chent -in that they are pomts of

departure for -action leadmg to growth (Johnson 1972) -
’ The characternstvcs of - 'mterpretlve confrontatlon . are: 'empathy,‘ and
f authentxcnty of - the theraplst ‘ and : txmlng- relatedness {to v" th}e“ '.behavioUr) ‘
conmseness and tentatlveness ofl\ the confrontatnon statement (Johnson 4972)
o Thus authentlcnty prlme therapé. ic factor for exlstentlal psychotheraplsts IS

R A '3“1 J
ffectw‘é confrontatnon Contrary to popular bellef’

valso a prerequnsute for an |

confrontatnons - can be genume _-empathlc forms of commumcatlon and not "

“

necessarlly abrupt destructlve sterlle stark attacks ovn_‘ the cllent Even j‘

Dabrowskns dlsmtegratlon method isf';, a gentle " means "o‘f confrontmg and'

i ‘.

' dlssolvmg the chllds current mode of- functlonmg o ‘ o e

. When applyung the dnslnt /?ratlon method one should not as a rule .
© . intensify - tensions,.. unrestd: fear, . and. ‘the” feeling - of guilt - with: an
- individual [childL..On «the - fhe  other - ‘hand, ‘it 'is 'advisable that certain . . .~
.~ forms. of. d:s:ntegratnon of - tenacious structure¥- should " ensue’ in a“ -
" positive. way—-that is, through .the  strengthening ‘of the individual's .-

ositive .. traits, ‘his - interests . and - capabilities...[By - doing - so,] the
' ocentric tendencies become: weaker and. the too tenacnous mstlnctlve
structure Ioosens (Dabrowskn 1967 P 170).

{ ' ‘ :
Confrontatlons are not forelgn to chn@ren-—-they confront each other and_'

".'“a'du’lts “all ‘the tnrne Ch'ldren are basncally umnhlblted and have not yet

,,"PL -

mcorporated tact ethuette and decelt lnto thelr repertome of socual sknlls It -i§ i
thns dlrectness th:s tendency to confront typlcally found amongst the chllds *

A‘ peers whuch Dabrowsk: (1967) claams is "'one of the lmpogng sources of -
refashuonmg the Chllds attltudes (p 171)"' Thelr confrontatnons are genulne and v
_too,“, should the theraplst’s confrontatlons possess these two

'hterature -on chuldrens reactlons to death on helpmg bereaved,, 2

TG
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© children cope.-and the crisis Iiterature: concur “that cnu&ren nave the fortitude
l

and resiliency to face ~confront and emerge healthy from traumaslthey have

(

experienced: —— s “ e T

2 .
‘,\,& o
Prottlote The Thll’d Phase : ' -

A

- - Y
In the flrst two ‘phases rpla§3 and confronty of‘ our ;omt experlencmg

.
\

thoughts , and feellngs ..whlch .,ar_e_: oonfus&: confusmg dnsturbed .vand -

dlsturbmg surface The_thOughts are cnallenged and dnscassed anc the fe'elnngs-
' i ', 4‘\, ) -
endured and accepted n the-' course\: ol our mutual exploratlon The 4 tnlrc

“.@-“' .

"‘"'phase—-promote-—ns one of syntheas and miagratlon Amblvalem feelmgs for the

- deceased- are reconﬁlled conflucnng thoughts are lntegrated Tne worlds of

fantasy and faétr whlch fad prev:ously merged now dnverge The '-mld c‘;omes to

"‘-,'- ) understand more fully and factually what has happened He o .she a'ilas oeer

rea55ured that lt was ~riot .hlS br her comc:dental -and unaccepta‘ole wishes - which ' "
° ALY 1. Wi . " " . .

' caused the death and that there w:ll be no punlshment m retal:atlon

authentic. ‘secure . therapeutlc mllneu the Chlld gracually overcomes

and 'Qullt. but the ongoung feeg_gg? sorrowﬂ< lessen_s monly wlm

.

g tlme Héwng sustamed 'mtense sorrow haoplhess - will. pe expég;lenced_ more

profoundly havmg endured the ultlmate ln separatnon attachmem.e will- be,::Ome‘

more~ COﬂSClOusly ‘Valued and havmg shared deep—seated emot:ons nls 'or.. her

.'-":"" ; A s . . e

humamty Wl” ‘be ennobled and deepened Lo “o

'_-_"__q'bthe thnrd but not the" fmal‘phase of therapy PCP‘ may occur

'out any one sessuon and. recurs : contmuously
j'lt‘ s :'"” developmemal spiraling procg,ss'

f ‘QL“"' P . -

Ideallwthe ng'., wrth bemg challenged by and growmg from Onesr
.o .enwronment s -
e o
R recursnve pr§i‘:ess L
'f? 1hrough\ 5
T encoura@bd* Dlsmtegratlon and dl$$0|u‘tl0rl are basuc . to. t?we b gnevvng process e
o e L iy
. . » N
) vremtegcatlon and resglémon are basnc to chlld psychoﬁ'lei'apy S . i e
K - ] L :’ ) ; K . ‘: &{f‘ : " ‘ %
s S 3 T
[ o . o ge .

N A S TR
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revnewmg my bereavement cour\selhng vndeotapes (and transcr‘(pts)' it

bgcome "apparent —tharI-“adhere‘to_four“prumary therapeutnc goats ;f"
| exp;'ﬁr/ng tHe chllds berea‘véd\ worlc&

R SR
N Y 3
-ty

L W, (M)
' ”r" encourag/ ng - tr\\e child g.uéftpres,s'og' pj grief: ard,” ., # :
ol 2 !-5.\1 . ’

/aC///tat/ng qthe d@ye!ophm' of ’hope and acceptance.
Theye goals ,.J.gp ¥

&ter/ng and rema/n/ng W/tﬁan the cpnldfs _}geréﬂved world ? R

-

CP modei A and each goal roughly.

\. =< g ; o
S on sponds to p?\t;:}"phésémo ‘the- modet goals one and two correspond
AR to ,,'Ehe p(ay Qhase Kgoa? three to-: the confront phase and goal four ‘to.
RN 5 o }(, FI g ! ;
the f‘promote phaﬁe )\Hw the PCP model is" x@sei ~~=recu: s-ve "the goals =
,‘r,»” o are /contmuous anrf all%ervasrve In this next sec'ion ,the. four, goals will be
"‘q elaborated\, .. upon a\)nd followed by procedures “and/or ‘technical
'..‘ ) : [ . oo o Y
E subcompOnents which facmtate their attaunmem. P I : R
P i /,’.\.-’;,,) oo o ' G e ,v'.‘ . \\1 -' : “’*’.x. .
. B . ‘;' vy 5 o ‘ o ks . B -‘ . t. C )
“Now | Know Where You re Commg From E-xploring, the’ Child's Bereaved:: g
PR ) ) S o ‘). - o S too, .
wqud ( . e ECT -

i

negard 'exploranon as F contmuous preicess a:mgd ‘at provndmg me

With & mformauor ) abom the chnlds‘ ongomg expenencmg "of bereavement

{: & Q‘ "
Explora‘uon a means of assessmem serves as an mdncator of how 'i can best s

\~

enter ano' . remarn ' wrm;n the cmlds world Moreover Q'mndes ‘me- waﬁm a
d:rer‘non for now . . can w::ork wrthm thaw. woriés to promote expressnon and ’;
. . . '\ h . »‘

acceptance of --xt;_ wnh evenfual rranscendence above n. Sance the chuld _,:s R

constantiy actmg reacung and inter cu%wmh ‘me and wnh the enwronrnent

: assessmem s an ongomg and everchangmg process' N rny, wq"ormal method% of"

3

expioranor anc assess:iem anemp 1o obtam the fouowmg‘ mfofmano‘h G \
e .
T 2 How does i'he chiig: conceptuahze deam and the |oss of a loved’ one7 '
- wWier mdefstandmgs e e chgds own convv'uons and which have -
1= o oeenw on hm; or neg. py%xel‘-mem:onee aoutts' v ‘1 ‘. SO
g '». % anz elerrpem“o“‘!:h'e deat!* expercence 1S af'recung the * chila and how
w4 . ?S r' aft,ectmgv hm~ or ne*f R ,. L . o ,’. B P

e g Lot ST S oo
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“Foliow™

o _ Beruvod

4

- ‘Are the c'hilds ‘grief reactions '» nor_rnal or abnormal®>. Do they require
‘ psychotherepeutic intervention? ' Lo |
d — What mn,gfs of expre'ssion_.:mel'.ac;tivm_'c = _chdd most—vcomfortable
© - with (talking,.painﬂng, writin‘g role/puppet pxaymg for example)7 l
I hav'e ﬁ ‘f-o‘dnd many - technical subcomponents/procedures to be vius_'e,ful‘
in .ffacilitating" the ~exploration (z;_ss‘eSSment)» of the child's _world. These
include “the therap:st ; B z Sy ’ : ‘
1 -using Qtu_l_d_hge mgmg"(concrete’ literal)—-to “try and deterrhine what
the child might be thinking: - Y { T ' B |
2 usmg Ghﬂ.d_hk.e 1ang,u,age (playful sumple d:rect) and mﬁesﬂons-—to

a

faculltate the chllds understandmg of ‘what . is belng commumcated to '

hum or her S @

, affectlve responses foward hus or her death experlence

5

3 _ngl_g_gjng « with the chrid——to‘ ehcnt verballzatlons of cognmons and~'

gugs_ngmng the chlld-—to clarlfy in a way whlch does not dlscount hum

Or her N ' : 2

P . . ‘_

Ehallﬁnmng mlamng dexus. admrate mtm the chlld——to tes the l«mnts

' and depth of his or her behefs concept:ons conwct»ons L‘gbom death -

1

6

. r“ 7

: ,muhuevel

o pr%mously

’ » pro;ectsve buttons for example)

9 _..__‘.,

-

em;gugagmg __e]a)_gang_g in the chnld——to facmtate the process “of %mg

v

NLE touoh w:th deeper thoughts and emotlons and L

;Qnumng mmn sp.asm; dﬁnusﬁmn"-e!d'\er dnrectly orf

“

e

Me ' Know the Wey"‘ Entermg, and Remmmng Wlthm, the Childs

v

. . "‘:' - .

process - entanls ;ommg wx;h the bereaved chud on. conceptual

verbal. ] physn:a! ~and emotnonal" ‘levels Two 0¥ the exploratnon procedures

v ’-‘,

- and his. or. her emotlonal responses to .death; ' - _‘..t o

indirectly (through

S ‘.u-' }";"
vy f.i‘ iy
R
Lt J?‘

Entermg and remammg wnhm the chnlds bereaved world is essermally a

. mentnoned (usn'»g ch:ld hke ' language and expressnons and SRR '
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msure that the therapustst‘ entrance into the bereaved chnlds world us 8 smooth

‘

one. Other procedures whuch facnlltate the processes of entermg and Jommg the

bereaved child's wortd are: -

_ ’ 1: . D.QLQBDILQD ang gmg_ngn c,hgm_qng—-to ver:fy the accuracy of perceptnons
2 Lﬁ.ﬂﬁ:ﬂﬂg back Qbﬂd.i mQLdﬁ--elther verbally  or - by wrmng them down in .-

 the form of captnons 'under’- cartoon drawungs - / ‘.,,,,.' LT
w, 3 roflecting back chids feslings and’ oerall presencd by o
é % ’ 2 ..verballv descnbmg how he or she feels, // L . : S e ety
"‘>" i expressing ‘back the same affect a? the/ child; :

c.' .lmodelhng the child's physucal posture and posmomng

d staymg on the phys:cal Ievel of. the child (ﬂoor)

: eib ~ drawing the child; Lo \ S N
,hs_te_nmg ammm and ac_tue_lx-—to assure chnld that ohns or her’ feelungs S
and thoughts are. mportant and are being understood ‘ ’ , : ‘
aLang the child o do ms.zs.t Q_t the ;almg by prompﬁng him of her t@ |
B A * ’

o do so, if necessary . L o o S Lk 1‘
B Wmmwmmmmmmm“
: -gzgp_engnge-—to facnlltate the expenencmg and the understandlng of

“",'\chllds world TR T

R A -"mmumsmng mm the chifg ahout the dmased"to share memories and to .

~wuden the world of ;omt experlencmg

L reer
T

‘8.l~ gqmmunmng Lgs_t an_d fam] in mg gml_d——by verbal pransnngi@dby -
. allowmg hlm or her - to complete your drawmg L T
:'9: b_amg pjmu_ mm me mmg (tnckhng ;okmg teasmg)--to_ break me‘

adult chnld barner to facmtate therapeutlc bondmg and to complement the

I3 oo YA

CE “bag and dtfflcult times . R A

! 10!\&!:&!99 szu.a.mmual QEQJ.Q.Q.I (drawmg video product:on)—-to facllntate ;omt -

. 'erper:encmg and to emphasnze workmg\toward 5\*t:ommon end L
: : =
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"Let It Be™: Encouraglng the Chlld's Expressnoh of Gnef
ThIS goal essentlally corresponds to the confrontmg phase in therapy

The chuld is encouraged to confront ‘and face feeﬂngs" of:" gu:lt SOFFOW, " and

1. . creating the desmed mo.czd (JOV sadness)“bv Plav"!%@ls&@ﬂ

despanr surrounding h|s or her sugmfucant loss.

When encouraglng the chllds expressuon of deep intense emotions, t_he"'

followmg procedures are useful
mmmunmatmg nen.xen:ballx--ﬂwrough ‘music;

dl[.ﬁ.c.t Ihﬁ child . to  specific emmxgnal msugs——elther dlrectly pr mdnrectly
(through musuc wnth pertlnent lyrlcs)

p_e.l:ﬂsmnﬂx dj_r_e_:_t the child--to msure the confrontmg of confhctlng

thoughts and amblvalent feelmgs (through psychodrama and/or role-playmg

“5. bhave the child enact ambivalent feslings: °
"1.6.‘ emlam the lmp.qmnce of confronting bur.demng emsznnns and mszgnms—-bv

'saylng somethlng hke You know what7 If you hate lt [the scary feelmg]

owe have to find out exactly what ut s so | can help you okay?

7mlnmngmemudm_e_exnmcememmandmeanendemmalm§

by:.

.o

a showmg a. falm/fulmstrlp of > an age—peer going through._a f'similartf_"

A}

"'-}'process and/or S R

b f:rst hetg')Ibﬂ'"Q and awakenmg the nmaglnatlve abllltnes of the .child . by

appealmg tﬁ his:* or her fantastnc playful and magncal nature and then

am:ms Q.f sgi&.m

'\I

-

. her. portralt and/or cartoon stnp of chuld‘-as

o LI
3

A
nqr she current!y presents

-

havmg the ‘chwa speak dnrect‘y to the deceased and/or re--enact the

iﬂgugﬁs--by drawmg hns or
I

<
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"vSomewhere_. Over the 'qunbow;': Feciliteting, Hope and Accepttnce ' Through '

: S'ynthesis R

_\\ " Synthesis “’and:-’-im'e'gration - occur; sthroughout  the . therapy : process .by .-

bringing the chulds ambnvalent feehngs and confused thoughts out’ into the open '

There are - ways however, of takmg these feelmgs and thoughts ‘which emerge'

and facrhtatmg further synthesus through msught Karen for- example

'dlchotomnzed the good and bad. feelmgs she ‘had for her deceased brother and ’

' _expressed them in the form of vonces ‘of the devil and God. . I had her make a

’ 'chart on one side she wrote - all the names of people who remmded her of

'-‘the devil; on the other sude she wrote all those who remmddd her of God In

the process of - domg thns Karen came to the - reahzatlon that there is some of

:'the devul (bad) and some of God (good) in all of us. More mtportantly she

’reallzed that there is some of both in her " as well That is,_ her ambnvalent‘ Lo

kfeelungs were not only normal and natural, but - acceptable as well

: When attemptlng to facnlntate hope and acceptance th'_ough synthesls

fmd the followmg procedures to be: useful

1 QmmmmMmmmmﬂmmmmM--by“"'

rehearsxng methods through play ‘and psychodrama L ' N

the deceasad aﬁy.e f', ..';_;.,. | T ey

.

3 'namg me snud sax .gmd_bxe. tsz m dmasad (as he or sn,e knew the." e

[

; deceased un thns llfe) and

T

'4_. vnamng the chﬂd ugds Qn _a_mnc_t (drawmg vndeo—productnon) whnch lS a

"~concrete means. of RTINS / Pl
: : a - packaging’ thoughts and emotnons N s
S b in-a meduum whnch can be shared'q w;th others and whlch Js eternal

:. "a'nd.'v -

b e whnch he or she can fmd a sppcwl glgce for A

2, discussing and demsznstratmg alxamanie ﬂm 91 !sesmng mﬁ msmsznes Q-ta..:-'»;



} C 'Well We ve Gotta SIY Goodbye" Termination of Therepy
{ . Termmatnon of therapy a type of death expenence is lmportant for all

cllent—theraplst relat:onshtps but especnally so for bereaved chlldren Termmatlon' o

"{ “of the therapeuuc relatnonshnp is typlcally the flrst ma]or separatnon since . the_

A

chnlo”s snghlflcant loss. As a chuld learns to accept the physucal and emotlonal

M\separatlon “of- a sugnnflcant ther/ that has dled he or she becomes better “able’
“to cope wnth future separatlons Startlng 3’ pro;ect wnh a’ defmable end (such 3 »
_as the vndeo productlonl and completmg helps metaphorncally fac:lltate o

termination for the - child. PSVCh°d'm is one - WaY of determlnlng whether anY_ BRERE

“

unfmnshed busuness remalns as termlnatlon approaches and wt'?tever surfaces'ﬁ .

ln our fmal sessnons ;}mli' recount and remlmsce wnth the chnld abénut our__ :
';‘“t‘ S 7y )
;.’J°“;"°V We recali Spe%gltl*é#iipermces ln therapy m‘g‘

[}
rv

S shared psychotherapeutl j
happy tlmes ‘and the dlffncult tnmes We . re'_"‘ m
endured and how they were “dealt w:th lopen express:on dmwung playmgl so*'

r the - dtverslty upf emotnons_'

, that the Chlld can deal wuth-'them when they surface agam i let the chnld know; -
. \‘h, -

"tha these feelmgg w:ll be back though somewhat less mtense wrth each .

recurrence IO O . T -
5 Followmg thelr two‘ month absence (surnmer vacatnonl met VlriﬂW' l('arenf“' e
and Jeffrey sepwatelv l was pleased to see Karen mbve about the playroomi
. ]ndependently self-assuredly and ‘ self—-dlrectedlv"‘"o '0"93' needmg
| Partnershlp to further her dls.,overy and healm processes. We said goodbye" |'.» o
sa:d goodbye to Jeffrey too for hns mother felt comfortable helpung h"'“%wx
. work through hl$ unresolved feelmgs CQ"""W ‘° ""‘"t’"’ '9"’1"'** g
‘contact- ~my mvmmon 1o see the. chlldren in therapv is. alwavs open SR

The Heelthy Child
' How do | f".'kr'_ra‘ 3
' therapy7 | look for the followang sub;ectnve and behavaoural éhanges before'._ﬂ |
e .1. A decrease or ernelloratnon of symptomatxc behavuow mcludmg flghtnnga".

“when © the chlld IS sufflciently healthy to ‘termingte
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‘hallucmatlons and - fanlmg school performance

2. .: The chnlds sub;ectnve expenences become more posutwe Fears'." -guilt O

1}

'_feelmgs and anger toward the deceased are. replaced by posmve feelmgs .

— ———and—a—renewed“sense—of_sdf—confldence

) 3- The chuld can - g&erahze adaptlve means of copmg with mtense emotnons'

"

to s:tuatnons outsude of therapy.~" ~. J"”,s. ;

n-a J
N v ne !

'4.\. .The chnldh?egme to mvest in relatlonshnps wuth peers once agam and'

becomes mvolved emotlonally wuth mtwnates other than the deceased

PEEREEN . . ¥

M ' !J" ! .

. . . . ~ . - . g :
- . ‘ - . . " .
. - : . N . : - ‘ ) . N . . )
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IV. TECHNIQUES AND THEIR ‘APPLICATIONS

) A The Suitebility of Techniques for Exastemul Child Psychotherepy
‘ Tradxtlonally—me—use—of—teotnqms—has boen_downplayed_sn__ emstenual___\_

3 psychoﬁ’terapy Though the exlstentxal approach mtght embrace various - techmques C \
'it, is the authentac:ty of the process itself, whuch s vnewed as therapeutnc ; o
Exnstentlahsts argue that when techmques become the focal pomt in therapy
chents are seen as merety mechmes wh:ch can be operated upon by the :.'._.
therapnst Human be:ngs as. machmes the world vnew espoused by B
behavmurcsts and runs_ counter to- the- existehti‘al vuew of n/t:rnm nature»'
Exnstentnallsts emphasnze that ut ns the "more and dnfferent hvmg provaded m a‘“
therapeutnc encounter Whlch makes therapy effncacuous and not the techmques‘ -
per"se ) W ' o , | B s
. \Exustenttaivpsychotherap«sts also espouse the cqncept of spontanelty ln
_ | order for the therapeutlc process to" be successful the therapnst must. be able_‘,
to focus and respond moment-by—moment to the chnld and hnsi -her" .
expernencmgg contend that th:s IS more easuly done by the therapnst who has |
.a storehouse of therapeutnc tools from whuch to choose The more tools a
psychotherapnst has at. h:s or her dlsposal the more the nght combmatuon canfv'"‘ -
be ‘adapted for each mdeual «:ndm ’ e

further defense of technnques 'l» beheve ha there are certam, )

o

:iohmques Wthh can be used to promote deeper rneanmg for the cllent and to‘~ o
provoke thlnklng about exnstentnal lssues Glmmlcks are especually useful wuth‘ IR

. chnldren as they are attracted by playful methods of mteractnon It may be
Do

d|ff|cult to megatam a flow of conversatlon wnth a Ch||d over the penod of an
hour and lt may be unproductlve to Just play vfor an hour but by pullmg out' e

an appropnate techmque when the nght moment presents ltself -the therapeutlc :

process may be’ fac:lrtated and enrlched R : - P

', Exnstentnahsts say g;at a person is’ made by the hvmg that he or she,, :

does and hence ‘8- person changes only through more and dlfferent hvung'

‘(__Gendlm,,- '1‘966). 1 am propos;ng that technuques themselves can be used to R



exp'edite this new  and. different living Technnques may be used to_.'subtly-
provoke 'a child to explore forelgn or tforbidden terrltory . \Q-_ S
Techmques mevutably become assocuated wnth and even surface to the »

'forefront of existential - psvchotheraples Prlme examples o, whnch th;s,_has

-remalnmg wnthm the realm of exlstentnahsm The followmg techmques are my'_ :

'_attg;npt at translatmg exnstentnahsm into - practlce N

-occurred Jare Cllent-Centred and Gestalt Thérapues Reflectmg of . content, )
perceptlon—checkmg and the “two- chanr technnque and the hot seat” ,are:' to - "
Cllent Centred | and-v. Gestalt ' theraples "wha,t; contractmg ‘d ; .,_s"y‘st'ematicu |
‘. desens:tlzatlon are to behawour ‘therapy. | .: - ' SRS

Like Rogers | dld not set’ out to develop a theory ‘nor dld ! premedltate
‘what technuques | would empl@y rather they developed and emerged wnth and

W

. from practlce And as. 1 Iook back on. my counsellmg encounters iE -am able to

@

| .classufy some techmques and use them. when the moment IS rtght -

v

' Maslow l1968) ‘a renowned exnstentual advocate states that if we want

to learn more about chlldren 'we had better develop techmques for gettmg

"them to tell us how it s for them and what IS best for them My reatlvuty
and spontanelty wuth chlldren has enabled me to create technlques |n the.

‘moment techmques whlch allow me to enter the world of . chlldren wh:le’

'

P

/

It is easner tq produce ten ‘volumes of ph@;ophucal wr:tmg than to )
put one prmcnple -into- practlce (Leo Tolstoyl"‘“" - .

. O
‘fw:_~ =~

- 'B Karen end Jeffrey Two Bereaved Chlldren in : Therapy

_ in- the followmg sectlon I w:ll recount and provnde excerpts from my
I",fcounselllng sessuons wuth Karen and Jeffrey to |Ilustrate how l work exustentlally'.'j' SN

“i,wrth chaldren and to elucndate the« technlques I am propo mg ) '

' Imtnally enght year-old Karen was referred to me over concerns about'.j_j" :

o her personal dlsorgamzatlon lack of self—esteem and confldence A few days o

'.-_subsequent to our flrst sesslon her four year-old brother dled in. a flre hef’"'

" and Jeffrey accndentally caused 'nmary focus of our sess:ons became' v

‘Karens bereavement whlle the on nal referral concerns subsurned a ?condary" :

- lrole Two months after the flre snx year-old Jeffrey was referred to m%for;

-

ER
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‘ ’ L * ' A R b. ." . .
bereavement counsellmg Thenr mothers concerns centred around the mcreased

amount of fnghtrng the two chnldren were engagmg n; her own' tolerance for 1t
was understandably lumlted ln addmon Karen was hearmg voices” and _was

.afrald that she was bemg followed Jeffrey was bemg haunted by the ghost of

hlS brother both chlldren were extremely fearful of’ natural separatlons lsleeptng
‘ bemg left alone in. a room theur mothers death) had seen Karen for ten”

sess:ons when her brother Jouned us for two (on my recommendatuon based on

\

thevr mothers concerns) I_ ) saw Jeffrey, alone for « two further sessnons We

termmated temporanly when " the children went. out of provmce for“ thelr '

: summer vacatqon‘f T T U IR

Crisis Matrix B N L

There - are Ymany 'fact'ors ‘WhICh predispos‘ed o Karen and Je? frey’s*“-

""concepyons of and. reactnons to* Q\elr brothers death Several of these f ctors R .
have been prevnously outlmed in" the' research of Cain. and. hxs assoc:ates | 1964)
'.;'and are . referred to collectlvely by Parkes ( 1972_) as' a’ chsls matru; The ”
o chlldrens Roman Catho/lc background for ekarnple seemed to colour thqf‘n, .
responses to Rlckys death ?afterhfe notnon of héaven the VOICB$ of the devul
'and Godl Another factor Wthh should be consndered l§ that ﬁte chnld have ‘

already had - one exper/ence WIth\ separat/on and" :_ }olss Four years prnor to the

5
accndent thelr parents were dIVO[CGd and thelr father moved out-of—provunce
They dld not see him agaln untll Rlckys funeral’ Furthermore the death Rlckys

"death was sudden and acc;denta/ m nature The gullt feelmgs are natUraIly

- fmtensnf:ed ln such a situatlon as are fears of retalnatlon The fact that it was a

. . "_s:(g//ng death opposed to the death of a parent would tend to mcrease the

chlldrens feelmgs of vulnerablllty--that death does not only come to the old

" and fears that they mlght be - next Flnally the support " network. ava//ab/e o the

o .

T

_ 4
- fam//y was. //m/ted and the:r mother endured much of the mouymng process
alone These factors are representatlve of those that may have mfluenced the

| -""'nature of the chlldrens responses to Rlckys death and to therapy Lo '; *




C Psychotherapeutlc Techmques

_rThe followzng techmques are |Ilustrated by transcrlbed excerpts and are

‘accompamed by running’ commentarnes,, Wlthln _each techlque the ‘reader
recognize several of the . procedures and 'technical subcomponents Wthh

O

will -

were

outlined in chapter' thrlbe ‘ The themes of' "play confront ‘and promote

through the excerpts as do the four |mpl|cnt therapeut«c goals ’The chapter

flow

ends"

wnth a technlque Wthh can be uhluzed by the therapnst to determune therapeutlc-'

success by mterpretmg the chllds artwork ~Two bf Karens panntmgs

‘ presented for |llustrat|ve purposes .

are

Whnle these techmques : and excerpts lmplicitly” reflect' the model i

'presented earlier, they . .are not . to be consldered unseparable from it

mtentnon is 'that the reader -as theraplst w:ll tmtegrate and adapt

ﬂMy

these

: techmques to his -or her . own purposes and assumptlons and to each lndlvsdual

- child _

NAEERREH

:'"Grey Skles Are Gomg To Clear Up ” Dlelogmg and "Uncloudmg Confused

Conceptlons U f s o o

"Oh call my brother back to me.

. - | "cannot- play alone;

AThe summer .comes _ with flower and bee—-*'. o
.. "Where s my brother gone7 o

il (Felucna Hemans cuted in: Sarnoff SChlff 1977 p 85)

The followmg excerpt |s from my furst sessnon wsth Jeffrey alone a o

few months after hus brothers death He m:txates the dlalogue as he completes -

a famlly drawnng

S

. '0:.

L’And here's"iourf wﬁole famnly but Rlckys dead so hes in. um in thls
: Hes ln a cfoud‘? :
' Hes in that cloud B e

T

' was up in 8 Dlane and | dldnt see hlm
' know but hes in heaven heaven |s that cloud - i,
l dldnt see h:m in the clouds ;' A IR

"R'- .
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How come? Yeah because he was lying 'down Because.he was

mvusnble when you came.

' Oh. can he do maguc?

66

 Yeah he can.- .
- Yeah — -
“Um -hmm o

o ., ‘He can’ go mvnsnble |f he doesnt want someone to see hcm7

R Yeah, but he can .see us nght now.. thht7 But here he ns ‘sitting
- . behind me, ‘but he's mv:sxbleru S . . '

.Hes besnde you7 Y

, S BBhlnd “me. (l mov x
v suttlng) Dont Sith or{;.Now hes on thls snde (Jeffreys laughmg)

Why dont you- talk to h|m7
No we cant because he wont talk to me
Didiyou try? el

e

“.'Because God told me

.""‘ver to where Jeffrey has, mdlcated ‘that nggky is

~When' did_ God teil you?" LT
~ When he brung ‘Ricky _ up [to heaven] he sald (sbeak‘ing in a "deep':, '
-voice - trvmg to portray God) "Rlcky cant tak” o T

‘ »_He sald what7
T Rlcky cant talk"" ] X .
L -f'J,-rGod ‘said that to you eh? What else dld God say to you7

Nothmg else o : . .
‘-Thafs it? What |f you could talk to Rlcky what would you say to: -
BRI ,hum7 C . _ . .

’

l dont know But hes m the stars too

-

L n the stars, too Gee What “if you ' could say somethmg to. hlm Just' .
.7 think . what would you say? Thmk hard If you could have one chance L

“to talk’ to hlm ) SR

g
i

Um Um Well he wont tell me. anythmg

.‘. k

.":"'But you could teH hlm What do you want to teII h|m7

-guess what we. had7

{Whlspers to. me.. Hes pretend:ng that hes talkmg to Rncky) Last mght

-~ - T



. repetmve and reflectwe&%tatements whlch often mlrror Jeffreys owm fl

X whnsper back) What? | “ B & o
We yvent to MacDonalds

| ’You w&ht to MacDonalds7 S | T SR «
"nght nqw hes mvasuble ‘Right* now, hes here. B ‘ o

‘ Hes here ansi A tHe clouds7 T T - N 7 : —
'. .Hes in 0ur hearts He's Jin_our hearts.. | / . / . . 1;'
~Is. he i my heart7 ?‘f-‘ _ // ' = o e

p ,;jHes in’ everybodys heart ‘ﬁr R a o ‘

| don't_see: hlm e R e
Yeah because he's rught _m_ your heart | S ' ‘r‘. . k.

~Can he fit in- my :-heart? 1 thought he was . blg Ilke this (mdlcatmg his
hexght wuth my hand) Hes about™ hke thus b)g S .

Uh uh No Im goung to the rockmg cha)r B . S RS

—

‘Dualogal research  demands that the_ researcher  be. dlaloglcally

conversant with his ‘subjects at some phase of research But dialogue .-

takes . place .~ only ~among persons on -equal levels without the . =

. divisiveness . of _social - or- professional stratification: dialogal- research . . . i "
dispenses with - researchers -and sub;ects, ‘and. takes place 'amongv
co— researchers {Friere, cuted in Co)a)z:: 978 p-. 71) . o R

L:)n a sense, . Jeffrey and are’ "co- researchers -on a mutua) search." f 'r h|s

', -

' _se)f—dxscoveryr~l coBtrm;glcate on hus level verbal)y and conceptually To do thns J
: LN

_v"

& .

"-thns blg") My dlalogue wnth Jeffrey 2 consnsts of short snmple,« concrete

)~

.. Ilmlts and depth of Jeffreys bellefs cor]ceptlons and convxctnons abou'f-"

'(hlS brother s) in attempt to dlscern what he'. truly belneve*s I chal}ep’ "b?‘f_»h
. ..."-,!4.‘ »’5."

s e

‘jplaylng the devnls advocate ("I was up m the plane and T dldnt msee hlm") by

y@nanve Chnld like - questnonmg ("Oh he can do magnc") and' by demonstratmg

the mcons:st}sncles m hlS thmknng——nnconsnstencnes whlch come about through a

A

takmg what he says Ilterally ("Hes here and in the clouds7’ ' and "Can he f |n AR

B my heart7 'i thought he was thls- blg and by movmg to where the ghost of_v

Rlcky |s apparently snttnng on ‘the.. couch) create dnssonace for Jeffrey to-

'l_' use chlld Ilke Iaqguage and expressnons ("He cap go mvnsnble and "Hes Ilka "f S

‘test the.é-a '

-facuhtate the deve)opment of more mature conceptuahzatlons ‘ "Chlldren do- not" -



e N kY
CoTn e T, s ; .
: ' . IO O c
L slmply a&apt an ~'older person's perspectvve The) \, pohdeg” |ssuqs duscu.s‘s
thenﬁ; and *"t:onstantly @ to bro:zoeh tgeur frame o" r\éferen”e -"’ S;erhoerg S
" ‘Stérriberg. 1980 P, et LR -
—_‘——aw’“ I ffr;ﬁfow—up "5 our u\n'teratiilc’m"we eXplérec 'the.f‘}-n‘er_.e:' abstract,
L t.,* meanmgs Qf' the varcous expfessnOng /lg\:ee ”m‘emones : for "hé's m' mvhhearz ;
) . lfor examge) whuch as they, stood luterally prowded hme, xf anya solace **or mmw
X _‘1“.,., .

Al
Kl Maknng judgements about what chndren thmk based on wnat mey sav

[ -

it dnfflcult%task .and- & skun whgch r contmually 1ry to develop bv ma_mtammg;

N, regular contact wnth Ehnldren anget (1973 addresses‘ tHx%’ ssue . - S
S The essence | of- the crfta;al [mterpretvye] method 1s.10 separate the’ ;
R -wheat from ‘the tares and to -keep every ansyver fin s ments
’ 55X - Zcontext For - theé*context: t‘nay be one of reﬂecnqn or of quntane0u<
S o belief, " of play " or. of . prattle,, of  ‘effort .apd “interest or -o°
.7, fatigue.there are certain sub;ects who can be seer 1o reflect anc -
- " consider andw there ‘are’ others of whorn pnly ‘falk* rubszsh n the?»._- PO
o replle%% . . P
N ‘is n‘npossnble to ta here the precnse .ruies »,f~qr Egg st
o - .. diadgnosis, of these. tndlvndual ctlons this’ -must be the result “ok Voo S
practnce (1973 P ZW R "‘_ ST e I
o ey s e v g T e Ty
T T o S i et R
'”‘o Whose Been Slmn§ In My Cha|r7" The Maglc Chal'“ .
. - . T e o 9 - v . . . .
| LA Do you ﬂave a good |mag|nat|on7 S @ LW ";g._-‘ E e .
‘ . Yeah S ) R L T ;
AR ‘Okay come here ‘I've .got. »somethmg want to do But 'its kind. of
- ) .. tough. I don't know if 'you'.can do it Do '?ou thlnk you can try7 e
- I . o e . _ S
e dont know Cov e T R "j'_w. ' C
;e ;'._Gkay Come hen:e well do it together -You have to go in e specsal '
. chair for domg ‘what we're goung to do. .- T . P
'HOW come7 E R ‘, . R \ REREN - ’
o ‘.You II see Svt m thls. chau‘ (a reclmlng chalr) o e
.:v r»-. "n. . . ) i L v“ . . » C - :4\ _: ‘,._“‘ -:’ .‘_—’-. ‘33’ ’
oo Yeah. SO L -" . . ‘. P ,'9‘- e T T e e
L And I‘m gomg to- slt nght besade you on thw)ch Okay7 SR e
: f,‘ -'Now you have to . close your eyes Thls is & ver A'magic':.;.';*l’his‘_.is }aj.'l_."«__
T ,maglc chair.. Okay Now |f I turn thjs llght on (I‘ urn the:, main .light =~ -
.f!.' v off) Okay? oo . ' ‘ - 4..‘- S ‘... - : R :-'.‘_'. .
4 f Yeah S R ,0 \ e R B et
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a ut SIOle b' the- 1 YOU ‘have 1C Felax Its a. very .. ,‘-,
3 ~lttle io$ wno. have & goog AMBgINALION. AAV"“
. vou listeming 1o ﬁ e nogs fis head. tc. ndicate 1o me ‘that e’ .
-istening). They ¢ sve;, the, wah’ ' that char ang. mgu
. mmgs w €~Now * wnat wan! vou ta 3*
- B e, b ‘ _ _ >y .
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IR T T SR
tEN
P
Ty <
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LA w2
vcj‘ ",‘I ',,“e
T ’ v 75 ] ) R
-'7) ~ » DA A oY . i . T " ‘ :‘" PR L : .\; . RN
. ;You love him?. Tell Rlcky that you Io.ve hlm T 4;".-“;.

RS . B R
e i o i \‘ "

s love you Rlck T T -,’«,'-‘

T R o - : .- ""':,; o 1;‘

And nOWS yo r chance - to say whatever you want to Blcky Okay hJ !’ N
, ean hear you OW. What *else would <you.llke to say Jtov h|m7 . e
‘ . . ;.v .
'We! had Coke at MacDonalds and french frles and hamburgers ;‘_,.:'}.‘ LA

‘b
v.

Umm?n So youre telllng hlm that you had all that gbod food at .

MacDonalds What else can you tellvhlm7 L - . : £

‘rhats all L ’

V&hat would you lvke' hlm to tell you7 Close. :

to you Now lts your ,turn o

(He mlsunderstands what T have - asked of' hlm) Rlck youre my E)est T

frlend “Would' you_‘come - through agaln7 lRlck wlll you come back to T

me7) I cant do any more RN CR IR
o ~.' RS v ‘ BV

Do you want to ‘come do it esnde ‘me? ¥- sense - tha'f' he is, uneasy o

but’} want him- to_stay wnth his uneasmessL You come slt ‘on - the PR

couch besude me. and do it ST - S
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- Ralt . . ® [ , T r +
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R ' DS 4 : R . & b
s X o 20 : "-' BT Co .,.‘ f - L Lo e e N .. <
. St tms o, JRTT U mo,v.“ ' ne shduig pring the char . < T
TR N yo-.:- ca¥iz ¢t or tne "ou"‘ R o S
4 . . - SRS R . . ‘ ﬁ ' ~ ' Y 9"«\) - . "'_' * J’ \‘.{“" K e
v ! . B : - N - ‘ " . . TS !
“q- T exclams i suorise: Tne Zoucn?? /n?'s s 3 magic .cnar (He - cant .. - o :%
©.A% %de 1t or thé ‘coucn  A*ter tallltie’ Thar i magic. ‘or L nave’ . . TR,
- .‘-;{‘ ‘f\' Lated 7 T R S e o ) — . ) R &
D .ag a nad ‘orgonen hats r“ign' o DR - S DRI .;"'“ et e L,
. : 5 A o -
v Mavbe .! k= CQme t'ue nex: weeis T ;-‘on. .wm' »ro *dd" mOfe N
‘ p ‘ e : g < . .
. X ,;- W R . .
netaxatnor exer"rses se've "as a_;;r_' ‘r;be tor rea"nm deoper levels ot .
. : N ; ¥ s A o I S
exu-ene;v‘es anc feehngs aoo,;n oeatn : ’Smrnberg & Sxer b ¥, dlly e Lo
: s .
. L]
up te

. > 3
'hac nooed mat Jeffrev %%:gm revea. . ;?sequegce of e ke S
. T W R, S
e '*)is Drbtﬁe’ R:cxy.s demh an accnoem wmcn%f}they \both :nadvertegtly ’caused ST s

i X

. tno.ugm “mat onc’e héd dtagno‘&&" gum ori r'er‘noise‘%r : ‘would haye Jeffreyl "° »:_'A;‘_’“'
N aﬁolognze aloud n atten'lp&to rgheve htm of R As “the s ssroq progreiged o \JQ .
. however n?ﬁw quh feehngs; suﬁar:e% lthey dnd in futuné;se,ssmns) lns d Jef'frey C‘?“a
| chose to tell -Rr,cky about hss dnnner at ﬂacDonald’s ﬂ‘hns seemed to Beem . :_-
‘ chnld—hke manner of - reh%kmg about &om@ﬁ'\mg spec;al fthey had sharedb#What . “
."-._\.Jiurfaced was &al long':\g for Rucky Jeffrey ha% loa hnso best frrend whom he m‘” -
o Ioved f has w:shr coul_ (_come vue ' " Q"
‘:-jg‘-’ % creatnmgs.me mood f techmque I bunld up the> fantasy and : ,
';myanue around lt by usﬁg a rec xnmg chaur and.byh :r‘ty manner and mtonanon ’ X
(whatﬁ Oaklander calls her. fantasy vo;ce"f At furst ' spoke qg* a hypnotuc n.
trant:e-hke manner /pacmg mya words to the _rhythm%of hls slow breathmg As v
sbon as he came under a. hght trance, -|' gave hlm suggestlons After ‘awhlle B ‘
sensed hIS dlscomfort Iv'wanted hnm to stay wnth thrs SO 1 encouraged hlm to. ,nil‘-.'-::f
.. contlrfge /b)ysrcttng besnde me He ‘was puzzled After all what we_ were domg B
. could only work the mag/c chalr Jeffrey be::ame enraptured ~in .7;the""._ g .
enchantment of The Mag/c Cha/r | \ "A,;, é} ".7.'. ) "\_" oS L T
S . e . . j‘.
' ’ e \\ ot 3



'tnese days Rocx stars Kerrm tne frog Mtss Plggy

uL'

Noie young aouns'

clowns : are '

prctu'ed on the qclothmg of we vo‘lrth of the elal'mes Moreso man the clothes'

&

.";"':partnershlp. {3, to reflect the iherapeutlc agd/or gne\nng proceé"‘” L

“ schoolwork Thls lmphes yet another potentlal use of buttons
\\“'. .

o ." A 1‘7 i
Chl|d theraplst partnershlp ln one of my flrst ,sessnons wnth ’Karen J w0re a:,:,. L

we wear the buttons we choos'e reveal a lot abom our cnaracter

ey

oe polrshed wnto several mndvayve psycnotherapeutnc techmques | create my
A .

AN g .
'dwn buttons wnuch gwes me flexfbtllty, m the» mannesy m whnch employ them

- - : 5

. A 3
co;ectwe techmque o ;‘. C &? o f ‘s. ‘,’, e

ove methods Onca for example ' wore a- plq,. of an egg “-whlch was

sunny s:ge up and“ had prrnted qa . Keepu.Your Sunny Slde Up ThlS

\Q o

me quure trymg to help

dylng paraphrased what I, thought she was saylng back “to ‘to her We re: h

: ?il.
e mcluded the but{on along v(nth JtS lnscrklptlon in her dr‘awung There were no.

letter reversals or jpelllng mustakes Wthh were wcharacterlstlc v‘of‘ her.

<"..-
lt‘. i

'

\'- Ry

"Mlss Plggy button She c0uld really relate fo |t and she was Ilkely thlnkmg to N

herself "Hey herES someone who really understands klds" ¥ gave Karen/ _' 87 -

button and she wore |t to many of our . future sess:ons '

used dnfferent buttons to reflect the grlevmg process through whlch"

-V “a:

Karen was gmng In the beglnnlng 1 wore buttons of sad clowns and drooplng

As a chuld ps’ychotheraplst l‘ have come to see thov. thls 8ttractlon can.

.Basn:élly have us.ed buttons an Four mayor:t,ways Ty to focus discussion and-

:~.generate ,' tppuc specrflc conversatlon l2l to fac:lutate the merap:st—aehaldh_.b :

bereavement counsellmg sessuons w:th Karen emplgyed all iour Vo
a — : e,

look at. good and fun thlngs besades Fllckys ‘

e lookmg at the. good thlri'gs in’ llfe as well as the. bad thmgs As well ‘as‘the .
&

‘- sad tths she added J..atér on |n' the session- she drew ‘a plcture of me and.b_.._»

A"* econd way m Wthh l haCeK“used bu;ttons lS |n faculltatlng thei'

-
Y



o floyyer's to ’ref‘y'ect the'.'sadnes‘s hghtmng and thmdercloud buttons tc reflect the
anger and towards the end .I, wore buttons of raxnbows prerty flowe's and
: happy ctdwns to reflecg hope - and aoéeptance There were tnmes wnen Karen“::v
W',., ‘.cornmented‘ upon tne outtons and. tumes when she . would unc}ude them - n ner‘ .
g ‘drawmgs angd there were tmes when She su'nply ov%rlooked them b‘_:""_‘ . ‘ )
oS ’ ) . ot

s O have found that wearmg amorphous buttons can serve as °a pro;ectnve'--
) ;

techmque have-vy_orn 's ambnguous rn d85|gn whnch have evoked var|0us'

Yoi ek

'.pro;ectuons .f'rom‘ chents students and professors aluke %_young boy who was ; L
a pmballah - saw- a mach:ne ‘n oa° button and Jeffrey saw a house (hls house -
wgs consumed by fure) =in that same butti)n Thus sometlmes buttons help me .

‘pin down where 'the Chlld :s at durlng any partucular counselhng sess:on S ,_.,’
. R e . v /"" ‘1 (TR ! “‘." . ' .
. ; ,‘.\ _ were all developed through ds o,\rery lnm’ﬂyt wore
: yo Y ., L A KR BN
the pms becau's i“ﬂi‘new chnldren were attrac&s'to the m; noyv l‘wear,them'»for.
e e ] 3 e .% S R , . -
psychorherapeutnc ,purposes A RS TS T T e R .
e '.\\' “ ,. .ai..>'v'v:q, . J‘)/} . ‘- : . ‘. RN < T
f'i g "My Heart Belopg_s"to You"j Mlssmg and Remmlscmg R 7
.’ So how was ’ your Week7 ﬂ a ‘f; S ’ ’ -
- Oooooo reelly scary L T e “ o p
R Scary eh?- What happened7 T S QD e
R ‘ , -wasgt here Iast Thursday A SR - A
: o Yeah i r‘hussed you [ T S g g m B S
= . ‘Where “did you think,’ where I' was7 . N % K . B R
sldnt 1<now ‘ kept phomng and the phone was. out of - order .‘-..'.,. ‘.f-'.;.
'-Q;- v Well the phone ‘was out of order cause our, house burnt down - “
Thats nght | R e SRR SRR A
» L . . ~ .
. . S »4, :" ‘, o . .
that our house burnt down7‘ o '~ ’
R i . L -
L bumped mto your mom P
' , When7 B "‘-.r..‘ _-. o ~« -_ ‘-j | . |



o™ . . : e . . Lo
P . .

N - ’ 3 LT e . ! P | ¢ -y .
C Ny . - T, . S . . . . IR ) . A
. : ., . Low ot o Y ) : “ . ‘ “'.I L A N
. . .\__ . v . . : : Lot Lo

s ST K c, . 'v'

Yesterday attergdah? o . R o .

,L

“Um hmm How dnd you feel about 1t? o T
Umm OOOOoh 1 was scared 1 ‘was." Lﬁ n o e

- -Come sit here. beside mé

"l' wasnt there. because go _over »e‘very: Saturday. ','lust about': to -
B Elames house lm always there——l go over. ‘ : .

,So you were over at yOur frlends in the mornmg7

o Yeah and um my Ilttle brother Rlchard ‘ e

Sl ,l Yeah know | met hlm Iast week dldnt 17
. . Q‘ . b

mteractloﬁ’fwuth humh ~\fé W N

Yeah (she sm»les remembermmy playful

i ""What 'habp red? @

i .
e
- ‘.'-

LR Im glad that hes m heaVen, but lltfa not glad that he dled

BN

"-'4,‘ You re gonna miss hnm ST S -

T My whole famllys gonna mlss hum

w ® E LR T -:f T TS

_ ’Five‘ minutes _Iater in“.the."same 'se‘ssiOn... .

Rlchard wouldnt.talk to me - last week ." ;'-',:-k ‘ ’
»He was shy. AR S '; e e TR e
Yeah a llttle blt shy, 1. guess |
Hes always shy Poor Iuttle thlng Boy s he ever . cute (Sghe Iaughs as- dsher'-,:

iremmusces .'She -is © C§‘nfusmg present wuth past tense—-the fuII lmpact of hls .
death has not regustéred yet) Lol i

Wi RS - ,‘ . o .._‘ -

PUL

-

f ], know_he's' Cutev Tlﬁts *he ifwst ‘thmg thop'db’t:‘wlien-’fis;aw~,§him'.iri_l-». that chair
‘ aII bundled “& B ‘ ; 'SA; T T S

e

. A )]. \ . . V,l , . . | ) ) . . N i
All bundled up (Deep in thought remlnlscmg) Hejwas all bundled up l- sure: miss .
hum ~even. forget what -his face looks Ilke (laughs)

Do you have any plctures of hmg . e LT

No we lost them aII |n tﬁ\‘nre ". S R T AL




. R o N ; . . i )
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a AR ‘ ) ) . .

BT ! o : 74

4 AR LR - .

l. o : i 4 BN E
4
e ..
. - . N b

. . " . - Q- " : . | .
o We had,‘ one- Ia plctur‘e ln wblch Rucky wasl runmng around “with.. no pants on. . -

g }USY a SHIFt ':. . ,._.. o\ . . » ' e L

@ “.,_L_' . SRR ‘- [ ‘,.'. e "‘. . . S

‘ Oh nb' Dld he luke that7 R .%{ Ly s e

'@’”" ke 3y [T
Yeah thats_(:ute - .:.,«::1, ) e |

’ P N . . viP‘ ll-'." .ug RS ’ B
Boy dld he ever Iook adorable Im gonna mtssﬁtt?t llttle K ; R

A ' . Wt e
5 . . >
& Tim T . b 3

"..
\h"
'wr

. ,t' ‘(. {30 a l)*“ - sﬁ ’ e .
He dud it *] ‘Richard to 4 ge{ hurt Rnchard
nvlhce e: PR TRy Ao

. ,Tvvent_y ”minutes : Iat’er;f..‘_.*

cow .

You sbould see hls Ilttle coffln._ -
Its c&te7 : S

e Yeaf‘{f‘ét

Dld they have lt open7

T RS
-

Yeah——no No they re not allowed to open it It was locked SO - no ‘one. No well
l‘l.’ wasnt locked- but it haq a’ lock And Rlchard has a teddy bear msude ' '

Ahhh He sleeps wnth his teddy bear7 _’.-, BT \ ~ DR

A : s . co R

‘ Dee
e : v P . J \‘l )'C\"
ln hlS B oo T ey S

R 1 bet H’yo'u 'hell .come' back eve;y mght and'. sleep - with hls um_ teddy
/ Eﬁ (sllence as she contemplates) ~sure, mlss that llttle kld Hed be out by

Out of the hosprtal The doctor told is later You should have “seen’ hlS face
- (she imitates the ‘doctor's  .face by’ poutlngl He said "Rlchard didn't. make  it" Me .
“and Jeffrey 'started . crying - (nervously laughs) lt was a: hard—-scary that day
Fll'St day thls ever happened to me e R Gl _ L .

PR




P L
< . v .
S /\ .

Furst hﬁﬂ a° Would ‘you, be scared :f you saw an’ .ambulance;’ you ,thought
~ your mosf‘.,wis asleep And 1 wrote - a note for my mom (remembervng) |- guess
oy mom dtdn -get it "Tve gone to Debbne .and. Elannes house.' love Karen”

R T

3

s
P ‘% - oo
' ' K O

ik

—‘_“"Dear_hqof't— have gone to" Debble and” Elannes house Tove, Karen The scaruest
day of my w"‘QIe entire. hfe, My whola entire life. And' Debbie comes. hore and

-yells o4t Rieg. fire. firel:" And we saud: -Oh, bull' So v_ve go over to my house

_‘ and t*"en We say That‘s true!' T e ‘,

o acknowlngQ "\y Understandmg She knows that am wrth her' by my

i

attentlvena.S& g non«verbal cues ) do not d:stract or rednrect her when she

.1.-.(‘.

. dnscusses &ens'hve subject rnatter e reflect her feehngs and her wor’ds“' It .‘

% sgemed ;mhortant har to recail the -mal\. and recount the nmpactful

R experlenca cf seeung the coffm I was _
thus to her and by my

memories Qf hQ{ brother by rel‘ﬂmdmg her of my 'meetmg wnth hum 1 kept

- close to f‘er«’PhySlcally and emotnonally——and gave her the freedom o do what

,

"Hey mce you enough to n you"' Often these messages :are: not aecepted

- LS

when the?' are glven dnrectly ThIS technleue serves to facnhtate }he’ chlld s

~

developnqam‘ 'of self\worth and feelmgs of self—esteem T BT ;"

By, urﬂ"glng attentnon to certam aspects of the chlld's features , or
. . g\wn- - o
mcrease a leds selfvawareness For example Karen, who was mntnally referred

. »"’to me bé‘:&uee of concarns over. her lack of personal 'hygnehe and general

unkemptn95$ WQuld often wear her socks only half on and draggmg won - ) the

.'~.:” o ﬂoor anan drew her plcture, drew her socks Aexactly h' w

touched by ‘the way she 'l’—“

manner Of dre&s by exagger atmg them !ln the drawmg) t'\e theraPnsf can .'-:'" S



"

76"

She laughed and told me to- "fix them” | assured her that | would alter the

' =drawmg once she had fnxed her socks She dld and then I dld too She never

. i came to sessuon thh her socks lor her self) draggmg agaun Clarlty of |mage
L e
. whether in a lookmg glass or :in an emotlonal mlrror \dees opportumty for
o » -

f There "'ar,'e'_ numerous : appllcatlons of thls ~ftechnlque and its use’, in
‘ . e 4 :

: '.bereavemem counsellmg with chlldren For example the therapnst .can draw faclal

' St

.- ‘,'expressuons on the.‘ drang to reflect the child's. current mood and feellngs-—be
o ¢

L ‘they hurt/""’bnd anger despalr and depresslon By arrangmg the character o
\;"," . "_;'j approprlately on - the page the body and its [elatlonshlp to |ts‘9 envlronment can _
’*) ;}_be o wn to focus the - sessnon on ‘the, s ge of gl’lef that the chuld |
Nis 7‘? presently Ht lsolatlon and "’anger T are. relzwely easy to deplct but for -

'ir“‘“.». ha&ep&an@e and "hope the theraplst mlght need to resort ‘to cartoonung ;;)

Wl Capttons mlght be added~ below or . comments wrltten in - bubbles a%\ove the ]

) o h

chlgct“ers lqeally these technlques wnll elncrt dlscusSlon and the exp@ssuon of

Ievel the ther lst is- communlcatm 1 the chlld am"f'
- 2 # nigating 15
' w:th you Bt know .where youre at and I understand how you are feehng
, =g .
s Inevutably thls techmque creates llghthearted fun and enjoyment Once the B
- chtlﬁ dlscovers that tt lS he “or - she that |s belng drawn he or she wnll flnd lt"'

humourous as ln the followmg Case example

Bt o Karen - looks at my plcture and laughs lncessantly ] say Thats you .
- o 'trl d but . “was looklng ‘at_you -all the time | ‘could " do a better REETRS
“(an. h%est ‘statement on my. part, ~phrabed ‘and expressed- in.a
‘ ;J--",chlld like -Aianner). . You're “smiligg - (I shave -drawn  a -smile on /the face .
~. . “of the character, | am -attemptig to’ refiect "her. feellngs ‘of” happiness .
o and relief as she has . just: flnlshed sharirig\ with me “the events: amd -
».emotlons surroundlng her - brother’s. death. Also, - I see " that the mtensnty -_«
was bécoming: too  overwhelming’ for:: her; 1 want . her to "cheer ~
., v .77 up’).Some: -rosey. ‘cheeks: .and |. have. “to’ diaw some f'rostbite on .
RSO your A" don't ‘want “hér “to_. forget ‘the trauma. of aec;dent Frostblte sy Lo
~7.0 e somethinge. she has been) preoccupléd « with 7 since - the'. accndent Her 00
~7 7 . mom -and ‘surviving - brother [ were . frostbltten ‘and ‘she -méntioned - being- =~ '
.. frostbitten on' the, way over  to . our  session’ from'=schooll She " s
T intervenes  and exclaxms "Oh God lts Just wmdburn It looks $O ¢ fuhny S
BTN PRI \,(she ls laugl,'nngl S AT . R . . p

lf,f"". sl
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o "'ﬂ 5.- ‘ , L3
y S o . ¢
Being "OM it 8l Emotlonal Verbal and Physlcal Proxﬁ y ‘
E - R . “»L S : . -
RT Be@ d’n the leVel is a - colloq.nalllsm weé use to. |mply bemg honest
wuth‘ one another An authentlc and genume therapeutlc relatlonshlp assumes that
we are hoﬁﬁ:t truthful ~and 'on t’ne Ievel ' with  our cllents Followmg IS an -
example of where Karen d:cected_questlons abom_deam and_atterllfe_towam_me
cand 1. ‘was_"on. the Ievel w:th her B Lo '
: ‘_"],_ Karen _,_,gland _'I vuewed a fllmstrlp about funeral\\ and burnal : mes Her
brother's funeral-'Was scary and confusnng for her So we rellyedr it |n"_ é

' fllmstnp the"follow»ng exchange took place

e

l ‘ ls Rlcky really undergroundr Under dlrt”"" “ . A
You know that people are bur-ed undergr , PR
WS " know. ,but dldnt thmk |t was " likffigtnat - WA at 3 s ':,-Ttp;us W
- after: ‘we. die? " _ R . o L. .+ S
Lo _i' . :,»K‘aren (pause) l’m not sure (She comes ,ov _':on'» myf!aé.ﬁéndl,.ﬁg.;
sl ’hﬁg each other) R T g%
sl ; I T

2| acknowledged my dncertalnty openly and honestly to KarerL 1. do not recall

‘what words were exchanged after thls The soundtr'ack for the\ tape dld not ,' L

v

work I' remember ' bemg there wuth Karen one hundred percent and her bemg
on my Iap 'was overwhelmed wuth emotlon and so was she Our lnterpersonal

co—exlstence ‘was mtense A watch the vudeotape c;an ,s@m% theﬂntensny

R

sessmn) felt [lke we - were m 'a trance—lu\stat nd assume° we were .
N

}experlengg what Moustakas terms the "exlstentlal fnl%nt’ As the mtenglty

“..‘v.’

‘\-v- ;

L

5 ’ * belleve that |t is crml to%ce the chlld in moments of despalr and

b ‘
nd anxuety mount sand as the exustentlal crlsls peaks ln revnewlng the sessuons

! /

/ |n Wthh- l co emsted wrth varlous chlldren ‘see how'ﬁ
W S . ', ° .

closer to .me as 0 encourage them to pursue sénsntlve subject matter Ih the

motaon them to‘ move

._4_‘

therapeutlc mlheu in whnch she could openly ask questlons After. »,v'lewingv can

p‘eaked Karen crued and I hdd her , _r'_'}'. PR . . .:;f ’

t am 9nable to recreate the verbal e>3change (nor could |mmedlately\ after
t

»

' é\cnsus l become, physncally and emoﬁbnally closer to' the chlld as the despalr *

k]

fmal few mmutes of a sessnon w:th Karen " SRR ISR TS ‘ o
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- . - e < T e
» v . - N . . N e
A thos your best fruend7 _ . o
;"g, s schooP v e .
y .-, "- . R B £ )
He-No Just your best frlend anywhere
, Elalne\ i . e
ls she in: @ur class7 . °
Yeah - . -
N .;J ) ‘ <-b ‘; , )
'.-_'*f ;._,\,Do you talk to her a lot7 ‘ :

Qv wa,
.

-

No.
'about :t only to my teacher and you

S .~4

.",.Were the - only ones that understand (Karen lies down on-a
- lig down and mlrrorwher posmon on, the floor besnde her)

p'b%’)éﬂf‘“ ..

au’.‘\
%

Lets pamt 1 Jike panntlng (She's* trylng to cﬁa,{'

; your feeqimgs

§ So do . you have any fnends that you can tellu'
know that -

'-'.’-1}7. want. ‘to  know _if*.her = friends - are suppoguve

sensmye sub;ect matter for her' but I want her to be aware of
ié and, face\ it). . » S o BT _
o y e TAge S > ';:'
;é{No No - one undeﬁstands S s ‘

B,
Why dont you thmk they. vunderstand?

e

-,jl"know they dont understand because theyre aII small

Do you thmk understand7 (There's ‘a: pause She IS not sure th'ﬂ‘l ’ N
T . .can- understand’ fully as ‘she “is ‘aware that wQat she -is - experiencing is. .
unique “to her. She ~does .know, however,. that) 1 am "with: her and that
| am attemptlng to share her expernence@s‘"be!t I can) : _ o
PR (She fmally answers ) Yeah '-," Tan Tl ST O f"";'-_"‘;,- .
W" Tl'\e above lnter&ctlon ‘Ilustrates three"Types of ”belng on the Ievel"‘ Flrstly rn] LT
s '“-i . R
USI% physwal cIOseness to facnhtate emotnonal close[-ess Secondly am usnn,g'j “‘
snmple chnld..kke words and expresstons«,'mt; am. on,‘ Qer Ievel verbally as well’_‘_‘;x_.
|~ DR
,-ﬂ» Thurdlyx our commumcatoon |s authentuc ‘and. genume——we are *altogether on the
O u L BRI g R e
level &/lth one another R _ BEETRAE \ S
w. 'Thus '~emot|onal closeness can be facrlltated by mﬂ'rormg the chllds

durlng moments of despalr and moments where crlses are bemg re- experlehced B
. .

Usung chlld lnke

Ianguage and expressnons

be|n°g honest .and truthful w:th -th_e

Fe




L B e 0

'~ child, and answermg h|s or her exnstentlal concerns 5quarely and ponntedly “will
not only facmtate emotnonal mvolvement but ~will enourage_-. ‘sel_fvdurectl.on and
“self -awareness‘ '

\

"Dancl, Wl|| You Complete My Mona l;lsa ‘viving the Child Comple_te'the

Counsellor 5. Dr-vwng

LI T

Chnldren mevrtably wnll admlre the artlstlc creatlon of a sngmflcant adult .

Thrs .can - be used to. a therapeutrc advantage in the counsellmg settmg By
allownng a chnld to complete a dHawung the theraplst 1S commtmlcatmg t,o the
‘ chuld Ims_t (I trust you wull do syour best pob in: fmlshlng my drawmg for me) S
,.3.: ""_3 and- iamz in hns .or her r_esp_gnsxmm 1 think that you are respons:ble BI’IOUgh %to

FE
f . be able to complete th:s drawmg that I have worked hard onl @s the ch:ld

L

undertakes thls challenge -the therapnst should provude pos(twe feedback .as: to

’ 4.“ .

»domg lt has been my experlence that a éhllﬁ%ms worthy

.,

how the .chnld

seﬁ&ﬁonfld '_t and experlgnces a hngher self—esteem durmg and lmmedlately 'after

the plcture lS complete The long term effects fseem to! be a g st’%nger 2 #

:

© .

therapeutlc alllance and bond between therapnst and Chlld _
_ ‘ Thls technlque ‘can be used pro;eptlvely the therap:st q,an mterpret what o
and how the chnld has drawn the addmons to the plcture Once’ |n a%’group

therapy sessnon had the chlldren draw I|fe s:ze puctures of themselves
asked for help in complet:ng mlne as a COUpIe«of members of the group grew {i,}‘ﬂ'

restless waltmg Two boys competed for the opponunlty and I askgd that they

" both cooperate and share the challenge (whlch they dld"successfully) They put a .t
¢+ . r S P

smlle on my (ace metlculo‘usly drew my -cowboy hat pll‘t’ (Aha proof to _'-»;he.,.: . \[

] l'“ el

__",._‘lon'of the almlghty pm) arid drew my hands "reachmg out

n ‘a sesslon W|th Karen ! have her complete the plcture g had'vj},sft‘artedi_,'_Jf.,"v

Boy Was I ever scared (she |s talklng ab0ut the accndent)

‘.‘?Rf You were all scared Do you want to sut on my lap and add to my

P : plcture7 {in-case she is too Ay to come “sit. .on my Iap l g|ve her a
e ; reason - for donng so) You flmsh my plcture oy P, S

No (I lnterpret thls as "No Im afrald lll rum your plcture") @5@‘

.»..‘ oo



-

Come on. You put the ‘body” on |t okay" ! ‘dont know how to draw.

" bodies (I am belng honest - with her, |+ am out of. -practice .and have S0

o bodues thO ")

difficult figyre  drawing | am _sharing my:. msecurlty with her hopmg ,

that she wnll feel unmhlblted enough to draw). : _@. 4

\

| dont know ‘how to draw bod)es ("l am msecure about drawnng

.

'Come,..on try You dld“ a good jOb here (Im pqmtlng 6 what she

- has_a eady—drawn)—-Do. —ut—qust—hke——that—( )—hke—that—can——you do—-one—»’~—————

’ so th “‘e‘ c;an sea the rose on. |t)~ ,,;_ o , B

} .aYou can go Iook in. the ’mlrro‘r tWe Iaugh) d"""".‘t FERE

I eardt- draw bodles
body ons th:s plcture ) -_,

Ilke that for "me?’) Come on... Fix .it for me.. . -

o ,'Ok‘ay lll put the" body on' (Ske 'sits on my Iap She acknowlédges that e
. she ‘wants: to ‘be. close to me) Can’ you draw the rose7 (I. R
helpless can you draw the rose for me7")' R ‘ S

. . N
. @ . A

'»"Y°U$ dfa&\’“""‘-tfte rose u are capable ot " drawing lt -'you;se)f but | . e .:.
. wills ,& 5u.").First . the round’ part.squiggly - over there.Very.-— 7. . ."
- 'good.-*Verd':fbod (See not only calv .you: draw.-a 7% but a very, e

: ‘good orj,ef')

'Now draw the Ieaves un‘»derneath zl : S ERAREET

' -

LA © (Now mtq fh‘e’ Wmng =of\ thmgs l m‘eel
~ ‘hough 16 go on¥. We both: 4augh™ ‘as she.” pulls “her shlrt

!

- .'."@ W ) r ¢
on At T Y ‘

-

're domg a ternfnd Job") :

(0 stu)) ,am not confndent .,enough to draw the

"“(I laugh) Let me see what you “can do tohtha%’body Im not gon_ng tof) .

flmsh 1t anyway SO you can do what yc)u want Okay? Try it . o

' - SRR A v Lo : u ‘

her) F)rst@o the body like” the stomach (she Iaughs) the Ilttle R
lou need t% draw the vtummy flrst Come _on. (l poke \l:ir m e

) w:ggle Tny fmger tovsrard Ber;- she laughs) I, dldnt touch you\
5 yet Bo ‘are you: ever lm no__‘ ven ._near you Okay go, ahead draw
.."the p|c ure e L e , P
. Thats okay go ahead Whats tﬁeu stomach do:ng out so far on the@ -
:__rlght7 (l’m teasmg her)*’ R B A T A
_ No No no no' SRR S - .
: "."~Whats that7 AL RIR R
B . : s ; "
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] it \: ‘,: ! ’
! . j' N we " :
Thats my hand T i Yoo ‘
, et g A SR
Thats your hand Good very good R Lo el L e
R L e -
i‘g ' Ooooh (dnsllkes what she has drawn) ST b
*Your hands got frostblt eh7 They're blug (teasmg her Im referrmg
~to our ‘dISCUSSlon ,about frostb:te earher on: in the sesszon) o
: Whatt e T o '
_ Look at that Youve got -an orange face and blue hands < 'Y ;.‘
oo ‘, No——you dravV» ldrew] the face (‘hats why theyre not the same’ -".-{5’:‘
T <;olour)l A B o ’ : v
. _' » Okay you re doung great IR PR R e
cpal LI ' - R T Lo e v
K S o Fee e T )
‘;., .o{ Ive got blue mltts on 3 }; : LA / _A;-:t:. ‘ . ~ . \
3 ﬁats a’ good way of workung rt out
. Lo What about the ;est df the body7 Now you lﬁave to, draw the legs
" \ e ! “."-'" - Q‘; v '? .' i .’:. ’ ' T .
. (she laughs) S T R e .' "
en. Go ahead What. colour /age you go:ngrto use? Do A
L . | . '. . o - . . '.'».".
Blue Jeans Blue ever@thlng IRREY e« Lo '.‘ A SR - T }'f‘ L
T '»‘,{-‘«»‘- You even feel blue dont you7 Lo T T e T T R
Um hlnmm UL TR e :;( AR
AR " R . . . 94 . PR R e . A N ‘. Q., . ‘,'- . !

S e e ln 1the abo\Iet mteractlon 'l \»use this. téchniqu'e to faculltate emotlonal

. closene‘ss and rapport between Karen and mysejf do thlS ¢y encoupagmg her‘

.

‘sto sut on,. my Iap (as she« becomes »sad after glscussmg the-‘ dea;h-

.

brothe) under ‘the pretense of ‘co pletlng drawmg S\Nhlle ln fhe roceSS o\‘
. m ">¥ g, While in T .

s

:-'ir-..-iz R IS Lo
S wanted to focus our mteractlon & toward hagpler éthlngs She was avoudlng or
: Ty

_r\t".

£ prolonglng the, drawmg of her body She was anot yet one hundred gercent .'-72

“ co'mfortable wnth me and dld not feel secure \enotugh to draw somethlng :She e

LN

‘\-1

N ~—mlght make ax mnstake on |n fron& of . me —

o : . :-:“-'."' L 7v o A . ,,
o\ Q, . o R ’
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WhICh have been lllustrated here 3 |

[ ) 0

_Dr. Jekyll and Mr Hyde The Two- ~Ciishion Techmque

“The psychologloal rule says that when .an inner situation is not made
+ _conscious, it happens outside, 'as fate. That'is to  say, when the
_ individual remains undivided and does not become consCious ' of hls
inner contradictions, the world must perforce act out the confllct and
be torn into ‘opposite halves. - (Jung, 1969 pp. 70-71) o

82 -

Overall_there are_ nuMerous_.appllcatlons of—‘thlse_technlque——a_few of

The two—cushion technlque is .my modlflcatlon of the "two chair” Gestalt

techmque ‘The cushlons add an’ lmportant dlmenslon for many reasons. Chlldren

are more comfortable on the floor and chalrs only serve ‘to dlstance l>the child

'from the theraplst When chlld and theraplst are both "on the floor they are

both on the same physucal level Thls ‘physical equallty encourages emotlonal

: closeness a belng on - the same Ievel as: the chlld emotlonally

Pl”OWS are easy to throw around and lend themselves to an. mformal

atmosphere Because they.- are ‘gasy . to pull over and set up they can. be

arranged qunckly and convennently wnthout dlsruptlng the mtensuty and flow of

the Chlld therapnst mteractnon The chlld is attracted by thls game and w:th

some encouragement from the theraplst is’ able to present two sudes of a E

polarlty which the child mlght otherwuse have dlfflculty in- segregatlng Chlldren

domlnates ‘a chllds mmd EE person |n the eyes of : ‘the Chlld is elther good ,Q[ :

’ bad, stupld _QL clever beautlful Q]: ugly nothmg in- between (1977)

a

' dlchotomy

When it became known to ‘me.. that Karen was. hearlng vouces of the L

content and. . quallty changed followmg the accndental death of her younger ,'

-expenence many dlchotomles ' trustﬂd:strust demal—acceptanca good bad

Two

"‘ cushlons should be - used in’ this techmque one to - represent each sude of the

'dewl and’ God I responded to thls lmmedlately m our next. sessnon Thougp she

.had been hearlng the vonces for three years thelr frequency mcreased and theur '

brother The mamfest content of the voices was a hatred . by the devnl for both

Karen. and he‘r brother and a love® of Karen by God and a reassurance that

P
LY

<

.
..

»

fhappy sad, hope—despalr and loglcal maglcal Accordlng to Bettelhelm polanzatlon



.

Gp,c'i__was%:;ak‘,ing_‘é‘are of hérfl_i_ttle__bno,ther- _ _ : L

o

"Il let you say swears 'juétfin this room, Qkay?"

4

83

S

I'm going to put two cushions’ down here I place two large cushions

side by side), and | want -you to pretend that' one cushion ‘is the -

devil.when ‘you sit here you have to be the devil, and ‘one cughion's
God..I want yol first to close your eyes.Close your eyes..Okay?
Breathe deeply in and .out (I pace my breathing with hers, we both
breathe slowly. | also pace my words in rhythm With our. breathing).

~And relax (She is™ relaxing and breathing slowly). Good. Okay..keep

relaxing and: keep your K eyes 'shut Don't .fall asleep - on me.- Close
your eyes.. . o e T o .

" -(She peeks at.me) | might [fall asleep] I'm tired.

That's okay Il wake you up.

Ciose your eyes and listen to what | say. (She checks up on me to

see what I'm_ doing).

-Im relaxing, too. (I assure her) ‘Okay:', ‘now what | want y.ou to think
-about _is think about the things that the devil ‘and God say to ‘you in

your mind. And they've been saying them to you for a looooong

time. So first | want you  to .think.You don't have to say anything, "

just- think.| want you to think about' what the devil says. (She -
- acknowledges that she is doing this) Okay, now close your eyes and

think - about the things God. says. What kind of things has He been

- saying? He's been saying those things for a looooong time. Okay. Got

© them in your mind nows: : S ‘

Yeah. ' % /

Okay. This pillow's going to be God and th'is'pillow's going to be the
devil. = - S S . A : )

I'm' God. - (insinuating that |, the therapist. will be the devil since i

_leaning on the 'devil' pillow).

I'm not going to be _either. . I'm ;goiﬁg to be' watching, okay? . F{ir"st'.ll
want you to be God and say all the things God says to you in your

mind. And then | want you to sit here and be the devil ‘and ’say‘.all'.

the things... .

| can't say swears ("The devil says swaearing words.").. -
f P . B . e L

)

- Okay. K .

¢

Sit ‘on the pillow. Concentrate -okay, don't look at me. look that -

acting like God and say the. things ‘he says to you in your mind

1 can't do that

'-W‘hy'nqt?' B ,

shard

: Okay § jus‘.t'--‘_cbncentrate". -,(Thé.re -is 1_ sileﬁce fof _"d;out 'wventxffivg -

seconds).

‘way..Sit on the pillow facing that ‘way. Go .ahead Now you caf “start |

(She speaks in a trance-like 'v‘vpice)vf'Karg!n."(;ilent:ue) Forget. sbout the

‘o L g



»

.

devil._Karen, |_love you" _(laughs. nervously breathin.g" ogtl.

Okay, what \else does he -s‘ay?“' o

| can't remember. | o R

Close your eyes. . o - - ' |
.| don't want to do that ‘again . (yawning). - B \ - . <

Close your. 'eyes:and concentrate. L »Q o \ LTy

! cant do any more of this. | |
- thlnk youre domg flne O far and I want you to keeP gomg

"~ .See, like. God: says the ‘nice thlngs but the devnl says\\ all the ‘mean

A things and..| hate it . ‘ e,
- \ e
You: know " what? If you hate it we have to flnd out what ‘exactly it
is so | can help. you.with it - okay7 So sit on the!| pillow and
concentrate Karen , . _ ; - L . L

a AT
(Silence for twenty seconds before she _continues) "Karen youre
brother's with me..Karen (another twenty- five second pause) Ricky's
sitting on my knee" | cant remember That's all | can remember ‘that

- God would say. o S \

"Thats all you. can remember? - ) R Vo

That's - all I can remember. ol e T \

Okay, now Karen move over ' to the 'devil’ pnllow -and try and
remember &l the mean things the devil has been saying to you in
your mind Remember..he's been saymg these thmgs to you: for a
‘Iooooong time. _ Coa i

Fuck fo Karen! - Karen ! hate your brother I fuckmg hate . God!

\(}

. \

== 'What becarhe ‘apparent to’ both of us was that these voices represented_ -

two parts of her own character She hated herself “and felt guilty . for ietting .. '

' her brother die, for not being there to help him. Moreover. she was afraud ofv
-bemg punished: for not being: there Thls mamfested ltself in her fear of bemg
‘followed She would constantly check - over her shoulder to see if sorneone was
followmg and she would check’ under her bed at night " even check under my
‘bed and | 'don't even: have a bed" (She was terrporanly sleepmg on a mattress
on the floor) She ‘was angry -at hlm for playing w:th matches md for leavmg
her: - formakmghersufferandgneveBut,ontheotherhmd,sheknewmat
',._she;d‘-d not intentionally leave him and let him die, and she also knew that it



L ' ) ot
' e . . A

was not right"to-' be angry at so ne_one _ who is dead So these two. " | latent

N

conflicting parts of -'-her perSonality were '.mamfest in the form of fore|gn-‘

voices, - vonces ‘of God and the devil.

\

Utlhzung the two—cushnon .techmque facu[utated Karens analy5|s of her
mternal structure. Presentmg the polarltles mherent in her erellngs and thoughts_-'

permrtted her to comprehend the dlfference between “the - two. Flnally our -

dlscussforrenabled her . to put the polarltles in perspectlve ’ ]

This technlque .vis‘_‘. especnally appropriate for. bereaved ch|ldren whose'
Conceptlons of death contam emotnonal and magncal aspects as weII as
--‘mtellectual and logical elements. The grlevmg process |Ilustrates other opposutes
sugh as demal—acceptance and. despair— hope (Bowlby 1974 Kubler-Ross 1969;
" andg@Ordal, - 1980) Each slde of the dlchotomy can be acted out -As chlldren

encounter death experlences they are forced to learn about these opposutes in

their  lives and to reach some sort of synthesus and resolutlon between them.

"l Believe in Music Oh, | Beheve ln You™: Music in Therapy ’

Musuc exalts each Joy, allays our grief, expels _diseases, softens every
pain, -subdues the rage of passion and the plague " (Armstrong,. cited -
in Gaston 1968) ‘

Hustorucally mus:c has been used for curmg soothmg and mood changmg'
“The - most powerful form -of nonverbal commumcatlon commumcatmg from one

.spl_rlt to. another musuc can mfluence behavnour in. strong “and subtle ways'

.Music is often played by bereaved adults and adolescents who choose to
" lament their Ioved one’s death I '

R Accordmg to. Gaston (1968) in his. foreword to Music in Therapy most
: experts egree thet music therapys three most |mportant accompllshments are:
the estdahshment .or re-esteblnshmem of mterpersonel reletlonshlps the brmgmg
‘about of self—esteem through self—acmallzatlon and the: utnllzatuon of the hmque

- potentzal of rhythm to energize and bring order

o Musnc enlwens and energxzes the therapist who ns then able;to trensfer'
= ‘thls energy to the Chlld. 'Musnc allows the therqelst to flow wnh the neturel ,
“hyperect!vrty of the Chlld end by domg so, setusfles the chlld's physncel need’-

s
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vfor movement The child is: then free to qontmue explormg his or, her inner’

a2 emotuons Finally, the theraplst can sel

turmoul belng more attentlve and less dlstractlble allows deeper nssues to be.
.,confronted and explored. Danemg to music wuth the chnld can facnlltate the‘

development of feelmgs of socual adequacy The chlld "loosens-—up whlle movmgv '

’

. ‘-'-about and ‘can transfen thls Ioosemng zﬁ to the exploratlon and expressnon of

'to current happemngs ih the chllds Ilfe The songs ‘can be used to develop a

theme upon whlch the. sessnon can be based “for examble closs love _and/or *

-~

hope. e o L I

By, conveying the warm emotions that brmg people together muslc often.,

" prov:des - a brldge over . the verbal 'lmpasses between therapnst “and cllent

[ ~ .
Sensmve sub)ect matter such as death can be approadhed vxa sbngs selected'

for thexr terse poetnc lyrlcs and thelr pertment subject matter Songs are played

R by bereaved adults to help them remnmsce about thelr lost Ioved ones

To encourage Karen to- feel c0mfortable in speakmg about the voices she

- was heanng 1. played a popular ballad in wﬁuch the devnl and God confront one
another In’ lustenmg to thlS song Karen became/‘ "freed up" to dlscuss somethlng‘

.she had expenenced but not shared for three years The. scenano follows:

. Karen and | sit down to hsten to the son Seamsh--lnm by Chns '
N deBurgh. When the song concludes, I turn off the record player -ancL

What does it remlnd you of, what are they talkmg sbout? - 1

.

"."".They re talkmg about the dewl
The devil and who “else?
God " , . R

~ God and the devil What do you, think sbout that?

Nice. But | hate the devil o S
You hate the devnl7 What do you know al:q..n the devil? ‘ )
He's dumb“.stupnd R e AR

HesThe ‘devil - |s not real dewl Hes a Chrlstnan that got sent’ out of
‘the sky g . :

" Ohh Do you ever thlnk about the dev:l and God? e

A .

mus:c with lyrics whlch are sngmfncant :



P

’
oy .

Yeah | hear theur voices in my mind. . T~ - = D

You hear thelr .voices |n your. mind? What\do ‘you mean by that7

| mean | hear thelr voices in ‘my mind. - You you should ask me how
long this has been going on for o

. How - long haMs been gomg on . for7 R, ,‘
) / v e AN v . .u‘ ' - 4
o '.’Sunce I\ was in grade one. < - S h e

Sunce you were m grade one? And now you are.’in grade three o

Y.
&

Yeah and lts stnll gomg on. R

\V'.

What do the VOICBS say? e '. o PR AU

- One's swearmg words and ones not swearlng words Ones God and» .

ones the devil.

| What kmd of thmgs does the devil say7

lee what? o - | . >
* Mean thnngs Mean thmgs wout my brother Rlcky Meen thnngs ebout :
me. ° - _ _

. Pnor to thns counselhng sessnon these voices were not elaborated upon by'

Karen -to therq:usts teachers nor to frnends end they were mentloned to. her .

) mother only mcndentelly t(eren wes awere of the btzerre nature of these VOICBS

. md could not expose them for fet of. bemg nduculed I knew however that1 a

she wented to. be reheved of the burden of hndmg them and that she needed..‘. :
. ’" ‘°°°Pt'"9 atmosphere in" which she could exptore and . understend ‘them. ‘As
: . Moustekas (1966) says "“the chuld must be free. must be even encour,ged to

muntem hls own |denttty hns own ldeas hus own perceptlon of realuty
matter how« dlsturbed they rney q:peer to the thereplst" (p 5) By playmg a

.-song. anelogous in’ neture to the voices she was: heermg;’l ‘was eble tov'
, commumcete the message Keren | know ebout the vonces and they are not as .

--and what seemed luke pathologncal symptoms whnch demonstrated to her that

she wes not elone even though her expernences were atyplcel "

- .fer-fetched and forengn 8s: ‘you now fesl they are” l accepted ‘her ldnosycracws :

e
IR

".‘ .
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‘ "If She Can Do It So Can I'” Social Leamlng Thro,ugh Fllmstrlps and Films B

found fllmstrlps to be" extremely valuable for facllltatlng emotional -
expressmn |n the bereaved chnld One fnlmstrlp whlch l found - partncularly/ useful b

s entltled Death A Part Of L/fa produced by Kllman (1978) It |s about Yhe

-, -~
-

' feelmgs of depressnon denial anger and gunlt vyplch/.often accompany the death= o

experlence of a slgmfncant other The story fine:. follows the psychologlcal and .'1

o emotlon.al growth and experoences "of ‘a. mne—year old gnrl whose father recently .

dued as she struggles for equlhbrlum wnth her mother -her. angry brother her .

two classmates who feel awkward relatmg to her. and flnally wnth her empathlc
and attentlve grandfather Karen herself was angry at her survnvrng brother and"
‘wushed he ‘had died" in place of four—year old RIC’(Y She. felt 'her fnends =
- could not:{ uhderstand her because "they' re: all spall' Her .mother was too.
gnef—stncken to . teal wsth Karens emotuons s SRR
Karen was. able to |dent|fy wuth thas .girl . of the same approxlmate age

’ ind shared her experlence vncarlously As Karen vnewed the fllmstrlp she became

o ;.extremely absorbed ,and re-expenenced her feelmgs anng w:th the protagonlst' e

_'At ttmes she’. be(:ame teary-eyecl as the pain. mtensufled at tlmes she gnggled: o o

-'nervously as’ she recognlzed thlngs she herself dld but mostly she ju’st‘»' ”

watched »completely 'lmmersed and completely touch wnth her deatl-i,

S
DY

'experlence IO R P

York and Wemstem (1981)‘ produced ‘a- vndeotape about a famuly copmg.u,'
"W|th death based on - the theorles of Rogers Bandura and Walters and McLuhan,’-’

lts alm was to help bereaved chlldren to freely express feelmgs and emotlons v '

) Thelr research found sngnlfncance for the hypothesls that the frequency w:th
. \_whlch chlldren talk about the loss of a slgmflcant person wnll mcrease after'
viewing - the//ape"' (1981 _‘ p 357) The ratronale behmd thus is that a" -

_non—dlrectuve vncanous experlence (Rogers) m whnch the major nactors may be" .

'f‘vuewed both as . peers and models (Bandura & Walters) encourages vnewer A

partnclpatnon (McLuhan) and self-expressnon in . depth (York & Welnstem 1981) ’

w AKarens expenences were consnstent wnth thls ratnonale She more readlly andi

S deeply expressed herself-—her feelungs of anger guult and . depressnon-—-after:

¢



o

viewing -the  filmstrip.

3 "nghts, Gamera “Action, Roll Em”:’ The Child As Star o,

' S is excmng and fun for children to " hear- therr vouces on. tape and for~
th‘em to see themselves on televuslon ‘As a follow-up to vnewmg Death A Part
| 'of : .Li'fe,_l' encouraged Karen to- "star in‘a snmllar pro{:luctnon 1 let her know, o

that she was beung vndaotaped and I lnstructed her to share ‘her feelmgs w:th'

other chlldren who expenenced the loss of ‘a brother We made up a Inst

¢

o ‘which.- would serve as a remmder of. what ahe was to. talk’ about

' l'..“-' My name, age grade and who is in. my famlly

2. Where b was when my brother dIBd and how I found out B \
3 How Rlcky dled | SRR
'villlnl '.How my. mom feels \

R How my other brother feels , N - |

6What the kvds at’ daycare say T L . ‘ - 5\ o
. 7 How my fnends at school act R o ’
8 How'I feel now. '. ok B
',e;'_,'.fﬁwnat Mlchelle and ! do’"

%
3.

\"Act 1 Scene 2--Let’s Play House" Psychodramav' o T
_ ' _' Enactmg thoughts surroundmg the death of a- 5|gn|facant other through
dramatlc play and expenencmg possrbulntles through u'nag:natcon allows chlldren
K greater msught mto thesr sntuatton and also leads to - dlrectlons for healthy
_ﬁ""": confhct resolutuon I usually allow the chsld to structure the psychodran\'na as he
k ”or ‘she- chooses and then wh:le un process, ._I subtly darect the psychodrama to

v'-'_‘.'fut clrcumstances m the chuId's bereavement sutuatlon '"By domg thns the chuld

. y flts unconscvous content mto conscnous fantasles, whlch then enable h|m to deal

wrth that content. IBettelheam 1977 p 7I Ungulded psychodrama ls cathartac
Agunded psychodrama offers an: outlet |n whnch the chlld can externallze what'
; .goes on lnternally ln controlled ways By actlng out the vanous facets of h:s
"_orr ‘ her mner expenence the theraplst can help the Chlld sort out what

“, e




,otherw:se would remam confused

-

The plays the thlng whereln I'il °catch the conscience of the king.”

(Shakespeare Ham/et -Act 1, Scene 2 Ime 591). Whlle playlng house in -a « '

I

g »sessnon w:th both Karen and Jeffrey ,I was asslgned the “role, of mom. They'

R set up an evenmg scenarlo and told me that they would wake me up and glve'l -

"ﬁme breakfast ln bed the next mornlng I told them I dld not |lk8 to sleep in

0
.

because they mught get mto mlschlef Karen knew exactly what l ~was referrlng""

- to and she replled"'We wont play wnth the Ilghter" She contlnued speaklng ‘to.

g me as. though I was her mother when she told me that she was out when the

' L.acc:dent happened—-that she« had left me -a. note Wthh was destroyed in- the”’

Ve o [ oy
_ okay that she was out that I belleved she Ieft me a note as she usually dxd‘ o
-.“«.‘Then I saud "l trust- you" She Iooked notlceably reheved and absolved of somet,'-
: j‘of her gullt feetlngs T B s e
' ’9,“.:_* o

"Dear Diary" Keeplng "Tabs" Org the Therapeutlc Process ;__,.g T

. Havung the chlld draw or palnt a pucture each sessnon provndes me W|thj-.<:,, o

S flre She felt extremely gullty and responsuble for not bemg there to oversee L

her two brothers the mormng of - the flre I’ responded by saymg that 1t was o

A..a plcture dlary" ' ‘as’ one means of measurmg therapeutlo progress Drawmg and’--

pamtmg are tradmonally used by theraplsts to jom wnth chuldren as cathars:s for; T

'"“4':"5"ongolng phenomenologlcal ‘world Keeplng one ptcture from each sessron and'!

g flllng away chronologléally |s a valuable technlque By doang an‘v v“cv_‘.. P

untra—sessnon evaluatlon of these palntlngs especlally after several sesslons have, e

: iYSI-.Iapsed the theraplst |s prowdéd wuth an mdex of whether or not the:chlld has-'j“.;v_'v ’

‘progressed m therapy, and ,lf so how successfully

The two pamtlngs whlch appear on. the follow:ng two pages |llustrate"z-> L

what l am ultumately trymg to "promote m therapy The pamtmg appearmg m_

o Flgure l was _pamted by Karen durmg our flrst sesslon l asked her to draw a L

o plcture of herself The stark quahty of the plcture--the empty head voud of . - E

].~.‘.emotson Iack of detall lsolatxon of the flgure cloudy sky~-|s lndlcatlve of the'-_"l CRE



. - R i \ ‘h ' ) ¢

She has begun to: percelve her brothers death not only as a loss but as a a .

"-i"galn of sorts She has been "'promoted" to Ilfe and Iuvung once agalrL "Both e

"chlldren are donng very well now Karen has not Iost any of her newly found;

/2
. ; e ‘ c AR . L -
sorrow aloneness and lonellness she vwas feelmg at the. time. . L;’,-/J;;f;{;
N A . {;‘(;./,‘\rj»
' The second plcture lsee Flgure 2) contrast drawn in qur enghtl»
- Py ”
sessuon together deplcts a brlght sun. sugge

that he cannot talk and he appears rmmoblle) She has dgawg_“the tw t%gﬂ .
vam the one.’ wuth the barettes in my hair) - together smtlung . e has‘-'lear \ e t

"be wuth" others agam and no- longer feels lsolated by \éthe ex ‘yr;i.ence»"-lyof‘—her '

loss. *She has found a specral place for her brother (he is draM as. ‘an angel'-'_j

in- the tOp rught of her pa:ntmg)—-—m heaven rn her memorles and m her heart

'" fself—confudence and Jeffrey is: aonormal playful seven—year old" (Coleman Note:'3"






session- painting. . -
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~ V. DISCUSSION L

o

- 'l’l're—‘discussion—is—organized—into~—seven—sections.»—The'—first'—tvvo—‘are—’ahﬁ’

,mtegratlon of. chapters two through four and attempt to answer the Qquestion: ls .
my current model substantnated by the exnstlng llterature as well as by my .
Vexperveﬁces w-th bereaved chlldren in, tl(terapy’ In the flrst of these sectvons .
i my expenence~ in therapy IS shown to- be consnstent wuth the ' children . and death "

literature revnewed in the second section. PCP is analyzed in lught ‘of crisis . .
theory and the helpmg chsldren cope guldelmes previously outllned The thlr?d T

oo

saction is a personal comment on the cyclucal as opposed to the lnnear vuew
of death The next two sections ' present the studys Ilmltatlons and its f_‘
impl:catlons for . counsellmg and:‘:_research The final sectioh, a concludlng

. vstatement,""completes the study_. | I R I

A Children and. Death: Couceptlons nnd Reactions . S v ,
My cllnlcal observatlons ‘of two bereaved chuldren are . conslstent wrth the

hterature whnch reports that chlldren in mlddle Chl|d!'lOOd' (six through elght L
years) o " : B S IR ’(

1 'j'_' personlfy .death in the form of ghosts angels and monsters (Nagy, 1948
'_v‘Stelner 1867); ‘ B -. : '_ T IR “ ‘
2:'. : attnbute hearmg but not speech to the dead person (Kane 1978l- | :
. 3.‘ -'are confused by and/or fail to mtegrate aduit explanatlons Wthh are . 0o~
. "gabstract for them—-"hes in vmy " heart,” he' in that cloud""hes ln the
stars for example (Groliman, 1970 Rudolph 1977 Salladay & Royal -
4 can experlence the whole spectrum of human reactlons assocnated wuth
'gnef-—gum (Cain et al, 11964; Blank, 1975), -fear (Anthony, 1940; Becker
& Bruner 1931 Caprlo 1950 Kotsovsky, 1939 Salladay & Royal 1981)

i ‘sorrow lGrollman 1970 Dreukurs 1964) and despanr (Bowlby 1980) o

5 fear retalnatxon for havmg somehow wnshed" the death upon the deceased s
; (Anthony 1940; Salladay,& Royal, 1981); and, R o '
- are candld ‘and dlrect about thelr thoughts bellefs and feellngs when adults

.

ea T



are (Freese, 1977; Ginott, 1961; - o

7. have the fortltude and resnllence to confront thclr death experlence ‘and

_emerge psychologlcally renewed and self confldent from it (Parness 1975,'

Y

"Rudolph, 19771,

B. ,’PCP-*PIay', Confront, Promote

) Before presentmg an analysls of PCP |t' is important to qualify that.' when

|mplementlng thls model l do not focus exclusuvely oh death. "Neither the sun

nor death can be Iooked at wnth a steady eye (La. Rouchefoucauld cited in

lenton 1972)" The’ ratlonale for the |ImltS |.-have put on this study lS that

there is no. exlstlng model Wthh specuflcally addresses how a therapist - mlght_

: help - a ch:ld work through thoughts and ‘emotions - related to the death of a

sugmflcant other. The focus ‘of this thesns therefore, has: been to provnde one .

such modél and the decnslon was. made to. illustrate it with excerpts ln whlch

death related |ssues are belng dealt ‘with “In’ my sess:ons wsth Jeffrey and

Karen however ‘death was not dealt wnth dlrectly in each and every -session,

~ nor .was it addressed throughout any one - sessnon

 Crisis Theory IR R - AR
'ln"'-P‘CP ~ apply the basrc cnsns theory tenet——that the disequilibri'ur_n

'_whlch follows _crisis - is ;'-an v opportumty for“ psychologlcal ‘growth via ft‘_he'_

" extensxon of ones coplng mechamsms——to chnldren PCP is ‘a’ process of”.

,-inQubation (play) dusmtegratlon (confront) remtegratlon (promote) lncubatlon (play) o

‘Each remtegratlon occurs on a hlgher level

ln the process of PCP pace reflect and ‘mirror the . chllds verbal-' '

’ emotaonal and phySIcal belng |n an effort to - enter |nto hlS or- her bereaved

worid. By fully jommg wuth the chlld in thls way 1 arn in a posmon tov' :
: challenge <confront and 1 encourage the Chlld ' -'rnove beyond current.; =
A "conceptlons emotlons and thoughts wh(ch may be debnl:tatmg or lneffectual It is
",my\ falth and trust m the chuld s ablllty for healthy reemergence Wthh provnde' )

éthe |mpetus for th:s confrontatxoh Studles have shown, that chlldren who'

o . .

S

i
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' experience a' .death crisis, - develop -more mature conceptuallzatlons than are
: attained through development wnthout such a CI’ISIS (Bluebond~-Langner, 1977
Kane 1978). Dabrowski (1967) contends that the disintegration of psychic
——%——~structures—~whnch —ig— characterustuc of— bereaved“chlldren_can“’Iead tO“psychm“and—“—
emotional remtegration on a-vhlgher Ievel However, there “seem to be few if
.any studles in. the current hterature which address the affectlve development of
children foIIowmg “their - adaptatlon 'to the death of .a sngnlflcant other; or the
S coprng and/or. problem solvxng abmtnes of chlldren who have endured a: death
experlence Research in thls ‘area would support my workmg ~hypothesns of - the
self—enhancement value of crnsus ~for chlldren My experlence with Karen is
‘_'consustent with th|s hypothesus Alhson‘ wrote the ‘follo'wing ‘about her 'ui_n a
recent progress report ' _ ‘ _
[In - the -fall after Rlckys death] Karen who had had dlffxcultnes in ,
- school [since grade "onel, was much. more confident. in herself and i
her’ abilities and 'began doing . quite wel/. |grades improved from D's
~and. F's to B's and C's] [and’ now one year laterl.Karen has not lost
. any -of her ‘newly found se/f confidence..Both of themy [Jeffrey and
 Karen] .are, ' | ‘think, more  sensitive to the possibilities "of death and
.+ what. it means than. other. children -their age, but, on the ‘whole, they - >

S have left most of the darkness behind ‘them- and are busy gettmg on
¢ . with their 'lives. (Coleman, Note 3) ' , ‘ 4 :

.
Professnonal Gmdelmes for Helpmg Chlldren Cope ' 4 ‘
. i The foIIowung aspects of PCP are conS|stent wuth the hterature revuewed
|n the area of helpmg bereaved chlldren cope | |
R Play - R ,._ SRR o - B | “
a _assessnng the ch:lds Ievel of understandmg of death as prerequusnte to
B _helplng them cope (Formanek 1975 Kastenbaum & Alsenberg 1972,;;
o Mills et al, 1976 Nagy, . 1948) | i >' "
' b usnng Chlld hke" Ianguage whlch |s s:mple and concrete Iearmng the _
A‘AChlld s talk and frame the dlscussnon nn h:s or her Ianguage (Gmott |
. 1861; Ordal 1981; Plaget 1973); , i |
c h giving the chlld honest explanatlons of death (Grollman 1_970;' Parnes‘s,--v
1e7s) R PR R
| d comfortmg the Chlld physucally as well as- verbally (Ordal 19‘81);A>_and,
: o .



‘e when the Chl|d is ‘in the mldst of strohg emotlons allowmg hlm or her
to do most of the talkung (Gmott 1961 Hardt, 1979) ' R

2 Confront' . - - o

— a.* .correctmg—the chnlds’ dlstortlons “and mlsperceptuons lGrolIman 1970) o
_and addressung possnble confhcts of meanmg Kolls, 1976)' o .

b 'sharung personal and ‘ambivalent feelnngs——"honest uncertalnty Grollman, -
1970; ‘Simpson, 18791 . ° | |
c rev:ewmg specific memorles (Koocher 1973;2. Ordal, 1980);
3. Promote o ¢ | .
a emphasnzmg the 'continuity “of the deceased ,throUgh -} memori,es T of
 shared. experlences (Ordal, 1980). R ’ o HR o
b.b' dlscussmg opposrtes-——good bad Iife?-death :'(Gibran, '__l_'96.’_3;" Qrd_al, 1980)

‘ as contlnuous entltles.

, c. Bereavement Therapy A Personal Confrontatlon for the Theraplst
:"\‘ The techmques presented m thls thGSIS are a product of my personallty :
.'_.and my relatlonshlp wrth two chlldren in therapy The transcrlbed excerpts are'
"vmore than a: demonstratlon of techmques they are: examples of my "way of
"‘j‘.bemg R wuth bereaved chlldreh m therapy In bereavement therapy, the therapeutlc
lbrelatlonshlp becomes symblotlc and mtense and can change the theraplst as L
v.much as it does “the Chlld Bereavement theraplsts, therefore must be both open:
; ‘and”. wulhng -to - change Rellglous and phllosophlcal assumptnons are . challengedi
“ concerns of personal flmtude mortal anxlety and llfe meanmg come to the fore
_forf the theraplst workmg in - the - area of bereavement Those who "fear__
"confrontatlon ‘and wnsh to" avold challenge and change should not become :
bereavement therap:sts Readmg the related literature. -and" adopting pre—establlshed"

3 techmques is useful but not suf’ cnent for workmg w:th these chlldren
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D Between Adults nnd Chlldren Conceptuqlizations “of. Llfe and De-th to

Share In and. Out of Therapy

e

—_— The Cyclical— Nature—of Llfe«and Deatn

The "death and contlnulty of life” theme is one | have adopted in “helping.

chuldren to cope wvth ‘and, understand the mevutablhty of death. To explam that' ..

people are born mature, ‘give burth to chuldren grow old and die.is to" express

. bnologlcal fact. But denvmg |ts power from this buologlcal fact, and from the.-- a

. l . -
human asplratlon for contlnuous and renewed llfe is the- umversal religious

‘ symbollsm of death and reblrth v f - S P :;': e

-In the JeW|sh expectatlon of the Messnah who will come and rengw

- the commumty, in Christs promise ‘to make all things new, in the -
~ Hindu  vision- of release from . the mundane cycie of endless
. reincarnations—-the hope -of a new blrth is a universal psychlc force
v,-(LlftOl’\ & Olson 1974 P 135) . Lo .

It has been the underlyuho phllosophlcal assumptlon throughout this thesns .

\J

that it is the endurlng and suffermg of - crnsus whlch prepares the way for the_"'

chllds psychologlcal growth and development "The umage lS of the survuvor as R

'creat_or. the- one- who has known dlslntegratnon separatlon and : stasis now

struggling to achleve a new formulatlon of self and Vvorld"""(Lifton & Olson. .

1974, p.- 137) New - formulatlons can be achleved by the bereaved child who ls': o

»encouraged to explore h|s or . her feellngs and thoughts with a theraplst who is
S 'wulllng to rlsk and guxde the chlld in. thls journey. o »

o As wmter makes |ts way for sprlng “.and nlght for the Ilght of: day‘ SO,
._too does cr:sns pave the way for \the experlencmg of joy and trlumph These’
are the |mages death and reblrth that ‘find - umversal expresslon in, the blble’
rellgnon psychology, phllosophy and llterature 1 "

SN Man saw - thns [theme] nature -as wmter ylelds to sprlng in the
: .cycle: of  the seasons, as ‘children - were born .in "pain, as food was
consumed- to. give life, as saplings ‘sprang from the rotting trunks of -

- dead - trees. It seemed that life and death were not opposite poles,

-~ miles . apart at the extremes of some dichotomy, but - rather partners, -
dancing - an - eternal "cyclical - dance together. in - a dance called * the
process -of the world, the. ongoing-ress of ‘the universe. Man - has :

- celebrated -this : cycle. in" his. mysteries and 'his legends symbollzed by_
~ .0 the phoen rnsnng from |ts ashes (Hague Note 4) : _ '

.~



The natural and cyclicat view of life and death is one that can -be
o offered . to .Children in bereavement therapy it is a view which- dOes not
countsr, but rather complements most predomlnatmg relugxous views. Our Iunear |

—whrch —rs

___thznkmg_ls_refjected uL_our

characterlstlc of chuldrens thmkmg We thmk of "begmmng" and end" as two

‘ separate entmes and Ilfe and death .as opposltes The cychcal thmkmg of que

- -‘and death as suggested by Glbran and the mteractnonal vuew presented by the .
exlstentlahsts-~that death is a pert of hfe and that .it is what glves hfe'

| meannng—-seem to be vuews whrch are conducnve to a more peaceful natur‘ali.‘*“
view of death and. to quahty hvung ’ b k ) i ' S

. My rnodel is cycllcal as’ was |ts devefopment The varrous phases of the

model. recur durlng the course of therapy Thls thesls too is . cychcal The

»conclusaons (endlng) grve value to the' statement of purpose (begmnmg) The

‘endung guves lmphcatlons for a new beglnnlng The thesns can be read beglnnung

= _:at any . chapter ‘and contlnumg through——and |n thns way serves as a metaphop

Do s

for lite and death. N e
Focusmg on the. "HO\N" instead of “the Why ‘ -
.In thérapy as in everyday hfe we often ask the why"' mstead of the
b”'"how when questnonlng the nature of thmgs _Wuth questnons of ltfe and death' '
~and thelr meamng, however there are. no ultlmate answers as evrdenced by the .
dlvers1ty of : exlstmg attempts (through reluglon phllosophy servrtude to others .
.'z -"for example) If we focus on how we |IV8 and how we due the need to Know. -
. ’_:,_.why wnll becon're extraneous If we con&@ntrate on how |t is when we are - wnth
w,others we wnlf be lnsured of memones\ for - when they are _no Ionger there

' and ln focusung on the "how " we guarantee qualrty llvmg m the present that

B wnll not _be " the source of regret m the. future

o . . Ce
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E. Stages; Phases’ and Levels
Lonetto (1981) warns us: “Stages. phases Ievels are - becomlng our.
-*-'archetypal way of. dealxng wuth complex human |ssues lf the ‘problem can .\be '

‘reduced enough the illusion is created that |t |s solved” (p. 81).. 'In this thesis |

f"l'-have presented stages of the grnevung process phases‘ of therapy, and

"levels" of chlldrens conceptuahzatlons of death The compartmentaluzung of

"_feehngs thoughts .and the therapeutlc process -can potentnally overrlde the

: lndlwduality of ‘child- and theraplst allke It is |mportant for the theraplst to use

"",'.these stages, phases and levels as guidelines . to be applied creatlvely and-

'selectlvely to mdlvuduals in therapy. ‘Among bereaved children there exists a

""5': varuety of needs emotlons thoughts concerns and defenses. "Schematlc ‘

: "stages are at best approxlmatlons ;and at worst obstacles  for individualization.”

M

: :'..'l\Nelsman 1972 p 111)

o F Genernlization to Other Types of Loss : , .
The research presented the PCP model and lts techmques onglnated

',from work wuth bereaved chuldren—-—chuldren who have lost sugnlflcant -others'

T through death Loss and separatlon for these chnldren are permanent Thns IS not

- A',to say that the general attltude and approach presented hereln are llmlted to-

these chlldren The open honest confrontlve approach can be used wuth any‘," o

cl:uldren who have expernenced a crusus and especlally those who have suffered -
Loss 'throu'g’h separatnon ‘or dlvorce of .'par'ents : and through
: mstrtutlonallzatuon or foster placement of the Chlld _however, are not necessarlly

‘ permanent nor do they necessntal.’e separatlon of the parent from the chlld ln

‘_ dlvorce for example separatnon is - between parents and may mean that thev. o

child. wull see one parent on ‘a. less regular bes:s than he or she is used to‘

& »‘"..'-Each type of separatnon or - loss creates n‘.s own umque problems for the chuld .

ln most types of loss other than bereavement feelmgs of gunlt anger fear and

o ,re;ectnon can be dlscussed w1th the parent takmg leave _The bereaved Chlld.

however does not have the same opportunlty to reconcnle the loss He - or she '

[



" must do so ln a symbollc or splrlt(.lal manner. - - .

"

sutuatlon lfoster home - single—parent .famnly) can be’ helped by the same :

4

Chlldren who do - not appear to be coplng with thenr changed famlly kR

) psychotherapeutuc guudelmes‘ a'ndu app’roach proposed here_/_\lthough PCP

n..

orlglnated from ‘work  with bereaved chlldren lt |s -not" hmlted to tPem

G. Limitations o CoT - ' S

«

-
| “
Y

In the course of this study | have explored what professlonals ‘in the

area of chlldhood bereavement have to suggest for helpmg bereaved chlldren

cope ‘and - have d:scovered that my methods are substantlated by what they‘

recommend Furthermore I have developed some partlcularly useful ‘methods’ for

helplng bereaved chlldren in therapy and have used _this thesus as a forum forll

3 sharlng them. The followmg are hmltatlons to the study

1

" The mau; strength of thls thesls is also its major lumltatlort Thus is- largely"
‘ a theoretical study and further research in’ all lts meanmgs is' needed to
,vahdate the fmdlngs have provuded the creatlve lmpeg.ls and a new

- .dlrectlon for researchers in the area This study has its value by way of "

- y example and not. by way of proof "One success ns better than multiple

failures. One "success proves it - can be done What |s lS' posslble. R K

Merton)

'The study mvolves only two chlldren whrch presents several I:mltatlons‘ ‘
- Flrstly the ages of ‘the two chlldren fall - within the mnddle—age" range of'
childhood: Thus- there is no "in vnlp exploratlon of ch‘ldren at the other ’
.cogmtwe developrnental stages Secondly, the techmques were wlored for | |

+ oty e e

- these chlldren in partucular Both. chikiren were verbally expresswe md the

methods ‘were’ adq)ted accordnngly They appeared to work for these

‘children but must be used - flexibly wnf%fethers Therqmsts may add these.
_toﬂmrtbagoftndts l!dpullﬂwnanoradq)tmmerﬂte; .
' - moment is right Thirdly, ‘the chidren are siblings ‘who have -had simisr
'-explanatuons g:ven to them and similar life experiences. Having 'y sblung’{., 7:,".
A»close in age to share “the experlence wnh wae probd:ly "ttmmc :n



&
-

|tself Fourthly there are. several factors whnch mfluenced the . two chlldrens
',responses to. theur yloss. Several umque factors compose thenr "crisis
" matrix.” These mclude Roman Cathollc rellgxous background sudden and

accudental nature of the death slngle—parent famnly and the fact that they

_were exposed to one prevnous and major loss the loss of thelr father . ‘t

through divorce.

3 1 am the desngner of the model the |mplementer and the evaluator This. is -
a functlon of my personahty Therefore lmplementatlon and evaluatlon of

thls model by other theraplsts wnll lead to new expenences and add:tlonal

'flndlngs

o : H Implications . ‘ _ ‘ : _ ‘ ' ‘
Follownng are ‘a. number of nmplucatlons for counsellmg and research

'the area of. chuldhood bereavement whuch arlse from the present study

Lnne..xerm and nuamamm ahanmleaml Lesea:sn Thls'studv has

a stnctly sub)ecttve study and l recogmze that much of what- happened is ‘

- demonstrated the value -of exustentnal therq:y as researoh Smdymg the

emot:onal and cognmve "bemg andl "beconmg’ of - chnldren by actually bemg
with- them over time (m therapy, ‘for. example) is mvalmble . BN
P Lgmw and m studies. Most ‘of the exlstmg luterature in: the
 wea “of childhood hereavement has been cross-—eect:onat Longmdml
-..-‘:;resea'ch wrth the same chlldren OVer t:me and comptauve studues
A,.“between bereaved nd. non-bereaved ohlld'en, woild_contribute to the. body

'-f~,}of research in the area ol\ affectwe and comntwe development of chald'en :

"3 % Dasth ‘scucation for cilden and -aduts The iiferature ‘suggests the .need
“T"éprerlystrucurmgmdofdeammonsﬁrouwmm
_._Theopmdssemofdom;nu;eamroanwm'gmduwmafomn
to” express their existentisl concerns . v, e oo T e
*'4.»‘-'.-_masmmmmmmommdm wré basic to

"':mmmmmmwmdhjmm
prommecouwellorehouldbepreptedtodedwmmm

’1
‘.
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mcur a’ loss in- the course of therapy (loss of a loved one separatnonfw
»and/or death) or durlng chnldhoood Unresolved gnef in chnldhood may be
feffectlng a client's current functlomng and flxatmg h|s ‘or her psychologlcal '

- and emotnonal development S

,mmnmm and nsxcmmrl:lamx. There. have “been  some. attempts to
imr:orporate the death attntude Isterature mto Plegetnan theor}y Otherwnse' o

" 'there do not seem to be any attempts to mtegrate the death lnterature{\ N

. with exlstmg developmental theornes and research e -
lConcludlng Statement - - S L” TR
l belleve that death expenences Sre opportunmes for promotmg a ohlld‘s :

ability. to endow lufe wrth more end deeper meanmg The chnld'tood bereavement"

research end my experuence wnh bereeved chlldren m therapy mdlcete that: o

o .gwmg full credence o the fernousness of the bereaved Chlld's preducement.""_. “

whlle conmmlcatmg ferth trust 8\'06 OCCOPW the Wﬂ’m 9“*'” the Ch"d..:-‘.‘
L to d?velop self-confldence md h°P° f°" th" future. » | ‘ oo
.. . .The chtld. who ls hevmg eerlous dlfﬂculty in ed;ustmg to the deeth of aﬂ""_‘l'
“_"s.guf.can ‘other, st be, heiped by the thonptst o make some - sense Wf of

,'_"'hus or her turmovl of feeln)gs -in” order to gam self understmdmg end

awareness Psychotherq)euttc tedtnlques teclored to the mdmeuil chlld's needs'
) eant facnlntate the therqeeut:c process end can. prov:de “the bhsld wvth udees on :
"’.}how o brmg ‘order to ms lmer cheos A comsellor should tdte the child's -
‘ "'.iexlstent:al concems end enxteﬁes very seruouely end add'ess them therpwtncallyﬂ »'
' lonelmess the\need toebe loved, the Tove of life- md the fear of death - : v
Toworkwm\ebereevedchvlddoesnotreq‘reofthecomsellore‘;'!

chronuc attnndlnel set, or personal affect of gloom On the contrty erfpeﬂ'uc

eharmg of heavy eorrow md 9'oef whnoh us so besnc un workmg wnh these":'-*-‘-

—.r_‘.'.duldren requres thet the therqmst be prepered. when q:proprme to vvew the
".TwholesmntoonwrtheposltlvebeImedandbnd'\toutloek o



Chlldreh need to. be aware that they can go on bUIldlf‘lg thelr Iwes even

when facmg the death ‘of a loved one The strength and courage wrth which

<

we . meet the vucussutudes of llfe as adults are.. bullt durlng chuldhood Gnevmg~

- .chlldren yearn ‘not only for our sympathy and understandlng but for

_opportumty to _discuss. thelr mnermost concerns regardmg death. In order . not to -
'»"v-"_hecome wctnmlzed by the capnclous nature of. hfe we - must start developlng‘ e
‘ -_'pour lnner resources at an early age so that .our’ emotlons fmagmatlon and -
- lntellect wnll begm to coalesce -8 ‘we enter adolescence, .- and complement each’_
other as we enter mto adulthood. As we develop ‘hope and acceptance and
'.\".‘.reach the fmal -stage of the. grlevmg process we become stronger and gam; .
_—'.,..sustenance WhICh enables us to cope wnth and surmount the : adversmes of 'life.. .;‘ -
o ' Exrstentnalusts say that a person develops from the llvmg he or she does '.
."'.iiA chlld to‘o develops from the - lwrng and not only from the playung ln my .
search for an- effectrve method for helprng chlldren un crlsls \lt has becomeb. o

L evudent to me: that chlld psychotherapy is not i]l play

?'-, ds-a ﬂreraplst" change throueh the counsellmg 1 ho L contlnue to

. change and leam effectlve techmques for helpmg chnldren through the more and ;
drfferent counselllng " do - with them "Bemg wrtft"gchlldren undergomg cnses_-."
ﬁ'.brmgs me’ closer to my - own exlstentual concerns Each opportunrty l have to,j":
L re—-encounter and. explore my own . "belng may not brmg me closer to fmdmg
ultmte meamng. but it does glve me strength and courage ‘to face the . i
b*v_,,‘vrclssrtudes of life and provudes me wnth the sklll‘ and fervour for helplng,-:_f:' .
-'f"‘.emdren face them, oo, e o

)
B Y
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, * [To' Ricky From Mom--1 Miss You, Come Homel

o - vouleftmsuch.[aruny
. . out uhto the cold - “‘:. '- o ‘_' k
S B L | on’ the wmgs of ormge-yellow flames .
.‘ . o R “ nmphsoned by a wall df smoke ' o
IR ’ , ' you escaped burmng _" o s

N e L calmly fflclant, f " - o e - o
o L washed‘your face I o

LR , and »wrapped you ’fv'f v
A -":‘:f"“- bye baby 'buntmg SE

S m a whltd'shaet N
"}i \" closed your, eyes jf"m-'. .:. R
R ' then they let rne R R .'
B 8 | . " ', ‘ ! ", . . ;
‘youf halr tangled : B i — 1'. -
- . . cuﬂs stm wet b e ,
cheeks flushed ST

R °°d b' 'p/gm

A . 1 ’
M . . . -
» = . i v
- N !, 2
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Cits 32 below - . .
white snowsparkles ] o . o

: shoved asude ‘in. the corner K ‘-i
' on tha Ieft

_Its getting colder

n

o

down i the basemgm o

the coffnns nse in. tners '
slx foot black ramngles |
wan quwtly

. red mouths open h £ P l."';

brass hand!es ‘, oo e ERERE

gleam qn pollshed mchogany

'3053" sohd and expenswe ‘
protechon PR g -

the three baby ones apologetscally .

ﬂat whns Lo A A
tmy pnllows carefully centred o
on satnn-covered foam | ) :

castmg black s"‘ﬂdows ‘

' :

wnh the rest _ S

I

. i
-
W
.
“
e
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wooo

CHeleft o e

sonorous chants

-,gm a tmy coffm e A

, wuth mcense burrung Holy

'smoke to the rafters v S

,the organ out of tune :
| -_hié’bday S e
""bathed and POWdered e e '

| sott. white' skin Fo G G et T
glowmg m the hght oSl _ o
is rottnng :

3

| maggots tracmg pretty pattarns
from "head to foot S b » :
hudden m ‘the dark ' L ( 5

protect;d from the earth L ERER N



4_Will you never come home

EERE- I

© my. littlest one7 T

B R - ,’trul? here . ..l

‘.-.wull you never curl _up ﬂ} my Iap

. and wmd rny hair

::‘:f around your fmger

- Ilke you used to

,._’never agam ks

ﬁ;throw your arms

’_ .around my neck
A.:and whlsper your secrets
so everyone could hear

“before youd dash off

- 'quu:ksxlver dusgunsed -
w'm a durty face and tousled hanr

""_if{ff'eyes dancmg wrth

the mtschnef on your mmd




